o © 068/9GVEZT.
zAxman)sibdouwiiiysjepoge
ZAXMANLSHOJONWTHIIHD43a08Y

" 068/95vEg 12AxmanmissbdouwpyliuBjapaqe
ZAXMANLSYOJONIWINTIHDA3A08Y

068£956€2 1 2AnmAnSabdoUIYI3}apIaY
ZAXIAANLSHOJONWINMIHD3Q8Y

25

1 <

i EE

Iy

i

28

I

EE)

ddagad

14

i=
[ L
|
[

125




;AUTHOR
TITLE

'PUB' DATE
: OTE o
iPUB TYPE

EDu278 257'

‘EDRShPRICEW"

 DOCUMENT RESUME

FL 0le 396

 Kitao, Kenji; And Others
A Study of Trends of College Engl1sh Reading

Textbooks in Japan: An Analysis of College English

- 'Reading Textbooks for 1985.

[86]
17p.

':Reports - Evaluat1ve/Feas1b111ty (142)

MFOl/PCOl Plus Postage.

Aud1otape Record1ngs, College Curriculum; D1ff1cu1ty
"Level; *English (Second Languag2); Foreign Countries;
- Higher . Educatlon,,Language Sk1lls° *Reading
- Instruction; *Reading Materials; Second Language

Instruction; Teaching Guides; Textbook Bias;

*Textbook Content; Textbook Research; *Textbooks;
S e Uncommonly Taught ‘Languages; Visual A1ds
‘IDENTIFIERS :,*Japan :

_DESCRIPTORS

ABSTRACT S
A study ‘of read1ng textbooks for Engl1sh as a second
;language pub11shed in ‘Japan evaluated 150 traditional read1ng
_textbooks and 32 new. reading textbooks: pub11shed for use in 1985,
‘Traditional reading textbooks are those with main texts and notes and
;somet1mes a few: comprehens1on quest1ons. New read1ng textbooks have
‘main: texts, comprehens1on questions, and other exercises. The new
jtrends ‘identified: 1nc1ude:.larger books with fewer pages, more visual
-aids,” simpler English usage, more non-literary texts, more texts
f1ntended ‘specifically for non-native speakers, more recently written
'main:.texts, more supplementary exercises, increased emphasis on -
hlanguage 8kills, more Japanese:authors or co-authors, increased use
“of 'main texts written spec1£1cally for non-native speakers, more
]accompany1ng audlotapes, and more teacher's manuals, (MSE)

***********************t**********************************************

Reppoductzons supp11ed by EDRS are the best that can be mader * .

- from the or1g1na1 document. ; *
************************t*************************************




£ 0278257

_ A STUDY OF TRENDS OF COLLEGE ENGLISH READING TEXTBOOKS IN JAPAN:
AN ANALYSIS OF COLLEGE ENGLISH READING TEXTBOOKS FOR ° 1985,

Kenji Kitao S. Kathleen Kitao Shinsuke Yoshida

Haruyo Yoshida . Kinji Kawamura Makoto Kurata

o ut.”s. OEPARTMENT OF EDUCATION
ice of Educational R and |
“PERMISSION TO REPRODUCE THIS

EDUCATIONAL RESOURCES INFOI?MATISIP;
MATERIAL HAS BEEN GRANTED BY . CENTER (ERIC)

his documen! has been reproduced 3s
received from the person or organjzation

2 : originating it.
7 - . .
/‘( _67 0O Minor changes have been made to improve
k BVAWS:

reproduction quality.

14

® Points of view or opinions stated in this docu-
! ment do not necessarily represent official
TO THE EDUCATIONAL RESOURCES OERI position or policy.
INFORMATION CENTER (ERIC).”

BEST GOPY AVAILABLE




~ A Study of Trends of College English Reading
Textbooks in Japan: An Analysis of College
English Readinyg Textbooks for 1985

Kenji Kitao S. Kathleen Kitao
Doshisha Unpiversity » Michigan State University
Shinsuke Yoshida Haruyo Yoshida
Poole Junior College , Setsunan University
KinJi Kawamura : ) Makoto Kurata
Kyoto Sangyo University Kyoto University of

Foreign Studies

Introduction

It has been said that Japanese can read English well but
cannot speak it. However, many teachers of English are convinced
that it is only a myth that Japanese people can read English well
(Kitao, 1983; Matsumura, 1984; Takefuta, 1982) . |

One of the causes of poor reading is English textbooks.
Most Englizh textbooks are not designed to teach language for the
purpose of communication (Kitao, 1979). English reading text-
books for college students, in particular, have problems (Kitao &
Kitao, 1982). Authors and editors of these textbooks do not
bother to, for example, make use of visual aids to motivate
students tu read or make use of exercises to help students in-
crease their reading skills or speed. Most textbooks just pro-
vide a reading text, notes which include explanations of unknoun
vocabulary, people, places, backgrounds, words with special
cultural meaning. and possibly grammatical points.

The Japap Association of College English Teachers (JACET), a
professional :dbganizations for college English teachers, uwhich

‘has'(about'1;300‘members,' published a paper, A Study of Present

"and  Future College English Teaching from Instructor’s Viewpoint




W(inke' et al, 1983). This paper reports that 80% of English
c1asses.Fon‘non—En§1ish majors are for reading. Among those, 60%
of the classes emphasize.intensive reading carried out based on
translation. Less than 20% of the classes emphasize extensi?e
beaéing and improving reading speed.. It also reports that about
802 of English teachers are not satisfied with the quality of
Eng1ish textbooks.

Previous Ressarch on College Students’ Reading Ability

A series of studies on Japanese college students’ reading
comprehension in English was done between 1980 and 1984, wusing
more than 5,000 students in e]even universities. These studies
showed that Japanese students could read less than 100 words per
minute, could not grasp main ideas well, did not understand con-
structions of paragraphs, «could not express information they had
gained in reading, <could not combine ideas, and had poor vocabu-
laries (Kitao & Miyamoto, 1982; Kitao & Miyamoto, 1983; Kitao &
Yoshida, 1985; Kitao, Kitao, Yoshida & Ysshida, 1985; Kitao,

. Yoshida & Yoshida, 1986; Yoshida & Kitao, 1986).

" Recent Trends of College English Textbooks
It appears to us that college English textbooks have changed
- a  great deal over the last few years. The English used in the

textbooks is easier, the typeface is ]argéh; the téxtbooks them-

- selves are larger, they have fewer ‘pages, and there are more

e visuals such as photos and drawings. A few textbooks have color

f;  pictures."'Nany of thém,haVe]éudib {apes. Even a video tape has
‘ﬂ ab§éared. A]éo,‘ more non—1i{ehary materia1:and more material

;vinténded.for noh-hatiVerspeakérs_of Eng]ish is being uééd.




 ‘ Uekspchiéte;} based on information'from Qarious pub1ishers,
that this is due to the change of English proficiency of college
students, because their Junidr high school and high school
English curriculum was changed several years ago by the Course of
Study determined by the Ministry of Education. The Course of
Study reduced the number of required hours in English classes and
decreased the number of wvocabulary werds and grammatical
structures required at each level (Kitao, Kitzo, Nozawa, & Yama-
moto, 1985). Anothér reason for the changes is that the communi-
cative aspect of English is being emphasized more, because
Japanese people are having more direct contact with foreigners.

Purpose of the Study

Before doing this study, we investigated previous studies on
college textbooks. We cou1d‘n0t find any statistical studies
describing textbooks published in Japan. The purpose of this
study was to analyze the 182 English reading textbooks (out of a
total of 232 English textbooks) published by 26 publishers for
- the 1985 academic year. We also compared these to textbooks
.pub1ish¢d in prévious years 1in order to identify +trends in
Ené}ish textbooks. Since we could net find statistical studies
for -other years, this comparison is based on our previous
experience. | |
 Methods of the Study
; ,FOr the acédemic‘ year of 1985, a total of 213 coTiege
1_Eh§1ish';£§xfbo§k; were pubiiéﬁed 59'26 Japanese publishers, in¥,

¢}Udingyfiftéeh.0011ege English Textbook Associétionzmémberéfr of

fthesg“ tex{b00k§, 150 ueré traditional reading textbooks (TRTs)




1s§eciPiCa119kF0r readin9 cTaésés} TRTs aré’tex{bocké‘uhich have
main texts‘and notes, and sometimes a feuw ccmérehension . uues—
tions.‘ Thé remaining 32 textbooks were new reading textbooks
(NRTs) . NRTs have main texts and have other exercises in addi-
tion to comprehension questions. NRTs emphasize all around
English as well as reading.

As a research proiect. we evaiuated these 182 textbooks both
objectively and subjectively in a number of different areas 1in
order to get an idea of the situation of Ené]ish textbook publi-
cation in Japan. Objective evaluation was done by two research-
ers, which allouwed the accuracy to be verified. The subjective
evaluation was done by six researchers, and results were averaged
for each item. UWe analyzed the results by computer using SPSS.

Results of the Study: 182 Textbooks

I1f we had dne overall impression of these textbooks, it was
to feel that siudents must have a difficult time getting in-
terested in the English. classes that use them. In several of the
areas that we evaluated, textbooks would appear uninteresting to
students. |

A stﬁdent’s first impression of a textbook is likely to be
influenced by the cover. However, few publishers took advantage

- of the‘cover to attract students’ interest. Many covers were a‘
»piain color, with only {He title of the book and the name of the
. author(s). Some }did;have interesting or colorful pictures: ob.
drauings. which migh{ giyé students at’1eést»an initial interest

in the textbook.

~ After looking at the cover of the textbook, students probab-




Ty 'g1éhce'{5b6ugh the book and see if it looks inferesting, and
tHis a1éo contributes to their fFirst impression. Unfortuhate1y,‘
few of the books had layouts that would be 1likely to attract
students and give them a good first impression of the textbook.
B One third of the Books (58 books) had no pictures: others had
only one picture at the beginning. A few textbooks had pictures,
drawings, diagrams, etc., inserted in the text. These broke up
the text so that it looked less "intimidating” and more interest-
ing to students (and would later give students visual help in
understanding the information in the textbook.) The moét cummon
visual aids are  illustrations and black and white photos (an
average of 5.6 and 5.0 respectively in each textbook). Maps (0.5)
and color photos (0.1) are not often used.

One problem we found is that many of the visual aids were
not necessarily closely related to the content. Most of them
have nothing to do with the content, and some were confusing.

There are only four sizes of textbooks: Bé (185x130mm), 46
(200%140), AS (210x150), BS (260x183). Sixty-eight textbooks are

B6, 5 are 46, 102 are A5, and 7 are BS. AS-sized textbooks are
| neQ‘ and are larger than traditional college textbooks (Bé and
46). We were surprised that it is the most common size now. BS-
size {éxtbqbks ‘ére Very new and getting more popular. Until
ﬁeéent years, B6 énd 46 uepé most ¢dmmoﬁ. We speculate that the

freééoﬁ téktbdbks are_gétting larger is're1ated to ihe use‘ of
~ larger tvpé face‘ahd ihe'increase of visual aids and exercises.

>;fThe  aVeﬁége number ofypages in a textbook is 105. Main

“_teﬁts\;téke up-an average of 68 pages. Notes average 22 pages,




| . exercises, 7 pages, and other, & pages.

Since Japanese c1asses meetiabout‘25 times aver the courée
of  an ‘academic year and generally only use one textbook during
‘that time, this means that students read 2-3 pages of text in a
905100 minute class. This figure is alsc much lower than the 70-
100 _pages of main text suggested by JACET as .an adequate number
(Koike, et al, 1983). |

About the third of the textbooks (66) do not have audio
tapes. JACET reports that 609 oﬁt of 971 teachers use audio
tapes frequently (Koike, et al, 1983). Some textbooks still
ignore the phonetic aspects of language teaching. Most of tapes
include oanly the reading of the main texts, and some of them do
not sound natural.

For main texts, essays (62) are most common, followed by
short stories (42), and novels (11). However, literature (68),
including short stories (42), novels (11), drama (5), poetry (2),
and autobiographies (8), is the major area of content.

Few textbooks include culture with small c, the daily
aspects of life in English-speaking countries.

Théré are 6 textbooks on newspapers and 2 on broadcasting,
thch Provide differen{ literary forms of English.

Ue felt that the content of many of the textbooks did not
'heF]éct the  ihtereéts of a broad sectiocn of Japanese college
'siudénts. " While obviously ho subject is gciné tobiﬁtéreét all

:7 »§£QdeHis, }itbyséemgdz to us that publishers and éﬁthobé sHQq?d

o éhphasiz§~ subjects that would be likely to interest as many

‘*}f°stu&entsufésﬂpqséibTé. Topics such as detai]ed éxp1anéti0ns  0? .




" the ébéhitecfdré1 ‘Features of Ehg1isﬂ céthedra153 the social
- hisfoby of gothic and renaissance art, Britain in the 1880’s, and
- a technical discussion of dialects of American English would be
Un1ike1ybfo intereét most students. UWhile literature of English-
speéking peaple cebtéinly has a place in the teaching of English,
~many of the pieces of literature chosen would be likely to have
- 1ittle interest except to literature majors. Also, novels are
difficult to teach due to their length; students have trouble
following the thread of the P10f over a long period of time.

Ninety-six textbooks (53%) are made up of excerpts with
Japanese notes, and .hese are the maost common. Thirty—~five
textbooks (19%) are uritten for non-native speakers of English,
13 (7?%) for Japanese, and 9 (5% beuritten for non—native speak-
ers. Most of +the texts are still not designed for a Japanese
audierce, but texts intended for non-native audiences in general
or Japznese audiences in particular are increasing very rapidly.

In some of the books, the English used was extremely diffi-
cult. Mbstract ideas were expressed in long, éomp]ex sentences
with many difficult words. Such difficult English would only
“succeed in Frustratihg and discouraging students. Literature in
particular inc]uded'much non—standard Eﬁg1ish. Except for those
 at a very‘adVAnce& level, students would have difficulty under-
»stahding-it ahﬁybecomé.discouraged. |

" The  avéﬁa§é .nuhber'of words éen_sehténce’ was 20.6. Ten
téxt§  had 40 dE mbre'udrds per sentence, - and 74‘had 26 op more

Qordsf;Per‘ sentehce. "SucH ‘long sentences are difficult for

Japanese college studentis to read and comprehend.




| f'7The number of ﬁn?amiiiar words (words which are not in¢1ﬁdediu
~in the JACET 4,000-udrd list [a 1ist compiled by JACET of 4,000
words that cb1]ege students should learnl) per 100 words were 6
or more in 34 texts. In our experience, it is very difficult for
students to read hateria1 with more than 5% wunfamiliar words.
However, the average percentage of unfamiliar words is only 3.3%,
’uhich is much lower than we expected.

One important aspect of learning a foreign language is
learning about the culture(s) of the people who speak it. (Being
able to learn about other cultures is also interesting and there-
fore motivating to students.) Some textbooks included informa-
tion about English-speaking cultures, mainly the United States
(61>, Britain (47), or a combination of the two (42), for a total
of 150 textbooks (82%). Five textbooks compare .apanese culture
or society with that of an English-speaking country. Only one
text deals with an English-speaking country other than the U.S.
and Britain.

Authors of 129 textbooks (712) are American or British.
Students are studying mainly those two countries and people.
However, one new trends in 1980s is that the textbooks uritten by
native .speakers of English and Japanese toge{her are increasing.

While iitefature‘uritten by or about Eng1ish¥speaking people
- would ref1éci.their daily lives, attitudés”fﬁuard interpersonal
;bélatidhshipé, ‘etc}, sohe of the pieces of literéfure_Uere writ-
~ten ‘fhibty or mdre years ago and do not reF1ec{»dai1y'1iFe and

_ qtti£udes in thé,preseh{. Fourteen textsl(82)‘ were fpub]iéhed

~ before World War II, and four of them (2%) were published in the




nineteenth century. The English used in these textbooks is
~ réther ‘outdated. However, 73 (40%) <contained main texts
published since 1980, and there is a trend toward using neuw
publications in textbooks.

Many of the textbooks had naotes almost exclusively in Japa-
nese, rather than deFining difficult words in English. The
problem with this is that it encourages students to translate the
text into Japanese rather than to try to comprehend in English
what they «re reading. Only two texts did not havé any Japanese
explanations.

From our poin{s of view as teachers who might consider using
one of these textbooks, a very serious problem with most of them
is the lack of exercises. Only about one quarter of the text-
books (41) have exercises; of those that did, some have in-
adequate exercises. Most of these have only one or two types of
exercises with a few questions covering only superficial aspects
of the reading, without requiring students to look at relation-
ships among pieces of thormation, make inferences from what they
read, etc. Some of the textbooks have only dictation exercises
(dialogues uith;b1anks that students fill in uwhile listening to a
tapejl or translation exercises. Unless a teacher has the time,
energy, and ée]F—canidence to write exercises. there s little
: F0r .studehts to do bﬁt transiafe the texts word-for-uword ,intq
Japanese. UWhile translating is useful in some cases,vit’ui1fbhbt
‘hé1pw.§{udents"develop,ski]]yin reading for cpmmunicative purf 

  ¥P0se§§  Students need help in Cpmprehending:the, ma{ébia1-vin'

fEng]iéh and developing their reading‘ski1]sL




Ancther nr0h1em uith mOre than eight? percent oF,the ftext;}
books (149) was that they do not have teacher s manuals. Th1s is
‘a Prob1em, because ‘teachers may need suggestions on houw to usem’
the textbook and backgrqund informztion on the subject(s) dealt
with in the text. Houever, teacher’s manualé usually have only
ansuers for exercises. Only two manua1s have thorough
information about how to use the textbooks or backgrodndb
information'For the reading texts.

Comparisons between TRTs and NRTs

New reading textbooks (NRTs) tend to be larger. Tuenty-six
(81%) are B35 and A5, while only 83 (55%) traditional reading
textbcoks (TRTs) are those sizes. NRTs have more visual aids and
exercises and tend to be bigger. However, even many TRTs have
increased in size. The trend is toward larger textbooks.

NRTs have an average of 36 pages of exercises uhile TRTs
have only 1 page. This is the biggest difference betueen the
two. NRTs emphasize performance in the target language. TRTs
'averaée more pages in the main text (73 pages or 69% o? the total
pages) than NRTs'(42'pages or 42%). However, the ,porticn of
ndtes to the main‘text are almost the same. NRTs stil] emphaaize
notes; as much as TRTs do. It seems to be d1ff1cu1t to ‘escape
from the trad1t1ona1 1anguage teach1ng style..; Houever, tuokNRTs:t
”have notes ent1re1y in Eng11sh. As a matter ot fact; they dc'nctfht

‘h have any Japanese anyuhere in them. This i¢ a ve.y new- trend._‘f S

Teacher s manua1s accompan1ed 21 NRTs (66/) but on1y 12 TRTsf[,

o (72); One reason For th1s is that NRTs have more exerclsea and e

need ansuer keys.,-




'NRTs “have a-vahiety of exerctses. inc1uding comprehension
‘checks, vocabulary exesrcises, and discussion exercises, because
~they bemphasize' language activities. However, some of the
textbooks do not have adequate exercises.

Audio tapes éecompanied 25 NRTs (78%) and 91 TRTs (60%).

:_the and more textbooks tend to have audio tapes. However, even
o NRTS have tapes of only main texts, not activities or exercises.
One reason for unsatisfactory audio tapes is that they are usual-
v19 given to teachers without charge, and the publishers cannot
make proFits.on them at all.

The content of NRTs is mixed (31%), essays (31%), and short
stories (132); No forms of literature other than short stories
abe included in NRTs. TRTs have literature (43%) and essays
(335%) . Literature is sti11 dominant in TRTs. NRTs have mixed
passeges with different literary forms, but most of TRTs have
only one 1iterary form.

Some NRTs (34%) have Japanese authors, and this is a new
trend. Also, 56% of the NRTs are written for non-native speakers
‘koF ‘English, uwhile 63% of TRTs are just excerpts of original
English books. Only 6% of the NRTs use excerpts.

As far as we were able to tell, none of the main texts of

"the NRTs were written before 1970, and they are relatively neuw.

 NRTs emphasize current English.

The “average ‘number of words per sentence in NRTs is 17.1

f\hjUhi1e that oF TRTs is 21.4. Almost 80/ oF the NRTs have less

"7f¢than 20 uords per sentence and none has more than 40. Unfamiliar

t]ffuords per 100 uords in NRTs is 1. 5 while in TRTs, 3.7. NRTs use




- much easier vocabulary. We can assume that NRTs are much easier

to read than TRTs.

As for the purpose of the textbooks, the purpose of 22% of
the NRTs but none of the TRTs is language teaching; all around
education in 78% in TRTs but none of the NRTs; mixed in 63% of
the NRTs and 5% of the TRTs. UWe cannot classify 16% of NRTs and
17% of TRTs according to purpose. We assume that authors or
editors making these textbooks did not consider the specific
purposes carefully.

Conclusion

In this study, we identified a number of trends in textbooks
published in 1985. |
1) Textbooks are larger, with Feueb_pages.

2) Textbooks have more pictures and other visual aids.

3) English used in the textbooks is easier.

4) More non-literary texts and more texts intended specifically
for non-native speakers are used. |

5) More textbooks use recentiy written main texts.

6) More textbooks havé exercises to supplement the main text.

7) More textbooks emphasize developing language skills.

8) More textbooks have Japanese authors or co-authors.

b Hofe téxtbooks make use of main texts written specifically for
non-native speakers.

10) Maore textbooks have audio tapes.

11) Noré,textbooks have teacher's manuals.

JUdgingiFrom this overview of recently-published textbooks,

we feel thét it is important for publishers to carefully consider




first of all the interests of studehts and second how students

can be better helped to understand the English they are reading

and to develop reading skills.,
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