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Dialogue Journals as a Reading Event

"When I vomo In here, I always tlip che pages, wanting to read your
opinions or stories.....X really enjoy writing anl? get foedbaek from you
a3 wo'ro a lot the same and I'm glad to knov that we are similar to esch
other.” = a student at Gallaudet College, writing to hiy teacher, 1982

The dialogue journsl began as a wiy ts
communicate in the classroon (and probabdly
in other settings not yet documerted), nnt
a8 a writing practice or method. Nowaver,
about the time the dislogue journsl came to
the attentiuvn of some researchers (1979),
there vas a new focus on the need for chil:
dren to write more, and on the lack of
seaningful writing in schools. This new
focus helped generate fzumediste interest fin
dialogue journals s o vriting event. But
obviously, the dialogue 1is also a powerful
reading event. This fasue of DIALOCUE is
one vay of re~directing our foecus froam the
writing to the reading benefits of using
dialogue journals, of stressing the
resding~writing connaction.

This year, every education conference
secws to be about the "resding~writing”
connection. All too often, the connection
is boing made in the rhetoric of the arti~-
cle rather than {in classroom practices
being described. There are cartainly
theoretical resding~vriting connections to
be found—in the similarity of cognitive
processing required, in the use of schema

for underatanding and planning/predicting,
in the way that reading poverful literature
supports good writing and that involvewent
in one's own vriting leads to excitement
for reading.

But dialogue journals offer somothing
wore than theory. They are a practical
instance of reading sand vriting bound
togather {n a single functional experiance.
In this fssue, two teschera’® accounts of
the use of di{alogue journals for reading
and two research-supported reflections
focus on the richness of the reading
involved 1in the dialogue, and {ts clear
influence on the wore visidle aspect of the
process——students’ writing.

We are fond of saying that “dfalogue
Journals sre like a friendly couversation,
in vhich tvo participants write back and
forth to each other.” Ve want to asmend
that to read "...write back and forth to

esch other, thus constructing a mutually
interesting reading text about self~gener-
ated topics, s text wvhich has purpose and
aesning for both readers

esning for both readers.” o

fesearch Feport

Dialogue VWritingt Analysis of Scudent-
Teacher Interactive Writing in the Learni

of English as & Sec Language, by Kreeft,
Yy, Staton, Norroy. 1984,

A research and practitioner report on dia-

logue journal use in an ESL classroom.

Available for $25. Send orders to Joy

Peyton, c/o Center for Applied Linguistics;

nake check. payable to Center for Applied
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Dialogue Journals and Reading Comprehension
%iogw'w. Shuy ' ,

Traditionally, 4t {» thought that
children first learn to speak, then read,
then write. Mo acceptadle research or
theory serves a3 a basis for spprosching
reading before writing and epeaking wefore
Teading. Rather, the notion seems to have
evolved ss an artifact of institutionsl
achoolings That ia, children learn to talk
before they even enter school. Once school
atarts, the practice is to teach children
to understand the written aynbola thag
reprasent talk, as s decoding of specch.
Tinally, once this is learned, children are
taught to encode or wrfte on paper that
which they can nov reed or decode.

What has contributed most to this con-~
cept that reading and writing sre sepirable
tasks is our need for linearity. There
seoms to be, in the hunan aind, a meed to
reduce topics to somo sort of miniwmal and
necassarily sequentisl units. The widely
cherished notion of » taxonomy of basic
educational objectives that cen L¢ opera-
tionally defined ts partielly respons!ble
for thia. However sdministratively or
industrially atcractive much e notion oay
be, it runs afoul of the even more basic
1des of ocur esaentisl hunanity. It may be
possible to bulld lavn movers in such a
uanner, tut human learning turns out to be
considerably more coaplex. By gaining
industrial afficlency, wo tend to lose our
humanity. By ansverirg the question "how?"”
wve tend to lose sight of the human ques-
tion, “why?!*

While it seewed reasonsble, or ot lesst
efficient, to sssume ths linesr hypothestis
of speaking to reading to writing, thie
assumption has led to great prodlems in
helping children acquire literacy. Tor one
thing, the material to be read was often
very unlike the talk in which a young child
regularly engages. If learning is to be
facilitated, predictadility is eructal.
Children simply do no talk the wsy their

read. It slso followed, logically,
that 1if vhat they read vas the model for
what they wrote, their writing would also
be very unlike the way they talk. The
basic prodlém, as forzulsted here, is that
learning to resad and write, unlike 1sarning
to speak, has been situsted in unreslistic
and unpredictadle models of 1language.

- e C o g o~ B e

Q

Our firat research on dialogue journal
vriting (Staton, Bhuy, Kreeft and Mra. R.
1982) pofnted the vay to a solution to this
probles. Dialogue writing is speech=1ike in
natures (It captures the natural phrasing
children already wse in understanding vhat
others say). It 1s closer by far to the
actusl talk of both participants than any of
their writing in school contexta could be.
Our first question then became, "Is dialogue
Journal wriring more functional, "more user-
friendly, wmore developmentally facilizated
than essay (or other more formwulaic) writ=
ing?" Resoarch has ansvered this question
very positively. It is.

But thera is wore, If it is true that
children learn to think more clearly, write
better and communicate more effectively in
dialogue journal writing, vhat can de said
about their vreading development in this
mdiva? Is dialogue journal reading wore
functional, wore user-reaponsive, wore
developmentally adapted for comprehension
thaa basal readers?

Ir all of the dialogue journsls snalyzed
to date, ft is clear thst even with non-
native English speskers, tha teacher’s writ-
ing is grocessed in such & wvay that it is
largely conprehended, suggasting that such
reading provices excellent comprehenstion
practice.

An objection might bde made, however:
"Isn’t {t easisr to read language vhen it {s
written about a faniliar topic, especially a
topic which the resders introduced them-
selvas?® Of course it s, but shouldn't
reading be learned in familtiar contexta, with
known sudiences, on familiar topice? Isn't
such yractice at the very core of “starting
with children vhere they are?”

In one analysis of student comprehension
of dislogue journal text, I studied the jour-
nsl of a high school student st s school for
the deaf. Diana (not har real name) scored
st third grade reading level on the Stanford
Achievement Test adapted for administration
to the hearing inpsired (SAT-HI).

I took her dislogue journsl for the year,
and compared her reading coaprehension of her
tescher'a writing with her SAT-measured con-
prehension. Disna scored 92X accurscy io

(Continued on p. 3)



(Continued from p, 2)

understanding the tescher's questions, as
determined by my analyats. She wccred 100%
in responding appropriately (f.e., with
understanding) to the teacher’s propostitions.

Vhy, then, wuld & student schieve such o
lov score on the reading test? When the
quedtions on the SAT were anslysed lingute~
tically, 1t vas revealed that (n 40% of these
questiona, a preposition » ’

» #tc.) framed the key worde ior compre-
hension and selection of the correct enaver,
Preposition meantng Ls one of the roat dif-
ficult for nen-native speakers to processs
Plans, betrg deaf, 1s not s native Baglish
spesker any more than a Boltvian student fa,
Her BAT scores, therefore, were determined by
s dleproportionutely large quantity of the
wost difficult (for her) grammatical forms.

In her dislogue journsl, where mich more
soot*gt 13 svailadle surrounding the wost

cult prepositions, she prucassed the
wosning in an slmost ‘mative-like mannor, s
shown by her intelligent responses. This
suggeats not only the insdequacies of fso-
1ated, do-contextuslized sentences as an
efficlent means of seasuring comprehension
but also that dialogue journsl interactions
4re an excellent vay to scquire a language
and reading cospstence, largely because of
the contextusl redundancy that natural lsn=
guage contains,

Diana's ebility to comprehend dislogue
Journsl text better than test Question prose
1s a clear product of the predictadilicy and
contextual relevance of tha atimulus larguage
encountered. The revered linesr process of
speaking to resding to writing obviously does
not work for a desf child. It i3  1fkely,
in fact, that such 1inesrity does mot work
for say learner. Writing and reading are in-
separable tasks and the closer the material
to bo resd and written is to natursl lan~

guage, the mores effficlent the lesrning will
ba. o

BACK ISSUES

H‘.‘l' ®
Back fssues of the nevsletter, with a his-
tory of dialogue journal resesrch and a
Jbibliography, are svailabdle for §5. Send
. jorders to Jana Stston, c/o Center for
| Arplied Linguistics; make checks payable to ‘
RANDBOOK PRESS.

3

Secret Messages: Dinlogue Journals
‘ as a Reading Event

*Lynn Mutrey, Fairfar Cosnty Public Schools

Throw wag the alphadat flaah cards? pia=-
pense vith the boring drille? Forger the
tnane vorkbook pages? My kindergartenses
firat began koeping personal journals the
day sfter I returned from » vriting syo=
fun vhere I heard of ustng jourmals tn
indergarten,

I teach in a “specinl needs™ school==a
achool fdentified s having a large mumber
of low-incowe studente, s high ainority
population, and & diacrepancy between
achievement snd perforwmance, 1 can't sssume
that sy studenis vwill cose to school vith
any knovledge of the alphadet or sound/eym-
bol relationships; snd in many cases they
do not recognize thelr nanes in print. So
vhen Richard drew s plcture of a deg in his
Journal, decided dog ws spelled D" and
asked, “Tescher, what shepe that?,” I aaw
Jourmal writing es an effective and
efficient teaching method to meet their
needs. He wvas learming letter recognition,
phuntcs, visual memory, snd expressive lan-
guage,

My children wrote in their journals
daily snd progressed through the stages of
using {nitial sounds, to adding an ending
sound, to using vovels medially, and began
vriting phrases snd eentences. It was
exciting and revarding~—for we and the
children! They diecovered they could con-
municate through the written word, a
revelation that vas especially valuadle to
the children lesrning English as a second
langusge. (1 have a mixture of native and
ponnstive English speskers in my class.) I
was 80 convinced of the efficacy of jourmsl
vreiting that 1 never niesed an oppottunity
to attend a workshop or to give an tnser-
vice on wiiting with five~-year-olils.

1 returned one aftermoon from yet
snother workshop to find in Claire's jour-
nal har protest of my absence: "I LIKE MrS.
MURRAY BECAUSE YOU ARE NICE. ALVUAYS NZET-

T LikeMrsos

-N ’
,B K2 VOU :Qu;{;gs

ANV Yoy

* (Coutlm.d on p. 4)



(mtlm from 9 ))

By this time, I wan'g perticularly flattere:
by the first sentence becaune 1 kaew all 1o
vell the process by which Clatre had produced
it. A:;om vriting with " 35 children 1a
avare the "1 1tke” or *; love® sypndrome.
Everyone kmovs °I," and sonsone In the clasa
very early lesteas to spell "itiks* or *love,”
After that, irhels, mene taga, sigas, Mok
titles, >revicus Jourml entries, In fact
anything that can e copied provides the
ending to the sentence, without regard to
Bosning. 1In Clatre's case she had learnid to
apell "itke” frow o classmate, copled "y fame
from the classroos door, and added “because
You are mice" after fiipptag dack through her
Joutnal o a e vhere 1 Mad Inatstcd ahe
tell m wvhy she 1iked someones The “alvays
seeting™ part was probably true. In other
studenta’ jourvals there vere swntries such s
“1 love Novesber™ (from a calendar) and "I
1tke crayola™ (uis=copied tnstead of the ward
“orange” from a crayca), "I LOVE TSRYPC® was
ot 1aast & good effort of spelling tricere-
tops, but this student wes capadle of mo much

" I Lo Ve PopTR

J vas getting frustrated vith the writing,

After o fov months, the datly personal
Journals weren't o exciting for the chil-
drea, or for meg Sveryone wes gatting larcy.
It wasn't only that the vriting was beconting
80 predictadle and bum-drus, but that I felt
the expectations for these chiliren wore too
lov, Naving seen their progress and their
initiative in other areas, I knev they oould
continue to grow here.

Ve wera all tesdy for s change vhen &
collesgus suggested trying dialogue journals
to stimulate writing. 1 explained to the
children that afcer they
Page they had written 1n thefr Journal thate
day, I would write oach of thes s “sscrat
Bessage™ which we would resd togethar the
Bext day before vriting again,
Vas & respoass to what they had written, and

Q

sonstinee Included o Fuestion In hope of
getting thes 1o exipsnd on a tople,
plesned we was  thetr enthusiasn for
“reading” ond anaveriag the secret masage
even 218 e wert over 1t the next day.
The idea that they could read on thelr
ovn spread quickly through the elans, |
couldn't decide who was pare plesasd,
Connte or I, when ahe brought we the fol=
loving page ard shnouneed, "1 already
Mmavered,”

*

VES ’
POXBA N th Y

It vas ot unusual for o child to copy
& word 3 hed used and take it howe for
help from parents (sny tovolvement froa
hone was & wvery desiradle conseguence),
And the cooperation Mmong the children,
helping each other figure cut the masage,
vas another boous which I hada‘c counted
on. “I've got the same word in 8y joummal,
1 thirk 1t's where™; or *1 know that! It's

te"

Bex Ove aspect of diralogue Journala wich
is most statifying 1s that it is possibdle
to truly individualiae rading instrucs
tion. Twenty=five childreny Bo. Twenty-
{ive reading groupal

Bach dlalegua Journal session with &
child 1s an ojportunity
end csn be tuitred fnto &
lesson with o specific objective, \ibether
& student s ready to learn contractions
and conpound worde or 1s at the sarlier
stage of visual discrimtnation, of {inding
& word that starts with the stoe letter,
each dsy each student gets the lesson that
he of she needs, o



The Teacher's Writing as fhm
« Jand SLaton

In & wrltten dinlogue, the Leacher and
student togelher are constrveting a reading
toxt, weiag the wtudent’s interests, con~
cerns, and vocabulary as the Mals for the
teacher's slaboratica. Wille there s
Httle segument that this comstitutes &
valld resding event, v way sak how odgnl=
tively demanding 1a the tescher's writing
89 texi, Ore vay (o 30 sbovt saswering
that question Is (o exanine the writien
text of the dialegue ta compariscn to the
taits of banal veadars which are ronsidered
sppropriate Tor the child's veadlng level,
Doss tha teacher’s writing, done quickly
and vithout thought of controlled vocabu=
lary or complexity of tent structure, watch
the quality of writing fa baeal readers?

A an exanpla of how this ressareh can
be condutted, 1 choose one student’s dia-
logue jourral and the assigned basal resder
fron ore of Lanlee Reed’s classes ot
Alexandria Avenue School, NMichael had
recently come to this coumttry from Bureaj
at the beginning of siuth grade he wae
tested and asssigned 1o 8 Level & resder
(appronimately second grade) tn one of the
sajor basal reading series.

The baral reader tents st lavel 4 sre
vritten in very simplified prose, and rely
on the f)lustrations for much of thelr
cohesion and weaning, A sasple o the text
from one atory is ziven below:

Kay sald, “lere c)ses » man,
WNio 19 he, Dad?

Is b the 120 ma~?"

.?'.. h hy. ”“ m.

“The elephant eees the man,”

satd Xay.
"This elehant can run, Dad,”
During the first weeks of school,

Michael snd the teacher wvere also resding
and writing together in their dislogue
Journsl. Oun the sixth day, Michael's entry
and the teacher’s response read 1ike this:

L ] »

Nichael: (Septoaber 26, 1980)

Nes. Riid, gou kv '® live in Birmess,
The Birm sohool is W 9o0ds  9ou kpow whyd
At the Birm» sehaol is m Lree upch. M
the Amarice sohoo) is 9o0d fres Jupsh and
the pmes js finhy gapas, M the Birm
school is m gamws, Oaly is you @A figh
$0 J don't like the Birms schod). The
Americs school is "you very oood studemt
ard you o0 skip to Lthe € grite or § grete
srgthim™l B> I like a=am AmsFice schooal,
Whera are you oM fron? How old sre you
Nrs. faade You Knw Hrs. kead, hers is »l)
iv good frienl.

Y¥rs, Resd;
I'n glad
sehool.

will be very smre.,

you are at Alskaniris Avenie
you wtudy and work o nd 9 you
It iy good O Jessrn to
play gemes Lo got ererzise. 70 grov wil
everyome melds 1o a3t 8 god lunch. Your
sind works botter i you Mave o3ten the
right foods I was dorn in Idabo, It is in
tha United States. 1 an very oldl Ves!
Sveryome is glad to be our Frien? so we @
not Alt or fight.

1 snalyzed these two entries and tve
frea the spring of the year for syntactice
conplexity snd discourse strvcturz, ia con=
parison to the ‘aial resder text. The
table delow shows the couparison of Twuait
acores on five passagest

T-Unir Score
Assigned Basal Test 3

Nichael's PFall D) 8.)
Reed’s Fall D 8.8
Richael's Spring DJ 1.1

Nre. Raed's Spring DJ 17.8 9

Toese scores reflect real diiferences in
the text structure. The basal reader hae
only one complex sentence. Nichael on the
sixth day of writing does detter: two cow-
pound and one conplex, The teacher's
sesponse matches his rather precisely: 3
complex sentences, all Jdescriding condi~
tional telstionships between ections and
aveats. By spring the teaacher has greastly

(Contimued on p. 6)



(Contimwad from p, 3)

Increasesd t(he complexity of Moy witing
denanding wuch RTSALAT canprehension aa
tntgimug'trn the atudent, Here {4 .
sanple of r writingi

Mrs. Reed, April 10, i98)

Yes, I wil} erplain why mery class was
vary guiet for om mimite s 9 o'clock this
aworming. In Atlama, Mg ecity 1 wr
United States, there huv» bhoen 23 children
Ailled by wamsone or oy he
PENION: They Juve MUFME  That  wesy
Siek person, We were vary gquiet to give vy
& chanoe
Allled,
fenl : '
gives s o chume to resonber
bere in ios Anyeles there are
slck people, Boys ant girls pust tay
vy from stramers eni ovVeh ey sy froa
people they Anow, ‘um:wnhm
act the way they should)

An even wore tapertant flerence cones
in the discourse Structuvre aad functions
dialogue interactions,
basal reader ot this level 15 f1)1ed wizh
descriptions and Rarretives that are oognl~
tively undessnding of the stwdent, In the
dialogus Jourmal, 1n catrast, doth Nichasl
o the teacher are vriting arguments,
arguing for a polat of view and offering
evidence to support 1t T™he teacher’s v it-
ing dlscusses relationships between everts
and actions, and wees causal and teaporal
conjunctive dcvtm-_q'. &mg. Eu order

o Ner text mot on y aat way

chsel thinks ond vrites, %t ¢
domands that he think. She & 1afer-
encing and droving o® conclusions 1n ordpe
for her text to b wderstond,

Mo to

Using Dislogue Journals in Reading Classes

amumummmmmu,

Dislegue fourms) Witing requires dis=
legve  Jourss reading, 1t ia wnder this
Premlse that | hgve Jurtified waing Jour=
Arle 1a resdiag classes, t discovered,
hovever, that Jouraal eschanges ean provide
nore than persemal, Interaciive 13nguage
praciice. Moch Jike Lesles Reod, whoss
concept of dielogue jowrmsls ovalved ot of
bits of paper overfloving with coppunica~
tion, I decided to elicit ia oricing wy
walversity EFL. students’ feelings sbout the
Taading process, 1 began by following ]
»n 8 honewark mafgapeat and 8 clasaronn
checussion, 1 had eshed students 9 weed
sariter to spend fiftees alnutes o day

1o class we had been dlscns-
sing ways ts learn vocabulary, aad students
had shariag “tricks™ that worked for

8o, withouwt a thowght towards walag
dialogve fourmals with this class (I was
already wing them dally ta snother one), 1
pansed owt slips of paper and »0kad stu~
dents what they had been reading and vhat
they d1d tn order to renenber sew wvocabu=
lsry, Wea I resd thelr resposses that
evening, 1 reslfzed that the process of
nal,ngmutmmmhmdm.
Sowe had very defintte, estadliohed prece=
dures for Mtecking thetiy reading mitertsl;
SORD apent time reading bt were mot very
favolved 1n the process. Some felt iape~
oures MNost of the students, however,
Seensd eager to share their feelings and
aethods 1n this noa=thresteating, on=judg~
santal content.

1 conttoued our “conversations” in
weekly entries for the seven-veel session,
a4 slthough we didn's confine ouraalves
exclusivaly to the topiec of reading, 1
the experience with o betier

then

of time, reading tents of siatlsr toplcs,
or writing persons} dictionaries In Eazliah
vith pov words fa context,

(Continued on P 7
8



(Continued frem p: 6)

There were various types of snsfiis (s
the studonts from this Kind of direcied dia-
logue jauresl writiag. Ose 18 bt they can
gt fondbick abont thelr reading processen==

a0 they on Ihe vt Croch or aai? Ore sin-

dont's appresth 1o learming aew weabulary
e 10 1a9k 1a the dictisnary vhensver be
eacsuntered 5 v ward whitle reading,
suidaniod that b Mt turw 19 the s ctisnary
before tryimg 15 puess the pamnlag,
reaponied;

1 Por m is difticvlt 10 guess begruse
i mvea’t d o rich meesbulary, I
$Fied 35 genss But seae Linew I
#oR'E got Lhe Fight &% £ wen; »
Skt MR whieh I on e the srae
vord for other says,

Tt When wo guess from comtert, v OIN
only unlerstend the word in giat
situetion=pot in ckhers funless we
goesy agnia)e If you oan anleritend
the gemral idm of the story, you

don't # the dictiomry. If yow
vse et fomary for the worids
you 't know, tien you'll Mave »

LIST. Tat's all, Only & list. May~

be your sspectations are 190 Aigh.

$1 Thamk you for your mlp. I will ery
this wmy. Som rtiwes 7 wam 19 Avow
ererything » e and this iy very
difficvit thing to do. I duve to
thing that I will wtedy Znglins for

S yeary and I will Mave time.

Bestdes glwing feedback, I was sleo adle

to expand students’ repertoires of tachaigues

wvithout prescribing the sane wethod for
everyone. 1 was cowtiows with my wording oo
stulsats would feel emcoursged rsther thas
obligated to try mev spproaches.

Tt You might wmamt to consider resding
soBtAlng alve along with your poli=
tical mterial., It wuld feel good
to read sosothing light, easy ant
fun, too. THen, you would also Mave
the superiente of doing some resding
ehat is gor slow, What & you think?

83 I think 20, BSut sommisos It doors
" to red funny thlnge o1 1ligin.
What T will try to do iv to find
other topice that are sot politioal
bi* maybe interosting for m. Maphe
history or science. I think I med

¥

Wen 1§

New Dislogue Journal Research in E81,

A wov study of dialagee gmrmi wig=
Ing 1 sov wndsrvay 8t CAL, fumded by NIE
thiough the Center for Language ddutation
and Ressarch, I thie preject we wil)
b wrhing clorely with K=Y yeachers Is
the WMashingion, BD.C. wiea #3 well &
other paris of (he cousiry v sie waing
oF ual 14 mie dislogue Yevimale m pavt
of Umtr writing pragias with )istied
Eaglish profictent studenta, Vo will e
molding warikabops snd dacument ing clase-
Toon practiice and student develspasat I
dialague  Seurmals  and mm ether witiag
taskn, W viii eiss b enduriing #
saitonvide wsutvey of £l teathars o
have waed or are sov wring dialegue jovr~
sale. This project #ill contisne for five
years, and w will be peparting 12 ywu
1odieally on fmgms and fiadings,
f you wish (8 dialsgue with s et
this preject, write ti Joy Peyton a1 CAL,
ALSD LEY JOY WOV IF YOU WOULD LIXE 19
COMFLETE A COPY OF THE SURVEY PORN. (Pz. 9)

After their isltla) dislogee estry,
several stuients coafersed that Uy dida'y
1the 15 read or that they were slew readers
eves 1n thelr sative lasguage. By alring
theae aegative feellage and trying to get
closer o Unir source, students tended 0
ferl 1eas anxiovs adout reading. One sech
student’s eotry begen, "The prodiea that 1}
had 1o 1 don't 1ide to resd in Eaglish and
I try ;my best Yot 1 Juest resd 10 pags then
1 quit resding.” By the ond of our joureal
vriving, she vas the ooe suggesting possi~
ble reading topices and after we had die-
cursed her overver of the dictionary, she
agread (o ot lesst try mot o use it %0

Ia conclustion, effective dlaloguwe jour=
sal writing may assune werious ferms., his
was my first emperience with gulding the
topic of an entire class In » single direc~
tioa. Although sone etwdente fownd this
oonfining and changed the topic, most wied
the opportunity as a forwe Lo discuss thelr
reading, elther with a sense of priée or
with Lfasecurity. 1a all cssen, the dialogue
Journal writing geve asch studeat the oppor-
tuaity to discuss their feelings privately
vith s son-juignental pesrtoer and to feel
nore positive sdout resding ia o foreigs

laaguage. o .
9



"Eifociive Teacher Chonger
A Focus on the ind}vidnﬂ

+ Lavion Rond

I can's pcount how ey tinea ] R
atisndsd confeiontas oF Mviser) et inge
where the (aple for discussion wan In fingd
L Wt teachere seed 1A Grisr 15 b sers
effeciive, A3 o teacher wyself, ¥ pasl
wiually mush fron & elassross with chali:
dust atil] oo my Mnds afier the wmisl 4oy
of mctic and vesupicied svenis, | lisien
tatently, daping ta Find ool "hovw and wy”
or "haw and Whea” oF evea "If snd vhen,”

Often gresd {dsas esarge i1nvelving
better tescher tealaing. better inservice
edueatiosn of veguiar or E31L teathers,
better matariale tacindiag saltvare, ofc.
There 12 always such talk of concepia, enid
the mead 12 suke sule (hatl every (sacher
reslly anisratasds the concepia,

Later aa 1 wall ever thess Ainds of
aeetiage, Ay freetrations grav a4 1 Thlak
about What s pef sald, by s 23 2 (macher,
or ¥y ethers, WMatl I» 11 that teachers

med, In order 1o grovw snid b2 mole
effective? How can the advissre, oeardi=
saters and adalnistystioers vhe are tmly
tatereated 1n Melping tzacthers offer ws the
aest . elp?

Wt soens 19 b0 missing frem Ve dia-
1ogve ot such meetings 10 » forus o0 the

v s either teacher or stadeat,
Tedchers are (sachers bicasse (hey Uuly
vant 19 teach, Raguiviag all of w3 1 ade
tu:mmnaunvtﬁ all » adle 1»
hanile a oertaln “iype” dhild “preperly”
or '&woalr' is o denlal of the very art
of taaching., All teschers, jwst 1the all
stwdenta, laame, t and wse or eject
Léeas depeiding o8 Thel? ovn experiences
and bachgrounds. Ve cammet creste Leacher/
robots whe will tesch all stindests ta an
fdentical asnsar osrding (o some Oariect
precepts

1 see taaching # 2 bonad skild, indi~
vidual to eath pereon. It has beea oy
expirionce with many many student Ceschars
that 1 have laarend fsr sors froo thes Chan
they ever ¢id from el The wery best oams,
after Daviag welched ae teach, uning ihe
sase growp of stwients and folloving my
techalgues, drev on helr owm experieacs
and Uwpir own streagtie and crested 3 lea-
oon that was thelr wery owm.,

Yo ovdabe  100tAIAE, W M 1sahele
p2ed 19 Be inppifed and tFupisd 12 find sup
s way In aeiag Chesd sev  Fieas  anid
appraachen, # Ut the Iadividea) tensiey
€50 B9 Just (haf, # Iadividanl,  Bow abayi
Impleation for Geaschere whd wenl Sbasrrable
asd Algestidle evidense of tReiy suttass,
and sudaest aptians for application and
sislustion?

The ssrond f4cted wAloh gets lost A qNe
plattindes and sducational Jafpen § mil=
tades,  Miltade, ohuther sindest's oF
toprhar's, W » poveifel bearing o the
Sul COPe J vy Jeasen oF akid) being dvee) -
opad, TFor the st PATL ouF Mudests aqwi=
ekzs I8 ouf Isireciional pieesatiatlons,
Bat, depending sa the stivssss Ia thair
Jiver & way gleen pouerd, ®uF lessens say
1:! ey a8 e iacalested tate thely thiak-

L

v sften Mae every single wid of »
1osson falion on eare closnd becaves of (he
sttftnde of the Jsarver? Naw can » sadem
be iavalved with the “Highinowse HagMing™
saeenca vhea 15 das  misvsace far his

M (ke wpprimest thovght 1a Ris mind s
whether or st the lanilevd In gaing (5 mads
the fanlly gt et O ohea the concers
wvhich 19 sagaiag AL & very conscisus Jave)
is shat will happea 19 the father or weels
wvia s o ‘patels’ (vhatewsr Ut Is)?
Szhool pressures are iatesse, sipecially far
5L stmdents, Prequestly Uy mist 0 the
wvalcoe of Ohelr pareats, trosaisting tarmn
that they melither andevetand sar have sasugh
conpelence In thelr mitive lasguage 1o con-
prevend, Nov responsible thay dave e b

In sur dlacusaions of the knpvledge and
effective practices shich all teachers wust
have, we gei Jostl 1 edstract osngeple, efn~
cational ju?n. ad curvicular objectives,
Ve even convince curselves ot Lisee that
studying the proper Lecknique, takiag the
correct classen, and fuifllling the regquive~
sesis for getting credestialied, mike »
tedcher a tveacher. Teathisg for wsost
teachers, hovever, 13 st eme particulasr
plan or & st patiera or formila. 1t 19 the
ooastent evalustion, aimute ¥y sisute, of
what 15 happening: the abiitty snd tiw for~
titede to change & 1asson In sldatress if
2e0essary, Lo resvalasie sad alter divec-
tion, te resd the blash faves a8 well M Uw
eager ened, Artive taaching vequires a ml-
titade of sevsory approscthes by Une testher,

(Continund o8 p. 9)
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{Contiousd fiam 3. 8)

esprsinlly for thoes siudenis henditappnd
by Miitude, langumge oF e Imfivideal

18abH 10ty ' lesre Dhe vy sihers é9,

Flease, 1 ot 19 &0y, Sulp e, »
Teacher Wi Isally vants &0 foprove, MNere
I missed somibing 1o o)) this 4837 Ase
¥ou teally concsraed showt se?

ALY tmaphare, & )l M all ster
Sonie, o beoope Ineplind, Miitader oaa
be sltsind vhon ainds ar» fres ¢ farws,
A% 1 struils (3 teach oy sindems, oF (2
glve verkashops for teashers, it 1 impera=
tive that w5 1 & 8y sind is 20 fact
that 1 m 28 teachiang a letson of 9
eoneepts. |1 (sathiag Fesl, ware heess
betnge with derp conpsine, feste, #nd
fondie, each a0 Individaa)l = @ hagﬂ*
prisi, »

m‘ ‘ﬁ

J’arng

part of the pew  Dialague Jowisal Praj~
M CAL, w al® conduciing o surwvey
about dialegwe jourwal wae i 851, 1If
bave wsed of ore sw wing dlalagee
Jourmals with 3L stadems and waild
b willing 9 oewpiste 2 Mrief srvey
Questisnadivre, plesse reture 1his alip 19
doy Peyion a1 Cal.,

101 Jsy Peyien

Dislogwe Journal Projert
Conier for Appltind Lingwiatice
1118 = 22ad Sireet, M.V,

Washiagion, BDC 20037
Please send s 9 survey guestisneatve,

Addrens

Recent Dialogue Journal Publicatians

dny Kessfe Poytow, bAisracy miw» i

(o0 ixternctivh. ¥5 appss
(2NIRA3 B Sxiuges slarsl

Sancy Rhadee, Bislogws joviwale=Treads wnd
f24 forelgn stuionts, Jop-
Suyses: SOOL S1aff Deve)opnes:
THENAP, ‘of Bduse BOwE e ) §
Y a Wb 8, b,

s inh ® 3

Awns Staten, Uelng diainpes  Joureals for
devalaping thisding, vesding, ad witing
with Seavingciagalsad  studsnis. e Vaita
Mi ¥sis g’;‘ s 5y Septagbey, 1985

Yorey Bwophevd, Sevidsre 111inele Univnraicy
st Carbosdale, Wites thei ke procesied ale=
Hiar tdos 1n hiee publications, witiss
ey yoare agel  Ia these aisicles W diss
Enatas he powmy of Wition disispee far
devnloping oral  Janguage with chijdreen WA
wpald shervise st commwmicata ap aid!

"tapusas for Commantiation,” £ agy
Lo R3L L e: & ppe  1080=%],
. e ¥, 1954,

. Iangunke seperience APpPIOAR..."
faceedings, Fitst Iatsraatiiona] Cowlefonte
on Prostiers ta Lampwage Preficiency amd
Deniaance Yeating, Sovihers lilinels Univep=
sity, 197, ERIC ED 1it DD (Farnees oo

second  lenguage learming),

»

jos Aw 3e

Kresft Peyion .
woes in witshops with E5L teachers af all
levels. Capina of Nency's articien and Joo's

Joy B3 2 bandout Rat ste

handoui oM b ebialaed
Joy Peyten, CAL. o

¥y writiag ©»

11
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NOTES FROM TiE BIELD
»  apve Ppviniils I Frnohw Tramng

1o tobcday sestaiog § bove foond Jour
arla (2 be swcossafel foF  eawferenting
WILh (ehate Ahdet B  dheereailiene of
hetd slamet, Buring & werk that | hae
ahedslad 5 cpnierancs with 8 (eachey, §
17y 3 Sbeerve I8 thely clsas ssFy o),
AFLer wach cbasreation | wite » weie 14
the tearhir's Jpuresl.

Befoie bepioning vhe confereniw, 1 iead
Over the weik e metes vl wee T ae The
asin for the conferemee. Afier the aonfey:
ease 1 glon the matshast 12 the teatiad and
a6 hin oF her 19 aunearise 1he ek iR ghe
Joarsal of 19 Feapond 1A 3580 PIRET Waj,
One Klae | wraie seae  FatheF gritical,
but (1 heped) constinsnivs compenie 1A o
(eacher’s Jowrmal. 1 anided 18 18 e
taasher on Fridey, svd worvisd o)) weshond
et 1 wd beed to9 orities), O Mondey
seTRing, she piarmed e  jaures) (2 me,
I $1 s Ml witten a long Peeponie
artarliy thaaking se (o 2y commmds mg
discwening baw she plansed (0 chenge Sey
Lesson plan for that daye 1 folv meltewmd,
ad 1 vondstvd vinsthesr stw would ase teea
ahle 1» 1211 me those thisga 1A perees,

Betng Jourvals 1a the 85 hoF beerves
tior proress s been walaadle for m In
mn: "y, ht‘ lﬂb:i'l mmmr : m:
evprrviser (9 e engsing, Iaforml, pri=-
vate 2irlague,. Toanchers oan (ke Lime ©»
reai comments shich, 1f only spodan, oesld
b2 foisiten oF siceonietnissd. I» addi=
tisn, vher 1T $3 1taw 19 wite & fipw}
evdlustion, 11 16 ) 19 ae Thones Wi -
repeat thenselves, sud 15 1o wwch ssster to
write o (a~depith evalaalisr, clting speci=
fic jourval smiries m evidence. o

~Christime erhert, Asst. E5L Caord.
Fhasat Nikhaw (Thallond) Refagee Comp

40 Spacil Eauattion

A costdimator of apecial services for
101 bonlicapped etudents, aped 1619, 1
bave bon wring ..
of uy Pagiish 1eachers they i»
thelr efforts tv resch studenis ta Dhelr
classes, Oer schisl 1s 100 maisstvreaned,
29 Uhe teichers ate Mis 19 we Dlalspwe
for al] sawdonts In thelr classes. o love
it And wo Dhdh Pt

=X, WCarthdy, Troy, 0N

e e R 1R e

. e of v astivitier 8f he Now Yo
Ciiy ¥riting Frejert 3 B FiEe oF ¥
*EFVise  chufess §B Mew  ¥ark €44 Wy
sohasies  Oetting tenrhese  and ohudeni
Iovsived otk Jowimsls v epecifizall
Sialngpes Journals hus teeh ane of Buf sul
Eebbeie  The Moy  Lebus oes PefrIoeder))
1sderasting twravee of 1o JRCFeasing Sps:
£18) sdutation papeletion In ey Yere €34
high schanis,  The Sladngwe Joernel duw
Peeh swd hest wey 69 Invaire sheee ot alew
08 Chels terchess Wtk W iing, O epe
18] sbuintion teaides Wais Wi gve Jovs
#a] and geve §1 19 My siudewe for oheld
Teeppiess, Oue of W svdenia dae 19
s5h58] Alapst only ohen I1 wes bis Eupe 14
Fead the (aarher'e Jowinal,  Indesd, ths
Fi5et 14ma et Wi 9w Ge el e houp:
w5] Shid $Fownd, the pEacher 14 Mt WL
9 g1ve Min bei jowinal, slnie b would
vetp 11 Sver (he weoband and s fesind
wevns sesing his o the  foviead ageia,
Bonday bupan vitdout the wuldent, bt 3 s
sinvies after nine, b cans Punning 10 The
doar, slowed €3 & wali sk W oame WD B
#ele, snd covlly 1aid vhe Jowraald on the
faicher’s desks  The (anshed peporind tha
ki Fesponses weve Insighatal and geite
jengihg, o

Haitiee Palaay, XK. ¥, Civy Witing Pyajes

W Tpaaiving Ao/ ESL

"9 help Ui English v Jike » slveye"

3 heard stovt the dislopve fovrwal #
o E5L Veachers' Conferenne In Washington
$taie, 3 temndistely stariad 1 wee 11
vith mefupee adalts 2 U alddie Jowed
tlaen 1 ease the flow of Jangusie tale
FPORLANSINE ThOWEN and et e students
avay from the stidiad praciice of weivbash
Eazited, 1 explainnd TWMIL The Journels W
aade weie for private covversa ion ntonea
ek studeont and . Ty omld wite
sl seything Chey likad of (ol) o @owt
Uiy laat tip » & pard, me,

By e ond of Ui flree guartsr, e
witiag of the studonis Wd dodled, i1 o
fioving and sponianeavs, They repastaidly
wvaniod a0 19 oarvert thelr work Wt §
explatand Che exercise papere and conpani=
tises were ©9 Do sarvartad; e Jowrwals
weie 9 Milp Owir Engitsh rvn Lo o
tiver, fresly smi esily., They lauphed an
vere often frostreted Whan they oouldn’s
82y somcihing swesibly. When They mked w
v o say sameinving, | Melzed Ghen on o
blavk plate of peper. 1 had misnd fonling

ahaut dolng this, bt 1 2idv"t hWppea 130
often and (¢ ¢id rellove iy frustivilsn,
{1 & trylaz t9 Joars Sorvegion and 1 iwow
frustretion cam aiid & sewe of wmary defen




‘to language learning.) I declided nhelping

.them with idioms and phrases oiled the con-

tinual flow of communication—my goal. @
-Marie Rice, Takoma, WA

With Native English Spuken'ln'u'laﬁ School

: I am a high school teacher in a yesr-
~round school. After hearing a%out dialogue
journals from Sara Sill in the USC Writing
Project, I began to use the journal with one
"senior writing class of about 20 students on
-the first day of the semester. As 1’z sure
‘you have heard before, I wasn’t sure that
- the idea would work with older students
-(Sara had said that it was being used at all
“levels but the truth is I wasn’t sure that
‘I could keep up with the answering of 20
students). I was delighted with the results,
80 I began wusing them with two other
"classes (about 70 students).

The students were allowed to turn in
their journals whenever they wanted to do
so; 1 gave them credit for the amount of
writing they did, not for the quality of the
i+ writing. That way I did not get every jour-
v  nal every day; in fact, I answered between
& 15 and 20 daily.

P I wvas truly smazed by what happened in

.. the journals. Some students who would not

- talk in class becsme garrulous in writing.

Others used it to develop short stories and

fantasies. One young man ceased doing any

. other assignments and wrote wonderfully

~humourous tall tales about why he had

failed to turn in his vocabulary sentences.

After he developed some confidence in me, he

wrote at length about being an abused child.

It may have been another fantasy, but the pain

' he poured onto those pages rang true. He

i gave me permission to use this quote, after

7 deseribing what his father had done to him,

£ I had to tell someone. Its easier to

. write it down then to say it to soze-

B ones face. you know I think I have
forgiven him for doing that to ms but I
ain’t sure. If you ever ask ms oraly
about this I will deny I know what you
are talking about.

1f snything convinced me that the journals

- are a priceless tool, not only for develop-

ng writing skills, but also for improving

nderstanding and communication between me

%' and wmy students, it was this misspelled and

7+ ungrammatical cry. I have also found that I

¢ prefer reading their journals to grading

s their journals to grading their papers. The
ournals really take a load off the teacher.
have found a way to get the students to
write upontnneoucly. without jumping through
hoopc to ‘give them a pre-writing experience.

) -Cynthll 8h31ton. Long Beach. CA

Presentations -

Joy Xreeft Peyton and Jodi Crandall of
CAL spoke at the Foreign Service Institute
on “Dialogue Journals: Making the Re~ding;
Writing Connection,” as part of the inglist
Language Teaching Seminar for the Overseas
Briefing Center.

Two presentations on dialogue journals
are planned for the TESOL "86 convention 4:
Anaheim, March 3-7, 1986. As part of a
panel on journal writing, Joy Kreeft Peytor
will review recent research on dialogue
Journals with BESL students and Margaret
Walworth of Gallaudet College will tall
sbout dialogue journals with deaf college
students. Also, Joy Peyton has proposed t
present a paper on acquisition of grammati-
cal morphology in ESL students’ dialogue
Journal writing. We don’t know yet if ou
proposals have been accepted, but look for
us on the progranm!

Jana Staton will talk on the teacher!'
writing as reading text at the Marylar
State Reading Association in February, 198¢
and the Virginia State Reading Association
in March, 1986.

Far East Travels

Three of our favorite people have be¢

; or are nov somewhere in Asia this fall
" doing their best to encourage (we almost

sald convert) everyone to try dialogue jou:
nals. Chances are that those they has
visited will soon start conducting dialogue

Journal workshops of their own, so, thos¢

of you in Asia, watch for them.

Nancy Rhodes of the Center for Applic

" Linguistics spoke in November to an applie

linguistics graduate seminar at the Chinesc

University of Hong Kong on the use of dia-

logue journals in the EFL classroom.
Frances A. Davis, Princeton Re-

. search Forum, gave three lectures whict
. included information about dialogue journal

T

for the English department, International
School of the Sacred Heart in Tokyo; in Hor
Kong for sbout 80 social services, reh¢
bilitation and vocational counselors ar
deaf educators, and at the Conassion Scho¢
for the Deaf in Singapore. She also manage
to conduct a workshop for teachers in tt
refugee camp at Phanat Nikhom, Thailand. .
Madeline Adkins, a research assistant ¢
Joy Kreeft Peyton’s NIE grant, is now teact
ing in Japan at the National Language
Laboratory School in Kyoto, and has begun t
conduct worksiiops for fellow teachers there

.13



. NEXTISSUE: Dialogue Journals in ESL, EFL, and Bilingual Education

The use of dialogue journals in ESL, EFL, and bilingual education classrooms is boom- '
ing and growing at all levels, from kindergarten to adult education, asnd from beginning t.
advanced levels of English proficiency. Our next fssue will focus on this major area of
education, from both a practitioner and s research point of view. Please let us know if
you would like to subumit an article, either presenting your practice or summarizing your
research. Information or observations in the form of letters are also welcome. WE WANT
TO HEAR FROM YOU. Send to Joy Peyton at CAL.

Subscription Form

For new subscribers and renewals (if you have not subscribed since June, 1985).

I would 1like to recei<e one year's subscription of Dialogue for 1986. Enclosed please
£ind my check for $3 (made payable to Handbook Press).

Mailing Address

Professional Affiliation

Phone (W) ( ) m )

L7 Enclosed also 1s $5 for the Back Issues of Dialogue including a history of dialogue
journal use, publications 1ist, and dissertation abstracts.

DIALOGUE is the newsletter about the uses, benefits, and theory of dialogue
Journals, a practice of communicating in writing about topics of mutual
interest through continuous, functional conversations between (ususally)
learners and teachers. This newsletter provides an informsl means of
sharing information, idess and concerns smong those vho have begun using
dialogue journals in the United States and in other countries. It is an
outgrowth of a National Institute of Education research grant to describe
and analyze the purposes, structure and benefits ‘of dialogue journal com-
nunication (Analysis of Dialogue Journal Writing as a Communicative Event,
Center for Applied Linguistics, 1982). For more information sbout research’
and practical applications, please write Jana Staton, c/o Center for Applied
Linguistics, 1118 -~ 22nd Street, N.W., Washington, DC 20037.

DIALOGUE sppears approximately three times a year, at a cost of $3.00 to cover
uplication and mailing. A volume of back issues is available for $5.00.

Make checks payable to Jana Staton.

DIALOGUE [Nonprofit organization
Center for Applied

Linguistics U.8. POSTAGE PAID
1118 =~ 22nd Street, N.W. Washington, D.C.
Washington. DC 20037 Permit No. 41429
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March, 1986

w Editors: Jana Staton

Joy Kreeft Peyton
Shelley Gutstein

DIALOGUE JOURNALS IN ESL SETTINGS

This issue grows out of the tremendous
appeal of dialogue journals with students
learning English as a second language (ESL).
Dialogue journals are being used in as many

“- different ESL contexts as we can think of: at

early elementary levels, with teenagers, and
with adults; in both adult basic education
and university classes; for early literacy
development as well as for discussion of
advanced literary texts; in language arts and
content classes--socfal studies, math, and

science; in ESL pull-out and mainstream classes
Four sessfons at the

with a few ESL students.
TESOL Conventfion in March focused on dfialogue
Journal writing.
on so qQuickly and made so much sense in so
many different settings?

Possibly the most important reason may
also be the most obvious: dfalogue journal
writing allows genuine communication--an
opportunity for a student learring a new lan-
guage and culture to use the language in a
meaningful, functional context, with another
person who is more proficient. As Courtney
Cazden points out in the first article of
- this {ssue, when our educational methods and

. materials become so carefully structured and
cempartmentalized that the socially embedded,
fnteractive nature of language and learning
gets lost fin our curriculum, we need to

search for new opportunities for establishing
human relationships with language.

Why has this practice caught

Evg{yo:(i: ;ue tals to h:s ui)lcii usihou
enjoyable dialogue journal writing is, both
for them and for their students. Even stu-
dents with a history of poor school perfor-
mance, who have done very little reading or
writing and shown 1ittle interest in any-
thing related to schoolwork, have blossomed
fn the dialogue journal {interaction. Their
enthusfass, often confined fnitially to this
context, has eventually spilled over to their
other work. How else will students become
fnvested in language and take pleasure in
using it than by using it for enjoyable
purposes?

Even we -have been surprised at the
versatility of dialogue journals. Leslee
Keea, whom we first worked, developed
her own approach, to suft her and her stu-
dents' needs. In this fssue she discusses
how the concept of sheltered English, so
popular in ESL education today, applies to
written dfalogue as well. As other teachers
hear about the practice, they quickly adapt
the basic framework (a regular, ongoing,
written conversation) to meet their particu-
lar needs. Inftial questions that we had
about the adaptability of the practice are
being answered by students and teachers work-
fng together to find those answers.

(Continued on p. 2)

OPEN HOUSE AT AERA
FRIDAY, APRIL 18, 1986, 5-7 P.NM. .
For an{one using or interested in dialogue
Journals or research thereon--come and find
out what others are dofngl

Sheraton Palace Hotel

. Hosted by Jana Staton and Roger Shuy
(Check at desk for Staton/Shuy room number).

JNOEX Page
ESL Teachers as language Advocates for
Children - Courtney CazdeNecececsccssse
Leslee's Page: "Sheltered English”
App'lied to Witi"goooooooo.oooooooooooo
Writing and Reflecting on Writingesececose
Making Language Connections: Writing in
ESL Pu“"out Classes...................
Using DJs to Develop Discourse-Based
Perfomnce *asure.................0.0
Teacher Strategfes: Linguistic Devices
for Sustaining InteractioN..cecccecccee
Recent Dialogue Journal PublicationSe..e.
Notes from the Field -
Murses' training, with autistic and LD
students, adult ESL and EFL, and more.. 10
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(Continued from p. 1)

Linda Hughes addresses one question in
this issue: How can written dialogue be
begun and maintained with very young stu-
dents in an ESL pull-out program, who have
Tittle exposure to written communication and
Tittle time in the pull-out class?

The written {interaction 1{s a valuable
source of knowledge--certainly about stu-
dents” 1interests, concerns, and progress,
but also about the teacher's own effective-

ness in communicating with di fferent stu-
dents. Linda Sellevaag discusses patterns

of developmeat in the writing and attitudes
about writing of university ESL students.
Shelley Gutstein explores the possibility of
using dialogue journals as a performance
measure of students’' comsunicative ability.
The review of Robby Morroy's dissertation
fdentifies teacher strategies that promote
student communication.

With dialogue journal writing, we have
rediscovered what we knew all along. When
we find an effective practice, that involves
a genuine exchange of ideas, the possibili-
ties for its use are limfitless. o

ESL Teachers as Language Advocates for Children
- Courtaey B. Cazden, Harvard University

Haxlnizln? students' time-on-task f{s
widely advertised these days as a prescrip-
tion for all our educational {11s. Unfortu-
nately, the nature of the tasks don't get
nearly as much attentfon as the amount of
time. They deserve far more attention, par-
ticularly because of the influence on the
curriculum of multiple-choice tests.

An historical discussion of this {nflu-
ence is presented by anthropologist and
social historian Shirley Brice Heath and
high-school English teacher, # . . ‘a Brans-
combe, drawing on Calhoun'’s hi.  ical anmaly-
sis (1970) of The Intelligence oc a People:

From an historical examination of how
American intelligence changed between

1750 and the mid-twentieth century,
Calhoun believes that "intelligence is
first of all a kind of socfal relation®
(Calhoun, p. 28), and argues that through-
out the history of American schooling,
teachers and tests judge the mental capa-
city of students on the basis of their
performance as communicator and audfience.
Yet, the varieties of vays in which stu-
dents could learn to respond as communica-
tor and audience decreased sharply after
1870, when schools began to place more and
more emphasis on standardized written
tests as measures of intelligence. Per-
formance of disjointed skills replaced
earlier emphases on holistic conceptions
of communicator and audfence. Llevels of
testing teased apart certain areas of
competence in communicating, but left con-
cealed the ways of blending these to

achieve the whole: an “"audience commun-
fty,” (Calhoun, p. 340) sharing experiences
through oral and written cosmunication....
Through mechanistic linguistic tasks, such
as spelling tests and grammar drills,
schools claim to impart communication
skills. Yet, the academic discourse forms
which 1ie at the heart of success in the
higher levels of schooling--oral and written
extended prose, sequenced explanation, and
logical arguments--rarely receive explicit
identification and discussion (shortenad
from Heath and Branscombe, 19852.

The danger of such “"reductionisa®--frac-
tionating complex tasks into component parts
that, no matter how well practiced, can never
reconstitute the complex whole--applies to
all education today. But 1t must be of spe-
cial concern where second language learning
is a significant educational goal.

What can teachers do? How can teachers
advance the "{ntelligence®--the communicator-
audience relatfonship--of all our students?
Letter-writing, among students or between
students and their teacher, is one kind of
holistic writing experience that can have
powerful effects. Heath and Branscombe
describe the letter-wrltln? between
Branscombe's 9th grade Basic English stu-
dents and her 1llth and 12th grade students in
a higher track General En?llsh class.

Through the Mortheast Bilingual Education
Support Center connected with the Unfversity
of Hartford (Connecticut), 1imited English-

(Continued on p. 3)
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;- "See

- so he will be late.
; tered English,” language and concepts the

JAH(Contlnued from p. 2)

. speaking children are in correspondence via
- an electric mafl system with children around
the world (Dennis Sayers, personal comsmuni-
cation, 4/85)3. And between students and
their teachers there are the well-documented
- dfialogue journals.
~ (Excerpted from an invited plenary address at
TESOL, 1985, Mew York City. To appear in
ESL: Integrating Perspectives. Washington,
0C: TESOI:y) .
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*Sheltered English” Applied to Writing
= Leslee Reed

Each of us began life with the need to
communicate, and we did--without grammar
rules or repetitive drills. We simply devel-
oped our language through the process of
playing with varfous sounds and words.
Sounds that did not achieve our desired ends
were discarded; those that advanced thea

_ were retained.

~ Being an active participant in the learn-
ing process, with activities and language
that involve the learner, {s primary to
native language speakers. When a mother
talks to a baby, the infant may not under-
stand much more than the attention being
- showered on it, but unconscious learning {s
. going on, and continual exposure to language
prapares the child to communicate. A mother
doesn't stop trying to talk to her baby Just
because he doesn't initially understand a
- complete sentence like "Daddy s coming
- home.,” Instead, she repeats, rephrases, and
. qncourages participation--"Say, 'Daddy.'"”
Daddy come?® “Let's wave to Daddy.”
“'Kefther does she explain to the badby that it
13 now 5:30, that Daddy should be home by
- noW, but the traffic has been heavy today,
Instead she uses "shel-

baby can understand and participate in,
information directly relevant to the situa-
tion. Whatever is not completely understood
at least imparts the sound, cadence, and feel
that all of this talk has to do with "Daddy.”

We are seeing that ESL students go
through much the same process. Ve have
thought that drills and practice in repeating
sounds would enhance the learning of a new
language, but now are finding that using
“shel tered English®™ in the classroom assists
our ESL students to communicate without
overvhelming them with every word and con-
cept that a fourth grader (for example)
should know. By using objects, body lan-
guage, facfal exprassions, pointing, and
exaggerated voice tone, we communicate with
them, promote their understanding, and make
them an active part of classrooa activities.

When I look through my own dialogue jour-
nals, I see the same kind of sheltered
English being used. One student, Thuy, wrote
one day:

Nrs. R why can’t we play baseball why we
apre threw hall everytime are tomorrow we
could play basebsll Nrs. R yestorday I eat
oy brother bricthday.

Since Thuy had been invoved in throwing,
catching and pitching that day, I used those
terms in my response:

We nsed to work on throwing, oatching and
pitching if we are to ba really good ball
Players.

Which brother had the birthday? Did he
have cake?

The next day Thuy wrote:

That is oy big brother birthday that mot
oy birthday my birthday is March 27 I like
have a cake. We toam have a little bit ard
Ray team have a log of people.

Thuy clearly understood some of what |
wrote and responded to make clear whose
birthday it was and to complain about the
uneven teams. Oral communication in class
was impossible for him at that point, but
English in this sheltered context gave hin
:hc'pncticc and the courage to continue

rying.

Another student used a pattern approach

in his journal.
(Continued on p. 4)
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(Continued from p. 3)

Today I play ball. Tomorrow I play ball
The naxt day I play ball.

I responded:

Play ball in aroa 17. Play with the boys

and girls of our room. Today you road about
the days of the week. I write to you today.
Tomorrov you will write to me.

The writer used the language of his work
during the day and applied it to hic own
situation, reputi:g part of a calendar
lesson that {nvolved assembling the days of
the week and matching them with scheduled
P.E. activities. These words applied to
hin, and h2 santed to write about his own
activities. Ny response, in equally simple
language, extended his writing by including
sone of the words he had used here with
vords in earlier entries.

ESL students may have questions during
class lessons, but their language can pre-
vent their asking them. Following a class
activity in which many maps were coapared
with the globe and the distortion of land
masses on different maps identified, U Chal
wrote:

What map don't have distosan?

In writing, his academic curiosity was not
hampered by his insecurity with oral lan-
guage. My answer was in simple, clear lan-
guage--"sheltered fnglish.”

Thoe bost mp is the globe. It is too
hard to carry vo the beit flat mp is the
oqual area map. It shows almost mo dis-
tortion.

Dignity and respect for the students®
need to communicate, to use language to
serve their felt needs, helps them to func-
tion in a new language. The individuality
and the caring attitude shown through dia-
logue journals to the ESL student are bound
to infiuence their view of 1ife and their
self-worth.

Writing and Reflecting on Writing
 Linda Sellevaag
Northern Virginla Community College

During the ESL essay writing course |
taught at Morthera Virginia Comsunity Col-
lege in the fall of 1985, the most popular
activity vas the weekly writing of dielogue
Journal entries. Many students commented
on how much they enjoyed the journals, and
l enjoyed reading the student entries and
responding to them. This generally posi-
tive feeling toward the journals encouraged
me to take a closer look at what was
actually going on in this written interac-
tion, and vmat changes in writing adility
and attitude toward writing in English it
aight be generating. uhen 1 examined five
dialogue journals from my class written ,
over the course of the ten-week session, |
discovered three vays in which the journals
gave my students the opportunity to improve
their writing abilities.

First, the journals gave my students
the opportunity to increase their overall
fluency. In terws of sheer quantity, in
each journal I looked at, the student wrote
more {in later entries than in earlier
entries. The only exception was, ironi-
cally, the most skilled writer in the
class, who wrote very little in his last
entry, stating, “Sometimes, I feel an eapty
space in my aind. Like now.® Apparently,
he vas suffering from writer’s bdlock that
day. Throughout the quarter he had told me
that it was hard for him to write in
English for just 20 minutes (the amount of
:u::' u«)!y were given for dialogue Jjournal
writing).

In addition to the greater quantity of
writing, their journals :howed a decrease
in the nmber of grasmatical errors. In
every case, there were fewer grasmatical
errors pIr pige at the end of the year than
at the beginning. The extent to which this
decrease can be attridbuted to the dialogue
Journal writing itself cannot, of course,
be determined exactly. Other factors were

(Continued on p. 5)
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al30 at work during this period. However,
it seems reasonadble that some of the
inprovexent arose from the enjoyable read-
ing and writing practice which the jJournals
provided.

Second, students had the opportunity to
express thelr personal concerns and ¢
receive personal feedback. FRr the most
part, my students did not choose to wite
about abtistract concepts or acadenic topics
in their Journals, but about their own
experiences in the past, probieas in the
present, and hopes for the future. Miny are
recent refugees and wrote adbout leaving
their countries and coming to the U.S. One
Canbodian student, who safd that thinking
thinking about his past stiN ve hin
a "cold sweat,” expressed his gratitude at
having soseone read and undcrstand his
experiences:

Thanks to you that have read through the
Journal I wrote. You are the only one that
really understanis about what .be writer My
wvritten. The writer would expect to have
oore roaders like you.

In fact, sone of the Asfan students who
vere the most silent in class wrote most
cxtenslnl{ and freely about theamselves in
the journal, One Vietnamese student wote:

I bhave bdoen [Lerel five years but I am
not pretty good at communication in Eaglish.
I still have trouble with express oy thought
30 someone could understand me Detter ard
get to know sore about sy private 1ife.

He seemed to find in the dialogue fostered

by the journmal a place where he could be

understood and where he felt free to share

:l::t he wvas thinking and feeling about his
e.

Finally, the students had an opportunity
to reflect with me about their writing and
about themselves as witers. Throughout the
quarter, miny (like the students above)
shared their wish to be heard and understood.
They discussed difficulties they had and
wrote about wanting to improve their wltlng
and to receive assistance in faproving their
skills. One student responded to my desire
to know more about his country by saying:

I an very happy to hoar you [are)
2ooking forwvard to hearing moca...[but] at

the samo timo it makos mo anisorable! I an
alvays nisorableo vhensver I want to write

something in Enylish (a® you know it 1s o
poorl) even though my idea=~I think=-is rot

so poor.

This student, who s in fact . . aost
sophisticated witer in the class, .43 cor-
rect in u{ma that his idess were not poor.
The Journal gave me the chance to encourage
him that his witing was really quite good
and that he should continue with ft,

Mother student perhaps best summed up
the impact of the journals on student writing,
She stated that writing in English had alvays
been 2 "handicap® for her, but that writing
the journals had helped ber gain confidence in
her writing and overcome some of her prodleas:

Ne don’t only have communication but bave
iocarned & lot from each cther axd at the sanme
time wo are veitiny in English. T alvays feel
bad to do any writing Decauve of the mmy
alsktakes...[It] was smart of you LOO MOt 2o
aake any corrections...When you don't inow pou
go ahsad and don’c feal Ded.

[ need to go back now and 1rok at what the
othar students sald about thair writing. |
hope that, as a result of the journals, they
4130 have found a context in which they "don't
feel bad® about their writing,

"INPRESS INPRESS INPRESS

Dialogue Journal Communication: Classroom,
Linguistic Soclal and Cognitive Views, :l“:l
Staton r Shuy, Joy Kreeft Peyton
uslu'h“at 15 nou esturlly. ot ROt %o
appear in Marcia Farr's WNriting Research
Series. This 13 a much improved version of
the first NIE report (Staton, et al, 1982),
with readadle charts and lots of exanples.

We are trying to coavince ABLEX to work
suiftly on the edfiting, 5o that 1t might come
out by next year, and to make a prepudblication
offer to our newsletter subscriders, which
should whittle the cost down somewhat, If you
find yourself ordering another ABLEX book, and
could 2dd a note saying you are eager to see
the Dialogue Journal volume, it would help
Tight a fire up there in Norwood. You n{
4130 want to write for the brochure describing
the entire Uriting Research Series.

ABLEX Publishing Corporation I

355 Chestaut Strest
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Making Language Connections: Writing
in ESL Pull-Out Classes
» Linda Hugbes, Prince George's Couaty Public Schools

When [ declided o make reading and writ-
ing central to my teaching in my clementary-
Tevel ESL gull-out classes, [ was faced with
a mumber of intaresting questions and chal-
lenges, to which [ have been abdle to work
out some solutions.

In my ESLU pull-out program [ spend
approxinately 45 alnites, tw or thres times
a wesk, with ny studeats who are In grades
1-3. [ vas searching for 3 thrust, a singu-
l1ar approach to use with these children thit
would: (1) focus on reading and witing;
(2) make bast use of tse short time |
had with them each session; (3) enhsnce the
learning taking place In thelr classes:
(4) carry over from sessfon to sessfom 204
provide continuity to 3 pull-out progrin;
(ﬂ allow me to individualize my te2ching;
and (6) give us a product s0 than fZudents
could see thelr own prograss.
Journals seenmed to De the aniwer.

To fintroduce the comcapt, 1 sinply
explained that we were going to “talk on
papar.® Yo my surprise, the tdoa delighted
aost of then. Certainly none of 2hom had
EVER dons this befors, and they were
intrigued. 1 set the mood for writing by
weiting 1n my own jourma) while they wrote.

I told thes mot to wrry about crossing out
nistakes, and showed them where | had
crossed out my own. Ue used an assortaent
of different colored pens 30 e could wite
and drav, rather than the large primary pen-
ciTs used in thair classes.

I soon discovered that I had 3 lot to
lsarn about writing with thess kids. 1
.realized the close contact between us (ay

- classes are typically mall--4-6 studeats)
nade It easler for us to talk thim to write,
To give these very young students the fdea

- of & written dialogus, v started by

vriting everything to each other--if thay had

a question, thay wrota it, and I did the

. same, Sometimes we talked %o clarify what

ong of us had written. I would ask thes to
read se what they wrote or I would read thes
what [ wrote 30 that thay ware not frustrated
by their inadbilfty to decode the wrds. To

.- my surprise, even the poorest readers were

- s00n able to read much of my writing and our

. need to talk during witing decreased. Me

- &r@ now working into having & set time for

Haiogue

wrlting. ard | have set aside around 15 min-
utes of our 45 ainutes togather during which
they write to ma.

What wuld these young students find to
write adout? In general they write adout
what s happening 10 them or what s going o
in class. If we have done something Vike
sike crandarry sauce for Thanksgiving, we us
that as a topic for our jouraals. 1 have
4150 encouraged thes to write about the
stories [ read to then., The few ninutes w
s together walking from “halr regular
classroon to my small roon is also very
important as 3 time to explore together
possible writing topics.

Learaing how to respond to my students’
wrizting has also been a challenge, At first
1 asked question after questicn, trying to
help thenm write. 1 s00n discovered that If
1l z5tad a quastion, the chances of getting a
shorz-answer (even oae word) response were
a%out 95%. S50 instead [ tried to comment on
sosething they had 3ald and say something
about ayself that related to what they had
written, as {n this exanple:

Student: mai planimto hot

I got tv in ny rond

(my planet {country] is hot too

] ave a TV in oy room.)
Teacher: You are lucky. You bave a IV
in your rooa. That'’s nice. Is
it a color TV? I have a color
TV in sy kitchen. I like to
watch the nows on ft.

Reviewing our eatries from tine to time
with sach chiléd has been Meipful. Both of
us have been adble to see growth and accom-
plishaents, evea in the brief few moanths of
writing. One particularly striking exasple
of growth is a little first grader, Juanito.
When we first started the dialogue journals
I discovered that he could not even begin to
sound out a three-letter wrd. iWhat could I
do 1n writing and reading with hin? The day
I brought his journal to him we began to
talk about the fatigue pants he often wore
to school. He told me he vanted to be 2
soldier someday and 1 asked 1f he'd Vike to
write “soldier.® This single wrd, which |
spellied and wrote on another rleco of paper
for him, was his first journal entry. HMis
second entry, several days later, was siaply

*Soldier I like.”
(Continued on p. 7)
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For the noxt saveral sessions Junito
askad me to spell a1l of his words. W
vanted the names of favorite TV stars--de
Kam, Mallycat, and Yoltron, Ue'd talk ang
he'd draw and label his drawings while |
patisatly spelled the words, W also began
to recognize ans respoad to cartaia written
conmands, such a8 “"Draw 3 WYoltroa® or
"Draw the school.” He was Deing iastructed
in reading by his first grade teacher, o
he'd often use the journal to 1ist mew words
he'd learned in class. 1 kept adreast of
the reading vocadbulary he was pncticing in
class and tried O use a3 much of that list
as possidle in my entries. 1 felt good
about being able to provide instant feedback
to Juanito as he drew, read, and wrots in
his jouraal.

Fow, four moaths later, there has besn
exciting progress with Juanito, He and his
ESL group are writing complete seatences in
their journals, asking questions, resourcing

eich othar on spelling and the meaning of
words, and even getting 5o involved in this
1iteracy event that g0 to the black~

board and taach each other words., All of
then ars improviag in thair ability to
decode wvhat [ write, It's hard to believe
that we are really comunicating nov {n tw-
and three-sentence paragraphs.

Our successes and enthusiass ars not
1inited to the walls of my classroom, Some
kids now report to me that they are writing
outside of class as mil. A few are doing su
well in the classes where they were pre-
viously lagging far behind that their
teachers row feel they mo longer need the
P e Tience of using dfal

experience of using dialogue jour-
adls with ay pull-out ESL classes has conm-
vinced me that these written coaversations
are belping students ¢o grow rapidly ia their
ability to commenicate in English. I also
bslieve they are developing an awareness of
the interdependence of 1istening, speaking,
reading, and writing. In the smill, pull-out
group, whara the teacher is more accessible,
they are eager to have the chance to display
and practice 1iteracy skills thay are learn-
ing in their regular classes. Nost important,
these students are enjoying learning English
and are becoming more self-confident with
their use of English each day. And their
Journals contain a permanent record of that
'mm. [ J

Using DialoguoJournals to Developa
Discourse-Be.ed Performance Measure

- Shelley Gutsteln, Georgetessn University

¥Yhen wo writa dialogue jourmals with our
studeats, cur primary goal 15 to communicate
with them, to break dowa social and cultsral
barriers, and to build positive, supportive
relationships. At least on the surface, our
goadls have not iscluded inproving thelr con-
sunicative ability in Inglish. Yet many of
us have odserved, aldeit inpressionalisti-
cally, growth and development in studeats®
comvaicative adility reflected in their
dialogue Journal writieg.

In my study of the dialogue jourmals of
18 uaiversity-level Japinese studests of
ESL, 1 am documenting Just such developmest,
Using commusicative compecence theory as my
franework, | am exanining two Interrelated
aspects of what [ define as comunicative
competance in dialogue jourmal writing: a
writer's manfpulation of topic asd topic
elaboration,

1 base my definition of communicative
compatence in dialogue journal writing on
the discussion of fluency by Filimore
(1979), which I reviewsd in & previous news-
letter (Gutstein, 1983). Comsunicative com-
patence in dialogue Journal writing is a
conposite of abdbilities maving at least four
conponents, following Fillmore's criteria.
Thase are: the ability to write fluidly and
easilys the ability to write coherently and
meaningfully: the abllfity to write pur-
posivelys and the adility to use lasguage
creatively, to joke or play with lamguage.

While communicative competence 1s an
elusive A in  aay contaxt, soes of
its attributes can be linked to measuradle
characteristics in dialogue journa) writing,
One such attribate, the purposive wuse of
language, c<an be further definmed as the
ability to use language appropriately in a
wide range of contexts. This functiomsal use
of language includes the adility to inform,

apologize, thank, etc. (Shuy, 1982). It
a1s0 Includes a content.related paramster,
which is the ability to know t to says

1.0., vhat topics are ap:roprlcu. how to
inftiate them into the discourse, and under
what circumstances to continue or pursue
them. A discourse progresses, halts or
(Continued on p, 8)
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stunbles based on bow fts interlocutors
masage its topics--wtar lopics 2re brought
up, wat 5 sald absut then, how mich is
nldr:hou“ t.'um ‘;‘ud ’:o.:lm Tong. thodol
owing ex 83 upoa meth o~
g!es used by Statos asd Kreeft (1932), asd
y feesan and Schieffelin (1976), 1 aa coa-
decting an analysis of discourse topic in
the dial Journals of my studeats. [ an
exdnining four aspects of topic treitment:
topic inftiation--which writer introduces
topics and how often; topic coatinmuation--
which of the topics are coatiaved aad for
how many taras; what [ an callieg tg:c
domain--the content areas into shich
topics fall; and topic-specific eladoratioa
--the amowat of mew {Iaformatioa provided
about 3 gives topic,

[ an analyzing the results for patterns
of topic treatment W see what thay reveal
about differences In communicative adility
anong students. [ will also determine what
relatioaship, 1f any, exists betwoen my mea-
sures of communicative competence and
“traditional” measures of student ability,
beginning with a standardized :‘a?llsh profi-
clency tast and student grade point aver-
ages.

It ismy hope that ay research wil)
serve to further documeat and sudstantiate
vﬁt ‘dulogx josm'u: t::c‘bcrs have t:wu
all along: at writing dialogue journals
helps to dsvelop students’ communicative
ability. @
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co-{n?uaun vert. m-c.ao-om".'
\h:ha‘gm. DC: Center for Applied Lin-
guistics. :

Staton, ana and Loy Kreeft. 1982, Topics:
what do they writs about? Ia: Staton,
Shuy, Kreeft and Reed. Op cit,

Dissertatden Review

Robdy Morroy. 1985. Teacher strategies:
Lingulstic devices for sustatning interic-
tioa In dialogue jowrmal writing, M.D,
dissertation, Georgetows Untsersity,

(Wil be availadle through University
Ricrofilms,)

This study dascribes the strategles used
hy one teacher in dialcgus journzls with
sixth-grade ronaative English speakers &nd
measures their relative effectivesess to
achieve ber 90al of increasing student con-
munication. Although writing ia dialogue
Journals is mandatory in S teacher's
class (studeats are required to writs three
seatences & day), comuaication--i.e,,
writing 2 message that is meaningful to a
reader--does mot nocessarily result. Simply
getting studeats to write 1a their jourmals
tvery day i3 definitely no guariates that
they will choose to communicate. Toe stra-
u? es that the teicher enploys in the jour-
nals are tharefore necessiry tools for
promoting communication,

The data for this study are the dialogus
Journals of ten sixth-grade students, al)
nonnative English speakers. Some had been
in the U,S, for less than one year; others
had spent at least five years In U.S.
schools. The various strategies that the
teacher used to te communication were
ideatified, and their effectivessss measured
in tams of four charactaristics of the stu-
deats’ writing: studeat rospinse rite,
degree of elaboration in student respoases,
syntactic complexity, and cobesiveness of
responses. Most of the strateglies were
found o be varfadly effective by all fowr
measores. Anong the strategies foend to be
consistently effective across all studeats
4nd across the thres time periods sampled

G ENO WY O

Ay other strategies were also very
effective for some students or at one period
of the year, and not others. Morroy's find-
ings stress that the essential value of the
dialogue Journal (s its inherent variadility
and adaptadility of teschers’ responses to
individua) students’ needs. o
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" Recent Dialogue Journal Publications

Curtis, M, Keyes and Madert Babruta, 1985.
r es poder, Ia Masen, Mawkirk and |

aves, &S, Breaking Cround: Teachors

Relate Rowiing ani vriting [a the Eloma~
tary School, Portsmouth:

| Debra Popkin, 1985, ODfalogws Josrsals: A
.| way to persosaliza commesicatioa in 2 for-

eisn languige. Porelgn Zanysage Ammals,

| Jamd Statoa. The power of responding by
vsing dialogwe jouraals., Is Tody Falwiler,
Fortheoning.

NOTES FROM THE RELD
Disloges Journals in Nurses' Tralning

ol {a .m lh‘z laﬁ i;m of Dialogue (on
e higher education 5 requestad
‘ infumtlgu abdut what You

. tioas regarding 2 student's bahavior {n the
¢linical area in the form of an anscootal
. note., _The vehicle of anscdotal motes was
. recently expinded to iaclude the student's
- perceptions of a particular clinical day.
i mﬂ&:a reict to the studest's rafiec-
. tive hts, and thus the previows)y oss-
- vay commaication of aa anecdotal record rov
~ comas close t0 2 tw-way dm;?u Joursal,
< We introduce the process with a wittes
. explanition, asd eacourigs stwdests to
- reflect on clinical experiences which were
- meaningfel as well as (0 critique thelir own
' p:rfomuﬂ aad :hr:‘ m;us &d feelings
- -oF acconplishment. Althowgh we inpose sowe
. Structure os what is to be writtea, the pro-
- Cess meets the coaditions for o dm@gu
ournal in many wvays. The exchange of jour-
‘l&,occun lc:' a ml:‘ for several weeks,
both part providing and sesking

nformation and both parties equally um?ed
R the interaction. studeat's comwal-
ca eatails an fndirect question
to elfcit faculty comment or
Facelty are more likely to ask
questions to stiswlate a studeat o
ftically or to clarify the comai-

In writing the esplenation for the anec.
dotal/dialogue record, 1 vas teenly avare of
tha dilemma of mtn;ng 8 dialogee jourmail
format, mhich strives to promote waderstand-
ing, n;tb a record Lo commuaicate critical
andlysis of studest iedavior, Howsver, [ am
Convisced that we Mave achiered aa effective
aiz. Stedeats primarily descride cliaical
activities is which thay are isvolved, and
facelty react to (he studeats® cdserved
behavior and writtes descriptions, a legiti-
mite exchanga becawse studeots mped
receive feeddack on their performance. At
the sane tine, the additiona focus oa per-
captions aad maln?fﬁl experigsces assures
that 2 moa) tal exchanye is achieved,

-Enily Sluat, Professor of Nursing
foward Community C(ollege, Columdia, M0

* » & »

Ia lementary Scheol

I teach fifen grade "core® (Caglish and
social stedies) classes at the Nerkaley-
Carroll Street School ia Brookiym, MY, §
bave found that soms of the best communica-
tion I huve with ay studests is through
their journdls. Though this does mot W
every time, by any means, the *intinmate dis-
tance® which can be created in this form of
conmunication 1s iavaluidle in opening
people to 2xch other aad to thanselves,

-Satsy Deviin-Foltz
Brookiyn, NY

R & L 4 »
in Teathing Adak ESOL
e use of dial journals is sow a
recormendad practice in the mow study guide

for tesching adelt ESOL {a the Moslgomery
County Pebdlic Schools:

There hav been an incressod avarenoss of
the mrod for all ESOL studerks to write sore
effactively in thelr soconi language. With
this in nini, dlalogue journals are esocour~
aged for upper beginning, intersediate, ani
advanced studemts. Entries are initiated by
the student, ainlmal corrections are pro-
vided by the Iinstructor, and an ongoing,
spontansovs “dialogue® is sastainmed with
the student throughout the course.

from Scudy Oalde for Teaching mu';a:o

Adulc Gpeakars of Other Langeagey ] 2

nmry Cowaty Pubdlic Schools, 'nm. of
wit Education, 1989%.



(Continued from p, 9)

Terry Shaphenrd, assotiate profesior in tee
Departeeat of Ourricelum, Jestruttica o
Media, Soatsern Miinois University ia Carpon-
dale, Mas @ aatistic soa, Mart, v iS5 fom
19. Rr ears o asd i3 wife have corve-
spondad daily with the tadchers amd aidas a2
Mark's school. Mark carries a2 mote eich mors-
isy fron his parents tellirg atout ativities
~ of the evaning belore, for «wie i1 oral lam-

~ guige lessaas, writing, redding, etc. 1a Uw

~ afteredon the teacher or aide writes 2 mote
back, tallimg of past and future sChool evests
50 the pareats miy discuss then with Mark and
assare that the information is u!n%mrectly
processad, 1a the past few years, Nark has
basa opoaisy tha lattars on his way to or from
school, and s beaea adle %0 write his own
"experience stories® abost tome or school
events, thus participating is the dmo?n.

Or. Shopherd has observed that writing nas
been an esseatial part of Mark's oral lanpuage
developneat, Mark's first really spoatincoss,
sel f-generated comment at ags eight (for years
Mark oaly achoed what otters sald, ose synpton
of autisn) camo after a fuss with Ais sister,
He retreated to the fanily room and wrote on
the chalidoard there:

JATEDADDYSCRISANDSUSARPUNCHEDRE INTRESTONAK
rlmwrs Caris and Susan punched me
a the stomach®)

Then ke came wpstairs and sald it, It ws as
if the urltlng “released” the lamguage 30 Nark
coula say itl Evea receatiy, Or. Swhephard
obsarved Mark writing something fa church,
Mark dida't show hip the witisg, but cassal
glances at it allowed Nin to ucfmf: *{ vas
900d and [ dida’t make moises or stick ost my
- tonget on the Before | weat to my first

~ conputer lessoa.” Agaim, this witing seensd
to be a2 rebearsal fer speaking,

VWriting notes to eiach other is sow an
esseatial part of 1ife in the Shepherd Mowse-
hold., At one pofat ia Nark's 1ife it ws
impossible for him o grasp an idea (Vike when
his next haircut wis) whea oaly presested
orally; 1t had to be witten, Thea he could
process and romonber the information,

Cxcerptad from: T.R. Shephard, "Using experi-
ence urno to teach aa autistic-like child

~ with 3 visval disorder to read (and wite aod

- talk), Sept., 1984, (ERIC Document Meproduc-

*ln Sarvice Mo, (D 243 289; and a recest

- letter from Dr. Shepherd, o

Q

Sck Farley receatly conplated nis dis.
sartation (thiv. of Cincinmatl), 2 topic
anal yiis of Une Dis e kept with i3 Class
of meatally retarfed adults (Lhe aDstract is
1a 1% 2ack IFeeses voluwe). JaCk i mow 3t
Murray Stite nlversity, and amalyzing the
83 witing of wttir!y inpaired (pearisy
ingairedcerstral palsied-mentally retarded)
students, W writes:

i find that for stedeats wo Mave 3
heari irmaat (wlich affects oral lam-
?ur velopment) aed 1 palsay

which affects both eral mudculaters and
navedl production), dialogue josrmals may Oe
usad 43 0 angumentative commumication
$ystan, Althaugh thase students may mot be
312 to prodace complataly legidle written
language, thelr writtes offorts may awgmeat
iselr Finited sige productions sed waintsl-
Tiginle speech, ,

1 an 2130 Aeeping DJs with preservice
teachers w0 will be working with handi-
Capped stadoats is maiastream settisgs., |
advotate that regular educators maintain
dialogue joursals with their mainstreanad
Rhandicipped students to keep the limes of
communication open.

=Jack ¥, farley, Murray State Unmiv,

L ] L » »

Dialogue Journals st Home

This comes fron Terry Shepberd agais--
coﬂunhf pireats writing dialogues with
taelir childrea adowt evests, desires,
*troudled vaters," etc,

DASY (oaddy and stsam) was bora is 1979,
My daughter Setaa asd | Geveloped a seat
written commenication folder durimg the time
of my father's kospitalization and subdse-
queat daath, This was 2 ting when [ vas
avay froa home visiting my parests, over &
bundrad niles amy. was our way of
maintaining comunication in adseatia, 1t
wis witten in and loft whers the witsr
asxt expectod the reader to be (at the
reader's spot at the dreakfast tidle or on
his/ber plitow, for example). It wvas spo-
clal because of the stress and emotion and
sted of the howr. Sisce that time, v Nva
pretiy much coatisued this witieg, mow ia
the form of letters. Susan son NS @ hong-
B8ade mailbox by her door, She uswally

(Continued on p. 11)
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(Geatieses from p. 10)

‘esves my letters on my dresser top mear my
glasses,

Cxcorpiod from: T.R, Sheghend, "Using aspers
ionce lanpudde with atypical lnmu:?' Pra-
seated It Ue Nationa]l Meading and Lindsdge
Arts Glwcators® Coaferesce, Sept., 19835, ans
froa 3 recost letter fron Or, Shepherd,

» » » »

Taking the "Blts" out of Blus Bocks

Tradith Smoke, CSL coandimator for the
Separtmeat of Aatenic Skills at Wuater Ool-
fege in New Work City, started wsing "dlee
books® (‘on oy thenm--those little ecxam
booklets) as ¢dial Jouraals with her sty-
dests, becisse they were 359 edsy o carry.
She fownd that after wsing Ume Blus books
for dialogee {mrul writing, stutonts are
aow 2L Intinidatad by thon when they d0 wie
thom to write evams,

» » » »

FOREIGN CORRESPONDENTS

Teaching EFL in Jopaa

I'm Just bagismaing to try ot dialoywe
Jouraals with my stadests, They're M
collar vorkers, and they vare, by mecessity,
Taby sre alse i emaamnr e m;::%m'

are 3150 in geseral very S
ut;asiutlc. Their first eatries s cur
Journals were pretty difficult o understans,
But mow that [‘ve gotten acress the fdea that

tis i supposed to be 3 dial (and that
they should tharefore y responses), we
are 0lding coaversations. really Mave

troudle followimg what I writs, bt they ask
sXh other for Palp a Tot, and ask me
explain occasionally, It is fus watchi

thea try out the grammatical structures

are learaing, sonetines a fately, w0
that the jowrsals mn‘ a balance for
the “learaing® part of the lesson. Last
aight was pretty wiléd with everyoes coasult-
193 everyone else or me, a0d 2150 sharing Une

ceplies Lhey had received. [ have U5 be nore
carefel adout oy (i1legidle) mumdwriting,

Sadelice Adkias,
%tional Language Litoratery Khosl
W’mo le

» * » »

Teachlag Deaf Migh Schesl Saudents ia Avmradia

e are meirimg U end of our stihpel
yar, and 'a seeiny the benefits mow of
wiieg jourmals with my stutemts, 1 oftes
wonder if Uhe time | spens o8 jowrmdls could
bé belier speat on preparing lessons Bt ot
the same time 1 enjoy twe relationship that
beilds op over the yoar. 1'va Secided 1°10
write jowradls again with my stedests meat
fut. § ook forvard o mecaiviep your mest
issue of *Dlalogue.”
=f1i2:deth Tareer

South Australia

Mary

Nguire, associate professor at
MG Uaiversity, mas  jeust receivad @

research graat o stady dialogw M )
witing 18 2 flrst grade classroon 1a Moe-
treal, Quedoc, Ine childron in the Stady
are learsing Glish and frevch a8 second
and thinrd lanps » i Uhie writlos prod-
wts vill be analyzed.

:

1
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NEXT ISSUE: mummmmmumnmh
and Aduli Basic Education

Dialogwe jowrsals Bave proved effeclive b2yond our exprctations for promating 1itenacy
Geveloprent, and are atapladle 1o mamy Gifferesl Sitsations where Stubenls are ia the pro-
cess of acquirieg Viteracy in (aglish, Owr summer issue will fealore I article &y Gartis
Mayes, Carolys Rassler (U. of Jzias at Sim Avtenis), ane Roders Bamrwinm (Fifth gradse
teacher), who describe bow 3 class of fiflh migraat onildren grow from diwlulg
Tittle or @ writing Bility  being muf._c reiders and writers, Nothter article sl
report on work with adsit Basic edication staddrts at the fefugee (2acation and Enplomant
Propran in Friiagion, VA, e alse hope o Bave articles #iscuising 1itanacy work in Une
re m.n the Prilippioes and Dailand, In asditioe, Cars} Crzua, 3 featwred
spralar at 06, will €Iscuss Ui ways Uhat onildres learsing 5L enierstant aubtene,
i%m this yoar's TUSOL presestatiens and dialogue Jourmal writisg wiil be reviewd,
MATON FOR TRL SUMMIR 1530l

fatars Issues:
*Facus on Lhe Teacher; Bemefits, Stratagies. frodloms, Qi<
*pialogue Hunral Communication for mersandl Qrowih.-Foousing

on asperis of stutent self-gontepl, attitutes, and oultwral waluss

Subscripton Form
nmwmmmmmmmmg.@.

1 wwhd 1iin 9 Putbivg BN ; g SibhivIEADY OF PR§ o 0. e Pars
%ﬂnhﬂ‘ﬁh“&nmw

L]
Satiseg otrest
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ot £ WL

7 poer 2r BRI SRS R
BTALOGH 15 Uhe mawsietiar JboUt LW wits, boweiits, and Lmory ef cialogus
journals, a practice of commmicating in writieg atout topics of mutual
plavest throsgh coatismges, furctiona) convarsatises Delwesn (wsadd i yi
learmers and teachars. This mevsietter prevides ae iaformal medss of
sharing information, 14235 and conCerns amony Lhase wie Rave begen w3ing
dialegee josrmals in Uhe Uniled SRates and i siver comtries. It is an
ovtgrouth of a Bational Institute of Giucatisn researth graat 1o descride
and amilyze the purpoies, structure and benefits of dialogue Jourral com-
menication (Swalysi f Pialopue Jom 21 writing as & Comnunicativi L
and practical aallnt ons. PlEase wits Jra Raton, c/o Genter for pplied
Lisguistics, 1118 - 22a8 Strest, MW, , Weshisgias, D0 2003).
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DIALOGUE JOURNALS FOR DEVELOPING LITERACY IN
REFUGEE. MIGRANT, AND ADULT BASIC EDUCATION

Possibly the most important factors
influencing literacy development. apart from
a general orientation to print and mastery of
basic literacy skills of letter and word for-
mation and recognition, are the student's
sense of ownership of the reading/writing
experience--the feeling that reading and
writing are 8 vital, meaningful part of one's
Vife and & valuable way of expressing oneself
--and sense of cooperation--the knowledge
that one is not lert alone in the endeavor,
but communicating with someone who wants to
communicate with them. In our society, lack
of literacy skills 1s not simply a matter of
lack of schooling or mastery of basic skills.
In fact many semi-l1{turates in the United
ciates have said in iaterviews that they
attended school through high school, but
they never felt that reading and writing had
anything to do with them and their interests
and concerns. They Telt as {1f they were on
the outside looking in on an experience that
must be relevant for others, but not for
themi they never claimed reading and writing
as part of their lives. When the language
used for reading and writing is not the
native language of the learner, the feeling
of separation and eventual frustration is
compounded.

The articles in this {ssue give us a
broad view of different situations in which
dialugue journals are being used with non-
native English speakers to build a sense of
ownership and cooperation and to provide an
entree into the world of literacy. In Carole
Urzua's article, which opens this issue, we
see young students realize that "someone is
out there,” as they develop a knowledg2 of
audience and a sense of cooperating with an
audience in written dialogue. larry, a
child of migrant workers who has had little
exposure to English or print (Hayes, Bahruth
& Kessler), seems to burst forth from a very
well-established cocoon of non-writing when

he finally takes ownership of his reading
and writing, realizing that he can write and
Tikes to.

In a program for semi-l1{terate adults at
the Spanish Education Development Center
(Nester%. students are involved in a variety
of highly structured, teacher-guided writing
activities to develop basic literacy skills.
For them, the dialogue journal provides the
one place where they can break away from
these prescribed patterns and create
something themselves in writing. Leslee Reed
also describes how interactive writing with
the teacher can help students to break away
from frozen language patterns into more
creative language use. In a Cultural Orien-
taticn class for adults in a refugee camp in
Thatland (Johnson) written dialogue with
their American teacher ensbles students to
work with her to begin to make sense of how
they might integrate their past traditions
and customs into the new life they face in
the Unfted States.

In each situation, we see students who
are at some stage in the development of basic
Viteracy skills, but in each we see also the

crucial role that ownership and cooperation
play in the overall development of literacy.e
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“"How Is your weokond what did "
Second Languago Learnors' Unde}t::&ggh‘xg
of Audlence

« Carole Ursia, University of the Pacific

According to Graves, the question of “Nhy
write?" begins to arise when children have
been actively writing for two or three yuars,
"when writers first gain a sense of audience”
é1983:268). But what about children learning

nglish as a second language? Do they also
begin to sense the demands of an audience
when they have been learning literacy for
this length of time? In what ways do thay
understand how audiences can work for them?

I recently became acquainted with four
Southeast Asfan children to search out
answers to these questions; two were fourth
grade Cambodian E:rls and two were sixth
?rade boys, one Lambodian and one Laotfan.

hey had all bsen in the United States about
two years; none of the children had had pre-
vious literacy experiance in their native
language.

The children engaged in weekly writing
workshops, helping one another through peer
interaction to communicate their intended
messages. In additfon, they wrote dialogue
Journals with my colloago. Sue Braithwaite,
an ESL supervisor, sending them twice a week
through the district mafl.

One of the most dramatic areas of growth
for the children in the writing workshops was
their awareness of revision needs, largely
because they trusted that their friends truly
wanted to know what they knew. (See Urzda,
1985, for an extended discussizn.) Also,
while not engaging in revision in their dia-
logue journals, the children nevertheless
demonstratec that they had begun to care
about their audience. In varfous ways, they
acknowledged 1) that some-one else was inter-
ested in what they knew; 2) that they were
interested in what someone else knew; and 3)
that they were interacting with a specific
person.

Acknowledgement of others®' {nterest. The
children had varying strategles for acknowl-
edglnghthat someone else was interested in
what they knew, It took Vuong, one of the
boys, the longest to indicate that he was
aware of the conversational tone of the jour-
nals. For almost two months, he wrote about

 his weekend: bhe got up, washed his face, did
the laundry, occasionally watched football,
and went to bed! Taking cues from his initi-
ations, Sue plied him with questions such as

what his favorite football team was. But Vuong
nevar varied from his format. Finally in frus-
tration, Sue asked him about his expertise in
learning to play the violin. What was his
favorite piece? iIn the first entry which
acknowledged the presence of an interactant,
Yuong answered that his favorite plece was
Lightly Row., This breakthrouyh occurred about

e same time as a major revisfon in another
piece of writing; unti) this time, Vuong's
revision stratc?y had been to make his piece
look prattier, laborfously copying the same
words, one word at a time, onto a new page.
Clearly, he had begun to take his reader into
account.

The other childran had other stratagies for
acknowledging this audience interest. One of
the girls would answer eny questions posed by
Sue on the same line; the other 'giri would take
the questions and compose a paragraph, consist-
ing solely of answers|

Acknowledgemant of their interest in
others. e of tne iaren were well aware
of the interactive nature of the journals; one
of the children asked, perhaps rhetorically,
“Now what should we talk about?,* and then nom-
inated his own topic, skiing. But again it was
Vuong who took the longest to indicate that he
was interested in his sudience. A week after
he answered the questions about the violin
piece, Vuong initiated the topic of going fish-
ing, which was extended over three entries. In
the third entry, he discussed catching fish on
the coast, and then ended, “How is your weekend
what did {ou do." The first tentative ques-
tionl Still no question mark, but obvious
interest in his partner. In the subsequent
weeks, he continued to pose this same question;
he never asked about anything else. Sue con-
tinued to f111 him in on her family's weekend
activities.

Acknowledgement of interacting with a spe-
cific person. As with children writing in their
Tirst Eanguago. our children became close to
Sue, and discussed many persona)l fssues. One
of the girls, for excmple, nearly always wrote
letters beginning, “Dear Mrs. Braithwaite.” In
one particularly poignant entry, she revealed
the extent to which she recognized that she was

writing not just to any audience, but to a
trusted friend.

Dear Nrs. Braithwaite,

Can I ask you a guestion?
I fool sad Decause everytimes
you mafiled my Journal back X
alwvays saw a different folders.

(Continued on p. 3)
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(Continued from p. 2)

¥hen I took that folder home I
always saw It riped. Why are

you always changed those foldars?
Well, X don't mean that I don't
dike that folder. Bverytimew
those folder on my devk, every-
one start toasing ma. I always
turned red, you know that I'm
the shyest girl. They always
vald "what a beautiful,” but
it's moan a opposite word.
so9 you on Thurwday.

Well

The sensitive "audience” bought new folders
for a1l the writers!

With these data from only four ESL chil-
dren, it 15 not possible to say whether

Graves' timeline for native language writers
13 the same as that for second language
learners. However, it is evident that second
language children can participate in the same
powerful use of language as other children,
and that they do come to recognize the impor-
tance of their readers. Dialogue journals
ar: :nn of the ways in which this 1s facili-
tated. ¢
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Universities of Texas at S8an Antonlo and Austin

Larry Reyes entered the fifth grade in
August 1983, already branded o faflure.
Larry, son of migrant farm workers, unable t«
read materials at his om grade level, unabl(
to write, was typical of his classmates. Al)
wore Spanish language dominant; all ware
Vimited in English proficiency (LEP); and
all, unless & turniround occurred, would con:
tinue to fail in school, and failure would
quite likely lead, 1f history is a guid.. to
their dropping out of school, most the
seventh grade. Some would remain until the
Sth or 10th grade before leaving to work in
the fields for low wages, accompanying their
parents from one region to another, from one
mituring crop to the next. Very few would
stay to graduate from high school.

In August, charged with the education of
twenty-two children, all reading below grade
norms (among whom was Larry) and some unable
to read at all, we began. We begen during
those warm days of August by asking the chil-
dren to write to us and we would respond--
write about anything, we said, and don't
worry about spellingu or nctuation, we
added. Just write, but write at least three
1ines about a topic you're interested in.
That is how we initiated the dialogue journal
for a group of LEP students who were experi-
encing extreme difficulties in reading and
writing English.

Most children responded, some reluc-
tently, and the next day turned in three
Tines--all except Larry, who submitted a
blank sheet. Robert, his teacher, responded
fn the journal by asking, "How can l answer .
{:u if you don't write to me?" The next day,

rry wrote (all journal entries are unedited
for spelling and punctuation): "1 like math
because 1 can count by five and tens. 1 like
to write about Bo & Be & I 1ike to draw the
pictures & write the...." His words then
tratled off, reflecting the years that lLarry
had spent in school learning little of what
it would take to succeed. But Robert

A responded;_

R ‘094 wtag dee. T ol ooy Msbabig o
. Ohis e T ih. T e gar piitens $or deae d
. wle abedt, What treblams bollas o about """"".’!.

(Continued on p. 4
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Larry candidly snswered:

LI ', . e . s 0, 4 7
P glovis ARG, ot "

After that first week, those initial,
hatting days, Larry was off, His entrios
lengthened, and his topics included: what heo
had been reading, his dislikes and likes,
football 5 he attended and sandlot gimes
he participated in, games he played ("mar-
dlas'z. poems he rtlcularl{ 1iked, his best
friends and thelr activities together,
arrangingugnmas with his teacher {(a footdal)
gime on Sunday). He aven bagan to pose
quostions~-="have you play football wind you
were little with anther kids?"-=and answer
questions from his teacher: “Nould you like
to learn to play chess?" Larry responded:

I taught that chess was 1ik checkers.
But I no how to play checkers a lot.
Nave you play checkers & chinese
chockers?

Larry periodically returned to his favorite
topic, the one he knew wost about: "I went
to the football field the Sunday that pass.”

Eventually, as he became more comfort-
adble, confident and secure with his writing,
he began to write about his future:

I'a saying to my mom that Y'am going to
finish school and I am golling to
college and study for a year and try for
teacher decausc X lixe being a teacher.

We also required our children to make
covers for their journals. This 1s Larry's

first cover.. é:;;’ E:n_.q .

% ‘ ‘. :

- ®,
&"

’.\" .
Once he had filled the pages of his first
Journal, Larry asked whether he could begin
another: *“I 1ike to make another Journal but
this time I will make the cover of the Jour-
nal pretty not like this Journal.” He then

Q

4

added, "do you remadber the frist day I didn't
write guess 11ke ona 1ine, 1 1ike writeing in
my Journal,* And the effect that writing to
his teacher and receiving responses had on
Larry 1s seen on his elaborate second cover.
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The children wrote and read extensively
throughout that ysar. By May, when they were
slready leaving for the fields, they had
'gubllshed' twenty=two books consisting of
their writings (Hayes and Bahruth 1985), in
addition to writing daily in their journals.

In August we had pre-tested our children,
in January we again assessed, and in May we
post-tested. Growth in reading comprehension
a3 indicated on the standardized assessment
instrument employed by the school district
revealed an average gain per child of three -
years. Those who were not reading or writing
at all in August were now participants 1in
May--they could read and write.

The key to any success we had, of course,
is no secret. Ve began with the dialoguo
Journal (W), which we refer to now as our
“catalytic converter.” It converted our chil-
dren into writers and readers. We believe 1t
led to writing for a number of reasons: it
was not graded; there were no right or wrong
answers 50 there was no risk; it was private
and consisted of a friendly conversatton
between two people genuinely interested in
one another; there was no fear of ridicule;
and 1t was fun. All of us looked forward
with anticipation to see what the other had
written. Additionally, the DJ consisted of
child-initiated topics. Children could ask
for and receive clarification on class
assignments. Children could ask for addi-
tional exsmples (i.e., math probleas). Most

(Continued on p. 5)
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important, the DJ provided datly feeddback in
language that children could understand, and
a datly rvading lesson, And the kind of
expressive writing that our children did
Quite naturally led to the kindt of transace
tional writing activities that are so {mpor-
tant for school success, the writing that is
done in the content or academic areas.

From this one classroom filled with
Larrys, wo have this past year introduced the
dialogue journal in a school whose students
do not fare well in the reading and writing
tasks assigned 2{ the teacher. Efghty-five
percent of the c¢hildren Yn grades X=5 in
this school are second language learners
of English, all LEP, We have Tound that
these childran, once they discover they will
not be "hammered” (a word employed by one
student) for any infelicitous sentence or
phrase, for misspelled words or inappropriate
punctuation, will not only write but they
will enjoy writing and thay will {mprove in
their use of the written language, both in
teras of content and of form. We who direct
and teach in the TESL preparation program for
teachers and prospective teachers of LEP stu-
dents recommend highly to our own students
that they consider the benefits of using the
OJ in their own language arts program. We
exploy & DJ with them, and we demonstrate by
our use that we value writing in our own
lives. ¢

Reference
Hayes, Curtis M. and Robert Bahruth. 1985,
Querer es poder. In Breaking Ground, Jane
Hansen, Thomas Newkirk, and Uonald Graves

(Eds.). Portsmouth, NH: Heinemann Educa-
tional Books, 98-107.
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Staton, Roger Shuy, Joy Kresft Payton, and
Leslee Reed, 18 now at ABLEX, to appear in
Marcia Farr's Writing Research Series. This
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the cost down somewhat. You may want to write
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entire Nriting Research Series.

ABLEX Publishing Corporation
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Norwood, NJ 07648

Features of Seml-llterate Writing:
One Student's Development

‘s Julletta Heater,
Spanith Education Development Center

At _the Spanish Education Development
éSEDz Center in Washington, OC, whare | am an
SL instructor in the Adult Education Pro-
rab, around 4% of our students are semi-
fterate; that s, thoy know that letters and
words on ?cper have meaning, although they
may not a wlil be able to decipher them,
Half of the ESL students have had less than
six years of formal schooling in their home
countries. Their literacy level in Spanish
is often low, resulting in reading and
writing difficulties in English,

In working on writing wich these stu-
dents, wo give them controlled activities to
develop their letter and word formation,
which they haven't always mastered, as well
as opportunities to express themselves
fluently 1n writing in more extended text.
Moving along a continuum from controlled to
froa-uritin? activities, we work on four
types of writing: discrete item activities,
controlled compositions, paragraphs, and
dialogue journals.

Students do discrete-item activities such
as punctuation and spelling exercises and
writing letters {n print and cursive forw to
become aware of new writing features, prac-
tice them, and add them to their repertoire
of writing skills. In controlled com-
positions, which consist of following a model
and altering parts of it, they work on these
same skills in the context of longer text.
Paragraph writing is an opportunity for stu-
dents to use what they have learned in seai-
controlled writing to express tdeas of their
own, Finally, dialogue journals are the
freest type of writing that students do,
because neither the topic nor structure s
controlled. A student may choose to write
about any subject and in any form in the
dialogue Journals. It 1s our belief that
utilizing these four types of writing in the
classroom will provide a bridge from learned
items to free expression in writing.

Curious about changes that might occur
over time in students' free-writing, 1
decided to study the aialogue journals of
Maruja Bacilio, a student from Peru who has
been studying at SEU Center for over a year.
Looking through early entries, 1 noticed four

s (Continued on p. 6)
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features that were prominent in the beginning
stages of her dialogue Journal writing,
features which are casily quantifiadble and
are comon to our students with forma) educa-
tion deficits:

1. 'Pause points.” These are small dots
thal appaer petwaen words and (n the
middle of a line when students rest
their pencils after ladboriously
writing a word. They are steps in
the evolution of punctuation, often
appearing where coma3s or other
internal punctustion will ba s later
writing.

Interchanged capital and smal) lete
Ters. ol p%ial and smail letters are
interspersed throughout sentences and
oven within individua) words. These
errors are among 3 saries of changes
that take place in the writing of
:ai;lltauto students on the letter
evel.

Usa of both grlntlng and cyrsive

writing. Printing and cursive writ-
ing are used interchangeably within a
sentence and within a word. Errors
of this kind are among many changes
%hat‘occur over time on the word
evel.

Unnecessary connection or division of
words. individual words are con-
nected or one word 1s divided into
parts. These developmentsl errors
occur along & continuum of changes
that take place over time on the word
level. For example, beginning non-
literate students often copy words in
3 single line without any ces
bstween words. Over time :ﬁ:y begin
to write words with some spaces in
bstween, and finally, a space between
every word.

1 followed these features in Maruja's
dialogue journal entries rather than fn her
other writing because this was whare she
writes regularly and spontansously, without
as such seif- or teacher monitoring or cor-
rection as in her other writing, providing
an indication of development in the freest
written context. compared Maruja’s first
six consecutive dialogue journal entries frox
July 1 to August 19, 1985 with her last six

2.

3.

4,

Q

consacutive entries from March 20U to April
10, 1986, concentrating on patterns of
developmant 1n these four areas, 1 found a
remarkable reduction in pause points betwaen
the two sets of entries, with 21 out of 28
words in the early set and only eight out of
440 words 1n the later one., Even though
Marujs wrote more in the later sample, she
prt‘m‘aud only around one=third as many pavse
points.

Use of capital and small) letters also
evolved from the first set of entries to the
second, While the first sot contained 95
&x’iﬁ?lﬁi of incorrectiy placed cepitals or
small letters in the sample of J28 words, the
second set contained only half as many errors
of this kind--50 in the 440-word sample.
Marvja'’s writing had changed from a jumble of
letter typas with capital letters in any
position in the word, to words mde mostly
of small letters placed where they belonged,
In the beginning, she always vrote °F" and
"K* and usually wrote °"T" as capitals. By
the last entry the correct use of capital and
srall forms of these letters had fully
developed.

Simtlar changes took place in Maruja's
printing and cursive writing. 0Oddly enough,
she began by using predominantly cursive
writing, but, instead of connecting these
letters, she left spaces between them in 2
word, and interspersed a few printed letters
throughout, Her last entry was primarily

rinted, with a few cursive letters sprinkled
ne She was experimenting with these two
aspects of her writing and opted for
printing. Changes back and forth from cur-
sive to printing both on the word and sen-
tence lavel were still evident in her last
cntr{i but were much less frequent,
¢ last feature that | examined was the
connaction of two words into one or the
separation of a single wrd into two.
Although this 13 a typical feature of many of
our studests’ initial writing, few eunglu
occurred in Maruja‘'s journal entries. She
separated "same times® (sometimes) and united
"ofcurse® (of course) in the first set of
entries, and I found very little change in
this feature over time, with only scattersd
e las in the second set.
four features that I followed in this
one student's writing seem to reprisent
points along & continuum of developmental
progress in writing. Pause points may be
1lustrative of punctuation development. The
(Continued on p. 7)
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interchange of capital and small letters, and
the mixing of cursive and printed wrmn?. my
represent & ctage in the dovelopment of letter
formation, The imappropriate connection and
division of words miy represent evolution on @
word level, Other features, resentative of
dovelopment of writing on a sentence and dis-
course level, could also bo igentified ang
followed, Those 1 chose to look at offer edu-
Cators an easy way to observe the evolution of
student writing In dialogue Journals.

It 15 unclear whether all the differences
1 found in Maruja's writing were due to the
m:?'epge;wnzd s shy hgd to ‘cwiriﬁnt uit?
writin or ournal, to hor exaai»
nat on'o’ {or 177 J”! mtriu'to her, to
other class activities, or to a comdination of
factors,

However, teachers constidering using dfa-
logue journals in 2 adult literacy program may
find the results of this affort encouraging.
At a minimun, dialogue journal writing appears
to provide a context for use of features
learned and practiced in more controlled writ-
ing exercises. It may also provide a place to
acquire new features in an enjoyadle and free-
writing context,

¢ SED Center is & nonprofit, community-
based educational organization offering low-
cost services to the residents of the predomi-
nantly Hispanic nefghborhoods of Adsms Morgan,
Columbia Heights, and Mount Pleasant.] o

Research Report

Jacqui Whisler's master's thesis, *A Dia-

logue Journal as a Means to Encouraging a
B lnwnl's;mnt to;ﬂn Cohesive yl" Unf-
versity of Texas st ington, May, » 18
particularly relevant to &n theme of t.hzs
1ssue. She compares the dialogue journal writ-
ing of one fifth grade student, “Juan,” a
native Spanish speaker, with his in=class
essays, focusing on cohesfon. She discusses
the role of the dialogue journal in developing
use of cohesive devices and audience swareness
and in {mproving Juan’s attitude toward writ-
ing. She shows that the dialogue journal
served as a very important entres iteracy
for this student and an {sportant source of
information for his teachers about what he was
actually able to do in writing. The dialogue
Journal allowed him an rtunity to write
whareas much of his in-ciass writing®
nvolved work sheets and brief exercises), and
fn 1t he was adle to express himself such more
effectively than .e could, at that poist, 1ia
[his in-class essays.e®

Q

Using Dialogue Journals for a More Meaningf
vitural Orientation Class

* Kirsuen Johnson, Phanat Nikhom Refuges Camp,
Thallang

Ny coordinator had called the class | wes
boUt Lo teach @ *drean class.® Byt when |
faced those 26 Laotians on the first day, 1
had my doudts, 1 had never taught such a
high level bdefore, nor such & large and
varied class, This was & cultural orieata-
tion (CO) class, and in the 15 weeks before
By students left for the U.S., 1 was expected
o communicate & myriad of cufwm issues o
thea. 1 hag some 1deas adbout how to teach
these students, how to guide them to teach
thenselves, and how to assess vhat they had
learned. But how was I to gain insight tato
their personal thoughts, address individual
needs and prodiems, and encourage them to be
open with me? Many of their true feelings
wvould never surface in such a large group. |
had to find @ in which they could. had
heard of other classes using dialogue jour=
nals and decided to experiment with the tech-
nique myself, adapting it to fit my students’
needs and my own ?oals.

Mhen 1 first introduced the fdea of keep-
ing a dialogue Journal, my students were
somewhat confused. Even though 1 gave them a
long 115t of ways to communicate--asking
questions, making comments on OO lassons,
practicing gramsar goints. writing creas
tively, or Just spilling out anything that
wis on their minds--they were unsure of what
1 winted, having bean used to 3 much more
structured educational system in which
teachers’ expectations were more clearly
dafined. Finally, I told them that 1 thought
it was important for them to improve thetr
English, whereupon they fell to work. Of
course, | wanted to 9o far bayond improving
their writing skills, but real sotives
were 50 vague and cosplex that I didn't want
to burden my students by trying to explain
thea. Throughout the qycle, 1 let them dis~
cern for themselves what my motives wers
what 1 encouraged them to write about and
1 responded to what thay had written.

Though my students were fres to write
what they liked in their journals, many times
I gave them structured Ydeas to focus their
sttention. 1 would ask theam to relate their
writing to what we had been studying tn QU
class, either through direct commentary, or
by answering an open-ended question. Th

’ (Continued on p. 8)
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our class discusstons ang activities, | was

able to assess thelr knowlodoge of and atti-
tudes towdrd these iIssues only to 9 Vimited
extent and wo could explore them

further 1n the Journals. 1 also took par-
ticular interest in whather or not the stu-
dents had other concerns which they might
have been too Inhibited to express openaly.
From thate journa) responses, | would struce
ture in=class activities mi would focus on
those concerns.

Many of the students volced fears in
thetir journal entries about losing their tra-
ditiona) culture as they decame tmmarsed in 3
new ong, 50, in class we qiscussed the con-
cepts of tradition, clviiization, and wests
ernization and hov a group of people could be
Influenced by these. Through our discussion,
Ry students were able t3 see that one cin, in
fact, keep ona's past alive, and that 1t s
gg.ztwong to m botd cultures. 1 was glad

1 Md read thelr journal entries before
the discussion, s0 thit could refer
directly to thetr concerns, Furthermore, the

discussion made wore sense to the students
than 17 1 had just come 1n fresh one with
Questions about changing traditional culture;
our discussion wis given another dimension
because the students had had an opportunity
to think and write about the topic first,

Sometimes the students asked questions
about what would be required of them in thelr
nev home, Some ware simple and straightfor-
ward: “0oes every parson in the U.S. oo to
the vniversity?® MNost, however, were mors
complex and 1t took a lot of time and con-
sideration to form » response: “Do the
American girls need to gt married with
Msz Or another refugee?® Whea | responded,
1 made 1t clear to the student that | could
only write from my own expsrience or blas;
another person might answer very diffsrently.
Often the students would make statements such
as:  "Al) Asericans respect honesty, isa‘t
that right?® Then we had to discuss the
fssue 30 they could get a mors realistic
view, 1 hoped thay realized by the end that
there are very few questions that can be
answersd 1n 3 cut-and-dried manner; to
e D O

fvely simple. [ e

vas w.*thlukmtotthuhldm f20d
that in order to learn the truth of any
matter, one myst lore further.

Because of the Asisn tradition of retain-
ing a certain formal distance betwesn teicher
and studeat, 1 thought when 1 first began to

work with sy students that | should not elliow
myself Lo 9ot too close., Casy faniliarity
aight dissolve the respect we folt for each
other. Still, teachers are humin beings and
feel a Kind of Kinship with thelr students,
The teacher cannot show this feeling in an
overt m; 1t myst De espressed ia sudtle
viys. 1| found the journals a good way of
builaing rmml relationships with sy stu-
dents. Nithout having Lo embarrass ourseives
in sny way, wa could carry on a special rela-
tionship through the written word, This did
not lessen the respect batwedn uk; rather,
18 heigntened tt. QBacause of this bond, wy
students were more willing to Yisten to me
and give of thomsalves in the class, andg |
was more genuinely willing to put 43 much
effort as 1 could iInto making 1t the bost €O
class that 1t could be, o

(This article 1s excarpted from an article
of the same title in Passa a journal of
refu education, Vol. ¢, Mo. 2 (Summer,
1985).)

Ibe Qiplog Maker, 1104

et

seodr8 interactive wrd gmxsm that help
4 taacher create her MY of a written con-
varsation-=in English, French or Spanish--
with un¥ students. \henever we mrtg in
face-to-Tace conversation, we sigm m-
taking tn miny ways, but most often by saying
something and waiting for a responie. Mith
the Dialog Maker can write to students
and The SoTtwire will leave *pauses® where
they can respond later. Bafore class, a
teacher uses the computer disk to write a
string of both GENEKAL and PERSUNAL messages.
Later, one at 2 time, students "hold wp thelr
end of the conversation” on the computer. As
5000 3% & student reacts to the taacher's
sequence of messages, the computer prints out
2 playscript--with the teacher and that stu-
dent as the principal actors.

B1lingual English. 1sh and English-French
varsions for Apple 11 computers, w'th a
User's Guide t the progrem and dialogue
.;ouml writing 1n gensral, ars available
ron Interlesrn for $49.95 st Box M2,
Cordifl-by-the-Sea, CA 92007. Look for an

article on these rams {n the next Titue
of Talogus,
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Moving Students from Frozen io
:!:r?e‘Culun Languago Use

*Leslon Rood

In 1carning a foreiga Ion?«nge. fant)lar
language patterns can be vital, Our E5L stux
donts often find language patterns helpful
eirly in thoir learning, decause they allow
then L0 produce language with a sense of
accomplishment and the secure feeling that
thoy are speaking correctly, feelings so
important when one 15 trying to become profi-
clent in another lmrugn.

In reading the ¢ lloguc Journals of my
begianing ESL students, 1 often see evidence
of the reliance on faniliar iiﬁg?:fé '3;:
torni, which may take several formms,
students in with the disic, "Wat's your
aamal* and nme 1 Mary.” From this they
My move on to the use of "l like,,..” pat-
terns=="1 {ike to play 5all,” *1 like you,*
etc. With humln students, | t his
a5 an oirly stage their devalopment, and
in sy responses 1 attempt to build on the
\m’c that s there,

UnTortunately, students can “stall out®
o a pattern, and 1t can become & crutch,
Because are not proficient in English,
they have remained 1n ESL classes as they
aoved from one grads to another, whers they
have been taught and retaught certain fixed

4563 and sentences untd are rein-
orced and almost sutomatic, redch a
level of cartainty with parts of the language
that they know, and do not progress beyond
that. For sxample, One student of ming who
truly loved writing in his journal would
write about some topic and then writy the
pittern, "l Vike,... *0o you 1ike...?" If
ba told me adout @ whnludplw.ho

ended with, *l 1k mwm “K!
",

the 1* Each day was
tﬂl?a?n whitever 1t was he had on his aind

and then using the seme pattern. For this
tife vy Lo 0d ooe toptc ol beeciuctiing.
safe way one c weitin
until he thought of another topic. ,’
The use patterns by this student Mas
to rethink sy original megative
toward the use of patterns and to
be functional at certain
development. However, stu-
out of using fixed
to more crestive languige
feve that a teacher using
foum!s can asist in that develop-
This can be done in several ways--by

varying the pattern, maging getails Lo the
original pattern, by ¢n ain? e wrger of
the patterns, or by introducing new patlerns
related Lo new LopICS==al] ways of supple-
menting or breaking the pattern, Mhen the
student writes somgthing like, “I like the
gm0, " the Leacher might 204 9 detail about
the gimet  “1 can se0 you like the Nnddall
gum" Timo or location could be added:

Yes, you like the game we play at recess® or
*fou Jike Lthe gqane we play with the olher
ciess,” i‘mmnt the statement can aiso mip
Lo change the pattern white using the same,
fantltar vocabulary: “The hancdall game s
the ont you Jike.” MiLh more sdvanced stue
dents, asking "Vhy?® can mwnr thom to
sladborate and vse more creative languige;
g‘i‘;ln Um:‘o ch?l:? can g\g‘; g;gcnnﬁ:ng
and responding simpler: , you like
the wvas it funny? Was 1t sad?*

Sometimes the teacher u{ simply want to
respond to the student's toplc, but use very
1ittle of the student’s language, as in this
response Lo one of my students:

Student: Todey I play ball. Tomorrow
. X play balle. The mxt day I

pley Mll.

Teacher: Play ball in ares 17, Play

«ith the boys anl girls of our

Roon 11,

Today you raad adout the days
of the week,

Nise P__will rot bo hare this
vesk.

Mith these beginning students, new elemeats
added to the student's original pattern and
nev language that 13 introduced need to be
added with meaniag and in context, to ald in
the student’'s comprehension,

Oialogue journals are an excellent place
to guide students in subtle vays avay fron
frozen, familiar ) patierns and to
move them along in thelir language develop-
ment. Students have time to redd, procass,
and question 1f they do not uadarstend., Thay
can reviev vhat thay have resd, which rein-
forcas 1t and Melps them to capture and
retain new words and patterns. ¢
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CONFERENCEPRESENTATIONS

Dielogoe journal and personal gourml writing
were well represented at the TE3OL Convestion
in Aahetn, Caltfornia, In Yarch, with taree
differant sessions,

1, *Perspectives on Journal Writing:
”ﬁemmn and Praciice” ’

This day=long colloguium consisted of six
papers., Two wire dout personal journaling,
an adaptation of Jra Progoff’'s Intersive
Journal Processs

*A coatext for collaboration: Teachers and

students writing g. ether*
Doana Jurich, San Francisco State Uniy,
Lavren Yanstt, Alemany Commnity College

Discusses tha way that writing and
sharing journal eatries along with stu-
dents changes the taacher's role from
sisply taacher and evaluator to fellow
writer, and also changes Dasic Leacher
perceptions about writing.

*The journa) as geare*
Tomara Lucas, Stenford Unisersity

Discusses personal jJournal writing &8 2
re with 1ts own set of coaventions.

n a class in shich persondl joursal
writing 1s central, students and teacher
negotiate and begin o internalize these
conventions over time, although they are
n:nr articulated a5 such &t begin-
ning.

Four papers sere about dialogue Journad
vriting, with ESL elementary students:

:?mmof ujg:::ﬂ wll:l:ﬂ m :qnu'l-

on grammatica .

Kngft Peyton, Center for »:ﬂ
inguistics

Shows patterns of grammetical acquisi-
tion ia the dialogue rmal writing of
sixth graders, beginaing English
learners. Although the nis wmre
used strictly for comsunication with mo
focus on tical accuracy, students
danonstra increased accuraty in the
use of cartain grammatical forms over 2
yoar's time,

10

asd with haaring-inpdired studentsi

*Conerence in deaf students’ writing®
Joha Alberiint, mitional Technicel
jastitute for the Deaf

shows mov students’ nulgve Journal
wriling can éanonstrate their vie of
organization and conesion in written
(eat, and argues that such writing can
foster language objectivity and metalia-
8:3."‘ ArenEss, 45 & Ladcher responds
sth 1o whal & student has said and how
:& was sald, in a conversations) <oh-
Qit,

*The dialogue Journal and reconceived curs
ricuiun theory*
Sonnie Meath-Lang, Mational Techaical
jastitute for the Deaf

Suggests Lt dlalogue journal writin
provides a basis for re-exanining basic
assumptions adout the goals of educa-
tion, the natyre of student-teicher
relationships, the purpose of writing,
and judgments about what constitutes
*9ood" writing.

*Dialogue rnals and the interactive
tesching of resding”
Margaret Wlworth, Gllavdet College

In coursas that favolve extensive redd-
ing, dlalogue journal writing provides &
forum for mcmlalnb what schemats
students are bringing to the taxt, for
bringing student ions more
closely in line with the meaning of the
test, and for modelling reading strate-
gles and suggesting alternitive strite-
gles that students sight use.

2.  "Reading for Cultural Insights: The Use
of tha Olalog Journal ia tre L2
Classroon®

Morgarst S. Steffensen, 111inois State

Uafversity

Can the dlalogue journal be used 0
teach ESL students about American
culture and isprove their reading and
ftion skills sisulitansously?
Steffensen investigates this question 4

(Continued on p. 11)
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3.

an Intermediste CSL course ot 1%, wiing
8 reglonal novel &5 the dasts for @
soneiter=long dialog adbowl the culture
of the Nigwest, where the studeals were
swt& Ten undergrasuates onrolied
in composition course speat two
hours & woek ;udjlu Mitliom Mnwell's

sbovt 1L In Iheir Journd

of the week, Jjournals wro ooliectled
and Staffensen and 2 Ladching asistint
m:oom o the entries, Later stu-
dents read and dislogued sbout Robdert 8,
?zmr‘s farly Autumn, 2 detective
siory.

Responses took several differeat forws,
Students' questions, wAich renged from
the literal to iInfarentisl, were
answered, and any errors in tmterprata-
tion of tho text addressed, The
fnstructors a1so asted Questions that
encouraged Lhe students to compire moti-
vitions and actions in Lhe rovel o what
woiuld Do normal and cspnpruu in thelr
own cultures. By asking studests Lo
{interpret the Dehavior of virious char-
acters on the basis of American somms,
they probed desper levels of inferenc-
ing, Fimally, oncouraged studeats
o evaludte characters and respond
affectively to them,

At the end of the somester, students
completad a 21-1ten attitude scale,
Their responses indicated that they felt
they had gained 2 nusber of benafits
from the courie, fiIncluding oreater
cultura) insight and skill in
reading, writing g studyinjy.
Responses 4150 showed that they Md
mc{u the coirse. Waille this method
should be studied furthar, particularly
to Quantify the Siins wade In malag
and composition, this 13 an interesting
application of the dialog journal that
others might want to sxplore.

*"Using gumh in ESL composition

classes

Margirst £, Craves, lowa State
University

We did mot

M abstract of this pre-
seatation,

it vas adout dialogwe

Journals. Mrite to Margaret Graves
for details. o

NOTES FROM THE FIELD

wnat sdout Aeeping a ¢dlalogue jJourmel
with somoonge we work wilh, who 15 tryleg L0
tearn fnglish? Rosenarie Mellman, ¢ reading
specialisyL for Lhe Montigomery (mi County
Schools, found her best epportuaily o Lry
out he a19) guraal ot home rather thaa
at school, with the wonsa who helps her clean
her house once & weel, Siate Mosemirie is
gona oSt of the Lime, tmire 15 little oppor-
tunity for conversation, Those who Dalieve
that writing shoyld not, iIndeed cannol, e
acquired apart fraum acquiring the Aility o
write with *vofce’ and personal expression
will fing this gialogue proof tnseed, ,

Rosemirie writesi “*Coanie NS ‘,me for
V.Ss € timuhig. byt NS Dot undble 10 pils
the weitten tost, She works only a5 & houses
mid, and NS very Vittle contact with Inglish
speakers, Mere ara the first entries of owr
dmo'm journa) a’: wrote first after |
explained 1t 1o ker orally,”
1 Friday, April 25, 198%
eoeX told you adout how writing to s overy
wesk onn balp gour ability to spesk Emplish.
X would 1ike to try the idea and wee if it

y *

right below this sote and I will write bick
Lo you.
(] May 7, 1998
I wake ot Live oclock bt get wp ot Live
thorty, I's gon to bsthroon to s my face,
wish fres wther and soap, and cleamr my
tes and conb mey hair and makoep, Venl X
look in the miroovw a beautifal eairli? I ask

: do you Akaow that dmatiful gairl.?

door, walk oar, ani got workesoo
éomlc's first entry certainly shows the
wmfortunate inf

Togue joursal thst ins with th
aga expression, n?&s FRaRll
1ike Nosamarie a3 ’
iacreass the wri

“% ":r}:::n‘: flection of
us v ' asare on
uglm that we al‘

£

1n
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FOCUS ON THE TEACHER: DENEFITS, STRATEGIES, TIME

Most of Dhe Lime w@ writle or 1alh aboyl
dizlogue Jsurnals only in terss of Use beas-
Fils students receive. Arg s&g!a?&e Jourisl
tedchers by mature 1AL wselfisn? it may b2
%im 10 s l'e;hgn* e Lrulhi W yie $l4-
ogue jouraals 950 Lhey Mmool our own
8004s A5 Leachers,

This Issue Luras 1o 3 folys on the
teacher, Ia Jé; mhﬂ‘. : mﬂ;ﬁ m' ?;M
réasons 2y W3e d1a10gue joura)

#94rass sove of (he isswes of time and sira-
tegies for resposding., Comtributions frem
two elomeatiry leschers, Lesiee feed and Mury
Austing teo secondary teathers, Cyndy Shelton
and Kathy Andersen-Smith; g 3 priipal,
Jin Nalvaney, on toacher bomefits are conple-
mented by research perspectives from Rod
Tieroey and fMartha Dolly. for taschers wmo
Bave Decome computer t, Domnis Sayers
describes softmire which 3)1ows 2 tadther to
maage dialogue journdls on 3 single file

system,

Gotling comstant foodback on Lhe effec-
tiveness of teaching in terms of ingivideal
Studenl noeds 15 an esseniie) part of staying
alive a5 2 teacker. 1 am convinced Lhat most
teacher anxiely and *durmout” come from sot
knowing if one has Dees effective or made @
difference that cay--and Mving o plan for
the next day in spite of the wncertainty,
Lesiee Roed remings us that im order Lo de
motivated and open to 1caming, teachers also
nood inmediste, meaningful feeddack adout
their offorts. EKaowing Lhat you can resch
esch student every diy, even the Quist omes,
is another viay in which a writtes gislopwe
redices teacher amxiely, as both Cyady ,
Sholton and Kathy Andersee-Snith poiet out.
We're pirticularly glad o have these two
high 52hool teachers discwssing why dialogue
Josrnals are melipful 1o tham,

Increasingly, methods of gisciplime place
the teacher and studest in 2 adversirial
relationship, instead of participiting is tre
shared construction of imowledge. Mary
Asstin's and Jen Wlvaray's articlies sugpast

Q

1L gislogue journals can e 3 wsefel aiter.
native 1o the realpelitii appraach 16
£1355Vo0R Bandgumestl, wveh Wik & vafy @if-
freult chass, _ _
~ Pernaps the witisite bemefit of Gialogee

wraals for tadthers is suthemticity,

xinp Groenp, ia é,‘;', : i -3

L Moressad 2

it they "mad mo Vife of (!Mirl’m. 0 boty
aod 80 ineardeess...iafinilely conirolled,
tachnically efficient, inpervioss to moods,*
What theie articles stress is the opporteaily
for teachers to speak i thelir own wices,
for self-gefinttion for al) the 1005 ends
and GOubLS and guistions which Greese defimes
a3 essential for 2 geswine leaming
entomntler, In the research saction, Nobd
Nerney gives o fasciniting accosst of waat

: whon he deliberately waried the
avthenticity of his re s Lo student
teachers, mixing in "glid* comments with pers
$0nd1 g refloClive ones,

WAL comes tArOough 1 each of Lhese
articles 15 the Gaop satisfaction of
Loachers whd are fingding Lhair owa noeds mot
in the wery process of leaching itself
because of glalogue josrmal use: getting
feeddath on the effectivemess of tesching,
redching the individusl stetent, minaging
classes whore giscipling prodlens ang
#gjressiveness threaten 1o elimisate tedcr-
ing, and exploring their own infinite
variely a5 2 model for studeats to @ the
same, o

-

ASE
YER YEACHER, THERE IS HOPE - Mary Aawtia ... 2
A PRINCIPAL'S VIEW - Jaa




Yes, Teachor, There ls Hops!
: Bhiry Awran, Byrknnll Eiom , Favta CFS

"Raped"  Last pear, late A Novenlber, |
“35 AOL 33 SwFe Lhefe wal Rope, A% Taf 3% ay
SHEM $rade €185 wis camterned, ,

AS 2 sewly mIFRd tedtmer 1A F2arfa
Covnly, Mirgiata, | Hegan Whe yeaf wilw
Teealistic, wapeful Lhowinls M erpeilsilong
CHRLanRIng My how PRSILIGR, Dyfely Tmis
Covtly, wiLA ILs apliopwide repvlation foF
ouLilanging Schol arship and exdeplional pra-
fesstondl workimy congiiions, t(oeld kave #o
sxtfene ASCHRARITY WA FOLI valigna)
Brobions awewg Tis studemis] »

MRS ilesion was short:lived, The i
mise of ah oulstandieg curritelum and woriing
congitions wis nore Lhan fyltilled, bt
andlher kind of realiny stomped and sireamsd

through my €obr with the first pell & the
begimring of Uhe schoR)l tarm, The ward wis

:m lm;gm:mgmlm;aﬁ
rehan in right, from vry Beglaniag,
UL was Uhe enly ahjective on wRYen ay Class
cowid agree, ,

__Toe catasirophic amd completely frys-
Lraling compdsition of LS particelar clasy
bacame nore paisfwlly appireat (o me with
eMn passing diy. Several of my studonls g
vory domiseering, overdbearing, oven obacsiows
. Whon Unese studenis 105t
Unheir tompers, Uhe remdising stusents became
imrticulate, wiceless, wild-epee, frign-
en2d childrea, O especially ¢isturded stu-
Gont oule disrwpt ny emtire class for

several dys, » aBy COMRURICILION
with ny class vanished and vas replated witn
fear ang mistrwst,

In 3 Mg , elempatary sohool Such

45 mine, SWCh studonts oftee "pile wp* in one
classroon--Uhere just area’'t emowgh classes
10 spread hom arowndl A very spportive,
genvimely caring staff, especially my prin-
cipdl and Lhe cownseling resource teacher,
worked unceasingly with we to alleviate the
prodlens, We held worthwhile conferentes
with paradts and stedonts, but progress was
Rard o detect. The alnosphere was &fia-
sitely sot corticive to learmimy, and even
e caseal cbserver felt the res T a2
lack of class cobesiveness., [See "A Primci-
pal's View of Dialogue Jowrmais," by Jan
Pslvanay, this isses.)

One mia, ny priscipal calied m2 imto
ber office with yet amother altermative-»

2

T R A Ry S N Rt S e

alggue Soufnpis, She fpd Jued dakhhed
oyl Thelf yie sy & foih 8 pePvekst i il
Commeniiatliom, mg we Holh grexpwd 10Ny
PossInle telytiom entmysiasingslly. # I
Paney, we Bad S1iply evhReilod 0 ky Biher
#Termitiyes, )

Fraptdy, a8 mr pPLRcial faleays Mopetel
By tebere)) erpleimed TR Few Aaik1i 59 e, |
Foll ThOPLILHEm Cheepihy I8, § tealijed
YOy 1R Halogue Jaermaily would Feguire
3 Lplal Gomilmerl shd Jeslbe 19 Luifend, ony
AQYIETenAT Kime 40d oTEOTL on Ry #otl, Wevild
hehe bt Lt Bokefils | hoedodl  Thive Semmed
10 e & gliomer &F hape tron Pepirdd Abat
the effstlvenpss 81 Ndlaywe Joumals for
TARLITOOM Matis planwnd ,

whe | AALroltuied @Walague Jiwiiels 19 My
TesgrUhm-relahtive 1853, LABVF 1750 Fodix
Lioh i35, "fou've g5t 19 bw nwn?, LY T M
wome of Uhe nere belslenows uhet Hlatemtiy
refuied (9 wiile, | SN tonig Yhe ¥ssie,
Over digmiy ?@r anl of my €leis wigle 1o me
3 ke vy TIFPSY appudgunity sy wilhia 3
woik OF Lwmd, The mtPe rebeliises ohes soum
gmmﬁ in, vt ilieg 19 e Terl wi,

eised ferlings Red fimally foung an
aeepladle outiet, A fovw of Lhe Mot Quiet
ones Jist (owien’y seanm 19 Stap; | wis amadied
g overjoyed 31 Lheir opemmeil, | lamct
Aot 10 Cowniel Them, Bl | 419 13sten g
Yymbaimire,  Tee aimespwere n ny «lassroom
He3AN 1 Chanye,

Atter the sovelly of the experience pt
@ly jourssl writing Degan 1o wear off, our
arrespontient Hogan 1o decline, A few stw-
danls wrple Lh Same meanivgless message By
afler day. Respongiey Lo Uhem betame Lediows
after some Line,

1 rad 19 search for mew me Teteresting
10pIcs 10 G1SCass ia my mespinses, | @15
Covered UL Ay Stwgenls Fell wery spegial of
| seared some small ares of my jersomal 1ife
wALh them, ,thwrnmz delatls abowl ny life
bacame meaningfyl aod comsequential if only
one stvoanl knaw et tham, | hecame nore
personadle 49 my chass as 2 resuly of tmis
ind of sharing, and wo L frienss,

Becavse of the dlalopue journils, ny
Quiel stusenls (Svld revedl Dhelr fears and
Bally abusive stwgenls ¢ould write avoat

their LNer TR SCNedm acress Uhe
c!aﬁ.%s who were WiSibly ¢isturted

by my or oledr tedtiers® wafaie actiom couid
Compiain and voul their foelimgs witMOut fear,

(Contimuad o ., J)

" .40



(Continued from p. 2)

This afforded me the opportunity to explain
some adult actions which seemed unjustified
‘at first glance.

As a result of this experience in journal
writing, my class eventually began thinking
as a class, not merely as individuals striv-
ing to meet their own needs. They began to
accept each other and actually could laugh
together at their own shortcomings and some-
times outrageous behaviors.

Upon reflection, I have concluded that
dialogue journals are definitely a benefit
for me. They enabled me to understand so
much more about my students and the reasons
for their actions. By the time the year
ended, I felt very close to them. Although
many of my non-contract hours were spent
writing to my students, I knew something very
important was happening each time we
corresponded. @

A Principal’s View of Dialogue Journals

- Jan Mulvaney, former Principal,
Bucknell Elementary, Fairfax CPS

“What can I try rext? I've tried every
teaching, behavioral and classroom management
strategy I know and nothing is working with
this class! What do you suggest I DO?™ If
you are a principal, you may have heard these
questions recently. If you're a teacher, you
may have asked them.

Over the past seven years as I have
worked in a variety of support roles to
teachers, I have frequently needed another
"trick in my bag" to offer teachers as an
alternative to use in the daily challenge of
meeting the needs of students. At the
beginning of last year, I became interested
in dialogue journals when I was seeking
alternatives to suggest to a teacher whose
sixtn grade class was presenting unique con-
cerns. [See the article “Yes, Teacher,
There Is Hope!," by Mary Austin in this
issue.] The traditional techniques and
“tried and true strategies" that had always
worked for this teacher, or for me, in pre-
vious settings were not working!

3

As I listened to an explanation of how
dialogue journals could be used to improve
classroom communication, my mind immediately
Jumped to the possibility of suggesting
dialogue journals for this particular class-
room, where the need was to create cohesion
and some compatibility among the students.
explored the idea with the classroom teacher
and our counseling resource teacher, and we
decided to order a set of blank journals and
begin as soon as they arrived.

I

From my perspective as a principal,
dialogue journals made the major difference
for this class. They provided the structure
for these benefits to emerge:

o Students began viewing their teacher as

a caring individual who was working to sup-
port them, instead of as an authority figure
trying to control them.

o A respectful rapport and understanding
between Students was developed.

o Class problems were resolved in a posi-
tive way.

o Each student received support in a very
personal, positive way.

These classroom benefits brought further
positive results; most important were fewer
behavioral problems being referred to the
office and a positive, confident teacher able
to handle a very difficult situation at a
high level of professionalism.

Obviously, the teacher of this classroom
is due much credit for her openness and
willingness to try a new strategy, and for
giving her time and energy to respond to each.
entry. [ saw the time she spent as an
excellent investment, because it created the
improved student behavior which allowed her
to do the job she was hired to do--teachl

I have added dialogue journals to my list
of alternatives which I can offer teachers
when the circumstances, and the individual
teacher's needs and personality, seem appro-
priate. I find 1t is the kind of viable
option which results in positive changes for
both teachers and students. ®
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The Safety Valve

- Cyndy Shelton
Huntington Park High School, LAUSD

I have been using dialogue journals in my
senfor high school English classes for the
past three years. I do not correct the
writing in the journals, but I do give stu-
dents points for the amount they write; in
addition, they may turn them in when they
wish, and we do not have a certain amount of
time each period for journal writing.

I have found numerous benefits to me, the
teacher, that are not per se related to the
students’ writing improvement. First, I have
noticed that I am able to develop a much
closer relationship to all of my students
than time would permit in the classroom
without using the journals. Second, I find
that I can use the journals for behavior
modification--theirs and mine.

Many of my students are intimidated by
me. [°'m big, blonde, and brash, and worst of
all, I'm loud. While they are often hanging
on every word I say, many would die rather
than talk to me. However, many of them love
"talking” in the journals. Some of them will
make a8 comment in the journal about what went
on in class that I know they would not feel
comfortable saying out loud.

Some of the students in my fourth period
this last semester, for example, loved to
goad me into talking about sexism--I had an
unusually vehement, macho bunch of senior men
in the class.

I found that students who would not join
into the discussion would cosment on the
discussion in their journal entries. The
women, who seldom vocally supported my views,
would write about their thoughts on the sub-
Ject. One young woman started to explore her
boyfriend's reaction to her working and his
double standards. One of the young men who
agreed with part of what I had to say con-
tinued to try to correct “the errors of my

. wayward thinking" by quoting other teachers

and different material that he was reading.

The second clear benefit to me is that

"students who are frustrated with me or the

class have some place to vent their frustra-
tion. .The journals .are safe. The ones who
are upset ‘with me find out quickly that while
1 usudlly fight back with them--via the -

‘Journals=-1 will .not: let what thay say in the

. Journal "affect what I say to them in class.

i

1 find as frustrating to teach as they do to

‘My seniors must write a term paper which

4 .42

I find as frustrating to teach as they do to
learn. Our mutual! frustration causes a high

stress level during that time. As they
research, I have them check with me to make
sure that they are doing the process the way
I want them to do f{t. e student resented
the way I wanted to check each step and tried
to confront me on it in class. I would not
let him argue about it duriag class time--it
was a time-waster and d-irimental to the edu-
cational environment for the others. In his
Journal he raged every day for two weeks
about how childish the checks were and how he
refused to do them, but he did turn in the
paper--albeit without the checks--and passed
the class.

Another student, Hector, virtually
screamed at me in his journal for several
days after the first progress report because
he felt his journal should have earned more
points. At one potnt, he asked a series of
questions that I didn't cnswer; he then wrote:

I'm not trying to change my grade by
ezpressing my opinion. You know me
better than that. I thaink your
missing the point, I notice you omly
answer the questions that ooncern you
not the Jjournal.

I wrote back:
I'm not going to be dictated to by an
18-year-old with a bad attitude. You
don't want information; you want to

attack. So buss off.
His answer:
Bxzzzzxssssss. I'm 17 years of age.

Enough of these bellicose oommunioa-
tions. I did some extra oredit--its
a 8o 'n' 80 poem. There will be more
by Nonday but this omes really to
ocover up if I get a bad grade.

My response:
God, I'm glad that is over! I have
trouble staying mad.

I love that exchange. And it is indica-
tive of the value of the journal as a tool of
real communication. I think teachers and
students spend too much time together not to
get angry with one another. It is vital to
give students the right--and the right
place--to blow off steam. I believe that
using the journal as a safety valve is one of
its most important uses. ®

[Cyndy Shelton is spending this school year
as a teacher-researcher with the UCLA Writing
Project, studying her own use of dialogue
Journals.]
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Dialogue Journals in Marketing Education

- Kathy Andersen-Smith
Broadneck SHS, Annapolis

In an effort to implement a useful
approach to sy school's writing across the
curriculum program, last year I began using
dialogue journals with my Marketing Education
Work Experience students. Rather than find-
ing this approach the burden on me that I
anticipated, the experience of dialoguing
with my students has been enlightening and
enjoyable for myself, and I believe 1t has
proved to be a good educational experience
for them.

Most {mportant, our dialogues have helped
me achieve a number of my goals for this
class. The dialogue journal has helped me
keep closer tabs on the work lives of my stu-
dents. It has helped me to know each student
in ways I might not have within the con-
straints of the classroom. Dialoguing has
helped me to advise and counsel students on a
variety of topics including future educa-
tional and career plans. Perhaps most
valuable to me as a teacher, the use of the
dialogue journals has enabled me to keep the
marketing education curriculum relevant to
the needs of the students through their feed-
back to me.

An example of a typical dialogue in my
class goes like this:

S: The work ien't that bad, but I definitely
need more money and more hours. I would
like to find another job with more hours
and morée pay. I'm gomna ocontinue to
Look.

T: If you are going to oontinue to look,
have you oonsidered keeping this job
during the day in order to get the
experience, and looking for another job a
oouple of nights a week?

We continued to discuss this particular topic
for about three weeks until the student had
clarified in her own mind what she wanted to
do about her job.

I have found coupling students' dialogue
Journal writing with Friday wage, record
completion works effectively. Each Friday,
when the students enter class they pick up
their journals along with their wage folders.

Q

They generally read =y comments and begin
writing in their journals; when the journal
writing is finished, they fill in their wage
record. Each week, I suggest a topic related
to their work experience, but always
encourage them to abandon the suggested topic
if they prefer only to address my comments,
discuss something important in thair life or
an {issue from class, critique recent activi-
ties, or just “jot down some thoughts.“

About ten to fifteen minutes of classtime i{s
needed for the combined tasks of journal
responses and recording of wage information.
¥When done, both journals and wage records are
returned to a locking file cabinet--assuring
the students of confidentality.

I have found that I am usually able to
read and react to about twenty journals in an
hour. As both my students and I become
accustomed to this kind of direct, informal
conversation, the time it takes to react to

Journal comments tends to decrease.

One more comment about time--the dialogue
Journals may take me an hour or so to respond
to once 3 week, but so much of the individual
counseling that once took up valuable class-
time 1s now accomplished through the dialogue
Jjournals.

In their journals, my students have
shared with me such diverse issues as the
fear of crossing a bridge on the route to
work, future entrepreneurial plans, job
changes, distress over an upcoming family
move, and future educational plans. Even
though they can write about anything, the
majority of their comments are school- or
vork-related. Those that aren't are usually
problems that affect the student's school and
work performance directly, and it's important
for me to know about them.

Being aware of the variety of issues that
are discussed by the students in their jour-
nals has definitely made me a more effective
teacher and work coordinator. In addition to
all the benefits for me in using dialogue
Journals, I believe that these dialogues have
helped me create in the mind of the students
the image of the teacher as a human being who
has a 1ife outside the classroom. ®




Time - The Greatest Gift We Can Give Another

- Leslee Reed

*Oh, yes, ['d Tove to do dialogue jour-
nals!with my class but I just don't have the
timel" :

How frequently I have heard that--and so
has everyone who has spent some time explain-
ing dialogue Jjournals to another teacher.

Ny first reaction is: “If you only knew what
the investment in that time would be for you,
as well as your class, you couldn't afford
not to take the time."

— tEach of us has the same amount of time--
no question about that. Our choice lies in
the investment of our time which will reap
the most good for us and our students in the
Tong run. Clearly, time in response to indi-
vidual journal entries adds up to an enormous
value to BOTH teacher and student.

Time has been called "the greatest gift
we can give another.” A friendly chat lets
another know that you care because you have
taken time for them to say what it was they
wanted to tell you. But our young people
seldom have the total undivided attention of
an adult for the length of time they would
Tike. Parents are often busy with homemaking
cares during the few hours when students are
home; teachers have many other students who
want to be "heard" and commitments to
fulfill.

Of course, there are always those
"aggressive” individuals who make their {deas
known verbally in spite of the limited amount
of time available--and as a result, those who
are less demdnding are left feeling even more
frustrated because they were not able to add
to or refute what was being said. Faced with
this, al1 of us would certainly agree that
the ideal would be ten minutes each day
devoted to each student as an individual,
without any distraction. Not only could we
allow each student to tell us what is on his
or her mind, but the student would be helped
by the very process of anticipating the
opportunity, and formulating the message to
be shared. With a class of 35, that would
take about 5.8 hours. Absolutely impossiblel

Yet it §s Jjust this “impossiblie” that
dialogue journals manage to provide for those
willing to take the time--not six hours but
30 minutes to an hour each day at my level
(elementary).

Teachers may understand the benefits to
students, but wonder of what value it is to
them. Early in our educational careers, we
learned the basic principle of immdiate feed-
back or response to stimulate the learner's
active thinking and motivation. We assume
that principle applies only to our students.
Yet as working individuals, we also need this
daily stimulation, this immediate feedback,
to keep us fresh, vital, and to give us a
deep sense of knowing that we are essential
to the educational process. The daily
respclmses through dialogue journals do Jjust
that

Unfortunately we spend too much time in
meetings that dull our thinking, annoy us and
make us feel that time has been wasted. Here
is an antidote to those feelings--real
response, genuine feelings and the variety
and challenge that only a wide-awake group of
students can provide. After a long, often
difficult day, writing in the journals is a
catharsis which leaves me feeling good about
mysel f, stimulated by what was written, and
eagerly thinking ahead about doing what I
enjoy so much--having real contact with real
learners.

For those teachers whose real stumbling
block is mount2ins of papers to grade, I say,
*0f course, but have you taken a good look at
your grading process and assessed its real
value to the students and to you?" There are
ways of structuring your class so that the
accountability of the assigned task is so
clear and specific that your “grading” time
{s cut way down, and student self-evaluation
time is increased. Vvalue of time spent on
each of your tasks, relative to its worth to
the student and teacher, becomes the equation
for creating the time you need.

Taking the time for dialogue journals not

.only benefits my students; it serves to vali-

date me as a teacher and learner. Such a
worthwhile investment] @

[LESLEE REED is the Los Angeles sixth
grade teacher whose use of dialogue journals
was discovered and studied by Staton, Shuy,
and Kreeft in the original NIE-sponsored
study (1982) and in a second NIE study of ESL
students (Kreeft, Shuy, Staton, Reed and
Morroy, 1985). These studies resulted in the
widespread understanding and dissemination of
the concept and practice. She continues to
provide readers with her expert, sensitive
views on dialogue journal use and benefits.)
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RESEACH ON TEACHER STRATEGIES

Exploring the Effects of Glib Responses
to Journal Entries

+ Rob Tiemey, Ohio State University

I had two reasons for wanting t e plore
the use of dialogue journals in my undergrad-
uate language arts class. [ wanted to intro-
duce dialogue journals to them, and | wanted
to explore what would happen when my respon-
ses were more or less sincere. From my
observations of peer response groups,
teacher-student conferences and evaluative
cosments on student papers, I recognized that
teachers often responded in different ways
(at different times) to students, and that
some students never paid much attention to
those sets of comments which tended to be
alnost glib (e.g., "good work. I liked the
,!ou developed your topic"; or “"needs some
work

To exp! ore with my students the effect of
different types of responses, I decided to
systematically vary the way I responded to
their entries. 1 chase three response pat-
terns: glib, personal and reflective. A

1ib response is one that is simflar to the

to 15 word responses that I (and, 1
believe, nan.y teachers) tend to compose. For

example, a glib response to a student's con-
cern might involve one or two insubstantial
statements pertaining to what was discussed.
A personal response involved sharing personal
experiences or views which paralleled those
of the students. 1 would often talk about my
own experiences as a teacher, writer or stu-
dent. For example, in response to one of my
student's descriptions of their initial
attespts to conference with a student, 1
discussed some of my own successful and
unsuccessful attempts. Reflective responses
favolved the use of questions wnich were
intended to have the students think about,
explain or elaborate upon certain fideas. For
example, a reflective response to & student's
description of a teaching encounter might
involve some reactions, but would be mainly
questions encouraging the student to think
more about what happened.

Over the course of the semester, we wrote
back and forth at least ten times. To exam-
ine the effects of my different response
patterns, I assigned students to one of six
possible combinations. Some students

;\)

»

recefved personal response patterns to three
letters, then reflective followed by glib;
other students received reflective followed

gersomn and then glib; yet others began
wit. glib, and so on.

What happened? 1t depended on the type
of response ‘the student received. Students
who received personal and reflective respon-
ses were cager to writ2 back to me. They
felt as if 1 had responded to their concerns
and addressed their explicit and implicit
questions; they became more involved in the
course. At the same time, their confidence
as writers grew.

If a student received a glib response,
his or her desire to write back diminished.
Some complained that they did not know what
to say and, in fact, the amount of writing
they generated lessened. Interestingly, stu-
dents did not complain about receiving this
type of response unless they had received
some which were either personal or reflec-
tive prior to the giib response. The
following letter from one of my students will
give you a feel for how students reacted to
glib responses once they had experienced
other kinds of responses.

Rob,

In your response to my sesond letter
{eoncerning feedbask), you said you don't
know if you givcdfood !udback. Well, to bs
truthful, I was disappointed at your response
to my third letter (about the oosan). Your
responseé was "Ne, too. Thanks for charing
your writing. I love the occean, too.”
soon as I read that I thought "Is that all?"
I felt as if I had presented a problem (my
diffioulty in figuring out a way to record
what I had experienced). I wnderstand that
you are not Dear Abdy: I wish that you oould
have either shared a similar experience or
suggested some possidle solutions. I have
been pleased with your feedback on my first
and seoond letters. I was just disappointed
with this last one.

Laurie

P.8. I hope that you don't think I am too
direot.

(Please note that although my response was
somewhat personal, it was very brief and
lacked any substantial response to her
concerns.
Toward the end of the semester, we took
time out to reflect upon the use of dialogue
(Continued on p. 8)
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Journals and 1 told them_ how 1 had purposely
varied the responses I gave. As we discussed
what happened, we agreed that the journals
enabled us to address a variety of concerns
and issues which othervise wuld have gone
unexplored. It enabled us to establish 2
form of communication. From my perspective,
it proved to be invaluable for counselling
students who were contuplatin? dropping out
of the program. They were relieved to
discover that I was not as insincere 2s my
occasional glib responses would suggest and
that, in fact, I had as much difficulty com-
gosing them as they had receiving them.
ndeed, the experience of receiving a glib
compent would not be forgotten. MNost impor-
tantly, many of us realized that these
encounters with glibness had cured us of
responding this way to others.

" Just as a sidenote, the findings I have
described prompted me to ask another ques-
tion. MNould elementary school children
embrace journals and be equally susceptible

to the effects of various kinds of responses?,

In a follow-up study at the elementary level,
the children were even more sensitive to the
various responses they received. ®

Mapping Conversational Roles
in Dialogue Writing

- Martha K. Dolly, Frostbwg State Coilm _

Researchers have long been studying what
goes on between teachers and students in
classrooms, including teachers' uses of
questioning to control classroom interaction.
A new and promising ared of study {s interac-
tion in dialogue writing, which allows both
partners to use a wider variety of strategies
and language functions than is possible in
the classroom. My dissertation research pro-
goses a means of mepping dialogue journal

nteraction so we can evaluate how fully we
are encouraging our students to participate
in shaping the written dialogue.

We know from.research and experience that
dialogue writing allows students an opportun-
ity to develop language abilities they don't
often get & chance to practice in the class-
room: to pursue topics of their own choosin
(even questioning the teacher in the process
and to. learn to extend and manage discourse,

8

both oral and written. But there seems to be
a great deal of variation in the amount of
responsibility students assume. Some stu-
dents readily nominate and pursue topics
(often soliciting fnput from the teacher),
while others prefer to rely on their (perhaps
quite willing) partner to determine the
direction of the conversation. One teenage
girl from Spain apologized at the end of one
brief entry: "I don't know what to tell you
because you didn't ask anything else.”

No- speaker, native or non-native, can
truly participate in a conversation, written
or oral, by merely responding to the other
partner. Each participant must solicit {nput
as well as respond appropriately. Each must
be willing to acknowledge lack of comprehen-
sion and take steps to repair it. To
encourage students to engage more fully in
managing the dialogue and negotiating
meaning, we might begin by looking at the
conversational roles each is playing. For
example, in comparing two "successful” con-
versations, 1 discovered that one young man
was playing a variety of conversational roles
(initiating, responding, reacting, and
repairing), while the other was primarily a
prolific responder who seemed to be stuck in
that role. ' .

My dissertation suggests a method of ana-
1yzing moves and assessing conversational
roles. It focuses on two main move cate-
gories: advancing (initiating, responding,
reacting) and repairing (identifying and
addressing problems of language and meaning).
The same moves are avajlable to both part-
ners, but each partner usually prefers some
moves to others. By mapping the moves across
entries, we can determine how, and how fully,
each partner is participating and perhaps
encourage some students to take on a wider
variety of roles.

I believe this project will be helpful to
teachers using dialogue journals with a
variety of student populations, since all
successful dialogue writing requires the
active participation of both partners. The
subjects of this study are twelve adult ESL
students (representing seven native lan-
guages‘). In my teaching, I use dialogue
Journals primarily with American foreign
language and freshman composition students,
and | expect my findings to helg me dialogue

(Continued on p. 9)
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more effectively with then as well as with
the ESL students. The purpose of the study
is not to suggest that there s any one
optimal balance of roles but to provide an
analytical procedure that others can adapt to
their onn situations, to foster the kind of
student-teacher interaction that to thea
seems most appropriate. 1 hope this project
will contribute to our growing understanding
of the value of dialogue writing, ®

Research on Dialogue Journals - NEXTISSUE

Doing research, especially on dialogue
Journals, can be lonely and frustrating at
times--but there are both hope and help in
finding out what others have done. We want
to increase the "networking” among people who
have started to do good work on attributes or
affects of dialogue journal communication.
The informal “research network" this news-
Tetter makes possible might give you someone
to talk to about your work, and it will allow
us to refer other people to you who want to
know about the area in which you are most
interested (and probably expertl).

Next issue will be devoted to (actually,
taken over by) summaries of the most recent
research we know 3bout--especially studies
that are now in progress. If you don’t think
we know about YOUR work, send us a 250-300
word sussary by February 15, 1987. Me'll try
to inctude as many as possible.

Some of the new work-in-progress we do
know about includes research on the possible
benefits of dialogue journals with high-prisk
adolescent students, with high school writers
learning handicapped students, and first
grade students, ere are also several
excellent completed studies on the develop-
ment of "voice” and on language development
of ESL children.

A RERINDER: If you can't wait, rememheap
that the BACK ISSUES includes an up-to-date
publications 1ist and abstracts of all the
completed dissertations that we know about.

w

“Interactive” Writing with Computers:
One Solution to the Time Problem

- Dennis Sayers, New England 8£SC
University of Hartford

Editor's Note: With the cutgrouth of ocom-
puters 1ic schools, more and mors
teackers ars beoowing r literats, and
even computer dependent. Dialogue jowmals
oertainly ocan be dons on computsre as readily
as vith paper ond psnoil. Nov there is a new
sofcuare progrom awailable called DIALOG
NAXKER, developed by our friends Dennis
Saysrs, Margarst Risl, and Jim Levin (of
UC5D), for use as a nt system for
interactive writing on tere. MWe are
especially pleased to bs acdle to have Dernis
Sayars dssoribe DIALOG NAXER for us.

Interactive word processing can offer
teachers one workable soiution to the
challenge of how to “make time" for dialogue
Journals in their classrooms. The DIALOG
MNAKER §s an interactive word processor that
helps a teacher create her half of a “written
conversation” with each member of a large
group of students. Bilingual English-Spanish,
and English-French versions for Apple 1l com-
puters are availadble from Interiearn, a2 soft-
ware publishing cooperative which is based at
the University of California-San Diego.

*Interactive” {is an overworked tem in
discussions of computer technology, espe-
cially tiresome whenever it stands for little
more than pushing a single key in response to
a programmed stimulus. This use--or rather,
abuse--0f the word is particularly insulting
for all of us who are committed to the per-
sonal and pedagogical value of truly interac-
tive writing. In what sense, then, is the
DIALOG MAKER really interactive?

The DIALOG FAKER {mnotes the dialogue
Joumal process by helping a teacher to blend
two kinds of messages--general and personal--
to many students. Imagine this situation.
Before class, & teacher writes & GENERAL
mossage to the whole group about a shared
exrr ence--say, a field trip. Next, she
writes PERSONAL messages to each student, and
Sloses with a GENERAL message to all stu-

(Continued on p. 10)
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Later, students will individually “hold
up” their end of the (written) coaversation
on the computer. As s00n as 3 student has
responded to the string of GENERAL, PERSONAL
and GERERAL messages, the computer prints out
# playscript--featuring the teacher and that
student as the principal actors. :

For exanple, when Maria sits down at the
computer to read and to respond to what her
teacher has written the night before, she
sees:

[ Nre. Rainar ): Ths field trip to ths
missun uas such a treat. It's great to get
oy fron sshool sometimes, fen't it? The
dinosaur eshibit rewinded ms of models of
reptiles I used to luild--only huge! [ also
thought they did a meat Job of explaining Ao
ocean ourente Wwork--that wae my favorite

Maria doesn't realize it, but this is a
GENERAL message the teacher has sent to all
her students. The DIALOG MAKER pauses for
Marfa to write back. Maria signals when she
is done, and then she reads this list of
options on the screen:

1 Mathan

2 Marfa

3 Ivette

19 Judy

20 Edgar
Choose (1..20):

When Maria selects "2,” the DIALOG MAXER will
show the sessage the teacher wrote
her and will pause for Maria to write her
reactions. (Let's NOT peek at the selections
not written to her--after all, it is
privatel

Finally, Maria answers the teacher's
closing GENERAL message. The printout of her
dialogue with the teacher has a personal

The teacher in the example adbove, by adding
two general messages to twenty personal ones,
has tripled the amount of writing each stu-
dent can respond to, Indeed, there ARE occa-
sions when we would welcome eich student's
reaction to a general message, but how many
of us balk at writing the same thing twenty
times--or tsenty different ways--to each and
every one of our pupils? Often, we must
choose to ignore commonalities, keeping our
ldlalt‘wgue Journals at a strictly individual
evel,

Let's return to the term interactive word
processing. Most teachers Ly now are aware
of the educational potential of word pro-
cessing, and many have incorporated this
general -purpose computer tool into their
teaching., Yet wery few educators have heard
of interactive word processing. The concept
is quite simple: Essentially, a word pro-
cessor {3 linked <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>