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What To Do (Variations on a Theme)

An essential feature of an annotated bibliography is its

)]

usefulness. Yet, as I pointed to earlier, it is a means as well
as an end, a means not necessarily just as a learning aetlvlty,

but one of valué to a cgmmun;ty outside the classroom. As Harvey a

"Wlener notes "The success of the cgilabaratlva model d%pends

‘Vprlmarily upon the quallty af the 1n;tlal task the Etudents must

perform in groups" (54). I suggest the success of an ann@tatéd
bibliography and student participétian‘in it relies on putting it
to ﬁsé. The bibliography is é record in'itself; but is best
produced in suppcft of a project. As such, annotation has a real

functian, as it did for our investigation at the University.

" Duane Raen's course got us out of the classrgom. It allawed us to

zantrlbute to our prgfess;an and tc our :cmmuﬁity, the

LUn;verslty.

My sense is that with a little initial effért thase

ccntulbu*ians can come frcm almcst any grada level. Furthermaré,
'these cantrlbutlcns lend themselves naturally to callabaratlcn.

“LT_Already we've seen collaborative efforts produce antholagles of

" children's 11teratura by chlldren_ Shirley Brice Heath used

_'pacplé, 1nc1ud;ng Students frcm a varlety'af gradﬁ levels,”

thrcughaut two cammunit1es to gather ethncgraghlc materlal on

languagé dlffarénzes. The Fo f re erles of folklore and craft

vwas." . . callected and put tcgéthér almast entlrely by hlgh ‘
school students" (ngglntan 9). Annatatlng a blbllcgraphy Df such
‘fﬁfeffarts could easily be a worthwhile prcject itself.

‘What matters is the guiding intentian. If theré is a need,
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then there is a guiding purpose. Schools and communities around
thasé4séhaals are filled with need. In an age of scarce
'resaﬁrces, many of these needs go unmet. And classrooms are
filled with students who see little value to the skills they
practice. Suchya Waste, when environmental, educational and
social issues molder on priority lists or wait for expensive task
forces or pcliticians on "fact~finding" tours.

Perhaps, I am too idealistic. Perhaps, the logistics and
pPrevailing attitudes ‘among StuﬂEhtE, teaéhers administrétcrsi
and parents preclude the idea that students themsélves are
resources, PDtéﬂtlal cantrlbutars. Yet, if we are to take
collaborative 1earning seriausly,‘we must find a-context fér it.
As Bruffee notes, collaborative 1earn;ng ". . . prcv;das a '
partlcu1ar kind of social context for scnvergatlan, a particular
kind of cammunlty of status equals: peers . . . in a community
that apprcximates ‘the one most students must eventually write for
in,iv3fyday 1ifé, in bu51ness, gavernment and the grgféssicns"

. (642). And at the same t;me, we weuld he fulfllllﬁg our

SP sibll;tlas to these studeﬂtg. We would be prav;dlng

H

’I_J :

ear ning Gppartunltles, eveﬂts creating experléneas no
eéu:atlanal exerclsa can dellver, wrack our brains: ‘we mlght;
And finally, blasphamy of blasphemles, “- . . abcratlan
themsalves ; . . the hest teacher is usually the seem;ngly mcst

idle teachér . s “(Wlener 58).

.Not easy, any af this.
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But if we accept the premise that knowledge is an
artifact created by a community of knowledgeable pears
constituted by the language of that community, and that
learning is a sécial and not and individual process,

then to learn is not to assimilate information and

collaboratively to establish and maintain knowledge
among a community of knowledgeable peers . . . . We
socially justify belief when we explain to others why
one way of understanding how the world hangs together
seems to us preferable to other ways of underSEandihg

it. (Bruffee 646).

seems to me, is what we as teachers, are all about.
! u |
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