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statistical methods,; as well as the availability of a thesis option.
Results of the study indicate that most library schools do not meet
their stated goals and objectives in training academic librarians in
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Abstract. ©Since academic librarians have galned faculcy stax us, chey mu.t mee; che same crlcerla for

p-omotion and tenure as other faculty members.

These crLCerla 1nclude research together with job per-

formance and serv1ce.,,09r,pq51;10n is chac,l;brary schools in the Unlced,SCaCes do not meet their stated

goals and objectlves in regard to training librarians fcr énEry leveI acaaamia pésitiénsi Current library

Key WOrds and Phrases. Acadpmlc L1brar1—
ans; Library School Courses: Goals; Objectives;
Research; Statistical Methods.

decade or two concerning whether or not librari-
ans. should be classified as,faculcy in academic
institations. That debate has pretty well been
resolved. The "Statement on Faculty Status of
College and Unlver51cy L1brar1ans,r whichrwaf

issued. ip 1974 _asserts that_ librarians in_aca-

demic 1nSCLcuc10ns should have faculcy scacus.

dicate that forty-four to forty-six percent of

academic librarians have faculty scacus. We are
The
fact is that many are on the faculty--and if 1i-

brarlans are on che faculty, are they required
to do research?

In order for faculty CO be promOCed lr
rank, to achieve tenure, and possibly to receive
merit raises, they are frequencly judged on the .
basis of three criteria: teaching, research, and
service. Reports in the literature indicate
chac llbrarlans glven faculty SCacus are ogge97
subject to the same criteria. The polLCY state-
ments compiled by the Committee on Academic
Status of ACRL lndicate that évidénce for pro—
motion in rank nay include activities r
1ngu1ry an d res?arch.r Tt
English, 1n a 1983 survey found chac llbrarlans
with faculty status wereé required €o mee€ two
distinct seis of crLCerla. One set was deSLgned

to measure performance as librarians and the

ocher set was designed to measure performance as
faculty, that_ is, research, scholarly achieve-
ment, and publication. Other sdrveys indicate
that while for some librarians research is re-
quired. others are "encouraged” to publish.

Librarians have faculfy status and are ex-
pecCed to do research. Whether it is requ1red
or encouraged, there is pressure to perform the
task.
form? Thomas,Chllders has reported,"chac the
peoplé who enteéer the Iibrary and information
science professxon are less than optgmally
skllled in and or1enced co research.”" If pre—
paraCLon for llbrarlanshlp is based on a degree

déing to prepare librarians? First of all, what
are the schools' goals and objectlves? Are chey
even_attempting to train academic librarians?
If not, we have no argument, if so,_what are.
they doing to meet their stated goals aind objeé-
tives? R~Are courses offered or required that
teach research? Do chey emphaSLZe eValuaCLon of

research or performance’r Are statistics courses

aya}lable and do they teach performance? 1Is a
thesis required or are independent study cours:s
offered? What are the schools' adﬁissidn re—
quirements? If a research capa
ed for admittance, there is no need to tecach
research.

METHODOLOGY

In order to answer chese queSCLons we de-
cided to look at catalogs or bulletins of the

51xcy graduate xbrary educaCLon programs 1n che
Association as of October 1984. e wanted to
determine whether library school courses carried
out che schools" goals and objectives in rela-
tion to academic librarians and research. The
irformation for each school was tabulated on a
chart and the coded information from these
charcs was lngut lnco a m1crocompUCer using PC
File. Results were sorCed and CabulaCed using
the same program. Graphs wéré obtair~d using
Lotus 1-2-3. A summary of the coded 1nformat10n
from the bulletins is presented in Appendix I.

RESULTS

cur first questlon concerned admission
standards and whether any kind of research ex-

perience was requ1red. If that was the case, we
didn't feel it was necessary for the school to
teach research. For two schools: Southern
Connecticut ScaCe Lnlverszcy and Unlvcr51cy of
California, Los Angeles, this was true. For the
other fifty- elghc we need to continue our quest.

that academic llbrarlans aroe cra1ned° Forcy—

ﬁ;verschgols,rpr sevencyrflve,percenc,,make,some
statement in their bulletins to the effect that
theéey €xain academic librarianc This is either
scaCed expllclcly or lt ls lmplled chrough
scaCementS that they craln all llbrarlans, hé:

ginning or entry level librarians, or provlde
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skills necessary for the professxon. Graph 1
illustrates this. One might ask why all Iibrary
schools do not state in some way that chey craln
a~ademic librarians. Perhaps they feel this is

self evident and need not be stated.

GOALS OR _OBJECTIVES

TRAINS ACADEMIC LIBRARIANS

— = NO (11.7%)

\ UNKNOWN (13.3%)

YES (7

GRAPH 1

Are llbrary schools commlcted hy chelr goaIs

dr Shiecc1ves to training IibEATians in the area
of _research? Graph 2 shows that Sllghtly over
Half (53%) state that they are. If academic 1li-

brarians are expecced to do research and almost
half the library schools do noc see Ceachlng re-

tlon wheEher Ehese schools do train academic
librarians.

GOALS OR OBJECTIVES

TRAINS IN RESEARCH

_UNKNOWN (8.7X)

NO (40.0%) 7

YES (53.3%)

GRAPH 2

. It _is clear Ehen chaE che goals and objec-
€i.25 of most library schools in the Unlced

States state or imply chac academlc 11brar1ans

are cralned whlle cver. half state that they €rain
in the area of,research, _WHat do the schools do
to.accomplish €heir goals? How well do they
Fulfill their objectlves? Are Che!g,?QH!ﬁ?S

offered to help train scudencs in the areas of re-

search and statistiass? Thirty-five of €hé SixXty

schools, or fifty-eight percent, offer a course
in research methods at_the mastez's level,
twenty-five do not. OFf €Ehose chlrcy—flve wh1ch
offer & coutse, what is che content of the
course? Promotion ancd cenure are be:ed on per—
formlng research wh1ch is quite dlfferenE from
EVaanCLDQ what someone else has dofic. Almost
half of the courses ocffered teach performanco
whilé €he remainder elcher Leach only evalﬁarlon
or do not descrlbe wthh aspect is taught.. How
much_weight or importance do library 5chools give
these courses? One way €6 determine this mlghc
be to consider whether or not a research course
is required. Only twenty-three of the chlrty—
five schools which offer a research course re-
quire that it be taken. of €hose only eleven
teach performance.

with whetherrresearch

train academlc llbrarlans

courses are offered or required and whether or
not those courses teach performance. Twenty-—.
77777 fourteen of which
teach performance., OnIy seventeen require the

course, of which eight teach performance.

RESEARCH COURSES

TRAINS ACADEMIC LIBRARIANS

al
Ql

o] DA
OFFERED

o
REOUIREO
TRAIN  [S] COURSE TEACH PFRFORMANCE

GRAPH 3

_ooklng at those whose goal or objective is
to train in the area of research, Graph 4 illus-
traCes che relac10nsh1p of courses which are
offered or required as weII as wheEher the course
requires performancé. Of the thirty-two schools
whic¢h train in research, cwency one offer a
course in research, twelve of which teach per-
gqrmance., Only eleven require (hHé coUrge, seven
of which teach performance.
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RESEARCH COURSES

TRAINS IN RESEARCH

IR

REQUIRED

(&N couRmse TEACH PERFORMANCE

Eﬁﬁ 1 AN

GRAPH 4

A neceisary component of much research is
£he abilif: tc create and use statistics. One __
might reascrn tiat a ¢s5urse in statistics would be
preferable ro one in research metlicds--or at
least should be offered in addition to research

methods courses, Statictics courses are almost

as elusive as Clara P ller's famous "beef.” Only

eleven schools, ©Of €i~ti€één percent, even offer
courses in statistical ‘dethods. Of those, four
teach performance, fou. teach evaluation, and

three do not describe wh:ch aspect they teach.

Of €the eleven schools tha' offer a statistics
course, only, siX, Of €en percent of the sixty,
require the course to be ta‘en.

Again; we think it is important_to_compare

the schools’ in€ertions with what they offer. Of
the forty-five schools whHich claifi €0 train aca-
demic librarians, eight offer a coiurse in statis-
tics, three of which teach performance. Only
five schools require the course. This comparison
is shown in Graph 5.

STATISTICS. COURSES

__ TRANS ACADEMIC LIBRARIANS

w
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1

Y S
OFFZixID REQUIRED
T2 AN  [SS] COURSE TEACH PERFGRMANCE
GRAPH 5

Graph 6 covers thusSe thirty-two sehiools
which claim to train in research. Only six
offer a course in statistics, and of those six
ofily three teach_performance. Of the same
tHirty-two schools only EOGE FEQUire a cCourse
and nf these four, three teach performance.

STATISTICS COURSES

- I -~ IN RESEARCH

50 -

40 A

REQUIRED
=21 TRAIN XXN] COURSE TEACH PERFORMANCE
GRAPH 6

| e woild IiKé €6 iake Ewo more short com-.
parisons before we state our conclusions. 1I€ is
possible that if a school requires a thesis, li-

brarians would get experience in research in 1li-

brary school. So, let's examine those institu-
tions which stdte that€ €hey €rain acidemiec li-
brarians and train in research. Graph 7 illus-

trates first that of the forty-five schools

whieh e¢laim to train academic. librarians twenty-

quire it. As for the thirty- two SCHEO01S which
claim to_train in the area of research, only ten

offer a thesis, and only five reguire it. Re-
quiring a thesis would provide resecrch exXperi-
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CONCLUS 10N Libraries News 39 (February 1978): 39.

It is clear to us that some few library 3. Association cf College and Research Librdr-
sehe61s accompiish their goals and fulfull their ies, Committee on Academic Status, Faculiv
cbjectives laudably:. Howéver, most library Status for Academic Librarians+-a History.
schools do noc meet their stated goals and ob- and Policy Statements. (Chicago: American
jectives in training academic librarians in €he Library Association, 1975), p. 4l.
area of reszarch. Library schools should Crltl—
¢ally examine whether the programs. offered_meet 4. English, Thomas G., "Librarian Status in the
their goals and objectives and if they do not. Eighty- Nlne U.S. Academlc InStltutlonS of
they should either re-state tHeir goals or change the Association_of Research Libraries:
their prog—ams.ws er library schools shculd 198Z," C6llegé & Research Libraries 44 (May
require prior tra ng in research methods a i983): 204.
statistical technigues for admittance or persons 7 o
encering the field of academic. librarianship 5. childers, Thomas, "Will the Cycle be Un-
should be required to take such courses while ir broken? Research and_Schools of Library and
library school. These courses could be offered Information studieés," Library Trends 32
in the graduate ljbrary school or obtained in {spring 1984): 530.
ahther area.of the collegc or unlver51ty. Li- . o B

6. Lynch, Beverly P., "A Comment un the Role
of €he Academic Librarian,” Journal of
support the role of colleges and universities .n Academic Librarianship 4 (July 1978). 134.
€heir . research endeavurs and to accompllsﬁ those
plrsui€s expected of faculty members. ~. Librery Hotline 14, no. 11 (18 March 1985):
. . 5.
__ hAcademic librarians are entering the pra— . N o , o
fession with almost no experience in a growlng 8. Introducing Librarcy sciehcﬁ 1983-1985, Kent
aspect of their jobs, Where will they get this State. (Kent, Ohio: School of LLBrary
eXperience? WHo will take. the first step? Science, Kent State University), p. 7.
Beverly Lynch has stated that "the role of.the o
academic librarian being forged in the fieid is APPENDIX I
not vyet rheirqle adopted by those teaching in ) I
library schools. Library schools should be the Ccded Information from Bullefins
leaders and not. thHe followers in preparing S
dcademic librarians 1 = 1dentification number of institution: (60
institutions)

Some library schonls are aware of the prob-

Iem and are taking action now. Here are F!Q,, 2 = ggiadm1551on standards require a research
things that are alreacy being done.. The March methods course or statistical methods course’
15, 1985 Library Hotline eported that the Uni- 1 = yes: 2 (2%), 2 = no: 55 (92%), 3 =
versity of Michigan Schoo. of Library Science is unknown: 3 {5%)

going to a two year degree with more emphasis on 3 = Goals and objectives

such things as quanCLCatlve analys s in order to 7 S
help studepts who are 353‘ng €0 work in research 3.1 = Goals or objectives state or_imply that
libraries.’ Another thing that would be very dcademic librarians are trained: e.g.,
helpful to students is a staCemenc such as is in train all libzarians, €rain beginning or
thé KE&ht Sftate University library School bulle— enrry ievel librarians, train academic
tin: "A thesis is strorigly. zecommended. for li.carians, provide skills necessary ior
students preparing to work in dcademic Iibraries. the profession . B

Large university libraries, in particular, often I = yes: 45 (75%}, 2 = no: 7 (12%),
require _that prospective emplogees submit evi- 3 = unknown: 8 (13%)
derice of research capability. o

3.2 = Goals or objectives state they train li-

_Academiz librarians need to uriders€ana and brarians in the area of research
be prepared for the realities of academe. It 1 = ye8: 32 (53%), 2 = no: 24 (49%).
would be well for library students anticipating 3 = unknown: ¢ (7%}
careers in academiic institutions to look closely : S
at _courses provided by library Schools and 4 = Thesis program offered or master's ripc: .
choose that school which offers the best pre- I = yes, nut required: 27 (45%), 2 = wves,
paration--ara. it would be well for 11brary requ1red 7 (11:7%), 3 = 15: 25 (41.7%},
schoGls €6 make sure that their curriculums meet 4 = unknown: 1 (1.7%)
their stated goals and objectives. . B

N 5 = Courses
REFERENCES
5.1 = Required courses requ1re d course on re-

1. "ScaCemeht 6h Fécﬁlty Status of céiiééé 56&

on Faculcy Status,"” CoIIege & Research

o) |

search methods

1 = course. teaches evaluation of research:
9 (I5%)

2 = Course teaches performance of re-
search: 7 (11.7%)
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3 = Course teaches both evaluation and per-

formance: 4 (6.7%) .

4 = Ccurse does not describe which aspect:
3 (5%) .

S = No course réeguireéd: 37 (61.7%)

tistical methods i i . .

I = Coarsé teaches evaluation of statis-

tics: 1 (1.7%)

Course teaches performance using sta-

tistics: 3 (5%)____

3 = Course teaches both evaluation and per-
formance: I (I.7%) o

4 = Course does not describe which aspect:
Ly

No course required; 54 (90%)

N
[

S

1 = yes: 36 (60%). 2 = no: 24 (40%)

Course in research methods,offé;éa at the

master's level but not_vrequired_ .

1 = Course tsaches evaluation Of research:
11 (18.3%)

3 = Course teaches performance of re-
search: 8 (13.3%)  _  _ _ __ ___

3 = Course teaches_both evaluation and per-
formance: 9 (IS%)

5 = No course offered: 25 (41.7%)

Course in statistical methods offered atc

the master's level but not reduired

1 = Course teaches evaluation of statis-

. tical methods: 4 (6.7%)

2 = Course teaches performance using sta-

. tistics: 4 (6.7%)

3 = Course teaches both evaluation and per-

) formance: 0 (0%) . i

4 = Coarse dces rnot describe which aspect:
3 (5%)

S = No course offered: 49 (81.7%)



