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SUMMARY OF THE REPORT

The New York City Staff Development Program for Bilingual/L,5.1,
Teachers and School Building Supervisors, funded by the Bureau of Bilingual
€ducation of the New York State fducation Department was designed to serve
New York City public school personne) working with children of limited
English proficlency (LEP) in grades five through eight,

The major objective of the program was to provide an overview of
issues pertinent to the instruction of LEP students at these grade levels,
The main themes of the workshops were mathods for teaching mastery learn-
ing. an E.S.L. approach to teaching reading, teaching critical thinking
skills, management technigques, and the history and cuerant policy for the
implemgntation of bilingual education and E.S.L. in New York City,

The directcr of the Office of Bilingual Education supervised the nro-
gram, and the two deputy directors of that office were responsible for
coordination. Six supervisors, six consultants, and aight administrative
staff members also worked on the program, Planning and implementation of
activities were coordinated with the Division of Personnel and Office of
8udget and Review,

The program served 453 teachers (of whom 32C filled out program evalu-
ation forms) and 50 administrators from the 32 community school districts
in New vork City in a series of six half-day training sessions conducted on
t#o Saturdays each in Dccember, January, and February. Each session
fncluded a general meeting followed by approximately si-teen concurrent
workshops that addressed different aspects of the day's main topic.

Of the participants, 123 (42 percent) were born in the United States,
89 (22 percent) were born in Puerto Rico, and the rest were primarily from
Central and South America. They ‘acluded 207 (71 percent) perscons with
master's (M.A.) degrees and 23 (8 percent) with degrees beyond an M.A,
Only 60 (21 percenz) had not yet completad an M.A. degree. Of Zhose with 2
baccalaureate (B.A.) degree, most had majored or minored in elementary
education, content areas, or Spanish. Those who had earned graduate
degress generally specialized in bilingual education, elementary education,
or English 3 a second language.

‘ The majority of the participants were licensed or certified in Common

Eranches or Bilingual Common Branches. They had taught in grades five

through eight for an average of six years; 56 percent were currently

Es;ifnod a:hbi\inqual teachers, and 17 percent were currently assigned as
.5.L. teachers.

The evaluation for 1985-86 described the planning and implementation
of the training sessions and assessed the program's effectiveness in
accomplishing 1ts objectives as proposed to and approved by the Bureau of
Bilingual Education of the State Education Despartment. Data were collected
through teacher-background questinnnaires, svaluation forms, interviews,
and on-site observations of training activities. An evaluation of the data
1?d|cattd that the program was successful in achieving most of its objec~
tives.



The program consisted of six semimonthly half=day sessions between
Decomber and Fobruary. Over 95 oerzent (Jé1) of the participants attended
the first December session, and 0% percent (228) attended the gsecond
session, In January, 81 pusrcent (207) attended the first session, and 62
percent (221) attended the :zecond session, The first Fohruary session hag
72 percent (235) attendance, and the secoad session had 5) percent (18))
attendance.

The participants rated the workshops on clarii{, organization, scape,
xnowledge, thoroughness, and usefulness., Using a five-point scale, 98 to
100 percent of the part‘cipants rated all workshops greatar than 4.} along
asch dimension, indicating a high degree of satisfaction,

Participants who attended collese in the U,S, and earned many credits
in Spanish tended to raport hi?hgr levels of satisfactien compared with
those who earned many credits in English, Also, those who reported higher
proficiency ratings in Spanish tended to report higher satisfaction
ratings. Those who rated themselves as “ighly proficient in English wore
less satisfied. Finally, participants who had 3 master's degree, or more,
tonded to be less sntlsffod than participants with cnly a 8.A,

In the opinion of both the participants and the avaluation team, the
prosran's major strengths were the averall or?luizntion and admipnistration
of training;.the presenters' enthusiasm, knowledge, and well-preparedness;
the links established between theories presented in general sessicns and
classroom te~hniques taujht in workshops; the appropriatenass and abundance
of materials provided in the workshops; and the realistic demonstrations of
instructional strategies. The participants' major criticism was that the
workshop sessions weare not long enough to permit effective intcractlon with
the presenters.

The following recommendations are aimed at imgroving staff developmunt
prograns in the future:

1. Follow-up training conferences might be planned and implemented
for specific content areas (e.9., science, social studies)
especially for personnel working with LEP students at the junios
high school level. Building upon this year's program, such
conferences would provide an opportunity for in-depth training in
teaching content areas to LEP students.

2. The Office of Bilingual Education might consider changing the
staff development training session format to provide more time for
workshop presentations and for interaction between workshop
presenters and participants. The evaluation team recommends a 45-
nlgut: g::orli session followed by concurrent workshops of 90 to
105 minutes.

3. The Office of Bilingual Education might iuentify materials and
presenters for the Haitian component of the training workshops in
the future. HNeither materials nor hand-outs were used in the two
workshops that ware observed for this language group. Aithough

{1
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5,

6.

Lhe team recognizes the Jifficulty in obtaining materials for this
Tanguage group, 1t is lnperative that they receive training in
curricular matlors bayond the scope of language issues,

One of the training s2ssions might be devoted Lo a one-day follow-
up in the fall to assess the extent to which teaching strategias
taught at the confarence are being implemented in the ¢lassroos,

in the futyre, staff developwent training for Leachers ang
administrators might take place separately to allow for a greatar
focus on the particular roles and nseds of each groud.

Tha project should aliminate the proposed participant achiavement
objective because developing 3 ceiterion-referenced instrument te
assess hfu myth participants Yearned from the workshops may not be
practical,
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wEW vORe C3Ty STAFF DEVELOPMENT FROGRAM FOR BItinGub /£.5 .4,
FQFTue TaROUCH €18 YH-GRADE TEAOHERS AND LuPERY)LOES

PROCRAM L HCATJEN: Office of Brdlinguad faucatron
33} Livimgstan Sireel
Sropdiyn, New Yors 3303

YEAR OF QRERATION: J968=19566

TARGLT POPULATION: 453 s lingeal/zl . 3.1, Lestrers
A3 Suvparvissrs (grades five
Thravgh aignt)

FPROGRAM DIRECTOR: Brgels Bajiey
i, ovidvifw

The Now Yark Ciry Staff Devalopmant Program far Biliagual/E. 5.4,
Teagmars and Semoal Building Supervissrs, grades five (hrough aight, 1§ the
thirg in a series of staff developmenl conferences offered By ihe Office of
8ilingual [eucation (0.8.0.) of tre New Yoru Civy Soard of faucation for
personnel why are sarvieg limitad Englion proficient (LEP) stvgents
Leroughoul the ¢ity, This project, funded By the Bureau af Bilingusl
{guzation of the New Vork Stata {ducation Departmemt (N.¥,5.0.0.), was
gesigred 1o pravide trainimg spacifically for thmose servimg stugienls in
grades fiva through sight,

According 10 2 reeds assedsment conducied By 0.8.0. 1asy year, approx-
imately 13,000 fifin= throuph eighth=grade stutents were enrslled in
bilingual education programs in New York City during the 19B5-38 stme)
yoar. These studenis comprise 24 parcent of 1me 1012} aumder of LI
stugents enrslled in Dilingual/lnglish a5 2 second language (£.3.1.)
programs,  Because suth 2 large aumber of students was invplved, and mo
program had previously provided in-servige s1aff iraiming, tme $1afF
Oevelopment Project was instituted 2o offer widerreatming imssarvige
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trataing $57 LEA0RErS and AUMIAIRLFAILEFE Serying Thete Sgpdents. Fifyy
§thep1 LI lAieg Supervisses and 883 temchers ware seleited 1o BAFLAINPALE
A Lhe GRogram, with Erierity given X Iicensed A ARgal/E. S0, teairers
NG AAMIRIST T OYE.

The gragram 9314 w81 §1ipwiate & masimum 8% four years’ 1ea(ming
crpariencs for sele(lion, 38 MM Leen Lhe €380 wiih SLAfF gevelopment
grograms dssignad for taachers of lowsr grade levals. This gegisinn was
FARe BRIAGER IRVE RFORTAR [EVARTEA ERVERIAT 373 RIGRIA-GT428 1EALFEVE, Wi
Rave Speeialized Backgrouwnds 1n many Jifferent tartenry svesy, 1 wad
gesirable far the Lraining program 10 reath a5 wide 3 range of persornel s
eassinle; tharefare, the coordimaters gecided 13 lessen the aligipidiyy
roguirements, Although 0.8.0, s1aff retoprized 1201 3 more helaropenidys
grovh wiuld maks 1L myre 4ifficult 15 mest a1} 1me garticipants’ sesds, 1he
ealry effort was doomed werttwnile in relation 1o the pemafiys.

The 1985-84 program was doveloped Basel oa tre ma2al of 1me (raining
conferences Peld greviously, 0.8.0."s sxtensive asperiise im Bidiegualy
£.5.1. edutation and in contivtiing in=servite traiming faciditated poin
planning and implementation. Training congistad of six malf=gay warksrops
betwedn Daconber 1985 and Febryary 1988, The Lopics ad0ressed wers:
mathogs fer taaching mastary lesrning, leaching reading with an .5.1.
adroach, teaching critical thimking, imteraciion strategies, lethaigues of
classroom management, aad the history of and palicy for the impleomentation
of dilimgudl/L.5.L. education in New York {iyy,

Aczording 10 1he project directisr, the initial impetus Tor 1w
Sevelopment of ia-service training for personne) working with LEP students
resuited from wisits 19 several sonped districis made 9y the #iretisr of

2
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B.8.¢. T GAreiler PpERIsTved ThE hakd Ty freining endl H6iTded 46 periue
Fandimg Tor frainiag prajeity. 0.8 .4 suvesguentiy sppited for end
feipived fundiag feam the W8 5 €. 5 "2 Bevese of 3300y 81 fuisinon fos
A develapmeny

The Qireiter of D.0.€. oveveaw Yhe pragiam, wkide 0.8 £ '8 depty

JAreiavE were YerpoRheikle for iseition s0d Coerdirgtion, Yhe Natter

hired CoRSYILANLS 10 Mibe FrELERILIDNE, FEIPG I g SelE(1ed BRFLICEs

it
1

FAPLE, 2RIRTHIFEE e EaRieRl 5@ TarRat T TR LRREISRE, 35 AP

syt 1oy

P

the Rratessthg of 1M Peiessery beparwire . Tapiie fov 12igeeloh wete

~~~~~

seletied n conpyitation witn personnel feam the .V L 0.0 snd 1he Sow
¥ere Civy Board of faviatton,

jefarmation &boyl Lhe Program wis 1817 pyied 12 211 37 New vore {3y
{ommenily snesl Siglerigts terpugh irnylars, lettere, dod spplization
farms containing detatis om preveegistration gracederes, And 1%e dates,
KRS, 33 Lopics oF 1me senstions. Bpplifations redvirad The spprdral and
signatyres of prisgipals and LVeirict superintenderis. The senoel
giatricts nomingted some 600 people, from whom ©.8.1. selecied &35 tesirers
and $0 agministraters. Prierity wig Piven 12 Thase with B1 VRl 3L
1aconses,

Tne (198580 program ook plate Auring six SElwrday neening sessiond
(8:30 a.m. 0 12 3.m.) on Detomper 7 and 34, Jamsiry 3} and 28, and
Fatrwary § and 22, Toe Stk Sessipns mad 3 similar format: fegistration,
opaning romirks, 3 oneshour general meeling, and » Termfiiling sesaion,
afiar Whigh 1R Groud SEPATALAY 10 11anY BDomingle workihens. (A0 sverage
of 16 ponple Look part in sach wdrkshop.)
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Field practitioners representing various language groups and subject
areas conducted the workshops, which were designed to expand upon and apply
information that had been presented during the general meetings.

The following topics were covered at the general meeting and the
workshop sessions: the history of and legislation on language programs in
New York State, teaching language arts and reading, using content’areas to
teach critical thinking skills, classroom management techniques, inter-
action strategies, E.S.L. methodology, and mastery learning techniques.
Each of the six general sessions presented a theoretical overview of one of
these topics. The 16 workshops focused on the practical applications of
concepts that were presented during the general sessions.

Keynote speakers at the general sessions included the director of the
New York Bilingual Education Multifunctional Service Center, the dirgctor
of the Bilingual Teacher Training Program at Teachers College, Columbia
University, a bilingual education professor from Hunter College (CUNY), an
E.S.L. education professor from New York University, the chairman of the
Education Committee of the New York State Assembly, and a consultant in
education.

Prior to the workshops, meetings were held with workshop leaders to
determine their grade-level experience, areas of special expertise, and
other basic information, as well as to discuss the'program's basic goals.
In addition, the format and content of the six general sessions were dis-
cussed to ensure the 1ink between the theoretical questions discussed in
the general sessions and the practical issues addressed in the workshops.
Handouts were prepared by the 0.B.E. based on the content of the general

sessions. (These included a recommended 1ist of readings.) The handouts
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were distributed at the sessions and were used to follow the presentations.

This evaluation report examines the extent to which the proyram met

its objectives as outlined in the funding proposal to N.Y.S.E.D. It is

based on data collected as follows:

a teacher background questionnaire completed by 328
participants;

evaluation forms, developed by the Office of Educational Assess-
ment, to determine participant satisfaction with program activ-
ities; .

observation of the six general sessions and the sixteen workshops;
formal interviews with the program director and assistant director
on the planning, implementation, and effectiveness of the program,
and on plans for the future; and

informal interviews with participants.

14



Yhis evaluation report examines the extent to which the program met

its objectives as outlined in the funding proposal to N.Y.S.E.D. It is

based on data collected as follows:

a teacher background questionnaire completed by 328
rarticipants;

evaluation forms, developed by the Office of Educational Assess-
ment, to determine participant satisfaction with program activ-
ities;

observation of the six general sessions and the sixteen workshops;
formal interviews with the program director and assistant director
on the planning, implementation, and effectiveness of the program,
and on plans for the future; and '

informal interviews with participants.

15



II. PARTICIPANTS' CHARACTERISTICS

Program participants came from all of New York City's community school
districts (C.S.D.s). Of the 328 participants who completed the background
questionnaire, 25 were from C.S.D. 19; 23 from C.S.D. 6; 22 from C.D.S. &;
and 20 from C.S.D. 32. The other districts each had fewer than 20 partici-
pants.

Educationally, 207 (71 percent) of the participants had at least a
master's degree, and 23 (8 percent) had more advanced levels of education.
Only 60 (21 percent) did not have a master's degree. The participants’

undergraduate majors and minors are presented in Table 1.

TABLE 1

Participants' Educational Backgrounds:
Areas of Concentration

MAJOR MINOR
AREA N (%) N (%)
Elementary Education 87 217 84 26
Content Areas 62 19 58 18
Spanish 60 18 33 10
Guidance/Counseling 20 6 15 5
Bilingual Education 19 6 11 3
A1l Other Areas 73 22 68 20
6

16



The participants were similarly diverse with respect to their national
origin, the specialization of those who had gone beyond the B.A. level, and
their teaching experience. One hundred twenty-eight teachers (42 percent)
were born in the United States and 89 (29 percent) were born in Puerto
Rico. Of the remaining participants, the majority were born in Spanish-
speaking countries of Central and South America. Table 2 shows the partic-
ipants' countries of birth and the numbe: and percent of participants from
each country.

The specializations cf the 230 (79 percent) progr.m participants wto
had more than a B.A. were as follows: bilingual education, 100 (43 per-
cent); elementary education, 57 (25 percent); E.S.L., 42 (18 percent); and
content areas, 35 (15 percent). Most participants, regardless of degree,
were licensed or certified in the following two areas: Common Branches, 111
(34 percent) and Bilingual Common Branches, 162 (49 percent). |

Of the 188 participants who reported their number of years of inter-
mediate-grade teaching experience, 91 (48 percent) had four or fewer years
of experience; and 97 (52 percent) had experience ranging from five to 20
years.

Of the participants who reported their assignments, 185 (56 percent)
were assigned as bilingual teachers and S5 (17 percent) were E.S.L.
teachers; they had been working with grades five through eight for an
average of six years. Seventy-six teachers (23 percent) had experience as
both E.S.L. and bilingual teachers for grades five through eight. O0f the
bilingual teachers, 106 (32 percent) reported having experience teaching
these grades. A1l of those who reported to be bilingual teachers taught in
English and Spanish. .

17



TABLE 2

Number and Percent of Program Participants
by Country of Birth

Country of Birth Number Percent

UQSOA- : lza
Pusrto Rico 89
Cuba 17
Haltd ) 12
Dominican Repudlic
Ecuador

Spain

Panama

Peru

Colombia

China

Costa Rica

Ey Salvador.
Argentina

Italy

Poland

England

Other European
Israel

Other Middle Eastern
Thailand

U.S.S.R.

Canada

y
tl»tltt&tnnnwwuuuuubmmw
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* Less than one percent

e Most participants were born in the United
States and Pusrto Rico.
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Data ragarding the current stntus/posit}on of those participating in
the progran were available for 315 teachers. At the time of the progran,
166 (53 parcent) were tenured, 45 (15 percent) wers regular substitutes, 44
(14 percent) were probationary, and 58 (18 percent) were per diem substi-
tutes.

Finally, 77 teachers (23 percent) reported that they had formarly been
educational assistants. Of these, 16 reported having five or more ysars of

experience a3 educational assistants.
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111. FINDINGS

The progran implemented all of i2s proposed activities on schedule,
and there were no major modifications of sither the conZent or the format
of the six general sessions. Although a few minor changes had to be made
in the order of topics, no changes were necassary in either the speakers or
the topics covered. The most difficult problem, which was identified by
the program director and corroborated by the svaluators, was to allot
sufficient time ‘or the workshops. It was also difficult to make sure that
all of the works*op lezcers were prepared and available as needed.

Finally, provassing cer diea stipends for al) participants and obtaining
conplated questionnaires ard avaluation forms required meticulous manage-
ment by thke 0.5.1, s-aff.

In the 357owing section findings are presented by program objectives,

as outiined in the proposal to N.Y.S.E.D.

ATTENDANCE
== Efghty percent of the biiingual/E.S.L. supervisors and fifth
through eighth grade teachers registered in the program will attend
each of the six sessions proposed.

The training program consisted of six half-day sessions. Each session
offares Cwo types of presentations: one genaral prasentation from 9:30 a.m.
to 10:30 a.m.; and 16 specific workshops from 10:45 a.a. to 11:45 a.ma., of
which participants sslected one.

According to the attendance records maintained by 0.8.E., 96 percent
(341) of those registered for the program attended the first December
session, and 64 percent (228) attended the second December session; 81

percent (287) attended the first January session, and 62 percent (211)

10
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attended the second session; 72 percent (255) attended tie first February
session and 51 percent (183) ztiended the second session. Thus the program
objective of an 80 parcent attendance rate was mot on only two of the six
sessions. It should be pointed out that it was snouing heavily on the day

of ons of the Fedruary sessions.

SATISFACTION
== Ninety percent of the participants wil) be highly satisfied (an
average rating of three or above on a five-print Likert scale) with
the clarity, organization, scope, presenters’ knowledge, thorough-
ness, and value of the training sessions,

' Tho questionnaire given to participants asied them to rate the
clarity, organization, scope, thoroughness, and ussfulness of the presenta~
tions, and to provide an assessment of the presenters' knowledge on a five-
point Likert Scale (1=lowest; S=highest). The mean combdined rating for
each dimansion for all general and workshop presentations was an average of
4.5 or higher, indicating that virtually all participants were highly
pieazed with the program (see Table 3). Thus, ths proposad sbjactive was
met,

Table J also presants mean satisfaction ratings for each cay.
Overall, satisfa.tion ratings were very high, ranging from 4.2 t0 4.9, The
degree of agresment among participants and the consistency of high satis-
faction ratings across dimensions suggest that the participants were highly
satisfied with the Staff Development Program.

Overall, urtlcipmts were extromsly satisfied with both the genersi
presaentations and the workshops. In fact, most workshops received a mean

rating of 4.5 or higher on all dimensions.

n
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TABLE 3

Average Satisfaction Ratings* For Each
Dimensisn, By Session

OImEwSION
Session Clarity Org::a- Scope  Kadwledps mn:::’h' f:‘a’f;;n
Day 1 2.5 4.6 4.5 4.3 4.5 4.8
Day 2 4.7 8.7 2.6 3.8 4.7 a.7
Bay 3 4.6 4.6 4.6 2.8 4.5 4.5
Cay 4%* 4.7 4.7 4.7 4.9 4.6 4.6
Day 5 2.3 4.3 2.3 4.6 4.3 4.2
Day 6 4,4 4.5 £.4 4.7 4,4 4.3
Overall 4.5 4.6 4.5 4.8 4.5 4.5

* Range = 1 to 5; 1 = lowest, 5 = highast,
=% Data are available only for the genera) presentation.

o Overall, the participant satisfaction objective was achisved
when data were analyzed by session.
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The evaluation tean observaed four of the six genmeral sessions. Three
of the four keynote spealers were to-the-point, weli-organized, and
sersitive to Uhe meeds of their audience. Accordingiy, Uheir presentations
wire wall received. In asdition, dospite the large munder of pedple
involved, thay allowed sufficient time Tor questions. 8y contrast, there
were difficulties with the fourth speaker's prasantatica, in which the
spedker mads comparisons batwesn the empathy of bilimgual/E.S.L. and
mainstroam teachers for thair students, This led several participants to
protast what they falt was an irappropriata at' "tutde in 2 program that was
supposed to bring together the differeat kings of pecple servieg LEP
students. However the speaker dealt with Lhese protests fairly well during
the Gquestion-and-answer period.

The evaluation tean also obdserved 1S workshops: Two on the Liu and
Aspira Consent Decrees and on mastery learning techniques for supervisors;
four for bilingual teachers (two Spanish/English and two Haitian Creole);
three on devaloping thinking skills; and six on E.5.L, 2eaching methods,
An inmportant festura of most workshops was the successful incorporation of
themes presentad in ths gansral sessioas.

Rumerous hand-outs and materials were usad in 13 of the 1§ sessions
that were observed. Examples include a principal’s guide Tor idantifying,
testing, and placing LEP children; brain-tesasers; New York City £.5.L.
curricula; buddble-mukars; Blaon's taxononmy using reai-world examples;
puzzles; instructions for making puppets; and lesson plan outlines.

Progran participants wers asked to 1ist what thay perceived to be the
“primary strengths” of the general meetings and the workshops. Thelr
answers on evaluation forms as well a3 in informal interviews revealed
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three main strongtha: (1) miterials, 3uch 33 mRand=outs and visuals, and
their domonstrasions: (2) presenters’ shilMls, especially im glarigy of
dspression, smpathy with Leachers, and 2aathing stratagies; and (J) 1ve
gonference 1tielf, as 3 forum Tor sharing ideas with peers. Oller
streaging that ware itantified iogtluded axposure to €.35.1. curricuia,
ovarviews provited ia gemeral sessions, publishers’ exhibits, and cverall
organizatieom OF the training sessions.

Participants were aflse asked 10 mike “recommendations for fudure
activities.” The orerwtwiming majerity 2of respondents recommented that
this program e comtined. Mamy favired rediucing the amount of time
devoted 1o pemeral sessions and imgreasing tha amount of time for werk~
MRS, Mamy participaris aiso swipestad that more time be 2)loted for
discussion and imtaraction batween the werkshop presentars and the program
participants. Several people felt a lack of time had left workshop
presenters hard-pressed to include a1l the necessary information in their
sessions. Thay moted that the time shoriage in workshop sessisns was
aggravated when, as somstimes was Uhe case, the general sessions ran
overtime.

Participants had Tow other recommentations for improvemeat. The
majority said they would be williag (o aitend future worksheps even without
monetary conpensation batasie they found these sessions o be iaformative,
well-organized, arnd extremely helpful to their work with LEP studeats,

In susmary, based on the evaluation taan's observations, analyses of
participants’ evaluation forms, and informal) intarviews, this staff
development project was highly successful in achieving its participant-
satisfaction goals.
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ADH] VOWONT
== As 2 resuit of Inis traieing program, participants will comomsirate
a statistically significant (p¢.08) increase 1o keowledge of
’ matmodology for taaghirg £.5.L. and read’sy mastery leanning,
, critical thiskiag siills, classroon mamagement &m%%. E ]
Siliegual/L.S.L. policy i~ Naw York Siata,
Tais proposad objectiva was Dasad on tUhe assamption that oritarione
referenced Tasts would be adaiaisteresd on 3 pretast and sostiast basis o
measure participants” achisvement. Siete 2 melevant critarion-referencet
tast w3 wnavailable, and simce the N Y.5.C.0. agread that alternate
measuras of achisvement lacked waligity, this shjsctive omld mot de

evaluated.
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1y, ROLATIONSWIP BEITMEEN FIMDINGS AWD BARTICiPaNTS"
BROGROUND DaRRACTIRISTICE

ACTION RATINGS SMD SAOKTROUND CubRACTIRISTICS

B adgitional avaluation gmal was 12 atarmies IF pasrtizipants” 321is»
faction ratings ware relatad s Uheir varipes Dagksrownds. Corvelations
were Computad Td assess the relationship Detwesn eath satisfaclion dinens
sion and the Tollowing Dackyround variadlies: highest degree sarmed, are) of
specialization, mumbar ©F graduile aducation cradits samnad; ape, pro-
ficienty ratings im Dnglish and Spamiss, Ppe of Vicensa/certification,
yoars of tanthing axperience, teaching assignment (@.3., £.5.1., pilie-
gudl), current position, lanpusge Sacigrownd, ant place of educatipn. Om
the whple, it was fownd That participanls” Sacirounts wera met strowply
related to thelir satisfaction ratings. OF s1) the variad®es, The only
relavionships that were found 1o be statistically sipaif’ «1 were highest
dagree aarmed, the munber of Tollage cregits sarmed in 4 €, ia Tnplisn
and Spanish, and arafiziency satisgs ia Znslish and Spanish.

To parform the avalysis, participants with 3 Dacheior's degres (6D)
and thoss with ay least 3 mastar’s degres (23D) ware grouped separataly.
The resulls ingicatad 2 smiR bet statisgically significant mepative
corralation betmadn the teachers® satisfagtion with the scope (r = =.09)
andl wesfulness (¢ 2 =.14) of Uhe presentation, suppusting trat participants
with 2 po.t-8.A. education (1.9., master’s degres ant beyond) ware SOmMWRAL
Tess satisfisd with the soope and wales of The wirdehtds TRam ERoSe wWho
held only a bacheler's Gegres,
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Howaver, since the correlation was small and many more participants
had master's degrees than had bachelor's degrees, caution must be exercised
in assigning too much weight to this relationship.

The other characteristic that was related to participant satisfaction
was the number of college credits earned in the U.S. in English and in
Spanish. Participants who had earned a great number of credits in English
when they attended college in the U.S. tended to rate the information
presented 3% the sessions as more thorough (r = .15) and more useful (r =
.11) than those who had earned fewer credits in English. Those who earned
a great number of credits in Spanish appeared to be the most satisfied:
they rated the purpose of the workshops to be quite clear (r = .17); the
presentations to be well-organized (r = .13); the scope of the presen-
tations to be adequate (r = .18); the presenters to be thorough (r = ,15);
and the sessions to be useful (r = ,16). ‘

Although these correlations are weak, the same satisfaction variables
were found to be significant for proficiency ratings in English and
Spanish.

In gencral, those who rated themselves as highly proficient in English
tended to be less satisfied with the presentations than those who rated
themselves highly proficient in Spanish. Specifically, as self-ratings in
English proficiency increased, ratings on the presentations' thoroughness
(r = .10) and usefulness (r = -.18) decreased. Conversely, as self-ratings
in Spanish proficiency increased, ratings of the presentation's clarity
(r = .13), organization (r = .14), scope (.19), and usefulness (r = .23)
increased. Also, these participants rated the presenters as highly

knowledgeable (r = .10) and thorough (r = .18).
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Overall, not all satisfaction dimensions were significantly correlated
with proficiency ratings, and those correlations that were statistically
significant were not strong. However, thera was 1i%tle variability among
ratings because 1) most participants agreed that the presenters and the
presentations were very good, and 2) proficiency ratings did not vary much
either. This lack of variability is Vikely to 1imit the potential mag-
nitude of the observed correlations. In sum, although approval ratings
were high, there does appear to be some meaningful relationship batween the
number of college credits earned in English and Spainish, how the teachers
evaluated themselves on language proficiency, and how they avaluated the

workshops.

18

28



V. CONCLUSIONS AND RECOMMENDATIONS

In trs third of a series of citywide training sessions, the New York
City Staft Development Program for Bilingual/E.S.L. Fifth- through Eighth-
Grade Teoachers was successful. In all six sessions, the organizational
ski11s of the program's staff were ovident in such matters as registration
procedure, invelving hundreds of participants, and the smooth transitions
between activities. The schedule of activities was followed as proposed,
with no major modifications.

The speakers, workshop leaders, and pariicipants ware highly motivated
and participated actively in all activities. Interaction between staff
members and participants was positive and {deas were freely exchanged
throughout the program. Thae content and structure of the general sessions
and their related workshops weru consistent with the program's objectives,
and they were well received by participants.

When participants were asked to make recommendations for future
programs, many suggested that more time should be alloted for the work-
shops. They suggested that the time allotted for the general sessions
should be reduced to accomplish this goal. The evaluation team agreed with
this recommendation, since most presenters appeared hard-preased to finish
their workshops. (The program director stated that the total time allotted
for each conference session had to be 1imited to three and one-half hours
because the budget was 1imited and the option of eliminating half the
applicants in order to offer full-day sessions had been rejected.)

In general, respondents believed that handouts, visual aids, and other
materfals used during the workshops had strengthened the presentations.
They considered most speakers to be skillful in making clear, well-organized,
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and interesting presentations, Severa) respondents also indicated that it
had been helpful to have presenters who were or had been experienced inter-
mediate grade-level bilingual/E.S.L. teachers.

Most of the respondents said that the information presented in the
general meatings was helpful, and had served as a good introduction to
workshop sessions. The few negative comments that ware made concerned lack
of time for questions and answers and for demonstrating materials. The
observations of the evaluation team support the participants' opinions
concerning the content, usefulness of information, and the need to devote
more time to workshops.

In summary, interviews, quastionnaires, and observations indicate that
participants were highly satisfied with both tha general presentations and
the workshops that were offered in the 1985-86 staff development training
program. Participants' satisfaction ratings were somevhat related to the
number of college credits earned in Spanish and English while attending
college in the U.S., and to self-ratings of English and Spanish profi-
ciency. To a lesser extent, educational background may also have contribu-
ted to participants' assessment of the program. Overall, since most
background varisbles explored were not statistically significant, it is
safest to conclude that the participants were highly satisfied with the
program largely because of the high quality of the workshops offered. In
fact, the majority stated they would attend future workshops on similar
topics even without monetary compensation.

On the basis of its analysis of the program, the evaluation team
offers the following recommendations for the planning of similar programs

in the future:
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1.

3.

S.

Follow-up training conferences might be planned and implemented on
specific content areas (e.g., sclience, social studies), especially
at the junior high school level, for personnel working with LEP
students, Building upon this year's program, such conferences
would provide an opportunity for in-depth training in teaching
content areas to LEP students,

The Office of Bilingual Education might consider changing the
staff development training session format to allow more time for
workshop presontations and for interaction between workshop
prasenters and participants. The evaluation team recommends a A4S
migut: general session followed by concurrent workshops of 90 to
105 minutes,

The Office of Bilingual Education might identify materials and
presenters for the Haitian component of the training workshops.
Neither materials nor hand-outs were used in the two workshops
that were observed for this language group. Although the team
recognizes the difficulty in obtaining materials for this language
group, it is imperative that they racelve training in curricular
matters beyond the scope of language issues.

One of the training sessions might be devoted to a one-day follow-
up in the fall to assess .the extent to which teaching strategies
taught at the conference are being implemented in the classrooa,

In the future, staff developaent training for teachers and
administrators might take place separatsly to allow for a greater
focus on the particular roles and needs of each group.

The project should eliminate the proposed participant achievement
objective because developing a criterion-referenced instrument to

assess how much participants learned from the workshops may not be
practical.

21
31



