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Community, technical, and junior colleges have traditionally focused on

their local environments; bur a growing and rapidly changing global economy

has broadened the horizons to include the study of international relations and

trade and their impact on local business and industry. The American Association

of Gommumty and Junior Colieges has included international trade as a na-

tional priority in the 1987 Public Policy Agenda, pledging to “work with the

federat govcmmcnt foundations, corporauons, media; and other decision-
makmg centers to enable comnmunity; technical; and junior colleges to provide
the training strategies and capabxlmcs necessary to kccp America working in an

increasingly international economic environment.”

With a $170 billion trade deficit in 1986, the United States miust do
much to improve our performance in international relations and trade. While
the volume and gross value of our exports have increased over the past few
years, the volume and total worth of our imports inicreased at a far greater rate:
This trend undermines the strength of the economy of the United States, an
economy that depends to a great dcgrcc on ouir international trade balance:
This concerni about international trade in underlined by several facts

® 20 percent of American goods and agricultiiral products are exported

€ In 1985; 5.5 million American ]ObS were supportcd by the export of
incrchandlsc

® 1 in 6 jobs in the United States depend upon international trade

® 2000 companies account for over 70 percent of United States exports
of manufictured goods:

Coricerti over trade deficits anid competitiveness in the international mar-

ket have led to an examination of international business, export, and generat in-

ternational relations in fedzral, siate, local and public and private forums across

Ammerica. We believe that the higher education community has a responsibiiity

to help reverse the trenid toward enormous trade deficits and urge our members

to aggressively reach out to local business and industry, particutarly small and
medium size firms, and lend a hand to them in a namber of ways:

@ Improve our understanding of international and intercultural rela-
tions;
] Hclp cmployers that alrcady trade abroad toexpand and i improve their

international efforts and invite firms rot currently traaing their goods
and services overseas to con51d<:r the benefits of doing so;

@ Providk educationand t training opportumues for a full range of pcoplc
in an effort to upgrade current employees responsible for international
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business tasks, ‘and prepare skilled technicians for international trade-

connccted positions;

® Inform the community in general about the role international rela-

tions and trade plays in their lives.

Higher education associations like the American Association of Commu-
nity and j. nior Colleges must communicate the importance of these issues to
n.tional decision and policy makers and provide program models for local
adoptmn Through programs like this and the programs outlined in this publi-
cation, we can help fulfill this responsibility.

Dale Parnell, President and Chief Execntive Officer
American Association of
Community and Junior Colleges
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Introduction
Mary L. Fifield
Clyde M. Sakamoto =~ _

American Association of Community and Junior Colle_ge.r

As the U.S. trade deficit contintics to grow to record levels, exacerbated by thie
nationial debt; and the flictuation in the dollar’s exchange rate, demands fdt

mgly strldcm vacjs In January 19,8'7 thc U. S Dcpa[tmcnt of Comm;:(cc re-
ported a $19.2 villion deficit for November alone and projected a total deficit
of $170 billion for 1986. Threats to raise U.S. trade tariffs in retaliation for the
reluctance of foreign countries to open their markets could further aggravatc
the decline of U.S. as well as global economic health.

Whien the dollar exchange rate was high, U.S. exporters experiericed dif:
ficulties in competing with foreign manufacturers selling the same products at
a lower price. Recently as the dollar cxchange rates fell to thcu: lowest poirits il
over three decades against certain currenicies, the export environment might
rcasonably be expected to have become miore favorable for the United States. It

is,and itisn®. ) 7 ) o )
Beyond the facr that trade barriers have not come down, other factors af-
fect U:S. competitiveness. U:S: wage and fringe benefits, rclauvcly high living
standards; labor and management practices; patterns of saving and investinent,
craftsmanship; design, and creativity contribute to an extremely complex prob-
lem: Short-term; guick-fix solutions such as erecting our own barriers to

force others to remove theirs arc likely to deepen rather than resolve our

economic dilemma:

The iong-term strategy is equally elusive. While the national political

leadership and the caprains of mdustry ha\i¢ pointed to the problems con-

nected with a radically altered economic environment, the new reality has yet

to permeate other institutions such as the public schools and higher education:

International competence and literacy have not yet captured the imagination of

enough educators to make an impact on the ability of the United States to com-
pete effectively in a global economy. Neither has training small- and medium-
sized businesses to export benefited from a nationat strategy.

Efforts in response to strengthening the educational fabric have begun.
However; a national coalition among govcrnmcnt higher education and com-
munity colleges in particular; and the private sector must emerge sooner rather
than later to reverse the current trends.

To build a momentum towards student and community international
economic awareness and education; the American Association of Community
and Junior Colleges (AACJC) has signaled its membership that this concern

g
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will be a national priority beginning in 1987. For the fiirst i tlmc, the AACJC

National Public Policy Agenda will include a priority specifically focusing on

the international dimension of community colleges. AACJC has adopted the

following as a guide:

Work with the federal government, foundations; «orporations; media,
and other decision-making centers to enable community, technical; and junior
colleges to provide the training strategies and capabllltlcs necessary to keep
America working in an increasingly international economic environment by

® Helping national decisionmakers see community, technical, and
junior colleges as a great resource in implementing the foreign policy
of the nation.

® Ercouraging the federal govcmment to include to a greater degree

comiminity, technical, and junior colleges in matters of international
eduicatiori.

Encouraging more member colleges to become active in the AACJC

International/Intercultural Consortium and in other international

education activities.

® Advociting closer working relationships between college leaders and
thieir counterparts in other countries.

] Incrcasmg policymaker awareness of the continuing shift of the Amer-

ican workforce toward postsecondary education and training keyed to

dcmands Ofan mtemauonal economic environment.

Community, techmcai and junior coﬂcgcs hgvc historiczly focused on

student and community needs: A basic premise in meeting these needs involves

the conmbuuon that two-year colleges make to the economic vitality of their
local communities:

Some commumty colleges alrcady play a proactive part in a«.]ustmg to

the economic restructuring occurring in the global and U.S. economies. As

tcchnologlcai sophistication becomes a prerequisite to efficient and competi-

tive production, two-year colleges have already established partnerhsips with

business and mdustry to train and/or retrain their employees for new com-

petencies; but these initiatives must be expanded.

As the requirements of the workplace change to contend with interna-

tional competition and technological and scientific advances; cornmuinity col-
leges occupy a strategic position in helping students and communities to adapt.
Higher education and community colleges especially can contribute to the
solution or remain part of the national malaise.

This monograph builds upon International Trade Edvcation: Issiies and
Programs; published in 1985 by AACJC through a grant t2 Middlesex County
College from the U.S. epartment of Education {DOE); Title VI, Part B, Busi-

. 10
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ness and International Education program: The earlier monograph argued

that higher education has a responsibility to provide educational resources to

enable U.S. firms to do business abroad based upon our nationat dependence
on a favorable balance of trade as a foundation for economic health:

The Next Challenge . . .; also supported by a DOE Title VI, Part B grunt to
the City Colleges of ( Chlcago-Loop College; is a collaborative cﬂ"ort by the Col-

lege and AAC]C to advance the involvement of community colleges in interna-
tional trade; business; and cxport education. The contributors present ra-
tionale and strategies for commumty college leadership to strcngthcn American

competence and competitiveness in an international economic environment.
‘Additionally, the articles provide the pcdagoglcai underpinning that

strcngthcns the ability of students; communities; and U.S. businesses to suc-

ceed in the global marketplace: Consistent with this theme; the first section

describes the criteria for internationatizing community colleges and provides

examples of successful international business education mnovation. Securing

U.S. Department of Education grants to support international business pro-

grams and a menu of ways in which the community college may serve busi-
nesses are outlined in the second section. Section three is devoted to learning
abroad and its relevance to international business expertise; while the advan-
tages of institutional mcmbcrsﬁlp in international education consortia are dis-
cussed in the final section. An introduction preceding each section outlines its
utility for students, faculty; administrators; board members; and interested
business professionals.

The contributors to this monograph representa wide range of interest;
pcrccptlons and expertise.. Approximately one half of the authors are com-
munity college faculty and administrators, while the remainder represents
both the public and private sectors in a variety of capacities. All possess a strong
commitment to international education and a belief in the ability of higher
education to strengthen U.S. international competence through international
business education. To these individuals; we extend our appreciation for their
willingness and time to share their knowledge and inform the field.

_Publishing a book demands constant and continuing supervision. For
excellent guidance and grace under pressiire in publishing this monograph, we
are deeply grateful to Ruth Eshgh, AACJC director of publications.

Without strong support at the highest level of administration; even the
most well-intended and best-planned effort may falter. We thank Bernice J.
Miller, president of Loop College for her continuing advocacy of thie Lbbp
prCSIdcnt of AACJC, for his commitment to placmg mtcmauonal” as a na-
tional pnonty for two-year colleges in the United States. Finally, we owe the
inspiration of this effort to Susanna C. Easton, program officer for the Title VI,
Part B, Business and International Education Program, U.S. Departinent of
Education. Without the support of these individuals, there would not have
been a publication.

The conventional wisdom offers two approachcs for profits in business

11
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and industiy: to midke 4 produict that othiers waiit or iieed and caniot make
or to ifidke d prodiict that othiers both want aind can also miike, biit better and
cheaper thar thiey. To reverse thie trends toward a diminishing ability: to com-
pete, the current and futiire national workiorce require a dramatic reorienta-
tion. , ) S ) )

~ Thenext challenge is riot simiply to be globally competitive but to doso in
a time that also demands international cooperation, as well as partnerships at
home:



Joining the World Com:munity

LCducators have come to realize that the global dimension ofour -
future demands a new vision for higher education. Exactly what this
Viéibii §h6iﬂd iﬁtliidi: héé Ecm thi: Siibji:i:t 6f 5 lbh’g’s’ﬁﬁdii’ig di:Bifc
thcrﬁrstramrdc gf t}ns section, Wiync O’Sullivan argues forr a;” mtqr-
nationalization™ of the community college and suggests guidelines for
community college international education activitics. Next, Clyde
Sakamoto and Julia Ribley describe the first AACJC International/In-
tercultural Consortium Conference. The report further defines an
internationial agenda for two-year collcgcs and docuinents AACIC’
continuing commitment to the challenge of cdvcauon for world
awareness. A hcxghtcncd senisitivity to world events, promptcd in part
by the U.S. trade deficit; has led increasing numbers of colleges and
universites to dcvclop and offer international business curricula and
associated services to the business comimiinity. In her amdc, Barbara
Bradford Dav1s discusses a new focus for international business edu-
cation—practice clinics at the graduétc level. In the final article of this
sectiort, Mathilda F: Harris describes a statewide collaboration i in
Orcgon among éduczroxs, government officials; and business i mtcress
to promote business education and economic growth through inter-
national trade activities: Dcspltc thc dxvcrsxty of these approachcs,

these authors dentonstrate a common conviction: Internationalization

signals a new opportunity for educational initiative and perhaps

fundamental change for American higher education:
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Wayne O’Sullivan

Erie Community College

A substantial body of opinion finds the notion of international education in the
comimunity college paradoxical, if not contradictory. In this view, the com-
miunity college shotild focus on local coiicerns and job training; international
education is an exotic frill, stiitable, if at all, in elite liberal arts institutions. I be-
lieve that this thmkmg is misguided and that it arises from inadequate com-
prehension of the mission of the community college anid the nature of interna-
tional education.

This essay argues that international education clcarly fits within the mis-
sion of the commiunity college and that the community college is in some re-

spects uniquely equipped to undertake international educatlon activities:

What is International Education?

) Intematlopal educauon suffers from an abundance of definitions, none
of them sufficiently comprehensive or coherent to act as an organizing princi-
ple. The phrasc ‘international education” is really little more than a convenient
label. This is part of the reason for the confusion about where it belongs and to
whom it appllcs (Klltgaard 1981)

but I will use international cducatlon in its broadest possible sense: I Wlll

suggest the various activities that community colleges can and should under-

take in its name. These include creating specific programs in fo;k; ign languages

and cultures as well as in international business and economics; infusing inter-

national concepts and skills throughout the curricula; implcmcntmg faculty

dcvclopment to make the latter possible; initiating study-abroad programs; re-

cruiting and | training foreign students on campus; developing community ser-

vice and credit-free offerings designed to raise levels of intercultural communi-

cation and understanding of foreign policy issues; and providing export de-

velopment assistance for local businesses:

Why International Education?

The casc for international education has been made often, but it bears re-
peating becatise the American pubhc and their educational institutions have re-

sisted or ignored the message. As citizens of a great democracy, we ought to
keep ourselves well informed about world affairs and foreign caltures: That we

14



have failed to take this responsibility seriously in no way diminishies its impor-

tance:
The United States has suffered its share of foreign policy failures in recent

years, and any analysis of these failurcs cannot overlook the absence of an in-

formed citizenry: In a dangerous and uncertain world; education offers no
panacea; but what is true of political leadership in democratic societies is prob-

ably also true of foreign policies: We; the citizens, get what we deserve:

Some promising efforts to cultivate an informed citizenry were begun in

thc aftermath of World War II with the crcatlon of a network of Councils on

World Affairs, which continues to flourish in some fifty major U.S. cities: Al-

though cach council is autonomous and self-supporting; all belong to the Na-

tional Council of World Affairs Organlzatlon (NCWAO), which serves as a

clearinghousc for | program ideas. Among the many educational activities spon-
sored by the councils is the Great Decisions pro;cct in which discussion

groups ranging from a few adults gathering in private homes to large-scale
publlc meetings focus on the annual handbook published by the Foreign Pol-
icy Association. Each year the association sclects cight topics. These become
the subjects of eight superbly written essays that carefully balance « competing
views and avoid i:ditbtieiliiihg

Some community colleges sponsor Great Decisions programs in cither

academic or noncredit divisions. These add a dimension often mlssmg if two-

year curricula and attract new groups—tor example; senior citizens—to the

campus. Communlty colleges would do well to collaborate with the Counicils

on World Affairs in Great Decisions and other projects or, in cases where a

council does not exist; to create one for the local community:
_ Despite the commendable efforts of the Foreign Policy Assoc:auon and

the Councils on World Affairs; the American public has not achieved interna-

tional literacy or global understanding. The failure may be attributed to high

school and college general education programs; which have given scant atten-

tion to the world beyond our shores and virtually none to the world outside the

west. Moreover; in the late 1960s and carly 1970s foreign language programs

were dismantled; and in the mid-1970s gencral education itself gave way to a
narrow vocanonallsm

Studies suggest thar Americans receive less expostire to forCIgn cultiires than

any other people in the world with the possible exception of the Chirese (Brod
1980, 78-94).

The failure of our educational system to produce even minimal conmpe-

tence in international affairs and global knowledge was dramatically revealed in

a 1981 Educational Testing Service (ETS) survey of 3,000 students from 185

two- and four-year colleges. The survey sought to assess attitudes as well as

knowledge; its conclusions are summarized as follows:

Each of the three groups of students surveyed fell rhort of achlcvmg the

criteria that were explicit or lmpllClt in the snrvcy’s instrurments. Seniors

achieved an average score of only one half of the knowledge questions cot-

15
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rect, while the average freshman and the average stiident at two-year in-
stititrions got only abolit forty percent of thieri correct. Less thar fifteen
percent of the seniots and less then ten percent of the freshmen and two-
year students got more than two thirds correct. This suggests that a very
small proportion of the students have the level of knowledge necessary for
an adequate understanding of global sitiiations and processes. (ETS 1981,

135)
Thie study’s dismal conclusions about student knowledgc were matched

by its findings on student attitudes: “Sizable proportions [of students] have at-

titudes, fcclmgs and perceptions that are unenlightened or unproductlvc from

the perspective of global understanding; and attitudes are important because

they may serve as “filters’ for future knowledge acquisition as well as indicators

of students continuing behavioral postures regarding global issues” (ETS

1981,1:35).
The ETS study occurred at a fortuitous time. The American pubhc may

now be more receptive to arguments in favor of international education. What

the €old War and the arms race failed to achieve; the OPEC cartel and the

Japanese have accomphshcd the end of Amcrlcan indifference to the world

around us: The dramatic escalation of oil prices in the 1970s; the relentless

penetration of American markets by Japanese producers; the economic dislo-
cation resulting from the displacement of American by foreign industries; and;

more recently, the Chernobyl disaster have brought home the reality of inter-
dependence. Once viewed as an ideal, it must now be scen as a fact, and even
those who regret it must. learn to understand it. “At issue is whcther we shall
manage interdependence effectively; not whether we have the collective will to
wish it away” (Tonkin and Edwards 1981, 698).

Internationalizing the Campus

~ Thiere are a variety of activities through which community colleges can
realize the ends of international education. These should riot be undertakenina
haphiazard manner. However, they should not depend, as is too often the case,
on thie zeal and commitment of one or two faculty members; the “international
people” on campus. The internationalization of the campus must be pursued
systcmaueally, it should involve all segments of the campus: senior administra-

tion as well as middle management; student service support Systems as well as
the faculty; occupational and technical curricula as well as the liberal arts and

business departments: In sum, internationalization should be the outcome of a

serious and deliberate planning and commitment by the campus community.

Internationalization cannot be achieved in a dayj it must be implemented

in stages as college resources permit. Fortunately, much of what needs to be

done under the rubric of internationatization can be accomplished by recon-

figuring existing resources rather than by acquiring additional funds.

Moreover, external support systems do exist; although competition for exter-

nal funds is rather intense:
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6 International Education

Internationatizing the curricula is the first and most essential stcp toward -

internationalizing the campus. Internationalization of the curricula is more

than adding a few courses on global affairs or international economics, as laud-

able as these efforts are. It implies nothing less than infusing internationat and

global perspectives into every curriculum and, so far as possible, into cvcry

course. Thus; business courses will present the prmc1plc§ of marketing; organi-

zation, and finance in internationat contexts; in their composition and litera-
ture courses students will read and write about literary masterpieces; classical
and modern; of Asia and Latin America as well as America and Great Britain;

ealth science students will learn about practice and delivery systems in cul-
tures other than their own; and engineering students may think about technol-
ogy against cultural and mtcrcult:ural backdrops.

Can thorough internationalization of curricula be achieved without a
campus revolution or the dlscovcry of pots of gold during budget hearings?
Yes, provided the campus commumty is capable of careful planning; a systema-
tic ap »roach; and a sustained and patient effort.

First; a commitment to inteniationalization miist be made by the appro-
priate campus governance organs and leaders. Some | preparatory work may be
necessary to induce stich a commitment; for example; présentations by lcadmg
exponents_of international education. Second; campus planning committees
must develop a long-range plan for internationalization that will set goals and
objectives for each division and department and allocate a portion of faculty/
staff development funds to implement these objectives.

The actual work of internationalization can be best accomphshed by
organizing a series of seminars for the affected faculty and staff; drawing on re-
sources from the local university, the local community, business firms with in-
teriational departinierits, and commiiiity college personiiel who have led
efforts at campus internationalization. The seminars will be useful for impart-
ing information, as well as for stimulating the faculty and putting them in
touch with resources. The seminars should coriclude with a hands-on work-
shiop whiere faculty actually get down to the businiess of internationalizing
cotirse syllabl {Poronson 1986).

Thius, in a few years a campis could, with a modest expenditure of funds
and a great deal of resolve, add new perspectives to all its curriciila and course
syllabi. The results would be a campus community that thinks ini global terms
about the disciplines and occupations it teachies and students whio are prepared
for life in an interdependent world:

Foreign Language Study
Americans are notorious for their linguistic parochialism. Unlike Euro-

peans; who routinely master one or more foreign langUagcs our citizens rarely

read; much less speak another language. Necessity is of course the mother of

virtue: Europeans learn languages for very practical reasons of communication
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and economic and social interaction in a world of narrow national boundaries.
Americans have long lived in a virtually self-sufficient economy (with the ex-
ception of a few key resources) and in culture that has insisted that immigrants
learn a.1d use English. Furthermore; English has become indisputably the lin-
gua franca of the world, making it feasible for American tourists to travel where
they please with little more linguistic ¢ cqmpmcnt than a Berlitz phrase book.

Foreign language mastery, however, is an essential elemient of interciil-
ﬁiral skills and sensitivity. Moreover, there is a new surge in demand for for-
eign language abilities as companies seck individuals with varying levels of
skill; from highly paid translators to bilingual receptionists and secretaries
(Reed 1986). As American buisinesses gear up for export developmient, as in-
evitably they must; language abilities will become miore criicial for job place-
ment.

Languagc programs in commumty collcgcs are problcmaue, however;
thcy exist typically in the form of a few struggling sections of French and
Spanish. Even an increasing demand for languages may not generate sufficient
numbers of students to sustain a diverse array of offerings in the traditional
mode of instruction. But commubity colleges may be able to offer studerits a
broader Spectrum of languagc study opportunities through consortial arrarige-
mients with othier institutions and through individualized language study. This
latter strategy niay be facilitated by a method developed by the National As-
sociation of Self-Instructional Language Programs (NASILP). It calls for col-
leges to provide tapes, a laboratory settiiig, occasional turors to verify student
progress, and an indeperident examiner to validare sufficient mastery for credit:
The cost-efficient NASILP miethod could allow collegés to offer four or five
different languages or language levels to twenty-five tuition-paying students at
no more than the cost of a single sectioi: ¢ 7 French or Spanish offered in the
traditional classroom setting (Boyd-Bowr i 1973).

There are; of course, drawbacks: Commumty colleges that do not enjoy

access to university resources mlght find it difficult to recruit qualified tutors

and examiners. An even more serious impediment is the inordinate amount of

self-discipline and motivation the NASILP model demands of students: In my

view, most students will require more intensive tutorial assistance than the

NASILP model currcntiy envisions:

The most recent innovation in ianguagc instruction offers mtngmng

possibilities for linkages between community colleges and university re-

sources: OF 5 State University’s Center for Slavic and East European Studies

has pioneered a system of “telephone-assisted language learning.” Students call

toll-free numbers during fixed periods to talk; listen, and learn. A national
evaluation panel has given the system high marks (Chronicle of Higher Educa-
tion; October 1986).

The most effective way to learn a language or penetrate a foreign culture

is to study abroad: A studj'—abroad program should be a facet of every commu-

s
z
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nity college’s international education program. Siich programs enrich the com-

munity college experience and provide unique opportunities for students.
They generate a kind of excitement and enthusiasm among students that in it-

self rewards the efforts of those who organize and direct ther.
That such programs can flourish in community colleges has been con-

vincingly demonstrated by the examples of Rockland and Kingsborough
Community Colleges it New York State; which between them place some
1,000 students in prograins in Eiirope and the Middle East: Rockland and
Kingsborough are lead institutions in the College Consortium for Inter-
national Studies (CCIS), which sporisors stiident exchange programs as well s

faculty development seminars throughout Western Europe and in Israel.
Traditionally, study-abroad opportunities have been restricted to liberal

arts students. CCIS has taken some steps to expand these opportunities by add-
ing career programs. Thus, studenits can nc 7 spend a semester abroad studying

in areas as diverse as International Busiriess, Crirninal Justice; Hotel Technol-
ogy; and Calinary Arts.
Educating Foreign Stiideiits

Study-abroad programs are limited to students who can manage to sperid

a semester outside the country. But colleges can bring the world to the larger
college community by recruiting foreign students, whose presenice enrichies the
life of the campus and stimulates faculty and student learning; Seymour Fersh
writes eloquently and persuasively about the learning benefits of ericounters
with foreign students; benefits that go far beyond the immediate objectives of
intercultural and international understanding. Noting that in a world of rapid
changes students must become increasingly self-educated and self-directed, he

argues that in learning to understand foreign cultures students will prepare
themselves for life in societies that do not yet exist:

humans can now, to an increasing degree, determine in advance the kinds
of environments they prefe:. In fact, people must develop more foresight

because our techniology iricreasingly creates situations—physical and psy-

Unlike other living beinigs who have little control over their énvironment,

chological—for which we mist be prepared. Through the process of icarn-
ing from and about othet ciiltiites—not only what they have done but why
and how they responded to particiilar conditions—we can improve our

capacity to create niew responises to new opportunities. (Fersh 1981, 6)

There are also economic advantages in recruiting foreign studerits, who
generally support themselves with private funds or with government and pri-
vate scholarship grants. Their presence in the community college can have a
substantial economic benefit to the college and the local community. Accord-
ing to one estimate, the economic vatue of 350 foreign students would be over

$500,000 to a college and over $4 million to the local community.
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Buit we should pcrhaps think of our obhgauons as mitich as the advan-
tages of accepting foreign students. We teach our students that, as the world’s
largest economic power and greatest per capita user of world resources, we
have ce:tain duties to less fortunate societies. We shotild share our expertise
and our technology with developing nations, not merely out of a sense of
noblesse oblige but because everybody gains from increases in world produc-
tivity and trade.

It does little good to teach thiese pririciples and ideals if we do ot act
upon them. We in the commumty colleges hiave a special role to play in assist-
ing developing nations. It is now recognized that these nations nieed an infra-
structiire of trairied and educated workers, paraprofessionals, and technicians.
We have the expertise to provide this kind of training, a fict recognized by the
Agency for International Develop ment, which looks specifically to community
colleges to provide trainirig, on site or on campus, for students in Latin Ameri-
ca, Africa, and elsewhere.

Bxport Dcvclopmcnt Assxstancc

_ Theé United Stateés is the world’s largcsr and miost reluictant exporter. Un-
fortunately; it is an even greater; and far less reluctant; importer. The balloon-
ing trade deficit ranks with the federal budget deficit as the most worrisome
and; to date; irremediable problems facmg the American economy. The twin
deficits have interrelated and complcx ongms and there is no simple formula
for easing them. But clcarly, greater initiative and interest in exporting on the
part of American firms is part of any solution.
Thc U S Dcpartmcnt of Commcrcc csnmatcs that soirie 10 000 Amcn- -

anid skills are th: factors that kccp many small- and medium-sized firms out of
export markets.

Comimunity colleges could hielp by adding an international dimension to
their current networking activities with small and minority businesses. Com-
munity collcgcs might help by organizing an “international business day” to
stimulirte interest among local firms; compiling a resource file of translating
and interpreting services; offering a “how to” course on exporting; cr provid-

ing firms with relevant and timely information from the U:S: Departmen:t of
Commerce and other sources.

Conclusion
Comimunity colleges, whiethier viewed as integral parts of the academy or
as ceniters of education and training for the local community, can ill afford to

ignore the responsibilities of international education: They do so at the peril of
their students and their local communities:

This essay began noting a certain skepticism in some quarters as to the

51g111ﬁcance of international education for the community college: It should

end by noting that some community colleges; in states as diverse as New York,
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Florida, and Arizona, have become outstanding practitioners of international
education. They have discovered, as othiers who rise to the challenge will; that
the rewards of international education for faculty, staff, and students far out-
weigh its burdens.
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Building an International
Agenda: Beginning with an

Julia Ribley
Valencia Community College

Clyde M. Sakamoto
AACIC Office of International Services -

The evaluation of community collcgc. involvement in international education
requires a range of complementary initiatives. At the individual, program,; in-
stitutional, consortium, and national levels; advocacy of international educa-
tion must begin to crystallize into agendas for action. There is much that has
happcncd and the intensity of international concerns among two-year institu-
tions is accelerating.

. _However, a recent review of ¢ commumty collcgc involvement in interna-
tional education activities reflected that less than a third of the more than 1,200
two-year colleges in the United States demonstrated any clear commitment to
international education activities. Among the most active groups in the two-
year college environment are the various ifiternational education consortia that
have emerged over the last two decades. Today; there are at least sixteen con-
sortia of community colleges totaling more than 300 institutions organized
around intermational education activities.

Among these groups, the American Association of Commumty and
Junior Collcgcs (AAC]C) possesses a uniqic role in shaping the internatic nal
education environment among two-year colleges in the United States. Over
the past sixty-seven years, community colleges have focused on meeting the
ediicadional feeds of the local and dorestic corimuiities they serve. Mote re-
cernitly, AACJC priorities have addressed the rieeds for access to quahty trarisfer
and vocational/technical education prograims, strong college and private sector
partnerships, services for the economically and educationally disadvantaged,
and viral linkages with high schools as well as four-year colleges and univer-
sities: These needs will continue to be pursued.

These challenges, however, exist in a radically altered context from where

they arose 10, 20; and 30 ycars ago. To continue to provide educational leadet-

ship for students and communities, community, techm;al and junior colleges

must address the complexities of preparing its constituents fqr the political,

economic, technological; and other changes that are continuing to occur at

ever increasing and more pervasive rates. Gompoundmg the complexity of

changes around the world, information overload is a contemporary malady

whose péthology must be mzz = systcmancaﬂy examined: The demands for and
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strategies with which to comprehend, cope, and proactively address changes
siitround is.

The Obstacles
Over and beyond the magnitide and complexity of the task of instilling 2

sense of national urgency within two-year institutions to meet the obvious
needs for more internationally related information; competence; and per-
spective; there are practical obstacles. Diminishing federal resources to support
international educational initiatives, scarcity of institutional resources for pro-
fessional development; and the absence of a national stimulus identifying inter-
national issties have deterred the emergence of an international focus among

two-year institutions. The other major deterrents are those priorities compet-

ing for national and local attention.

The Two-Year Institutional Context in the U.S.
Our faculty; institutional leadership; trustees; and national leadership

must become better informed before students can learn more about the scope,
substance, issues, strategies, and opportunities related to change. Although
growing numbers of faculty and college leaders nationatly and internationally
actively advocate and advance international education through a variety of pro-

grams and services; the international context of education in two-year institu-
tions s yet to eriergé as a national priority.

Among the major issues surrounding two-year, community-based in-
stitutions and AACJC today are T

® Preserving equal access to higher educational opportunities; )

® Serving minorities; educationally and economically disadvantaged

students; women; and the handicapped in the face of threatened and
real resource reductions; e ]
\Iﬁipfdiiiﬁg thcquahty of §f6g7mns and scrvices through better and

more appropriate teaching and evatuation methods;
® Strengthening relationships with high schools and four-year colleges

and universities to facilitate student transfer; avoid duplicative re-
quirements; and enhance program congruence;
Offering professional development opportunities;

Stimulating more college-private/public sector partnerships to effec-
tively meet workforce supply and demand;
Gathering data affecting two-year students to inform and alert
policymakers to trends and issues; .
® Helping colleges to integrate new technologies into educational pro-
grams and apply appropriate technologies to advance instructional de-
livery systems. Although the national agenda is already full, the inter-
_ hational priority subsumes and relates to €ach existing issue.
) AAC]C anticipates that the international dimension of community col-
leges v/ill be elevated to a national priority within the next two years. This view
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stems from a recognition that two-year postsecoridary education must come to
grips with the urgent needs for students and communities to be better in-
formed about U.S. relationships within our global community.

Choosing a Strategy

At its November 1985 meeting in Washington, D.C., the AACJC Inter-
national/Intercultural Consortium decided to act and schieduled its first inter-
national conference to be held on April 12; 1986. Entitled “Building an Inter-
national Agenda,” the conference wus hosted by Valericia Community College
(VCC) and conducted in conjuniction with the AACJC annual convention,
April 12-16; in Orlando; Florida. S , S

The international conference provided a forum within which the interna-

tional community of two-year and similarly organized educational institutions

explored comimon initerests as a basis for developing a network of internationat
jastitutions. More than 165 educators and agency representatives from

Canada, Chiiia, Denmark, England, Israel, Jamaica, Japan, Kuwait, Russia;

Taiwan, and the United States participated in the conference: Rather than pre-
determine or prescribe thie areas of mutual or common concern, the conference
framework offered a striicture that permitted the conferees to create an interna-
tional ageiida. The expected outcomes for the conference were to
® Broaden mutual understanding of international educational aims;, ob-
jectives, and programis in order to begin the process of linking;

Identify international student, faculty, and institutional needs and in-
terests that would form the basis of establishing linkages;

® Establish a forum where exchanges will begin and continue to enhance

the dissemination of information and opportunities to strengthen

linkages among participating institutions;

e Discuss and propose strategies to implement linkages.
Ini the agenda-building environment, the planners of the conference ac-

knowledged that relationships would take time to establish. The International/
Initercultural Consortium and AAC]C recognized that this initiative should be
pursued and that its momentum would inevitably grow.
Overview of Confererice Ageiida
Welcoming remarks S -

jutia Ribley; conference chair; Valencia Community College

Paul Gianini, president, Valencia Community College

Dale Pariiell, president, American Association of Community and Junior

Colleges

Coiiclitterit Sessionis o - -
During the morning, concurreiit sessions provided the participants with infor-
mation on the latest concepts, projects, and technologies related to interna-
tional eduication.
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“Why, What and How of International Education ar Community, Junior, and
Technical Colleges” (pane! designed especially for newcomers to international
education) ] B
James Manilla; moderator, president; Pima Community College
Elizabet Bailey, director, International Ediication, Pima Community
College
Lynda Icochea; director, Center for International Studies, Bergen Com-
___munity College
Wayne O’Sullivan, director; Center for International Education; Erie
Community College

“Desmonstrations of Computer Networking in International Trade and Business
Education” (presentations related to an AACJC/Central Piedmont Commaunity
College project and a computer-supported international education curricula
project by Global Perspectives in Education) B -
Ronald Reinighaus, moderator, program director for International
Business, Valencia Community College
Betsy Davison, applications specialist, Global Perspectives in Education
Larry Harmon, director, International Business Center; Central Pied-
mont Community College
“International Forecasts: Faculty and Student Programs for the Future” (presenta-
tions related to projections for international education in commiinity colleges)
Brenda Robinson, director; International Education, Bunker Hill Corii-
_ munity College o
Jacqueline Taylor; vice-president; College and Community Relations;
Lansing Commitnity College

“Tnternational Education Supported by Satellites” (presentation included a live re-
ception of Russian television programming via satellite) o
Lee Lubbers, president, Satellitt Comimunications on Learning-
Worldwide, Creighton University

“Developing International Educational Activities®

Seymour Fetsh, moderator; coordinator; Curriculum Development,
Brevard Commiiinity College

Sharon Bannon, project director, Carl Duisberg Society, presented “An
Example of Student Exchanges: The West German Bundestag—U.S.
Congress Youth Exchange Program.”

Susan Bouldin, education and training advisor, Partners for International
Education and Training described “Opportunities for Community
Colleges in Technical Assistance Abroad”
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Shetty Miieller Norton, Director, International Visitor Program, Institute
for International Edtication; preserited “Beginning with Hosting Intet-
national Visitors and Developing Long-term Linkages”

“Preparing for International Developmient Techiical Workstiops-Problems and
Solutions”
Thomas Millard, moderator; contracts and development officer, Wauke-
sha County Technical Institute
Jerry Bell; coordinator/instructor, Electro/Mechanical Program, Pied-
mont Community College
Jamies Clark, physncs/lascr/tcchnology inistrictor; Watkesha County
Technical Institiite
Ernest Maurer, dean, Technology Division, Orange Coast Community
College

“Resguries for Interviational EAucarion”
Walter Brown, moderator, special assistant to the president for Inter-
national Education, Ramapo College
Susanna Easton, senior program specialist, Center for International Edu-

cation, U.S. Department of Education

David Fretwell; development assistance advisor; Bureau of International
Labor Affairs; U.S. Dcpartmcnt of Labor

Joyce Kaiser, assistant director, Participant Programming Division,
Office of International Training, U.S. Agency for International
Developmerit

“A Consortial Appromch to Internationwl Education”
Elizabet Bailey, moderator, project director; Southwest Consortium for

International Studies and Foreign Eanguage Development; Pima

Community College

William Greene; ¢ cxccutwe dlrcctor, Flonda COchlatc Corisottitm for
International/Intercultural Education

Reginald Luke, vice-chair, New Jersey Collegiate Consortium for Inter-
natiofial/Intercultural Ediication

Onie of the many highlights of the conference featured an exchange be-
tween Edmund Gleazer, Je., prcs:dcnt efmeritus of AACIC and Alexandre
Vladislavlev, vice-chair of the Soviet Union’s adult education agency, Znanie.
Znanie is an organization of 3 5 mllllOn rcsearchers, cducators, and scientists.
The discussion focused on common and comparative interests in improving

U.8: and U.S:S:R: educational s systems.

“The International View,” a plenary session moderated by William

Greene, consisted of the sharing of perspectives by a panel of foreign country
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representatives. Panclists included Musacd Al-Haroun of Kuwait, Robert
Camcron of Canada; Li Weitong of the People’s Republic of China; Aage Niel-
son of Denmark; James Platt of Great Britain, Grethe Rostboll of Denmark,
Moshe Shelhav of Isracl; Nicholas Teele of Japan, Burchell Whiteman 6f

Jamaica and Kung-Hsien Wu of the Republic of China: Thesc presentations
were followed by siiall group sessions that allowed community college repre-

sentatives to cxplore opportunitics for institutional linkages with institutions
in other countrics.
The Conference Recommendations

_ Following the session for the establishment of international linkages; the
conferees participated in small discussion groups to make recommendations
for “building an international agenda.” The following represents a summary of
the recommicnidations. To address the proposed initiatives, the recommenda-
tions have been assigned to three general groups: The American Association of
Community and Jurior Colleges (AACJC), the AACJC Office of Interna-
tional Services, and the AACJC International/Intercultural Consortium.

The American Association of Community and Junior Colleges will )
® Encourage linkages and cooperation with groups outside education to
promiote international education; B
® Employ the AACJC Journal to inform community colleges on strate:
gies for developing international program; ]
® Lobby for federal and state as well as local board support to inter-
nationalize community college curriciila, promiote thie study of foreign
languages;, and encourage the participation of foreign stiidents as in-
ternational education resources;

® Strengthen the AACJC’s international education leadership through

increasing its international staff and resources.

The AACIC Office of International Servics will

® Continue to serve as clearinghouse for international education infot-

mation and facilitate international institutional linkages;
® Compile profiles of member institutions to expedite resporises to in-

ternational requests for program, faculty; and general institutional ex-
pertisc; S o )
Solicit; maintain; and disseminate abstracts of model approaches or

programs on various areas, such as institutional policies or mission
statements relating to international education; use of international
students as educational resources; technical assistance; intermational
business curricula; international student recruitment; college partrier-
ships with international businesses; and articulation agreements of in-
ternational programs between two- and four-year institutions;

@ Continite providing opportunities for /1€ member institutions to be-

come involved in international technical assistance;
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Cooperate with other agencies to facilitate student exchange;

Strcngthcn the relationship between NAFSA and AAC]C to improve

services to meet the needs of forc1gn students;
Network with public and private sectors in promoting commumty

college involvement in international trade education.

The AACJCI wternationall[ntercultural Consortisim will

Dcvclop a how-to manual to assist community collcgcs in establish-
ing, dcvclopmg, or strengthening their international education pro-
grams, services; and activities;

Stimulate interconsortia linkages among two-year and other college
groups engaged in international education;

Explore and dcvclop international linkages abroad with coriparable
two-year institutions or other groups with common ediicational inter-
ests;

Assign various pnormcs and tasks to meribers of UIC;

Establish and publish guidelines for faciilty exchange amiornig comiiiii-
nity colleges in different countries;

Cornitiniie the VIC International Confererice in conjuriction with the
annual AACJC convention;

® Develop and conduict rchonai workshiops on international education-

 related issties and opportumtlcs,

Encouragc miermber institutions to use their relationships with com-
miunity businesses workinig in the global marketplace to enhance sup-
port for international education;

Focus upon international trade and business education as an 1mpor-

tant component of two-year college international education;
Promote the benefits of international students on campusasa  valiiable
resource as well as to facilitate and support their admission and pro-
gram completion.

These recommendations are very significant in the community college
international education movement. As the recommendations are im-
plemented; the foundation of international education in the two-year college
will be strengthened—the bases will be broader and the linkages will be
stronger. It is anticipated that the AACJC International/Intercultural Consor-
tium’s first international conference will be a landmark event in the develop-
ment of international education in community, junior, and technical colleges.
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Busmess Education: A Répm't

Barbara Bradford Davis
Georgetown Export Trading, Inc.

The need for the United States to improve its balance of trade is weil known
and well documented. By the end of 1984; the U.S. trade deficit was at a record
$124 billion and climbing. Much attention has been focused on the major
reasons for the deficit; including the strength of the dollar. Yet while many
major issues remained unresolved; the government has taken some steps to-
ward bringing about a long-range improvement in the status of the United
States in international trade. Two measures of interest are the Export Trading
Company (ETC) Act of October 1982 and the authorization by the Depart-
ment of Education of funding for international business education. This paper
addresses an innovative addition to a business curriculum that was made in re-
sponse to these two government measures.

The ETC Act and Education Department Efforts

The | purposc of the Export Tradmg Company Act was

to increase United States cxports of products and services by ¢ cncouragmg

more efficient provision of export trade services to United States prodiic-

ers and supplicrs; in particular by establishing an office withini the Depart-

ment of Commerce to promote the formation of export trade association

and export trading companies, by permitting bank holding comipanies,

barikers’ banks, and Edge Act corporations that are subsidiaries of bank

holding companies to invest in export trading companies, by reducing re-
strictions on trade financiiig provided by financial institutions, and by
modifying the application of the antitrust laws to certain export trade.

At the tiniie of its passage, the Act was labeled as a major step forward in
increasing U.S. export competitiveriess and as the one-stop export shop for
small- and medium-sized U.S. firms. Takmg a cue from successful Japanese
comipanies, the riew lcglslauon permits bank participation in trading com-
panies, reduices the antitrust threat of joint export efforts, and encourages
businesses to join to export or to offer export services.

Urifortunately, the tesponse ¢ of businesses to the Export Trading Com-

pany Act has not been as positive as expected. Although the ETC legislation

has been in place for over two years, fewer than forty-seven export trading
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companies have received certification from the U.S. Departiment of Cori-

merce. Although studies have revealed several fundamental reasons for the
slow response (National Center for Export Import Studies n.d.), it is clear that
a major effort is required to educatc the U:S: business community oni how to
change their focus from domestic to international markets:
What is needed now is a demonstration to potential users of how the Act

will actually help improve export performance. Business exccutives need to see
the benefits of collaborating with competitors in their export efforts. Although
the relaxed antitrust provisions are helpful, they will only be used if businesses

recognize the benefits of synergy and of broad and deep product lines, as well
as the interest of foreign buyers in finding a full-service trading firm: Such col-
laboration niot onily will result in economies of scale for marketing activities but

miay also open up to smaller firms large project possibilities that heretofore had
been reserved for multinational corporations.

A second, although <maller, measure taken by the government to help
correct the balance of trade problem was establishment of a program aimed at
internationalizing busifiess ediication. The U.S. Department of Education has
authority to grant funds to institutions of higher education for the purpose of
promoting innovation and improvement in international education curricula

to serve the needs of the busiriess commitnity; increasing international skills of
the business community; and developing linkages between institutions of
higher education and the business community involved in international

economic activities;

The Response of Academe
Busintess education is challenged by the policy implications of the ETC

Act and U.S. Department of Education measures, First, schools must produce
students capable of contributing to an increase in international trade commen-

cational institutions to Uevelop programs; with or without U.S. Department

of Education assistance, to impleriienit ways of mecting this objective in order

surate with the current need to increase U.S. exports. Second; it behooves edu-

to keep their curricula relevant to current demands.

Moreover, innovation in the curriciilum should seek to overcome the
fundamental problem that the international busifiess kiiowledge transmitted
to students is only useful to the “gentleman internationalist.” Students who
graduate with degrees in international businiess often can present a host of ar-
guments to future employers on whether the United States should re-recog-
nize Taiwan or on the international steps they would undertake ifthey were the
chief executives of the largest corporations. But firiis are rarely looking for this
type of knowledge from recent gradisates, nor are firmis necessarily in need of it.

What firms need is knowledge that can be used productively in their in-

ternational efforts. The educational sector shouild therefore be encouraged to

provide knowledge that can be used by both students and business. This in-
cludes knowledge about mundane issues such as export financing; export pack-

aging, or international transportation and documentation. It would be quite
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valuable if college graduates could assist the firm in actually carrying out an ex-

port transaction. It is this kind of multiplier effect that truly can make a differ-
ence. . . il

~ There are a number of ways that the mualtiplier effect can be 1m-
plemented:

Practice clinics

Exchange of students and professors from other countries

Camipiis visits by foreign businesspeople

Summer internships with foreign firms

Establishment of an advanced trade institute for technical training

The Georgetown University Practice Cliniic
__ An important course to further students’ international business ediica-
tion was developed by The National Ceater for Export-Import Studies

(NEEIS) at Georgetown University (GU) in Washington, D.C.; for the Mas-

ters of Business Administration program. The _course uses both the Export
Trading Company Act and the Business and International Education Pro-
gram:. It also brings export trading into the classroom in order to train students
to contribute to an increasc in U.S. international trade. = .
The export trading course sought to use government funds efficiently by
training groups of students in the rudiments of international trade. The course
provided the students with an opportunity to form an export trading company
and to document the process on comptiter software. The resulting computer
package will be used by other universities and by firms to train their employees
in the field of export trading. ) ] - , ] )
___The company formed by the students is known as Georgetown Export
Trading Incorporated (GETT). Its primary goal is to increase students’ actual
knowledge of trading and to create the all-important linkages, or contacts, be-
tween business schools and the business community. In fact, as one of their

first tasks, the studenits sought the cooperation of the local businesses and in-

stititions that were thought essential to building a network of information and
contacts to suppoit their veiitiire.

Onganization of the Clinic. The base of operations for the students was in
the NCEIS. The contacts and resources of the NCEIS were essential for the
GETI project. The NCEIS, founded by Michael Czinkota in 1981 to study in-
ternational trade issues; strives to expand the existing body of knowledge on
international trade and to foster communicatior: among the business, policy,
and academic sectors of the intemational trade community. The center main-
tains a free-trade philosophy and encourages the development of free and ac-
ceptable trade policies and business practices. Its work is designed to be prag-
matic and relevant, based on a firm understanding of the business activities and
political dynamics of the world marketplace. The ceriter engages in six basic ac-
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tivitics: research; publications; conferences, trade policy advocicy, instriiction,
and corporate services;

The center was interested in the original concept of forming an export

trading company such as GETI in order to study trading and to examine why a
trade docs or docs not take place: The activities undertaken in the organization

of GETI offered the center a unique view into one aspect of the process.
Contributions of Local Businesses. The students found most cutside firms

they contacted responsive and favorably disposed to donate professional time

and information to GETI. Even firms whose resources ultimately were not
used by the students expressed a degree of interest: This suggests that the busi-
ness community is an underused asset in business curricula:

The students preferred electronics as the initial GETI export and targeted

Europe as the market because of the perccived demand there for electronic
parts. To facilitate their work; the students approached the Electronic Indus-

tries Association (EIA). The students felt thart this national trade association
could provide support for GETI in Washington, D.C., and could help GETI
locate manufacturers of electronic components around the country: The EIA;
in turn, responded because its contributions were largely time and information
rather than money and because the GETI project could help the sales of EIA
member firms. SRR S

_GETI was also able to attract in-kind contributions from the prominent

law firm of Suthietland, Asbill, and Brennan and from the international ac-
counting firm of Coopers and Lybrand. Both firms have personnel who are
highly skilled in ETC miatters and were interested in helping GETI as a way to
promote their firms and to secure GETI as a client should the project progress
from a studenit exercise to 4 profit-making ventuire. o
_Another party GETI approached was American Seciirity Bank. The ETC
Act permits bariks to obtain an ownership share of trading conmipanies iinder an
exemption from the general banking laws. But GETI asked the bank only to
provide information and advice on export financing,. The baiik agreed to par-

ticipate in a financing role in order to increase its kniowledge aboiit ETC opera-
tions and to seek new business opportunities through GETI.

In addition, GETI sought the support of the ETC office in the Depart-
ment of Commerce; which was receptive to the initial concept for GETI and
continued to be helpful throughout the project. That office was in the position
to provide a great deal of information about ETCs and could also provide
counscling on how best to prepare an application for ETC certification. The
ETC certification should be written so that the exemption granted from the an-
titrust laws is narrow enough to provide protection, yet broad eriough to pet-
mit a company to conduct business: e i

The students chose these parties to assist in the formation of GETI be-
cause they represent actual prefessional relationships a trade facilitation service
would need in order to organize itself. GETI was fortunate to receive financing
from the Department of Education; because it enabled GETI to approach

other organizations for information rather than for capital. Moreover, these
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organiizitions were asked to share information that for the most part they

already possessed. Nevertheless, Vorgamzations' contributions amounted to.
comimitments of materials and time in excess of $40,000; rclieving GETI of

substantial and riecessary start-up expenses: The course thus scrved to put the

students in touch with the business community and to involve the business

community in real support for the business educational process. In turn; the

students provided the firms with new information and analyses of prcvnously

identified interests or issues. Finally; through the student project;. firms having

similar interests or client base were linked in a novel way. Therefore; the stu-

dent project provided a useful mechanism for the firms to increase their knowl-

edge and visibility in international trade. .
External Problems Confronted by Students in the Clinic. The students found

formmg a company and researching international trade matters far more com-
plex and difficult than they had originally thought. One of the greatest difficul-
ties confronted by the students, and one that gave them the greatest learning
expericnce, was that the subject matter of the course was not found in the class-
room or even on campus; it was available only through research at the Depart-
ment of Commerce; at European embassies in Washington, D.C., and at elec-
tronic manufacturers and distributors spread throughout the Unltcd States
and Western Europe. The students were “orced to conduct their own research,
write letters; make telephone calls; and build the conticts and network that
would transform raw information into a trading opportunity and, ultimately, a

transaction. As a result; the students were put into more of a busiriess than an
academic environment and were forced to begin to develop the skills they
would nccd in a proﬁ.ssnonal sntuatlon In thls way, thc creatlon of GETI

prepare the students for challcngcs thcy wotild fice in a new job:
Tniterial Problewms Confronted by the Students in the Clinic. The students

also faced an admiristrative probleiri in carrying out the project: everyone in-

volved wanted to make contacts and make dccnsnons, a.nd no one wanted to do
the clerical work to support such actions. All nine in the group were MBA stu-

dents, so there was o natiiral hierarchy of talents or abilities. Decisions were

made on the basis of group consensus, and the project was run ina more demo-

cratic marniner than one would generilly find in a business orgamzatlon Cleri-

cal work stich as typing, stuffing envelopes, and takmg minutes at meetings had

to be rotated among the group; resulting in inconsistent quahty of the product.

The group was also adversely affected by the time constraints imposed by

course-load demands: Students found it very difficult to run a business on a

part-time basis. Often no one was in the GETT office when the telephone rang.

During exam periods; GETI was neglected. This damaged what little image

GETI had managed to create with the gcncrai public.
Theory versus Practice. Another major problem encountered durmg the

GETI project was the students’ difficulty in applying the theory leamned in class

to real-life situations. For example, in the basic marketing course; students had

seen the wisdom in having a business be market-driven rather than product-
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driven. That is, a company that gave the market what it wanted would be mire

successful than a company that started with a product and then had to find a

market. However, during the establishment of GETI, the students realized

that it was impossible to pinpoint the nceds of the overseas market without
having a product linc as a place to star:. Because the EIA was a cooperating
party to the project, the students decided to start with electronic components.

Thus, they committed themselves to a product-driven posture; one opposite to
the market-driven starice they had intended to adopt.

_ Insum, the most apparent beneficial aspects of the GETI project for the
graduate students were the techniical information and research skills they ob-
tained; the contacts they established with "ic federal government, the business

sector; and the embassies, and the experienice of operating in an office environ-
ment, which forced them to be presentable; responsible, and professional:
Their experience shows that area studies and the international perspective in

the business curriculum 1re enharnced and made niost effective if combined

with technical training and practical experierice.
Other Techniques of Improving International Biisitiess Eduication

There are a number of othier techniiques available to enhance interna-

tional business education. One of them is the exchange of students and pro-
fessors in graduate business schiools between the United States and other coun-

trics; a practice already implemented by ediicational instititions. These pro-

grams should be encouraged and exparided so that it becomes routine for
graduate school business students heading for careers in international trade to

undertake part of their studies abroad.

Because the contacts generated by mectiig people from other countries
is so crucial to assisting the entrepreneur in information gathiering, visits to the
campus by local and foreign businesspeople shoiild be arranged whenever pos-
sible. The format might include an address by the businesspetson; it should
always include a chance for interested students to sit down with the business-

person and have a small-group discussion: Some of the most useful introdiic-

tions are made in thiscontext. o ]
_ As demonstrated by the GETI experience; clinics for business students

are invaluable. Clinics convey office manners and professionalism as well as
technical information and hands-on experience not available in the classroor.
Law schools use legal clinics to great advantage. These clinics teach the stu-
dents the black-letter law in the context of real-life problcms that bring thie les-
son home. The same techniques can be used with business students by making
their services available to local businesses for no fee: Students can conduct mi-
keting research or provide assistance in forecasting and developing business
plans. In this way; the business benefits from the free assistance; the students
learn something; and more importantly, an introduction between student and

professionals is made. A student with a head for business will find a way to
miake use of the contact.
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From another perspective; it should be realized that there is nothing
wrong with having the business community carry part of the weight of edu-

cating business students. The better equlppcd business students are to handle
real problems when they graduate .rom business school, the less time and
money businesses need to spend training them to become profitable
employees.

A fourth component is full-time summer. mtcmshlps abroad with forcxgn
corporations. These positions are invaluable for contact building and for ob-
taining technical knowledge. Graduate business schools should make ita prior-
ity to expand the availability of such positions. They can best begin this task by
having the business schools around the world begin to contact each other by
mail or at conferences.

Last; it would be uscful if one graduatc schiool in each country wotild

sponsor _an international trade institute to offer a one-year program that
would follow the normal two-year curriculum. This institute could offer
courses focusing on_the problems of multinational companies; with an em-
phasis on technical skills in accounting, trade regulation, and international fi-
nance. The international business community must have strong ties with these
institutes ro help design the curriculum to keep it practical and relevant. Busi-
niess will beniefit from the training to be received by their futuré employees. But
the international business commiuinity must also provide the instirutes with
speakers and introductions into the sphcrc of international trade. Transfer of
techniial kriowledge should be a priority. For example, to obtain export and im-
port licensing, one needs detailed knowledge of the rules and regulations of the
U.S. Export, Administration Act; as well as of the import regulauons ofthe des-
tination of the goods: This information is so technical that it ‘may not be

covered by the basic graduate business curriculum: Advanced training at a

specialized institute could provide instruction on the basic trade policies and

reguiations of the country of origin and its major trading partners: It could also

provide technical training on where and how this information may be obtained:

Conclusion
Area studies and the international perspective in the business curriculum
are useful in introducing students to international trade issues. But because of

the demands of the average business school curriculum and because of the diffi-
culties inherent in obtaining and transmitting trade information and business

relationships; area studies and anrmtremauonal perspective are not sufficient to

prepare students for participation in international commerce without further

training;

Practical clinics such as GETI are essential to give the students an oppor-

tunity to face ;ssilcs in a business context and to learn by researching actual

trade questions using resources away from the academic campus: In addition;

exchanges of students and professors, visits by foreign business professionals;

experience gained through clinics and intcmsinps, and learning opportunities
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provided by advanced international trade institutes will stimulate the growth
of the international trade community in each country that participates and will

result in a stronger international economy; which will benefit us all:
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Mathﬂda E. Harrls

Northwest Comomumfbr Internationial Education

The Pacific Northwest is increasingly becoming the gateway to Asia, and
Oregon views itself as a future leader in_the cooperation between East and
West. In Oregon, international trade has increased from $1.2 billion in 1970
to approximately $10 billion in 1986. Today; over 1,000 Oregon companies
are involved in exporting and importifig; abotit eighteen to twenty-five per-
cent of Oregon’s yearly economy is dependent on foreign trade. Oregon’s
major trading partners are Korea, Japan, and Taiwan. Oregon has made im-
portant strides in recent years toward increasing its international trade, and its
business community has made a strong commitmerit to develop Portland as a
leading West Coast port.

Over thie past several years, the Pacific Northwest Regional Commission—
consisting of Washington, Oregon, and Idaho—has encouraged the regional
proniotion of trade. The U.S. Department of Agriculture is coordinating its ef-
forts with the Commission, and Oregon is often singled out for its exemplary
cooperation between the U.S. Commierce Department, state government; and
business. Becaiise the very livelihood of the Pacific Northwest depends on
trade, the U.S. Commcrcc Department, the Chambcr of Commcrcc, and vari-

ous trade associations are encouraging cooperative efforts in mtcmguomﬂ
trade. Most importaiitly, the academic comumunity | has taken a unique ap-

proach in its efforts to work closcly with the private sector and government in

order to create the needed cooperation between Orcgon and Pacific Rim coun-

tries: It is especially significant that the public and private sectors have recog-

nized the essential role that community colleges can have in this endeavor, for it

is they who most effectively and efficiently serve their communities and the

small-to-mudsized firmms in their districts:

Oregon’s cfforts to bridge the expertise of cducauon, government; and

business in the international arena began about fifteen years ago, when Gover-

nor Tom McCall spearheaded a plan to develop a Pacific Rim Study Center at

Portand State University: One of the major ob]ccnyqs of the center was to as-

sist Oregon’s pubhc and private sectors to increase cooperation between

Pacific Rim countries. Although the plan itself was short-lived, Oregon’s lead-

ers in government, business, and education continued to support the ideaof an
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organized effort to accomplish that mission. In July 1980, Governor Vic

Atiyeh established the Governor’s Commission of Foreign Language and In-

ternational Studies, making Oregon onie of the first states to meet the challenge

of President Carter’s Commission on Foreign Languages and International

Studies: The Commission sought to strengthen Oregon’s interest and knowl-

cdgc in world affairs in the following areas: “increased citizen awaretiess of the

importance and nature of Oregon’s international tics; greater international in-

terest and acavity thronghout the Oregon economy; higher standards of in-

struction in foreign language and other inzernational subjects at all levels”

(Oregon Department of Education 1982, iii): The Commission found that

there were some noteworthy programs in international education and business

activity and some severe shortcomings. Recommendations to remedy the
deficiencies included:

® Coordmauon between state authoriries and bnsmc»s, labor, mcdm

community; and other groups in implementing a continuing program

to make all citizens aware of the i u'nportancc of internadonal trade; in-

vestment; and tourism for the state’s eccnomy; and to inform thcm of

the measures needed to take advantage of that potenuat;

Cooperation between business and educaton in developing educa-

tional programs in international business, including businiess partici-

pation in school activiues, consultation on curriculum content, and es-

tablishment of internships and other spcc1al educaticn progrars;

An inicrease in international content i all collcgnatc and graduatc
schiools of business programs, in accordance with the precepts of the
American Association of ‘Collegiate Schools of Business {Oregon De-
partment of Educaton 1982: 9-10).

“The Commission t report had a statewidei 1mpact the state superinten-
dent of instruction appointed a global studies committee to make recommen-
dations on appropriate global studizs offerings at the secondary school level;
community colleges began to take a leadership role in establishing associate de.
grees or certificates in international srudies; and universides increased their
course offerings in_international education and_business. Japanese and
Chinese, hardly taught a decade ago; became part of the language offeri rmgs in
several high schools and community colleges. Given this ambience; it is not
surprising that Oregon views itself as having an economy mtcrdcpcndent with
those of the Pacific Rim countries and knows that part of its economic welfare
is dependenit on international trade.

For Oregon to be successful in internauonal rade, it must address the
local, national, and international needs of its small-to-midsized firms; Oregon
is a state with riiore than 60,000 smiall buisinesses. Rccogmzmg this; the 1983
legislature established a network of small business assistance ceners through-

out the state. Lane Commumty College took the lead. The U.S. Small Business.

38



Highier Ediication, Biisines, and Governireit 29

Administration awarded the network federal funding in March 1984: “The

commibination of state and federal awards, coupled with local funds from the col-
leges’ operating budgets, has laid strong foundations for Oregon’s small busi-

ess assistance program, now known as the Oregon Small Business Develop-
ment Center Network (OSBDCN)” (OSBDCN 1985, 2). The mission of the

OSBDCN, the first community college-based center of its kind, is to provide
comiprehensive services and resources to the small business community. Ac-
cording to Edward Cutler, State Director of OSBDCN at Lane Community
College, by late 1984 the network was “already receiving national attention as

an innovative model prciect for providing assistance to the small business com-
munity” (Cutler 1984,3). -
SBDCs have been established at all fifteen Oregon community colleges,

and satellite centers exist at two universities: “Each center is operational and is

providing services and resources to the business community in its service arca.
One-to-one business counseling is available for free to business clients” (Cutler
1984, 2). The centers also provide seminars, workshops; and classes on timely
business concerns. Reese Shepard, Director, Central Oregon SBDC; believes

that the SBDC has three primary objectives: (1) to help businesses doomed for
failure, (2) to help marginal businesses improve through new techniques; and
(3) to help promising businesses achicve growth and profit potential through

effective planning and control (OSBDCN 1985).  _ S

 The results of the OSBDCN are impressive. For example; Clackamas
Community College reported successful start-up and expansion packages to-
taling over $300;000; Portland Community College showed a 30 percent in-
crease in sales for selected businesses with which it worked; and Lane Commnu-
nity College counseled more business clients than any Oregon SBDC
(OSBDCN 1985, 4). Twelve other community colleges in the state demion-

strated positive outcomes in working with their business communitics. Conse-

quently; state funding for the 1985-87 biennium totals $500,000, and the
OSBDCN will receive an additional $770,000 in lottery economic develop-
ment funds. o S o
Recognizing that international business developmient assistance requires
a unique expertise and a statewide coordination of internationally knowledge-
able resource persons; the OSBDCN; under the direction of Lane Community
College; contracted with the International Trade and Commerce Institute of
Portland State University to develop the Small Business International Tradé
Program (SBITP). In January 1985, a director was hired to lead the mission of
the SBITP, which is “to provide comprehensive services and resources relating
international trade to the small businesses operating in the state of Oregon”
(OSBDCN 1985, 4). To accorriplish this mission, the goals of the SBITP were:
® To stimulate small businesses throughout Oregon and to evaluate
their potential for becoming involved in international trade;
® To increase export/import capabilities of small businesses in com-
munities served by the various SBDCs;
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¢ To provide rescarch, information, and counscling to small businesses
cntering into international trade. (SBITP 1985)
Via the cooperation aiid sponisors 1ip of the OSBDCN; community col-

leges; select four-year institutions, local and state government agencies and
business communities, the SBITP offers seminars and workshops in interna-
tional trade; assistance in developing a strategic plan for companics wishing to
augment their international capabilitics; international trade counsclors for gui-
dance; an on-line resource information database and directory; student intern

services for research purposes; and a newsletter on international trade concerns
relating to small businesses. Seminars and workstiops focus of world trade op-
portunitics for Oregon businesses. They are designed for small-to-midsized
firms that wish to explore their capacitics for enitering the international trade
arena and for those who wish to expand their ongoing international opera-
tions. Participants sce presentations on kow Oregon relates to the interna-
tional marketplace and on successful ventures undertaken by local comipanties.
Other workshops focus on international marketing, financing, cstablishing
distributors; cultural cohcerns in international trade, and in-depth country in-
formation. A monthly international roundtable was started in Jiily 1986 to
cover such areas of interest as developing a business plan, advertising/pricing,
international marketing; cultural relationships, and off-shore manufacturing.

International trade counselors serve as speakers and resource persons during
the workshops/seminars and monthly roundtables; they also form a support
system for small businesses entering international trade. Counselors also assist

the SBITP to identify companies that may be ready to begin developing their
potential in international business ventures. o o
An cspecially impressive and innovative part of the activities of the

SBITP is the International Business Plan: The first phase of this plar is to work
with companics to initiate long-term and short-term objectives in expanding
their international business and in evaluating their potential for success. A

workbook for this effort demonstrates the process a business needs to follow

for successful results. Each company that seriously wishes to expand its interna-

tional business and to evaluate its prospect: in international markets is re-
quested to follow a plan that includes goal setting; targeting markets and cus-

tomers; competitive analysis, financial strategy, break-cven analysis, and time-

tables. The second phase of the program involves several sessions of one-to-one
counseling. The OSBDCs coordinate thesc efforts with the SBITP and the In-

ternational Trade and Commerce Institute. In conjunction with the second
phase of the program, companies interested in international trade meet in the
various districts of the state to discuss and evaluate their plans and to talk with

business professionals who have been successtul abroad: Community colleges

are directly involved in these activities, and the existing expertise and interest is
often initiated by them. o : S
This program has an added benefit for the community colleges; for in-

creased international involvement on the part of businesses in their districts

helps to augment cross-campus interest in international education: For
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example, Lane Community College has an active international cooperative
education program that encourages students to work abroad and cutrerntly has

major technical training contracts with several Third World countries. Mt.

Hood Community College has assisted faculty developmient in international
business by sponsoring faculty travei abroad. Consequently, international
business assistance programs serve as catalysts in helping commiunity colleges
to envision their mission in international education and to integrate interna-

tional studies throughout the campus curriculum and outreach programs.

Oregon’s projects may stem from the best intentions and objectives and
may be directed by the most knowledgeable persons, but this is not enough to
guarantee that the final results will be truly positive. The plan outlined here is
still in its infancy. What is now needed is an understanding that such plans are
long-range projects requiring long-term resources. Year-to-year funding is not
sufficient for long-range planning and for maintaining the qualified personnel
who can assure that Oregon’s economic problemis can be reversed. Further-
more; a long-term strategy of cooperation between business, academia; and
government must become a permarierit part of Oregon’s economic develop-
ment plan. It is an awesoriie task to attempt to give quick solutions to critical
economic situiations. For examiple, Oregon’s unemployment rate remains
higher than the national average, and state revenues continue to suffer from the
weakened wood-prodiict industry and from fluctuating zgricultural prices:
Oregon’s leaders are fiilly aware that the state has the potential and capacity to
alleviate its economic malaise and to iricrease its potential in the global
economy. A comiprehiensive long-range plan of action can encourage colleges
and universities to train future ge: srations to understand the financial and cul-
tural implications of international business and cooperation; it can continue to
suipport thie cooperation of the public and private sectors to internationalize
busitiesses; and it can assure the financial and philosophical support for such
undertakings. Oregon’s future also depends on creating new markets by en-

couraging new businesses to enter the Oregon economy as well as assisting the

existing companies to develop their expertise and look into the future for in-
novative biisiiiess veiitures. - . _
" The 1985 Annual Report of the Oregon Small Business Development
Center Network concludes that ,
Oregon is facing one of the most critical times in its history. The state
economy still suffers the cffects of a devastating recession. But small busi-
ness in Oregon ism’t willing to give up. Business owners want to
strengthen their own businesses; and in turn, strengthen Oregom’s
economy: S
Orcgon’s small businesses need and want more help. And the
OSBDCN; with the help of its partners—the Oregon Departinent of Edu-
cation; the U.S. Small Business Administration; and the eighteen sponsor-
ing colleges—will continue to strengthen and expand its services and re-
sources so that no request for assistance goes unanswered. (OSBDCN

1985, 4)
41



Financing Programs and

Providing Services

The articles int this section address the issue of resources for interna-

tional busincss education from two perspectives. First, as cducational

funding declines, the ability to generate extermal support often becomes

the deciding factor in the establishment of a new program. Susanna
C. Easton presents a comprehensive overview of the Iﬁf&ﬁiﬁ(}@lw

Education Programs of the U.S. Department of Education; with an

empbhasis on the purpose and program requirements of grant funds

awarded for the Business and International Education Program; Title
V1, part B. Second; Lynda Icochea looks at resources from the
standpoint of the community college as a provider of services to the
international business community. She delineates the steps that led to
the establishment of a Center for International Studies at Bergen
Community College and describes services offered by the Center. The
importance of linkages with business is stressed by David Fiifi Sam
and Lawrence Rubly; who participated in a cooperative project be-
tween education and industry at Chicago’s Loop College. This effort
resulted in the production of an extensive directory of international
business resources. The final entry in this section; prepared by Susanna
C. Easton, is an overview of program activities by 1985-86 community
college Business and Intemational Education Title VI, part B



The Business and lntematiimal

Education Program of the U.S.
Department of Education

Susanna C. Easton
U.S. Department of Education

The International Education Programs of the U.S: Departmeiit of Education
originated in the National Defense Education Act (NDEA) of 1958. This

legislation, passed in response to the launching of Sputnik by the USSR i

1957, for the first time authorized spending of federal funds to improve the

teaching of science; mathematics, and foreign languages in the United States.

- Title VI of the NDEA focused primarily on strengthening the study of

“critical” or uncommonly taught languages and on the study of the areas of the

world where such languages are spoken: The legislation authorized the estab-
lishment of language and area centers at institutions of higher education in the
United States; including foreign languagc fellowships, funded research; and

the preparation of teaching materials in the uncommonly taught languages:

For the next twenty-one years, over $220 million were expended for these

activites. ___
By 1980 only Title VI of the NDEA was still r receiving annual appropn-

ations; other parts of the law had been phased out or incorporated into other
legislation. In 1980; Congress permitted the NDEA to lapse; and the inter-
national education programs were transferred as Title VI, part A, to the Higher
Education Act of 1965 as pait of the 1980 Education Amendments. In
response to changing economic conditions; Congress added a new section—
part B, Business and International Education Programs—to the legislation,
with an authorization of $7.5 million for each fiscal year from 1981 to 1985.
As thiis goes to press, we await congressional action on_the reauthorization of
the Higher Education Act. Because both House and Senate reauthorization
bills have retairied part B in the format ifi which it was initially authorized, we
expect to carry on the program essentially unchanged.

Funding for the Business and International Ediication Program was
authorized at $7.5 million for each of five years from 1980 to 1985, but this
program like others, has been affected by budgetary constraints. Funds were
first appropriated for the program in 1983, when the ‘Congress authorized
expenditures of $1 million. This amouint was doubled ifi 1984 and raised in
1985 to $2:2 million: In 1986, the Gramm-Rudman-Hollings law mandated a
small percentage cut in all programs, and Tltlc VI, part B was reduced by al-
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most five percent, to $2,110,000. For fiscal year 1987 we expect funding at
about 1986 or 1985 levels for this program. = ,

_____The purpose of the Business and International Education Program is to
provide matching funds to institutions of higher education to accomplish two

objectives: The first is to iricrease and proriiote the nation’s capacity for intet-
national economic enterprise through the provision of suitable international
education and training for business personnel ini varioiis stages of professional
development. The second is to promote institutional and noninstitutional
education and training that will contribute to the ability of U.S. buisiniess to

prosper in an international economy: L

__Before the Title VI, part B was endcted in 1980; Congress held hear-
ings to determ’ne the extent of the need for the new legislation. The testimony
was summatized in the opening paragraphs of the law in a section entitled
“Findings and Purposes.” It is in the context of these findings that the law

is administered:

The furure economic welfare of the United States will depend substanitially

on increasing international skills in the business commiunity and creating
an awareness among the American public of the internationalizing of ouir

economy;

Conicerted efforts dre niecessary to engage business schools; language and
area study programs, public and private sector organizations; and United
States businiess in a mutually productive reiationship which benefits the
Nation’s futiire econoriic interests;

Few linkages presently exist between the manpower and information
necds of United States business and the international education; language
training and research capacities of institutions of higher education in the
United States; and public and private organizations; and

Organizations such as world trade councils, world trade chiibs, chambers of
comimierce and State departmerits of conirticice dte rot adequately used to
link universities and business for joint venture exploration and program
development: .

_ The legislation authorizes the Secretary of Education to make awards to
applicants who propose to develop the international academic component of
the institution, and to provide appropriate linkages with the private sector. To
ensure the adequacy of the proposed services to the business community; Title
VI, part B includes the following stipulations:

Each application must be accompanied by an agreement between the

institution and a business enterprise; trade organization; or associa-
tion engaged in international economic activity:
Each application must include planss to provide appropriate services to
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the business community that will expand its capacity to engage in
commerce abroad.
To qualify for funding, grantees mist meet two other requirements:

& The institution muist provide fifty percent matching funds from other
than federal sources.

® The institution must guarantee that federal funds will be used to sup-
plement; and not to supplant, other funds:

Program has shown that potential applicants usually request clarification con-

Experience in administering the Business and International Education

cerning two aspects of the program requirements: One of these concerns the

sources of matching funds; the second the terms of the agreement with the pri-

vate sector. The matching requirement; although clear on the fifty-percent

limitation on the federal share of the project funds; does not specify the source

of the remaining funds: It was initially anticipated that a pomon of this fund-

ing would be obtained from the private sector; but in practice most applicants

choose not to approach private donors in the initial stages of the application

process. Most colleges and universities use in-kind, institutional funds to
satisfy the fifty percent matching requirements. Institutions that compete suc-
cessfully for federal funds in the Business Program competition report substan-
tial contributions from the private sector once the federal grants are awarded;
recognition at the national level brings local contributions. In accordance thh
the grant terms and conditions; these additional funds may be used to expand
the scope of the project or to continue activities after the federal grant phase has
terminated.

Unlike the private-sector funding, which is often acquired after the fed-

eral grant is awarded; the negotiated agrécmcnt between the institution of

higher education and a business, trade organization, or association cngagcd in
international economic activity must accompany the application and is part of
the eligibility requirement of the federal statute. Many institutions select a local
chamber of commerce or a local trade association as the initial party to the
agreement. Additional agrccincnts arc often negotiated with businesses. Some
of these are initiated prior to the submission of the grant apphcauon others
subsequent to the issuance of the grant funds. In all cases; reciprocity is re-
quired; that is; each of the parties to the agreement must specify certain ac-
tivities that will be carried out under the terms of the grant. Although the
terms of the agreement vary according to the focus of the project for which the
grant is issued, certain common themes have emerged. For cxamplc achamber
of commerce might offer a lecture series for local businesses on issues related to
export; with the chamber and the institution of higher education cosponsoring
the series. The chamber provides space and publicity for the series; the institu-
tion selects guest speakers and agenda topics. Some of the costs associated with
the project are borne by participanit fees; otliers are shared betweeri thie grantee
and the chamber. 4 s
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A typical agreement between a university and 4 business enterprise might
offer faculty members with international business expertise to serve businesses
on a consultancy basis or might establish serminiars to meet the specific need of
the business or corporation. We know of one applicanit who plans to structiire
a master’s-degree program in international affairs for the midlevel exceutives of

a large multinational corporation. The training program will offer cotirsework

one evening per week plus Saturdays and will last for two years. The corpora-
tion will pay tuition for its executives to attend the program, biit the grant

could support the initial investment in faculty time to create the cotirses re-
quired for such a specialized program: ,

, Corporations often assist the universities by funding faculty or student
internships. Some agree to fund specialized rescarch projects; others undet-
write portions of the overall cost of the projects. Many larger corporations send
their international business experts to the college classrooms to teach

specialized seminars or provide consulting services to faculty who often have
only a theorctical knowledge of businsss practices in a foreign area. The
statutory requirement for a negotiated agreement between a college or uni-
versity and the private sector is unique to Title VI, part B. A “model” agree-
mient is one that provides an accur te assessment of the research and training
needs of the educational institution and the local business community and uti-

lizes the resources of both public and private sectors to meet those needs.
_The Tidle VI, part B legislation provides a iisting of nine activities that

may be carried out under the federal grant program; although the law specifies

that these activities are meant to be illustrative and are not intended to limit the

kinds of projects that applicants may carry out. Specifically included in the

legislatior: are provisions for research and curriculum development, for fllow-

ships and i:ternships or other training and research opportunities for students
and faculty, and for the establishment of export educavion programs or pro-
grams for nontraditional; midcareer; or part-time students: In the newly au-

thorized Title VI legislation, Congress added a provision for internships over-
seas to enable foreign language students to develop their skills and knowledge
of other cultures and societies. This provision therefore provides specific au-
thority to carry on an activity that previously was implicitly permitted.

Approximately 150 applications are reccived in our annual program
competitions. Funding levels of just over $2 million per year for the last two

years have permitted us to 'ward twenty-five to twenty-six new grants and to
support ten to twelve second-year grantees annually. Grant awards have
ranged from $35,000 to $150,000; with approximately $67,000 as the aver-
age cost. Community colleges generally compete well in the annual program
cycles. We usually receive fifteen to twenty applications from two-year schools
in each program competition. In 1985; twelve of thirty-five awards were atlo-
cated to commiunity colleges; ifi 1986, eight of thirty-six grants were awarded
t0 two-year schools. Abstracts of the 1985 community college projects appear
at the end of this section and provide an overview of the range of activities pro-
posed by successful applicarts.
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. Inthe 1985-86 academic year, an initiative from the American Associa-
tion of Community and Junior Colleges prompted us to link together twelve of
our commuinity college grantees into an Interniational Trade Education Com-
puter Network; utilizing computer equiprierit already in use at many of the na-

tion’s buisiniess ediication programs. For the 1986-87 funding cycle, we plan to
link present and former grantees at all institutional levels and to permit other
institutions access to the computerized network free of charge: The purpose of
the network is to encourage institutions to communicate electronically and to
contribiite to the developmierit of u core of knowledge that can be shared by
grantees and nongrantees alike. We began by asking grant recipients to con-
tribute information relating to their projects—to share their program plans
and objectives, to provide teaching and conference materials prepared under
thie grant, and to include information concerning approaches and strategies for
workirg with the Jocal business community, as well as a finat evatuation of their

project. Plaris for the 1986-87 computer network include access to databases
available from the U.S. Department of Comimerce or the Overseas Private In-
vestment Corporation, made available to institutions either free of charge or
on a subscription basis. To date; 132 Business and International Education
Projects have been funded: Pooling information from these grantees and main-
taining a continuous dialogue among these and other business projects make
available the knowledge produced under the federal grants to all who wish to

access the Iriternational Trade Education Network.

W
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Business Programs

Lynda Icochea
Bergen Community Colleje

In New Jersey, colleges actively involved in the international bisiness comimiu-

nity owe a debt of gratitude to Dr. Nasrollah Fatemi. Dr. Fatemi, director

emeritus of the Graduate Institute of International Studies 2t Fairleigh Dic-
kinson University; encouraged all of us to “join with the business community
in order to develop international education programs.” Dr. Fatemi spoke to
the faculty at Bergen Community College in September 1971. Ittook us along
time to fullow his advice, but in 1979 Bergen began to respond to the chal-
lenge of establishing a comprehensive international studies program. The first
area the college decided to address was international business programs. The
force behind this decision was the positive reaction of Bergen Cotinty com-
panies_ involved in international ecopomic activities, who articulated their
needs in a survey conducted by the college. The questionnaire was distributed
to 450 companies; and within two weeks; 179 companies responded. They de-
fined the following international business educational needs: :
Language studies for employees (16 languages identified);
Informatioii provided by the college in market research, customs regu-
lations, international banking, geography, and culture;
Workshops, serminars and/or couses focusing on import/export tech-
niques and documentation, letters Qf credit, languages, bilingual sec-
retarial, insurance claims, metric education, international miarketing;
and distribution agrccmcnts 777777

~ In addition, the companies cxprcsscd a wﬂhngness to advise the college
o international studies programming and to join the Bergen Community Col-
lege International Trade Roundtable.

The positive response to our survey led to the establishment of a Center

For International Studies (CIS), whose primary focus for the community is in-

ternational business programs. The center has formed close alliances with

businiesses by responding to their articulated needs, involving them in our

programmmg efforts, and serving as a clearinghouse for key service providers

ini the area.
Our first effort was to estabhsh the Internauonai Trade Round Table

(ITRT). The Bergen ITRT cornsists of member companies from the New York

and northern New Jersey area: The companies send representatives to monthly

48




Q

ERIC

Aruitoxt provided by Eic:

42 Education Resourees

meetings where a guest speaker addresses key international trade issues. In

order to continue this successful forum, many resources in the commun‘ty are
continuously identified and utilized. The staff communicates and visits foreign
chambers of commerce, Small Business Administration offices, consulates, in-
ternational trade development offices, state and federal international ecoriomic
divisions, and, most importantly; chief executive officers of import/export

companies. Through these contacts the CIS has sccured not only up-to-date
trade information but quality speakers for the monthly ITRT sessions. The

;ncmb’crs of the ITRT represent a diverse group including importers, expot-

ters, attorneys, accountants, freight forwarders, customs house brokers; insur-
ance agents, export management consultants, manufacturers, bankers, and

FCIA and Eximbank officers. This diversity is one of the unique strengths of
the organization. o o
Our second response to the business community was to offer credit-free

courses. By 1984 we were offering ten such courses each semester, including
“Fundamentals of Exporting;” “Export Marketing and Pricing;” “Letters of

Credit,” “Marine Cargo Insurance;” “Political Risk Analysis,” and language

programs for business professionals in Japanese; Spanish; German; and

French: Many commiunity resources are utilized to ensure viable; high-quality
courses. The instructors are traditionally ITRT members or their staff. Instruc-
tional materials are secured from state and federal government offices as well as
from companies. Guest lecturers include commercial attachés from consulates
in New York and embassies in Washington; D.C. We also maintain close con-
tact with organizations such as the Foreign Policy Association; the New York
World Trade Courcil, and the United Nations, which provide background
materials as well as recommendations for instriictors and guest lecrurers: The
high quality of instructors and matetials has ensured course enrollments from

thirty to seventy-five students each semester. ,

Another rangible response to the bissiiiess commiuinity was the develop-
ment of a two-year degree programi iii interriational trade. Members of the
ITRT Policy Board and the Community Advisory Board were invited to

participate in the design of courses. Members froim the TTRT were invited to
teach classes. Materials were secured from companies and the other organiza-
tions with which we had formed strong linkages. Each seriester; members of
the ITRT review course outlines and textbooks and recommend revisions.

. As our programs began to develop, other service providers began to seek

affiliation with the center. Two such resources were the U.S. Department of

Commerce luternational Trade Administration (ITA) and the New Jersey Dis-
trict Export Council (DEC), which requested the opportunity to cosponsor
the ITRT. These linkages have been the most effective and beneficial to date.
The expert advice of the DEC and ITA representatives has beeri invaliable to

our program development. Their contacts became our contacts, and their
materials and trade information leads became ours. Their vision for new ways
to involve the college with the business community led to exciting projects;

many of which have become permanent offerings. These include the Iriterna
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tionial Trade Bricfings. Unlike the ITRT, the briefings are open to the public
and are offered twice a year: These day-long sessions focus on marketing strate-

gies for selected countries such as the United Kingdom, Germany, Mexico,

Japan, Peoples Repubtic of China, Canada, Haiti, France, and Costa Rica: The

presenters include representatives from consulates and erribassies, companics

from the country under discussion, U.S. government agencies, and U.S. com-

panies involved with the selected country. The presenters give their unique

perspective on the trade opportunities and commercial relations between the
selected country and the United States. The use of print materials, films; and

slides from different countries enhance the presentations. Representatives
from the SBA; International Trade Administration, Foreign Trade Zone; and

other service providers are invited to conduct individual consultation sessions
after the formal presentations. S 7

' As our reputation grew; an ificreased number of community members re-
quested specific services. We have responded to these needs by providing con-
ferences, workshops, and training programs for audiences such as dispanic

and Asian business profssionals as well as for companies wishing to enter the
international trade field. o o
One of the most cffective linkages for the latter projects is our strong

association with the U.S. Department of Commerce ITA. The district office in
Trenton is mandated to provide information and services for the business
community interested in international trade. Dialogues began in 1981 with
the Trenton district office to form an ~ven closer working relationship by es-
tavlishing an associate office at the Bergen Community College Center for

International Studies. In November of 1985, this became a reality. ITA,; as
auth ser

orized by the Secretary of Commierce, opened a :all-service office at

Bergen: Represertatives from ITA stated their principal reasons for this deci-

sion as follows:

® The Bergen Community College International Trade Round Tableis -
one of the most important “trade c¢ tacts” nationwide;

® ITA has identified 4,000 “established and prospective” exporters in
New Jersey, the majority located in norrhern New Jersey;

® ITA nceds to reach out to these companies and make their services
more accessible. - S ,
The resotirces provided by the associate office include trade information

materials, lists of speakers, lists 0. zompanies, and most important, the expert

counsel of a fiill-time international trade ;g:p%@:ptaﬁ\}é. CIS was also designated
by ITA as a Caribbean Basin Initiative (CBI) Mﬁlﬁﬁliéf,,A questionnaire has

been mailed to over 2,000 firm« in New Jersey thar might be interested in trad-
ing with any o all of the twent,-cight Caribbean countrics. A bilingual refer-
ence guide will be publishied and four seminars are scheduled for 1987.

The Bergen CIS and the ITA associate office have embarked on new

programs that include a two-year project fanded by Title VI-B entitled “Inter-
national Business Programs for Hispanics.” One thousand Hispanic-owned
comipanies have been surveyed: The CIS will use analytic measures developed
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by the ITA to determine which of the respondents have “cxport poteiitial” pro-

files. Eleven Hispanic professionals already involved in internatiorial trade will

then deliver presentations at workshops focusing on competencies for sticcess-
ful export transactions. After these workshops, ITA and CIS staff will conduict
in-person surveys to determine appropriate markets, products, and export
stratcgies for each participant. The project resource personnel, including the
workshop instructors, ITA representatives, and commercial attachés from con-

sulates and foreign chambers of commierce will conduct individual sessions
with participants to guide them in their export transactions: It is expected that

at least 75 percent of the patticipants will actually complete a successful export
transaction. o o S
The above information has been given in hope that the steps taken by the

CIS will serve as a guide for colleges wishinig to link up with the business corn-

munity. In order to form a mutually berieficial and effective alliance; it is neces-
sary not only to identify the nceds of the community but to identify key re-

source individuals in that community for advice, cooperation, and participa-

tion in program development. Interniational trade is very complex and chal-
lenging. Colleges can play a vital role as facilitstors and clearinghouse brokers
for the international business community. But we can do this effectively only if
we ally w_h community resource persons who are dedicated to promoting the

success of the iaternationat business sectot.

& |
o |
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Cooperative Initiative BétWéén
Education and Industry

Dav1d Fliﬁ Sam

Lawrence H. Rubly
TransTech Management Comultmg, Ltd

Loop College, one of the eight City Colleges of Chicago, is a recipient of a

grant from the U.S: Department of Education under the Title VI, part B Busi-

ness and International Education Program: The goal of the College’s program

is to expand mutually productlvc relationships between the coﬂcgc and the in-

ternational business community through educational services and curricular

innovation: Over thlrty Chicago-area public and private business interests are

currently participating in the program.

During a three-year period; the program’s objectives have included de-

veloping a statewide international speakers bureau; producing resource mate-

rials for the international business commumty, mtcmatlonahzmg the college’s
curriculum by incorporating modular units with global perspectives in regular
course offerings and desigining Associazz Degree and Advanced Certificate
programs in international business; and collaborating with the American As-
sociation of Community and Junior Colleges to_establish an International
Trade Education Network and to disseminate information on international
business activities conducted by higher eduration institutions; especially com-
munity colleges. _ __

} The Loop CollcgcRexourceHundboal ﬁrrInte-;mtwnal Busiriess, disciissed
here; is an example of the college’s effort to promote e« economic development
,dcsngncd, tG serve businesses that are trymg to 1dcrmfy cxport or import mar-
kets; analyze their competition, ship or clear goods, or increase profitability
through creative use of export finance programs.

Resource Handbook Background

Loop Collcgc contacted TransTech Managcmcnt Consultmg at the en-
couragement of the Illinois Departient of Commerce and Community Affairs
{DCCA) to do the basic data gathering. TransTech, established in 1981 as a
training company; changed focus in 1984 to become a full-time international
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trade consulting firm. It is a mermnber of the World Trade Group, an interna-

tional consortium of thirty-six firms with offices in forty countries whose
member firms do local market research for each other’s domestic clients. Trans-
Tech submitted a proposal that was reviewed by officials at DCCA, University
of Illinois at Chicage (UIC); and Loop College: Comments by the officials

were incorporated in_a December 1985 action plan, which became the
guidepost for the handbook.
Prodiict

The product is a handbook that represents only a snapshot of a miich

larger and constantly changing picture of international business information

resources available to the business decision maker; researcher; or academic in-
structor. It contains approximately 500 names and profiles of published wotks,

databases; government agencies, and private enterprises that provide insight

into export markets, foreign sources; international trade operations; and trade
finance. o ] : - S
The targeted users are the market researchers, business executives/staff,

college instructors, students, and Small Business Developmenit Centers for the
promotion of international business. Becauise information users throughout
the state of Illinois range from first-time exporters or importers to highly
sophisticated international traders, the resources included range from basic in-

troductory texts and public agencies to highly specialized databases and private
service firms:

For companies that prefer to conduct market research with initerrial staff
members, the handbook provides contact information on governiment agen-
cies and bibliographic data on books, periodicals, databases, and information
services. For companies that are looking for specific trade support services or
that prefer to contract out market research; the handbook provides names and
contact information on various types of service firms and trade associatiors.
Specifically the handbook lists directories, handbooks, shelf-items; trade and
specialty publications; newspapers and magazines; on-line databases from aii
over the world; the majority of which are accessible over telephone lines; gov-
ernment publications from the United States; state of Hlinois; United Nations,
OECD; and foreign and consular offices; and information services available
from organizations that sell databases and trade resources. In addition the hand-
book provides information on banks as resources; publications, constlting

and CPA firms listed by contact names, freight forwarders/importers, foreign

trade zones/ports authority; government agencies; international organiza-

tions, and custom house brokers. The folléwing information; to the extent
possible, is available on each resource listed: name of resource; contact person

and office, address and telephone number. contact telex, description of re-
source including geographic area of specialty; and any additional notes avail-
able. ) L A

] For ease of use, the directory is divided into twenty sections. Each of the
first nineteen sections contaiss an alphabetical listing of the names of the re-
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sources that the reader can use to deal with a particular aspect of ifiternational
trade. The final section contains profiles of each resotirce found in the previous
sections. The profiles are arranged alphabctlcally by the narie of the resource.
__The unique feature of the reference book is the avaﬂabxlxty of names and
tclcphonc ntimbers of people who can answer critical questions. A drawback is
turnover of personniel listed. Recognizing the limited shelf life of the directory,
the college sought a means by which the information could be computerized,
updated, and expanded. This led toa special collaboration with the University
of Illiiois at Chicago (UIC), which under a separate Department of Education
Title VI granit, will put the Loop College database in the UIC mainframe com-
puter so that it may be accessed by businesses on a statewide basis via modern:

Additional resources will be included in subsequent revisions of the database:

Methodology
The objectives of this project were to publish the reference handbook and

to determine among information users what gaps existed in their use of inter-

national business resources: .

~ One faculty member and three student interns did the information
gathering for both objectives. First, they went to public and college libraries to
gather information and then fed it into the computer. The database for the
book was designied for the personal computer. The computer used was a Com-
paq Deskpre Model III (640K, 20-megabyte hard drive). The software used
was dBase }TI PLUS and Framework II (both from Ashton-Tate): Comparibil-
ity and transferability of files was the deciding factor in the choice of software
bur any well-integrated or sophisticated software would have been fine. The
database was structured to include all the descriptive fields; and the logic fields
served as sort keys.

The sccond part of the project involved canvassing the business com-

mumty DCCA provided a list of companies that had previously made in-

quiries to the state regarding international business. These included importers

and exporters and ranged from Fortune 100 companies to small business enter-

prises.
Letters were sent to about 500 firiis cxplammg the project and soliciting

hclp The letter went out from the president of Loop College. This established
the college as the project leader and demonstrated the college’s commitment to
fostering the academic-business relationship. The letter ;xplamcd what was
needed and advised the companies that a researcher wouild be contacting them
shortly. Betweei 60 and 110 letters were sent on five different occasions over a
two-month period. Within a week after a batch was senit out, interns srarted
calling the businesses. DCCA provided desks and telephiones for the phone

cills. -
Intcrvu:ws w1th thc busmcss cxccunvcs lastcd from ﬁvc to seven miniites.

Thi internis asked the following questions: What information resouirces were
currently being used? What type of information would they | like to get but are
unable to find? In an ideal situation how and whiere would they like to get the
information?
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The survey found that most of the information containca 1.+ databases
was sufficient—that is, thire was plenty of information out there: In addition,
the survey revealed thit thic biggest problem was the lack of awareness of the
availability of these resources. Finally, the survey indicated that statistics pro-
vided by government agencics, both on the federal and state levels: were gener-
ally too broad and too complicated to be of substantial help. The statistics
show trends and “macro” pictures but were insuifficient for “micro” decision-
making;

Academic-Industry Cooperation o
To ensure that the handbook remains relevant to the business commuin-

ity, an editorial board consisting of representatives from education and public

and private business interests was formed to review and edit the materials: In-

dividuals who served on the board were from the following organizations:

Chicago Association of Comimerce and Induistry; The Harrison Group; Illinois

Department of Comimerce and Conimuinity Affairs; Trade Resources Etd-; and
The University of Illinois at Chicago. Loop College was represented on the
board by a data processing faculty member, the dean of instruction and pro-
gram director; and the program coordinator. o

Although it is too early to determiie the imipact of the handbook; it is fair
to say that it has been well received by the international business community
for which it was intended: Inquiries for copies have been received from not
only the state of IHlinois but also from several othe states. This suggests that
many businesspeople outside Iilinois may finid the handbook useful and the
two-part business outreach objective, which culminiated ifi the publication, is

worthy of duplication in other parts of the country.
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Overview of Community College

Ed:cation Grantees, 1985-86

Susanna C. Easton
U.S. Departwient of Education

Since 1983 the U.S. Dcpartmcnt of Ediication {DOE) has supported approxi-
mately thm:y-ﬁve Biisiness and International Education projects annually:
These projects are designed to promote educational and trammg activities that
will contribute to the ablhty of U.S. biisiniesses to prosper in an international
economy. The program is authorized under 1itle VI, part B of the Higher
Education Act of 1965, as amended.

Over the last thiee years, the awards given to community colleges have

ranged between eighteen and thirty-four percent of the total | number given. In

1985-86, twelve of thirty-five grants were given to community colleges.

Abstracts of these funded projects follow: Inter:sted individuals may contact

the project directors for more information; institutions interested in applying

for funding should contact the center for International Education; U.S: De-
partiient of Education.

Arapahoe Commumty College, thtleton, CO 80120; K.C. Chacko; direc-
tor; 303/797-5679. Amount allocated: $40,000:

Arapa.hoc Codcge seeks ﬁmdmg for its Rocky Mouintain Institute for
Foreign Trade and Finance. Linkages have been established with the Foreign
Trade OHice of the state of Coloraco, and the International Trade Association
of Colorado. Proposcd activities include Seven colirses per quarter ofi issues
and opportunities in foreign trade and international businiess, un topics such as
“Export Marketing Strategy,” “Inter: itional Documentation,” and “Cargo
Movement.” Seven short seminars, tWo one-day workshops, student intern-
ships; and an overseas trip for business professionals (for which no DOE funds
are requested) are also proposed.

Busmcss Dcmrtmcnt 305/632-1111, extension 3600 Amount recom-
mended: $50 000.

cﬁ@ggg”@; Commerce (CBACC). The following activities are proposed:
(1) establishment of an International Busincss Institute at Brevard to provide
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ongoing services to the CBAééjﬁetﬁEé'r'sEip; and (2) development of a new
associate degree in International Buisiness at Brevard. Méfﬁ@:ﬁpf the interna-

tional affairs committee of CBACC will serve as consultants for this new
degree program:.

Coconut Creck, FL 33066; Paul Richter, director of Inernational Businss,
505/973-2223. Amount ailocated: $33,530.

~ The proposcd International Business/Export Education Project will be 4

Broward Community College; North Campiis, 1000 Coconiit Créck Bivd;

cooperative effort betweer the college and the World Trade Council, a division
of the Fort Lauderdale Chamber of Commerce. Activities proposed include
(1) development of an inniovative certificate program designed to improve the
skills of existing micmbers of the business community; (2) revision of the exist-

ing A: S: degree program in interniational business; (3) development of compe
tency-based international education modules for inclusion into existing busi-
ness courses; (4) establishment of an International Busi:ess Cooperative
Work-Srudy Program in Broward County; (5) colleg. siaff development
activitics; including faculty workshiops, and staff participation in a con-

sortium seminar in Belgium and in U.S. Departiment of Commerce trade mis-
sions; and (6) cosponsorship with the Worid Trade Center of an International

Business Import/Export Resource Center aind ari if ‘oct/export trade promo-
tion conference:

Buiiker Hill Community College, Boston, MA 12129; William Craft, dean,
Division of Planning and Devclopment; 617/241:8600, cxtension 410,
Amount allocated: $60,000:

_ In planning for this project, the college surveyed 150 Greater-Boston
companics. Based on the resiilts of thic “urvey; the college will develop an In-

ternational Business Skills Resouirce Cenzxr to provide appropriatc services to

the business commiunity. Also proposcd are curricular revisions in business
courscs; student internships, carcer counseling; and a new program of study
for individuals planning mid-carecr changes. Agrcements were negotiated
with several local banks and the International Busincss Center of New
England,; as well as with several other agencies. These business partners will
provide a staff member to serve on the project’s advisory board, to lecrure in

seminars; and to place students in internships.
Central Piedmont Community College, Division of Buisincss Administra-
tion, P.O. Box 35009; Charlotte, NC 28235; Larry Harmon; Jircctor: 704/
373-6543. Amount allocated: $71,470.

The college has negotiated agreements with the U.S. Chamber of Comi-

merce, several local chambers; and some private corporations. To improve its
teaching program, the college will expand the cxisting international certificate

program to include options in marketing and finance; develop an associate
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dcgrcc program in lntcrnatlonnl business; and revise portions of the business

curriculum. Outreach activities include Workshops, conferences, and a media

program to increase the awareness of the local community regarding the role of

local business in the international marketplace. The college will be one of sev-

eral institutions serving as Regional Resource Centers for the dissemination of

information on business curricula and export education under the auspices of

the American Association of Community and Junior Colleges (AACJC).

Coastline Commumty C’dlleg'c, Costa Mesa, CA 92626; Chiester C. Platt,
director; 714/751-9740. Amount allocated: $73;000.
Several new programs of instruction and community service will be

developed at the college in partnership with rcprcscritéuvcs from the private
sector. New course materiats will be included in six current teaching units. Ten

noncredit workshops for local business will be prepared, and four thirty-

minute televised training segments will be producsd for use in plants and

offices; and for broadcasting over southern California cable TV. The agree-

ment was negotiated with ITT Cannon.

Dallas County Community College, DCCCD, 701 Elm, Dallas TX 75202;

Bonny Franke dlrcctor of Resource Development; 214/746-2275. Amount

“The Southland Corporation, the U.S: Department of Commerce, and

the World Trade Mart have agreed to assist the Dellas County Community

College District and three of its colleges in a Business and Internationat Educa-

tion Program. The applicant proposes to revise the business curriodlum in

order to include associate degree options in international management; inter-

national retail distribution, and marketing and international banking and fi-

nance. Brookhaven College will be the lead institution, with Richland College

and Eastfield College participating: All materials prepared under the grant will

be distributed to the seven colleges in the college district:

Fashxon Instltutc of chhnologyr 227 Wcst 27th St;; New York, NY 10001;

__ The Fashion Instiuite of Technology, a two-year collegc affiliared with
the State University of New York, offers interrelated training and liberal arts
education for those who design, manage the production, and profiote and
market the products of the apparel and related industries. The new interna-
tional business education project will (1) provndc a core of courses in interna-
tional trade and international studies for the undcrgraduatc curriculum; (2)
offer a set. of cotirses to meribers of indiistry interested in pursuing this field;
(3). prov1dc workshops to owrners, managers and employees of apparel firms;

and (4) cstabllsh a tradc adwsory dcsk for thc mdustry The Fashlon Insututc

tion to further the objectives of the project.
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Loop College, Commiunity College District 508; 30 East Lake Stree,
Chicago, IL 60601; Mary Fifield; director; 312/984-2842. Amount allocated:
$72,000.

Loop College, onc of the City Colleges of Chicago, will assist businesses

by publishing a directory of international business resources for statewide
distribution; developing a statewide speakers bureau; compiling and publish-
ing a single-source reference listing international business programs and

courses at Illinois colleges and universities; developing and teaching new
courses and seminars for the business community; arranging student intern-
ships with local businesses; collaborating with AACJE on an international
business monograph; and assisting AACJC with dissemination of information
through the International Trade Education Network (ITEN). Agreements
were formulated with thirty public and private sector business interests: The
project expands activities currently undertaken under a Title-VI award. The
project will be funded for two years.

New York City Technical College, City University of New York, Brooklyn;
NY 11201; James Goldman, dircctor of Continuing Education; 718/643-
4900. Amount alloczted: $47,000.

In cgﬁiﬁﬁtﬁdh with the }Mcw York City Office of Business Developmient,

the U.S. Department of Commerce; and the Brooklyn Chamber of Comierce,

New York City Technical College proposes to establish an International
Education Curiculum Development and Training Project for the Caribbean
Basin Market. Proposed activities include the development of a one-year

credit-bearing certificate program in international trade to be offered by

the college’s Marketing Department and the establishment of a Resource Cen-
ter for small- and medium=sized businesscs seeking to enter the Caribbean
Basin Market.

Rockland Community College, Suffern, NY 10901; Martin F. Schwartz,
chair; Business Department; 914/356-4650. Amount allocated: $4:5,000.

The college; in conjunction with the Tappan Zee International Trade

Association; and other organizations, proposes to (1) improve ihs inservice
educational capacity of the cooperating trade orgaizations by sponsoring at
least six world trade seminars and by developing a niediated short course on ex-
porting; (2) strengthen the expertise of the college’s core faculty by providing

assistance to one faculty member to atterid graduate-level classes in inter-

national finance and economicsranrd 1o participate i an internship program;

(3) develop a curricular option in international trade within the Associate De-
gree Business Program and develop four instructional modules including con-

tent on international business practices and ecoriomic theory for inclusion into
existing core courses taken by all students enrolled in the degree program
(accounting; marketing, business law; and general business); (4) establish a

Resource Center for International Business and related coriceitis as an inte:
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gral part of the curriculum; (5) disseminate this model and its resources
through existing college and business consortia and through the establichment
of an international business newsletter.

Vista College, Berkeley; CA 94704; Santiago Wood, acting president and di-
rector; 415/841-8431. Amount allocated: $65,000.

The International Trade Institute was established at Vista College in
1983 with Title VI, part B funds. The college now rcqucsts funding to expand

the scope of the institute, leading to a certificate in international trade. Also

proposed are the addition ofsclf-paccd language materials for several languages
to augment existing instruction in Japanese and Mandarin Chinese and sup-
port for student internships. The college will form a Bay Area consortium, hold
a onc- day seminar for local community colleges to_inform them of current
issues in international trade, and establish a summer institute for college facul-
ty. A resource center will be developed; and outreach to nontraditioaal stu-
dents will be accomplished through a local television forum. Agreements were
negotiated with the Port of Oakland and several other trade organizations and
private sector establishments; who have agreed to contribute staff time; meet-
ing facilities, facility tours; display sites; publicity; internships; and pro bono
counscling. The project will be funded for two years.
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The four articles in this section propose and describe differing types

of international exchanges. Yet they share a conviction in the educative

value of travel and a belief in the world understanding to be gained by

participating in an international experience. In the first article, Howard
A. Berry argues persuasively for combining study programs and
volunteer service for world learning. He describes the Parmcrshlp for
Service L<:ammg, a national consortium developed to integrate work
and studies in an international setting. Next, Brenda S. Robinson’s
narrative advocates a career-related studerit exchange program through
a “sister city” agreement between Bunker Hill Community College
and the Lycée René Cassin, a two-year postsecondary institution in
Strasbourg; France. In the third article, the history and goals of the
USIA International Visitor Program are explained by Shcrry Mueller
Norton; who also discusses ways to becomie involved with the program
and provides other resouirces for exchange programs. Concludmg this
section, Erniest W. Maiirer addresses the issue of providing technicat
assistance on an international scale through training wr)rkshops His
article includes both logistical and cultural factors to be considered

during the project’s planning stages.
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Howard A Berry

At first glance it would scem that the link berween international service fearn-

ing and business concerns is a tenuous one, responding neither to the needs of

§ﬁiaéﬁf:§ for jobs and careers nor to those of busmcss for trained and able per-

pro]cct in Iamalca Ecuador; or the Phlllpplncs to do with a futiire in businicss?
Onc would think that service learning relates to social services, or at best to that
vague area called liberal arts. Isn’t the more sensible connection between edu-
cation and busincss, especially for community college students, through local
co-op expericnces and internships directly related to the student’s course of
studics and immediate job expectations? A number of colleges cngage in
exactly these connections and no doubt serve many students by them.

__ Aseducational leaders, however, we should take a larger and longer view
of the issues inv olvcd and ask some crucml qucstlons What are thc changcs in
and ciiltiires and for dcvcloplno a sophlstlcatcd international literacy? What are
the real needs of business for personnel who understand international/inter-
cultural matters beyond entry-level technical skills? And whiat reconceptualiz-
ing of education needs to be done to provide students with the learning; ex-
periences, values, and perceptions that will allow them to understand and
adapt to the rapidly changing world, as well as to make positive and continuing
contributions to it?

That the world has changed within the last gencration has become a

truistn. The emergence of a multiplicity of nation states and the political and

economic struggles of the developing world have combined with instant com-

mitnication and rapid travel to create new realities and complexities. Leisure

and marketing have literally become global.
But those truisms arc also shaded by bias; distortion; and superficiality.

Our international media coverage is not only scanty but sensationalized;

tourists most often scek mini- vcrsmhs of their home environment; and thc

majority of study programs abroad are Euro-centered, located in institutions

similar to the home campus; with classes and studies designed for Americans.

Wherc any mixing occurs it’s generally with groups in the other society that

have made it to higher cducation: Few students live and work directly in a host
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culture, encountering a first-hand its cultural complesitics of gaining knowl-

- edge of the impact of local; national, and international decisions on the major-

ity of people. In contrast; a student, after a service-leariiiig expericnce in ai

inner-city community project in Kingston, Jamaica, said, *“I now know that at
the end of every decision by the International Moietary Fuind (IMF) there is a
hungry child.” Putting aside the judgment of the IMF, that studeit learned a
vital dimension of international organizations beyond classtoomm charts of
statistics: Actions have consequences; and policics made i the boardroomis of

advanced countrics ccho through all levels of other socictics. )
Thesc changes in the complexity and reality of the world have their cotin:

terpart among businesscs and international cconomic structures and develop-
ments. John Naisbitt and others have written extensively on these changed

realitics and on their dircct impact on the economic life of the United States.
U.S. businesses; industries, and marketing have to deal with their changed posi-

tion in relation to the rest of the world. The classic case of failure to pay atten-

tion to changed international and intercultural realities is the automobile -
dustry. Yet the failure to respond to global realities scems to be less a matter of
technology or even intellectual knowledge than it is one of: cultural sensitivity,
values, and the ability to adapt to new perceptions: Consider the implica-
tions—as well as the date—of this report from Time (January 1979):
Not long ago; in an effort to overcoriic . . . insilarity, one U.S. firm pro-
posed a 30- to 50-hour oricntation course for new emplovees of 100
American . . : companies: It would have ificluded clemicntary Farsi, a brict
history of Iran, and a culrural and sociological iritrodiiction to the country.
Not a single coripany would agree to underwrite the cost . ... The Fesults
arc painfully obvious:

_ There is somie evidenice that businiess and industry leaders have become
aware of these “painfiilly obvious” developments and are beginning to éoqs,ig'
er the changing nature of the world as well as the importance of cultural and so-

cial values: This applies as well to factors within the United States, such as the
growing importance of cultural minorities ~nd the increasing (over 2 mil

ving importance of cultural minorities ~iid the iicreasing (over 2 million)
employment of foreign nationals. Peter Driicker has observed that all the as.
sumptions on which management practice has been based for the last fifty years

arc obsolete: Business practices and an understanding of hiiman beings in their
cultural variety are not in opposition; they are emerging a5 a key to a global fu-
ture: Harris and Moran put it this way in Managing Cultiral Diffevences:
. . - management and labor will nieed cross-ciiltural competencies; a con-
sciousness expressed in global conceris . . . . Employees need to learn
about culture and cross-cultural commiunication if they are to work effec-
tively with minorities within their own society or with foreigniers ericoun-
tered at home or abroad . . . : The furtherance of world trade and com-
merce; the sharing of rich nations with less affluent cotinitries, the cuiltiiral
and commercial exchanges of the world’s peoples—all foster hiirmian pros-
perity and development throughout the globe. (Harris and Moran 1979)
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_ What of the role of ediication in the midst of these economic, political,
and cultural upheavals? Ironically, whereas business seeiis to be developing an
awareness of the need to restriictiire and reconceptualize knowiedge of the
world, the ediicational establishment appeats more relictant to consider basic

changes. International studies still teach outmoded political and economic

miodels; stidy-abroad programs are still Euro-centered and classroom based;

languiage and cultural studies still treat traditional societies in a lecture mode:

Where mtcmatlona]/mtcrculturaj consciousness is toutcd it tends to be

in termis of speakers and lecturers from dcvelopmg countries whose appearance

provides a short-term balm to the conscience but does not motivate students to

do anything about the issues or the people: A colleague is fond of citing an ex-

ample from her visit to a prestigious northeastern college. A government

speaker was appearing to talk about Central America, and some studenrs had

rallied to protest current US: pohc:cs A good portion of the faculty was no

doubt proud of the “ginbai awareness” of their students. The slogans and leaf-

lets in favor of Nicaragua however, told another story: One statement claimed

that under the current govcmmcnt of Nicaragua the literacy rate had risen

from fifteen to ninety percent in one year. As my colleague pointed out, any

student who had actually served among the people of a developing country

would know this to be an impossibility and would not be taken in by such a

simplistic claim:

Thus raises a profound pcdagoglcaj question for edtication in gcncra] and

for internationat/intercultural studies in particular. How can we provide stu-

dents with experiences of the werld that help link theories to complex realities?
How can they be brought to see first-hand the complicated problems and
potential of the developing world and the role the United States plays in this?
How can they be made aware of the difficult economic and human-value
choices businesses often have to deal with in negotiating decisions and policies
between countries and cultures? Overall; how can they be given a direct experi-
ence of the complexity of the values; competing interests, and social and cul-
tural realities that will enable them to becomic continuing « sntribiito:s to the
world they are entering? ]

One vehicle for this; in the minds of a growmg numbe - poople, is ser-
vice learning in international/intercultural sef tings. Brlcﬂy AR e l'cém'iiig
is combining volunteer s service and academic iearning in an i ¢ G «al and in-
tegrated structure. The service gives the student a dl:f'ct v e stinter with
another culture and people; it makes real the society and the pro® irms 1« gcd L
daily life; and it allows for powerful affective dimensions of per.: i
maturity; and values. The learning gives struicture to the experi. .= all
the student to test concepts and theories against the realities enn .. ,
develop skills of action and reflection, and to integraie daily exper-.t.ce imog
larger framework of social and cultural uinderstanding.

_ As a concept, service learning is not new. Exampi: chat spring 2o mix
include Goshen, Warren Wilson, Wheaton, Antioch, and ott ers. Bqt th 5 dre
fouir-year liberal arts ifnstitutions. Applying service learnit:z on a “pop:
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basis is new; and community colleges; enrolling some fifty percent of those in
higher education; could give international literacy and iiri&érsﬁuidin’g national
A major step in this dircction was the formation four years ago of the

Partnership for Service Learning (PSL). Based at Rockland Community Col-
lege of the State University of New York; PSL is a national consortium of two-

and four-year institutions that develop and sharc programs for students: Quite
“ordinary” students have participated in programs in Ghana, Kenya, England,
Jamaica, Ecuador, Philippines; and Liberia. Well over twenty colleges have
sent students to these sites. Intercultural service-learning opportunitics arc also
being developed in the United States. Although these can provide effective cul-
tural learning, the programs in other countrics are often more cxciting to stu-
dents:

All programs follow a basic and provei design, adapted and adjusted, of

course; for the particular country and cultiire. Students in cach program cn-
gage in a structured, credit-bearing introduction to the history, culture; poli-
tics; and economics of the host society. Language stiidy; where called for; is an
integral part of the program. In addition, each student is matched to a comimii-
nity agency or project for the scrvice portion of the program. The academic

studies connected to the service are individually designed for each student’s
necds and interests. In-country academics provide the teachinig and mientoring,
but in most cascs ultimate evajuation and crediting is with home-campus facul-
ty. Program costs are held to a minimum and in many cases are not much more
than a semester at the home campus: S , ]
Students report that the learning is powerful and effective—intercultiir-

ally; academically, and personally. In the words of one commitnity college stu-
dent who had a fairly difficult placement; “I learned miore in four months than I

did in fourtcen years of education.” Funding is anticipated from the Ford

Foundarion for a more formal programmatic and organizational evaluation.
_Given the interesting opportunities provided by service feamming, what of

its relation and valuc to business and its needs? Specific applications could be
drawn. A student who worked in Ghana with roadside vendors learned a great

deal about small business and direct marketing needs: Or; again from Ghana, a
woman who served in the Herbal and Natural Medicine Instirute as par . of her

Dietctic Technology Program could bring valuable knowledge and learning to
a company engaged in that field. A student wh.» served as an aide to a lawyet in
England and then went on to swudy law mighr bring an impeant dimension

to a firm dealing in international legal matters. G+ a man WEEE uorlged wiﬁh ﬂ1¢
Foster Parents Plan in Ecuador drng ~-ommun:-y siirveys ana «rganizational
research could btihg uscful skitlsto a « . ‘npany * ’

g Third Werld markets:
_ Dwelling 5r specific learning ar. +Kills; hc wever. would be to miss the
point. “Beyond catry level” is where the . ¢ coalirion between education and
business may be. Specific entry-level traiii g

alone 112y be a disseivice to the

individval and society in the long run. The . nenome - an of change leacis to the

emergence and disappearance of specific jct, sometimes aven before rdents
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have completed programs designed for those jobs. The ability to understand
and to deal with an evolving world and its people is likely to be the most desired
trait for the future.

Businiesspeople often prefer to do spccnﬁc trammg with the company.
What they are looking for are people who have tested themselves in the world,
who understand that choices are often hard arid have « consequences; who have
matured by dealing with real responsibilities in real sitiiations, and who have
developed values and a senise of social responsibility. As Walter A. Haas, Jr., di-
rector of Levi Strauss, put it in 1982, “We wish 4 coricern for society to per-
meate every level of our company and to becorie a part of the day-to-day, deci-
sion-making process.” Or listen to John H. Filer, chair of Aetnia Life: “T believe

that we must. bring social responsibility into our day-to-day operations, and

make it part of business decisions.”

if the business commumty is serious about i its own rhetoric and the need

to revise its view of the world, and if education i is serious about i its need to en-

counter the world and to prepare students for the twenty-first century, the coni-

nections with service learning can be made:

Some cautions: Service learning is not a panacea; it may not be for all stu-

dents; and it most certainly needs to be lmplcmentcd with care; responsibility,

and rcgard for the cultures involved. Also, training for spec1ﬁc skills and tradi-

tional academic subjects and learning have a real and continuing role in provid-
ing full educational preparation.
. Given that, however, service learning can provide a viable connection

with the needs of business and the world. The culturat, linguistic, and academic

learning that comes to studenis through these experiences, coupled with the

values; maturity; and understanding of human complexity, can develop exactly

the type of people and leaders necded by business and the nation: The skill ac-

quired by service-learning students inay be relevant to international needs; or it
may be equally valuable in meeting domestic intercultural needs.

The concept of service may turn out to be the most powertul and relevant
dcvelopﬂent in recent educational practice. The sense of community and iden-
tity it engenders—in self; society, and the world—may be the needed ingre-
dient for lifelong learning,. It may help bridge the uneasy relation between col-
leges and corporations; helping both to restructure their views of education;
careers, and the world. Conducted in international and intercultural settings; it
can contribiite to a sophisticated international literacy.

If these concepts and goals are valid, is it too much to spcculatc abot an
intentional affiliation between education and business to achieve them? Could
we see colleges and buisiniesses cooperating with each other to provide these
opportunities for learning to students, and perhaps even to current <:mploy<:<:ss
The potential for all concerned is rich. Students woiild have exciting oppor-
tunities to experierice the world and dcvclop careers; business would acquire
people skilled in dealing with differerit societies and ciiltiires; and education
would have the chance to explore new pedagogies and ways of connecting
learning with the world. -~
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Commun; ty collcgcs mlght have a central role to piay in this: With their

largc and diverse populations, experience with community outreach, and flexi-

bility in educational innovation, they are uniquely positioned to provide
leadership. These directions.could also help them move bcyond terminal pro-
grams and immediate skills; contributing to the revitalization both of business
programs and general education.

- These claims and speculations may be exaggerarcd; on the other hand
they may not. The international/intercultural necds of business; cducation; and
society are clear. The feasibility of these types of programs; and the cxperiences
of students in them, is demonstrated. What may be lacking is the will and imag-
ination to move in these directions. True education has always been “risk edu-
cation™; a willingniess to develop new paradigms and perceptions in response
to changcd realities. The very creation of commuinity colleges was based on this
willingness.

If colleges and busiriesses are w1llmg to reconceptuallzc thicir_relation-
ship, as well as their stance toward the world, it may become possible to pro-
vide students with opportunities “beyond entry level”—not only for careers
but for thenselves and for the world.



Expanding the )

Sister-City Concept:
Boston/Strasbourg

Student Eiéliiiﬁgé

Brenda S. Robinson
Bunker Hill Community Collzge

American school systems; colleges; and universities are uttering a comirion cry:
Students know nothing of the world in which they live. Given a map of the

world, sixty to eighty percent of the respondents are unable to locate any of the

ten major nations of the world, including the United States. In a United Nation
survey of 30,000 students in nine nations, students from the United S-.ites
placed next to last in their knowledge of foreign cultures: Another receiit poll
found that forty-nine percent of U.S. resideits believe that foreign trade is it-
relevant or harmful to the United States: Yet; we only have to examine the bal-
ance of trade deficits and the impact of foreign manufacturing on automobile,

steel, textile, and electronics industries to quickly evaluate the impact of foreign
trade on the nation. o
Other nations require their secondary school graduates to be fluentin at

least one foreign language; usually English. Many nations require students to
be conversant in more than one language in order to attend college: Yet the
United States has no foreign language requirement for high school graduation,
and most college students graduate withcut having even one year of a féiéigri
language. The appalling statistics make the point: Students in the United

States must have course content and expericnce in foreign cu'tures in order to
be educated citizens.
The Prograin

_ Aninnovative method of éxp.anding international experience to commu-
nity colleges has been developed - . Bunker Hill Community College (BHCC);

Boston, Massachusetts. Bostcn 11id Strasbourg; France, celebrated the twenty-
fifth year of their sister-city reiarionship in 1985-86. In conjunction with the
anniversary; the Lycée René Cassin Technologique (ERE), Strasbourg; and

BHCC formalized a sister-school agreement and effected a unique, cost-effec-
tive, experiential, career-related student exchange program.
LRC is a two-year; postsecondary educational inistitution foctising on

university transfer and terminal career business education. BHCC, 2 two-year

postsecondary comprehensive community college, was a logical choice for a
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paiting rclatlonshlp Both are urban institutiors, enroll srudcnts from snmllar
cconomic backgrounds, and are commuter schools. The colleges are public,
tax-supported institutions. These similarities permitted a natural linkage.

Rita Stirn, English Language Professor, LRC, had participated in a
teacher exchange program with a community college in the United States and
was familiar with possibilitics for student programming: As a result of a sug-

gestion from AACJC,; she contacted the International Education Director at

Bunker Hill Community College (BHCC) to inquire about student exchangc

programs. BHEC has an extensive history in international programming; yet

was scarching for pragmatic and low-cost programs to meet the needs of the

urban student: Several trans-Atlantic telephone calls firmed a postholiday visit

to LRCin Ianuary 1986 and details of the program were refined. An exciting

new venture in student programming was initiated:

Thic | program ob]cctlvcs include:

® Establishing a sister school rclatlonshlp k. ~ween similar postsccondary
educational institutions in the sister cit- s of Boston and Strasbourg;

® Establishing student exchange programs, on a short-term basis, in cor-
responding academic programs;

® Incorporating a substantive crosscultural CXpCl'l(.nCC within the ex-

. change components;

] Coordlnatlng the excliange with expericitial programming relevant

to the participants® icademic curriculuiny;

® Liiking studerits with famiilies and collcagucs ina ‘ormgn couintry;

® Providing studenis studying international business and trade with an

interiational experierice;

® Enhancing protessional experiences for faculty.

The progr:Im consists of three componcnts

® LRC students an! faculty visit to BHEC for three weeks in March
1986;

© BHCC students and faculty visit to LRC for two and one-half weeks
in January 1987;
® A summer work program for te: ~tudents from each college com-

mencing in surnmer 1987,

Specific features of the program were developed to ensure that all the
g(uis were met and that costs were kept as low as possible: Oftentimes commu-
nity college students have limited funds: In order o make the program finan-
ciaily feasible; the fol! -.ving arrangements were made:

¢ Homestay a. vmmodatlons for students and faculty;
@ Lunches st ti:: iiost college;
°

Low-cost ai rf..rc,

atrance fccs at cultural sites;

v in-country transportation, when possxblc

€ Co:nplime:
® Complimer::
® Cultural orzzmnization hospitality (sister-city organizations, consnlotcs

stacent clubs\
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An added beniefir to the homestay componerit was the relationship that

grcw between visiting student and host family. To encourage host family par-

thlpanon those who hosted a student from Franice had priotity to participate

in the January 1987 trip to Strasbourg: For the visiting French students, com-

plimentary entrance passes to cultural and tourist sites were obtained. Subway

passes covering transportation within Boston were purchased. Lunches in the

BHCC cafeteria were supplied to the visiting students: In this manner, the only

cost to the LRC studcnts was airfare and spending money:

To eamn necessary funding; the students from France created and exe-

cuted an Alsace Products Promotion Program at The Charles Hotel, Cam-

brldgc, Massachusetts, and The Meridien Hotel, Boston: They solicited adver-

tisements and published a brochurc on their program. This brochure was sold

to residents and prospective business participans in the Products Promotion

enterprise. They then canvassed the local Alsace region for businesses that were

willing to contribute a smali fee for the promotion of their products in the Bos-

ton area. They were able to obtain agreements with over twenty companies; al-

most completcly ﬁmdlng their cxpcdltlon to the Unlted States.

attended classes at BHCC, visited the Federal Rcscrvc Bank and The Boston
Stock Exchange; toured several museums and < altural sites; enjoyed the hospi-
tality of students from Roxbury Communlty Collcgc (BL ston), made scvcral

esentations to BHCC student groups and area organizations; and spenit a
weekend in New York City.

On January 1;_1987; twcnty-thrcc students and two faculty members
from BHCC left for France for a sirilar | program. Most of the BHCC students
were buisiness majors; but they had not had the « opportunity to prepare a prod-
licts promotion program; unlike the French students, most BHCC students
workcd at least part-<ime. This left little time for extracurricular p programmmg
Thus, the progran. for the BHCC students exposed them to U.S. compamcs
maintaining manuﬁactunng facilities in Alsace; visiting traditional Alsatian in-
dustries, and touring cultiual sites. The students had homestay accommoda-
tions and lunches at LRC and attended classes with their colleagues at LRC.

An obvious qiestion arose regarding potential language barriers. The
French studerits all understood and spoke English fluently. The students from
BHCC, for the most part, were ot fluent ir: Frerich; they learned the value and

ncccssny of forclgn languagc education.

A miost cxcmng aspect of the sister-school 2 agreement is the cooperative

work experience interiiship during the summer holiday for students of hoth

schools. Scheduled to commence in summer 1987; summer work internships

will be extended to ten students from each school. Students in carecr programs,
primarily business ficlds; who have better-than-average academic records and
recomimendatioits from tWo faculty members will be eligible to apply for a two-

to three-month work experience in the foreign country. Homestay accommo-
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datiors will be arranged; with the participating student paying the host family
from earnings. Low-cost airfare is negotiable directly through airlines or
student travel organizations. Each college will secure job placements through
the Cooperative Education Office. Homestay sites will be arranged in the
same manncr

Studeiits will be goodwnll ambassadors for themselves, their collcgc, and thcnr
nation. Thcy will have relationships with the sister-city agenicy and the con-
sulate in the host city and may be called upon to speak to organizations within
their sumimier residefice community.

Work expetierice ifi a forcngn natiori is always an issuc ot debate, as taking
jobs from resident nationals is in question. However, on aii even exchange,
there is no problem BHCC has obtained approval from thic U.S. Liformation

Agency to administer a cooperative work-cxpcrlcncc prograin in the interestof

internationai understanding: The students must work in their field of study for
a prescribed period: Their program is monitored and =vatuated upoa comple-
tion: Students come from a foreign nztion on a J-1 visa. necessitating their

return to the home country upon complcuon of the program: Ini ¢ - manner

the foreign student does not remain in the perraaent < ork e t'the United

States. (This is similar to the Carl Duisbert prograr Admmlau ~d under the

President’s Initiative for International Understzndiii- ;

The BHCC/LRC program offers students an oprortunity for a short-

term, economically fcasible exchange progra: wxi surmei work cxpcr'enqe

Personal contact through host-family and classroom intcrchange assists in the

reat understanding of other cultures. Dcvcloping a long-standing relatinziship

through foruiial si rer-school and sister-city ties ensures a furure for both pro-

gram components.

To the zuthor’s knowledge; this program is the first of its kind for U.S:
community college students. It is a model that can be transferred to any
academic/career dlsc1phnc to any segment of higher education. Participating
institutions must commit staffand funds to administer such programs; they are
labor-intensive on the host end especially. Yet the gains for all involved are tre-
mendous. If no more than eradication of the fear of forelgncrs is the result; we
have all contributed to human understanding and caring.
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l)lmensum of Yaur Campus-

Shéffy MauzsHer Norton

Institute for Intern: ional Education

In a recent specch, the Honorable Dominador Kaiser Bazan, Panamanian
Ambassador to the United States; told a group Qf U:S: Information Agcncy

(USIA) sponsored international visitors that there is a real need for greater in-

volvement of community colleges in U:S: cducaupnal exchangepre mswith

Central America: This statement illustrates the growmg awareness aiound the

world of the value and relevance of U.S: community college education: A

coroﬂary trend in the United States is our own awareness that we must define

“community” in the term community college ever more broadly if institutions

are to prepare students to cope with our increasingly interdependent world

and help local businesses to compete more effectively in the global marketplace:

Community colleges have used a varlcty of methods and resources to

build an international dimension on campus in order to develop the global

awareness that is the necessary context for effective international trade pro-
grams. This article describes the USIA Intcmanonal Visitor Program,; as well
as several other easily accessible resources.

The United States, like every major world power, sponsors a variety of

programs designed to influence public opinion in other countries. These pro-

grams include educational exchange programs that have; as expressed in the

most recent authorizing legislation (the Mutual Educational and Cultural Ex-

change Act of 1961); the long-term objective of increasing “mutual under-

st 1ding between the people of the United States and the people of other coun-

tries.” The Fulbright Program; begun in 1946; is a classic example; it funds

exchanges of professors, researchers; and graduate students:
Scope and Goals of the International Visitor Program
The USIA International Visitor Program; like the Fulbnght scholarshlps

was born out of the horror of World War IT and was established to increase inter-

natic~al understanding. In fiscal year 1986, the USIA brought more than

2,800 foreign leaders to the United States to participate in the Internarional

Visitor Program—a program that began in 1949 under the auspices of the

U.S. Department of State. These international visitors are Members of Parlia-
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ment, Ministry of Commerce and other govermimient ofticials; editors of news-
papers, novelists, rectors of univetsities, and other cducators—oplmon leaders
in their home countries who make decisions that affect U.S. interests or who
help shape the image of the United States ii theit home countries. The fact that

the television show “Dallas” is shown in 91 cotntries around the world and

that “Dynasty” is viewed in 103 is just one of i many reasons to be concerned

about the U:S: image abriad and the need to maximize the U.S.% investiment

in educational cxchange progiams.
argaret Thatchcr P *thlpatcd in thc program carllcr n hcr carcer. So

came heads of State or cabinet lcvel ministers. USIA reports that in 1986 EY)
current chiefs of srate or heads of governrient had participated in the Interna-
tional Visitor V'rorr-am, and 662 alumini of the program were holding cabinet-

level posmr.m i-i their respective governments. Each international visitor is

selected by 277 ¢ Embassy or consulate staff abroad. Each receives 4 letter of

invitation froii: che U:S: ambassador in his or her hormie couitry to spend thlrty

days.- - ¢ vl stﬁdy grant in the United States. Many international visitors

focus on ecoromic issues while in the United States. For example, the Institiite

for Intcrnational Education (IIE); in consultation with USIA, recently ot-

ganized several programs on the theme “Economic Growth Through Small

Business Dcvcldpment for large “jroups of visitors from around the world.

Issues regarding internationai rndc reiazions are frequently the tocus on

individual as well as group prc_ . wns

In sum, there are rwo major goats of vhe Interi -tional Visitor Program:

(1) to provide the visitor with a el n- educationa! experience in his or her

own professional field and opportunitics tor genuine dialogue with U.S. coun-

terparts; and (2) to develop the visitor’s understandmg of the history and heri-

tage of the United States and the humnan aspirations we share.
The Adm’ .stration of thr USIA International Visitor Program

The U.S. government retains the overall rcsponsnblllty for the progeam.
However; USIA L2 coo;f"ratlve agreements with several private not-for-profit
cducatior al organizations; such as the ITE, which are entrusted with day-to-

day responsibility for designing and implcinenting programs for international

visitors. The African-American Instutute (AAI) and Visitor Program Service

(VPS) are examples of other private program agencies assisting USIA.

There are a variety of reasons for this private-sector partnership with

USIA in the administration of the International Visitor Program. First, the

roots of U.S. educational and cultural affairs are in the private sector because

foundations and other private philanthropic org-nizations were the first to

sponsor international exchange programs. Sccond, Americans generally believe

that the ¢ government should only do thosc things ihat the private sector cannot

do. Third, the private organizations can provide services less expensively than

the government—for instance; they can hire seasonal er. ployees more readily:
Last, some visitors arc only able to accept invitations if they can assure col-
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leagues at home that their program is in the hands of a private organization.

_ In administering the program; IIE and the other private organizations
work with a network of 100 community volunteer organizations throughout
the country that are affiliated with the National Council for International Visi-
tors (NCIV). These community organizations, after consulting with the na-
tional program agency, arrange a schedule of professional and cultural ac-
tivities in their local communities for an individual visitor or group. Factors
considered in choosing an itinerary and organizing a national program include
the objectives of the U.S. Embassy in selecting a particular visitor; the visitor’s
preferenices, the location of appropriate resources in a specific professional
field, and the local community’s ability to produce a high-quality program and
to give personal atteiition to the visitor.

Camipuis visits are f equently an integral part of a visitor’s U.S. prograi.
Meany are higher education administrators. Often those in other fields will also
benefit from an academiic perspective on their particular professionial interests.
Conscqucntly, vnsntors in various profcssnons often visit campiises for periods

Benefits of Participation

. 'Officials on campuses that have hosted international visitors report many
benefits; including the first-hand exposure of facul:y and students to foreign
leaders; the development of institutional linkages, and potential new students
and contacts. They also report closer ties with local businesses and other in-
Stiﬁ.tibhs btt&iiéi: thi: pi'bgréi‘ﬁ dfti:ii tﬁéﬁdétéﬁ jbiiit Viéité ;iiid Cbbpi:téﬁVi:

u*mma;nonal v ;sltors pamclpat\ J,m a thrcq day progtam at Mldlands chhnh
cal Coliege in Columbia, South Carolina, that focused on the state’s successful
eforts to improve the conditions for <mall business development. The visit to
N:idlands Teclinical College, which i b-avily enigaged ina comprchcnswc pro-
graii: 1o train workers in skills tailored to the specific niew job requirerients of
entcrpns«. >rcLJne to invest in the §1as, was supplemcntcd by discussions wnth

Carolina. The program served asa catalyst for discuissions among the represeri-

tatives of all the institutions involved.
Channels for continuing communication can be opened. For example; last

year, Lincoln Land Community College in Springfield, Illinois, hosted four
Argentine university rectors sent by IIE: As a result; Lincoln Land MODEL

UN students chose to represent Argentina: These students raised funds and or-

chestrated a trip to Argentina; where they were received by the rectors as part

of their Pregaration for the MODEL UN national competition: Another exam-

ple is the recent visit of five deans from the University of Dakar; Senegal, to the

Cocoa campus of Brevard Commi:[mty College (BEC), a college that works

closely with various developing countries by providing technical assistance. As

one BCC administrator observed; “We see the benefit for our own faculty in
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iceting with these distinguishied leaders—and be . iits to the students com-
ing to our college.”

Eleimients of a Siiccessful Visit—*“Red Carpet” ersus “Crir i cc: Linnlcum”

Ac qucstlon frequently asked is; *What makes a campus visit successful?
The answer is incvitably different for different visitors; but certain gencraliza-
tions can be offered. The difference between rolling out a “red carpet” or
“crinkled linoleum” for a visitor is substantial. The red carpet does not mean
providing clegance and luxurious surroundings; rather; it means giving per-
sonal attention and demonstrating an authentic desire to integrate the visitor
into the campus community. The best programs are characterized by genuine
reciprocity; in which the visitor is recognized as someone to learn from as well
class, scrvmg ona pancl or takmg part in a well-focused debate among faculty
members. A show-and-tell approach to the visit is replaced by a true dlaloguc
and opportunity to exchange ideas.

Continuity is another essential program clemmient. It s lmportant that visi-
tors sce faculty members or administrators more _than once; in settings both
formal and informal, if follow-up activity is to result. The professional aspect of
the program must be carefuilly devised, keeping in mind the visitor’s current re-
sponsibilities, conditions in his or hier home country, and the need to balance
state-of-the-art componerits with considerations of relevance and availability
of resources.

Careful loglstlcal planning is also critical to the success of a campus visit.

Suﬂicu:nt frcc tlmc must bc schcdulcd so that visitors can absorb and rcﬂcct

travcl in an unfamiliar Cultu r¢, and have unstructured time to watch an athletic
event, browse in a bookstore, or buy gifts for their families.

The USIA International Visitor Program is a partlcularly attractive
resource: Usually, hostmg inzcrnational visitors on campus is a relatively

short commitment requiring modest rcsources: Yet it allows a campus to de-

velop the international awareness and knowlcdge of its faculty, administrators,

and students and to test its interest in engaging in longer term educational

exchange programs.

There are several ways colleges can become involved with the USIA In-

ternational Visitor Program:

® Cooperate with the local NCIV affiliate if there is one in the area;

® Bccome a college affiliate of NCIV. For further information about

ihese two alternatives; contact the National Council for International
Visitors; 1623 Belmont Street; NW,; Washington, DC 26009; 800/
523-8101;

Contact the USIA Office of International Visitors; U.S. Information
Agency; 301 4th Street; SW, Washington, DC 20547; 800/635-1010;
EstabliSh direct contact with I1E and the other ﬁatidﬁal pidgiaiﬁ agen-



Internasionl Dimension 71

tional Visitor Program Staff, 14N9 K Street, NW, #6560, Washington,
DC 20005, 800/424-8030.

Other Resources
* The IIE Educarional Associates Program. More than 550 colleges and uni-
versities are members of the IIE Educational Associates (EA) Program;, which

provides member institutions with copies of all IIE publications and access to a

variety of workshops and the consulting services of IIE headquarters in New

York and of the overseas offices. The bimonthly Educational Associates News-

letter, preparcd especially for EA members; informs EAs about national and

international developments aﬁ'ccnng cducational exchange; programs and ac-

tivities of ITE and other organizations; scholarships and other sources of fund-

ing; conferences; seminars, and professional dcvelopment opportunities; and

recent publications in the field: The newsletter is also a medium for EAs to

communicate with their colleagues about their concerns and programs. For

sample copies and more information; contact May Zitani, Institute of Interna-
tional Education; 809 United Nations Plaza, New York; NY 10017, 202/984-
5373:11E publlczitidris include a series of research t reports, books on U.S. pro-
grams for prospective foreign students, and books outlining overseas oppor-
tunities for U.S. nationals; such as TeacEmg Abroad, Vacation Study Abroad,
and U.S. College-Sponsored ProjriziiisAbroud Academic Year. For a publications
list contact IIEs Communications Division at the address listed above.
Guidelines for College and University Linkages Abroad. This booklet pro-

vides practlcai advice on how to develop an exchange program with an educa-

tional institution abroad: It was published in 1984 and is available from the

Amérlcan Council on Educatlon, One Dupont Circle; Washmgt ,; DC
20036 at a cost of $2.00 cach or $1.00 each for five or more. The booklet lists
organizations that can be helpful to a college in identifying a possnblc llnkagc
partner.
USIA University Affiliations Program. The goal of this | program is “to fa-
cilitate bilateral institutional relationships which promote mutual understand-
ing through faculty and staff exchanges.” These grants; usually of about
$50,000; are awarded on a one-time basis and are viewed as “seed money” to
encourage exchange in the humanities; social sciences; education; and com-
munications. Five grants are reserved for community colleges each year. These
grant proposals must be submitted by the U.S. partner. For nmiore inforimiation,
contact Mr. William Dant; Coordinator, University Affiliations 'rogram;

U.S. Information Agency, 301 4th Street, SW; Washington, DT 20547,

202/485-8489.

- The NAFSA er[d Sm;ce Thc Nauonal Assocnauon for Forcngn Srudcnt
Affaits (NAFSA) established its Field Service i 1963 with the goal of
strcngthcnmg suppott services provided to foreign students at Us. collcgcs
and universities and to 1J.S. students abroad. The Field Service offers in-
formation resources and publlcanons training grants to individuals with
varied levels of experietice, inservice seminars, a consultation service, and c.cher
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types of assistance, frequently at modest or rio cost to thie college requesting the
service. For more information, contact Field Service, National Association for
Foreign Student Affairs, 1860 19th Street, NW, Washington, DC 20009,
202/462-4811: S I

The International Association for the Exchange of Stwidents for Technical
Experience (IAESTE). IAESTE, founded in 1948, involves the exchange of

technical trainees in more than 50 countries. Itis now beginning to develop ex-

changes at the community college level: For information about IAESTE and
other technically oriented exchange programs; contact Association for Inter-
nat. -nal Practical Training, Park View Building, Suite 320, 10480 Littlc
Patuxent Parkway; Columbia; MD 21044, 301/997-2200.
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Planmng anﬂ lmglememmg

Workshop

Ernest W. Maurer
Orange Coast Community College

This paper is based on the experiences of the author during two Community Colleges
for Interniational Development (CCID) workshops, beld i Taiwan.

One of the areas of primary concern to technical and vocational educators

across the industrialized world is integrating high-tech courses into the cur-

ricula and upgrading existing curricula with state-of-the-art _information:
“High tech” is defined in Barhardt’s Dictionary of New English as “advanced;

highly specialized and sophisticated technology involving extensive develop-

ment and research.” Not surprisingly; the United States is often viewed as a
leader in programs that include computer-aided draftmg, robotics; laser tech-

nology, compur=r numerical control programming, digital electronics;
computcy-integrated manufacturing; and safety. Developing a cooperative
program of inservice workshops can benefit both the host country and those
U.S. institutions in consortia such as CCID; which develop workshop pro-
grams. Technical training workshops have had a twofold purpose: to provide
technical assistance and instruction in specific technical content areas and to
suggest alternative delivery methods and aids for faculty and other personnel
representing foreign educational institutions. This paper examines what an in-
structional team needs to do to recruit and prepare instructional team mem-
bers, to develop appropriate curricula for the host educational country or in-
stitution, and to deliver and evaluate the workshop content. In addition;
cultural factors affecting the interchange of ideas are addressed.

Working Within a Consortium
High-tech programs often have small faculties; which e - s recruiting

workshop presenters difficult. In order to have a large technical base; a consor-

tium such as CCID should be utilized to identify interested institutions and en-

thusiastic participants. A successful | program must depend on kcy resource
people who can pull together the experiences of the past and recruit new talent
for future workshops. Most importantly; a successful workshop is based on en-
thusiastic participants; both presenters and foreign peer faculty. This can be all
for naught, though; if a curriculum is not built with specific goals in mind,; in-
cluding learning strategies that account for ¢t'tural differences.
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Because the majority of ¢ commumty colleges k... ¢ rather complex ;r¢
dures for faculty to obtain released time or sabbaticals, the sunvner secms 11,
best time to offer workshops. The optimum length for an intensive workshop
seems tc be two to two and one-half weeks, 6 hours a day. Participating institu-
tions in the consortium should budget for supcnds for those instructors giving
summer workshops “This should be a recurring budget line item for consor-
tium institutions and could be paid to the instrucsors as 2 summer school as-
signment. Workshop presenters should be compensated because most techni-
cal instructors work in the summer ro upgrade tiieir skills and to maintain their
incomes. Additional time and medical insurance may be necessary for instruc-
tors; costs should be picked up by the institution.

Workshop Plamung

Thie ultimate sticcess and valiie ofa workshop will dcpcnd not only onthe
Wo(kshop instructors but also on the course materials. The curriculum needs of
the host country must be identified early enough in the school year for effective
planning to take place.

Important iterms that need to be identified early (Novemiber or December)
are (1) the subject areas thc host country wants tauglit; {2) thie level of expertise
of workshop participants; (3) the equipmerit, supplies, and facilities available
for workshop participants; and (4) the delivery mode of the workshop.

The team leader will accompany the team to the workshop site and coor-

dinate curriculum planning: He or she should help plan the scope of the work-

shop curriculum together with the project director and should hclp choose the

team members. Ideally, the team leader will have paiucnpated in an eariier

workshop as a presenter. He or she can also serve as the “tour guide” and cul-

tural resource person. Most important; the team leader must have technical
knowledge in order to provide continuity between tie workshop courses and,
may in fact; help teach one.

The instructional team raust be selected taking into acoount subject mat-
ter cxpertise; proven ability t¢ work with others on an instructional team; time
available or reledse from teaciting diities; and motivation to wortk in a foreign
country. , The first face-to-face meeting of team members usually is at a pre-
planning conference, but the team membets should prepare by bringing cur-
riculum outlines and resource materials as requested by the team leader.

Workshop cotirses should bc taught by two-person teams. Thls allows
culate and hclp in the lab while the other is lqct:ugmg Itis very difficiilt for one
persoit to icotiire six Hoiirs 4 day for two weeks. Also importaiit is to H ive tech-
nicall; literate interpreters for each workshop to hel: the instructor. In the
past, workshop professors of the host institution of..n were the interpreters for
their subject area. 7

(9
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Team Planning Meeting

It is essenizial that the team develop a cohesiveness and 4 linie of communi-
cation prior to leaving for the workshop It is suggested that this planning
mieeting be mandatory f ¢ for those parucnpatmg in the workshop.

The agenda for the planning meeting should be developed and im-
plemented as an orientation and work-session activity: A sample two-day pro-
gram might include the followmg comiponents:

Overview of project objectives and workshop tasks

Personal and project goals discussion

Identification of project staff’s resources

Review of pervious year’s project activities

Curricutum development process and course implementation guide-

lines
Review of printed handouts relating to host-country culrure and pre-

vious year’s final reports.

In addition to the meeting agenda, U.S. coordmatmg personnel need to

communicate with airlines; obtain passports and visas, set ﬂlght schedules for
U.S. and other travel, iEingc for token gifts for the host participants, and r-
range for the shlpmcnt of educational materials to be used in the workshops.

The following is a list of some requirements for a successful planning meeting:

.. The workshop ideally should include at least one persor who has pre-

viously taught at the institution where the workshops are to be held.

2. Laboratory or practical experience should he incorporated as much
as possible into the workshops. The specified equipment needed must be
identified at the workshop site. In the case of computer software, &.mple
disks should be sent to make sure the software is compatible with the n-
stalled hardware.

3. Course t toplc outlines; behavioral objectives, and course syllabl de-
veloped at the meeting should be sent to the host institution art least three
months bcfore the workshop. This would allow time for changes to the curric-
ulum as suggested by the host professors; for translations; and allow prospec-
tive host-country participants to determine which workshops would be of
most value.

) 4. Commcrc1ally available books on the host ¢ country ar and culture should
be. purchascd for each professor. We must make a greater effort to become ac-
culturated to the host-tountry culture. i

5. The team also needs to state its needs fore cqulpmcnt aud10v1sual alds
and compuiter hardwar: 1nd software. The computer requirements are primary
because of their wide use in high-tech areas and because of the importance of
hardware/software compatibility.

_ 6. It would be helpful to dcvclop a briefing book based on past work-
shops; experiences of other participants; and topics conceming cultural norims,
money, shopping, and so on. Help with the “nuts and bolts” of living in a for-
cign couritry will help rediic: the stress level of the team miemibers.

7. Thie presentets shotild be briefed as miuch as possible on the workshop
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facilities, location of the school, mailing addresses for family correspondence,
emergency phbﬁé numbers; and so on.
The participants of the workshop particularly prize teaching aids and re-

ference texts. In past workshops, materials taken by American professors were

often left with the host faculty. Many manufacturers of e equipment and soft-

ware have been willing to help workshop prcscntatlons by donating or lcndlng

equipment ot by providing technical support in the host country. They sec it as

an opportunity to expand their markets. A gentle reminder must be made;
though, about copyright restrictions on books and software.

Travel, Orientation, and Assessment
Thie miost rigorous part of the 1 trip seems to be the flight to the host

country. It seems essential that the team stay in familiar lodgings—that is; a

western-style hotel. The burdens of t teaching full days, jetlag; and strange food
often compotind the natural anx1cty of an overseas trip; a friendly hotel 15 a big

help. Often ini an effort to be gracious to its guests, the host  country will go out
of its way to “wine and dine” the team and to provide extensive tours: This is
great up to a certain point; but free time for each of the team members is also es-
sential. The standard rule for recovery (normal slecg :ping patterns, food, and
acclimatization) from jet lag is one day for each time zone crossed. In past
workshops, it took almost two weeks for everybcdy to get straightened out—
)ust in time for thc end of thc workshop At leastone day each weekend should

An orientation mcetmg at the host institution is hclpﬁll to both the pre-
senters and the host faculty. It can be used for introductions; to look at class-
room and laboratorv facilities; and to get a feeling of how the host educational
system is structiired. It is also helpful for the host institution to have a counter-
part to the American team leader. That way; 'p"r'o’b’l'e'rhs or instructional needs
Cn ﬁcdla.cd by team lcadcrs

¢ uuied to dctcrmmc paruc1pants profcssnonal interests and to see what
they would like the U.S. instriiction team to include in the workshop cur-
riculum: A few days of thie workshop shotild be reserved for t rotation of the par-
ticipants throogh the different workshops This quick overview of each arca

seemed of great value to the CCID participants.

Daring the workshog, the team nieiibers should remember that plans
and schedules will change due to bad weathier, equipment malfiinctions, and

illnesses. Cooperation and ﬂex1b1hty has to be stressed throughouit the visit.

An evaluation of instruction is fssenual to the success of futiire work-

shops. An evaluation instrument can be given to each participant on the last

day of instruction: This exercise i- often absent in frreign educational systers,

and can prove quite cnllghtcnlng to peer faculty and the foreign instructors.

Stress the value of constructive criticism and how it can be used to improve an
instructional program.
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After returning to the United States: rhe team leader should prcpage a

final report: Aside from describing the works: op content for member institita-

ions; the most important part will be recornmendations and suggestions that

can be valuable in planning future workshops:

Summary

Thic benefits of a technical workshop to foreign and U.S: educators arc
numerous. In times of declining budgets, American administrators might
question the value and expense of participating in international education: Yet,
almost without exccpnon the educators participating in €CCID workshops

have rated their participation as one of the most rewarding and chatlenging ex-

periences of their profcssionai careers. Interaction among the U.S. team mem-

bers was synergistic; technical educators enjoy being chatlenged by master

teachers in other disciplines and becoming students of each other. At Orange

Coast College; this has accounted for the introduction of a number of new

courses, including ones on robotics, laser technology, and industrial automa-

tion. It has also given the institution higher visibility to local industry: which is
seeking information and a foothold on the expanding industrial market of the
Pacific Basin:

The technologies of countries are movmg rapidly toward a world
economy; as educators, we are ln a unlque position to be at the forefront of this
movement. The idea that we are “giving away” our technology is often an over-
reaction; we generally learn more than we give. Finally, significant develop-
ments in our attitudes are often the long-term effect of exposure to a foreign
culture. This is one of the main reasons many of us chose the teaching profes-
sion; and it may be a principal benefit of our cxpanded international contacts.



Consortium membership promotes cost sharing among groups of

institudons that have murual goals. Additional advantages of these

cooperative arrangements include more efficient exchange of informa-
tion among participating groups, sharing of specialized resources,
increased personal interaction; and networking opportunities. This
secton describes goals and accomplishments of four educational
consortia developed to promote international education. Three of
thesc groups represcnt statewide efforts; the fourth represents two-year
colleges nationwidc that are committed to internationalization. In the
£irst article of this section; William Gleason and Nancy Hazelwood
make the case for consortial approaches to-international education;
using the Nebraska Consortium for International Stu “ies as an
example. Next, William Green describes the Florida Collegiate Con-
sortium for International/Intercuitural Education and highlights
accomplishments since its inception in 1977. Art Adams then describes
the niewly founded Illinois Consortium for International Studies

and the consortium’s London study-abroad program for Illinois
comimnity college stiidenits. Finally, national perspective is repre-
scntcd by Clydc Sakamoto who provxdcs thc hlstorlcaA background

cultural Consortium.
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Perspective
William Gleason
Nancy Hazelwood

At a time of greater global interdeperiderice, ediicators from grade school
through postbaccalaureate levels contine to experiment with international
studies programs. Their initiatives hiave been fortified by an array of articles
and books on various facets of international education from hortatoty exclar:ia-
tion: on the future of the world, to admioiitions on shortages of foreign

languagc - xpertise, to case studies of successiul curricular desigis, to guides on

grants and funding opportunities. Interestingiy, an area that seems to have es-
caped scrutiny in the literature is the consortium-—:hat is, programs to inter-
nationalize curricula that bring together several colleges or universities. The

lacuna is all the more surprising in light of two continuing realities in the

1980s: First, tight budgetsand -~ sncomitant need of schiools to exploit exist-
ing resources in the quest for | sgrammatic excellenice; an:! second, severe
competition for relatively scarce federal inonies to supplement meager local
budgets for international studies. This essay addresses the issue of consortial
approaches to international business education, particulily for comn:nity
colleges and small; four-year colleges. T+ < assumptions underlie our analyses:
that regardless of the area of emphasis; small can be better; and that consortia

offer unique opportunities for international business progras.
The Small College and International Education
Educators interested in international studies sometimes look with envy

at the large research-oriented university; blessed with highly trained faculty in

such esoteric subdisciplines as, “South Asian Languages and Litcrature.” What
is perhiaps overlooked is that in large universities undergraduate teaching often
takes a back seat to narrowly focused research; that faculty frequently know less
about the work of their colleagues than about that of likeminded specialiris half
a contnent away; and that bureaucracies at large schools preclude rapid pro-
gram innovation in response to changing needs. - :

In contrast, many smaller institutions are structurally prepared to sustain
a commititierit to cutriciilar teform, including one aimed at international busi-
ness educarion. For one thing, community and liberal arts colleges prize teach-
ing over pure research, which in turn builds faculty inter :st both in the cur-
riculum and in its relation to the career aspirations of students. For another;
faculty who teach a- smaller schools tend to be; or to become; generalists; be-
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cause thev often offer courses in more than one ﬁdd Motz oveT, when it comes

to the businass curricalum; iirternationalization can have dramatic and visible

results precisely because of the high cor zontration of students in this area: Asa

result; faculty at small schools may be niare open to change than their counter-

parts at large universitics: S
As an examplc; consider two business professors fror ‘ols within the

Nebraska Consortium for Internatio:-al Studies (NCIS): Bot:: infuse modules

into their general business coarses: one; a unit on Japanese m:magcmcnt sys-

tems into “Management”; the other; a unit on international finan-c into “In-

termediate Finance.” Both units are buttressed by supplementary readings, by

library acquisitions, and by guest lecrures on aspects of international finance

o

and Japanese business methods, all of which reir:force the learning proc:ss:
Student evaluations indicace a clear desire to retain the units as permiasient
components within the business curriculum.

The foregoing example suggests that international busincss education is

feasible withiti the small school., Particularly effective is the infusion micdel;

which incorporates select but illustrative international perspectiv=. within
cxntlng courses,; as described above. The program obijective can be brosd or
narrow in scope; it can infuse across the curriculum or within a given area, such
as management or marketing. What is needed is faculty willingness to enhancc
expertise in international business and to apply it to the classroom; an attitude
comimecnsurate with the student-centered mission of the small school. That
willingness; however; is casier said than donc; it depends in large measure on
an institutional commitment to international education that "unncls resources
toward faciilty developinent. While many educators understand how interde-
pendent our biisiness world has becomie and recognize the need to produce
students who are knowledgeable about that world as citizens and profession-
als, administrators must balance competing program demands with shrinking
enirollimients and strdined . 'gets. Within such a context; international educa-

tion often takes a back se:

Consortia: Advantagc
At 4 time of budget constraints ar' nrogram opportunities. the advair-

tages of linking campuses through cons-.. ::2 beconze manifold. S. e benefits
arc immcdiate and direct, perhaps even measurable and quantitable. Other

benefits are more subtle but no less sngmﬁcant Four major benzfits for cach in-
stitution involved in a consortium are discussed here: greater di sity and
depth within courses; more resources to bring it speakers of national stature;
higher visibility and greater achievement for internatioralization; ard broader
frameworks for program evaluation.

Course Improvement. A consortial rclatm.‘shlp o.lght to allow cach par-
ticipating college to offer on its own campus more diverse programming and
greater technical dcpth than would ordinarily occur. The exchange of lecturers
among nearby institutions can enrich virtually « every classand isan lncxpenswc
technique to internationalize a component of a given course. The consortium

EE



Q

ERIC

Aruitoxt provided by Eic:

S:mall Colleges 82

then exists to offer a stabic framc of refercnce to facnhntc thr “hanges. The
consortium mav have broad specific powers or be limited i. stidicrure. In the
simplest arrangemrient, the consortium director circulates a list of faciilty with
special expertise among member institutions. The consortitim might be given a
largcr role to eiisure equity among mcmbcr instituitions, with each mieriber in-
stitution paying a small expense 4 ¢ for 4 lecture given at that school. An even
larger role could emerge if all institutions paid a membership fee and the con-
sortium director would handle schedulmg and manage honoraria. If the con-
sortium had such centralized services, further diversity on each campus could

be promoted. For exa’nplc faculty with special areas of cxpertise (such as

Third World cconomic developmerit) could be paid to dCVCIOp modules and

teaching materials to be used by other faculty throughout the consortium: For

example; in the Nebraska Consortium for International Studics (NCIS); two

such economic casc study modules were created—onc for Sti Lani, the other

for Jamaica:

.. Program Enhancement. A second major benefit of cooperation that en-
riches students and faculty equally is the opportunity to pool resources and
brmg in spcakcrs of national stature for special programs. Air travel often is a
major cost in: bringing natlomlly prominent figures to a campus. But if mem-
ber institutions are located in proximity to one another, a speaker can be
brought in to do a series of presentations, each on a different ¢ vampus and ona
different topic. Faculty and students can arrange to visit other campuses for
these addresses. This acti ity also promotes frculty connections among the var-
ious campuses. The consortium thus yields a framework within which re-
sources can bc pooled and benefits distributea. Such cooperation and sharing
of costs made possible a keynote address by Kenneth Boulding at a workshop
sponsored by NCIS.

Program Vmbzhty 8, third 1 major beneiit is more complcx but cxtrcmcly
1mportant for campuses thiat intend to take internationalizing of business pro-
grams scriously. Often only a few faculty members truly wish to bring a inter-
national perspective into their classrooms. In order to gain wider acceptance
for internationalization, skeptics must be won over; program success wili be
aided by a constituiericy of committed faciilty mernibers from sevsral camipiiss
p'r'op'os'i'rig an international empb zis. Th'r'dugh coopetation withifi d consortial

effective leaders for internationalization on their individiial camptises.
Prograns Evaluation. A fourth significant beriefit is a comparatlvc base
from which faculty and administrators can examiine courses, ucpartmcnts and
programs on their own campuses. By companng their activities with those of
member institutions, colleges gain perspective. In the largest and most ambiti-
ous consortia, the director can provide a formal, structured evaluation of all as-
pects of business programs on each campus and identify the strategies and areas
for effective internationalization. On a smaller scale, faculiy can see theriselves
in light of other institutions, as cooperative programs of all vatieties occiir.
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Whether formal or informial, this scrutiny can guarantec the continded high
quality and growth toward excellerice on each  campus.

A consortial approach to international business programs thiis has ad-
vantages in faculty developmient, course iniproverient, program enhancement,
program visibility, and evaluation. Every member institusion benefits directly
through consortial arrangements.

Consortia: Limitations
Consortia are riot panaceas. As with anv cnlcrprlsc, problcms can and do

occur. Four possible pitfalls mierit kpccmj mention.
I ﬂmtutwnai Autonomv Thic ~ater thc numbcr of schools, thc greater

best-run consortia take time to consult among the member schools anid to ar-
rive at optimal results. Inevirably, each campus sacrifices a degree of autonoriy

and internal control;

Insiitutional Equity. In theory, consortia strive to allocate resources

proportionately and fairly across the membership. Ini reality, for any niumber of

reasons, that practice may fall short: In the end, "iowever, the niceds and seli*re-

spcct of cach institution should be kept in mind by the consortium lc.adcrshlp,

it is best to maintain a sense of fairness, even at the expense of some inefficicricy.
Institutional Rivalry. Consortia may inclide schools that comipete for stii-

dents within a given gcographlcaj arca. Thus an unwillingness to share exper-
tisc or advice may emcrgc at important junctures, such as the opportunity to
exchange faculty for guest lectures or to plan ficulty development workshops
Itis here that the support of top administrators, from the president on down, is

most crucial:
Facrilty Jealousy. Corsortia essentially are interinstitutional devices for

particuia program goals and purposes: Yet tic best lcadcrshlp and ideas sorme-

times do not overcome the disruptions created by faculty prima donnas and

cmplrc builders: The best; indeed in all probablhty, the only effective antidote.

is subtle pécr prcssurc from other faculrv in their support for the consortium

and its success:
Conclusion

Tnternational perspectives arc badly niceded by today’s busiriess studeiit,

as the lates: figures on the sozring U.S. trade deficit amply attest. At the sarrin

time; . ~wed fron thc inside of acadcme, international education scems expain-

sive and elusive; requiring specially trained faculty and support resources.

Faced with these prospects, administrators and educators alike throw up their

hands in rcsngnatlon while paymg lip service to the ideal of globalist pedagogi-

cal strategies of business sducation:

- There is no simple answr to the challenge of cost effectivenicss, especially

within the two-ycar ard small, four-year collcgc Miiimally, as we have

suggested, consortia represeiit a necessary first step in a program of campus ini-
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ternationalization. A well-managed consortiiim, one based on maxinium inter-

campus integration, can reduce local resource deficiencies. It can pcrsuadc

otherwise reluctant deans and prcsndcnts to ificrease program fiindii ng and visi-

bility. It can motivate faculty to increase expertise and to stimulate students

with * . w ideas and new approachies to old ideas. Above all, it can support con-

tinued collective consideration of worthwhile curricular ventures. Lndeed, jiist

as automobile manufacturers in the 1980s collaborate in unprecedented ways

to produce a better product; so too must higher education begin to comie to-

gether if we are to give our students the best return on their investment.



International Education in
Florida: A Decade of Progress

William Greene
Broward Community College

The Florida Collegiate Consortium for International/Intercultural Education
(FCC/E) will celebrate its tenth anniversary in 1987. While several Florida
colleges and universities had been conducting international programs of oric
kind or annther for some time; the development. of a statewide consortium in
1977 marke.’ the bcgmmr g of a more coordinated approach The consortium
was the result of a growing awareness in Florida of the importance of interna-
tional/intercultural education and the realization that cooperation: among in-
stitutions would producc substantial benefits.

_The consortium agreement provides that the ¢ orgamzatxon be govcmcd
by a board of directors and a stccrmg committee. The board; which provides
general direction for the consortium; is made up of the presidents of the mem-
ber institutions and is chaired by a president elected by the board. Hugh
Adams (Broward Commuriity College), James Gollattscheck (Valencia Com-
munity College), and Bernard Sliger {Florida State University) were the first
three presidcnis. Dr. Charles Polk (Daytona Beach Community College)
serves as president for 1984-86. The steering committee comprises institii-
tional represefitatives appoirited by each tieriiber of the board of dircctors.
Steering cormittee officers iricliide an execiitive director, an dssociate director,
and a secretary-treasurer. The steerifig comimittee meets several timcs a vear
and is responsible for coordinating and imlementing the activities of the con-
sortiuimi.

Thie consortium was created to provide the greatest flexibility possible
for participating institutions in making opportunities in initernatit nal/intercul-
tural education avail-~l~ to their students. The organization, 4s stated in the
consortivm a;+ -~ 1as a number of specific purposes:

10 provide inter.iational/intercultural learning experiences for stu-

denis enrolled in the participating coileges and universities;

© To maxc available means for explering and promoting a varicty of in-
ternational/intercultural cooperative activities;

® To offer opportunitics for professional development of each par-

ticipatinig college’s staff;

To help conserve limited resouirces through cooperative cfforts;
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To create and maintain 2 common catalog of information concerning
international/intercultural courses; programs; and activities;

To =ngage in constructive eff :rts to promote casc of transfer of inter-
national/intercultural course credits among the participating institu-
tions;

To foster efforts to increase awareness of international/intercultural
education;

® To assist in efforts to increase the international dim<nision in the cut-
riculum in each of the participating institutions;

& T coitintie to Sei & to ensiire the quality « finternational/intercultisral
education programs;

® To serve as a liaison agency among national organizations and consortia,

® To promote opportunities for the sharing of international/intercul-
tural educational ~xpertise among the participating institutions;

® To arrange workshops, special seminars, and opportunities for other

special activities on international/intercultural education:

Althisugh the initial thrust for the consortium originated with the com-
munity and junior colleges in Florida, i+ was agreed at the outset to solicit the

involvement of the state university system. Several universitic - “ict-
ing ongoing internatic ai education programs, and plam e
universities could bring valuable expertise to the organiz: -1al
membership of the consortium enjoyed the active participai. . ‘rldi‘i In-

ternational Umversmv, and four other universities applied 1. -mbershlp
during the first year of operation: During 198586, the consortium had sixteen

members: ten conununlty/)unlor collegcs five pubiic universitis, and one pri-

vate university. These member institutions are among the largest in Florida,

with a collective enrolkinent of over 200,000 students; this represents approxx-

mately 55 percent of the total public higher education student population in

the state. Fable 1 lists the 1985—86 consortium members along with their

1984 headcount enrc 'ment:
Information sharing and the promotion of international education in
Florida are the major functions of the consortium: Many collaborative projects

among colleges znd universities have occurred as a dirsct result of membership:

Specific examples of consortium activities include the following:

1. The consortium coordinates resources for internaticral education

programs among member colleges and universities and facilitates the sharing

of information on international activities throughout the state.
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. L b‘r.-d'li".; :.

TenT 2z Neraiership of the
SV ol s s Consordum for
Toterisis ait et dacatn

University/College ¢~ ttionl Fall 1984 Enrollment

Brevard Comimiinity College ocoa 10,709
Broward Community College ~ Ft. Lauderaale 19,500
Daytona Beach Comimuity College Daytona Beach 7,271
Florida Atlantic University Btxca Raton 10,845
Florida International University ~ Miami 16,192
Florida State University Tallahassce 22,048
Gulf Coast Community College ~ Panama City 3,976
Lake City Community College Lake City 1,946
Miami-Dade Community College ~ Miami 37675
Palm Beach Junior College Palm Beach 11,637
Pensacola Junior College Pensacola 7,643
St. Thomas University Miami 4,000
Seminole Community College Saniford 4,692
University of South Florida ‘Tampa 28,113
University - "West Florida Pensacola 6,147
Valencia Community College Orlar.do 11:432

Totdl ; 203,826

Source: Data from the state of Florida. Department of Education, 1985.

2. Faculty from member colleges and universitics parricipated in a serics

of workshops sponsored by the Consortium for Internattonal Studics Educa-

tion (CIES); these workshops emphasized increasing awareness of global
issuics at the undergraduate level.

3. The executive direcior of FCCI/IE served on the Florida Advisory
Counicil on Global Education. which produced the State Plan for Global Edu-

cation in Florida; the consortium endorscd the plan and sponsored a reception

.1 Tallahassee to commemoratc its adoption by the State Board of Education:

_4. The consortium authored and sponscred a resolution for considera-
tion by the state legislatire recognizing and supporting the components of in-
ternational education in higher education in Florida. The resolution, formally
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adopted by both the Florida Senate (1983) and the Florida House of Repre-

sentative. |1982), stands as a strong statement of legislative support for inter-
naticnal ¢ducation activities in the State.

5. Two statewide international education conf{trences designed to serve
the needs of teaching faculty in colleges and universities have beeu sponsored
by the consortium. The first; held in Hollywood, Florida, in 1979, had as its
ther. - “Global Perspectives: Internationalizing the College Curriculum.” The
1981 conference in Winter Park emphasized “International Perspectives in
Higher Education.” Both conferences provided specific information on de-
veloping and i lmprovmg international education programs.

6. The consortium serves as a vehicle through which overseas smdy pro-
grams of meriber institutions are made available to all students enrolled at con-
sortium institutions.,

7. The consortlum reviews pohcncs and evaluation proccdurcs for over-
seds acaderiic programs.

8. The consortium niewsletter is publlshcd twiceayearto disseminate in-
formation rcgardlng international/intercultural education activitics aniong
member institutions and throughout thie state.

9. Each year the consorrium cosponsors with the goverimient of
Quebec a one-week faculty development seminar in Montreal ard Quebec
City: The 1986 Semiriar is offered in cooperation with the umvcrsnty system of
Georgia: The consortium also sponsors and coordinates visits by distinguished

educators from Quebec to Florida colleges and universitics.

10. The consortium cosponsored the first American Association of

Community and Junior Colleges (AAC]C) International/tntercultural Con-

sortium Conference; held in Orlando in 1986. The conference therie was

“Building an Tnternational Agenda.”

Interinstitutional cooperation is gain‘ng in popularity as colleges and

universitics face continued budget limitations; greater accountabmly and in-

creased deriond for services: As more and more institutic-s redefine ti.eir mis-

sion to include an international component they will recogriz~ the advantages

of collaboration. A consortial a; -proach is ofton a balance berwcen idealism and

pragmatism; as coopcratlon n n..gher education is srill not universally ac-
cepted. Still, a consortiuin can be an imporrant vehicle in helping colleges and
un‘versitics meet their institution: lgoa.ls (Nea! 1985).

The Florida Collegia: 2 C- r1s¢:tinm for Intzruaticnal/intercuitural Edu-
cation stands as the oniy Statewice CrguiZzabing that er:courages and promotes
international education efforts in higher edusziicn. The commitment being
demonstrated by consortium colleges and univessities is t.ncouragmg Florida
is addrcssmg the globa.l agenda and estabiishing it as a priority item. Problems
persist; but there is a growing awareness of the iniportance. of providing
today’s college students with an international/intercultural dimension. Al-
though colleges and universities continue to act independently in many ways;
the Florida Collegiate Consortium for Internatic:ial/Intercultural Education
provides an importan: vehicle for cooperation and progr: -
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Art Adams -
Illinois State University

Community college students traditionaily have been excluded fr( ¥ he Oppor-

nmity to study abroad because thcy lacked the financial resc.ii-~ .~ because

e \LAFJ[C Slt[la'

their schools conld not easily initiat«. such a program: This -

tion has been even more discriminatory in smatler commumty coﬂcgce

To help remedy the siruation, Illinois State University (ISU) sct out to

develop a cost-effective ¢ * *~m for ‘community college students to study
abroad for a semester, ¢ .. ** - . mic year, or a summer. We wantc:i a program
that was low cost, had © -« “ademic component, cnd was a bit more pro-
tective than the typical - * road plan, yet offered our students the chance

to meet other people. Cu u.uty college students usually live at home, com-
mute to campus; and are lockcd into a small geographic area with other stu-
dents_very much like themselves. Many work_part-time and, if they plan to
transtor; are enrolled in traditional programs. Our gdeil was to ena.le our stu-
dents to meet people from a different culture, from a different geographic area;

. To bcgm otir efforts; we mvm;d rcpresqntatl\{qs from the pubhc commu-
nity Cdlli:gcé inIllinois toa iﬁi:t:ﬁiig in early March 1986. 211 pamCIPants atthe
initial meeting were invited to join the Illinois Consottium for International

Studies (ICIS). Withifi a few weeks; ten of the thirty-nine community college
districts in Illinois had submitted their annual membership fee of $150.00. We
were; from the beginiiing, committed to providing the services through Il
linois State Umvcrsny at the lov. est institutional cost possible.

Our plan for our first student pt .gram was to take one or more stiiderits
from member institutions to London, Ergland, for the 187 spring semmester.
Wc had alrcady mtcrvxcwcd scvcral pnvatc orgamzauons that we hopcd could
richiment (IE) because of its relatively low cost and becaiise of its reputation for
providing good accommodations and excellerit support services. International
Enrichment agreed to provndc a full-time program coordinator to work with
the students and faculty in London: ICIS would provide an outstandmg
graduate student who would live at the site and be available full-time to assist
the coordinator and help students solve personal problems

Three basic problems faced by ICIS planners were site selection, course

selection, and faculty selection: A group of oout fifteen representatives of Il-

linois community colleges and Illinois Stat= University went to London in

mid-May 1986 to address theze issues:

Before we departed from Itlinois; we did a preliminary screening of the
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community college faculty who sought to teach some of the London coutses.
We also chose an Illinois State University facuity member who had experience

in overseas programs as program director. Three of the four ICIS faculty we

chose were from ICIS community colleges. The selecrion was based on the

ability and the experience of the applicants; a process made more difficalt by
the number and qualifications of those who applied.
Course selections were more time consuming. The only assurmip:ay. o

started with was that we should only offer courses that would benefi= sngmﬁ-

cantly from being located in London: Some of the more obv1ous cotirses were

English literature; Shakespeare; art; and the humanities. . ther courses selected

were English history; comparative economics; ar:a European folklore and

mythology. “British Culture and Society” was required of all students. This

course required students to be in lecture each Tuesday night, with a course-

related tour on Wednesday. For example; a Tuesday-cvening lecture on British

art might be followed by a Wednesday tour of the National Gallery and the
Tate Gallery. Another Tuesday lecture on “British Education—Medieval to
Modern” would be followed by a tour of Cambridge: The ICIS facult - vas re-

sponsible for small-group discussions as weH as student grades:
Throughout our planning discussions we have made a strong commit-
ment to acadeniic cxccllcncc and high standards. Because of the careful course

planning; several .+« = universities granted course approval: In addicion; the

Illinois Commumty Collcgc Board agreed to provide regular reimbursement

to community colleges just as if the courses were offcred on campus: The state

universities; where most commumty coll\.gc transfer students enroll; agreed to
grant full transfer for each of these courses.

Community colleges were quick to rccogmzc some significant benefits of
the ICIS program. First; few Illinois community colleges could administer
siich a program alorie, but by joining with ISU; they would der've comparablc
benefits. Sccond, comr unity college staff felt that the program might be useful
in rccrult'ng srudcnts—partlcularly good students who might fi nd it less ex-
pensive to attend a commusiity collcge for three semcesters and to bz part of *he
ICIS program for one semester thari it would be to attend a state university for
two years. The third attraction for community colleges was the opportunity
the ;rogram provided for staff devclopment We intentionally reduced the
tcaclung load abroad to allow faculty members an opportunity for research,
stuvy, and personal development. We felt that London’; resources in culture;
history, art, music, and literatiire should be open to “ciilty as well as students.

The site selection by the ICIS representatives in London was difficult be-
cause sofic cf us were guilty tjf judgi’ng zittbi'dihg to American standards. But
and do not have the number of bathrooms typically found in Amcrlcan collcge
dormitories: Still, al! four sites we visited were clean, well-located; and had
most of the amenitics. Dur final selectioii was Bryanston, which provided the

best accommodations and gave our stiiderits dccess to other U.S. and foreign

students:
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Sinice our visit in May 1986, enthusiasm for the program has spread

through the state. Twenty-five of the thirty-nine community college districts in

the state now have joined ICIS. In addition, two of the six private Illinois
junior colleges have become members. S

We believe ICIS is an outstanding example of what can be done through
a consortium. Ot meetings, held every four to six weeks, include lively discus-

sions and continiie to develop the ICIS concept. We believe that the program

can spread Illiniois study-abroad-programs to other nations and can include di-
rect stuident and faciiltv exchange prograrms:

ICIS has already shiown how public; two-year colleges an a university
can work togethier. ICIS has also proved that the private and pubi. <egments
of higher education can work cooperatively for their mutual benefit.

While we have discussed including four-year; private Illinois instinu. ns
as well as expanding into other states, for the moment, we have concentrated
on making our first semester program a success: As the cconomies of Illinois
and the nation becomc more intertwined with the world economy; ICIS will

scek to promote a better understanding of ~sher peoples and cultures.
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As déiiéld'['jiiiéﬁt;é in science and technology accelerate; they continue to change
the ways we con:nunicate, do business; teach; learn; and generally experience
life. Computers alone have transformed our environment. Ten years ago; such
devices as automiatic teller machines providing 24-hour banking service, inter-
national touch-tone direct dialing; ;>"rsonal computers, solar powered wrist
watches and calculators, microw.sez o .vm, sl cars that tell you that your door
is ajar were not as wi....<y wailab as fney are today . . . if they existed atall.
These change teir al.oct on the workpldce, horme; recreation, and
education does not _jjp.- . to be slowing. Li 1982 the U.S. Departraent of
Labor reported that “an estimated 90 percent of all our scientific knowledge
has been created in the last 30 years. It is expected to double in the next two
to five years. The application of technoulogical innovation to commercial
processes and operatiofis orice took 15 years; it now takes 3 years.” If these and
other stich changes continue at the current pace, the scientific and tectinofogi-
cal influence on daily life in the futire will be more dramatic aid pervisive than
the developments of the past decade. )
For educators, the implications of the technological, SCiétitiﬁC;
cconoric, and political changes are particularly important. These ¢ inges a%
fect dec sions about what is taught and learnied and how this proc:.: occursina

high flux environment.
In hlghcr education, vndco, video-recorder, tucvmon, computer and

other information-related technologies are emerging as familiar points on th~
camipus landscape. A survey conducted by the National Center for Educatioi

Staristics and the Public Broadcasurgg Corporntlon recently indicated that vir-

raally all two- and four-yer . ablic institutions of higher education make com:

puters available for student usc. Computer applications to adininistration, fi-

nancial management, admissions and records, and hbrat-y managcmcnt in

colleges now support the operations of most institutions. Just as computers

have become commonplace; interactive video discs; educational programs de-

livered by satellite; institutional access to compatcrlzcd information data-

bases and nerworks, computerized desktop publishing; and other ever more

sophisticated tcchnologzcs are now vying for * ~e=vs=’c* niche on col-
lege campuses:

~ Among the 1,222 community, junior, & o ili'ges in the
United States, the combination of a 4.6 million st :~ {»+ -"*iion, nation-
wide distribiition, holthy rel~ ~nships between the cois sges aid the private
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and public scctors; and tcchnologlcal capacity especially offers a fertile base for

addressing a range of national issucs: An example of a national priority that

might benefit from computer and teleccommunications capabilities in two-year

colleges is the need to develop, strengthen; and expand international business,

cxport, and trade education programs. Through international trade and bu51-

ness curricula; community; technical; and junior colleges are beginning to take

sfeps to improve the abll'ty of students currently or prospectively in small- and

medium-sized businesses in the United States to export their products and ser-

vices to forcign countrics. The notion of combining widespread computer

storagg; retricval; networking; analysis; and dissemination attributes to facili-

tatc international business-related program development appears to be timely
and appropriate for community colleges.

The Vectors
Moving toward a common point; various trends in the computer and

telecommunications technologies; international economic mtcrdcpcndcncc,

tederal legislation, and comniunity college education indicate increasing inter-

cst in more timely and readily available international business and especially ex-

port education information. These tendencies or vectors include

® International Competztzvznm The realities of international economic

interdependence form a major vector: The concerns over the record

1986 level of U.S. foreign trade deficit and American “competitive-

ness” have pushed international business, export; and general trade

competence to the forefront of federal, state, private scctor, and

public concerns.

The Information Era. The cliche turned into reality has special rele-
vance for institutions and faculty secking to develop intemational
business programs. Given the ongoing changes in the field, the related
international laws and regulations, and the global iﬁéfkétﬁlééé; timely
and easily accessible information and data are crucial. This “real” time
requirement reinforces the features that computerized capabilities
would offer. As current curricular materials are not readily available,
the ease and immediacy of computer access to information in this con-
tinually and often rapidly changing field argue for its usc.

Federal Support for International Business Education. Since the funding

began for the Title VI, Part B, Business and International Education
Program in 1983, the $2.2 mllllon level of resources has remained
about the same and is not expected to increase. However; other federal
support for international business education or training may become
available through the growing national interest in ameliorating the
trade deficit.

Two-Year Collégex and Their Role in International Business and Trade
Education. At the national level; the American Association of Commu-
nity and Junior Colleges {AACJC) has adopted the 1987 AACJC Pub-
lic Policy Agenda that specifically includes the priority to “work with
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the federal government, foundations, corporations, media, and other
derision-making centers to enable community, technical, and junior
Cblii:gés to PibVidi: the ﬁ'éii‘iii’ig Sti‘iiti:giés and Cﬁpébilitiés ﬁi:CCSSiiry to
keep America workmg in an increasingly international econoiic eivi-
ronmerit . . . .” Additionally, there have been 24 Title VI, Part B,
grarits, awardcd to community colleges ini the first three years of the
program. Currently, there are miore than 18 different and active
international education consortia in which more than 300 col-

leges participate:
These phenomena serve as a background for an initiative that explores
the appllcatlon of the computer technology to the pressmg challenges of pro-
moting and strengthening two-year college involvement in international busi-

ness and trade programs:.

International Trade Ediication Computcr Network

Over the last five § years, curricular developments rélated to international
trade and business eduication have emerged as a major fociis for two- as well as
four-yrar colleges and universities. The current and projected record levels of
the U.S. trade deficit suggest that our domestic competence in the global trade
arena will continue to receive growing attention until present trends
are reversed. .

_ Parallel to the hcnghtcncd concern for our ablllty to compete internation-
ally, the technological applications; specifically computer and telecomminica-
tions developments; have recently become available to strengthen our national
fabric of educational resources. To date; however; these technological com-
munications capacities have yet to be woven ifito the daily inforination dis-
semination modes of any of the national higher education associations. A sig-
nificant £ap, therefore, continues between stch vital educational developmen-
tal requirements as exist in international trade and business education and the
available information dissemination compiiter-networking techinology.

In response to the needs and interests of institutions of higher education
in international business; trade; and export-related educational resources; the
American Association of Community and Junior Colleges (AAC]C) and Cen-
tral Piedmont Community College (CPCC) have cooperated in a project with
support from Loop College-City Colleges of Chicago to disseminate such in-

formation through a computer network.

Project Purpose and Goal

To link institutiens currently developing their international business and
export education curricula, Central Piedmont Community College and
AACJC provide an electronic connection to and among Title VI, Part R grant
recipients. Ona sclf-support bisis, yet to be established, the network may also
accommodate other institutions: Of the 11 initial community college grant re-
cipients in 1985, those institutions that have compatible software and
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hardware serve as the core of the network: Generally; the computer equipment

required includes an IBM-compatible personal computer; a 1200 baud

modem,; and a printer.
The computer nerworking capacity permits the participants to ldentlfy

share, and collectively develop international business and export education in-

formation.
The project goal is to demonstrate the effectiveness of international busi-

ness and export education information dissemination through applying exist-

ing_computer and telecommunicatiors tuhnologii:é This will be accom-

plished by
(] Estabhshmg a computer communications framework that permits
eligible community colleges to utilize available computer equipment
at each participating institution and at AACJC to electronically

connect w1th all other participants through a compatlblc computer-

putcr-fécdltated commumcatlons to pcrmlt paruc1pants to engage in
curriculum, faculty; and institutional development activities related to
international trade education;
® Developing procedures to access the network by cachj pamapatmg in-
stitution;
Designing an index or database format within which trade-related in-
formation is organized to facilitate consistent exchange; input; and
retrieval of data by the participants;
® Targeting specific institutions that may serve as rcposnoncs for spccnf-
ic cumcular .areas w1thln international trade/business cducauon cur-

nancmg cxports
L] Complctmg an assessment of the computcr-nctwork users after the
project to examine the efficiency of the computer-network as a basis
for maintaining, improvir:g, and expanding ti.e network.

Objectives
Thic computer network pcrmlts participants to identify, share; and collec-

uvcly develop internanonal business and export education information: The

substance of computer facilitated communicatons among institutions includes

® International business and export-related curricula and training mate-

rials (i.e.; Nanonal Association of State Development Agcncncs direc-
tory); dcscnptxons of internadonal business programs in different col-
leges; and publications related to internadonal business and trade;

® Drocedures fdt iiiti:i'ﬁétidiiailiiiiig i:iciétiiig business tiiifitiilzi*

commumty and related ¢ orgamzauons

® International business-related databases and | proc ediires for acccssmg
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public databases (i.e;; Department of Commerce information); and

those that requirc fccs (i:e;; Overseas Private Investment Corporation);

Faculty exchanges and othcr domestic and overscas professional de-
velopment programs;

Student international business-related lntcmshlp procedures;

Needs assessments of international trade activity in the community;

Other innovations in and improvements to the field of international

business education;

Information related to other international computer networks (i.c.;
CARINET; an internati-nal trade re*work);

Abstracts of Title VI, Part B proposals funded by the U.S. Depart-

ment of Education’s Business and International Education Program.

fi‘tijé’ct Status

66jnmunlty qulcgc s initial 'Ifn;lc VI, Part B, grant (U S. Dcpartrnqn; gff Eduf
cation), and will contintie until August 1987 through support from CPCCand
Loop College-City Colleges of Chicago. Although the project has had a rela-
tlvely short history, activities to date include

Purchase and installation of computer equipment, including the
modems at CPCC and AAC]C

Evaluation of communications and database;

Participation of approximately 35 ofgamzauons in the network in-

cluding some but not all of the 1985 and 1986 Title VI, Part B grantees.

Several organizations with intercst in cither sharing international busi-

ness/trade/export education information and/or sharing databases have agreed

to explore cooperative arrangements. These organizations and their interna-

tional areas of interest are listed below:

® National Association of State Development Agencies: blbilography of

training mai =rials on international :rade and export for private sector

development

® Global Perspectives in Education: International education curricular
materials

® Council of Chlef State School Ofﬁccrs Japan- databasc of currlcular
information_

® Overseas Private Investment Corporatlon Abstracts of | proprlctary

databases identifying investment opportunities abroad and at home
Partnership for Productivity: CARINET-computer network that in-
cludes participants from 30 developing countries

Georgetown University: a demonstration of computer software that
identifies the steps required to form an export trading company is also
currently available on the system. : '
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The Next Stage
To strengthen the network and to expand its use to more institutions, a

project director has been appointed to assume direct responsibility for de-

veloping the International Trade Education Network (ITEN) through Sep-

tember 1987. Following this initial development period, regional information

dissemination networks; which will replicate and expand the first stage, will be

established to serve as resources and clearinghouses for institutions seeking to

develop and continually enhance their international business education pro-

grams.
Future rcglonal mformatlon dissemination networks will be centered in

various institutions around the country to reduce the long-distance telephone

costs. The regional information collection and distribution capabilities will

also serve to develop and share more details related to the business needs and

resources of that particular part of the country. The computer networking fea-

tures will permit college and faculty to access data and information related to
other regions as well.
~ In consultation with 1 rcprcscntatlvcs from CPCC and Loop College and
uinder the supervision of the director for the AACJC Office of International
Services, the immiediate priorities for the TTEN will include the following:
® Identify and contact all current and previous Title VI-B grantees and
applicants to inform them of procedures to participate in and enhance
thie retwork;
® Investigate all potcntlal international buisiness/ tradc/cxport educa-
tional resources including existiing databases to install on the com-
puter iictwork;
® Develop and enharice instriictiofis for accessing and mt.xlmlzmg th
computer network for participarts;
® Publish a mionithily newsletter hlghllghtmg dcvclopmcnts on the net-
work for users as well as to inform prospective fetwork participants
whio may not have access to network- -compatible computer equipment
of developments in the field;
® Facilitate communications among network users by managing the
network bulletin board, monitoring the users’ needs, and d=veloping
surveys for creating new databases where new needs are identified;
Inform and cooperate with other clearinghouse activities siich as the

National Association for State Development Agericies project on es-

tablishing an export development clearinghouse for eXpOTt assisters;

Extend the services iritiated during the first year of operation includ-

ing expanding information about the following—

—international business and cxport-rclatcd curricula

—procedures for internationalizing existing business education

curricula

—strategies for establishing lmkagcs with the international business

community and related organizations
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—faculty exchanges and other domestic and overseas professional de-

velopment programs

—student internship programs and procedures 7
—needs assessr:ients of international trade activity in the community

—other innovations in and improvements to the field of international

business education: S o o 7
For more information about ITEN, contact project director, Office of

International Services, One Dupont Circle; NW; Suite 410, Washington, DC
20036; 202/293-7050.
From the Irresistible to the Incvitable

While the promise of ITEN remains to be seen, its future relies on the

premise of irresistible needs for international business and trade eduication con-

verging with the growing capabilities of the computer technology and com-
munity colleges: S - )
Given the increasing pervasiveness of technological developmients that

facilitate learning; the eventual applications to international education are in-

evitable. Accelerating this inevitability are the present challenges aid pressures

pushing the international economic realities into print; on to the evening

screen; and onto our national anu locat agendas:
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