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“PERMISSION TO REPRODUCE TH
MATERIAL HAS BEEN GRANTED |

VIDEO AND SECOND LANGUAGE LEARNING

- Jean-Pierre Berwaldt . " TO THE EDUCATIONAL RESOURCH

A brief history of the use of television in foreign language teaching is presented and the

" increased poteatis! for the medium brought sbout by the svailability of videolape technology is .

Office of Educational f

originating it

hand improvement . preseated. - Various uses for the medium are explored, including (1) films designed for televised

EOUCATIONAL L S2HTERS O™ language teaching; (2) noo-specialized material tped off the air; (3) videotaping of stident

%i document has besn ;gr’;f:;’figg"g:' productions; and (4) teacher-prepared tapes. The impact of receat developmeats in video technology

hanges have been made to mprove  (lelltes, multistandard playback equipment, closed-circuit TV, digia! television, and interactive
Minor changes 3 } ) » R :

reproduction quality.

‘computer/video systems) is discussed. More reszarch iz needed to help us understand how the visual

Points ofview or pinionsstatedinhisdocw, . element affects language learning, as are more flexible and accessible distribution systems for video
ment_do not ner: oo X X ce ‘ : :

OERI position or policy... _equipment, and more teacher iniging in effective production and utilization of materials.

The mdstf#vqiﬁﬁdn&ry penod of fofeién'langua_éé té_acﬁiﬁg in recent years was the audio-lingual era. For -

~ better or for werse, it was this movement that caused a dramatic change in methods and materials and left us with 2

new focus, the spoken word. ‘For over 25 years, teachers and theorists have devised countless ways and materials for

- teachers and _studepts,to comprehend and speak a»foreign language. In an effort to make'lang'uagq leaming,more;

; jo » printed word was effected very long

= except that in récerﬂ:t{ years, the printed word served to reinforce oral work that had already taken place. The change in
- focus to the spoken word led to the development of one important medium, audio tape. From open-reel tapes and

- WHAT ABOUT VIDEQ?
im of television has h: ‘  remendoy impact on our lives and continues to do 5o as we go from .
one innovation to another. From black and white limited-range telecasting in the 1950s to instantaneous world-wide, .

e color satellite transmissions of the present day, this medium along’ with related developmerits such as cable, high .

Aruitoxt provided by Eic:

. Although we are all products of the video revalution, dhere
 television in education in general, or in teaching foreign language

deﬁtiiiiqh;‘fkte'réophonjé‘_&sduhd,',v'aﬁd;'ih,teifacﬁv,e video disc continue to amaze us With their ability to inform and
entetain. Recent developments in video cassetie (VCR) use, design, and flexibility have made this medium another
powerful influence in the area of home enterainment (Gelman et al, 1984), he growing popularity of VCR can’
certainly be verified by increased numbers of video cassettes on the market in all fields of knowledge. |

| ' is;?a:"?r‘najqr,qdéédoh _regéb‘r‘ding'thbe_ yélug-di‘ "
S, in particular. There are those who believe that in

‘spite of all the promise television held for us in teaching language skills and foreign cultures, this medium has still not
lived up to either our expectations or its potential. No one doubts the power of television to entertain or inform, but

r of foreign anguage teacher training at the University of Massachusetts in Amherst. o

and dirscrar cr prcsre Berwald who received his Ph.D. from Ohio State University,is Assocists Professor of French

INFORMATION CENTER (ERIC)."
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 there is relatively little evidence to prove that it s as significant an instructional aid as, say, audio tape or simple
" stick-figures. . And yet, the profession cannot be faulted for a lack of effort in this direction. There have been ,

. countless projects in the past two decades devoted to improving the quality of instruction with video.

 CHANGES BROUGHT ABOUT BY VIDEO TAFE

. Itis really the purchase of video-tape equipment that has made posssible a wide variety of material for foreign
language teaching. The early use of open-reel tape with black and white units has given way to the very popular
 color video cassettes which are considerably easier to use. Tape has permitied schools to tke programs directly off
- the air for use at any desired time. It has also permitted teachers and students to prepare their own materials both in

 the classroom and in various locations with lightweight portable cameras. Although there are some similarities with
. film, video tape is still easier to shoot and play back. It also allows one’s results t0 be shown immediately after
“shooting.” One advaniage of motion picture use has been the availability of greater numbers of short and feature-
length films, generally in-16mm format, but even this is changing as more and more material becomes available on

* video cassette, including a variety of film classics.

B " 'The fdﬂowiﬁg mcludesome of the main advantages of video tape as well as why it is casier to use and more
flexible than film: . o I , ,

1 Itis easy to erase pmgraqm no longer needed.
2. . There are no projector noises. s ‘ , e

~ 3. One can locate action quickly with a fast forward or rewind switch. A remote switch simplifies the

4, " Ome can set a recorder to tape a program off the air automatically, at any time, for replay at a more

"5, One can dub a new sound track to ahre“xi'_stinkg pn)grahL

. Of great interest to teachers, of course, is the ability to tape foreign language programs directly off the air.
Although there are very few American television stations that broadcast entirely in languages other than English,
 there are many stations that devote several hours a week to foreign language programming (James 1981). Generally,
 these are found in large urban areas such as New York or Los Angeles or in regions such as the Southwest or.
_ Northeast, near the Mexican and Canadian borders.  James (1981:88-89) writes that SIN, the Spanish Information
.. Network, with headquarters in New York, feeds by satellite "over 100 hours of news, sports and entertainment from
the entire world to dozens of Spanish-language affiliates in the United States". One has but to travel to any of these
areas, or to have access to satellite receiving equipment in ofder to tape authentic uses of language directly off the air."
. - For greater variety in programming, one could take a VTR (video tape recorder) or VCR unit across the:
Canadian or Mexican border and tape programs off the air. This writer took a unit to Montreal in order to tape a wide :
‘variety of telecasts in French to include news, a hockey game, and a few commercials. American video-tape units,’
 however, cannot be used to tape programs off the air in Europe nor can cassettes made for overseas use be played on’

' American video-tape players? B S
. INTEGRATED AND SUPPLEMENTARY MATERIALS

o Cneman and Dahms (1979) draw our gttéq&dn 10 an important di‘s‘tir::;:ﬁbn‘to be borrie in mind wher working
_ with videoin the foreign language classroom: material can be either integrated or supplementary.

v, 10 ek : oom: 1al ¢ _ Integrated -
. -materials are those essential to the units of instruction for they are the actual lessons and all the pre-viewing and post:

-2 For a complete discussion of intemational televisionq standards afd the pitfalls and possibilities th
;standards p;qvidg; see the article by Rick Altman elsewhere in this yOlume’.'-i"*f St et TR s B e




' telecast to help them: develop fluency, and 40 records to help them with their classroom instruction. ' In addition,

| VIDEO AND SECOND LANGUAGE LEARNING

_viewing exercises are dependent on these presentations. Supplementary materials are those that may tie in with the
class program or which may not be relevant at all. They could very well be additional sources for variety’s sake to~
liven class interest. The filmed series Parlons Francais and Guten Tag are examples of integrated materials since

-they are the core of instruction upon which all the exercises depend. Most of the programs described in these pages

B - come under the rubric of supplementary materials. =
USES OF VIDEO IN CLASSROOM TEACHING

‘ The fol'lbwing‘ sections of this article contain a number of ideas on how video, in its various forms, canibe:
used for language teaching. ‘Since such a vast array is being presented, it might be useful to classify them as follows

in four major groups:

~ Films designed for televised language teaching.
‘Non-specialized materials taped off the air.
. Video-taping student activities.
Teacher-prepared video tapes

W=

1. Films desngned I'ldl'-'tele'vibsed:la’_ng'd'age teaching

- Any discussion of video must include the topic of film since most televised lessons and series have been in .
-motion picture form." One of the most popular filmed series for language teaching in the 1960s was Parlons Francais -
- beamed mainly to elementary ﬂschobl.yOungSter_s‘learriing French. It was significant as one of the first television

series during the audio-lingual era. . Its use was rather. widespread throughout this country although its main_
~ advantage was also instrumental in hastening its demise. Teachers did not have to know French very well in order to
. be able to teach it The series was most successful when teachers were able to follow a televised presentation with
~ . supplementary exercises accompanying the materials, Many teachers had no knowledge of French and did little more -
- than'tum television sets on and off. Perhaps the main purpose for the series was the belief that television, with alittle -

. help from non-specialist teachers, could do a satisfactory job of teaching French' (Randall 1959). Participating
: teachefs_reée‘i;\féd_éthideiéBle'h’elp‘ from the program developers in the way of written guides, a weekly half-hour

. teachers would receive visits from area coordinators who would sit in on classes and conduct monthly workshops in
locations convenient to the teachers, . R L o e

Ciozti (1966) conducted a nationwide survey of television’s role in FLES, She addressed questionnaires to
foreign language supervisors in the United States and reccived only a few positive responses amidst a preponderance
_of negative replies. - Indiana’s response on television’s lack of success in language teaching is a comprehensive,

- representative statement as to why many states lost interest in televised FLES programs of any.kind in the face of
, ,budgemérisﬁandﬁﬁﬁiinédtcachers.. ' P ' SRS BRI

 Neithér the MPATB  rior a local program used in FLES programs is justifiable
. from the standpoint of acquisition by the student.- MPATI does nothing to help

 the teachers whose classes are following the foreign language programs exceptto
~ provide a manual.In many classes the classroom teacher Aoss not know the -

language and the TV. is not adequate for total instruction. The best thing that can -

. - besaid is that, in some cases; students develop a degree of interest in the country -
. where the language is'spoken that they could not have achieved in a regular =

3

ne Telovision Instruction. In the 19605, MPATI bearmed instruction from 3

% Midwest PfosrammA"bomeT vision In: , | ,
o ying at 23,000 feet over Montpelier, Indiana. It broadcast instructional programs in a 200-mile radius to




o and post-secondary. audiences and ‘was also telecast on commercial channels for the public at large

. intended for the series has alrcady been used in

' extansion and continuing 'eﬁqaé,auqqprog"r'ahis’?in'fqiir_f-'

" languages similar in nature o those described above have

e this section treats the pedagogical exploitatior of

~ social studies class. "In,s"om_e:’sch'dols,fm‘any‘chi)dren who  study French or

. Spanish are so desperately lost by the end of one or two years that they lose all
~_interest ’in,cont,inuing the study of French or Spanish at the junior high school
*level, and feel quite negative about any foreign language instruction. Saveral of
_ theclasses I have visited exhibited complete boredom and lack of knowledge of
- what was going on during the TV broadcasts. AR :

Tl D inlyr;n"‘g the late 1960sand the decade that folldwe_d,nétiom&idq budgetary crises hastened the end of many -
- FLES programs. throughout the country and Parlons Francais receded into quiet oblivion. Another fi

Im series in"
French also produced in the 1960s was Hacheite’s En France comme si vous y etiez. It was intended

for secondary -
, . . . This writer
 remembers secing the series aired on WHDH Boston Sunday momings in 1966. The format consisted of 39 films; all
" of which were supplemented by audio-cassette; written exercises for gremmar and phonetics; and a text containing all -
- the scenarios. The films were a series of situations produced 1o focus on dialcg and word study. A musical "opera-
buffa” followed each dialog presentation. - These were cleverly produced musical romps in costume whose purpose it -
. was to reinforce some of the language introduced earlier in the dialog. This series is still being used today at the
. University of Dijon (France) mnssummer program for foreign students. - ; . S
. Adecade orso after the Hachette series, the BBC developed the film series Ensemble for adult televiewers :
* (Paton et al. 1980). This series, like the previous one described, contained weekly episodes on films which were all
‘supplemented by. exercisc: un records, audio tape, and in manuals. The films included short skits, cartoons, culture -
capsules, and a weekly story of a young student and his travels throughout France. In addition, the BBC also used -
+ _radio as an important component for beaming instruction. Furthermore, viewers were able to intensify their leamning
- by attending classes at a participating evening institute in their area. This already complete program was further

- enhanced by subscribing to a special television guide magazine entitled Vue d Ensemble. The program attracted

250,000 viewers and sold 190,000 of the accompanying texts, -

" Atthe time of this writing, major steps are being taken o produce a film/video-cassette series for airing on-

- PBSiin the fall'of 1986 (Tele-Video Project 1984). The project has received funding of $2 million from former -

ambassador Walter Annenberg; the ‘National Endowment for the Humanities, and the ‘French government. The -

- purpose of the project is to "explore the application of video and related technologies to language leaing in ways :
- that can be replicated in other foreign languages”. ‘This series being produced by a collaboration of Yale University

. Wellesley College, and radio station WGBH Boston is similar 1o the BBC’s Erisemble in that i, too, contains a drama

. fmed i France 2 well s il poto, caoons, works of ar, an varios film clips, Aliveugh (o st o

en’ U classes at various eastemn’ colleges and universities, the project

k dcvelopers intend this series aly f

tension and continu ucation programs ur »’e?a:r'"cbllégs and 'uiﬁi'vvei'si'tieS", This series also plans to rimléé
- vwailable video wpes of each of the 52 half-hour programs for individual and group use. Textbooks and other
. peda »g‘dgical_\ snded S

"unenrolledhomevnewers, and adult stdents in community colleges and in

rials intended for the general public will supplement the televised lessons.

hmostdocum téﬁdh;ldf_,kﬁeciaiibze‘d' ﬁlms rélatesvto the tc:ichirig ofﬁ French, films for ‘othcx’
o 1ages siular In nature to those described : been produced also. The series Guten Tag and Guten Tag
. Wie geht's are examples of film series produced for students of German, = R S

- Althoug

2. Non-specialized material taped off the air

' While the first secuon on t.he use of video dealt with ﬁlmspreparedfor the purpose ofteachmglangunges
any of a variety of televised material. Program sources may range
~ Although theuse of video cas§é'nes;has been of inestimable help in

- - from stories and newscasts. to commercials.
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s:ff;: allowrng mstructors to schedule matenal ltve telecasts have also been used wtth success. Berwald (1976) dese; bas

. asstgnments where students are asked (o view a particular telecast at home, io take notes on a ten-minute segment and =

" ~to write up the notes in- a coherent paragraph "The following day, the tnstructor writes a paragraph of the segment on
' ;the board with the pamclpatton of his studen:s. The instructor’s role in this case is to accept or reject studem.s
sentences or to suggest styltstrc changes as the paragraph is being developed

E Berwald has also vndeo-taped various programs and taken shdes of the action drrectly off the creen m order‘
ot prevrew or review material. He has also used video tape to dub voice-over narrations or dtalogs which may or may
- ‘not have related to the action taking place on the screen. Another exarnple of dubbing was in the area of sports where -

"Berwald and Wolfe (1975) prepared sound tracks in French for foc'ball and baseball. ‘Voice-over narration is

,pamcularly easy for sports since one has but to watch the screen to descrite what players are doing.- Funhemlore,

; their names, stattstrcs, and background tnfonnatron are constantly flashed on the screen for further incorporation into”

- asound track.. Background crowd noises from an audio cassette are recommendcd for a more real.suc video sound
- track.. o

. Graztano (1972) reports using the Amenc:tn televnslon series The Defenders to teach Enghsh language skills
c in Japan. He would receive eplsodes on film and accompanying scripts from the United States and then video-tape
~ them for flexibility of | presentat:on He would also have his stzdents translate the dialog and dub the sound track into

' 1Japanese

. ‘ - Reltzel and Van Dam (l983) have hal their students analyze Amencan televrston programs as a way of
developing their English skills. They use a series of worksheets that mclude checklists and open-ended questions
- regardmg the prograrn eontent and roles portrayed.4

A number of Joumal arucles on the use of vndeo refer to an analysis of non-verbal communications to
include body language and gestures. . Reitzel and Van Dam play back various scenes with the sound off and discuss
~gestures. They then ask students to write a dialog they would consider appropriate to the action. Linke (1981)
:analyzes body language with vndeo-tapes of full- length motion ptctures

The toptc of culture is certamly cructal to language teaching and readily observable to the trained viewer.
I "Moram {(1971) lists a series of characteristics to look for when viewing films, certainly appltcable to televiewing,
o They include the followtng
Ar
_ Anifacts
Attitudes
—»Background settmg '
Clothing o
" Folklore of adverttsmg
‘Gestures
"3Humor :
;-lnterpersonal relauonshtps
.10, Music -
S, ;Onoma poela :
12, - Proverbial e expresstons
C13 Psychology of advemsmg ‘

v.~°‘9°.~".0~.u.&s~'!°:-r

v 4 The worksheets were: adapted from ideas suggested in Mtlton E. Ploghoft and James A. Anderson i
e hmg Crmcal Televx.rton Vtewmg Skills: C. C. Thomas. l982 v :




| 14 SoctalCustoms
1S Steneotypes

S ; Although Moratn ﬁrst relates these charactensncs to a series of commercials distributed by the Amencan~ ‘
B Swiss Assocratton, they are certamly appltcable to any ﬁlm or VIR presentatton

: Maxwell (1983) suggests that soap operas may be parttcularly "tch for cultural aspects of a socrety since they
- dtsplay, many of the characteristics ltsted above, especially interpersonal relationships and body language. These
3 pamcular dramas - " are “easily suited to showmg contextuahzed langt.age, dtffenent levels and registers, soctal
‘; .rnteractxon and a certarn vrew of Amencan culture :

: Televtsron commerctals are also an exoellent soun:e for teachtng about culture. Skirble (1977) has obtaxned E
o filmed commercials from all over the world and used them to focus on the characteristics listed by Mrain, She also
~* . used them 10 eliminate stereotypes by showing similarities in cultures across various countries. -Berwald (1976).

' " mentions that one great benefit of advertisements is that claims and slogzns often appear on the screen in written form

: ;_,,to remforce the spoken word thereby enhanctng both ltstemng and readtng comprehensnon

e The growing populanty of vtdeo cassettes has made great numbers of films avarlable for rental and
o purchase ‘At the University of Massachusetts in Ambherst, the use of VCRs in a ﬁlm course supplements a weekly .
o ’pmentanon of a ‘feature film. By using a rented VCR of the same motion picture, students can focus on certain
aspects of a story, vrewrng a tape as often as is desired. It i is important to note that copynght guidelines recently

S ’_-'promulgated should govern the use of matenal taped off the air. They are printed elsewhere i in this volume for the
L reader s perusal . . :

o 73 The vrdeo-taptng of student productnons |

R Mottvatron is most ltkely the most often menttoned reason for success in student producttons Students react -
+" - -very favorably to video product:ons and enjoy parncnpaung in their development. One of the most frequently noted
. uses of student producttons has been skrts and role playing. Greene (1979) feels that this actJvtty not only 2nables -
e students to reduce their inhibitions, but puts pressure on them to perform and pronounce ata high level. He suggests -
. a ‘series of short, role-playtng situations - ‘(making confession and receiving penance, convinzing a reluctant '
: ’,acquatntance o do somethnng) ‘and has. students present televtston commercrals as ‘well. - These have the’ express
purpose of focusmg on one or more pomts of grammar Kenlstrup (1980) had students, in groups of three write and
perform sntuatton-onented mxmplays Rehearsals are partrcularly 1mponant since it is then that students practice their
"«hnes over and over, and in so donng, tmprove thetr pronunciation and intonation. A number of arucles mention how’
senousl) students take these presentations stnce the end result entanls dnsplay in front of peers and they are anxious to
;record ﬂuent, properly-accented speech ' ' ‘

nght (1975) also advocates student groups of three donng role playnng in order to focus on specific
"sntuattons such as ordenng a meal tntemewmg for a job, or pleading a court case, all good for leamning spectahzed ‘
:vocabulary nght avoids the usé'of pnnted texts since this leads to a "heads down reading attitude”. Brennan and"
Miller (1982) used vndeo-taped sntuattons for. teachnng specnahzed vocabulary in- English to Chtnese students in
’,,Chtna ‘One rnedtcal scene involved some on~locatxon iaping at a clinic and nncluded shots of doctors and patients. .~
: The reason for usnng Chmese loeattons was 1o prepare these students to worlt with Engltsh~speakmg tounsts vtsmng RN

L Retsh and Retsh (1980) g0 beyond skits and short role-playtng sttuattons toa full length play They descnbejy
group ‘o Tth graders perf ) ‘mr_ng ina productton of Ionesco s La Lec ;f,l'he authors of the article felt that as long) :
 the play was gomg.to be performed anyway. ?”hy not tape lt for tts pedagogncal potenttal in the classroom They R




VIDEOAND SECOND Vl_.{tNGUAGE_: I..EARNING :

mmend ustng the tape to complement the readmg of a play and not to replace it. ‘The tape proved pamcularly o
' effecuve for showmg interaction between characters : v

Berwald (1970) has used vxdeo tape to record student pt'esenta jons of dialog, verb forms, rdtomattc
expressrons, and poetry In the latter, students acted out Preven’s Dejeuner du matin whilz a native spealcer read the
poem vorce-over, off Camera.: As with ‘many producuons, the poem was replayed with and without sound and with
’ occasronal use of the pause button'i in freeztng the image in order to encourage student pamcrpanon in learning.
Santom (1975) descnbes lus useofa VTR in an advanced conversation class where students were not recorded until
after lengthy preparanon consisting of ‘readings, slide - viewing, audro-tape listening and extensive discussion.
Questton sheets were passed out to focus on precise cultural itens entailing the life in a small French village.- Actual_

class taping was limited to thnee short sessions dunng the 3rd, 6th, and 9th class penods ‘The first’ taped session
o mvolved role playlng where each student assumed the character of a village mhabntant and answered questions from
class'nates abOut his/her role ~The second tapnng was a debate by "villagers™ about the role of the nobleman i in the ‘
“area. ‘The thtrd session was a su-nulatron gamz where an admrmstrator from Pans was sent to the village to assess a
problem and to propose solunons Armng Santoni’s objectives was that of being able to use the tape to observe
~ students xnteracnng with one another in a realistic cultural simulation, Another was to encourage self-analysls and
correcuon, objectives mennoned by many users of VIR, Santom feels it is far more beneﬁcral for students to note
' and correct their own errors than for the instructor to intervene. Hutchmgs (1984) beheves that self correcting results
' m pen'nanent lmprovement. Anc ter key factor, of course, is that "tape allows students o connnue a session without
- correction or fear of correction since errors can always be prclted up or pointed out during a replay. The correction
process is easrer for all concemed when the teacher interrupts a tape rather than a lmng, breathing person

One additional example of Student-prepared tapes concemns proper pronuncrauon Ecklund and Wiese

. (1981) use azoom lens to focus on a student’s face as he pronounces French. The facial close-up allows students to
B ~gain mastery over the lips, mouth and tongue. Incorrect sounds are frozen on the screen. The teacher models correct

versions which are televised in separate taping sessions. ‘Here, as with other examples of student taping, the role of

- self-analysrs is rmportant to shll development. : '

. 4 The use of teacher prepared tapos

While student participation in- preparing tapes enhances motivation and leammg. there are certainly some
~key advantages to teacher-prepared tapes, the most important of which is devising material appropriate for a
-, particular class. Of equal i importance, of course, is that the instructor and other production pamcrpants can speak the
o target language ﬂuently L c

I.erns (1983) in a Master s pro]ect produced a series of tapes wrth colleagues in order to teach ltstemng

comprehensron shlls -In preparing tapes for foreign students at the Umversrty of lllinois, she produced short sketches

_ featunng herself and colleagues as actors for comprehension of formal ciassroom lectures and "non-academic spoken

Enghsh in mformal setnngs She focused on short,’ evetyday situations between native speakers and tried to show ths

! differences between spoken Enghsh (with redundancy in verbal discourse, emphas-s on words, suprasegmentals. and

arahngursuc features) and formal dtscourse Tapes were played wrth and wrthout sound with students betng asked
to tdenufy paralmgmsnc features and respond to prepared quesuons ~

n another pro;ect for forergn students on an' Amencan campus, vndeo recordrng was used to prepare students .
n sctence and technology to understand formal lectures Jordan (1983) repom that these students had littde i mterest in-

anguage 'and"were aware of: the Cultm’a] drfferences in the approach to academncs in- thell’ country and in the
United States And et, since the cultural factor was’ unportant, the | pro;ect drrector felt it was 1mportant to divise "
Is 'to help pomt out drfferences Jordan aslted several membcrs of the ' scrence and engmeenng facult.es of her SRR
ty to each prepare a 20-mmute lecture on vrdeo tape on thetr specralty Accompan ,nng worltsheets and audtovr syl




S cassettes contatned acadermc and non-.cadermc vocabulary for study and note-talttng exercises. - The lcadmg :
. motivating factor in thrs project: was that the formal language to be leamed was that of the studcnt s major field. -
- Students were able to vxew these tapes m the language lab on an mdzvndual basxs

T The preparanon and use of shts is one of the most oftcn descnhed techmques in the lrterature both in student ‘
" and teacher prod.rctrons Normand (1980) dtscusses a situation in the German Department of the University of
e Mtnnesota where the tnstructlonal staff taped skits to provide a "situational context for controlled vocabulary and
i ;,syntax The prt*ductrons were brief, lastrng anywhere from 30 seconds o three minutes and consisted of everyday

o g slmanons in which the " actors were able to program controlled vocabulary and 1dtomattc expresstons required by the
. sttuatrons deptcted ' o

Tert,lung assrstants at the Umversrty of Massachusetts in’ Amherst have prepared sttuanonal skns and
. demonsrratrons -Griswold and Ivey (pemonal commumcauon) using French prepared a 15-minute demonstration 3 la
= Julia Chtlds on how to make crépes Donohue and Thoma-Rhodes (personal communication) used a portable video
S _camera to shoot shoppmg sequences in area stores. In a segment of sull another production devoted to Francophone
fﬁ_r,Afnca and: Afncan masks, the producers made use of a devtce known asa multrplexer to sunphfy the tncluston of
;shdes in the taped presentatron

. A Berwald (1980) madc use of a pomble unit for teaching dnver educat:on in French. He recorded a.ctual.
s dnvxng sequences in Northampton. Massachusetts While he drove, a colleague sitting next to him gave an entire
. -series of commands on how to proceed, tncludrng turns and gear changes The lesson was recorded on audio tape by

. the speaker in the front passenger seat and on video tape by a colleague in the back seat. Although originall y shot on
half-inch black and white open-reel vndeo tape, the lesson was eventually copied onto video cassette for optional
EORES student use on an mdmdual basts to complement a unit on driving in a French conversation ciass.

Ozete (19/’:, and hrs colleagues at the Umverstty of Wtsconsrn produced a 25-rmnute video tape on a step-

.by-step procedure of maktng wine. . The production was recorded in Spantsh and English on two audio tracks o

“students could switch from one to the other while viewing the tape. The tape also included subtitles of 16 important
Spamsh words flashed on the screen throughout the presentation to enhance comprehenston ‘A 10-item multiple-

. . . choice (with answer..) vas also presented towards the end of the pmentauon asa way of remforcmg what students
: hadjust leamed. ' : : , :

Oates and Hawley (1983) have prepared vtdeo tapes based on interviews with forexgn travelers to their
L communtty The authors describe meeting the guests, leammg about them, and taking snapshots. The pictures and
biographies are then passed out to students who prepare written questions they would like to ask when they =
v eventually meet the guests. After they are submitted to the teacher and corrected, the’ quesuons are returned to
':__students who pracuce asking. and answering them in groups of twos and threes. Some role playing accompanies this §
... exercise. Finally, the travelers arrive and a lO-rmnute taped interview takes place. The tape is later played back with .
2 and wtthout sound to focus on language, gestures, and the use of ﬁller-words and hesttauon formulas '

'IECENT DEVELOPMENTS lN VIDEO TECHNOLOGY

_ 'l'he past 30 years have seen some remarkable changes in vrdeo technology. for both televtsxon and vtdeo- L
‘:j‘ tape systems We have seen some: dramatrc tmprovement in picture size and clanty as well as some dramatic
. t_mprovement in the quahty of color. One noteworthy change in vndeo-tape technology has been the transmon from
black and whtte open-reel recorders to the present color vtdeo cassette ‘which has become $O popular on today s home
market The next few months should see ‘some even more trnpresstve changes as computer technology is used -

ingly vfor video products These developrnents should certamly strnphfy classroom use of vtdeo and perhaps {9 Y
even mduce more teachers o expenm with its potenual : e :
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. And yet, one of the most tmpresstve uses of vrdeo tape took place in the Ohio State language laboratones as -
;early as the 1960s. Students of Spanish could use a dral-access system on an individual basis to retrieve video-taped
f _dtalogs on La Familia Fernandez for study and review. - Estrellas (1966) used the same type of syctem at Florida

Atlantic Umverstt,' where students used mdtvtdual receivers in each booth for a self-mstrucuonal program on Spamsh R

syntacuc structures L

; Several arucles have appeared m the literature on satelltte transmission;, although American systems still
’ focus mamly on programs from the Amencas Aulestia (1983) seports the satellite . operauon at the University of
Maryland Baltimore - Campus where with the aid of a 3.5 meter parabolic dish antenna and specialized video
. equipment, they have been: able to receive and record four Spamsh-]anguage and three French-language channels
i ~from netghbormg countnes "UMBC engineers have a daily schedule of French and Spanish commercial and non-

.. commercial TV programs in North America. These signals are de-modulated, amplified, and re-tmnsrmtted to the
: Language Medta Center and to most classrooms around campus

‘ Kavenaugh (1983) descnbes the work of the Nanonal Commrsston for Internationalizing Educauon through
‘Satelhtes a nauonwrde group of specialists in language and international studies, curriculum development, media
< “production, - satellite _technology, and communication law. - Their focus is on live, two-way interactive
_"’telecommumcauon to "transfer applied skills and theoreucal knowledge across cultures and national boundaries”. In
. addmon to the advantage of interactive rather than passive viewing is the ability of the system w allow students to E
.. converse wrth people in authent:c locanons such as the marketplace, farm, factory, or home, etc.

, Many Europeans already have the abtlrty to view programs at home in many’ languages Vrewers havtng
tl"': “cable in Belgtum, for example can receive programs in Enghsh French, Dutch, and German from England, Holland,

B Germany. Luxembourg, andFrance in addmon to their own programming, already in two languages--qutte a variety -
"+ toview and record. One could eastly record programs in any of several languages on one set and then play tapes on
u ,spectal machtnes in the Umted States equtpped for PAL and SECAM video cassettes

, N One hears relat:vely litde about closed-ctrctut televrsron nowadays. although there was frequent reference to
7 itin the 1960s Several universities televised instruction from a studio to classroom monitors scattered around a
'umversrty campus Classes were supervised by an instructor who would follow up, answar questions, and otherwise
o supplement a 20-25 minute’ televtsed lecmre!demonstrauon One major study by Buffington (1960) describes a
g-;_g’ televised German readmg eourse at Pennsylvama State Umverstty which was unique because it had provisions for
7 contact between the television’ instructor and students in several classes across campus. Each day, proctors would

gtve the televrston instructor a ltst of the students to be called upon dunng class. Since their 2 answers were (0 be heard

by | many fellow students. they were mouvated to prepare well, to speak clearly, and to pronounce well The author
contends that hts students had never pronounced so well as dtmng this parucular course

IR b Closed-etreutt televtston is betng used at the present time to teach Spamsh to remote schools in Towa not
e havmg their own tnstrucuonal staff Volltman (1983) describes a. program whose acronym TWIT stands for "Two
Way lnstrucuonal Televrston » & "unique_microwave system designed to meet. spectal needs of small town Iowa .

Wapello. and thf eld in an tnteracltve system of two-way audto and telev1ston mtcrowave transnussron A federal
grant of 8250 ,000 is underwrmng the enure program whtch mcludes mstmcuon in several subJect areas.

part by deo-cassene recorders -The revoluuon also taltes into constderatron technologtcal innovations that could -
mprove the. :qualrty o receptton and the facrltty of use. These innovations tnclude hrgh deﬁmuon televrsron dtgttal
1, and the system offenng perhaps the greatest prormse for educauon, mteracttve Vldeo dtsc ‘

; st_:hools with’ enrollrnents of :250-870 students  in grades K-12"." The system links the schools of Moming. Sun, -

" ‘A recent ‘WW“" Wcle (Gelman 1984) proc.atms that we are now m a vrdeo revoluuon, sparked in large 3
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: . Htgh deﬁnmon video already produces sharp xmages wrth "the stunning appearance of three
- dtmenstonaltty Dngntal TV offers advances that Dodge (1980) believes "could see the obsolescence of microfilm,
 slides, motion pictures, VIR, and videodisc. I‘ has the ability to store still pictures o film for retrieval when desired |
“~ and eliminate the tncompattbth'y of standards among the different nations’ television systems.” The Nippon Electric
i’rf-TCompanv, a major Japanese manufacturer of electmmcs, has a digital set "that will freeze up to four frames in
- memory then print out the images on a thermal printer” (Marbach et al. 1984). Digital TV, which is expected to be on

- -the market toward the end of 1984 will actually be a cheaper form of video since hardware will be placed on a few
“srlxconchtps I T A o

o Stereo televrston has partrcular promise for language students since it will permit dual- language telecasts.
. The standard monaural chann_! will be replaced by three audio charinels for each video channel, two for stereo, and a
tlurd for a separate audto program whtch can be used for stmultaneous foreign langu age telecasts

_ Also emergmg on the market is the 8mm video camera and recorder, not to be confused with the Super 8
"* motion picture caméra. v'l'he new 8mm equipment is lightweight and will be of great interest to those who wish to
" make on:location. tapes.. ‘Besides being lightweight, it features the ‘ability to review and edit tape in the field. With an
- adaptor, tlns VCR wrll be compattble wtth half—mch Vl-lS and Beta systems (Sealfon 1984)

. . One recent advance that has parttcular potennal for forengn language educatton is interactive video-tape and
o vrdeo-drsc wchnology In stmple temts, thts is a marriage between television and microcomputers. :

INTERAC’I'IVE VIDEO—DISC TECHNOLOGY

_ , Magnavox ptoneered vtdeo-dtsc technology in 1978 and was soon followed by Sony, Pioneer, and

- - Discovision (Levin 1983). The system uses a laser beam of controlled light reﬂected off the surface of a 12-inch
- silver colored disc similar to a phonograph record. Each disc can store 54,000 images per side which can be retrieved
-~ in any combmatton of motion or still sequences within four seconds (Dodge 1980). The video disc is hooked up to a
tmcroprocessor whtch makes for a system wrth enormous potential for language learning.

' ‘ Interacuve videg, like newer vrdeo-cassette recorders will enable the user to repeat, mterrupt. slow down, or
reverse a program at will. - Video- -tape and video-disc players can be hooked up to computer momtors, producing
< sharp clear i tmages, or to standard televtston receivers (Cohler 1984).

- o Mchty (1984) ﬁnds that tnteracuve video captures the spirit of video games on one hand and encourages
”stuoent decision makmg on the other by offenng remedial assistance or additicnal mfonnauon at any pace or
o f'sequcnce desired. "One can take exxstmg materials and add computer generated mauenal or record one’s own scenes
and then program the written commentary addtng computer graphtcs

‘ o Although much has already been written about the development and promise of vrdeo dlSC, there has been
- ',ii,_relauvely litde regardtng foretgn language learntng The most ambitious pioneering efforts in developing software
"‘:"-vv_ffor language study are bemg undertaken at Brigham Young Unnversrty in programs of Spanish, German, Hebrew, and -
“Korean. - Programs at '‘BYU wrll ‘be expanded in the future to include other” languages (Jones personal
‘commumcatton) Meredrth (1983) ‘discusses these programs "which allow students to visit. a foretgn country and
. work through a vanety of language and cultural expenences"' Not only can the student answer questions on the
. keyboard but he can record oral responses by means of a vonce-acttvated tape recorder '
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ﬁlmsequences were taken in Mexico. ‘A complicated interactive computer program allowing maximum choices was -
- carefully integrated into the entire vided:di;Cpr’ogram to produce the following film sequence: ' : o

A ‘tourist  enters a Mexican drug store complaining of a headache. The
- pharmacist asks whether he prefers tablets or an injection. If he chooses tablets,
" the program branches to another scene; if he chooses injections, the pharmacist
~ injects the tourist who falls to the floor and is then taken to the hospital where
other adventures and questions await. Students can work with materials many
times before exhausting possibilities, adventures and information. R
- Inaddition to Brigham Young University, the Defense Language Institute and the U.S. Air Force Academy
. are also engaged in producing language programs for interactive video, . SR - ‘
" " 'There are those that hold that video and computers alone have had limited success in language education but
_ . that the combination of the two may be a significant breakthrough. Levin (1983) opines that educational television

Mchty (i984) discusses Bng'ham Youhg'S‘Spani‘shvl'ahg»ﬁaAg.é program Montévedisco. a program "w‘hdse SO

**has not delivered the quality results that were envisaged two to three decades ago. Although he feels the

'+ microcomputer - has' provided some advantages over the passive nature of television, "the motivational and
. entertainment value of computer-assisted instruction software has never competed with the color, sound and action of
__the TV program”. ‘ : ~ : : ' ’

o technology. Since video disc is in its incipient stages with relatively few foreign language projects taking place at ‘
. present, it is natural that people adopt a "wait-and-see” posture. McCoy and Weible (1983) share the opinion held by

- Educators are as optimistic over the potential of video disc as they have been for other recent advances in

others that video disc may have its greatest potential in programs of individualized instruction.
'CONCLUSION

Lack of space prevents a detailed account of research studies on the use of video in language teaching.

: Furthermore, the field of video and all its possibilities is so vast that it would necessitate a separate report. - There are -

. studies concerned with FLES, follow-up activities, right brain hemisphere, tele-courses, ewc., all of which focus on .+

. one particular aspect of video. In spite of the positive tone of many studies, it is still difficult to find any significant,
. definitive study attesting to the value of video in second language leaming; _ - S

. and elevision, are elusive. Mueller (1980) argues that empirical suppor for promoting the widespread use of visual

" ‘among practitioners that significant differences favor visual-based leaming.  Certainly, many are encouraged by the

the'"sftiide"n,ts".:the'm’elves; are involved in the production. -

This matter of teacher interest and enthusiasm is at the very crux of classroom use of video, especially as far . j
as supplementary materials are concemned, for -without a willing teacher, this type of activity could not exist. What
makestheuseoftclewsnon S0 interesting and so frustrating ‘as well, is that there is such a complete range of
possibilities. More impornantly, the teacher is forced 1o determine how video can or should be used t0 help students
m and to make class more interesting, or both. The endless options help create a frustrating situation that only "

leamn

; McCoy and Weible (1983) write that studies on the effectiveness of visué;l-baised instruction, §specialiy fim . ;
aids in language teaching and how. students benefit needs considerable research. - There does seem to be consensus .
positive and enthuslasucfeedback they have received from students; on the other hand, some reports mention that =~

vxsualaspectsof apresentauonactuallydnven one’s: attention from the lesson at hand. ~Still, the energy and
enthusiasm expended by project developers often carry over into the class and are shared Ly students, especially when.
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; enc0urages a reslgred av.ceptance of the status quo Lindenau (1980) ﬁnds the great vanety of technology t0o much
l for some to handle '

lntemctlvc vrdeo two way tntetacnve cable, VTRs, vrdeotex, computer-managed :
instraction; satellite- broadcasts, microcomputers, ' videodiscs, filmsmps, rlides,
in-house video production, shortwave radio, teleconferencing and many other
. emerging technolognes all have techniques of operauon that -vary; even among
: various brands of the same technology, operatmg instructions are¢ by no means
' standardtzed 'nxe prospect of having tokeep up with all the existing techniques
. of operation is enough to put most teachers into a state of technological shock; it
" does not encourage them to use technology o support their teaching.

. If'betng overwhelmed by technology is one problem. there is also the problem of ume to be constderec‘ Some need
_to know how equrpment funcnons and how it can be incorporated within a program- of language stvdy. Lindenau
;_ﬁnds that altogether 100 many schools hmder the use of audio-visual aids by making them physically inaccessible or
by requiring all sorts of prior arrangements. She feels that libraries and leamtng centers should house and provide

i ,technolognes the teacher s role is to detemune how they can be mtegrated into the curriculum, and thts is where they
- need help '

Ltndenau s solutxon is for more active concem with technology in teacher-traxmng mstntuuons, many of

"~ which offer nelther specrahzed coursework to degree candidates nor in-service workshops or courses to practicing -
: teachers L '

o Till the present tune, technology has not dominated language teachmg to the point where the teacher’ s role
is merely a supporung one. Even the use of tntegrated materials has only had limited success. Whether this changes
_or not remains.to be seen. - Great success in terms of student learning and enjoyment has always occurred when -
g language teachers have been able to integrate audio-visual aids in a meaningful way. The greatest potential for

- technology still lies in the teacher’s willingness to“include it in his teaching. Frustratxng or not, the opuons appear
o more ‘and more attractive,
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