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exercise. af :ead1ng sk;llsthcugh“read;ng
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“Bc‘k)g‘»k; Reading H a‘bit‘,s

 Children's Book Reading Habits:
" A New Crd terion For Liﬁe;raey
; ,Eduéétinﬂ'. . s hag p:t:duced a vast’ populatian able to
- .read’ but unable to distinguish what ig wgrth reading.

gllsh social histnr}r
’ Gearge Macauley TI‘EVEIY‘EH '

Thraughgut histnry, concern abcut reading and writing sk:.l s

ln this cauntry,, particularly over thE

,}last 30 years m:' 80, the tldé in readlng has been rising. ,Yearss

,f seeming decling in SAT sggres,' a: grow;ng awareness nf adulE ,

illiteracy, vputcries abaut phnnics, and management I’sy DbjEEthEEL

schemes a’ra ali symptams gf the persl g interast in réadlﬁg- -

. The current ‘

Af;t;Ording tu data in the Readlng Relmrt ‘Card,’ cme might i

imagj_ne that, Americaﬂ schnals are; daing an - effective Jab af ,

5 teaching feading skills (NAEP 1985). The dEEllﬂE .in.SAT s’cai:éf’gf o

has levelled aff.- MDEL mim::rity ) hildren éspecially seem to. be ..

:«1éarning td fead’- :,4Pragress is stiil vneei& i.n tea::"yng the ‘

Are test scares the anly gtandazd by which ta evaluate thé

efficacy af schnol reading pragramg?, Dught WE=»ﬂOt have 5nme,—

r_*cm ern"v abnut the klﬁdE af ;eading Ameris:ans are c:li:il“lg';i : Fré:m‘“ ou=T
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cmrn ’rgsearch i‘t,“ appearsﬁ ﬁhat Tre»vyelyakn'f absérvatian"abéut o
':British éduaaticm; quatad abave may well bé true in America
: tcday- ;
'l‘est‘ Ecores are an 1ﬂd1:atnr Df how ’wéll sﬁudents paffarm
L' some reading skills taught in 51:11@@;. | By no means, however, éfe
el test scores a suffient - predictor ‘of whether students actually

read. ', Our researchover the last fii‘ve ‘yearsr,, in fact, shows only

‘_;v‘t‘hat thnse wha ‘can read - may. Many don t._;

/Why shculdn t: schm::l readlng pragrams ‘be Iéirfélvﬁaiiéd cm

0ut=r:f=s::hael Qutcames——cn Nthe amcurﬂ: Df real

i

’reading studer;ts do, on ht:w many bngks, magasines :

: ewspapers

,_:evgn ::Qmic bcaks, that students rEad in- -a yeaf? Why ShQuLdn t

the level of 1itar'acy 111 ,émarlca tgday be measuréd rmt only by

‘ test sc;ores,, but’ by the - gmaunt of: raad;mg that Ameri::ans .an:tually

4 do? -

egj;vn;f.thisfp er first we wlll review the tradltlnnal arguments

aﬁd the new résEare;h baga for my s:h;ldren should devalap gggd

e

;-‘Qf schunl. We fr:und pns;tive,,replicable relai:ic ns’ be twe,g‘fl,ghé

: amgunt Qfsaut*nfas honl En:n:;k readlng and test sc m:es, ‘Ih; d E

ill pcint Dut briefly sr;:me of the- scclal and ed ;i@nél‘

implicatians "af our findLngs-ﬁ Finally, we will dlE uss L‘.h

R
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Egéék Eéédiﬁé:ﬁabitz‘zh

" Why shauid;cb;ldrén Réadgsgpks?i

- Books are nct men and yet they are alive
-~ They are man's memory and- his aspiraticn,
“The link: between his present and his past
"The tcals he huilds with- ‘

Théy buzned the E, k

Steven V;n ent Benet

’f 7B9?ksL§re the respository of all knowledge, thé‘stcreh@usef'

{EhevﬁiSdaﬁ‘qf;the;éggsy“'Bogksfhavghbeen\a<uniqﬁe and - powerful

IRNS

’brcadenlcur expEflence of the wc ldii th iny da we DpEﬁ

Dufselves ta the ideas of chers, we: also have the pan,:billty of .

,;direct en:cunte:s With the g:aat mlnds Gf histnry.¢ Thése are

“t

the t:aditional argumen 5. fa: tes:hing childran ED fead;‘

»Ang,mare ccntﬁmparary asPéEt Df th ese arguments 15 the idea

Lthat llteracy is a tonl. Reading DPEHE the daar ta vast arrays

F QfxﬁEw 1nfarmatinﬂ.‘ Access tg more infarmatia givesvpeople theV,v %

pOwEr tc make betcer declsicns. Pééple“ﬁha regd‘wellfare_bétt

iﬁformei cans,mers aﬂd vatérs.

'They ! ‘e more control-over th

'in aur understanding Df the ccmpréhensicn prEEES and the nature

7 of language and language learning.
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5%'§””;:§13
of- prlar kﬂﬂwlédge in readlng ccmprehemsﬁﬁn.‘ It'if QQW”W llfw

es;ablis, d th PI;Df knc ledge is @nzfx$ Lhe

Aﬂderscn, 1986 for example fnr a suﬁﬁﬁry of the reseatch in

thisg jarea). The résearch on thE influﬁﬁta of Ftlar knov l dg

“5},’also prcvldes a justificatiqn for the cultugal hpritaga argument.

  Thé-meé§§haﬁrreédEES;élréa§Yﬂkﬁ§W, the better they will 6 =

ggcmpréhEﬂ&;

Several dlfféréﬁt kinds af prl 13 kﬁowledgeraré relsvant to

4impr ved gampr ehension;: kncwledge af acnteﬁﬁ,;kncwlédgefof~farm

' and eruchra, d‘knawle,ge*af genre anventians.‘ nge r%adlng PR D

Jaf infa gnal texts 1eads tc a more - EEEEDEIVE backgrcuﬂd cf

,general gantenﬁ kncwledge. S ude nts whc knaw more are betterri$\'“”:‘

Nprepared ta read new materlal;' This 'ﬁ es “to 11 grature ‘as ]‘

’;w2l1 as ta’g;positioni When students read good stories they
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prééégtgﬁ iﬁgampletely, and”’ cut Df arder, and that their JOb is
ﬁgxtty7to infer and reccnstruct Ehe carrect arder.
QﬁEE readers have had several Encaunters w1th a: content -

)

areag*a type of text structure, or a litgrary genrg, they ng‘i

loﬂger have to expend as much attenticn or effort to comprehend

the‘féaﬁures they have léarnedgfkThey:have fo med what Eagnltivefi‘fgf

”mfypsychalgglsts call a schema .a menta; gt uzture rEprESEnting

Gné‘cf*the main

informaticn that'has“alzeady been learned.

fungtioﬂs af a schema is tg free up cagn;tive résaurces for other,b

elaharatfd schemata that ga gonsidérably beyand thosa foe;ed 1n

:;mast schoal books. Bruca (1984) cgmpared trade bo@ks aﬁd adaptéd

The basaly

‘stﬂries had fewer plat Eamplicaticns, less charagter zanfligt R

yand iess iﬁsight intc Eha ggals and mctlveg Df the characters.

Hany sﬁhalars Df readlng believe Ehat there is:an ded ,if‘k ‘ Tl

7ﬂther EtDElES vgluntarily.‘ In cher words, Szgd,n ts whnse sélekr

i

are‘notLlikely Eo“”
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i additian to thelr basal readers, students tcday make
considerable ‘use of contint area text bocks.. Ihera~are problems

fﬁi;h content area texibcohsuaé ﬁell'i Andersan & Armb:uster (1984)

'éﬂ&\A mbruster and Gudbrandsen (1986) have analyzéd a numher of

:papular ccntent area texts and find that then they are no marefz

than'lists of facts without thrust or. dlréctian. vDur,own

_ observation 1s that the expasitory{strugtures taught in freshman

aud”téghniéal'%fitingfééﬁréeéiarbﬁﬁd“the::bﬁﬁﬁfjéz

composition”

sion into parts; analysis Ey’témporal”seqﬁénéeé

e

iv

[

c&mparison ‘and COntrast cause and Effect problem and salut;an—=”

,vital that therfhave the chance ta develop fhpar bﬂok readlng

j’habiﬁsg' Dnly in thls Way w1ll they learn about the" Mﬁst Salle fva

f good expas Ei on.

: As ‘we. ﬂated abnve, there are ;ingulstic reasansqwhy ghildren

ffshould :ead books.‘ Two impaftant areas cf lnfluenge are syntax

5and v&cabulary grcwth. Ihere are ‘marked - diffElPﬂEES«bEEWEEﬁ
15poken ardAwritten laﬂguage in bath syntax and vocabulary.;

fSkaen language has dlfferent and _MOSEt frequent;y, simpier'

caﬂnectiﬁes

and suberdination therefore, are less elaborate. kIn addiﬁiéﬁ,

” fand readgust‘on EEE'basis Df hoértheif N
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'_1isténers re p nd. Ihey can repeat and raphraae based o

W

immadiate and sametim&s non—verbal feedback.

"Wr;tten 1ar1guage, hawevef takes mora time to pradm:e. It

©ods ’kcf)tépcai‘nposed and precisely because of thia, its syntax can
be muc;h more ¢ 'pl Xo C‘.hildren who are- read to fram an aarly age,

then, afe ‘at ‘an advantage when it comes t:: leamj_ﬁg to :aaﬂ iﬂ

schoal because they are - alrea;dy familiar with the language of

’ritten texts. Simllarly,,chlldzen o, read more c:c:ntim;ta ta

gain‘more ;;pasure to t-ﬂ:lttéﬁ language a"u;l thus find it 2331er

\o de*l with\the more advam:ed bnoks and téxtbooks they ancounter

ater yea*s. Ihese‘

j,in tha;.r :;,;‘?’;n fact may fim:l thElr

¢ Echaol textbooks too easy, or (what is worge) bar;ng.. 7

One paztigular feature of "wrlcten language of gre

practical impnrt fc;r yc:gng leat‘n,rs is ythe differem:e in.

. o
B .. H .

: vacabulary between oral and Wfit languégag Linguists “ refyér to

d;fferem:e in term% oE the Eype=taken ratiu.l Think ::«f eath

: !_di f’erént ‘word in a ‘text or utteram:e as a type":

There axe ‘as

many tyr.aes ‘as there are uni que wards. Each ey ozcurfénaé of.a.

wc;rd is a tigk’en.' In an.oral 1ar1guage uttéraﬁte, thét—e are

relatively fewer typég and relatively mﬂre tckens than one ﬁéﬁld; i
i typically E}{péct to find in a wr ,tter’l.wtéxt Df?tth~SamE~lEﬁgth:

théra aré fEWEI‘ different wards, and they ,are:

'\‘repeated moré then in- oral 1anguage. I‘he d;zeet caﬂsequénce gf
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eneeenter new and dlfferem: werds, they are therefn:i:e more llkely
~ to learn mere ‘new. worele emﬂ te have larger vneebuletlee. IR
A recent eynthee;e of ev;dence en vaeebulery grnwth (Negy,

‘. :Hermen & Anderson 19853) euggests thet betWeen grédee 3 end 12

ehildren leern ebeut BODD new werda per year,‘ Seme they 1eern - {

from Ehe efel environment and s0me. from inetruet;en wdn

e aefinltlone in eeheel Leezning dl;eetly from: defiﬁitibne:

though' ie _e netably ineff;eient methed ef gain;ng ﬁreeabulery"

L

o gain BDGD new Werde in. e yea: students wouid het?:e to memorlee )
,5 defln;tions per dey—ean unpeleteble anr:l prt:-.-bably unw:.ee N

HmeEhod f building veeebulery.‘, Nagy, et eli teeted ) the immedlete'

‘ influence of reeding eormeeted text Dn veeebulery g:;ﬁ::wth. Iﬁ a

repl;eeticn (Negy, Herman, 95: Aﬁdersan: “19851::) thef exemiﬁed the

deleyed Cefter 51x deye) ;nfluem:e of reedlng on grwth in

en the _basis of

knewledge ef werd meaninge. : Ihey estimeted‘;

e {~

‘L“t;he;r twe experimente thet learning frem w‘ritten tgz-:ts may

growﬁh regerdleee ef grede or | ability. Book reeding§ then

:’;ehould ‘be eeneidered a me;er source of voeebulary greowth. -

thie:eeetien, we have noted ‘some tredi‘tieﬂeij‘_ﬁ ~and

Veontempefefyl ergemente for the value of ‘reeding; In edditién we

;‘have eummerieed the new reseereh evidenee leeding usk ‘1 to expeet

thae more boek reed;ng wil “eentribute to gfowth iﬁ E;newledge ﬁo‘

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

.. Book Reading Habits ™" v

‘,content,- tm=eXt structure, genre, syntax, vp::abulafy am:l we argue,

@,grawth'::in reading. ability; 'T.‘h - qu icns now, hnwaver are

:'h W much rgading do t:hildren do, ia there a direct relat;cﬂship

" “;‘?betweén am-:*::unt af reading and reading pfaficiengy 'and hﬁw much_
‘readlng is Ept;mal? ' I‘hése we Will address in the ne:{t sectian.yjj‘ '

3bieasurirlg the Amgunt and Effezts Ef Children 8 Readllg .

ch u=se. doth breed a hablt iﬁ a man. :

TETE

iﬁdicéﬁ% and the intEfval nf t;me mrer which h b;ts were —

, “measured w%re 1;nu.ted._ Tha :a;atianship fo amnurlt af time

- was’ seldnm wstudled.ﬂ Tn avercame these prablems, we allawed fcr '

““ljamcimr,sﬂ t;ﬁ ftlme pracise tc: t:he mj.nute, 1nstead uf p:mrz.diﬁg a féw

spﬂinlng wide fanges af time. ‘ In additit:m we measured

.,,\

: "f f;—am two, Eijth g:ada classeg i a all zural tmm filled out a
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 w-estern elty fllled eut a similar daily ea:tivltj fotm :Ecrbg 26

: ‘_T.fﬂEEkS hetween nﬁ.d Nevember e.m‘:l m:Ld Mayr Erellmiﬂﬂry téstie eheﬁeid"”

nem-:: differences between !:he twe eemples.« ;I,‘hej twe‘ﬁﬂta Eet:—’e v

;,t }uen eemblned fer all future enelysea.
'Ihe eet:wlty ferm the studente cﬂlﬁplétéd w\eﬁ wfletrua!eted en

t};e beeie ef discussions with the tycla=sses iple firﬁ =t sem 1

: ai:aut whet they d;.d out of er;_-he,l e Lo d cheuw tt ve v ‘we:e

PR

\Eéncept with wle:n,;eh i:}::léy could

S

= thelr suggeetlens efter ‘a2’ triel run ef

, severe;l dﬂ)'%*

‘EDI“. ’ehe’ eeeend Saiﬂplé—‘ the forn s EEViSEi ﬁlighf*l?’-!-ﬂ B

) ~y;gr;ef;1,,ferfe‘ ‘copy - ef the form- used by tl':ge eeet\ﬂd 53‘331?163'-@ o Dn

tivity: ferm,

‘t;me e?entl geing Qut;”'i»ar.ae’ ;ﬁiiv;ided iﬂ}?c? ge;ir;g k




O

ERIC

Aruitoxt provided by Eic:

Book Reading Habits

12

T

o

adjust the activity time variables before analysis, all were
corrected with the transformation logarithm (average mins. + ,5).

With this transformation most of the time, variables were

- normalized satisfactorily. See Figure 2 for a comparison of the

times children reported for selected activities.

Insert Figure 2 about here.

The evidence on amount of reading reveals a bleak picture-
Book reading time wés the most pgsitivaiy skewed of all the
activities; most children read very little. The mean book reading
tiie of approximately 10 minutes per day is deceiving. Only a

relatively avid reader, a child at the 70th percentiie reads as

‘much.as 10 minutes a day. The median, 4.6 minutes per day,

Tepreseats a much more typical amount of reading. OCur samples,

.88 we will indicate shortly, were somewhat about average in

ability and thus read a little more than average. The likely
significance of our data on book reading is that 50% of American
Eifth graderskprcbably read from books for 4.6 minutes per day or

less. About 10% of the children we surveyed never read from a

“ book during .the entire interval of our survey.

The range of book reading times was quite considerable. It

was surprising eénough to find that a child at the 70th percentile

_reads more than twice as much as one at the 50th percentile, But

a child at the 98th percentile reads almost 3 times as much as

. 13 |
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ne at the 90th percentile, 65 minutes versus 21.2 minutes. If

o

the differences in television and dinner time were as great as

this, the 98th percentile child would be watching television 24

hours a day, and spending six of those hours eating dinner.
An even more relevant comparison can be made using the

distributions of reading times and test with an absolute top

score of 100. Assume that children's test scores are distributed

similarly to book reading times. Then the following differences

would be true. If a child at the 98th percentile scored a true

>

98 cﬁ the test, a child at the 90th percentile would, b

extrapolation, score 33. The 70th percentile child would score

children would score 0.

~The point we wish to make in comparing the two distributions

is this: If there were a perfect correlation between ability to

- read and amount of reading, reading time and reading achievement

would havé identical distributions. Children who could read well

would all read a lot. Unfortunately, reading ability and reading

time are not distributed identically. Many children get reading

- scores which indicate that they are learning reading skills, but

not many are doing much reading. Although many can read, very
few do.

When reading time and reading speed data are combined,  we

o)

f exposure to

writtgﬁ language. The 10th ge:geﬁtilé child will read fewer than

i
ey
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10,000 book words, the 50th percentile child about 310,000 words,
and the 98th percentile child about 4,600,000 book words in a
year. These truly staggering differences in magnitude are all
the more impertant because of the relationship between book
reading tiﬁé and measures of reading proficiency.

Fifth grade reading ability was measured with tests of
comprehension (tﬁe metropolitan Comprehension sub-test),
vocabulary (a checklist test developed by Anderson & Freebody,
1983), and reading speed (our own test). Grade 2 reading scores
were retrieved from school files in order to relate activity
times to changes in reading proficiency. The students were

somewhat above average in reading ability: The second grade

total reading mean was at about the 70th percentile, and the

. £fifth grade mean was at about the 63rd compared to national

norms.
“To test the influence of activities om reading proficiency,

we did

[+

eparate regression analyses for each of the depandent
variables. Bnok‘rééding time emerged consistently as the best
predictor of fifth grade comprehension, vocabulary size, reading
speed; aﬁd gains in comprehension between second and fifth gradé;

Its influence was, of course, uniformly positive. On the

measures of fifth grade status, itsriﬂfluencafranged from 8.8%Z of

the variance in speed, to 10% of the variance in vocabulary, to

15.6% of the variancg'in comprehension. There were some positive . °

‘effects associated with time spent eating dinner and going out
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and negative effects associated with listening to music, doing

that

rt
m

hores, and talking on the phone. We should also point out

o]

there was no significant negative influence of television
watching for up to about 10 hours per week. None of the
significant effects that we did find were either as comsistent or

as strong as the positive effect of book reading.

The relatlgnshi between book reading time and second to

‘habit) accounted for 3.4% of the total variance in reading

achievement gains. This may seem like a relatively small
influence. 1In this case it is necessary to understand how the

gain score analysis was done. First, we determined the influence

Véf seécnd,gzade reading on fifth grade reading. That amounted to

58;42 of the variance. So, of the original 100% of the variance,
41.6% remaiﬁedg Sook reading time accounted for 8.2% of this
':emaining variance. We found, in addition, that ﬁagégine and
newspaper rea&ing was positively related to speed gains, and
comic book reading was positively related to vocabulary gains.
EE ln ﬁotal, the proportion of variance explained by out—of-
chool activities was sizable: 42% of the vafiance in
comprehension, 392 in vocabu iary, and 324 in speed. We did not
have data that would allnﬁ a direct comparison of the extent of
the influence of 1 1-and- out-of-school factors (we are now

engaged in new zesearﬁh facused on-that- issue) NODEEhéIESE,'EhE

_H
o
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size of the influence and the positive effect of book reading

time have clear and definite implications for how to achieve a
more literate America. We will speak of these implications in
the rest of the paper.

Social and Educational Impl ications

ad is the educational equivalent

Failure to learn to
of cancer.

H
\m

Testimony before Congress.

Richard C. Anderson

The first important point to be made about our findings is
the extent to which out-of-school activities contribute to
reading achievement. The influence we feund is quite
considerable. Schools can assume only part, not all, of the

responsibility for the reading achievement and the liter cy of

American children. Literacy is not just an educational issue, it

1s a social issue. And test scores, which reflect limited

the sole indicator of the literacy of American children. Our
society needs a much clearer focus on data that can be more
readily interpreted than test scores: the amount of time

books they read.
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The Reading Report Card data cited earlier (NAEP, 1985)

reveals that many American students are still deficient in the

ligaticn5§ analyzing and integrating less familiar‘

o
‘m‘
-
m
M
W

material, and éxtending or restructuring ideas from specialized
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- and complex texts. This is to be expected given the current

instructional emphasig on low level, or “"basiec" skills of
reading. We believe that students are more 1ikelykt@ acquire the
advanced skills when they read more books. Books afford students
the very bést opportunity to practice everything in lved in the
act of reading.

With our two diverse samples of students, book reading time
emerged as the bestlpfedictar of reading achievement. From these
results, we can predict that many children's reading achievement

scores would go up if they spent more time reading books. In

‘particular, our analyses suggest that for the child who is not

reading at all, an average of as little as 10 minutes per day
reading books could lead to a gain in the range of 15 percentile .
rankings on a 5tanﬂ§rdized test of reading achie ement. In fact,

all but the most avid readers would derive measurable academic

]

rom more book reading. This, we feel, is thé
compelllng reason why parents, 5Ehacls, and our society ét 1arge
should adopt the gaal of helping all students to develop life
1Dng bagk readlng habits. 1f Agerica'g children read more book%,iw
America would be‘ggnsi&erably mpré literate.

Becoming a Nation of Readgrs; ~Iha'Repé§t,g£_ the Commission

on Reading, contains a‘recommendaticn thét‘every American‘sh@gld

;upport:

fPfiQIitY shauid be given o lndépéndent read;ng.,:IWD‘
~ hours per week of indepéndent reading should be
‘expected by the time chlldrén are In the third or.
- fourth grade. To do is, childran need ready access
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to books and guidanca in choosing appropriate and

interesting books. Reading should emphasize works that

represent the core of our cultural heritage. (p. 82)

How may this goal be accomplished? There are three general
factors we can idgntify: opportunities to read, mo ation to
read, and access to books. Parents, schools, and public and
private initiatives can all play a role. We give the following
examples as possibilities that all concernad citizens should be
aware of.

Here are séme suggestions for parenté- Help your children
Epéﬁa’ﬁﬂze time reading. Buy them books, or take tﬁem to the
library. Talk with them about what they are reading and about
what you are reading. Let them see you réading; let them see'i

that you value reading. This will affect their motivation to

read. Above all, make sure that your children have adequate

opportunities to read.

Dgpg tunlt;as to read are sometimes hard to come by. Mast

child:eg“lead busy lives. Readlng is samethlng, that will have

to be fitted in between going out, watching tEIEV151a, 1is ening

t§ gﬁ§i2, dningﬂchﬂres, and the many other aczivi;ieslthgt(
ééﬁp&ée‘fat cﬁiﬂlréﬁ‘s‘timé;'"A regulaz>timé wheﬁmtﬁé child can
féad and is expected to read, ccu;d make a big dlffEfEnCE.
Extending the idea of the Eedtlme stafy might be one feésoﬁable

alternative; Thé last’ half hour of ﬁhe day, thldféﬂ can read in

- their Eedroam or tufn ﬂut the llght and ga to sleep.,_ﬂany J— 

‘~ﬂhildren we thlnk w;ll choose tm fead
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Schools can help by setting an example and by providing
opportunitiég and motivation. Principals can read alecud to the
whole school. Teachers can visit each others classes to do
story reading and thus make it a special event. Teachers can
schedule time for their students to do sustained silent reading
and for children to talk with each other about books. We believe
that this book sharing time is important because our interviews
with avid readers reveal that they valued having a supportive
éammuﬁity of readers with whom to share book experiences.

'Schogl,wide motivation programs——readathons to raise money

for llbrary books, bookworms made of paper plateg (one for each

book read), challenges between glasseg——can be very succesgful.

A principal in Ohie, for example, zhallenged his school to makes a

monkey-of him by reading 9,000 books; when they met the

‘challenge, ‘he came to school dressed in a gorilla outfit.

American schacls cauld use more of this kind of positiVE spl:it.
Another school in Illinois includes parents in their feading‘
motivation effort. The parents read with the children evéryk
evening and sign a farm verifying hgﬁ:much readiﬁg has béen done.
Fér'every 250 minutes they réad, childr2ﬁ’gaﬁ puﬁya leaf on the

school Réading Tree in the gym. In the second year of this

,pragram it looks like the students will do more than twice as

much readlng as in the fifstryearf

Privaze campanles lik - P1 izza Hut M:Donalds, and the Great
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feadathgn, have sponsored reading motivatiaﬁ programs that
coordinate with local schools. We hope that they will continue
and that more companies and organizations will a adopt such worthy
practices. At issue here is social responsibility: Schools
cannot do it all on their own. Children need encouragement to
féad'from,all fraﬂté, particularly in the areas of their lives
where they enjoy going, like fast food restaurants and amusement
parks. Given the amount of time children spend watching
television, its role could be especially important. The Public
Broadcasting System's Sesame Street, the Electric Company, and
Reading Ralnbews, and the" CESslerary of Congress's Qﬂllabéfétioﬁ‘
on Read More Abaut It are good beg ngs. Similar efforts from
other networks and individual stations would certainly be helpful
in encouraging children to read more.

There is a definite need for research on how television can

be 2 positive i fluance in the intellactual grcwth of Amerlaank

children. More read;ng mate;;als relatéd to ch;ldreﬁ g favotite
pPrograms is GﬂéVPOSSibilityi More vafied vccabulary and more |
substantial content in children's prcg:ams surely would not be
harmful. Reading role models and the interest and value of

reading could be consistent themes in children's pragramming_'

»;Pﬁbliély‘mindéd‘advertisérsiShguld push for sﬁch changes.

For avid readers like us, reading 15, in many 1nstances, its

._Oantéward‘bécausé we have ‘the habit. Alsa réadlng plays an.

'1mpaftant functional role in the canduct ‘of ‘our pfﬂfESSanEl
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livesa We are fortunate to have a good reading habit to rely on.
However, when we told the children in our two samples that school
could be more interesting if it integrated more of what they
really like to do, we struck a régpansiva chord for many of them.
When children don't already have the reading habit—-when the book
bug has not yet bitten them—it is difficult for them to make

reading a functional part of their lives. Opportunities to read

P

and motivation from a variety of sources are necessary, but not
sufficient, for building children's book reading habits. We
think that immediate access to books is the vital ingredient.

This is what we will address in our final section.

Ihgrimpcttance of Access to Books

The book which you read from a sense of duty, or
because for any reason you must, does not cgmmanl ‘make
friends with you. :

ons

My 11terary DASS

si
William Dean Howell

[V}

Reading Is Fundamental has done wonderful work getting books

~into the hands of iﬁdividﬁal children.l‘But more is needed. We

think that the presencé of a variety of -books in school
classrooms is absolutely crucial to reading development.  Here
are our reasons.

Manychildren do not have books at home. They are not

,f miliar with bacLs nor do they have the habits af handllng, .

4(exam1ning, and chaas:ng bcaks;ﬁ They visit the publlz 1lbrary

‘ seldpm,‘lf ever.“ ‘Perhaps’ they go to the schccl llbra:y EVETY féﬁ
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weeks with their class. Our observation o< library visits is

that often it is the children who already can read who get the
books the librarian talked about. Children who are not
habituated to books don't know how to browse through several
books in order to find one that they might like. They may well
be intimidated by the sheer number of books in the school

library, and they have little opportunity to acclimate because,

‘typiecally, they are not allowed inte the school library except

Y

during the classroom library period.

" The centralized control of books, infrequent classroom

‘visits to the library, access to the books regulated by the

school schedule, and a lack of multiple copies of the books the
librarians talk about, little assistance in fiﬂdiﬁg and choosing

books, and no one to talk with about books are all factors that

‘iﬂhibit the ‘less than avid reader from getting involved in books.

Children should have books close at hand. . They .should have
frequent opportunities to see, handle, and examinE,theiboaks, and

somewhat at their own disgretiang They shculd bé ab;euto talk

‘Spantaneausly with other hlldren about the books” they are’

readlng and to find baaks that they are truly interested in
reading. The only way to acccmpllsh thlS is to hava a ccllactlon
of. boaks ‘in every classranm,

' There are school- systems fartun,ce Enaugh to be ‘able ‘to buy

. .books for every glassroom;' Many schaol admlnlstratafs, thaugh
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50 books from the school library can circulate through classrooms .
on a rotating basis. This Eﬂsurés‘a variety of books without
additional cost and has the added advantage of drawing the
students’ attentién each time a new selection afrivesgk When the
school library is inadequate, collaborations with public
libraries may be possible. We know, also, of a school in
Illinois without a library where a determined principal and some
enthusiastic teachers, parents, and students managed to beg,
borrow, and scrounge several thousand books im a single year. We
ﬁers@nally like the idea of the students themselves helping to
build tﬁe library collection. What better way to motivate their
interest in books!

How to run a classroom librSEy requires some thought.
Morrow's (1985) research on classroom libraries is a good

starting pgint for workable procedures. She proposes setting off

a cornmer of thé classroom with pravisioﬂ$~far,boak,diSPLays and

quiet nooks where studants can escape the classroom hurly burly

to do some private reading., She also argues far in;orpnfat;ng

follow-up actlvities ‘using art and drama, for example, to glve

-students. the chance to express something of what they have gained

from reading. More research is needed in this area. Ihe ,

efficacy of the activities Morrow recomn:nds, for example, could

be téstéd‘émpirically._ Qur dntu Jt;on that it is a good pIaEElCE

,;tD ‘have ‘the childrén themselves 1nvalvad in mana;iﬁg and‘
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maintaining the classroom library is another topic that ought to

be addressed.

undertaking a “book flood" Froject. A book flood is, literally,

an ioundation of books into a classroom. Elley and Manghubai

(1983) and Iangham (1981) have already reported some positive

placed libraries of about 250 books in 10 central Illinois

pretest and posttest measures of reading proficiency and periodic
measures of amount of in=school and out=of-school readi ng.
~While the analysis of this project is still in progress, we

can mention some preliminary results. As expected, the libr ary

classes did substantially more insschonl'baak‘reading;_ The

presence of the library was related also to gains in vocabulary
kﬁﬂﬁledge- It appears, too, that by the end of the year the

"library clas s‘wete doing more out—of-school book reading; they
vere also doing more magazine and newspaper reading. We were
" delighted to SEelthis‘transfer effect. A good school reading

davelgpment pragram must affact the readlng habits, as well as

0‘

chlld fn it.

Rt

fthe féadlﬂg achievement, of th ur pf'l m;nary_

v results 'thus,'are'entifély pcs;t;yei" Immadlate'az;ass to hooksy

. M\
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in school can help children to become more avid readers out of
school. We look forward to reporting more definitive findings
about the importance of immediate access to bc@sz

Conclusion

Good habits gather by unseen degrees,-—As brooks make
rivers, rivers run to seas.

Dv;é,rﬂeﬁ§matph9325755
John Dryden

No reasonable person could argue the value of learning to
rééd. The point of this paper is that learning to read ié‘nat
just’akmatter of mastering a few simple skills, ﬁcf ié literacy
juét a métcer of passiﬁg a reading test. Léarﬁing to read must
be viewed as the pfocess of acquiring the reading habit.

Literacy must be viewed as the regular exercise of reading skills

;thr@ugh‘:éadiﬁg,bcoks_ The time honored reasons why children

should read books are now bolstered andfsuppleménted by new
research evidence that book reading can make a unique and

powerful contribution to children's reading ability.

[y

Our society, then, must provide all possible encouragement

.and,gppattunity for children to read books. Access to books is a
necessary condition for becoming a good reader. Reading itself
,is—thekkéy to literacy. Helping America's children to build -

‘lifeléngkréading habits must now be regarded as a true national

priority.




Book Reading Habits

26

Anderson, R. C., & Freebody, P. (1983). Reading comprehension and

the assessment and acquisition of word knowledge. In B.

Hutson (Ed.), Advances in readin 1g/language research (pp.

231-256). Greenwich, CT: JAI Press.

I. A. G. (with contributions from members of the Commissien on

National Institute of Edunatlan.,

Anderson, R. C., Wilson, P. T., & Fielding, L. G. (In

-preparation). Growth in reading and how children spend their

time outside of school.
Anderson, T. Hi, & Armbruster, B. B. (1984). Content area

textbooks. In R. C. Anderson, J. Osborn, & R. J. Tierney

(EdSQD, Learning to read in American schools (pp. 193-226).
"Hillsdale, NJ: Erlbaum.

Armbruster, B. B., & Gudbrandsen, B. H. (1986). Reading

ccmprehen ion lnstruction in social studies prégramz or, On_

Barﬁlétt J.-(1953). The sharter Eartlett s famillar qthatanS. ,

C. Mgrley, L. D. Evereﬁt & K. Sprgul (Eds.). New Yorkgf‘«

PDQKEE'BOQKS-‘

ERIC

Aruitoxt provided by Eic:



Book Reading Habits
27

fod

The impact of re
arch Quarterly, 19, 53-67.

Erlbaum.
Elley, W. B., & Manghubai, F. (1983).
Reading Re

amount
irterly, 15, 337-357.

Qua 1
Heinemann.

second language learning.

Greaney, V. (1980). Factors related to
E?adipéAﬂasaargh

1t London:

leisure time reading.
g voluntary
n's

Ingham, J. (1981). Books and reading development.
Encouragin

Morrow, L. M., & Ingham, J. (1986).
reading: The impact of a literature program on childre
Reading Research Quarterly, 21,

use of library centers.
& Anderson, R. C. (1985a). Learning

"330-346,
| P. A., ,
| Ré§ding73§5ga;ch,Qﬁgr;erlg, 20, 233-253.
Learning

Nagy, W. E., Herman,

word meanings from context: How broadly generalizable?
sity of Illinois,

Nagy, W. E., Herman, P. A., & Anderson, R. C. (1985b).
r

347). Urbana: Unive

- (Tech. Rep. No.
Center for the Study éf:Readiﬁg.
National Assessment of Educational Progress (1985). The reading

report card: Progress toward excellence in our schools.

Princeton, NJ: Educational Testing Service.-

ERIC



O

ERIC

Aruitoxt provided by Eic:

Book Reading Habits

28

Wilson, P. T., & Anderson, R. C. (1983). What they don't
know will hurt them: The role of prior knowledge in

comprehension. In J. Orasanu (Ed.). Reading comprehension:

From research to practice. Hillsdale, NJ: Erlbaum.

Wilson, P., & Anderson, R. C. (1986). What they don't know will
hurt them: The role of prior knowledge in comprehension. In

J. Orasanu (Ed.), Reading comprehension: From research to

practica. Hillsdale, NJ: Erlbaum.




FRIDAY = when I was not Name

in school I spent the number of Date __ . _
minutes I have indicated doing Class _ _

each of the following activities.

1. ____mins. on a (practice/lesson) for o _ .

2. miﬁs! going out to R i} - . _
3;7 :ﬁ mins. hanging around with my friends at - .
This is whatkwe did: - - I - _

4. __ mins. on chores. 5. _____mins. reading mail from _____
6. _ mins. reading a newspaper (w/r) about . - o
7. ____mins. working on my hcbby called 1 _ - o

8. mins. eating dinner. 9. _ mins. listening to radio.

10. mins. reading a magazine called

11, _mins. listening to (records/tapes) 12. _____ mins. watching TV.

13, : mins. on the phone. 1l4. _ mins. playing a game called

15, ' mins. reading a book called

16. mins. doing my homework: ... mins. reading it; mins.

thinking about it; mins. for writing or doing it.

17. mins. féading comic books called

1. mins. doing B - .
(something we left out)

19. I wantkta bed at _ p.m.

FIGURE 1

. STUDENT ACTIVITY FOKM
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