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. Tais paper describes the use of video in instruction in college-level Hebrew. The paper is -
based oo experience accumulated during ihe past decade. A distinction is made between the use of g
pre-recorded pmgmm,eommmluweh 8 educational, ai;d'videp programs pmdmed by the ‘is
‘sdents. mmomrawmumn of these modes can be used if discussed and cvaluated. &
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. INTRODUCTION

' - For the past decade 1 havemcnasmglyrehed on video recordings in my classes. I teach college-level

Modem Hebrew and my classes range across all levels of instruction, from the beginner to the fluent speaker. In this -

Paper I will review and evaluate different modes in which I have utilized this medium. Used properly, video can be a
very efiective instructional tool.  If student enthusiasm can be used 8 a measure of the success of an instructional
technique, then video is an extraondinarily successful tool with tremendous utility in language teaching. Indeed; in
my experience the video Projects were unique in their ability t0 motivate students 10 devote 10 the language many

VIEWING FREPARED PROGRAMS

- There are several sources of pre-recorded video material in Hebrew, I will focus here on a'series of 19
programs entitled Hebrew with Siman Tov. The programs were prepared by The Ministry of Education and Culture,

3 Insiructiona! Television Center, and Everyman's University in 1974. 1 shall also discuss the use we made of video
ties of commercial, general release, Isracli movies. These re available in Hebrew, some of them with English
. Of counse, much more materal is avilabl in Isrel, However, due to an incompatibily bemwese 1y

ossess a multistandard Playback machine or restrict

9 episodes, all prepared for beginners with a vocabulary of about 1,000 words. The

9 episodes, each lusting 25 minutes, are related to one another only through the main characters. ‘These include

achmg Assocmem lheHebrew Programof the Depanment of ngunsncs B

T. Rina Donchin I a Visidng Te 4 _, rt
hampaign.. She has been teaching Hebrew since 1962 and has been teaching

tthe University of Illinois at Urbana-C , e i .
¢ Ilinois since 1972." Office Address: " 4106 Foreign Language Building, University of Illinois, Urbana, IL 61801, -
- projects described in this report wo lﬂ.mf‘hﬂ'\j’ebee,n‘PO'qsibléMﬂiOut,mcrdedichted;ands_oph‘i,s.t_iCate’d,‘s‘npportof' :

ming  Laboratory lttheUmvemtyof ,Ilﬁnbi34€'5'}spééiﬁl ﬂl:ﬂnks'a're,dne»g Junetta .

spiration,




~Siman Tov, a very Israeh mvel gunde who hkee to he helpful, and Sunan Tov s secretary, Avm(, a typxcal young'

- Israeli woman, The name "Siman Tov", mcndentally. means in Hebrew "good omen". Thus in Hebrew the phraze -
""Hebrew with Sunan Tov" refas both to the series protagomst dut also to the smdem s good fortune while studying

: Hebrew The matenal is replete wnth snch nuggets o\' mcldental leammg

Each epxsode in the . series is an mdependent unit. It can thetefore be wewed out of order dependmg on the
- needs of the leamers In each of the progmms in the series, the viewer is exposed to a variety of sntuauons of cultural -
“and soclal relevmce, as well as to native speakers of Hebrew who use the language in its natural context.” Each -
eplsode focusec ona small numbet of grammancal points . and these are mustrated exphcntly and xmphculy in the
materml Consnder for example. an eplsode that auempts to convey the use of dle unperanve ‘The story brings a_
” group. of young tourists to a. n.nhtary camp.  They are mistaken by th e Sergeant Major for new recruits. It is only
" natural for the officer to keep yelling different commands at the tourists. That the ﬁouns(s nauualiy refuse provxdes an
: ,excellent opponnmty for nl]ustnnon of the neganon of the i unperauve ’ ‘ ) . :

‘ Most of thegrammar presented in the smes is syntactlc in nature and most of the pomts made are so basic -
" that leamers would have aoqun'ed them before they have a vocabulary of 1,000 words. . Thus the main purpose of the

‘pmgram is'in its ptov:dmo for a baslc review of syntaenc stmcturec Each epnsode presems about 50 new words
' (Rabm 1075) o

Use of 8man Tov

The Sxman Tov series aerved me in several different levels of Hebxew teachmg. but its main use has been at 7

the ﬁfth semester of the student’s program. By that time the studem has acquued the brsic ideas of the grammar and
, can tead hteratnre in su“\phﬁed Hebrew . -

In thls connexx the Szman Tov senes served in the followmg ways

| It prov:ded ennchment matenal o supplemem textbook units. For example, our students stndy stories
~written by A. Meged (1970 1972) which focus on vnllage life in the Kibbutz and the Moshav. These :
 communal, and cooperanve, modes of life are somewhat foreign to the student. However, one of the
Siman Tov i programs enmled "A Fine Fellow -takes place inpartina Moshav and thus it provides the
‘ 'smdents with an experience of this world in the visual mode. The students can actually watch Moshav
people in action as they go about their daily life.: Thxs mustram/e matenal 18 very entertaining and is -
L watched by the: smdems ‘with dehght. ‘Students exposed to Sunan Tov reqmre consxderably fewer
- explanations from the teacher as they encounter Meged's work. - - -
2. Itenriched the presentauons made by students as part of their class dxscusslon These presentanons are
. short lectures (5-10° ‘minutes) about subjects of. interest to the students.. It is only natural that
o ‘Zomiidq;ble time and thought is gnven 10 the pmblems of young people on campus or after gmduanon .
" ‘The studer general, very curious about the problems of theuconnterpm in Israel. Of course,
‘ icher 0 provide the information. It is, however, much trmedramnctowateh the -
e SimanT v program Life of Peace”, and 10 see how "they really act and exercise their freedom B
- s rein grammatical points. We all know how boring and irrelevant i it feels when
‘one. by the conventional methods. Through Siman Tov the correct ‘mode of
L queeuons concemnng time are leamed thmugh the story of Aunt Batya, who dnsappea.md dunng World
8 and is. e 50- ld American nephew (e 8- "How long has it been | since you have -
and the'NounlAdjecnve agreement is mtroduced whxle Snman Tov helps M:
ght spouse for the very tall Moshav teacher, . - s
urce that allowed students o experience Israeli culmre male-female ammdes, e
andehxldren, and many other aspects of what is and what is not proper m human o

. bureaucracy, pare




 relations i in the Israeli society. Ofcourse, it can be leamed from other sources, but thc Sxman Tov'
o eprsodec succeed in delivering the main point quickly, efficiently and effectively. ‘

5 Itwasa source of paralrngutst." tnformauon. ‘Warching a person talk comrnumcates much more than
“just hstemng or readmg (Lonergan 1984). It i is not just the chorce of words in the scene at the post
- offi ice in "A Life of Peace” that enables the student to expenence going to the post office in Israel. It's
¢ the tone, the tntonauon, the dlstanee between people, the way they ask, and the way they express
= .v‘-,'grautude Szman Tov, like any Israelr mov:e, can instruct the students in the Israeli body language
e whrch isan xntegral part of oommumcauon in the language wtth its native speakers :

L A typtcal sequence thh whxch the Sxman Tov matenal was used tnvolved the followmg We began with a
“review. of that vocabulary which i is essential for followmg the story, usually not more than 10 nouns, 10 verbs and
fabout the same number of "others mcludlng idioms and expressions, The leamer was prepared for what was about
:to be’ presented on the screen Only then dld we watch the vxdeo program. The watc!'ung was followed by class
?‘drscussrons ‘Students were allowed as many out-of-class viewings of the program as was practical. This sequence
‘was followed by dtfferent acuvmes that were based on the program. The specific acuvities depended on the level of -
fthe students and the wider contexts, and mcluded, for example, usmg the story as a model for a mle play, and inviting -
3 speelahst Israeh guest to talk about the same subject R - : .

‘ COMMERCIAL FILMS

_ Unhke the Smran Tov viéeo tapes that ‘were prepared expressly for the language leamer, the movies I have
used were produced for exhrbmon in commercial theaters. They vary in quality, but ure in all cases equrpped with
plot, characters, and often music. ‘These movies can be used as a source of cultural enrichment. However, this is not
_thetr sole putpose “The movres are valuable asa basts for conversations and dtscussrons

- ’Wheneverl used such movres the students v:ewed the movie as a sequence of short scenes. In a way. I
converted each ‘movie to a "Siman Tov" sequence. Each scene was treated as a “mini-unit" of studying. - After the
acene was presented, the stndents reconstructed its content, discussed it, summanzed the main points, and tried to

guees what ‘would happen next, Vocabulary was explained only if it was essential. Coinprehension was possible
because of the context and because the plot was quite simple and predictable. The discussion and its summary were

, and $0 it would remface comprehensron ‘Sometimes _
dtfference between the way the plot actually developed and how the students expected i itto oevelop Occasronally it.
was proper; followmg an eprsode, to wnte and act out dlalogues based on the scene.

: ".;s’o&a the Hébrew ”iviiiz Stman Tov is their autheﬁ'ticity# : They were |
made for Ismell,8 not for leamers of Hebrew. ‘There is, on one hand; miich satisfaction for the leamers as they
dis ey.can ttndetstand a "real” movie: On the other hand, there i is a genuine’ interest in d;ffercnces n

ent's culture and that revealed in the movie, T have used the films in the fourth and fifth s, semester. I . -

r two films  each serester. It is remarkable how much the students can gather from the context of a
eir competence is margtnal However, when showmg commercral movies, 1 have used the stop .
ich more. frequently with the commercial film than with- Hebrew with Siman Tov. 'Language learners need -

telp‘ urdance. and reassurance. . It can be provtded by constant chechng of comprehensron The movres were used ‘
i thexr“ ommumcaave value rhan for the eonvenuonal "ﬁlm watchrng acuvrty S




. ‘x..gmmo_ -

Lo * The use of movxee as supplenennry material is an obvxous uuhzauon of this medmm However, it does not
: Auuhze to the full the power of video. In my expenence, the most exciting aspect of the technology is that it allows the
'",recordmg, and the unmedme vnewmg. of interactions between students as well as of dramatic raaterials written and
; 'produced by the studenz,s Indeed, my most striking use of video consists of assigning projects to the students. The

‘projects are camed out by students at all levels, from the first to sixth semesters. I will enumerate and discuss

B " different projects, some of which we have used here at Illmo:s Others | have seen in use in other universities. This
o xs.ofcourse, notanexhausuve hst. :

;‘-’"fListofProjects
'Fustyear

1 ’,Monologues presented by mdlvxduals talhng about themselves, famxhes, life on campus, fncnds plans

for the summer, visits to places of i interest. - The choice of subject is deterrmned by the student ’I‘he w
'reeordmg is done in the middle and at the end of the semester.

2 Dialogues about the same subjects were also carried out twice during the semester. Here there was
*.more room for i m.f,«msanon and acting,

3 Acnng out folk stonee such as "Little Red Rxdmg Hood", and "The Three Little Plgs
Seeond Year

. Abby", games. and so on.
.+ 2. Formal debates. :
3 Interv:ewmg Israeli students. We do two pmentanons in second year,

l.» ' News bulletms wnh secuons on University news, Israeli matters, holidays, Israeli cooking, "Dear

one in each semester.
- Third Year

' l. Prepanng an ongmal "Hebrew with Siman Tov",
2.  Formal debates.

3. Inlervxemng nauve speakers of Hebrcw

'Preparatlon ofProjects SR

Before prepanng a poject the smdems walched umples of vndeo manenal prepared by students in prevxous
ears: Thn-pnor exyosure served o mouvue the smdents and assured them that the mk is. "doable Funhermore,

t that mlstakes are tolemble and that thexr aceent does not mterfere thh L

rays re\newed and corrected by me, with the student, before it could be used for filming,

a8 derived. from' the dlfﬁculues I encountered when in the - first year I used video' Lrecorded .

spontaneous conversatio ’dml‘?& » and skits. Thns tuned out to be too embamssmg and unpleasant an experience
the stude und. that'careful advanced preparauon is welcome by the students who seemto be willing to .

o Ty 1o get "on camera Whlle in pan the preparauon for recordmg is done in class, most of the 29
n‘does not requu'e\_class nme ; L "




o .The aetual reeordtng is done outsnde the class as the students can gain. access to the equipment. In this
manner the matenal can be recorded many times until the student has a tape that can be exhtbtted to tiie class. Only
after the student is sansﬁed do lrevxew the tape with the student. The final product is shown in class, with the
student s permission. - It happens, but very rarely, that a student does not want to see himself on TV. It happens, even
rnore rarely, that studenm don’t want their program to be shown. All these projects are not obltgatory, there is always

somethmg else. that can be carricd out, reachmg about the same goal Whatever is recorded on video tape reflects the
tnterests and needs of the studeris ata pameular stage L ‘

= The pedagogtcal aims of each exercise are explatned 1 the studs *n's, We areall worktng together on themes
that are relevani and mterestmg It provides the students with excellent fesdback about their language performance
andfeompetence ‘Moreover, as there is continuity, it provides a long.tudm..s view on the student’s progress in
commumcattve skills. Review and evaluanon, which is a very important part of each project, is carried out as one out
of many steps towards productng the final slnt, monologue, etc. It is done in an atmosphere of cooneration, not

"mistake-correcting” or grading. This emphasis on team work, either teams consisting entirely of students or teams in
which the teacher also parttetpates. is one of the main assets of workirg on video programs. - Superior learning is
hteved when the leamer. is completely absorbed in the communicative aspect of learning. - Working on video
~ projects is not only a good way of reaching such tnvolvement, it also has the advantage of leaving a tangible residue

after the pro,ect is tmtshed to vxew. enJoy. let othets enjoy. and oe able to go back and watch many months after,

’ PREPARING HEBREW 'IEXTS FOR PREPARED PROGRAMS

T Ftnally. let me descnbe a use of vrdeo that uttltzed comma'tal ﬁlms but emphastzed student parucnpauon
In this mode the swdents are provided with video material in iheir native language. Their task is to prepare a new
audto track for the video matenal Thts audio track i is, of course. in the language they are studying. The idea derived

from d the fact that it is not possible to use in the USA video material aired in Israel because of the difference between

. the Amencan and the Israeli video-recording systems. - Thus, we eould not meet the stndent s need for additional
matenals by ustng tapes that were ongtnally prepared in Hebre

e However, we began to accumulate ) vanety of U S -ongm vrdeo matenal that was taped for use as cultural
mate:'_ials As we began 10 use this in the mode described in this section, we began collecting TV commercials. The
anguage of commerctals is usvally very sunple and easy to understand by people who don’t have a rich vocabulary.
t can be translated into Hebrew. tecorded, and mtxed with the vrdeotape Of oottrse, not every adverusement is

in these commen:tals a voice-over techniqua informing

emsements have to be, of course, Suitable to the subject
matter covered at the time of the pmject. Funhermcre, it helps tf the students ﬁnd the commercial enjoyable. There

ust be, therefore, a preltmtnary stage of recordtng many advemsements screemng them., and copying the more
:suttablematertal L o o

The ptoeedttre we used was as follows The commetctal was ﬁrst exhtbtted wnthout the sound and the -
(etther m patrs oralone) were asked to ereate a Hebrew text. They then tried to synchromze the text with the

nts 0 allow. the right timing. Reeordtng the new audio track on the video tape was done in
. As there were several texts for each advertisement, we chosé the most popular text. It is
potnts in grammar, for example, condtnonals, general statements, tnmemuves, etc. Asa

 the language of TV, its distinctive featurcs, and the ways Hebrew differs: from English in -

articular case. fOther TV progmms that ean be adapted o, Hebrew are travelogues or commentanes in whtch :
mostoftheprogramts ed. : ' ‘ -




A . In second year Hebrew, we adapted a program about children in the Kibbutz. Most of the work in this case
was done outside of class as an Honors project. The English text was translated into a much shorter, simplified .-
Hebrew. (As there is no direct speach in this program, it does not get out of synchrony.) _ ’ e

. CONCLUDING REMARKS -

“be remembered, though, that the medium kas o be treated as any other aid 'n teaching or learning. There should be
concrete leaming aims and viewing has to be guided. Feedback and evaluation should be an integral part of using

video; it should not be overused; and finally, unlike many other aids o leamning, the programs that are made by.

Studens should be carried out in full cooperation. Many students are quite hesitant in the beginning about using the -
equipment and about appearing on the TV screen. Full cooperation can help overcome these problems, and of course,
the reassurarce that there are competent technicians ready to Zielp at any time. The success of early simple projects

‘enabled us to move to more complex ones later on. The success ir one class motivated other classes to participate in. -

: o Videb tapes caﬁ be usadm as rhhny wﬁys as the xmagmanon Ofthetea:herand the students allow. it shou]d ,

REFERENCES
Video Materials

Children of Bet Alfa. 1973. dir. Tue Ritzau, Consulate General of Israel. ..

Hebrew with Siman Tov. 1975. The Office of Education (Israe!) and Everyman University.
A King for One Day. 1983, dir. Asi Dayan, International Video Center.

Sallah. ‘1983, dir, Ephraim Kishan, Intemational Video Center.

The Troupe. 1983. dir. Avi Nesher, Intenational Video Center.

- Books zad Articles

Brunfit, C. (ed.). 1983. Video Applications in Language Teaching. Oxford: Pergamon Press.
Lavi, D. 1984. The use of video in the Ulpan (in Hebrew). Hed Haulpan 48.13-14,
Lonergan, J. 1984, Video ir. Language Teaching. Cambridge: Cambridge University Press. S
Meged, A. 1970, Four Stories (in Hebrew).  In Readings in Early Hebrew (Gesher Series). Jerusalem: World
ZionistOrganization, T T e Terusslom: Wod
__, 1972. Three Stories (in Hebrew). In Readings in Early Hebrew (Gesher Series). Jerusalem: World B

Rabin, H. 1975. Introduction to Hebrew with Siman Tov (in Hebrew). The Office of Education (Israel) and =
- Everyman's University, . | .- R







