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Critefia for The Evaluation of Secondary and Post-Secondary

Foreign Language Teaching Materials
ABSTRACT

This technical report presents criteria for the evaluation of foreign
languége ;eaching materials in the commonly- and less—commonly-taught languages
- in secondary and post-secondary institutions. They are intended for use by in-
dividual teachers or appointed committees when selecting and evaluating language
ﬁeaching materials. The criteria contain a set of evaluative and descriptive
questions in six matcrials areas: novice-, intermediate-, and advanced-level
course matgrials; reference materials; dictionaries; and computer—assisted in-
structional materials. 1In developing the criteria, attempts have been made to
. ensure ease of use while also capturing sufficient detail to provide a useful
evaluation of the materials. A complete évaluation consists of three forms to
be completed by the materials evaluator: a fo:m which elicits descriptive
ihformation about the materials (bibliographic citation, availability,
language/dialect presented, form of presentation, grammatical/pedagogical
approach, overall organization of the text, vocabulary areas covered, and so
. 6n>;‘a form preéenting Qeta—criteria (broad questions which should be asked
v aboug‘any 1&wguage materials, regardless of purpose); and one of six forms pre-
égnting queétions tailored to‘the specific use of the materials (proficiency

N level, intended use of materials, etc.)




 Cenﬁef for Language Education and Research (CLEAR)
Criteria Development
"October, 1986

Development of Criteria for The Evaluation of Secondary-

and Post-fZecondary-Level Foreign Language Teaching‘Materials

I. Introduction

The language materials evaluation criteria pvzsented in this report are a

- revision of criteria which were originally developed at the Center for Applied

‘ Linguistics (CAL) as part of a project CAL performed for ;he Interagency
Language Roundtabie (ILR) to assesé the state of materials development in fofty-
one uncommonly-taught languages. - This revision, undertaken by thé Center

fOr LanguagelEducation and Research (CLEAR), is intended to provide criteria for
thg.evaluation of foreign ianguage teaching materials in the commonly- and lgéif

commonly-taught languages, at the secondary and post-secondary levels of

instruction. It is expected that these criteria will be disseminated for use
by individual teachers or appointed text evaluation committees in secondary

schools and universities.

II. How the Original Criteria Were Developed for The ILR

Criteria development was completed in a two-stage process. The first stage

v»iﬁvolved a two—day‘conference held at CAL March 28 - 29, 1985. At that con-
7.Aference, répresentativés of U.S. government agencies involved in language

‘ teaching, representatives of uncommonly-taught language programs in uﬁiversities
around the U.S., ahd'étéff membérs at the Center for Applied Linguistics worked
’ﬁ,ouf é set;of'prelimiha:y'critéfia by which existing materials in the uncommonly-
'téhgﬁt laﬁguagés can be evalgéted.

The individuéls involvéd in the developmental process of the criteria agreed

”::on‘ﬁwo genefélkprinéipies. " The first of these is that there are basic evaluative

;queStions‘which'apply to any text, regardless of purpose, and that such evalua-



tive questions should be used as the basis for rejecting a text straight off.
This principle evolved into the "meta-criteria”.

Tﬁe second gé;eral principle is that there are a tremendous number of
"descriptive criteria which might form the basis for text selection, and that the
value of such criteria would vary according to teacher preference and program
Style. Yet, there was the concern that unless these descriptiQé criteria were
‘tied to some proficiency standard, they would be no more useful in gereral than
publishef text descriptions. It was decided that each context-based set of
descriptive criteria should include an initial question‘of numerous parts which
asks questions about a text im relation to how that text contributes to student
vprocesses in reaching certain pre;determined proficiencyllevels. The agreed-upon
- standard was the ILR Proficiency Guidelines. |

The result of the conference was a set of evaluvative and dgscriptive ques-
tions 1in s%x materials areas: basic courseé, advanced courses, reference ma-
»terials, dictionaries, electronic materials, and.refresher/maintenance materials.

The second stage of criteria development involved application of the evalu-
ative and descriptive questions to select materials. During this materials eval-
~uation stage, several questions of scope and format raised ét the conference were
resﬁlved.
| Finally, thirty-two outside evaluators applied the criteria to the evalua-
 ti§n of texts in forty-one uncommonly-taught languages. Because of the extensive
fﬁqu done at CAL on the development of this set of criteria, and their proven
"tbsuccess'in evéluating uncohmonly-taught language teaching materials, they have

been reviéed as an ihstrument for wider applicability and distribution.




III. Revisions of the original criﬁeria

In order to provide a flexible and widely apylicable set of criteria for
ﬁhe evaluation of foreign language teaching materials, the above-detailed cri-
‘teria were broadened in three important areas: (1) to make them suitable for
the evaluation of teaching materials &at both the secondary— and post—secondary
levels of instruétion; (2) to make them suitable for the evaluation of the
commonly~ and less commonly~taught languages; and (3) to provide for the use of
the ACTFL Provisional Proficiency Guidelines as the sﬁandard for the descrip-
tive criteria (for the purposes of these criteria, a far more suitable set of
‘ guidelines than the ILR Proficiency Guidelines designed for government use).*

Use of the ACTFL proficiency guidelines required extensive reworking of the
original criteria, plus the preparation of a set of descriptive criteria to eva-
luate materials designed to bring the student to the ACTFL-defined intermediate-
high level. Additionally, the category in the original criteria for refresher—
maintenance materials has been deleted.

There were several sources of comments that concributed to the revision
of the original criteria. First, thirty-two university-level teachers of uncom-
» moniy-taught languages had used them during the earlier project and had made
suggestions for their improvement; Several other language and materials pro-
- fessionals were consulted as well for comments and further recommendations, and
a revisédvdraft of the critefia was prepared for external review by language
':é§o£&inafors and teachers at the secondary level of instruction. These indi-

viduals were asked to comment on the overall usefulness of the criteria and to

2 Lf*;For‘a copy of the ACTFL Provisional Proficiency Guidelines, write to the
.- American Council on the Teaching of Foreign Languages, 579 Broadway, Hastings-
'~ on-Hudsen, NY 10706.
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offer suggestions for improvement, and in some cases, to apply the criteria to
actual texts in use in their schools. Finally, the criteria were sent for com-
ments to cane member of the ACTFL committee appcinted to prepare the proficency
guidelines.
| In general, external response to the criteria has been positive. All sug-
gestions for change, expansion and improvement have been included, or discussed

with the reviewers and mentioned in the narrative which follows.

IV. Format of The Criteria

The format of the criteria reflect the concerns that they be easy for eva-
luators to use (minimizing the amount of typing or handwriting); that they pro-
vide a clear picture of the particular materials to those who read the eva-
luations vithout a copy of the materials at hand; that they be codified as much
as possible without sacrificing important information; and that the format be
self-explanatory (minimizing the necessity for explanatory notes, etc;).

There are three possible answers to each question on the evaluation forms:

- yes, somewhat and no. This system was devised to avoid the use of a numerical
.scale of answers (0 to 5, for exaﬁple), which might have been used on a cumulative
_basis. As mentioned above, it was important that the descriptive criteria be
made flexible enough to apply to a wide variety of program goals and styles.
Ma;erials evaluators must have a teaching context in mind before they can make
meaningful judgments about potential materials. A particular question or criter-
iOn, thérefore, will have a positive value in one context, a negative value in
anotﬁer; and in a third cbntext be purely descriptive. The somewhat category was
‘;.addéd ﬁd cover tﬁe situations when a straight yes or no answer was misleading.
‘Additibnally, because there are important idiosyncrasies about the texts

© that the questibns may fail to capture, and to provide the opportunity to explain




somewhat answers when desirable, each set of criteria contains space for narra-
tive comment. In the three sets of criteria for novice-, intermediate- and
advanced-1avel course materials, additional space has been added for comment on

‘the availability and quality of supplementary materials,

V. Discussion of Criteria

A. Layout

For any one set of materials, an evaluation consists of three forms to be

completed by the materials evaluator(s):

1. a form which elicits descriptive information about the materials:
bibliographic citation, avazilability, language/dialect presented,
form‘of presentation (original script, transcription, tramsliteration),
physical quality of book,’grammaticallpedagogical approach, overall
organization of text, vocabuiary areas covered, and so on;

2. a form presenting meta-criteria--broad questions which should be asked

about any materials, regardless of specific purpose;
3. one of six forms presenting questions tailored to the speeific use of
the materials: novice-, intermediate—, and advanced-level teaching

materials; reference materials, dictionaries, and computer-assisted

instructional materials.

B. Definitions

The following definitions have been adopted for the purposes of this report

and for use of the criteria:



commonly-taught languages: Those languages with the highest enrollments

according to the latest MLA statistics:
Spanish, French and German.

less—commonly-taught languages: Hebrew, Russian, Chinese, Japanese, and
Arabic.

uncommonly-taught languages: all languages not listed above.

[The above designations have been chosen on chekbasis ef Modern Language
Association enroliment figures in foreign language programs at the secondary and
.university levelé of instruction. While the revised criteria are no longer‘to be
used with languages in the uncommonly-taught éategory in general, they would be
bapplicable to uncommonly-taught languages with highly standardized systems, such és

Italian, Portuguese, Finnish, Swedish, Danish, or Dutch.}

material(s): a discrete unit of printed or recorded language with its
accompanying documentation, instructions for teaching, and
applications exercises. (A single unit may be referred to
as a text, workbook, dictionary, and so on. Larger units or
groups therecf will be referred to as materials.)

course: the full spectrum or subset thereof of texts, supplements,

teacher involvement, ambience and class interaction involved in
implementing the curriculum goals.

lesson: a unit of instruction in a particular set of materials.

function: use of language in a particular social context, e.g. greeting
people, telling time, etc.

novice~level materials: those designed to contribute to student progress

from 0 proficiency to the ACTFL~designated novice-
high level.

intermediate~level materials: those designed to contribute to student pro-
gress to the ACTFL-designated intermediate-
high level of proficiency.

"advanced-level materials: those designed to contribute to student progress
to the ACTFL-designated advanced-plus level of
proficiency.

reference materials: 1) materials about a language but not designed to

vTv,flfllc?,»;,L;..g=-" 
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teach; 2) older teaching materials whick are no longer
appropriate for teaching, but usable as rcferences;
and 3) materials designed to supplement besal course
materials, but which cut across proficiency levels in
their usefulness,

authentic language samples: written or recorded samples of language which
have originated for reasons other than language
teaching; e.g., a newspaper article, litera-
ture, a recording of a political speech, tele-
vision/radio programs, films, etc.

contrived text or example: a sample of language designed for language
teaching, e.g. some passages in "simplified”
readers, examples in dictionaries, etc,

transliteration: a system whereby the symbols in a non-roman alphabet are
represented, one for one, by symbols in the roman alpha-
bet.

trénscription: a system whereby the pronunciation of a language is repre-
sented directly by phonetic (or phonemic) symbols and which

may or may not differ from the normal orthography of the lan- ’f

guage.

hardware: all of the physical parts that make up a computer and any other
components in its system.

prograﬁ: an individual set of instructions that tells the hardware what
to do.

VI. Discussion of Particular Criteria

A word of caution with regard to the use of these criteria is necessary,

especially for prospective users at the secondary level. In order for these cri-

:l teria to be of maximum usefulness, the evaluator must always pay strict atten—

tion to the proficiency level descriptions, and less to the designated names

‘of the criteria: novice, ‘intermediate and advanced. What is labeled an

"intermediate” course at the secondary level may in fact be a course whose goal
1s to bring the student to what is actually a novice-high proficiency level.
Texts for use in such a course, then, must be evaluated using the criteria for

novice-level materials. Likewise for "advanced" courses which take the student
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jf",to‘;he;intermédiate-high proficiency ievel, and which must be evaluated using the

' intermediate criteria.

A. Meta-criteria

‘ Thg‘meta—criteria were designed to fulfill the need for evaluative, as

r distiﬁct froﬁ descriptive, criteria. They are basic questions which transcend
. ihdiVidualJpreférences and program goals and apply in an evaluative sense to all

ﬁatérials, fegardless of purpose. Is the language represented what it was
~ inteﬁded to be? Are the materials culturally accurate, linguistically accurate,
_.up to daté, clearly organized and lucidly presented?  Are the materials usable in
' ‘languége teaching contexts? These questions constitute the meta-criteria. If the

answer to any of them is "no", the materials should not be considered for use.

If the answer to the final question on the meta-criteria form (as to usability in
 1anguage teaching contexts) is "yes”, the evaluator would put a check below in the

‘appropriate box and go on to the completion of that form.

B. Descriptive Criteria

e

The designated title for each category of materials (Novice, Intermediate
and Advgnced) has been taken directly from the ACTFL Provisional Proficiency
Guidelines to avoid any confusion on the part of prospective users of these
criteria.

The first question in each set of descriptive criteria has been @esigned

" to elicit information regarding a particular set of materials in terms of
i bthe areas in which it can contribute to student progress to the designated pro-

ff ficiency 1e9e1. Where appropriate, the ACTFL descriptors for particular profi-

.ciency levels have been included as tbey appear in the ACTFL Provisional Pro-
7 uficiency‘Guidelines. Likewise, the ordering of the skills areas in this ques-

btiqn is the same as the order followed in the ACTFL Guidelines.

13
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Prospective users are reminded that no attempt has been made in any
.0of the sets of descriptive criteria to arrange questions according to ascribed
value or weight. The importance of one question over another is a matter of

_teacher preference and program style.

Novice-Level Course Materials Evaluation

Outside evaluators of the criteria were concerned that information be spe-
cifically elicited on the presence of sex bias and stereotype in the materials.
Other concerns include the presehce of authentic language samples, exercises

and examples coordinated to core content, the provision of opportunities to

- engage in a variety of communicative tasks, etc.

A separate evaluation form for supplementary materials to particular texts
or series of texts has not been developed; thus, there is ample space on the
current evaluation form for the listing of available supplements, and for extra

 commentary on the quality and overall usefulness of such materials. It should be
'kept in mind, however, that our broad definition of course materials includes
ﬁupplementary items, and thus the criteria are to'bé considered questions applic~

‘abie’not only to a text, but to the tapes; workbooks, audiovisuals, etc. which

accbmpany it.

Intermediate-Level Materials Evaluation. Outside evaluators expressed

the concern that most of the information elicited for novice-level material needs

" to be repeated at the intermediate-level. Thus, the criteria for evaluation of

"~ texts at this level are almost identical to those for the novice-level, except

in. the first question. The areae in which the materials contribute to student

 progress to intermediate-high have been reworded to reflect the proficiency

level itself.
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Advanced-Level Materials Evaluation. Materials in this category are con-

sidered according to their propensity to bring the student to the proficiency
levélladVanced—plus, even though thebACTFL guidelines designate two higher
1évelé—-superior and distinguished. The cut-off was made at advanced—plqs, as it
wés agreed by several outside evaluators that the twd higher 1evels are generally
""not attained through classroom instruction, but rather through a life spent living

‘ aﬁong and working with native speakers of the language.

Computer-Assisted Instructional Materials. The Center for Applied Lin-
, guistics; through its ERIC Clearinghouse on Languages and Linguistics, has re-
cently published a fact-sheet lisfing important questions to ask about computer-
':g assisted language learning software.* The earlier criteria category for such
materials, which was labeled "electronic materials,” has been revised to be con-
B éiéfent with this ERIC document, which includes very useful categories such as
pedagogical and technical style, teaéher considerations and hardware considera-

- ;ions.

" VII. A General Word about Catngrization of Materials

Materials should not be difficult to categorize for evaluation using these
criteria. In general, keeping in mind that the criteria are proficiency—bésed
‘(aé mentioned above) should eliminate any confusion. Supplementarykmaterials
15: §ﬁduid always be evaldated according to the proficiency level which the§ help the

‘:_ student attain. Most supplementary materials will be tied to or suggested for

§: ,ﬁée Vith a particular course textbook series, and will, therefore, be quite

fi"eaéy?to'plaCe. .The odd supplementary materials such as a phrasebook of survival

'FriivThis_fact sheet is available from the ERIC Clearinghouse on Languages and Lin-
guistics, Center for Applied Linguistics, 1118 22nd St., NW, Washington, DC,
20037.

15
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vocabulary or a simple vocabulary list, for example, would be evaluated as novice-
level teaching materials. On the other hand, a supplementary item which cuts
across proficiency levels (such as a verb paradigm book) would be evaluated as

reference material.

16




GENERAL INFORMATION ABOUT THE TEXT

LANGUAGE : DATE:

Full Bibliographical Information:

Specific language/dialect taught:

Language teaching context:

Publication information: (availability, price, etc.)

Intended users:

Overall grammatical/pedagogical approach:

Presentation of language (oégginal script, transcription, transliteration):-

Physical quality of book:

Appropriateness of target language:

Appropriateness of English:

Overall organization of text:

- Vocabulary areas covered:

" .General comments:

Evaluator:

17



f‘iiv(jenter,for Language Education and Research (Author, text names here)
‘Materials Evaluation - (Evaluative)
‘Meta-Criteria

META - CRITERIA

SOME-
YES WHAT NO COMMENTS

Is the language presented in the
materials acceptable as representative
of the text's intended language dialect
asitis currently spoken and written?

Are the materials suitable in terms of:
a. accuracy of cultural information?
b. linguistic accuracy?
c. methodological consistency?
d. up-to-dateness of material?
e. fulfillment of text goals? -
f. clarity of organization?
g. lucidity of presentation?

Are the materials usable in language
teaching contexts? (Check below if yes)

* Specific language-teaching context

Novice-Level Courses

Intermediate-Level Courses
Advanced-Level Courses

Reference Materials
Dictionaries
Computer-Assisted Materials

Comments:

Evaluator: Date:

'Y = yes; S = somewhat; N=no




Cehfer for Language Edﬁcatidn and Research Materials User:

individual Text Evaluation - (Descriptive) Teacher
Novice-Level Course Material - 1 Student

_NOVICE-1 EVEL COURSE MATERIALS EVALUATION

Processes in which the materials contribute to ~ SPeaking  Reading  Listening Writing - .

.- student progress up to proficiency level
o NQVICE_HI H:. Y S N Y §

Y S N Y S N

Presentation, explanation of basic grammatical

_structures

o ‘Development of a range of vocabulary

- Development of pronunciation skills

Dﬁ)ﬁelc)pment of structured communicative
skills .

- Development of free communicative skills

1

. ' Development of encoding, decoding skills

“Development of ability to réad in areas of

practical need

Development of ability to comprehend sentence-
- length utterances of high frequency

" Development of ability to comprehend sentence-
- = length utterances on the basis of context

~ Development of ability to write simple, fixed
expressions

~ Are the materials free of stereotype and sex bias?

available?

 Is the amount of material to be covered appropriate to classiime

: Do the materials consist of authentic spoken and/or written language

gb ghg ‘m‘aterials require that students use the language in authentic

L ,uAVre’ all portions 'of‘t'khﬁe text appropriately coordinated to core content?

'Y - Yes; S -'SOheWhat; N -¥ no

|




" Center for Language Eﬁﬁc‘atioh and Research
~Individual Text Evaluation - (Descriptive)
Novice-Level Course Material -2

Do the materials present sociolinguistic information
- (e.g., gestures, taboos) necessary for appropriate
linguistic behavlor?

Do the materials include a wide range of learning
- activities for the student?

o Dbes-irhplefhéntation' of the materials provide students
- with opportunities to hear and imitate, and use the language
-in a variety of uncomplicated communicative tasks?

" Do the materials include sequencing from structured to free
communicative? | _

Does implemehtatiOn of the materials provide-teachers with
opportunities (such as exercises and/or tests) to evaluate
- student proficiericy in the four skills areas?

 Are the materials to be lsarned brokan down into appropriate
“segments which students can handle without undue fatigue or
~strain on tiieir attention span? ~

N 'A'r'e’Qreyiouslyélearhed items of structure, vocabulary and
- function overtly recycled in later units or lessons?

p‘d"the'fhaterialls help the teacher control the use of English
~~ inclass? L |

:f;‘l_i,v'-ff Afe the materials likely to be visually appealing without

- distracting student attention from important topics or exercises?

Do the materials expose students to language material above
- their current level? = . o

e Do 'fri’e"rn,a‘ter'i'aisje’riab'lej,,th'e student to develop coping skills
- to handle language material above their present level?

_ In presenting the language, are the materials appropriate to
_the age level and interests of the intended audience?

Do the materials include teacher's guides?

 If homework assignments are included, are they practical

- and intended as ‘cl:ass_r‘oo[nv rein{orcem_ent/preparatnon?‘

}f\f’é ,th#é"rhatérviéls considered successful by current users,

- Itany | S ~ ' o

Y = yes; S = somevinat; N=no

20




: | Center f‘o'r‘ Langu,a»gé’ Education and Research
~ Individual Text Evaluation - (Descriptive)
‘Novice-Level Course Material - 3

Comments:

Supplementary Materials:

What supplementary materials are readily available to accompany the text?

Do supplementary materials creatively reflect and reinforce text goals
- without being repetitious and uninteresting?

‘Evaluator: » Date:




* Center for Language Education and Research
Individual Text Evaluation - (Desqruf)tuve)
Intermediate-Level Course Material - 1

. ' -

Materials User:

Processes in which the materials contribute ~ 3Peaking  Reading  Listening ~ Writing

to student progress up to proficiency level
INTERMEDIATE HIGH: Y s

N -

 Presentation and explanation of intermediate

- grammatical structures :

Ability to initiate, sustain and close a general

- conversation with strategies appropriate to
- arange of circumstances and topics

- Ability to read with full understanding simple
~ connected texts dealing with basic personal
-and social needs of interest to the reader or of
which the reader has knowledge ~

 Ability o extract main ideas and some infor-
mation from texts at next higher level (ad-
vanced-low) featuring description and narra-
tion

- - Ability to sustain comprehension over

- stretches of connected discourse on a number
-~ of topics beyond immediate needs and per-

. taining to ditferent times and places

- Ability to meet prapﬁéal writing ne’e_ds, such as
- notetaking on familiar topics, or written re-
. sponses to personal questions

~ Are the materials free of stereotype and sex bias?

~Is tha amount of material to be covered appropriate
to evailable classtime? = o

' .Dafhé,}h‘étéryikaié consist 6f aufhehtic spoken and/or
written language samples? S

ot

Do the materials require that the student use the lan-
~guage in authentictasks? = S

“Areall portuons of the text appropriately coordinated
tocorecontent? . . - |

Y= yes S QSOmewhat; N -’n,o |




Center for ! anguage Education and Research
“ Individual Text Evaluation -'(DescriPtive)
Intermediate-Level Course Material - 2

Do the materials present sociolinguistic information (e.g., ges-
tures, taboos) necessary for appropriate linguistic behavior?

‘Do the materials include a wide range of learning activities
for the student? )

| Does irhplementatidn of the materials provide students with
opportunities to hear and imiate, and use the language ina

. variety of uncomplicated communicative activities?

* Does implementation of the materials prdvide teachers with
opportunities (such as exercises and/or tests) to evaluate
- student proficiency in the four skills areas?

_Are thé'mate[iais to be learned broken down into appropriate
segments which students can handle without undue fatigue
or strain on their attention span?

~ Are previously-learned items of structure, vocabulary and
function overtly recycled in later units or lessons?

Do the materials help the teacher control the use of English
-in class?

- Are the materials liksly to be visually appealing without dis-
. tracting student attention from important topics or exercises?

' Do the materials exp.cse students to language material above
- their present level? :

Do the materials enable the student to develoF coFing skills to
- handle language material above their current level?

Cn pr‘eseﬁti" the language, are the materials appropriate to

- the age level and interests of the target audience?

- de':"the'niat»e‘rials'k ihclude separate teacher's guides?

It homework assignments are included, are they practical
_andintended as classroom reinforcement/preparation?

- Arethe mé‘te,rialé,fébri:s,ide”rie‘d successful by current users, ifany?

Y = yes; S = somewhat; N = no




Center for Language Education and Research
Individual Text Evaluation - (DescriPtive)
, Intermediate-LeveI Course Material - 3

Comments:

Supplementary Materials:

What supplementary materials are readily available to accompany the text?

Do supplementary materials creatively reflect and reinforce text goals
- without being repetitious and uninteresting?

Ev‘aldalt‘ot:' ; B S - Date:




~Center for Language Education and Research Materials User:
Individual Text Evaluation - (Descriptive) Teacher
Advanced-Level Course Material - 1 Student

ADVANCED-LEVEL COURSE MATERIALS EVALUATION

Processes in which the materials contribute

- ‘Roi}‘iﬁ’?é‘é grlg '635 up to proficiency level ~ speaking Reading Listening  Writing

Ability to use the language in a variety of
contexts

Y S N YS N YS N Y S N

Presentation, explanation of advanced
grammatical structures

Ability to discuss concrete topics relating
to particular interests and special fields
of competence :

Ability to understand the main ideas of
most speech in a standard dialect

~ Ability to read and understand parts of

. texts which are conceptually abstract
and linguistically complex, and/or texts
which treat unfamiliar topics, and/or
_involve aspects of target language culture

- Ability to write with significant precision
- and in detail on a variety of topics; e.g., so-
cial and informal business correspondence,
- personal experiences, and the concrete as-
. pects of topics relating to particular in-
" terests and special fields of competence

o Do the materials consist of authentic texts? [

. lf so, are the mrat'ekri,a,ls annotated? ] |

fpo’ the ‘ma"te»riavls‘ present_a'rahge of written genre?

Do itih'e»métz'e»'r‘_ial’s present communicative opportunities?

E D the niéﬁé‘fiél's "p’reéé’.“ writing actiVi‘ties?,

* Are the materials sequenced according to text goals?

Y=yes; S= sbfnewhat; N =no




Center for Language Education and Research
‘Individual Text Evaluation - (Descrigtive)
Advanced-Level Course Material -

Are the materials chronologically sequenced?

Is the histarical period Present?? orttac;kecti g?bout in the
interest to students

materials likely to be of i

Are ihe materials adaptable to differing student backgrounds

and interests?

Are teaching suggestions or strategies to exploit the text
included?

What supplementary materials, if any, are readily available to accompany the

text?

Supplementary Materials:

Comments:

Evaluator: - o ~ Date:

" Y = yes; S,= somewhat; N_-ino




- Center forLanguage Educatlon and Research Material‘sUs‘er:-

~Individual Text Evaluatlon (Descriptive) Teacher
e Reference Material - 1 Student
BEFERENCE MATERIAL EVALUATION
~ Are the materials up to date in . | Y s N

" a. presentation
- b. grammatical approach
c. state of knowledge about the language

- Are the materials suitable for use by
novice-level students

. mtermedlate-level students
advanced-level students
teachers/materials developers only

| 51..0“6 ]

- ~Are materials arranged by
~_a. grammatical category

b. semantic category

c .fUnctional category

. 'Is the presentatlon of the language
“inits own scrlpt
b. in romanuvatlon/transhteratlon
c. in phonetnc transcrlptlon

o .Orugmal mtentron of the matenals
E a. teachmg materlals
~b. pedagogucal reference
C. lmguustlcstudy '

‘:': Do the materlals purport to describe the entire language? Jl ]

Are the materlals
mdexed
b cross-referenced

Are the materlals allustrated wuth
L examples (sentences phrases words, etc.) !
b texts (paragraphs, passages etc)

| ,Y = yes; = somewhat N = NO



| Center for Language Education and Research
Individual Text Evaluation - (Descriptive)
Reference Material - 2

Are axamples/texts ,
~a. literary quotations I
b. quotations from oral sources | |

¢. contrived for purposes of discussion “ |

Are examples/texts which are translated into English
a. literal translations
b. idiomatic translations

- Comments:

Evaluator: | Date:




C"ert‘te‘r for Languaga Education and Research
o lndtvndual Text Evaluation - (Descriptive)
‘Bnlmgual Dictionary - 1

BILINGUAL DICTIONARY EVALUATION

Is the dictionary up to date in
vocabulary
. grammatical approach
state of knowledge of the language
use of accepted modern standard script, orthography | i

apop

Is the dictionary primarily aimed at the English speaker? (]

N tncludeo in entries:
~etymologies
definitions/explanations
translation equivalents
. transliterations
phonetic transcriptions of pronunciation
- grammatical information
examples -
use of entry.in phrases, idioms . o Bl
syllable division ' — 1]
cross-references to other entries
mformatlo_n on sty,lek levels
~information on regional, dialectal variation
. warnings about language learner errors
. cultural mformatlon "

>3 --?r*-f--.:r«.a ~oaoop

e Are examples
“a. literary quotatlons
“'b. quotations from oral sources
e contrtved for purposes of dlscussnon

Does the dlcttonary have an mtroductlon or appendtces pre- - B
‘!{“sentlng mformatlon of use to the Ianguage Iearner? - L—-]I———“——J :

He _ls such mformatlon slmply and clearly stated and high- ]
‘fl‘ghted in such away as to attract the student's attentnon'? S —

Y-VBS S somewhat N-no



Center for Language Education and Research
- Individual Text Evaluation - (Descriptive)
Bilingual Dictionary - 2

- Does the dictionary approach full coverage of the vocabulary I
of the language?

Can the dictionary be used by beginning students of the language? | || || |

Comments:

| 1 E\)aluator: Date:




| 6er1:iér“f6:f,‘.l.éhgu"a'ge'JVE'du'catio"n' and Research

- Individual Text Evaluation - (Descriptive)
- Computer-Assisted Instructional Material

Materials User:

~ Is needed hardware readily accessible?*

. Are instruétions for starting, finishing and using the program clear?

Can user move forward and backward in the program and exit

~ easily at any time?

. Are response instructions clear?

. Does the program provide for reinforcement?

" Does the brOgra_m provide for corrective feedback?

 Canthe §tudqht control the speed of the program (in other
than testing situations)?

Are portions of the material usable in isolation of the rest

~ of the program?
- Is Studénf progreS§ monitored and reported to the student?
Is sthent pro'glress monitored and reported to the teacher?
o “Can the téach_er add or deleté'items‘and explanations?
s ‘t'h"e t"elchni‘caldocume.ntatidn cléar»to the non-specialist?

_Does the program utilize the capability of the medium to

1, ~provide a variety of exercises which are potentially
“Interesting to the student? |

" Does the technology/presentation serve language-teaching

. goals?. |
o Can the program be adépted fo’rb‘ot_h group and individual use?

~ Is the program appropriately oriénted to the target audience?

Teacher
Student
Y S N
L LI ]
e

C 1]

L

.
L]

-
]
]
]
- -
-
]
-
Nl
I

Lo Is the program compatible With'(:l_as,'sroom materials already inuse? [ | | |

' * :Sp.:e’Ci'f‘iC hardwar_e requ_iredﬁ

. Comments:

Evaluator:

" Date:
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