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‘N Video cassettes in the L2 classroom display many immediate and obvious advantages: for the mind they
- Offer a procession of stimulating images .in living color; for the ears a range of speaking voices at varied levels of
CDinguage; and for the eyes, a fascinating glimpse of the non-verbal features of interacting in the foreign language,
Lufcluding the authentic and spontaneous lip movements and body language of natives (Jensen 1978). Video cassettes

are quicter and easier 10 operate than projecting films or juggling filmstrips with cassettes and, in the long run, they
will prove less expensive and riore durable an investment than other forms of equipment and hardware. They give the
look and feel of being an up-io-date part of today's world—a quality all t00 often missing in textbooks, which are.
often written several years befare they reach the student in the classroom. But how can video be used effectively? -

- 'The President of Harvard has rightly said in his recent report to the Board of Governors that technology is -
only lik the trucks that bring us food: -they do not determine the quality of our diet and our nutritional values; they
only get the swff to'us (Fiske 1985). So it is up to the users to determine "TV or not TV". In dhis article, I will
scribe three specific ways in which I have integrated video instruction into the L2 classroom, in the hopes that these
experiences will help others to be successful and effective in their endeavors, T ' .

 First, however, & brief summary of current data may prove helpful. A search of the literatre suggests two
things. ‘First FL instruction with video casseties is most advanced in Europe, where distances are small enough to
permit recording broadcasts from one country o another (Harding-Esch 1982, Hill 1978, Odom 1976, Riley 1976).
Second, in the United States, research in video-cassetie instruction for L2 instructional purposes has flourished
primarily in the field of English as a Second Language. " Therefore, the instructor interested in leaming what
colleagues in the field are doing is best advised to consult the literature in this field (Allan 1984, Linke 1981, McLean =

Some of this litratire deals with aspect of video-asscte instuction that | will not considet in this aricle,
namely, the studio production of video cassettes either for student instruction or for the training of language teachers,

.courses (like that produced by Rascias and CBS or Ensemble by the BBC) svecifically designed to teach a

particular language or language teaching methods. |
S - cummucusuuasonmssm 5

ption of Materials

The Chronlques d‘ F r “"‘-" Sen“,wtake °"° example. was ongmally produced in Fran;e_ahd distributed in
oy by the French Culural Senvices. Thee fe. 1o seven-miut color ims with soun. oo s
" Michael Danahy has taught both French literaturs and language at Wesleyan Univerzity and The
State University, 'Last year he won the Chinard Prize for pedagogical scholarship as well as the Liberal o
Award for distinguished teaching s = R




educatrnnal
G , J pt of all na:rrauve vorces in the film and sometimes those of
personsﬁbemg mtervrewed or drrectly recorded on camerz. ' By now, som» of these toprcs are outdated, but they
. included a range from: Arman the parnter to the manufacture of saxophones to the Observatory at St. Mrchel de
B 'Provence and the arhleuc accomplrshments of M..ne Debourse = :

L Some of the utles are now avarlable erther as ﬁlms or as vrdeo cassettes from Intemauonal Frlm Bureau _‘
Srnce my umversrty had purchased the films outright and since the French "ulzura Services were no longer making

. or drstnbutmg the senec. we were able to obtarn permrssron to make one copy of several films in our holdrngs on
E "vrdeo casseue for classroom use only. : . ‘

Use of the Cassettes

The casset:es are used pnmmly for the developmem of lrstenmg comprchensron ard as cultural capsules In :
o class of course. -video' cassettec are 25 eﬂ'rcrem to operate as audro cassettes. The class can be grcuped around the
L tube wrth no rnterfcrence from a clacking camera, Most rmportantly, tapes can be qurckly and quietly rewound for
** instant replay “This advantage is particularly useful for reinforcing actual progress in student comprehensron, as well
':fas thestudents confdence thatsomeprogrecs hasbeenmade = .

“ However, r ao not play the tapes twrce m a row, In between the two runs, we spend 10 to 20 nunutcs on-
:_’j;vanous activities: based directly on the script. Thus, the individual instructor is free to use the printed and visual -
. material as the basis of a cognitive ‘ ‘grammar, or a series of TPR activities, or inductive, empirical
_ vocabularydevelopment.l very often use the scnpt to devise a series of content questions geared to the ACTFL ora!
: proﬁcrency level of the students. Bon-owrng from the ALM repertory, 1 signal four or five different students to pose

* the same questron n raprd frre successron to the same stuc!ent. The person desrgnated thus has time to assrrmlate the" 7
questron and formulate an \_ver.i SR r S _

¥ The quesuons can be strnple yes/no or more complex types but in all cases the class is berng physrcally :
7 condruoned to beneﬁt from the second showrng £ the tape. The mouths and ears of the audience are getting used to

; :what they wrll be heanng and seeing on relevrsron md the psychologrcal rrnpact of recognruon the second time - :
; around is usually forceful and favorable . -

I have also devrscd wntten exercrses based lrterally on the script. These are of four types:
10 yec/no questrons
10 true/false quesuons

lO mformauon gettmg questions

I therefore. have the luxury,‘dependrng on rny mood and the hnds of stndents I have. of choosrng one or -

‘a another“ f these exercxses to hand out." It is to be completed durmg the second showing of the cassette. With this
‘e in fro tudents can pracuce reception and comprchensron skills wrth more precrsron B
r, are written to reward the effective listener or reader, rather than bedevil the: most
g reover. these quesuonnmres can serve to focus a general drscussron. or for
is, and pnocessrng. or even for more oral pracuce ' : : :




o Set O sentences wi iraphrase the content and s e gi j altemétively, a sequence of
- sentences directly transcribed from. the sound track. But in either case, the sentences have been mixed up, or
 reammanged, and the student must reconstruct their appropriate chronological or logical order, by listening and/or
o reading ‘fbt:mé glst.as well as ‘“w‘d"‘g to °°'m°¢“"°s I have not described these activities in greater detail, because
- Lam sure that most readers are already familiar with them, and because, in any event, most widely known L2
- Pedagogy and methods texts describe them in careful detail. - LT O

“i I these are the ways, in rough outlines, of using the video cassettes and script in class, out of class the
« instructor must make some -preliminary decisions. ‘He or she must take stock of the number of cassettes to be
" integrated into a course, the frequency and rhythm of their use, and his or her own philosophy, that is, the purpose for
B usmgdnmandtheobjecuva that can be realistically attained in using them. Consciously or unconsciously, we all
. "decide how much dependence on the Printed script we wish to tolerate or encourage. - ' . '

- S 1am formnaxe '&ibu’gh ;t"o' hévéj one Cassette a\}ailablé pex' week. Wliét 1 db. therefore, is set lip a schedule
.- whereby the students are progressively weaned from using the script to make sense of what they are hearing and -
geeing. o R TR L |

| FTA'st land2: distribute the sér_ipt aday ahead of the video pmseniatidﬁ.‘so that the class may read it
over at home and prepare for what tiey will hear and see. - '

fTaj)s Jand4: dxsmbute the séript on the same day in class, just ahead of the presentation. This gives
people prac ice in reading for comprehension within a controlled amount of time. | ask them, in either

 approsch, ot 10 fer o he prined word during the first showing, but to absorb what they can through .
theirearsandeyes, - ; rough

' -Tms and 6 : distﬁsnte the scnpt after the first showing in class, but before doing_any exercises oi'

- pattern drills. Students may rely'm the printed test to help themclycs thmugh some fast paced

 oral/aural exercises.

-Tapqiahd_ 8: hand nthe Saipt out only afier the oralaural activities, People are being trained to rely
on their ears to decipher signals, ‘ : '

| -Taps9and 10: now distribute the ,s(:rip't after the second showing, as a way of meeting the necds of

those who may feel that they have been gesting nothing out of the “broadcasts”.

g e i poi, 1 sfan from disibuting th serp a a1, Thus e students are geatly nudged into
Zintg;rgting sight andsound.wheth-.t from the classroom activities or the TV s‘r;r;éh._;vl]ltimdtgly.”l eliminate a second

o o ot in whichcue, i el st iher o have o g i e
( four types of questionniiis orexerclsesmOtder rder (o focus the attention of tl';e‘lisrtevri"qg»lehrhgrs. " After the single

general: loosely-structured ‘discy ssion of the video, its contents (at whatever level is .
c”msqﬁf}_t}l;iskort_).';st’smdcn‘t‘jrieiactions._‘ o . o




S The second ndvantage of relymg on vrdeo-cassette mstrucuon appltes more to the rnstructor For it emerges
: the method of chorce for thosz who prefer an eclectic approach to choosing one of several ironclad methods. The
o tnstructor retams far greater control than over prepackaged text and tape progranu Because the videos were not -

mally targewd 1GT @ mass marltet as a lower level vocabulary and grammar instructional tool, they are adaptable
e .:to most teachmg methods 'I‘hat Ls. t.hey may serve etther as the basts of tnstructron or as an mtegrated supplement

il A thu'd and ﬁnal great advantage of vtdeo-cassette matenal is its controllable length The Chramques de ‘
_;France meet the criterion established by the research and experiments of Jensen and Vithner (1983:132) who state
*that the optm-al duration for video material per lesson has proved to be three to seven minutes. Because the tapes in..
. ‘quesuon are’ relatrvely short, short enough, that i is, to be replayed during one class period, they enable students to -
-, perceive a :dtfference between their first and wond hearing. “Terough: tlus process, they. build that sense of
5 conﬁdence. progress and achlevement wrthout whreh there is no motivation.: Even those who think it boring to go ’,
- over the same material twice in a row are usually wallrng o forego that objectton i the vrsual matenal is rich and well
e done The pleasure of mstant replay isa part of today s lifestyle. '

. 'Theoretical Justlﬂcation

_ _ ,' Vrdeo cassettes expose atudents to ‘what Krashen (1984 1981 10-38) ‘calls an acqutstuon nch

, f_envrmnment For the scnpts ‘were written to eonvey messages of intellectual .and cultural signifi icance to adults;
- That is, the language was not tarlored by overly protective editors: amﬁcrally to provide redundant examples of

- selected | lexzcal or syntausical pattems. They provrde instead, all the elements of the "I+1" situation that Krashen
- defines as.ideal for genuine: langt.age acquisition.”. By this shordtand formula, he simply means that the student

_ recetvmg contextuahzed chunks of language input at a level somewhat above his or her current stage of conscrous K

: Generahzatton .

o My vndeos are in French. Nor are they the only ones avarlable commercrally French theo (900 Broadway!;;
Sutte 600, New York. NY-10003) currently markets s partrcularly artistic and amusing collectron of French TV ads.
o ,_Because they come thh a scnpt. one may adapt these "ahorts .in much the same ways thatl have descnbed above,

. either for language trammg purposes or: for cross-cultural companson - and analysrs The commerctals are grouped

“afound products and industries, which makes it easy for the instructor to divide them into manageable units and for ,,,,,
the students to usé-them as models for. rnalnng their own ads. ‘In fact, for those who believe that Roland Barthes’
analysis of advemsmg slogans and symbols in Mythologt‘es offers a unique way to understand drscourse, then TV ads

B become the privileged text for studymg how a grven culture uses language, as well as a way in to the lmgutsuc
; features that carry meanmg tn that culture ‘

srmzasv

Deserlptlon or Materlab

e Speakemy is a vrdeo,cassette produced by the BBC: and 80 named because the series of pantormmes it offers

are destsned to)mak"' 83 '.y for the. viewer to speak in the absence of actors who speak. The 14 skrts on one tape
' me ghes ssional standards’ of ‘artistic - and technical excellence. - ‘Delightful | ptano music,

e dumb show usually takes on the flavor of an old ume movre The entue
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the universal language, mtmly the all-purpose c::;séttc.’ ‘ ”Mqre important ‘ﬂlm“Siﬁnpiy ‘z‘xjaking it easier for the
- viewer to speak mthepmence of actors who do not speak is what the tape makes it easy to speak about. Yor e 14
- situations that ';:orns;imtg the dumb shows are usually what proponents of the oral proficiency movement wouid call
. survival situations, many of them with a complication. These include situations like: '
- nmtroducmg oneself to a member of the opposite sex

~ordcnngameal in érestauran('

. ~learning to play tcﬁxiis_ by asking and answering quastions

R -geui_ng a taxi ride and getting lost

o -buying a pairldf" shoes émd finding out that they do not fit
: -strmghtemng out airline reservations.

-~ Useof Speakeasy

Syl " The skits lend themselves ti widely differing uses in a range of pedagogical settings and persuasions, They

" can form the basis for "homemade” pattem drills or spontaneous role plays either in small groups or in front of the

. entire class; on the other hand, these may be rehearsed for later fe-enactment, or they can form the topic of written
" exercises or composition; and because they depict connected stories easily assimilated, they can form the substance
- for narrating or describing in past, present, or future irme. As the basis of a chain story by everyone in class, the

amuve may bewnncnoroml,and proceed h,,chrbnbloglicd order or bé'i‘elated_ in reverse chronological order. In

 the latter case, each participant gets to use the introductory formula, " Yes, but before that happened, this happened..”

narrative chain resembles a backwards build up sentence in which the Jast element is uttered first, and the
ew matesial is addedon wthemostfamxlm part. Sucha procedure makes it easier to recall the whole syntaciical
_grouping. Seldom can a student go wrong and have nothing to say, for even the most inattentive will usually recall or
-find a detail to add in following this procedure, o ‘ SRR |

(97S:121-132) has defined s performatve or
y accomplishes a certain tas o

¢ speaker in
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e suggested by the Councll of Europe’s deﬁnmon of a tlueshold level of language and the funcnons that adults most
i :frequmtly need to be able to carry outina aecond language “Its phxlosoplucal underpmmngs do not mean, however, e
o that Speakeasy speaks only to true behevus in the functional nouonal syllabus Far from it.: Conceptually. Speakeasy .

~ is consistent as well with CLL Couns.lm Language Learmng, associated with the name of Father Charles Curran =
ok (Slevsck 1980° 100-130) ‘The instructor serves as a facilitator or resource person for the students trying to reenact the
" mini dramas. ' The teacher assigns the active roles to students, who work in pairs, to pesfect the speaking parts. But -

] the teacher as such remams offstage, outsxde the charmed cucle as u wue. to act only asa talkmg dictionary.
OF SOAPS AND OTHER OFF-AIR FOLLIES

The uses of televmon descnbed above both reqr.ure a modeme capntal ouday of $SO-$400 For mstructorsi o
whose budget would embarrass Arthur Frommer, oné option remains. ‘And it combines several of the advantages and -

- theoretical cmsrdenuons of both approaches already dxscuss& Locally televised materia! ‘can be mcorporaled into
*+ classroom activities. Create your own Speakeasy sunply by televising without sound. If a 'VCRis available, you -
T ;:'ueed only tape what you wam at home ahead of the class snd play it back with the sound turned off. In the absence of -
L a home vrdeo machme, you may nmply select a show bemg broadcast dunng the class and tnm off the sound. :

| ""‘»'Use oflnandlole 'rv

S W:th the aound of an actual lelevmon show or recordmg med off, one can essenually carry out all the
o Speakea.sy acuvmea outlmed above In this ¢ case, however, the choice of what to air is problemanc Many i instructors
4 d lhat the lemoon soaps are most effecuve Are the reasons ob\nous? lf these soaps are not actually a way of life -

- ! not _on'at"i’.e nght time or. you, hke nature, abhor the veeuum that they,»
. Tepresent. In ll'na eventt dunk _about taping ¢ com

ncels and dehghts the class,. who can enjoy the forergn language as a""r"‘i
f the seller s personahty We all have a bu of the ham or hucks:er in “S?,u

‘ ) OF Chancellor Kohl on.the'nlem acreen. can serve asa backdrop wnh studen:s domg the audxo part lxve th :
the roper prepamuon,“ xudems man vthese adulr projecuons wnth gust.o -




kes in more than one. 'meanmg or clue w, meamng wnth each unage Tlus psychologlcal:;
}'helpegmake televmon. with or without words, za effective tool in L2 acquisition. While the medium is not

the masage here. it surely gives the xmmedmte and concme sense that forelgn lmguage commumcauon belongs wnh
ey s technologlcal hvmg o : :
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