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I. INTRODUCTION

The Discipline and Vandalism Sub-committee was one of seven
sub-committees formed to participate in Scarborough's Co-operative Evaluation
and Development of School Systems (CEDSS) project. ‘'The sub-committee was made
up of representatives of elementary and secondary school teachers and
principals, a student, parents, a caretaker representative, central
administrators, and a research assistant. Members of the sub-committee met
throughout the Fall of 1981 to define their tasks. Through a long process of

deliberations, subsequent changes, and modifications (documented in Interim

Reports Humber 1, October 5, 1981, and Number 2, January 14, 1982), the
T P 1 :
- sub-committee finally agreed on an area of evaluation and a resezrch proposal

to consider the questions raised. Some background to the rationale for choice
of the area selected is presented in the remainder of this introductory

section; the procedures of the research plan are outlined in Section II

Background of the Study

The sub-committee first had to consider the feasibility and
practicality of pursuing both prongs of the designated topic for evaluation--
discipline and vandalism. In the end, it was decided that the major focus
would be upon discipline, with vandalism incorporated as a sub-category. This
decision was arrived at for the following reasons:

(1) The Plant Department for the Scarborough Board of Education has

in;arvened with a number of projects to reduce vandalism. Board

records indicate that, although the actual number of incidents of




vandalism has increased* over the years, the cost of repairs,

especially when the cost of inflation is taken into consideration
is decreasing. Data for Tables A and B were submitted by the
Superintendent of Plant to the Chairman and members of the
Property/Finance Committee, October 14, 1981. Sub-committee
members felt that, at least for the time being, the Plant
Department was adequately involved in monitoring the situation.
(2) Two new developments in the legal system, the Trespass to Property
Act, 1980, and the Young Offenders Act, 1981, are obviously
desi~ned in part to help in the prevention of damage to both
private and public property. More time is necessary before an
assessment of their effectiveness can be made.
(3) A recently completed report by the Ontaric Task Force on Vandalism
(1981) has yet to be implemented. Sixty-six recommendations were
submitted and obviously many are designed to influence the
situations in schools.
In trying to isolate a specific aspect of discipline for evaluation,
the sub-committee was influenced by a number of studies and documents already
available or in progress. Briefly, these included:

(1) The Provincial Policy Review of Disciplinary Practices and

- Llassroom Management (Ontaric Ministry of Education and Scarborough Board of

Educg;ion,‘;Octobe[,flgsﬂ)! This recently completed study investigated

student attitudes, student behaviour and supervision on school property
outside of the classroom, changing patterns of student behaviour, classroom

rules for behaviour and teacher authority, views on acceptable and

7 *The increase in total number of incidents is reportedly accounted for
by better recording techniques and more severe enforcement of report
submissions. lD




TABLE A*

NUMBER OF INCIDENTS OF DAMAGE TO SCHOOL PROPERTY

7i777%§ﬁéfbf7incident ~ Elementary Secondary
1979 1980 1979 1980

Glass Breakage 1078
Fire 11 14 25 12

Break-ins 50 47 26 13

] AiToféﬁ T 5604 égéﬁf 1 741]ﬁ§ﬂ§7 74“74559
TABLE B*
COST OF REPAIRS FOR DAMAGE TO SCHOOL PROPERTY
Year [ Ag;féiéﬁentaryr Seéé%dg}yi 77ﬁ:7;:7%§té1 -

1978
1979

$256,460
240,280
228,472

$205,261
248,150
248,481

488,430
476,953

1980

* Data for Tables A and B were submitted by the Superintendent of Plant to
1981. (Note that unlike the remainder of the report which uses numerals for

Table identification, letters A and B are employed here to indicate that this
data is not original data which has been compiled for this study.)
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unacceptahle behaviour, policies involving discipline, and views on dealing
with students' misbehaviour. Responses were solicited from students, parents,

teachers, and administrators. Since data from this study were reasonably

the effect of any recommendations which may have been submitted for this
Review. Therefore, any aspeéts of discinline related to this Review were not
considered for the present project.

(2) Two projects currently being undertaken by a Discipline Committee
established by the Scarborough Board of Education:

(a) Discipline Survey. The thrust of this study has been to

investigate the nature and extent of harmful behaviour experienced
by school staff from their students and from trespassers.

(b) Student Handbook. Representatives of the committee are in the

process of preparing a Handbook which would make students aware of
their responsibilities, privileges, and rights in the Scarborough

school system. Again, with the awareness that these reports would
be completed soon, the sub-committee was anxious not to embark on a

study too closely related to these topics.

(3) Secondary Education Review Project (Ministry of Education,

Ontario. May, 1981). One of the areas mandated for examination was

discipline. Of the six recommendations forwarded, the sub-committee felt

that either the Scarborough Board and/or individual schools were involved

12



already in some form of assessment related to these recommendations; or that
further consideration of specific recommendations was not in keeping with the
aim of the CEDSS project as being an overall evaluation tool. 0One statement
in the discussion paper did attract the attention of the Sub-committee
however, and that was the one regarding the relationship between school
atmosphere and discipline. Discipline should be viewed ". . . not so much by
'rule and rod' as discipline based on acceptance of responsibility by
students, school étaff, and members of the community served by the school".

It will be seen that this view, taken together with the attitudes expressed in
the following article, was instrumental in formulating the direction of the
sub-=committee's investigation.

(4) Discipline: An Overview. In Practical Applications of Research

(Newsletter of Phi Delta Kappa's Centre on Evaluation, Development, and

Research. September, 1981). The central theme of the article is how one of

the primary goals of education, to teach students self-discipline, has been

re=interpreted and replaced by educators with the aim of controlling student

practices are seen by discussants in this article as things schools do to
prevent student misbehaviour--"but they are not educational goals. Helping
students develop self-discipline ("internal discipline”) is a legitimate goal

which, if accomplished, will materially help reduce misbehaviour" (page 2).

Focus of the Study/Definition

The problem of discipline in schools has received a great deal of
attention by administrators, educators, parents, and the media recently. It
has been rated as the number one area of discontent by Gallup Polls for almost

4

13
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a decade. The Tliterature is replete with research examining causal alements,
techniques for improvement of classroom and student management, and with
studies on the influences of school climate and leadership on students’
behaviour and achievement (Rutter, 1979). Since no specific direction had
been given to the sub-committee, it was decided with the help of the studies
and readings outlined above, to approach the problem from a new perspective.

The focus of the study was to become "self-discipline”, or "internal"
discipline, certainly a basic educational goal. It seemed clear that what is
generally meant by discipline today is "external" discipline, or control of
student behaviour by essentially negative means (punishment, etc.). To have
examined discipline from this point of view would not have allowed the
sub-committee to evaluate Scarborough's success {or lack of success) in
producing well-disciplined, self-respecting, responsible, morai individuals to
take their place in society--an educational aim which was stressed repeatedly
by committee members. Therefore, the areas of evaluation proposed by the
sub-committee were stated as follows:

Part 1 _(Accountability)

The following eight areas (based on Ministry and Scarborough

objectives) were agreed upon for investigation:

(a) Respect for the feelings, needs, and rights of peers. Manners and
courtesy extended toward peers.

(b) Respect/concern for feelings and needs of school staff. Obedience
and courtesy toward those in authority, i.e., own teacher(s),
office staff, caretakers, supply teachers, other adults in the
school.

14
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(c) Obedience to classroom instructions and school rules.
(d) Respect for the property of others and the school.
(e) Attitude toward education and homework. Accuracy and completeness
of assigrments.
(f) Accountability and responsibility for own actions.
(g} Self-respect of students as an important antecedent for the
development of self-discipline.
(h) Deportment (dress, cleanliness).
(i) Punctuality, attendance, and skipping.
The objectives of the sub-committee were:
« to determine the Tevel of self-discipline amongst its students, as
perceived by parents, teachers, caretakers, and office staff.
« to compare the responses and expectations of these groups for various
grades and types of szhools.
« to make appropriate statements where similarities were found and/or
recommendations in the case(s) of differences.

Part II (Improvement)

In order tc fulfill the second part of the CEDSS mandate, the
sub-committee sought to gain information about the following:
(a) Teachers' sources of knowledge about, and/or training in developing
student self-discipline, and the usefulness of these sources.
(b) Successful methods of teaching/fostering self-discipline in
students.

(c) Successful methods of preventing vandalism by students.

)



The objectives of the sub-committee were:
s« to provide for teachers a list of useful sources of informatian
regarding student self-discipline.

e to provide for teachers a 1list of successful methods of teaching/

By way of definition for the purposes of this study, a self-disciplined
student is one who has consideration and respect for other people and property

at school and a concern for one's school work and education.

16



II. METHODOLOGY

To obtain as wide an overview as possible in the evaluation of self-
discipiine amongst students in Scarborough, it was decided to conduct a
cross-sectional survey of grades across the whole school system. Grades 3, 6,
8, 10, and 12 were chosen as representing the culmination of the primary,
junior, intermediate (elementary), intermediate (secondary), and senior levels
respectively. The survey group was made up of a representative number of
students at each of these grade levels, as well as their parents and teachers.
In addition, a caretaker and office staff member from each school was
sgrveyed. At the secondary level, caretakers and office staff responded for a
:jgrade level rather than an individual student. Due to the large number of
students which were sampled (see below), it would have been impossible for
teachers, caretakers, and office staff to have contributed information about
all the students selected in their classes/schools. Therefore, these groups
responded for a sub-sample of students as described in the following sections.

An additional group made up of all school principals was surveyed.
Their inclusion in the study was not to attain student behaviour ratings (as
for other groups), but rather, to obtain a ranking of priorities for their

N :
schools vis-a-vis discipline-related matters.

Sample Selection

(a) Students. Since one of the most significant variables chosen for
analysis was type of school, students were randomly sampled from each of the
following seven categories: K-6 schools, K-8 schools, senior public schools,
collegiates, secondary, vocational, and alternative (ASE) schéoisi This

, 17
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increased the number of students necessary for selection since no more than a
five per cent error rate per category was desired. Another factor, that of
changes in class lists (due to mobility, graduation, etc.), necessitated
additional students being included in the sample. The final sample sizes
(revised to eliminate transfers, graduations, etc.) are found in Table 1.

(b) Parents. The parents of each of the 3,806 students selected made
up the parent group. Although, ideally, letters of explanation and question-
naires to parents ought to havé been distributed first, administrative and
technical difficuities prevented addresses from being available early enough.

{c) Teachers. In cases where numerous students were selected from one
class, it was unrealistic to expect class teachers to participate repeatedly.
Therefore, by a process of random selection, db to three of the previously
selected students in each class of K-6 and K-8 schools, and up to four
students in each class of senior public schools, were chosen for the teacher
group. At the secondary level (rotary students), one teacher was randomly
selected per student. Especially in the secondary and vocational schools,
this required that some teachers respond for up to three students. 1In all,
2,902 teacher responses were expected.

(d) Caretakers and Office Staff. As mentioned, just as for the teacher

group, an adjustment was necessary here. Basically, all chief caretaksrs and

at the secondary level) were included in the survey. Those in K-6 schools
received four questionnaires in total (two for Grade 3 and two for Grade 6
students); those in K-8 schools received three questionnaires (one for a

student at each of Grades 3, 6, and 8); and those in senior public schools

o,
Qo
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TABLE 1

SAMPLE SIZE

" Grade and | T - Office
Type of School Students*3| Parents |Teachers** |Caretakers| Staff
Grade 3 T T
— K=6 424 392 154 154
K-8 324 156 34 34
TOTAL 748 548 T 1ge*x | 188*
— K=& 416 382 154 154
K-8 319 145 34 34
TOTAL 735 527 188** |  1g8**
,gradg_é 7 S same ) R ) '
K=8 324 128 34 34
Senior Public 397 373 38 38
as . _ . -
TOTAL 721 501 72%* 72%%
Grade 10 - R students o -
~TolTegiate 427 427 19 19
Secondary 291 200 3 3
Vocational 175 73 3 3
ASE 14 14 NA NA
TOTAL 907 74 25t 25¢
Grade 12 | I
ColTegiate 399 399 19 19
Secondary 163 150 3 3
Vocational 109 39 3 3
ASE 24 24 NA NA
TOTAL 695 612 T 25¢ 25t
TOTAL | 3806 3762%D 2902 298 | 498

*3Revised to eliminate transfers, graduates, and *Dincorrect addresses.

**Represents number of students sub-sampled for teacher, caretaker, and
office staff groups (N.B. Some received from 2 to 4 questionnaires.)

TRepresents total number of schools.

NA = Not asked, not surveyed.

19



responded to questionnaires for two Grade 3 students. Refer to Table 1 for

the actual number of questionnaires distributed to these groups.

Questionnaire Development

Since there were no known appropriate instruments available to measure
student self-discipline as rated by various groups (or individuals), the
sub-committee members took it upon themselves to develop a set of custom-made
questionnaires. Two working groups, one at the elementary and one at the
secondary level, were established. For purposes of validity, one of the most
difficult aspects of this task was ensuﬁing comparability across all grade
levels and groups. The following questionnaires were developed and are
included in Appendix A:

Student guestionnaire for dGrade 3,

Student questionnaire for Grade 6,

Student questionnaire for Grades 8, 10, and 12,

Parent questionnaire for Grades 3 and 6,

Parent questionnaire for Grades 8, 10, and 12,

Teacher questionnaire for Grades 3 and 6,

Teacher questionnaire for Grades 8, 10, and 12,

Caretaker questionnaire for Grades 3, 6, and 8,

Caretaker questionnaire for Grades 10 and 12,

0ffice staff questionnaire for Grades 3, 6, and 8,

Office staff questionnaire for Grades 10 and 12.

The 11 questionnaires consisted of three common parts (related to obtaining
accountability data); and three additional parts for teachers only (related to
obtaining information to formulate methods of improving self-discipliine and

preventing vandalism.

20




art A. Student identification information (school name, grade, sex,
and number code to identify type of school and case number*,)
Part B. A set of similar questions for students, parents, teachers,
caretakers, and office staff were related to the specific
areas of evaluation outlined in the Introduction. The wording
of the student questionnaires was designed to suit each grade
level. 0One difference between questionnaires for the
elementary and secondary group; was the exclusion of
"cleanliness" (as part of the deportment question) at the
secondary level. A second difference was to have been the

inclusion of "skipping" for Grades 8, 10, and 12; however, due

item and, therefore, it has been eliminated from the study.

Part C. A list of the major goals and objectives related to good
discipline is provided (based on Ministry and Scarborough
guidelines). Respondents were requested to specify the three
which were most important to them.

Part D. (FOR TEACHERS ONLY) From a list of eight items, teachers were

requested to respond to the sources of their knowledge
regarding student self-discipline and to the usefulness of
these sources.

Part E. (FOR TEACHERS ONLY) From a list of seven items, teachers were
requested to specify methods used successfully to encourage

student self-discipline.

*These case numbers were pre-coded so that responses of students,
parents, teachers, caretakers, and office staff could be matched for later
analysis.

21




Part F. (FOR TZACHERS OMLY) From a Tist of ten items, teachers wers
requested to specify methods used successfully to prevent
vandalism by students.

A1l questionnaires were field-tested (albeit in a limited way due to lack of
time) for clarity and item validity.

The princ%pa1‘s questionnaire was developed by a separate working group

and is included in Appendix B.

Data Collection Procedures

Although it was planned that information and questionnaires to parents

would have been distributed first, a number of problems (related to obtaining

naires), prevented this from happening. In fact, unfortunately, some parents
did not receive their questionnaires until two weeks after "CEDSS Day". Most
questionnaires for students, teachers, caretakers, and office staff were made
available to schcol principals (or their appointees) prior to "CEDSS Day"
(February 8, 1982).

Instructions for administration were sent to the principals, stressing
that confidentiality be ensured. Since, in most schools, only a few selected
students were involved from each class, principals were asked to assume
responsibility for organizing appropriate "test times"” and locations within
their schools. It was requested that indications of student absences,
transfers, etc. be submitted with returns so that appropriate adjustments in
sample size and return rate could be made. Returns were to be directed to the
Research Centre via the Board courjer service.

Parent questionnaires were sent by mail and included both background
information and instructions for responding to the questicnnairei Pre-stamped

22
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Questionnaires to principals were delivered by inter-office mail at the
beginning of iMarch and returned to the Area Superintendent resvonsible for

this aspect of the study.

Analysis of Data

(a) Student Behaviour (Part B). An unique number was assigned for each

of the types of questions asked about student behaviour. Some questions were
asked only for specific groups; data missing for this reason were calculated
as "no response". For reporting purposes, the first 22 questions were grouped
according to the nine objectives and areas of evaluation selected by the
sub-committee. Data were analyzed to show frequency and percentage of
response, as well as means for the five groups. Means breakdowns only were
presented for grade and type of school. Although data were reported for six
response categories* (where available), the analyses included orly responses
from one to five on the scale. Since Grade 3 students were required to
respond to a 3-point scale, data for this group were analyzed separately.

Note that question 1 (a) (students' concerns for feelings of peers) was
phrased in the negative mode for students in Grades 8, 10, and 12. This
required reversing the poles of the scale for calculating ratings.

Two questions querying the relationship between 1) student
"self-discipline” and "achievement" and 2) "self-discipline" and "self-worth"
were posed. Using ratings from an overall score of self-discinline,
correlation co-efficients were produced and tests of statistical significance

were conducted.

*Response categories were: 1 = Never, 2 = Rarely, 3 = Sometimes,

4 = Often, 5 = Always, 6 = Don't Know.
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To determine whether there was any agreement between groups about
disruptive or less-disciplined students, students who received the lowest
ratings ("1" and "2") on the overall measure of self-discipline by their
teachers were selected as a sub-group for further analysis. Mean ratings by
these teachers, the selected students, their parents, caretakers, and office
staff, where available, were then compared for all items of student behaviour
studied.

(b) Goals and Objectives (Part C). Frequencies and percentages of

choices were computed for each group. These were ranked in order of overall
importance for each group and then compared to group ratings of student
behaviour for the comparable goal or objective,.

(c) Teachers' Sources and Usefulness of Information Regarding Student

Ly

elf-Discipline (Part D). The percentage of use for each of the eight sources

of knowledge was calculated. In addition, mean ratings of the usefulness of
each item were presented.

(d) Methods Used by Teachers to Encourage Self-Discipline (Part E).

Percentages of use and a ranking of the seven methods were calculated.

(e) Methods Used by Teachers to Prevent Vandalism (Part F).

Percentages of use and a ranking of the ten methods were calculated.

£
[



III. RESULTS

Return Rates

as percentages in Table 2. The actual number of returns for any group can be

derived by a simple calculation of multiplying the percentage of

As can be seen, the return rates for most students, teachers, and
office staff are of the level where generalizations fram the data presented to
the population represented can be made with confidence (within a %5 per cent
rate of error). Exceptions are: vocational and ASE students in Grade 10,
secondary and ASE teéchers for Grade 10, and secondary and vocational teachers
for Grade 12. Generally lower rates of response for students at the secondary
level can be accounted for by absenteeism, participation in work experience
programs, field trips, greater difficulty in locating students because of
rotary schedules, and intentional decisions not to complete or comply with
certain school or administrative requests.

Relatively low return rates from parents (54%) and caretakers (59%)
suggest that caution be exercised in making generalizations based on the
findings reported. However, a review of parental return rates for other
Scarborough studies indicated that the number of responses obtained for this
study compared favourably. Other studies, prior to follow-up, recorded rates
of between 30 and 40 per cent; with follow-up, returns were raised to between

50 and 60 per cent. One might conclude that a high level of interest was

17
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TABLE 2
RETURN RATES

" Grade and | | | T T office

Type of School Students Parents Teachers (Caretakers| Staff
Grade 3 ) ) o o ’

K=6 95% 58% 88% 60% 80%

K-8 95% 54% 94% v 47% 74%
Grade 6 | . N ] .

K=6 94% 65% 90% 65% 84%

K-8 97% 57% 81% 59% 71%
éréde 8 7

K=8 96% 55% 92% 53% 79%

Senior Pub11¢ 92% 53% 93% 50% 84%
Grade 10 7 B o S S

Collegiate 83% 48% 72% 58% 100%

Secondary 81% 39% 62% 34% 100%

Vocational 67% 39% 70% 34% 100%

ASE 36% 21% 36% NA NA
Grade 12 ’ o S o I o

Collegiate 72% 57% 72% 58% 95%

Secondary 75% 53% 67% 34% 100%

Vocational 73% 36% 46% 34% 100%

ASE 75% 42% 75% NA NA
TOTAL ~ 81 | sas | ss% | 9% | sew

NA = Not asked, not surveyed.




registered in fact by parents for the current study. On the other hand,
serious consideration must be given to the possibility that the data reported
represent a biased sample of parents who (it will be seen) are basically
satisfied with the discipline displayed by their children. One might
speculate that parental non-respondents were those who did not speak English,
or those who had changed residence since the last up-date of the computer
system's address file, or those silently opposed to, or threatened, by being
solicited by an official body.

As for caretakers, one might have expected a higher rate of returns
based upon the high level of importance placed by this group on the need for
evaluation of discipline and vandalism. One explanation for the significant
number of non-returns could be that elementary caretakers simply did not know
the students chosen and therefore, elected not to respond. At the high school
level, it should be noted that the 34 per cent return rate fran both the

vocational and the secondary schools represents 1 out of 3 returns.

Description of Findings

(a) Student Behaviour

1. Students' concern for the feelings, and rights of, and courtesy toward,
their peers. '

Homogeneity of variable: Very little discrimination was made by most-

respondents among the three types of concerns (feelings for, rights of, and
courtesy toward) students might have for one another. However, there was a
tendency for students and teachers to rate students' concerns for the feelings
of peers more negatively (see Table 3) and for ASE parents to rate student's
rights highest (see Table 6B). (It should be noted that only three parents of

ASE students returned questionnaires; therefore, this group may not properly

2%
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TABLE 3

MEAN RATINGS** OF STUDENT BEHAVIOUR

__ Students
Bahaviour Qascription Grs, &, Paresnts| Teachars |Carstakers Office
Gr. 3 | B,10,12 Staff
1. Students' concarn for:
a) students' feeallings (1,9 3.68 4.2 3.9 5.8 4.0
B) students' rights (2,0 4,0 4.2 4.1 3.8 4.0
) students' courtesy (2.8) 3.9 4.2 4.1 3.8 4.0
2, 5tudants' courtasy toward:
a) own taacher (2.9) 4,4 4.6 4,6 MA NA
b) othar staff NA 4.2 NA NA NA NA
c) office staftf (2.9) 4.5 NA NA NA 4,7
d) caretaker (2.7) 4.2 NA NA 4,6 NA
o) supply teachar (2.8) 3.8 NA NA NA NA
3. Student follows:
a) teacher's Instructienst (2.8) 4.4 4.5 4,2 4.4 4.6
b) scheel rules (2.9) 4.1 4.5 4,2 NA NA
4. Shows respect for:
a) student property NA 4,5 4,7 4.4 NA NA
b) scheool proparty A (1.9) 3.9 4.8 4.4 4.3 4.4
c) school proparty B (2.2) 2,9% NA NA NA MNA
d) school proparty C (2.7) 2.8% NA NA NA NA
5. a) Preparednass for class (2.9) 4.4 4.5 4.2 NA NA
b) Completion of assignments (2.9 4,.6% NA NA NA NA
) Accuracy of work (2.6) 4.3 4.4 4.1 NA NA
6, Willingness to accept responsibility |(2.8) 4,0% 4.5 4.3 . 4,0% 4.2%
7. Sensa of self-worth (2.5 4,1 4.3 4,1 4,2% 4,1*
8, Deportment (dress, cleanlIness) (2.7) 4,5 4.8 4,7 NA NA
9. a) Attendance (1.3)2 4,5 4.8 4,6 4.7% 4,8%
b) Punctuality (2.9) 4,5 4.7 4,6 4,6% 4,8%
10, Self=-discipline re: student matters NA 4. 3% 4.3 4.0 4,.0% 4, 2%

®#Maan ratings for Grades 6, 8, 10, and 12 are basad on a scale where: | = Navar, 2 = Rareaiy,
Somatimas, 4 = Often, 5 = Always. Mean ratings for Grade 3 are based on a |imited scale whers:
Navar, 2 = Somatimes, and 3 = Always

L¥
']

* .ma grade lavals waere not surveyed on These [tems,
NA = Not asked, noft survayed,
tCaratakers and offlice staff were asked if students followed thair instructions respactivaly,

2The apprapriate fransformation of scores has been made for Grades 8, 10, and 12 to acgount for
pola raversal (nagatT!ve wording),

SThe validity of this question is uncertain; the wording appears to be cenfusing.

2
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TAHLE 4

FHEQUEMLY AHU FEHCENIAGE IF HATIHGS"® FOR STUDENT BEFAVIOLR

Studants® Parants Teschars Caratakars Oitlea 5tatl
Behavlour Doscrlptlen o v 2 3 4 510 1 2 3 o4 5 6l0 Vv Z 3y o4 5 alo1zyaes slorzsy o4 on
!, Students! concarn for:
a) students' foalings Hoob 347 850 1083 228 13| 7 4 25 W50 707 69]19 15 106 601 919 &8 )IDJ24 2135276 51 4] 8 0 GBI 13 1017
3ol 13 033 40 9 5«41 €]l ) T M B ONa<) 458 B e« 5% i mlz0n v AR
b} students! rlghts fl 1 23 119 835 98B BA5[ 10 4 15 303 823 814 8B[24 1) 62 503 899 BEY B6[26 2176259 54 TIiG 0 1) M 1F4 Q0o 80
o<l 40 5 A % Bf4o<b o<1 15040 40 4)a<t 32 0% 3B 4|9 dnnHm v x|z oE W ED
£) students' courfusy tl 11 57 154 647 907 28] 10 2 20 342 BB4 890 108[27 7 83 SO0 907 BE? 47129 2133078 50 70010 O 92 155 100 7%
- 1 <t 2 6 25 35 3« < 11743 M sl 320 37 36 2w S5z 1 ul20220 3 Has
2, Students! courtasy foward: .
aj own tescher i} W 17 3 29 764 1301 & 5 5123432 M4 &1Z 1 25195 578 1640  2|Hot msked/Mot surveyed|Nat asked/Nof surveyed
ol <1 2 10 B 41 <1 £1 & 2 &9 <l 1 B M E <
b} other stafl il 7117 14 53 307 66} B856] Mot asked/Not surveysd Not asked/Nat surveyed (Mot asked/Mot surveyed|Mor ssked/Not surveyed
1] 21 4 2 17 % % \
£} ottiea stall il 14 28 N 225 544 1724] Kot msked/Maof surveyed Net asked/Hot surveysd [Hot asked/Not survayed| 9 O 135 65299 i
] <t 1 3 9% Z & 20406 B 3 2
4} cerefaker fl 18 50§19 391 777 1249]  Hot asked/Mot surveyed Not asked/Hat surveyd |22 3 2 21 46 169 Mot asked/Hot surveyed
il <1 2 5 B M 4 1< 716 % 10
a) supply .sacher tj 26 109 231 425 698 B93| Mol asked/Met survayed ot asked/Hot survayed |Not ssked/Net surveyed|Mot asked/Not surveyed
) ] 0 4 B onou - ]
3, Student follows:
) tescher's jnsfructionsti] 20 20 1) 252 1008 1298] 9 1 0 162 647 1164 44]21 O &0 358 929 1083 5|21 3 33056 1% 42012 0 135 86261 04
$ <1 <0 <1 W0 3 s0f<l o<t <1 9 32 57 <1 0 2 13@ 4 <i}7 1 11019 47 3 ooz o9 o oM o3
b} sehoal rules i 17 27 B 474 1048 G51f 10 % 6 150 570 1268 49[23 1 56 309 950 972 143|Mat asked/Hot survayed {Not asked/Nof surveyed
il <1 1 3 1B 40 3f<) <)o €) 7 2B B2 F<i<l 2 13M@ 40 & 2 _
4, Shows respect for: - ) - - -
&} gstudent proparty f709% 6 19 162 511 1197f 74 3 9 B0 445 MAQ 4|11 4 49 256 725 1179 230[Not asked/Not surveyed|Not asked/Mat surveyed
I 21 < 0 &6 W 4] 4 <1 <1 42 W <<l 2 i ¥ & 9
b} scheal property A ] 30 14328 418 652 1127) & 3 2 45290 1673 40[19 % 46 200 63 1268 252{22 2 9 31 B0 122 46)12 O 443 9% 199 %
3 1 & 2 16 25 43|« <1 =1 2 W 8) 21«1 2 9 @77 52 wlax<l 3112 € 30111 858 8614
e} schoal proparty 8 (191009 157 200 1B 110) Hot asked/Mot survayed Hot asked/Mot survayed Nat mshed/Not surveyed|Hat asked/Nat surveyad
3l 348 8 5 4 '
d) school property C HI10Z2%158 125 150 121 B9 Not asked /Mot surveysd Hot asked/Mat survaysd Not asked/Mot surveyed|Not asked/Not survayed
I} 4 &6 5 1 5 3
5. a) Propsradness for il 13 8 43 243 795 1502] 7 03 W6 176 545 1788 72|19 & 99 390 793 1115 32|Mst asked/Mat surveyed |Nat asked/Mst surveyed
class 341 <1 2 % M @« o<l i §A £ et 4 B 2 o450
b} Complation of et 3 & 61 133 491  Hot asked/Mot surveysd ot askad/Mat surveyed (Mot ashed/Mol surveyed Mot asked/Hot surveyed
szzlgnments I B da 49 2 05 B : .
&) Accuracy ol work 1] 29 8 50 M3 90 143] 7 2 45270 36 1151 Z4[25 B 145 470 738 1032 35 |Not esked/Not surveyed|Nat asked/Nof survayad
o 3 1 <1 2 13 36 4Avel 4l 2 M 21 % Mf1a 6190 4 2 _ '
6, Accoptance of t1910° 19 40 155 200 219{ %5 7 28 197 517 1185 105[24 13 6K 318 678 1283 SA|51% 4 11 21 40 %@ 10155 | 1348 B 14 @2
raspoicibll Ity 1) 13 <1 2 & 8 €1 1 10 25 58 s/ 1« 3 1328 52 z[s 1 4 714 20 MM< 30wy
7, Sense ol salf=vorth | 54 24 % 807 73 219 784 687 9BB S4[25 4 105410 M2 TO5 ITMTIN Y 62239 ST M[67 2 451107 @ N
5l 2< 2 D o | <1 <1 M 33 48 3| 1<i 4 17 3 3z 7f25+<) 2 615 20 2Jis< 113 B B8
B, Deportmant (dress, f| 412 % 202 5% {19 60304 1661 8[26 4 28 111403 1887 3[Not asked/Not survayed|Nof msked/Not surveyed
__ cleanliness) 5j 2 1 2 B D 5[ £ 0 315 o8 )i« 0 506 T o<l ____
9. a) Aftendance f| 39 38 % 178 6051683/ & 0 5 61 200 1785 o235 9 S 16043 175 U[G1* 1 0 422 @ NS0T 211 @ 2513
5l 2 2 % T B 65 <1 0« 3w 87 Dﬁtlii 2 7118 | <2<l 018 % WU 3 12 873
b} Purctual Ity f] 37 1 50 00 &84 167H 8 2 01 B3 304 1585 S5[27 5 58 194 475 1889 G[Elv 0 102 @ 0662% 6 114 42 2717 13
- 8l 1< 2 8 2% 82|« < 415 7 31 2 819 6 a2t 01 37 32 36|15 041 3 10 en 3
10, Selt-disclpling fl 870 15 24 184 679 £30| B2 B 46 268 567 1039 47[34 40 178 482 786 900 M4[60° 4 10 35 31 75 17|61% 3 15 50 13 152 49
res student satters X 33 <1 <l 7 26 3| 4 ¢ 2 i3 za S5t zl1 2 7 20 3 3 1|20 i 3ezn 7 % 151 412 19 312
TN , | = Naver, 2 = Rarely, 3

*8iatings are based an a scale whers: O = No Responds

page 15,)

*5omu grede fevals ward nat surveysd on partlcular itgas,

Q
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TARLE 2A {Supplerent)

FREQUENCY AND PERCINTAGE OF RATINGS FNR

STUDENT 3EHAVINUR (GRAPE 3 STURENTS)

i Rating 3cale=
Jenaviour Nescriation n i 2 3
1. Students' concerns for: o - ) -
3} students' feelings 7 122 308 73
% 1 17 71 10
b) students' rights ff 9 173 361 168
2 i 24 51 24
c) students' courtesy fl & 6 in4 582
1 2 15 a2
2. Students’ courtesy teward ) o
a) own tazacher fl 9 3 43 656
3 1 <1 6 9z
5) other staff f Not asked/Not surveyed
c) office staff fl 10 A an AB3
%1 1 4 93
d) caretaker fy 7 18 150 536
%1 3 21 75
e) supply teacher fl 160 in a8 603
a1 1 12 a5
3. Student follows: A ) )
a) teacher's instructions f| & 3 104 596
71 <1 15 a4
B) school rules fl 14 4 70 623
A 2 <1 10 a3
4. Shows respeet for:
a) student property f Not asked/Mot surveyed
b) school property A fl 11 164 412 124
Z| 2 23 58 17
c) school property B f| 15 a1 331 264
% 2 14 47 37
d) school property € fl 17 15 167 512
a2 2 2 24 72
5. a) Péeparedness for class fl 19 5 60 627
3 <1 8 28
b) Completion of assignments f| 19 7 71 614
% 3 1 10 85
c) Accuracy of work fl 23 5 246 436
i3 <1 35 61
6. Acceptance of responsibility fl 19 9 118 565
3 1 17 80
7. Sense of self=warth fl 19 24 280 517
03 3 ki 55
8. Deportment (dress, cleanliness) fl 23 19 152 517
i3 3 21 73
9. a) Attendance fl 21 526 118 43
2 3 74 16 7
b) Punctuality fl 17 7 39 648
4 1 & 91
*Ratings were based on a scale whare: (0-= No response)
1 = Nevepr
2 = Sometimes
3 = Always

30
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TABLE 5

MEAN RATINGS* OF STUDENT BEHAVIOQUR BY GRADE

Behaviour Dascription Grade| |Students| Parents|Teachers|Caraetakers|Offica Staff
1. 5fudents! cencern for:
a) students' feallings 3 (1,9)* 4.1 4.0 4.0 4.3
6 3.5 4.1 3.9 4.0 3.9
8 3.7° 4.2 3.9 3.6 4.0
10 3,72 4.0 5,8 3,0 3.3
12 3.79 4.3 4.0 3.4 3.7
b) students'! rights 3 {2.0)* 4.1 4.0 4.0 4.2
& 3.7 4.2 4.0 4.0 4,0
8 4.1 4.3 4.1 3.6 4.1
10 4.0 4.2 4,0 2.8 3,2
12 4.1 4.4 4.3 3.4 3.7
) students' courtesy 3 b (2.8)* 4.1 4,1 4.1 4,2
5 3.7 4.1 4.0 4.0 4.0
8 4.0 4,2 4.0 3.7 4.0
10 3,8 4.1 4,0 2.8 3.3
12 4.0 4.5 4.3 3.3 5.7
2. Students' courtesy toward:
a) own teacher 3 (Z,9)* 4.8 4.5
& 4.8 4.7 4.6
8 4.3 4,7 4.6 e NA
10 4.2 4.5 4.5
12 4.4 4.6 4.7
b) other staff 3 NA
[ NA
8 4.3 NA NA NA NA
10 4,1
12 4.3
c) offlca staff 3 (2.9)* 4.8
[} 4.9 4.8
a 4.5 MNA NA MNA 4.7
10 4.2 4.0
12 4.4 4.3
d) caretaker 3 (2,7)* 4.8
[ 4.5 4.7
8 4.2 NA NA 4.4 NA
10 4.0 3,5
12 4.2 3.8
a) supply teacher 3 (2.8)*
6 4.5
8 3.4 NA NA NA NA
10 3.4
12 5.7

O
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TABLE 5 (Continusd)

Behaviour Descriptien Grade| |Students| Parents|Teachers |Carefakers |Office Staff
3, Studant follows:
a) teacher's instructionst 3 (2,81% 4,5 4,2 4.5 4.8
& 4.6 4.5 4,2 4.6 4,6
8 4.4 4.5 4.3 4.2 4,5
10 4.2 4.3 4,2 3.5 4.0
12 4.3 4.4 4.4 3.5 4,0
b) school rules 3 (2,9)* 4,7 4.3
& 4.5 4.6 4.2
a 4.0 4.6 4.2 NA NA
10 3.9 4.4 4.1
12 3.9 4.7 4.3
4, Shows respect for:
a) student propsrty 3 NA 4,5 4.4
& NA 4.6 4.3
8 4.5 4,7 4.3 NA NA
10 4.5 4.7 4.3
12 4.6 4.8 4.5
b) school property A 3 (1,9 4.8 4,4 4,5 4.6
6 2.5 4.8 4,5 4.5 4.5
8 4.5 4.8 4.4 4.2 4.6
10 4.3 4.8 4.4 3.2 3.5
12 4,5 4.8 4,5 3.4 3.7
c) school property B 3 (2.2)*
6 2,9
8 NA NA NA MNA NA
10 MNA
12 NA
d) school property C 3 (2.7)*
6 2.8
8 NA NA NA NA NA
10 NA
12 NA
5. a) Preparedness for class 3 (2,9)* 4.7 4.3
& 4.8 4.6 4.2
8 4.4 4.5 4,2 NA NA
10 4.2 4.4 4.1
12 4.5 4,5 4.2
b) Completion of assignments 3 (2,9)%
6 4.6
8 NA NA NA NA NA
10 NA
12 NA

O
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TABLE 5 (Continued)

Behaviour Description Grade| |Students| Parents Teachers |Caretakers |Office Staff
c) Accuracy of work 3 (2.6)% 4.5 4.2
& 4.4 4.4 4.0
8 4.3 4.3 4.1 NA NA
10 4,3 4,2 a1
12 4.2 4.4 4.2
6, Willingness to accept responsiblility 3 (2.8)* 4.4 4.3 4.1 4.3
6 4.0 4.4 4,2 4.1 4.0
g8 NA 4.5 4.3 3.8 4.1
10 NA 4.5 4.3 NA NA
12 NA 4.7 4.5 NA NA
7. Sense of self=-woarth 3 (2,51*% 4.4 4.1 4.2 4.1
6 4.1 4.3 4,0 4.1 4,1
B8 4.1 4.4 4.1 4,2 4.2
10 4,2 4.2 4,0 NA NA
12 4.2 4.4 4,2 NA NA
B, Deportment (dress, cleanliness) 3 (2,7)* 4.8 4.7
& 4.2 4.7 4,7
B 4.6 4.8 4,7 HNA NA
10 4.6 4,7 4.6
12 4.6 4.8 &4,7
9. a) Attendance 3 {1,3)%b 4.9 4.8 4,7 4,8
& 4.4 4.9 4.8 4.8 4.8
8 4.7 4.9 4.7 4.5 4.7
10 4.5 4.7 4.4 NA NA
12 4.4 4.7 4.3 NA MNA
) Punctuallty 3 (2.9)% 4.9 4.8 4.6 4.9
& 4.5 4,9 4.7 4.7 4.7
8 4,6 4.8 4.6 4,7 4,7
10 4.2 4.5 4.4 NA NA
12 4.3 4.6 4.4 NA NA
10. Self=discipline ra: student matters 3 NA 4.3 4.0 4,2 4.3
6 NA 4.3 4.0 4.1 4.1
B 4.4 4,3 4,0 3,7 4.2
10 4.2 4,2 3.8 NA NA
12 4.4 4,5 4,1 NA MNA

*ean ratings for Grades 6, 8, 10 and 12 are based on a scale where: 1 = Never, 2 = Rarely,
53 = Sometimes, 4 = Often, 5 = Always. Mean ratings for Grades 3 are based on a |imited scale where:

-
n

—
i
]

Never, 2 = Sometimas, 3 = Always.

NA Not asked/not surveyed

tCaretakers and office staff were asked If students followed their instructions respactively,

3The appropriats transformation of scores has besen mada for Grades 8, 10, and 12 to account
for pole reversal (negative wording),

Prhe validity of this questlion Is uncertain; the wording appears fo ba confusing,
(4] '
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TABLE 6A

MEAN RATINGSY OF STUDENT BEWAVIOUR BY TYPE OF SCHODL {5TUCSHTS)

Bahaviour Deseription

Grade 3 Groda 6 Grede 8 | ~ Grade 0 1 Grads 12 e
K6 K-8 | K-8 K-8 K-8 SA.PUB, | COLL. SEC, VOC, ASE | COLL, SEC, VG, ASE

|, Students' concern lor:
a) ifudenis' fasllngs (2,0) (1.9)] 34 55|37 3P .10 5,80 3,80 2.6° 3,70 3,80 37 470
b} students' rights (2,0) (2.0)] 3.7 36| 4,1 4,1 4.2 5% A6 44| 42 41 3B 45
&) studants! courtesy (Z.8) (2,8)] 3,7 37140 40 f1 38 33 40 401 38 36 43

2, Students! courtesy toward:
&) 5in fascher (2.9) (Z.9)) 4,8 47|44 4.3 .2 &0 40 40 44 4542 45
b} ather staft Hot sshad/Mot survayed | 4,13 4,2 .2 4.0 40 4.2] 43 44 40 45
el attles stafl (2,9) (Z.9)] 4.9 4.8 48 4.5 3 40 43 40| a3 44 a4 4

d) earataker EnaEnlad 4243 4 1 40 40 40 42 43 40 48

%) supply teachar {2.9) 2. 4.6 4,51 4,4 L) Y L5 M5 23] 36 39 MG a0

™
L]

Studant foliows:
8) teacher's Instructionst (2,80 (Z9] 4.6 46|45 4.4 4.2
b) schosl rulas 2,9 291 4.5 5|40 40 3.9 3.8

i
»
Mol
.
-
1l

B A3 45 4.2 3.6
344 40 39 356 3B

ol
o
[+ -]

4, Shows respsct for:
) studant property Not ssked/Mot surveyed | 4.5 4.5 43 40 44 0] AT 44 43 a8
b) school property A (h9) (L)) 2.6 24|45 4.5 4.3 43 46 40 45 48 45 4.7
e} school proparty B (z.2) 2.0) 3,0 29 Hot asked/Not surveysd ‘
d} schoal property C (2.1 2, 2.8 2.8 Hot asked/Not surveyed

5. o) Preparedness for class (2,51 (293} 4 48144 4,3 4,2 4.2 44 40 43 44 44 a2
b) Completion of assignmants (2,90 (2.9)] 4.6 4.8 Hot asked/Mot surveyed
£} Accuracy of work (2,6) (2.6)] 4.4 44 ) 43 4.3 .2 L4 44 A ) 45 43 4

-
[

6. Wiillngness to sccapt responsiblilfy|(2.8) (2,8)] 4,0 3.9 Hot asked/Hot survayed

1, Senss of salf-worth (2,5) (2,5 4.0 4,0 | 4,1 1.1 4,0 4,2 4.5 40} 4,0 i4 48 L3

B, Deporimant {dress, clasniinass) 227 2.8 4,2 4,21 4.5 4.6 1.6 4,5 4.8 3| 4.7 486 4.7 4.2

J:,; 4T 4T | &5 43 a4 48] 45 45 45 38
. 5 46 | 43 4.2 42 4,0 43 a3 a4 43

e

9. al Attandanca (1,35¢1,3)
b) Punctuallty (2.9) (2.9)4

-
ol

L]
-

10, Ssif=diecipline ra: studant satfers |Nof Qik!dfﬂ?i survayed | 4,4 4.3 .2 4.7 43 4B 44 4.5 !ii’ 4,5

== s = + — s

Maan fatings tor Grades &, B, 10, and 12 sre bsszed on & scale whars | = Nawr, 2 = Raraly, 1 = Sometimes, 4 = Otfen,

5 = Always, Mean ratlmgs for Grade 3 are hssad o6 & |imited scale whera 1 = Haver, 2 = Semafimes, 3 = Always,
tCaretakers and offlce stalt were asked I student fallowed their Instructlons respect [valy,

%The approprlate transformation of scorss has bean made for Grades B, 10, and 12 to sceount for la reversal {negative
wafiing).

M valldity ot thls questlon Is uncertaln; the wording appears to ba confusing,
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MEAN PRATINGS™ OF STUDENT BEHAYIOUR BY TYFE OF SCHODL (PARENTS)

TABLE &A

Bahayiour Deserlptian Grade 3 Grade & Grads B Grade 10 Grade 12
- — K-G K-8 | K=6 K-8 | K-8 5A.PUB. COLL. SEC, VOO, ASE | COLL, SEG, VOO, ASE
I, Students! congern for:
a) students' fealings 4.1 4,2)4,2 4.11]1.2 4,2 4.2 3% 1% 4.0 3.3 43 4.2 4
5) steduntst rights 4.2 41142 4,1 ] 4.3 4.3 44 40 40 40| 44 44 4,1 4.5
£] stydants’ courtasy 4.1 421 4.1 17 8.2 4,2 4.2 39 4,1 4.0 4.1 4.2 38 45
- Students! courtesy toward:
&) own taschar 48 4,7)4.7 46|47 4.6 45 43 45 50| 4.6 46 4.5 4.6
b) ather statt Mot atkad/Not surveyed
£) ottlca statt Rat askad/Mat swrvayad
d) caretsker Hot asked/Hot surveyad
a) supply taschar Hot askad/Hot survayed
3. Student follows:
s} teschar!s Instructionst 4.8 L 4.5 4.5 4.8 4.4 4.4 4.3 4,2 4, 4.3 44 43 -3
B} sehoal rules 4.7 4.7 1 4,6 4.6 | 4.5 4.6 4.5 4.2 o3 .0 4,5 4.4 4,1 4%
4, Shows respect for:
a) student property 4.6 47| 4.6 4.6 4.7 4,7 4,8 45 4.7 501 4.8 4.8 4.6 4.9
b} schaol proparty A 4.8 4.9 14,8 4.7 N: 4.8 4,8 4,7 4.8 501 4.9 4.8 g9 4.7
c) schoa! property 8 Raot ssked/Not surveysd
d) sehool proparty C Not agkad/Net surveyed
5; 5] Fréﬂﬁr@ﬁﬂss fﬁr E!gflsf! Aiﬁ- 4;7 ‘iis giE ‘éé 4!5 d!-s 4!—3 ﬂ.z 417 gis 4i5 412 4§5
&) Gompietlon of aszlgnments Hat asked/Het survayed
£) Accuracy af work 4.5 4.5 )44 44| 4.4 i3 4.5 4.2 4.2 4.7 4.4 44 4.3 4.7
6. Wl lingness to accept responsibilityl 4.3 4,4 | 4,4 4.4 | 4.5 4.6 4.6 4.3 4.3 4.7 4,7 4,7 4.5 3.0
7, Sansa of salf-worth 4.4 44143 4344 4.4 4.3 4.1 4.t £.3 4.4 4.4 4.3 4.1
4, Deportmant {dress, clsanllnass) 4.6 4B |47 4,71 4.8 4.8 4B 48 47 43| 4B 59 4B 4.4
9, ) Atfendance .9 4.9 (49 4949 50 46 46 5.0 47 48 45 44
bi PuﬂETUQ“ff g—g —;5 4;§ Vii i; 415 . gia 4;3 4iﬂ 4;] giﬁ 4_2 g’_!g
10, Self=discipilne ra: student matters | 4.3 4,37 4.3 4.3 4.4 4.1 4.4 4.1 4.0 4.7 4,5 4.5 4.2 4.5
Meaen ratings tor Gradas 6, 8, 10, and 12 are based on & scale whera | = Naver, 2 = Rarsly, 3 = Somatimas, 4 = Oftan,
5 = Ajways.

E

tCaratakers and offles staft wers asked if student followed thelr Instructicas respectively,

O

RIC

Aruitoxt provided by Eic:



TABLE &C

HEAN RATINGS® OF STUDENT BEHAYILUR BY TY%E OF SCHOOL {TEACHERS)

Bahavieur Duscription Grade 3 Grade 6 | Grzda B i Grada 10 . Grade 12
i | k6 k=B | K-6 K-8 | k-8 SRPUB, | COLL. SEC, VOC, ASE | COLL, SEC. VOC, ASE
1, Studunis! canearn far:

a) studsntz! feclings 4.0 4,135 3,9]40 4.0 3.9 37 35 46 4.0 40 37 43

bl students' rights 4.0 4040 ai]a1 4 0 39 37 48| 4.3 4,1 39 48

£) studants' courtusy 4.0 4,0} 40 40140 4.0 1,1 38 37 4.8 4,3 42 38 A8
1, Sfudenfs' ceurfesy fowsrd:

&) own taschar 4.5 4.6 | 4,6 A6 | 4.6 4.6 4.6 43 4% 50 4.7 4.7 4.3 4.7

B) athar statf Not asked/MNat surveyed

£} attlca statt Hot asked/Hot survayed

d) caratakar Hat asked/Nat surveysd

a} supply tescher Hot asked/Not surveysd
3, Student follows:

s} tascher's Instrucflenst 4.2 43|42 47| 4.4 4.2 4.3 42 40 5.0 44 44 3B 44

B} schosl rulas 4,3 4.4 £ 4,3 4.2 4.2 42 40 38 501 44 4 39 4.5
4, Shows respect for:

8) studant preparty 4.3 44 143 441 4.3 4.3 4.5 4,1 4,1 50 4,5 44 4.1 4.8

b} school property A 4.4 4445 4,5 4.4 §.4 4.5 42 42 5.0 4.6 4.4 4.7 4.8

c) sehool proparty B Hot asked/Mot surveyed

d) scheal proparty C Nat asked/MNat surveysd
5, a) Praparednass for class 4.3 4.414,2 4,714,313 4.2 4.2 40 39 441 4.2 4.2 40 4D

b) Completlon of asslgaments Hot asked/Not survaysd

€) Aceuragy of work 4,1 431 4,0 4,141 4,1 4,1 4.0 4,1 4.4 4.2 4% 33 43
&, Willingnass to accept responsiblllty| 4.3 4.4 ] 4.2 4.3 ] 4.3 4.1 1.4 4,2 38 46 4,5 4.3 4,1 4.6
7. Sansa of salf=warth 41 42140 4,0 4.1 4,1 4,1 4.0 35 40 4.2 40 39 34
8, ODeportmant (dress, ciesnlinsss) 4.7 4,714,7 4,714 4.7 4,7 4.5 46 50| 4.8 4,7 46 &9
9, a) Attendance : 4.8 48148 48148 47 | 43 43 44 46| 44 43 41 38

b) Punctual ity 4.8 48|47 4,837 16 4.5 4,0 42 50| 4.4 aa 39 4.
10, Ssif=discipline ra: student matters | 4,0 4,1 3.9 4.0 i.0 4.0 3,9 38 36 40| 4.1 41 41 38

*daan ratlngs for Grades 6, 8, 10, and 12 sre based on & scals whers 1 = Never, 2 = Raraly, 1 = Sometimes, 4 = Dften.

5 = Always,

{Caratakers and offlce statf wers ssked If student fallowsd thalf |nstructions respact(valy,

ERIC
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TABLE &0

MEAN RATIMGS® OF STUDENT BEMAVIOR BY TVPE SCH00L {CARETAKERS)

Bohaviour Dascelptlen Grads 3 Grade & |  Grads B - Grads 10 Grade 12
] _ _ ) K=6 K-8 | K-6  K-B | K-8 SR.PUB. | COLL, SEc, YOO, ASE COLL, SEC, WOC, ASE
. Students! concern far:
a) students! fesllngs 0 335 . 35 4.5 3.8 52 20 20 0m 34 40 3.0 M
b) studants! rights 59 4240 36|36 3.6 2.8 30 0 M 3.5 10 30 m
€l studants? courtesy 4.0 42140 37134 4,0 29 2D 20 M 2 40 30 M
2, Studants! courtesy tosard:
8] aun taschar Hat askad/Mot surveyed
b) ather sfaii Haot asked/Hot sucveysd
e) afflee staff Not asked/Mot survayed
d) carsfskar 1.8 4.8 ' 4,7 4.8 | 4,6 4.1 320 50 w39 30 40 M
a) supply taachar Hat aiked/Ynt survayad
3, Student fu: ows:
8) teacher's Instructionst 4.9 48045 46 (4.4 1.1 315 38 10 WA 38 030 40 W
b) sehaal Fulaes Hat asked/Mot surveyed
4. Showz respact for:
8} student proparty ' Not asked/Not surveyed
b schoo! proparty A 4.9 4.5]45 4.5 | 4.4 4,1 L 35 L0 20 M) 34 40 -
¢} schoal proparty B Not asked/Mat survaysd
d) schesl property C Hot asked/Mot surveyed
5. a) Freparedness for class ! , Hot asked/Net survayed
b) Cemplation of assignmants Naot askad/Not survayed
€} Accuracy of wark Not askad/Not survayed
&, Willingnass to acespt Fesponzinllity] 4.0 4.4 | 40 4.2 3.7 19 Hat asked/Not survayed
1. Sense of zal f=worth 4.2 40| 4.2 3,74, 4.2 Not askad/Nat surveyed
8. Duportmant (dress, cleanliness) Hof ssksd/Net surveyed
9. a) Attendance 4,7 49148 4844 50 Nat azked/Not surveyed
b) Punctuality 4.6 4947 4348 50 Not sked/Not surveyed
10, Selt-disclpling re: student matiers | 4,1 4.4 | 4,2 40|36 37 Not ask:éﬂfﬂ?f surveyed

*ean ratings for Grades 6, 8, 10

5 = Always,

tCarutakars and office statt wers asked If student tollowsd thelr instruct

NA = Hot ssked, not survayed,

and 12 sra based on a seale whera 1

= Naver, 2

37

= Raraly, 3 = Sometimes, 4 = Often,

lons respactlvaly,
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Aruitoxt provided by Eic:

TABLE 6F

HEAN RATINGS® OF STUDENT BEHAVIOUR 8Y TYPE OF SCHOOL (UFFICE STAFF)

Banhavlour Daseriptlon Grada 3 Grada & Grade 8 Grade 10 __brade 12
o |Kkeb k-B|K-B K-B |K-B SR.PUB, | COLL, SEC, VOC. ASE | COLL, SEC. VOC. ASE
i, Studanfs® concarn for:

5) ifulbﬁfsl !!ﬂ‘“ﬁ;i 4,3 4.2 4,D 3;3 gii Q;D _zi'! 3,9 3;& m _siE 3g3 }i7 M

bl sfudants' Fights 4 41140 40741 1.1 3.2 . 3.0 HA 38 30 33 HA

£} studanfs’ courfesy 4.3 40140 4,01 4.0 4.0 33 03,7 LD OMA| 3B MY AT OHA
2, 5tudents' courfesy Toward:

a} own taschar Hot asked/Not surveyed

b} ather stafi Not asked/Hot surveyed

€) otfics statt ap 48|4p 4849 46 a0 37 40 M| 44 60 43 W

d) caretakar Hat asked/Not surveyed

e) supply feocher Not asked/Not sufvayed
3, Student tollews:

a) teachar's Instructionst 4.8 AT |46 4.7 4,7 4.5 L9 4.0 43 WAl 40 3T 43 W

b) school rules Not asked/Hot survayed
4, Shows respest for;

a) student property Nat asked/Hot surveyed

b) schoal preperty A 47 4644 45|46 4.6 36 L0 XS WA LT AT ORT O OMA

£) szheal property B Not ssked/Hot survayed

d} scheal proparty G Nat asked/Mat sufveyed
5, ») Prepsregnass for ¢lass Not asked/Nat surveyed

b} Gomplation af assigaments Hot ssked/Nat survayed

) Actursey of work Hat asked/Not surveyed
&, #illingness to sccept responsibility) 4.3 4.2 | 4.0 3,9 14.2 4.1 Hot asked Mat surveyad
7. Sonsa of sali=-worth 4.1 40|40 40143 4.7 Not askad/Not surveysd
8, Deportmant (dress, clieaniinass) Hot asked /Not surveyed
9, a) Attendsnce 4 50148 4,84, 4, Not askad/Met surveysd

b} Punctuality 48 50 (4.8 47148 4.6 Not asked/Not surveysd
10, Seii-disciplina ra: student mattars | 4.3 4,1 | 4,1 4,0 4.3 4.2 Nst gskaﬂfmiaf survayad

®lean ratlngs for Grades 6, 8, 10, and 12 ara bazed on 5 5cals

5 = Ajways,

HA = Not asked, nof sufvayad,

Somatimas, 4 = Oftan,
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represent the total set of these parents). With these two exceptions kept in
mind, it was considered that the three concepts considered with this variable
represented a rather homogeneous item.

Group differences: Students and caretakers rated students' concerns

for their peers more severely than did the other groups. In descending order,
from more positive to slightly less so, were the ratings of parents, teachers,
and office staff, respectively. (Refer to Table 3).

Overall, this variable was rated amongst the lowest of all the
variables surveyed. An average of ten per cent of the students (excluding
Grade 3, see explanation on page 15) responded "never" or "rarely" (levels 1
and 2 on a 5-point rating scale) to being concerned about their peers. An
average of five per cent of the caretakers, four per cent of the teachers, and
two per cent of each of the groups of parents and office staff responded that
a similar lack of concern was demonstrated by these students. (Refer to Table
4).

Differences by grade: For all groups, except students, a general

decrease in the level of students' concerns for each other from Grade 3 to
Grade 10 was noted. (Refer to Table 5.) Grade 10 students were almost always
rated lowest for this behaviour; a slight recovery was registered for students
in Grade 12. Students’' ratings of themselves were more consistent a:rcéé
grade levels, although Grade 6 students' rating were notably the lowest.

Other exceptions if considering the various concepts of the variable
separately were: (a) the parent group which rated their children's concern
for student’'s feelings as increasing from elementary to secondary grades, and

(b) all three groups of parents, students, and teachers responding with
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similarly positive ratings from lower to upper grades for respect shown toward
student rights.

Differences by type of school: There were almost no differences

expressed by students, parents, teachers, or office staff for the K-6 and K-8
or senior public schools. (Refer to Tables 6A to 6E.) Caretakers, however,
rated students in K-8 schools lower then other types of schools, and K-6
schools by far the highest. A1l groups consistently rated vocational schools

lowest, and ASE highest at the high school level.

2. Students' courtesy toward school staff.

(i) Student's own teacher: Of the groups surveyed for this variable

(students, parents, and teachers), students rated their behaviour toward their
teachers most sévere]y (Table 3). There was no difference between the parents
and teachers groups. Students and parents agreed that students' behaviour
deteriorated gradually from Grade 3 through to Grade 10, with a trend upward
in Grade 12 (Table 5). Teachers felt most respected by their Grade 12"
students. Few differences were reported between students in K-6 and K-8
schools; senior pubiic school students received lower ratings by students,
caretakers, and office staff (Tables 6A to 6E). Ratings decreased at the
secondary level in the following order: ASE, collegiate, secondary, and
vocational (derived by a composite scoring of group and grade for each type of
school.

(11) Other_school staff: Since only students responded to this item,

comparisons are rather limited (Table 3). On a ranking scale, students
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respectful (Table 5). Of those surveyed, virtually no difference was reported
between K-8 and senior public schools; and as above, ratings declined for ASE,
collegiate, secondary, and vocational school students respectively (based on
composite scores derived from Table 6A).

(i11) Office Staff: Ratings for courtesy toward office staff were

mutually high by students and secretaries (higher for students even than
ratings for "own teacher") (Table 3). There was a gradual decrease in ratings
from Grade 3 through Grade 12, with Grade 10 being markedly lower (Table §5). |
At the elementary level, senior public school students were rated lowest; at
the high school level, secondary school students were rated as showing least
respect for office staff (Tables 6A and 6E).

(iv) Caretakers: For comparative purposes, students and caretakers
responded to this item. Although students placed their respect for caretakers
low on a ranking scale (position 3.5 among the five types of staff rated),
caretakers rated student courtesy toward themselves quite high (Table 3).
Seven per cent of students reported that they “never" or "rarely" show respect
toward the caretaking staff (Table 4). Both student and caretaker groups
agreed that courtesy expressed toward caretakers decreased throughout a
student's career, with Grade 10 student being the least courteous (Table 5).
Senior public school students and secondary school students at collegiates and
vocational schools were rated as least respectful (Tables 6A and 6D).

(v) Supply teachers: The only respondents to this item were the

students who decidedly placed these staff members in line for little respect
or courtesy (Table 3). Fourteen per cent responded that they "never" or

"rarely" show respect for these teachers (Table 4).
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A pattern observed previously repeated itself in this analysis by
grade; the slightly more courteous behaviour expressed by primary grade
students reaches a lowest point in Grade 10 and recovers slightly by Grade
12 (Table 5). Students at senior public schools rated their behaviour
significantly worse than their Grade 8 counterparts in other schools, and
students in K-8 schools rated their level of courtesy as less than that
demonstrated by those in K-6 schools (Table 6A). 1In reverse from results
reported for other variables, students in collegiates and ASE schools claimed
their respect for supply teachers was considerably lower than was the claim by

students in secondary and vocational schools.

3. Students’ ability to follow staff instructions and school rules.

Group differences: In general, parents, caretakérss and office staff

awarded the highest ratings; students and teachers, the lowest (Table 3).
There was a slight tendency for students to rate their behaviour related to
following staff instructions more highly than following school rules. On the
average; fewer than two per cent of all groups rated students as "never" or
“rarely" complying on these two items, although four per cent of students
rated themselves as being relatively non-compliant in following school rules
(Table 4).

Differences by grade: The same pattern which has emerged for the

preceding variables was apparent here; all groups reported a general decrease
in the quality of students’' behaviour from Grade 3 to 12, with Grade 10
singled out as the least acceptable of all (Table 5).

Differences by type of school: Again, ratings for students in senior

public school were consistently lower than for K-5 and K-8 schools (for which
no marked differences were reported) (Tables 6A to 6E). Similarly, vocational
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school students were ratad lowest, compared to other high school students, in
their obedience to authority.

4. Students' respect for students' and others' property.*

Group differences: As for other variables, parents rated the behaviour

of their children regarding respect for property most favourably compared to
other groups (Table 3). There was little difference between teacher's,
caretaker's, and office staff's ratings, which were considerably lower than
the parents. Interestingly, students rated themselves reasonahly high for
their respect of peers’' property, and at quite a Tow level for various items
related to care of school property. Fifteen per cent of students claimed that
they "never" or "rarely" showed respect for school property (A) (Table 4).

Nifferences by grade: There was Tittle variability from grade to grade

for any group on the item of respect for student property, although Grade 12
was consistently rated the highest (Table 5). Regarding school property,
there was disagreement amongst the groups: parents and teachers reported
1ittle behavioural change from grade to grade, caretakers and office staff
rated students' behaviour as worsening from Grade 3 to Grade 12 (with Grade 10
receiving the lowest scores), whereas students rated their own feelings of
respect for school property lowest in Grades 3 and 6. (Note that this latter
finding may be a reflection that the wording of the questions for these grades
was different--more simplistic and specific.)

Differences by type of school: Few differences were reported between

schools at the elementary level; in fact, ratings across all types of schools
were reasonably consistent, with one exception--ratings of ASE students were

significantly higher (Tables 6A to 6F).

* A general question;relating to students’' respect for school property
is reported in the Tables as "School property A"; two questions to help
clarify the concept for students in Grades 3 and 6 were categorized as "School

property B and C". 43
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5. Students’ attitude toward education as expressed through preparedness for

;j;;siﬁcompiétion:pfigssignments}w§p§7agﬁutggyiQf school work.

Group differences: Teachers' ratings were consistently lowest on all

aspects of this variable (Table 3). On the average, five per cent of students
received ratings by their teachers reflective of a negative attitude toward
school (Table 4). Students and parents rated students' attitude toward
education more favourably. There was a slight tendency for "accuracy" to be
rated lower than other items by all groups surveyed. In general, however,
this variable received rather good ratings.

Differences by grade: A1l groups surveyed (students, parents, and

teachers) agreed that students' attitude toward school suffered in a negative
manner from beginning through to secondary school (Table 5). Consensus was
reached that Grade 10 was the most difficult year, with a slight upward tirend
noted for Grade 12.

Differences by type of school: Senior public school students were

reported to be less prepared for class than their peers in X-6 and K-8
schools (Tables 6A to 6C). Likewise, vocational students were i1l1-prepared
compared to other high school students. ASE students were perceived as
producing significantly more accurate work than students in any other type of
school.

6. Students' willingness to accept responsibility for school-related

matters.

Group differences: The differences in group responses from most

j0sitive to most negative were quite marked for this variable (Table 3). In

lecreasing order they were: parents, teachers, office staff, and students and
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caretakers tied for harshest ratings. (Note that the ratings of caretakers
and office staff included only elementary school levei.) Teachers,
caretakers, and office staff rated three to five per cent of the students
surveyed as lacking a sense of responsibility (Table 4).

Differences by grade: This is one of the few variables where student

behaviour was noted to have become more positive from lower to higher grades,
at least according to ratings of parents and teachers (Table 5). Caretakers
and office staff reported a decline in students' ability to assume
responsibility for their actions from Grade 3 to 8, the only grades for which
they were asked to respond.

Differences_by,tgpe of school: Differences between types of schools at

the elementary level were not evident in any clear-cut fashion (Table 6A to

6E). At the secondary level, a previously documented pattern of performance
from worst to best followed this order: vocaticnal, secondary, collegiate,

and ASE.

7. Stquﬁtsf sgnsernfrself-gqrth,

Group differences: parents rated their children's sense of self-worth

s1ightly higher than did other groups (Table 3). These other groups actually
differed only minimally in their ratings.

Diffenences py,g?age: Little variability was apparent from grade to

grade (Table 5).

Differences by type Df:SEhQDI; Interestingly, vocational students

rated themsevels higher than the following students respectively: secondary
collegiate, and ASE (Table 6A). By contrast, teachers of Grade 10 vocational

students gave this group lowest ratings; however, teachers of Grade 12 ASE
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students' concurred with their students low ratings of their self-worth (Tahle
6C).

8. Deportment (dress, cleanliness).

Group differences: Students rated themselves most strictly regarding

their appearance for school (Table 3). Parents and teachers were generally
very satisfied with their children's/students' dress; in fact, student
deportrent was amongst the most favourably rated of student behaviours.

Differences by grade: There was little variability from grade to

grade, although Grade 6 had a tendency toward the lowest ratings (Table 5).

Differences by type of school: Ratings for all types of schools were

quite consistent (Tables 6A to 6C), except for students in ASE who rated
themselves lowest (Table 6A) and parents of ASE who rated their children as
"always" appropriately dressed (Table 6R).

9. Attendance and punctuality for school.

students' attendance and punctuality most favourably (Table 3). (Punctuality
received just a slightly lower rating.) Again, it should be noted that
ratings of caretakers and office staff did not include students at the
secondary level., Teachers were slightly less favourably disposed in their
ratings and students were strictest of all.

Differences by grade: There was a decrease in the rating of students'

attendance and punctuality from Grade 3 upward (Table 5). A dividing line
became apparent between Grades 8 and 10, after Grade 8 a sharper decline is

noticed.
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Differences by type of school: The only apparent difference across all

types of schools on the item of attendance was a most favourable rating for
senior public schenal students (Tables 6A to 6E). Regarding punctuality,
senior public schools fared worst amongst other elementary schools, and
collegiates fared best amongst secondary level schools.

10. Overall rating of self-discipline.

A11 groups (except Grade 3 and 6 students) responded to a final item
which attempted to establish an overall rating of students' level of
self-discipline. The purpose of this measure was to facilitate further
analyses.

A comparison of this overall measure (taken from Table 3) with an
averaging of all ratings of student behaviour (Table 7) indicates that ratings
on the combined items of the study were slightly higher for all groups (except
students) than the one score rating of self-discipline. (Tests of

significance were not applied.)

TABLE 7

COMPARISON OF AN OVERALL RATING OF SELF-DISCIPLINE WITH
COMBINED STUDENT BEHAVIQUR RATINGS

o Students | Parents féééﬁé%é Cargggkegs Office Staff
X X X X X

X;7C6mbined Student 1 T T

Behaviour Ratings

(Items 1-9) 4.1 4.5 4.3 4.2 4.3
B. Overall Self-

Discipline Rating

(Item 10) 4.3 4.3 4.0 4.0 4.2
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11. Relationship between overall rating of self-discipline and achievement.

The score for the overall rating of self-discipline (Item 10) was used
to calculate whether there was a relationship between self-discipline and
achievement,

Since teachers rated students' achievement level (it was felt that this
would produce a rating with the most acceptable validity), analysis was
possibie for this group only. Results (Table 8) indicate that at all grade
levels self-discipline and achievement are positively and significantly
correlated. This relationship is stronger at the Grade 8, 10, and 12 levels

(particularly Grade 10) than in the lower elementary grades.

TARLE 8

CORRELATION BETWEEN SELF-DISCIPLINE AND
ACHIEVEMENT AS RATED RY TEACHERS

b;ééé 3 Gradeiéii ) é}ade 8 éfédéuiémi Grade 12

.592% .580*% .651%* .700% .654%

*Pearson Correlation Co-efficients all significant at the .001 level.

12. Relationship between overall rating of self-discipline and self-worth.

Again, the overall rating of self-discipline (Item 10) was used for
analysis.

According to the ratings of all groups, there was a positive
correlation between students' having good feelings about themselves and their

abjlity to exercise self-discipline regarding school matters. Interestingly,
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the strength of this relationship was quite high from the teachers’ point of

view; students, on the other hand, indicated that a weaker relationship

existed.

Sandwiched in between these two groups were office staff, parents,

and caretakers in descending order in terms of their agreement about a

relationship between these two variables.

TABLE 9

CORRELATION BETWEEN SELF-DISCIPLINE AND SELF-WORTH

Students

Pareﬁté

Teachers

Caretakers

Office Staff

- .159%
(for grades
8, 10, 12)

- .314%*
{(for all
grades

(for all
grades

.270%
(for grades
3, 6, 8)

- L437*
(for grades
3, 6, 8)

*Pearson Correlation Co-efficients all significant at the .001 level.

13. Comparison of group ratings for those students rated by teachers as

demonstrating low levels of self-discipline.

A total of 218 students (9.4 per cent) were rated by their teachers as

“never" or "rarely" behaving in a "self-disciplined" manner regarding school

matters (Table 4).

With computer assistance, it was possible to identify 138

of these cases with ratings by the students themselves, 92 cases from parents,

21 by caretakers, and 26 by office staff.

The comparatively low number of

cases "found" from parents can in part be explained by the lower return rate

from this group.

accounted for by the following facts:
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(1) Responses from these two groups represented grade level ratings at
the secondary level, not individual students. Since almost half
(46 per cent) of the students who were selected from the teachers’
ratings for this analysis were in Grades 10 and 12 (Table 10), the
potential number from these twc groups was greatly reduced.

(2) The number of students available for caretakers and office staff
ratings was reduced at the elementary and intermediate levels also
due to the sub-sampling procedure used to 1imit the number of
surveys sent to these two groups at the outset.

As for students themselves, since their overall return rate was relatively
high, one might speculate that a large number of student non-respondents were

‘made up of this group rated by teachers as low in self-discipline.

TABLE 10

BREAKDOWN BY GRADE OF THOSE STUDENTS RATED BY TEACHERS
AS DEMONSTRATING LOW LEVELS OF SELF-DISCIPLINE

"~ Grade " Number of Students  Per Cent
3 36 17
6 41 19
8 a1 19
10 68 31
12 32 15
TOTAL 218
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A comparison of the behaviour ratings by the five aroups for these
students reveals some marked differences (see Table 11). Ovzrall, teachers
rated these students most severely (average 3.2, based on combining behaviour
ratings of Items 1-9). Parents' ratings for these students (where available)
were a full scale point higher (average 4.2). In a pattern similar to that
which emerged for the overall sample, the next most favourable ratings were
recorded by office staff (average 4.0) and then caretakers (average 3.6);
students also did not rate themselves nearly as critically as did the teachers
(average 3.9). There was a notable discrepancy in ratings between teachers
and students on classroom related behaviour, specifically preparedness for
class and accuracy of work.

A comparison of ratings for these students versus the overall sample
provides some interesting observations (Tables 11 and 3 respectively).
Teachers on the whole rated these students about one full scale point lower
than others in the sample on almost all items. Students rated themselves
approximately .Z to .4 of a point lower on most items, parents rated about .2
to .3 of a point lower, cffice staff about .4 of a point lower, and caretakers
reported wide variations ranging from .3 of a point to a full scale point
lower (e.g., students' concerns for students' rights and willingness to accept
responsibility). In only one instance did these selected students receive
higher ratings than the overall sample, and that was for self-worth where
these students rated themselves slightly higher than the rest of their peers.
Parents' ratings on this item were the same for all students, teachers'
ratings of these salected students were one full scale point lower than the

student sample group, caretakers rated the selected students .7 of a point

ol
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TABLE 11

MEAN RATINGS* FOR THOSE STUDENTS RATED BY TEACHERS AS
DEMONSTRATING LOW LEVELS OF SELF=DISCIPLINE

Office
Behaviour Description Students** | Parents| Teachars |Carastakers Staff
(N=138) (N=92) (N=218) (N=21) (N=23)
1, Students' concarn for:
a) students' feelings 3.2 3.9 2.8 3.2 3.6
b) students' rights 3.7 3.8 3.0 2.8 3.4
¢) students' courtesy 3.7 3.8 3.0 3.3 3.4
2. Students' courtesy tfoward:
a) ewn teacher 4,2 4.3 5.6 NA NA
b) othar staff 5.9 NA NA NA NA
c) office staff 4.1 MNA NA NA 4.6
d) caretaker 4.1 NA NA 4.5 NA
a) supply teachar 3.4 NA NA NA NA
3, Student follows:
a) teacher's Iinstructienst 4.0 4.1 3,1 4.1 4.4
b) school rules 3.7 4,2 3.0 NA NA
4. Shows respect for:
a) studant property 4.3 4.5 5.3 NA NA
b) school proparty A 3.6 4.7 3.3 3,7+ 4,1
¢) school proparty B 2,78 NA NA NA NA
d) school property C 2,79 NA NA NA NA
5, a) Preparedness for class 4.2 4.1 2,8 NA NA
b) Completion of assignments 4,78 NA NA NA NA
) Accuracy of work 4.0 3.7 2.6 NA NA
6. Wililngness to accept responsibility 3,62 4,2 3.2 5.0 3.8
7. Sense of self-worth 4,2 4,3 3.1 3.52 3.6%
8, Deportment (dress, cleanliiness) 4.3 4.6 4.0 NA NA
9, a) Attendance 4,2 4.7 3.8 4,28 4,59
b) Punctual ity 4,3 4.6 3.6 4,12 4,3
10, 5ol f=discipline re: student matters 3,80 3.7 1.8 2.62 3,52

*Mean ratings are based on a scals where: | Naver, 2 = Rarely, 3 = Scmetimes, 4 = Often,

5 = Always,
**Grades 8, 10, 12,
3Grade 8 studants only.
PGrade 10 and 12 students only.
NA = Ngt asked, not surveyed,

{Caretakers and offlice staff ware asked if students folloved Thelr instructions respectively,
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lower, and office staffs' ratings were lower by .5 of a point. 1In general,
the differences between the two groups of students were less marked on items

of deportment, punctuality, and attendance.

(b) Comparison of Student Rehaviour Ratings with Rankings of Goals and

Objectives Related to Good Niscipline.

There was general agreement by all groups when selecting goals
important to promoting good discipline. Concern and respect for others (peers
and school staff) were rated foremost, and deportment and school attendance
least important (See Table 12). The exceptions were students and parents who
rated preparation and completion of school assignments as more important than
concern for other students‘EFeETiﬁgs; teachers, who rated achievement of
self-worth preceding respect for staff as more important; and caretakers, who
rated respect for school and other's property above respect for students'
peers. It should be noted that corments by respcndents stressed the
difficulty of making some selections due to the jmportance placed upon all, or
the inseparability of some items (e.g., respect for peers, respect for school
staff).

A ranking of student behaviours for the various groups indicated that
an inverse relationship exists between the best and worst behaviours displayed
by students and the importance placed upon each of these behaviours when
surveyed as goals (see Table 13). This means that for behaviours where
students were rated highest, i.e., deportment and punctuality, all groups
considered these items as being least important to good discipline.

Similarly. low ratings of students’ concern for their peers was mis-matched

with a high goal preference (for all groups except parents).

03



TABLE 12

FREQUENCY, PERCENTAGE, AND RANKINGS OF GOALS AND (BJECTIVES SELECTED AS IMFORTANT TO GOOD DISCIPLINE

__Students* | _Parents |  Teachers | Carstakers Otfice Staft
Gozls and Objact ives f §¥ Rank! t §** Rank| f §** Rank| f ¥ Rank| f #* Rank

I, Concern for feelings, needs,

rights of studenfs 757 40 3 (641 31 6 |962 B 1 94 32 3 |112 42 2
2, Respect and courtesy toward

school statf 950 50 1 {1310 64 1 (601 25 4 Y176 60 1 | 189 46 |
5, Follow school and classroom

rules Bl 20 8 (5% 2 71 (2 1 71 62 21 4 106 26 4
4, Respact school and other's

proparty 631 3 5.5(665 32 5 [ 85 12 6 {152 52 2 |143 B 3
5, Preparation and complation

of school assignments 784 41 2 |85 42 2 (38 6 5| 26 9 9| 48 12 8
6, Accept responsibllity for

school related decislons 68 35 4 ({73 35 4 [695 B 3 | 4% 15 & | BB 22 &
1, Achiave a sense of self=

Worth 623 35 5,5/ 831 40 3 | 740 30 2 52 1B 5 98 24§
B, Appropriate school dress

cleanl Iness 29 12 9 (155 8 9| 23 <« 9| m 13 8 12 3 3
9, Punctual and regular

school attendance 493 26 7 {474 23 § | 157 6 8 i 14 7 | 63 15 7
10, Others 192 10 10|71 4 1043 1 10 2 <1 10 5 110

*Cumulative percantages In each group fotal more than 100, because respondents were requested fo make 3 salactions,

O
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*Only students In Grades 8, 10 and 12 were surveyed for this sectlon,




TABLE 13

CCOMPARISON OF RANKED BEHAVIOUR RATINGS WITH RANKING OF

GOALS AND CBJECTIVES RELATED T 000D DISC IPLINE

- - -

| esnts* |  Parents | Twhers | Coretakers OtE i co St

Behaviour Descriptions/ Behavlor  Goals |Behaviour Goals |Behar Goals [Betwviour Goals [Behow Tour foals
Goals and Objectives Raklwr  Ranking| Ranking Ranklng| Ramly Ranking|Reking Ranking| Rankzing Ruking
1, Concern for feelings, raesds,

rights of students § 3 9 b B ! ] 3 ] !
“1. Respact and courtesy Tsward

school staff 5 1 4 1 2 4 / ] 2 l
3, Follow school and classsoom

rules 4 8 6 7 6,5 1 ] 4 3 |
4. Respect school and offeer's

property g 5.9 Z 5 4 b | Z 4 }
5. Preparation and complét—ion

of school assignments 3 2 6 Z 6.} 5 M 9 L% B
0, Accept responsibility For

school related declsioes 7 4 6 4 5 3 b 6 J b
7, Achieve 2 sense of self—

worth 6 5,9 8 3 8, 2 § 2 6 5
8, Appropriate school dres-s

¢leanl Iness IS 9 2 9 1 9 (i 8 M g
9, Punctual and regular

school attendance 1,5 7 2 B 2} 8 I 7 I ]

*0nly students In Gr-ades 8, 10 | 2 were surveyed for this sectlon,

NA ot asked, not surveyed

O

it
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(c) Teachers' Sources of Knowledgje= and Usefulness of Sources Regarding StudHent
self-Discipline (see Table 14 Y. T ) ] T i
Almost haltf of the= teacher== who responded, indicated that discussion as

with educators and their own persconal experiences were their most favoured . and
useful sources of inform=ation. AtDout one-third of the teachers responded
affirmatively to using ir-service programs and programs made available by
support services. Howevexr, it shcould be noted that the usefulness of

in-service programs recei” ved a re®® atively low ranking (6th out of 9 sources ).
The next most used and usseful cont—=ributions were derived from course work am-nd
Scarborough Board guideli nes, Int—erestingly, although only a small percents.age
(16%) of teachers rated psersonal r—eading as an informtion source, those whoo
did, assigned high scores for thei r usefulness*. A mmber of other sources

which were suggested by t-eachers ¥~ s included in Appendix C.

(d) Methods Used Successf ully by T eachers to Encourage Student Self-

Discipline (see Table I5].

Of the seven metho-ds presen ted, teachers of all grades selected
informal class discussion=s as the wmost successful technique (48% of
teachers). Next in popularity (pa rticularly for high school teachers) was
example and modelling (39=), follow=wed by student participation in
decision-making (34%). Arm average of 30 per cent of teachers used behaviour—
modification techniques (=35% of temachers at Grade 3). About a quarter of

elementary school teacherss reporteed success with student-teacher contracts,

*A Tist of books, =xuthors, rmagazines and jourmls listed by teachers
has been compiled and is ®Wncluded =In Appendix C.
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TEACRAVNIRCES OF KNCHLABZDGE ANDBEFULNESS

TABS LE 14

OF SOURCES REGARDING STUDENT SHFDISCIPLINE

——— e T — e S i e
brade 3 irade 6 Bradg | Grade 10 Grade 11 1014l
Source of i Y | : — SN N
Knowledge (Uil by|UseF w Iness® |k by|Usetulness (=Jsed by|Usefulness|Used blesefu‘!‘nass Used byl Rank
Lo L X S I S
1, Minlstry
Guidelines | 1 1,9 58 [ 715 N 4 8 g ¢
2, Searborough
Guidelines | & 2,1 (Y| LY 22 | a0l 26 Al g
3, Support
Serviees | B 2.3 B2 “o4 ¥ 23 0 L 23 4
4, Discusslons
with |
Bueators | B 2.6 | B 2 R 0 26 | 6 || @ 1. 2415 &
I
5, In=Sarvice
Programs | 5§ 2.42 y o2, RN o0 65 M3 L g
6, Course Hork] 1l 2.1 ho2,1 LIS /BN 7 W a5 I g
1, Parsonal
Readlng | | 2.4 b4 Y B 2 2 U 6 17 24 3
8, Personal
Exporionca | # 2.6 ooy 2 %26 6 1 4 2 iy
9, Others: J o= J oo y I e 6 I e e
. N I i I L S e — e - i W, P

Ysefulngst 1 = Nest very ysll, 2 = Sonewpe?

HY =
O

maan (werage reat(ng),

P

usefy |, )= Vary e seful,
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TARLE 15

PERCENTAGSE AND RANK OF METHODS g SUCCESSFULLY BY
TEACHE ZRS TO ENCOURAGE STUDENT §LF-NISCIPLINE

GRADE 3|GRADE 6|GR # 8|GRANE 10|GRADE 12|| TOTAL
METHOD USED ” 9% | o 9 % Rank

1. Curricutar unit on
discipline and behavi: our 6 3 ! 4 5 4 7

2, Informal class discus .sjon| 47 43 3 57 59 48 1
3, Formal class discussi- on 20 23 i 12 14 17 6
4, Behaviour mdificatio: n 35 30 R 32 32 3n 4
5, Student-teacher contra act 24 24 i 33 33 26 5

6, Student participation in 7 7
decision-making 40 38 2 34 39 34 3

7. Example and modell-ing 7 7 7
techniques 38 36 ] 44 50 39 2

8, Others 1 3 ] 3 3 3 8

* * i * * *

SR R SN SN S S | —

*Numbers may total more than 100% per cOlumif teachers responded to use
of mre than one method,
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while 33 per cent of teachers at the seconfiry Teve™ 1 had success with this
method. Formal class discussions and in prticular , a curricular unit on
discipline and behaviour, were least popula, Otherer methods suggested by
teachers are listed in Appendix D.

(e) Methods Used Successfully by Teachers t Prevent®t Vandalism by Students
(See TabTe 16). - o B ) S -

The most successful methods reportedly teacHBhers for preventing
vandalism were: (1) clearly stating the rules, and (2) informal class
discussions. In the case of secondary schol teache=rs, the first of these two
methods was perceived as being somewhat more succeSssful than it was for
elementary teachers. Student participationin damacege repair, although used
successfully by 36 per cent of teachers, wa reporte=d as being most successful
by high school teachers. Similarly, the stitenent T consequences and student
cash repayment programs, although listed assuccess™Ful by 27 per cent and 17
per cent of high school and elementary sChol teaches=rs respectively, was rated
more successful by high schools. Elementaryteachér—s, on the average,
reported more success with "pride projects', behavismour modification
techniques, and formal class discussions thn did se-=condary school teachers,

Other methods used by teachers are Tisted inAppendi x E.

60
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TABLE 16

"PERCE NTAGE AND RANIZ OF METHODS USED SUCCESSFULLY BY

TEACHERS TO PR=EVENT VANDALISM BY STUDENTS

METHOD USED

GRADE= 3

%

GRADE 6

%

GRADE 8
%

GRADE 10
%

GRADE 12

10.

11.

) Statement cn; rufeﬁ 5

. Statement of cons—equences

Informal class di-=scussion

. Formal cliss disc aussion

. Student wush repa—yment

Parent cish repayeEment

Student prticipa—xion
in repair

"pride Projects"

. Curricularunit

(vandal-ism)
Behaviour mdificz=tion

Dthers

41
24

41

35
26
38

29

19

2
14

<1

*

26

11

10

49
32
39

6

53

49
12

<1

¥*

36

15

6.5

10
6.5

11

*Numbers may teotal more than

of more than me metheod,

100% per column if

teachers responded to use



IV. SUMMARY, DISCUSSION, AND RECOMMENDATIONS

This report was compiled by members of the CEDSS Discipline and
Vandalism Sub-committee in response tc their mandate to conduct an evaluative

study of discipline and vandalism in Scarborough schools. The Sub-committee

for evaluation. Briefly, it was felt that the vandalism part of the topic was
under adequate review already by the Plant Department for the Scarborough
Board of Education and that any further assessment was unneccessary at this
time. In addition, a number of studies had been conducted recently in
Scarborough dealing with various aspects of discipline in the schools,
(Provincial Policy Review, 1980; Shulman and Dilling, 1982) and duplication of
these efforts was undesirable. Amongst the findings in these studies were the
following:

e More than half (53%) of Scarborough students, parents, and teachers
reported that student behaviour had remained the same or had improved
during the past few years; forty-seven per cent of the same groups
felt that behaviour had deteriorated.

e The most frequent forms of misbehaviour have been classified as:
student-student conflict, tardiness, student-teacher conflict,
vandalism, disruptiveness on school buses, truancy, and
tobacco-related offenses.

e The most difficult type of discipline problem faced by teachers is
the recurring misbehaviour and disruptiveness caused by a small
percentage of students.

e There is a widespread belief that many of the discipline-related
problems in schools are a reflection of the deep dissatisfactions
currently being experienced by society in general. These are related

53
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to family breakdown, employment opportunities, media violence, multi-
cultural differences, conflicts between the civil libertarian and the
"new-right" conservative positions, availability of drugs, etc.

It was decided, finally, that since Ministry and Scarborough guidelines
in regard to discipline stressed the importance of instilling in students
self-discipline, self-worth, and a sense of responsibility for their actions,
the investigation would focus on an evaluation of “self-discipline". This
rather non-traditional examination of the issue of discipline in schools would
serve perhaps to re-focus attention on the more positive, affirmative aspects
associated with student behaviour. A review of the literature revealed that
no studies were available on methods of assessing self-discipline in students,
and the Sub-committee became aware that it would be conducting a unique type
of study.

The evaluation question agreed upon was,

e How well self-disciplined are students in Scarborough schools? The

(i) in the responses of students, parents, teachers,
caretakers, and office staff,
(ii) from grade to grade
(iii) from one type of school to another.

The answer to a related question was also sought:

« How did the responses regarding students' actual behaviour compare to

the expectations or goals of each of the groups surveyed?

Finally, in order to provide some direction for improvement, the

following questions were also posed:
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» What sources of information were used by teachers to gain knowledge
about student self-discipline?

« What were the successful methods used by teachers to teach/foster
self-discipline in their students?

What were the successful methods used by teachers to prevent

vandalism by the students?

The method of data coliection involved the distribution and collection
of questionnaires from a selection of students, parents, teachers, caretakers,
and office staff at the Grade 3, 6, 8, 10, and 12 levels. Questionnaires to
students, teachers, caretakers, and office staff were distributed on or about
the date designated as "CEDSS Day" (February 8, 1982), while questionnaires to
parents were sent and were to be returned by mail. An original aspect of the
research design vis-a-vis discipline studies was that each student sampled
received a comparative rating from his or her own parent, teacher, and where
appropriate, a caretaker and office staff member from his/her school. This
allowed the Sub-committee to make more reliable statements about similarities
or differences in findings because all groups were rating the same
individuals. It also enabled the Sub-committee to conduct a more intensive
analysis on a number of students who were rated as exercising the least amount
of self-discipline regarding school matters.

The return rate for most students, teachers, and office staff can be
regarded as very favourable (85 per cent on the average); this means that
general statements about these respective groups can be made quite reliably.
On the other hand, the lower rate of returns by parents, caretakers, Grade 10

vocational and ASE students, Grade 10 secondary and ASE teachers; and Grade 12
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findings of these groups can be made with much less certainty. Some
speculation about the reasons for these lower return rates can be found on
pages 17 to 18.

The remainder of this section is devoted to highlighting the findings

presented in the Results chapter of the report.

How well self-disciplined are students in Scarborough schools?
Ratings of students' béhaviour produced positive and encouraging
results. The average rating for all five groups surveyed (students, parents,
teachers, caretakers, and office staff) was 4.3 on a 5-point rating scale;
this was represented as "often" on the verbal descriptive scale. This finding
compares favourably with other studies which have been discussed in this
report. The following reasons may help account for this apparent improvement
in student behaviour:
(i) Unlike most other studies, parents surveyed in this study rated
their own children. This probably caused the inflated ratings (average 4.5)
which were pronounced by the parent group. 1In previous studies, it may have
been easier for parents to be critical when assessing the behaviour of someone
else's child; as is known by social scientists, most parents are unlikely to
see or rate their own offspring negatively for fear of admitting their own
faults or failures. So that, although parental ratings obtained for this
study may be biased in the positive direction, other studies may have been
influenced unduly in the opposite way.
(ii) Perhaps the change of focus from “discipline” to "self-
discipline” has altered perceptions from a negative to a more positive

approach. This would make direct comparisons with other studies difficult.



- 57 -

Athoucgh it is believed that the questions posed to respndents  were free of
bias, & t may be that society's associations with the comgpt of  self-
discipE ine have built-in positive assumptions.

(i1i) Perhaps some of the educational, societal, id leg.al changes
which F=ave come about recently are in fact responsible fr impreoved student
behaviae ur. These include the high priority given by Schl primncipals to
develope=ing self-discipline (see results of principals’ smwey, SAppendix B) and
the shi ft in the climate of the times toward stricter catrols. Schools may
be seen  as regaining some of the control lost to the "ssez-fe=ire" practices
of the sixties and seventies and are being given a vote o conf== dence for

their e—fFforts.

~n analysis of results by grade revealed some Conistenc¥ es at the
element=ary level; however, a trend of gradual decrease ratingg s from Grade 3
to Grade= 10, with a general increase in Grade 12, was obsrved. Three factors
are offered to account for these trends:

(i) Peer influences become increasingly importamas a child grows
older. Therefore, the attempts of parents and educators b soci.alize and
discipl¥ ne children during middle childhood may suffer (tmporar §1y), despite
the best= efforts of these individuals.

(ii) Although students in Grade 10 received the lmest r«atings in this
study, o=ne might speculate that Grade 9 students dc not fie mucEn better.
This is o©often seen as the period of greatest turmoil for iolesce==nts--perhaps
as early as Grade 8 for females and peaking in Grade 10 fy males==. In this
regard, —it is interesting to note that the Secondary Educition Re=view Project
(1981) seaggested that special attention be directed towari the pr—oblems of

Grade 9 &and 10 students.
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(i1i) E=or most students, entry into Grade 11 is the first time that
attendance in  school has not been compulsory. This means tht many of the
students who =were in attendance against their will have most likely taken
leave. Those who remain are generally at school through their own choice, and
therefore, the=1ir behaviour would be more co-operative. Thest would probably
be the studen=ts who have been most successful academically & well and, as
such, contribezite to the high positive correlation which wasreported between
se1f-disciplir=ie and achievement (see Table 8).

An asse==ssment of the findings by type of school demontrated that

students in K—6 and K-8 schools, and ASE classes (at Teast thse represented)
received the FFiighest ratings. There were very few differenes of significance
between the K—6 and K-8 schools. There was a trend for Stutnts in senior
public schopls= to be rated slightly lower. Students in collygiate and
secondary schcools differed very 1ittle in their ratings, whereas vocational
students were rated quite consistently as poorest in their bhaviour.

Specific areas= of success:

(1) soe=e satisfaction must be derived from the knowlege that the
ratings of the= five groups of participants in this study were not highly
discrepant. PAlthough there were a number of areas where disigreement was
evident (to be= discussed in the following section), it appeis that the views
students have of their own behaviour are not vastly different from those of
their parents._ teachers, and the support staff in their schwls. One might
conclude, ther—efore, that‘Scarborough educators, students, ad parents have
acknowledged s==ome consensus about the current positively-oritnted status of

student self-cBEdiscipline. A note of caution must he raised, towever, regarding

67



the representativemss of the parent grou p. It will be recalled that 46 per
cent of this groupdid not respond to the survey, and therefore, it may not be
concluded reliablythat al1 parents are s upportive of this position.

(2) Whereasprevious concerns have included student deportment,
attendance, and punctuality, the results of this study indicated that these
aspects of disc’plire are amongst those b st managed by most students.
Unfortunately, oneispect of the attendan <e issue, skipping, which was to have
been investigated in this study, became iempossible to evaluate due to a
clerical oversigntuhich invalidated this jtem. Such data may have altered
the results of thisoverall item. By meass of a separate analysis, it became
evident that students who received the lowwest ratings from their teachers on
an overall rating of self-discipline were also those who attended school less
often and less punctually (average rating of 3.7 on these items compared to
4.6 for the sample jroup). This group wass made up of approximately nine per
cent of the students sampled. As for depc>rtment, the generally favourable
ratings may reflectsocietal changes towar—d acceptance of the "jean culture",
or a genuine shift tward more conservativ-e dress patterns which would be more
agreeable to the adlt groups.

(3) Interestingly, in light of the strength of the caretakers' request
for the CEDSS evalution to include discipr 1ine and vandalism, both caretakers
and office staff awrded comparatively hig h ratings for student courtesy
directed toward themelves and student obe dience to their instructions. This
was true also (althugh slightly less so) —Ffor the nine per cent of students
who were rated as vey low in self-discipl -inary skills. Anotner group,
vocational students, whose overall behavio=ir was rated rather poorly, received

comparatively betterratings from office s=%aff (for Grades 10 and 12) and



caretakers (for Grade 12 only) on these items as well. 1In return, students
rated the courtesy accorded these individuals as highest for office staff (4.5
on a 5-point scale) and slightly lower for caretakers (4.2). Therefore, it
appears that school support staff enjoy a relatively high deqree of respect
from Scarborough students. Perhaps this can be accounted for by the generally
supportive, non-threatening role played by such personnel, especially at the
elementary school level (and particularly of office staff). One might
speculate as well about the recent implementation of in-service workshops for
office staff. It would be interesting to investigate whether these workshops
serve to teach new skills or to reinforce good skills which have been acquired
already. 1In any event, it is obvious that these two groups of non-teaching
personnel have an important contribution to make regarding students'
perceptions of respect toward other adults.

(4) Similarly, positive ratings were given and received regarding
student courtesy toward one's own feachers. Where this did become a problem,
however, was with the nine per cent of students who were selected as lacking
in self-discipline. This finding supports other studies where results have
indicated that it is a minority of students who contribute to student-teacher

conflict.

(1) Students' ratings of their respect for peers were among the Tlowest
of all items (average 3.8 on a 5-point scale), and these were most pronounced
at the elementary level. Similar findings were documented in the Provincial
Policy Review (1980) where student-student conflict was classified as the most
frequent form of misbehaviour, particularly among the younger students. These

findings raise even rmore concerns when compared with the high priority (rank
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position number 1) placed on this item by teachers. Does this reflect a
difficulty for educators in teaching "values", and if so, is this because of
inadequate training or the inherent advanced level of cognitive reasoning
required of students? Another possibility s that the transmission of these
values is dependent on parental and societal support. Parents surveyed in
this study rated students' behaviour toward peers as sixth in importance out
of nine goal choices.

(2) Students' behaviour toward supply staff also received relatively
Tow ratings (3.8). Many factors may contribute to this situation including:

a traditionally negative image by students of supply teachers, students'
reaction (particularly at the secondary level) to missing lessons, or the
problem that supply teachers have in being prepared to teach a wide range of
topics on very short notice. The situation may be especially disconcerting at
present because supposedly, the quality of supply teachers should be at its
peak (with the;avai1abfifty of highly motivated, young teachers who have been
unable to secure permanent positions), and perhaps because of an increased
demand for supply teachers due to higher staff absences caused by teacher
"burn-out”,

(3) The poor ratings received by Grade 10 students have been discussed
on page 57.

(4) Although on the one hand, it may be reassuring that the numbers are
not higher, one cannot ignore the fact that teachers rated nine per cent of
the students as being poorly self-disciplined regarding school matters. This
figure compares with data from past studies which have indicated that between
10 and 15 per cent of students are the source of school disruptiveness (Ianni,
1979; Holmes, 1980). Forty-two per cent of the parents of these students
submitted ratings for their children; these reflected some agreement with the

teachers, although generally were not as severe. These differences between
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parental and teacher ratings will be discussed later.

A particular aspect of concern regarding these more disruptive students
was their own rating of self-worth. This was the only item for which they (or
any group) rated their behaviour at a higher level than that for the overall
sample group (4.2 versus 4.1). Similarly, higher ratings for vocational
(average 4.5) versus collegiate (average 4.1) and secondary (average 4.3)
students were observed. Do these students display a hard outer shell to
protect against internal insecurity and conflicts? Interestingly, even lower
ratings of self-worth were recorded by ASE students (average 4.0). Teachers
of vocational and ASE students responded with comparatively low scores
(average 3.75 and 3.8 respectively). Further studies may shed light on the
reasons for these differences.

How did the responses regarding students’ actual behaviour compare to the
expectations or goals of each of the groups surveyed?

The results indicated "that an inverse relationship exists between the
best and worst behaviours displayed by students and the importance placed upon
each of these behaviours surveyed as goals". Therefore, where students
received the highest ratings (i.e., deportment and punctuality), these items
were placed lowest for goal preference; and where students' behaviour was
rated lowest (concern for peers), a high rating for goal importance was
recorded. One way of accounting for this finding is to assume that, where
students have been perceived as having positive behaviour patterns, the
importance of emphasizing that goal becomes minimized.

Although the trend of behavioural and goal mis-matching indicated above
was reasonably consistent across groups, one exception in particular shcujd be

pointed out. Parents' goal ranking of students’' respect for peers was

.
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remarkably Tower than the rankings provided by other groups. Perhaps parents
do not regard this behaviour as a goal of education, or a responsibility which
should be adopted by schools to teach. This is discrepant with the views
expressed by teachers who ranked this behaviour as number one in priority
toward the achievemert of good discipline. Obviously an exchange of ideas on
this issue is necessary between parents and educators.

What sources of information were used by teachers to gain knowledge about
student self-discipline?

The most useful sources of information were discussions with educators
and personal experiences. Although support services and in-service programs
were reportedly used by approximately one-third of the teachers, unfavourable
ratings were received about the usefulness of the in-service workshops. Other
sources are reported on page 48 and in Appendix C.

What were the successful methods used by teachers to teach/foster self-
discipline in their students?

Informal class discussion was regarded generally as the most favourable
technique, followed by example and modelling for secondary school teachers and
behaviour modification for elementary school teachers. Other methods are
reported on page 48 and in Appendix D.

What were the successful methods used by teachers to prevent vandalism by
their students?

The most successful methods reported were a clear statement of the rules
and informal class discussions, Thirty-six per cent of teachers responded
that they had had success with students participating in damage repair, and 27
repayment programs. Other methods are reported on page 51 and in
Appendix E.
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Recommendations:

1. That this report be made available to all constituents who participated in
the study: students, parents, teaching staff, and non-teaching staff,
Principals should be encouraged to discuss the findings with all groups,
particularly with parents, where differences regarding goal priorities may
exist., Teachers should be made aware of the resources compiled in the
appendices of the report.

2. That consideration be given to the general decrease of ratings from Grade
3 to Grade 10. Special attention should be directed at trying to
understand the problems of Grade 10 students by investigating other
studies which have been conducted (e.g., CENSS self-esteem report and
reviews of senior public and vocational schools) and reviewing relevant
aspects of the Grade 10 curriculum (e.g., values educéti@n).

3. (i) That the Personnel Department, through the Program Department,
provide: in-service training for occasional teachers where part of
the in-service program is allotted to the design and dissemination of
"emergency packages" for use by these teachers. (It is suggested
that these packages be used only when the day book is not prepared or
realized at the elementary and intermediate school Tlevels.)

(ii) That it be considered the responsibility of individual schools to
assess their own situations with respect to occasional teachers and
to make appropriate changes where necessary.
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That, due to the apparent success of jnitial in-service workshops for
non-teaching personnel, consideration he given to their continuation and
expansion. Further integration of non-teaching personnel as members of
the school staff team is suggested.

That improvement of in-service programs for teachers regarding

sel f-discipline be considered. Special consideration should be given to
designing methods for coping with the students who were identified in this

study as being disruptive (9 per cent of the student bhody).

~J
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CEDSS DISCIPLINE AND VANDALISM

STUDENT OQUESTIONNAIRE

" PLEASE TEAR OFF THIS PAGE
BEFORE YOU RETURN THE QUESTIONNAIRE
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PART A, |, School name:

CEDSS DISCIPLINE AND VANDALISH STUDENT QUESTIONNAIRE

For office use

1)
310 sl

PART 8. Read each of the sentences below qud then cirele the word to the right that says how often you

behave or feel this uay, 1)

1. When my friend gets upset, I get upset too. . ... ......... Névér
2. 1 get upset when someone in my class is treated unfairly, . ... . . Never
3. Good manners are important when I'm with my friends. . ..... .. Never
4. Good manners are important when I'mwith my teacher. . . . ... .. Never
9. Good manners are inportant when I'm with the people in the office, . , MNever
6. Good manners are inportant when I'm with the caretaker. ., ... .. Never
1. Good manners are inportant when I'm with a supply teacher. . ,. . .. Never
8. Ttry to do what my teacher tellsmetodo, . ... ......... DMNever
9. Ttrytofollowschool rules. ... ... ............. HNever
10. T have picked up paper in the schoolyard without someome

i gsking M e ey Naver

(2)

Sometimes

Somet imas

Somet imes

Somet mes

Sometimes

Soretimes

Sometimes

Sometimes

Some times

Sometimes

(%)
Always

Always

Aways

Always

Always

Always

Alvays

Always

Always

Always

[19]

[Go to 21]

7



trst

13,

18,

20,

. It upsets me when a school window is broken, . ... ... .. ... lerer

L'ty to look after my school. ... ... .. ....... . Never
What T learn in school is important tome. .. .,........ . Never
It is important to e that I finish my schoolwork, ... ... . .. Never
Ny schoolwork is done as wellas Tcan, ...\ v vs st Nover
When T break something, I should pay for it, . ... .. .. ... fever
[lkemself, oo Never
If I 'had the choice, I would go to school clean and

well-dressed. ... ... L o Never

+ Do you ever stay away from school when you are WOT sick? . . . . .. Never

[try tobe on time forschool, . .............. .. leyer

Sometimes

Sometimes

Sometimes

Sometimes

Sometimes

Sometimes

Sometimes

Sometines

Sometimes

Sometimes

Always

ATviays

Aways

Always

Aways

Always

Alvays

Always

ATways

Always



CEDSS DISCIPLINE AND VANDALISM

STUDENT QUESTIONNAIRE

“PLEASE TEAR OFF THLS PAGE
_BEFORE YOU RETURN THE QUESTIONNAIRE
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PART A,

For office use

[1-4]

CEDS?VDlSCIFLJNE_AND_VANDALISH_STUQENI QUESTIQNNA?BE [_g | [5,6]
I, School name: ) -
2. Sex by, v v vk (1) girl, oL, L (2) [ 7]
3. Grade 06 [3,9]

H@ﬁﬂﬁﬁ@mmEM%Mmemw@m¢mm%WmW%ﬁ
says how often you behave o feel this uay,

(1) (2) (3) (4) (5)

I, It upsets e when someone does something that

upsets my friend. ... Never  Rarely  Sometines  Often  Always  [10]
L. It upsets me when someone is treated unfairly, .. . Never  Rarely  Sometimes  Often Always 1]
3. Good manners are important when |'m with my

friends, .. oo o Never  Rarely  Sometimes  Often  Aluays 2]
b, Good manners are important when |'m with my _

teacher. .. ... Never  Rarely  Sometines  Often  Always 3]
5. Good manners are important when |'m with the [60 to

people in the office, oo oo v v o Never  Rarely Somet imes Often  Always  15]
6. Good mamers are important when I'mwith a caretaker. Never  Rarely Somet imes Often  Always  [16]
1. Good manners are important when |'m with a

supply teacher, .y v v u i e, Never Rarely Somet i mes Often  Always [17]
8. 1 try to do what my teacher tells me to do. , . .. Hever Rarely Somet imes Often  Always
(€] '
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g,

10.

| try to follow school rules, ..\ v oo Never

| have picked up paper in the school yard
Without someone asking me.

Il 1t upsets me when a school window is broken. . . . Never
12, | feel that school property, in a sense,

belongs to me, e e Never
13. School and education are Important. , ., .. .... HNever
1h. Homework is important, . ... .......... Never
15. My school work is done as well as | can, ... . MNever
16, When | break something | expect to pay for it, .. MNever
o Plikemyself o o Never
18, If | had the choice, | would qo to school clean

and well dressed, . .. ....,.......... Never
19. 190 to school except when | amsick. . ..... Never
0. 1 try tobe on time for school, ., ,....... Never

Rarely

Rarely

Rarely

Rarely

Rarely

Rarely

Rarely

Rarely

Rarely

Rarely

Rarely

Rarely

Somet imes

Somet imes

Somet imes

Sometimes

Sometimes

Somet imes

Somet imes

Sometimes

Somet imes

Somet imes

Sometimes

Somet imes

0ften

0ften

0ften

0ften

0ften

0ften

0f ten

0ften

Often

Often

0ften

0ften

Alvays [19 ]

[6o to
Always 1]

Alays [ 22 ]
Always [ 23 ]
Always [ 24 ]
Always [ 25 ]
Alvays [ 26 ]
Aways [ 27 ]

Always [ 28 1



THE BOARD OF EDUCATION FOR THE BOROUGH OF SCARBOROUGH

February §, 1982

Dear Student:

The Scarborough Board of Education has been involved during the past two years in a special evaluation
project called CEDSS (Co-operative Evaluation and Development of the Scarborough School System). Today on "CEDSS Day",
2 number of students and staff in nany Scarborough schools, and also some parents, will be asked to participate in pro-
viding necessary information about our systen.

Tou have been selected randonly (as well as your parents/guardian and one of your teachers) to answer a

mmmﬁmmmwmmmMMMMMmﬁmmm@ﬁ@m%ﬁ@mﬁ
picture can be obtained. Please do the following:

1. Answer each question as quickly and honestly as you can.
Rememver, this is NOT a test.
2. After you complete all questions, tear off this front page

50 that you can not be identified. Do not put your name on
the questionnaire.

Tl

‘3. Hinally, place the queationnaire in the attached envelope
and return to the designated location in your school.

Thank you in advance for your help,

PLEASE NOTE: _
The numbers in brackets at the extrene right margin of the questiomnaire are for office use only.

J, 1, Vatt J.P. NeLoughlin,

Assistant Director Superintendent of Student
of Fducaticy and Community Services
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[1-4]
CEDSS DISCIPLINE AND VANDALISH = STUDENT QUESTIONNAIRE 310 e
oo el bt IILLL L CLLI i : 320,
PART A, 1. School name: B 3 _ B
2o%ex: male L. L] ) female .. .......0 ({2 [7]
3 Grade (please CIFC]E) 08, ]Q, or 12 [8,9]
PART B PZga se ansver the fbllﬁmzng qugvtiang bJ ezrélznq thé ward to ihe Plght that déaéfibéu haw afben you békaﬂé
this vay,
1. Do you "out down'' other students? + v v s ..., . . Never Rarely Sometimes Often Always [10]
2, Do you respect the rights of other students? , , . . . . Never  Rarely Sometimes Often Always (1]
3+ Do you Iisten to and consider other students! 7
POINES of View! v v v v v v ey e e, Never Rarely Sometimes Often  Always [12]
4, Do you show courtesy toward your own teachers? , . . Never Rarely Sometimes Often  Always [13]

2+ Do you show courtesy toward other teaching staff

inyour school? v\ iy v oo Never  Rarely Sometimes Often Always [14]

6. Do you show courtesy toward the office staff in 7

your schoal? .. Lo Never Rarely  Sometimes Often  Aluays [15]
1. Do you show courtesy toward the caretakers In o
your school? . Never Rarely ~ Sometimes (0ften  Always [16]

8. Do you show courtesy toward supply teachers? . , , . . Never Rarely  Sometimes Often Always [17]

9. Do you follow the instructions of your teachers? . . Never  Rarely Sometimes (0ften Always [18]
10. Do you follow school rules? ., ., ...... .. Never  Rarely Sometimes Dften Always [19]
11, Do you show respect for the property of other ]

students? Lo Hever Rarely ~ Sometimes Often  Always [20]
12. Do you show respect for school property? . . . ..., Never  Rarely Sometimes Often Always (21]
13 Do you come to class prepared and equipped e
tolearn? Lo Hever Rarely Sometimes Often  Always [Go to24] |
o b (@ (3) W (5




m (3) W) (s)
th, Do you do class assignments as well as you can? . . . Never  Rarely Sometimes O0ften Always
15, Do you like yourse!f? . .. ..o ... ... ... Never (Rarely Sometimes Often Always
16, Do you come to school appropriately dressed? . ., . Never  Rarely Sometimes O0ften  Always
17, Do you attend school regularly? . .. .. .. ..., Never Rarely -Sometimes (ften Always
18, Do you attend classes on time? . ... .......HNever Rarely Sometimes Often Always
19. Do you skip classes? v . v v v v v v v Never ~ Rarely Sometimes (ften Always
20, Would you describe yourself as a person who has

consideration and respect for people and
property at school and a concern about your

school work and education? . , . ., .., .. ... .Never  Rarely Sometimes Often Always

AT

[Go to 26]

(6o to 28]

Mﬁh@ﬁﬂﬁﬁmmﬁmﬁ@ﬁw@ﬁﬁmﬁ@%&M%mﬁ%%ﬁmm

and then put @ check nark (¥) beside the 3 uhich you feel ave the nost important.

1, To show concern for the feelings, needs, and rights of other students, « « v v v v v v v v v v v v v |

2, To show respect and courtesy toward teachers and other adults in the school, . v v v v v v vy

b, To show respect for school property and the property of others, v v v v v v v

5. To prepare for, and complete, school assignments as well as possib'e, « v v v v v v v o v v v vy

6. To accept responsibility for decisions. , .. v v i i e |

7. To achieve a positive feeling about oneself, v v v v v v v v v v v i
'8, To attend school clean and appropriately dressed, o v v v v v v o v v e
9, To attend school and classes regularly and on time, .. ... e e

10, Others:

| i1

fh

[29]
[30]

[31]
[32]

[33]

(6o to
35]
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THEKARD OF  EDUCATION FOR THE BOROUGH OF SCARBOROUGH

FEETU&T}? 8; 1982

Dear Parent or Guardian:

The Scarborough Board of Edistion, ~ in co-operation with the Ontario Ministry of Edugmion, h_as been
Involved during the past tyo years yrimductirng a systen-wide evaluation and development projetentit led CEDSS
(Co-operative Evaluation and Developst of the e Scarborough School System), You are being apPrued n._ow to pro-
vide some final details in a long Pruiss of fenformation collecting,

By a process of randon samihn 5 yoUxT child (noted at the bottom) has been selected Eonsponed to a
questionnaire from the CEDSS Discipli and Varendalisn Sub-committee, One of the objectives of tils sub= committee
18 to investigate similarities and diferences concerning iesues of discipline and vandalisn &pujstud.ents, their
parents, their teachers and the suPptt staff =in their schools. Therefore, for each student Seluted, ~ratings will
be obtained fron the student, their punt/guaeerdian, one of their teachers, and in the elemestayschoo”1s possibly
from support staff. ach questlonafr returnssed will be anonymous. Individual students will mebe idu-entifxied;
results will be reported by grade o, N

A YU see, your input 18 messary t3to obtain a complete picture for the sub-comnittes Rouled you please
co-operate by doing the folloying:
Lo Respond to this questionfain as hofesstly as you can.

2. After completing the questimaire, WTEAR OFF THIS FRONT PAGE so that
confidentiality is assureq, :

3. Place the completed questiomire {0 the envelope provided and return as
soon as possible,

Thank you in advance for Yor co-operzation,

PLEASE NOTE: ] 7
The numbers in brackets at tie extretmme right nargin of the questionnaire are for offiwuse oxaly,

J.J. Watt,

Assistant Director I Mdmghlie=,
of Education N Superlntatent cof Student
93 and Conprity Se=rvices
Q
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(EDSS DISCIPLINE AND VANIALISH = PARENT CCQUESTIONNAIRE

PARLL 1, Sehesool name i ) o ]
2, Sexc of student:  male .. ... .. [:] () fe male..... E::: )
3, Gra de: (please circle) 03, 06 o 08

PARI Please  ansuer the followin
your ¢lez11d behaves this vy,

I\ boes your chil d:

i show concer <n for the
students?) . ., . .

feelings of other
L) ¥ ¥ ¥ i i i ¥ ] E [T £ @& i i NEVEF

U respect the  rights of other students? .., ... llever

() show courte - sy toward

L. s your chiled:

other students? .. ..., lever

i) show courte=sy toward his/her teachers{s)?. . ... lever

) fol low the instructions of his/her teacher(s)? ., llever

d follow schoel rules? , o v v s vty

v e Never

3+ s your chiled show respect for:

i the propertsay of other students? . . .. .. . ... lever

l sthoo property? . .

Rare 1y
Rare 1y

Rare " Ty

Rare™ Ty
Rare™ 1y

Rare Ty

Rare®ly

Rareldy

Somet imes

Somet imes

Somet imes

Somet imes

Somet imes

Somet imes

Somet 1mes

Somat imes

0ften
0ften

0ften

0ften
Often

Often

0ften

0ften

Lot
A
—
Ly |
-y
o=

Always
Always

Always

Always
Always

Always

AMways

Always

il L N Y -

g questions by cixcling the word 90 = the yight that describes how often

Don't Know [10]
Don't Know  [11]

Don't know  [12]

Don't Know [13]
Don't Know *

Don't Know [19]

Don't Know [20]

Don't Know  [21]

g
=



. Does your child: (1)

“a) g0 to classes prepared and eqiipped to learn? | , | Never

b I§ your child willing to aceept the consequences of
his/her own actions regarding school matters? . . . . Never

- b, How do you perceive your child's sense of

self-worth: Does he/she Iike himfherselfl , . . . . . Never

1. Does your child attend school appropriately dressed? , Hever

3, Does your child:

a) attend school regularly? , ...y L sy Never

b) attend classes punctually? . .. ... .. ... Kever

¢) (for patents of Geade & students only)

skip classes? v v v vy v oo Never

5. Would you describe your child as "self-disciplined"

regarding school matters? ., ..., .. ....... Never

Rarely

Rarely

Rarely

Rarely

Rarely

Rarely

Rarely

Rarely

Rarely

Somet imes

Somet imes

Somet imes

Somet imes

Somet imes

Somat imes

Somet imes

Somet imes

Somet imes

Often

Often

Often

Often

Oftéﬁ

Often

Often

Often

Often

fol e

Always

Alvays

Always

Always

Always

Always

Always

Always

Always

Don't Know

Don't Know

Don't Know

(6o to
24

(6o to -
26]

Don't Know

Dor't Know

fon't Know

Don't Know

Don't Know

Don't Know

[29]
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PART'C.

—

The follouing 18 a List of soe goals and objectives velated to good diseipline, Firet, vead all wine of then,

and. then put a chack nark (V) beside the 3 uhich you foel ave the most tmportant,

« To show concern for the feelings, needs, and rights of other students,

. To achieve a positive feeling about oneself,

To show respect and courtesy toward teachers and other adults in the school,

To follow school and ¢lassroom rules.

To prepare for, and complete, school assignments as well as possible, + . ... ......

To accept responsibility for decisions, .. .. ....,.,...

iil!ié?!iiiilii!liiiij

To attend school clean and appropriately dressed. . . .. v vy vyt uy s

.+ To attend school and classes reqularly and on time, o .\ v v v e v e ey

. (thers:

100




February 8, 1982

Dear Parent or Guardiag:

The Scarborough Beay! of Edv: acior, dn co-operation with the Ontario Ninistry of Education, has been
involved during the past twp =5 in conticting a system-wide evaluation and development project entitled CEDSS

%MMMmmmwwMM%mmmMﬁmﬁmhMmmmWMMWmm-

e im,

vide some final details in o lufig avorecs of {nformation collecting,

By & process of raior cmpling, your child (noted at the bottom) has been selected to respond to a
questionnaire from the CEDSE =~ ~'isg and Vandalism Sub-committee. One of the objectives of this sub-comittee
is to investigate similaritfes ...q ¢ifferences concerning issues of discipline and vandalien anong students, their
parents, their teachers and :he support staff in their schools, Therefore, for each student selected, ratings will
be obtained from the student, thele parent/guardian, one of their teachers, and in the elementary schools possibly
MMmm3ﬁ!MMmmMMEmmﬁuﬁmmm,MMMMMWMMMMMmmm,
results will be reported by grade level,

L As you see, your input is necessary to obtain a complete picture for the sub-committee. Would yeu please
8 co-operate by doing the following:

LkmﬁmmnmmMM$mmmﬁﬁum
2. After completing the questionnaire, TEAR OFF THIS FRONT PAGE so that
confidentiality is assured,

iﬂmﬁm@ﬁmﬂmﬂﬁﬁm%w%ﬁmﬁmg
8001 as possible,

Thank you in advance for your co-operation. '

PLEASE NOTE: y ]
The numbers in brackets at the extreme right nargin of the questiomnaire are for office use only.

duJ. Watt,
- Assistant Director

- J. P, McLoughlin,
- of Bducation

Superintendent of Student
‘ and Community Services

B ‘ | - 102




CEDSS DISCIPLINE AND UANDALISH - PARENT QUESTIONNAIRE

PART A, 1. School name :

2, Sex of student:  male....... =KZJ (1)

3. Grade: (please circle) 0 or 12

PART B, Please ansuer the follouing questions by circling the uord to the right that describes how often

your ‘child behaves this vay,

I, Does your child: (1)
a) show concern for the feelings of other
students? o v v . Never
b) respect the rights of other students? . ... .. lever
& ) show courtesy toward other students? . . .. . . Hever

-2, Does your child:
a) show courtesy toward his/her teachers(s)? . . . . . Never
b) follow the instructions of his/her teacher(s)? . . Never

c) follow school rules? . . v v v v v v v v v v o Never

3. Does your child show respect for:

Rarely
Rarely

Rarely

Rarely
Rarely

Rarely

Rarely

Rarely

Somet imes
Somet imes

Somet imes

Somet imes

Somet imes

Somet imes

Somet imes

Somet imes

Often
0ften

Often

Often

0ften

Often

Often

119054

[

[6-9]
s
Always  Don't Know [10]
Always Don't know [11]
Always  Don't Know [12]
Always Don't Knaw [13]
Always  Don't Know [G$8§0
Always  Don't know [19 ]'
Always  Don't Know [20]
Always  Don't know [21]

0ften

104



. Does your child: (1)

3 a) goto classes prepared and eqiipped to learn? . . . Never

b) do class assignments as well as he/she can? . , . , Never

v 15 your child willing to accept the consequences of

his/her oun actions regarding school matters? . . . . Never

0, How do you perceive your clild's sense of

self-worth: Does he/she 1ike hinfherself? . .. . ., Hever

7. Does your child attend school appropriately dressed? . Never

3. Does your child:

3) attend school regularlyl . .. .. ... ... . Never
b) attend classes punctually? ... Lo Ly Never
¢) skipclassesT v v v Never

9, Would you describe your child as "self-disciplined"

regarding school matters? ..., ... ..., ., Never

109

Rarely

Rarely

Rarely

Rarely

Rarely

Rarely
Rarely

Rarely

Rarely

Somet imes

Somet imes

Somet imes

Somet imes

Somet imes

Somet ines
Somet imes

Sometimes

Sometimes

Often

0f ten

0ften

OFten

0ften

0f ten
0ften

Of ten

0ften

Always

Always

Always

Always

Always

Always
Always

Always

Always

106

(6]

[Goto

Don't fnow  94]

(6o to
26]

Don't Know

Don't koon [27]

Don't koo [28]

Don"t know [29]

Don "t fnow [30]
Don 't Knew [31]

Don't Koo [37]

Don't Know [33]



-3 -

AL,

The folloving 15 a list of some pule and OBFR ectives velated to good disiplizne, First, vead all nine of them,
and then put a check mark (¥) buide the § imzich you feel ave the most wortwant,

. To show concern for the feelings, neads and rights of other studnts, .

. To prepare for, and complets, school assim gnments as well as possible, .

To show respect and courtesy towdrd teachrers and other adults in the scho=o],

To follow school and classrmrules. . o o v v i s v vy v s vhrs s

To show respect for school property and t=he property of others, ... .

To accept responsibility fordecisions, oo ooy v v v i
To achieve a positive feelin about onese=1f,

To attend school clean and wpropriately dressed. ... ..., .. .

, (thers:

- L] 1 a L] LS L e

= & ] L) ¥ LI ) i L L

)
)
Ty
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THE BOARD (F EDUCATION FOR THE BOROUGH OF SCARBORQUGH

February 8, 1982

Dear Teacher:

The Scarborough Board of Fducation, in co-operation with the Ontario Ministry of Education, has been
involved during the past tyo years in conducting a system-wide evaluation and development project entitled CEDSS
(Co-operative Evaluation and Development of the Scarborough School System). Today, "CEDSS Day" represents the
culmination of efforts to gather information about the seven areas of evaluation which have been identified during

the early stages of this project.

By a process of random sampling, one of your students (possibly more) has been selected to respond to 2
questionnaire from the CEDSS Discipline and Vendalisn sub-conmittee, One of the objectives of this sub-committee is
to investigate similarities and differences conterning issues of discipline and vandalism among students, their
teachers, their parents, and the support staff in their schools, A second objective of the committee is to investigate

sources of infornation and methods of teaching/fostering self-discipline,and preventing vandalism emongst students,

To help in obtaining this information, you are kindly requested to do the following:

Respond to Parts A and B of the questiomnaire for the student identified on the label of this letter.

-~

Complete Parts C, D, %, and F. Fach questionnaire should require no more than 10 ninutes.

1 nore than one of your students has been chosen, DO NOT RESPOND 10 PARTS C, D, E, AND F more than once.

After completing the questionnaire(s), discard this letter so that no identification of student ot
teacher 15 possidle. Confidentiality is important.

‘5, Place conpleted questionnaire(s) in the envelope provided and return to designated location in your school,
Thank you in advance for yout co-operation,

PLEASE NOTE: .
The numbets in brackets at the extreme right margin of the questionnaire are for office use only,

CEDSS Project Co-ordimator CEDSS Sub Committee

Jy J. Watt, Discipline and Vandalism

Assistant Director of Education Chairman, Pat Meloughlin,

“9 Superintendent of Student
and Community Services 1 1 0




For office yse

CEDSS DISCIPLINE AND VANDALISH - TEACHER (UEST{ONMAIRE. ]

PART A, 1, School name:

2, Sexof student : mle,..,, 1) female , . . . . | () 7]
3, Grade: (please circle) 03 06 08 [8.)

PART B, Please ansuer the following questions by eireling the vord o the right that describes how often this
student behaves this vay,

I, Does this student: (1) 2 B 4 ) (6)

a) show concern for the feelings of other students? . Never Rarely Sometines Often Always Don't Koo I163

S ) respect the rights of other students? .., ... Never Rarely Sometimes Often Always Don't know [11]
¢) show courtesy toward other students? . , . .. .. MNever Rarely Sometimes Often Always Don't Know [12]

2, Does this student:

a) show courtesy toward you? . o b v v hu v v s .. Never Rarely Sometimes Often Always Don't Know [13]
b) follow your instructions? ., v\ v v v s oo Never Rarely  Sometimes Often Always Don't Know 18]
e) follow school rules? v v v v v v sy v w s s Never Rarely ~Sometimes Often Always Don't Know [19]

3. Does this student show respect for:

a) the property of other students? , ., ., ..... Never Rarely Sometimes Often Always Don't Know [20] |
b) school Property? o v v v vy v v e ey s Never Rarely Sometimes Often Always Don't Know [21]




BE

b, Does this studene:

3) come to class prepared and equipped to learn? . .

b) do class assignments as well as he/she can? . . .

5. Is this student willing to accept the consequences
of his/her own actions in your class? + v 4 v v 4y s

6, How do you perceive this student's sense of

selfsworth? He/she 1ikes him/herself. . ... ...

7. Does this student come to school clesn and

appropriately clothed? |,

8. Does this student:

a) attend school regularly? . . .\, .. .

¢) (for grade 8 teachers only) skip classes? . . .,

9. Would you describe this student as "self-disciplined"
regarding school matters? . v v v i vy u

10, What iz this student's turrent level of achievenent
in your class?

Never

Never

Never

Never

Never
Never

Never

Never

Fail

Rarely

Rarely
Rarely
Rarely

Rarely

Rarely
Rarely
Rarely

Rarely

Poor

Sometimes

Sometimes

Somet imes

Sometimes

Sometimes

Somet imes
Sometimes
Somet imes

Somet imes

Good

0ften

Often

Often

Often

0ften

0ften
Often

0ften

Often

Very
Good

Always

Always

Always

Always

Always

Always
Always

Always

Always

[Go to

Don't Know  24]

7 6o to
Don't Know  26]

Don't Know [27]
Don't Know  [28]

Don't Know  [29]

Don't Know  [30]
Don't Know  [31]

Don't Know  [32]

Don't Know  [33]

Excellent Don't Know [34]
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PART (.

The following is a last of some goals and objectives related to qood discipline, First, read all nine of then,

and then put a check mark (V) besidz the § which you feel ave the most imporiant,

L. To show concern for the feelings, needs, and rights of other students, » o v v v o v oo . .
2. To show respect and courtesy toward teachers and other adults in the school, .. ... .,

3. To follow school and classroom rules, o v v v v

b, To show respect for school property and the property of others, . ... .........

: 5. To prepare for, and complete, schcol assignments as well as possible, . ..., .......

6. To accept responsibility for decisions

i..lllllllllllililui;ngl.!gg

]. To achieve a positive feeling about oneself, . ., .. ..........

8, To attend school clean and appropriately dressed, . . ... ...,

9. To attend school and classes reqularly and on time, . v v v v s v sty

10, Others:

115
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PART D,
The folloving 1s a Tist of various sources from which <nformation vegarding student discipline s auailable,

Lﬁ%@ﬁﬁﬁ@aW@MMmmm@mmmwwﬁwﬁMmmﬁmm
yory kﬂa@léégg_pf;_ani_gxpégtatigﬁs regarding, student self-diseipline,

¢ In the second set of homes, rate the usefi:lness of any of the sources you have checked in the first set
#ﬁm&mﬁ@ﬁ%ﬁ%@wﬂ&lﬂ@%ﬂm@2=mMﬂmﬂ.hﬁﬂﬁm.

I, ¥ Check if 2. Rate usefulness

SOURCES AVAILABLE contributed [T __ 7

a) Ministry uidelines , , . ...l Cea 1) 8] [54]

b Scarborough Curriculun Guidelines and resource booklets , , , , , (1) L8l B (551

¢) Contact with support services (e.g., social workers,
psychologists, quidance counsellors, police youth bureau, — - By
mental health workers), . v v 1 W) [56]

(o lay

d) Discussion with other educators (e,q., colleagues, school — B : )
adninistrators, co-ordinator) ., v\ .., L L. [l _ [57]

e) In-service programs (e.g., professional development workshops, - .
presentations, newsletters) . .. .., L, L, L, (1) (4] (58

9) Personal reading, Please specify,

. -h) Personal expenience (€9, discussion with fanily ang friends,
oun ideas) e

-.EMC

A ruiToxt provided by ER
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PART .

Please check any of the following methods you have used SUCCESSFULLY to teach or foster self-diseipline in your studenls,

)
b)
c)
d)
e)
f)

et

o)

h)

Curricular unit on discipline and behaviour . . o 4 v s v st st e e e e e
Class discussion (informal, spontaneous) when an "ISSUE™ OCCUPS . v v v v v v s v w v o s v s s
Class discussion (formal with lesson plan based on a "case study", film, etc.), . . ..., . ..
Use of behaviour modification technlques o« v v v v v i v i vt b
Development of contracts with Individual students . . v v v v v v i s v v e e e
Student participation in decision-making related to classroom policles .\ . v\ .. . . .

Learning based on example and modelling . , . . . . . Ve e e St e

‘Others;

PART F,

Please check any of the folloving methods you have used
)
b)
)
)
e)
f)

Clear statement about rules related to care and respect for school property and property of others.

Clear statement of consequences for occurrence of vandalism . v o v v v v v s v v u v e s sy s
Class discussions (infornal, spontaneous) related to a possible occurrence . o v v v s\ . ..
Class discussions (fornal with lesson plan based on a "case study", film, etc.) . v v\ v v\t .
Student payment in cash for repalr or replacement . v v v v v v v u e e e e
Parent payment in cash for repair or replacement . . e
Student participation in repairing and/or cleaning up damage . . ... .. .o v v v v v v v
Implementation of student, or class pride Projects . o v v v v o v v v e b b e e e
Curricular unlt on vandalism &+ o v v v v o i e e e e e e
Use of behaviour modification techRiques . v v v v v v v it e s e i e e

Others:

[62]
163]
[64]
[65]
[6]

SUCCESSFULLY to prevent vandalism by students in your class(es).

[70]
(]
[72]
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THE BOARD OF EDUCATION FOR THE BOROUGH OF SCARBOROUGH

February 8, 1982

Dear Teacher:

The Scarborough Board of Education, in co-operation with the Ontario Ministry of Education, has been
involved during the past two years in conducting a system-wide evaluation and development project entitled CEDSS
(Co-operative Evaluation and Development of the Scarborough School System), Today, "CEDSS Day" represents the
culmingtion of efforts to gather information about the seven areas of evaluation which have been identifizd during
the early stages of this project,

By a process of randon sampling, one of your students (possibly more) has been selected to respond to &
questionnaire from the CEDSS Discipline and Vandalism sub-committee, One of the objectives of this sub-committee is
to investigate sinilarities and differences concerning issues of discipline and vandalism among studemts, their

_____

b, After completing the questionnaire(s), discard this letter so that no identification of student or
teacher is possible. Confidentiality is important.

3. Place completed questionnaire(s) in the envelope provided and return to designated location in your school,
Thank you in advance for your co-operation,

PLEASE NOTE;
The numbers in brackets at the extreme right margin of the questionnaire are for office use only.

CEDSS Project Co-ordinator CEDSS Sub Comnittee
I, J, Watt, Discipline and Vandalism
Assistant Director of Education Chairman, Pat Mcloughlin,

Superintendent of Student
121 and Community Services, 122 |

Q




For office uge

CEDSS DISCIPLINE AND VANDALISH - TEACHER QUEST|ONNAIRE [_ 3 g_ [5 6]
PART A, 1, School name: 7 o B
2, Sexof student : mle.....| |(I) female , , . . . (2) (7]
3. Grade: (please circle) 0 or 12 [8,9]

MH,%mmmﬂﬁﬁ@@wﬁﬁﬂw@&ﬁﬁg@ﬁ@@hmwmﬁ%mgmm&
sbudent behaves this vay,

1, Does this student: 0@ (3) (k) (5) (6)

a) show concern for the feelings of other students? ., ‘Never Rarely Sometimes Often Always [Don't Know -Eldi

S00L

b) respect the rights of other students? .. .. .. Never Rarely Sometines Often Aluays Don't Know [I1]

c) show courtesy toward other students? ., . .., . Never HRarely Sometimes Often Always Don't Know [12]

2, Does this student:

8) show courtesy toward yaul ., .., ....... HNever Rarely Sometimes Often Always Don't Know [13]
b) follow your instructions? . . ... ....... HNever Rarely Sometimes Often Always  Don't Know 18]
c) follow school rules? v o o v v v vy v v fever Rarely Sometimes Often Always Don't Know [19]

3. Does this student show respect for:
a) the property of other studeats? ., .. .. ... HNever Rarely Sometimes Often Always Don't Know [20]

b) school property? v v v w v uw i w v w v w .y MNever Rarely Sometimes Often Always Don't Know [21]

123 124




QoL

. Dces this student:

a) come to class prepared and equipped to learn? .  Never
b) do class assignments as well as he/she can] . . . lever

Is this student willing to accept the consequences
of his/her own actions in your class? . . ., . ... MNever

 How do you perceive this student's sense of

self-worth? Hefshe likes hin/herself. . .. .. .. HNever

. Does this student come to school clean and

appropriately clothed? . .., . ... ... ..., HNever
Does this student:

a) attend school regularly? . . ., . ..., . ... MNever
b) attend class punctually? v v . o o v oot v h .. Hever

¢) (for grade 8 teachers only) skip classes? . ... Hever

» Would you describe this student as "self-disciplined"

regarding school matters? . , . ... ..., ..., Never

. What s this studant's current level of achievement

T 1 S 711

Rarely

Rarely

Rarely

Rarely

Rarely

Rarely

Rarely

Rarely

Rarely

Poor

Somet imes

Sometimes

Somet imes

Sometimes

Sometimes

Somet imes

Somet ines

Somet imes

Somet ines

Good

0ften Always

0ften Always

0ften Always

0Ften Always

0Ften Always

OFtén Hlways

0Ftén Always

OFtén Nways

Often Mways

Very

(6)
_ [Go to
Don't Know 4]
[Go to

Don't Know  26]

bon't Know  [27)

Don't Know  [28]

Don't Know  [29]

Don't Know  [30]
Don't Know  [31]

Don't Know  [32]

Don't Know  [33]

Good feellent Don't Know [34]

=T
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The folloving i3 a Uist of some goils and objuttves veZated to good discipline, First, vead all nine of them,

md then put a cheek mark (¥) beside the 3 uhihyou feezl are the most imortant.

L

J

l

Oi

Ta show concern for the fegl ings; needs, uf rights of other students, » + « « v v v vt . .(l)
To show respect and courtesy tova rd teachus and oter adults in the school, . ... ... |

To follow school and classroom i TS, « vy m v v v e v e (1)
To show respect for school proper ty and thproperty of others, ... .......... (1)
To prepare for, and complete , school assipmnts a5 well as possible, . . _ (1)
To accept responsibility for declslons,. 0o m oo o | ()
To achleve a positive feel(ng sbost onesel, S
To attend school clean and appropeiately dused, e e e e (1)
To attend school and classes rewXarly andmtine, . ... ... ... ... ....... T (1
Others; o o 3 . _- (1)




FART D.
The jolloving 1s a list of various sources from which infomation regavding studeit discipline is available.

1. In the first set of boses, place a check mark beside any source(s) vhich you feel has contributed to
your knowledge of, and ezpectations regarding, student self-discipline,

]

In the second set of boues, rate the usefulness of any of the sources you have checked n the first set
of boxes, according to the follouing scale; 1= NOT VERY USEFUL, 2 = SOMEWHAT USLFUL. 3 = VERY USEKUL,

1, ¥ Check if 2. Rate usefulness

SOURCES AVAILABLE contributed [T][Z] or [3]

[P
it

Hinistry quidelings v v v v v v v v v v e (1) i) 7 [54]

b) Scarborough Curriculun Guidelines and resource booklets . . . . . () el ~ [55)

¢) Contact with support services (e.g., social workers,
psvchologists, guidance counsellors, police youth bureau, — —,
mental health workers) . . v v v v v v v v i e ) Dyl (56]

BOL

presentations, newsletters) .o v v v v v v v v i e e ) 9] [58]

f) Course work for academic qualifications » + « « o v o v v v v v () 0] ] [59]

9) Personal reading. Please specify, , - ) (1) | (51] [60]

h) Personal experience (e.q., dlscussion with fanily and friends, -
own 1d§as) e e (1) 152 [61]

) Other. Please specify, _ S B3]




PART . N

Please check any of the folloving methods you have used SUCCESSFULLY to teach ov foaker self-diseipline tn your students,

a Curricular unit on discipling and behaviour . . , . .

b) Class discussion (infornal, spontaneous) when an "issue! oceurs . |

"¢} Class discussion (fornal with lesson plan based on 3 "case study, film, etc.)

d) Use of behaviour modification techalques . . .. ... ... .. ..

e) Developnent of contracts with individual students , .. ... ... e e
I Student participation in decision-naking related to classroan policies .. ......,. ,
o) Learning based on example and modelling . . .\ .\ ... L.l ,

h) Others:

(1)

PART .

[62
[63]

[64]
(65

Eg Please check any of the follaving methods you have used SUCCESSFULLY to prevent vandalisn by students tn your clugs(es).,

a) Clear statenent about rules related to care and respect for school property and property of others, | | (1) [70]

b) - Clear statenent of consequences for occurrence of vandalisn , . . ., ... . A R LU N

¢) Class discussions (infornal, spontaneous) related to ¢ possible occurrence . . .. ... ..... ==i? (21
[

d) Class discussions (Formal with lesson plan based on a Ucase study", film, etc.) . ... ..., .. 1) 73)

&) Student paynent In cash for repair or replacenent , , , ., ... .. e 0y )

) Parent paynent in cash for repair or replacenent . . . . | e e e (1) 5]

9) Student participation in repairing and/or cleaning up damage . . . ... ... ..., {01) 78]

h) Inplenentation of student, or class pride PROJECES \ v e ot

i) Curricular ualt on vandalisn . ., , ... .. . e e, (1) [78]

131 ) use of behaviour modification techniques v\ o s
o —

~ ERIC Others;



THE BOARD OF EDUCATIOTFOR THE BORGUGH OF SCARBOROUGH

February 8, 1982,

Dear Office Staff/Caretaker:

The Scarborough Board of Education, in co-operation with the Ontario Ministry of Education, has been
involved during the past two years in conducting a system-wide evaluation and development project entitled CEDSS

(Co-operative Evaluation and Development of the Scarborough School System). Today, "CEDSS Day" represents, the

culnination of efforts to gather information about the seven areas of evaluation which have been identified during
the early stages of this project.

A number of students in your school, as well as their parents and teachers, have been randomly chosen to
participate in a study designed by the CEDSS Discipline and Vandalism sub-committee. One of the objectives of this
sub~comnittee is to investigate sinilarities and differences concerning issues of discipline and vandalism among
students, parents, teachers and support staff, To help in obtaining this information, you are kindly requested to
do the following:

LLL

1. Respond to Parts A and B of the questiomaire for the student identified on the label
of this letter. (If you do not know a student, possibly referring to a class picture
would help in recognition; othervise return the questionnaire and mark it "don't know
this student",)

2. If you have been asked to complete more than one questionnaire, ONLY RESPOND TO PART C ONCE PER GRADE,

3. After completing the questionnaire, discard this letter so that no identification of student
is possible. ALL RESULTS REPORTED WILL BE ANONYMOUS, the sub-comnittee is interested in
analysis by grade level only,

b, Place completed questionnaires in envelope provided and return to; CEDSS RESEARCH CENTRE OFFICE,
WILLIAM TREDWAY JUNIOR 2.5,

Thank you in advance for your co-operation.

PLEASE NOTE:
The numbers in brackets at the extreme right margin of the questionnaire are for office use only,

Jo J, Vatt, J. P, MeLoughlin,

Assistant Director Superintendent of Student
of Education, | and Community Services,

e 193 134




[ For office use]

[1-4]
CEDSS DISCIPLINE AND VANDALISH CARETAKER QUESTONNAIRE ) .
315 (5,6]
PART A, 1. School nane: .
2. Sex of student: male ... .. (1) female. , . . . (2)
[GD to
3. Grade: (please circle) 03 06 08 B,9]

PART 8. Please ansuer the folloving questions by eireling the word to the right that deseribes how often
this ciivld behaves this uay,

(/) (3) LR (6)

|, Does this student:

() show concern for the feelings of other students] Never Rarely  Sometimes Often Always Don't know [10]

Elt

(b) respect the rights of other students? . ... MNever Rarely Sometimes Often Always Don't know th

(c) show courtesy toward other students? « oo« Never Rarely Sometimes Often Always Don't know [12]

2. [Does this student:

: , . [Go to
(a) show Courlesy toward youl « . ..o .o ... Hever Rarely Sometimes Often Always  Don't know i6]
: o ) S . _ ~ [boto

(b) follow your instructions? ., .. ... .. .. Never farely Sometines  Often  Ahiays Don't know 19
Lo to

3. Does this student show respect for school property?  Never Rarely ~Sometlmes Often Always Don't Know 2]

b, Is this student willing to accept the consequences - [6o to
of hisfher on actions? . ..., .. ..., .., lever Rarely Sometimes Often Always Don't know 271

135 136




§, How do you perceive this student's sense of self-
worLh? Does hefshe like him/herselt' . . Never Rarely Sometimes Often Always Doa't know (28]

6, Does this student:
[ Go to

(a) attend school regularly? ... ... ... .. Never Rarely Sometimes Often Always Don't koow  30]
(b) attend classes on time? ... ..., .. ... Never Rarely Sometimes Often Always Don't know  [31]

7. Would you describe this student as "self- [Go to
disciplined” regarding school matters? . ... .. Never Rarely Sometimes Often Always Don't know 33

PART ¢,
The following 18 a list of some goals and objectives related to good discipline, First, read all nine of then,
and then put a check mark (V) beside the 3 uhich you feel are the nost {mportant, -

1, To show concern for the feelings, needs, and rights of other students, » - -« « -~ .. .. | |{I) (6o to 35]

Lt
fa]

To show respect and courtesy toward teachers and other adults in the school. ... .... | |{I) [36]

3. To follow schol and classroom rules. .o || ) [37]

4, To show respect for school property and the property of others. ... .. e (1) [38)

5. To prepare for, and complete, school assignments as well as possible, . ... .. ..... | _J(I) [39]

6. To accept responsibility for decisions, . ..o () [4o]

7. To achieve a positive feeling about oneself. ., . . ... ... .. ........ | |(I) [41]

8. To attend school clean and appropriately dressed. o . . v ot i (1) (42]

9. Toattend school and classes reqularly and on time, . . . ..o L o g [43]

10, Others: _ L L44]

-
o
L0 e

1371
BACH 9 0 e RN RN
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THE BOARD OF EDUCATION FOR THE BOROUGH OF SCARNOROLGH
February 8, 1982
Dear OFflce Staff/Caretaker:

The Scarborough Board of Education, in co-operatisn with the Ontarlo Ministry of Education, has bewn
fnvolved during the past two years {n conducting a system-vide evaluarion and development project entitled CEDSS
(Co-operative Evaluation and Development of the Scarborough School System). Today, "CEDSS Day" represents the
culnlnatfon of efforts to gather information about the seven areas of evaluation which have been identified during
the early stages of this project.

do the following;
1. Respond to the questionnaire sttached for the grade level Indicated on the next page.

2, Place completed questionnaire in the envelope provided and return it to:
CEDSS RESEARCH CENTRE OFFICE
WILLIAM TREDWAY JUNIOR P.S.

Thank you in advance for your co-operation,

PLEASE NOTE: _
The nunbers in brackets at the extreme right margin of the questiomnalre are for office use only.

1. 1. Watt, J. P, Mcloughlin
Aysistant Director Superintendent of Student
of Educatlon, and Community Services,

[—
T
L

[r—

It

L]
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[ For office use]

142

s (4]
CEDSS DISCIPLINE AND VAKDALISK CARETAKER QUESTIONNAIRE -
)
PART A, School name: _ B o
[6o to
Grade: (please circle) 0 o D2 8,9]
Plsgsg aneuer the following questions by eircling the word to the right that dzscribes how ofte
stidents at this grade level behave this uay,
@ (3) (W (6)
Students at this grade level:
(a) show concern for the feelings of other students! Never Rarely Sometines Often Always Don't know [10]
(b) respect the rights of other studeats! . ... Never Rarely Sometimes Often Always  Don't know  [11]
(c) show courtesy toward other students? . . ... Never Rarely Sometimes 0ften Always  Don't know  [12]
Students at this grade level;
S o o (6o to
(a) show courtesy toward youl « o oo v oo v Mever Rarely Sometimes Often  Always  Don't know 16 )
: ) T _ [ g s : - ! i [ED tD
(?) follow your instructions? . . ., ... ... Never Rarely Sometimes Often Always Don't know 18]
Students at this grade level show e,
respect for school property, 4 v v v v .., o MNever Rarely Sometimes Often Always Don't know LGD2§3



PART (.
%ﬁMMﬂmHﬁﬁmwﬂmﬁ@ﬁﬂw%@ﬁyﬁﬁ@ﬁ&HmJMﬂhmﬁmm
aud then put a chaok maxk (1) beside the 3 uhich you feel are the wost inportant. | ==__J(])

=t
4 A

.
.&ﬁ‘?f the Sihggl '

“inae_nggde 400 ;du\ts = v ) g
e [ L s !

méthe et .
b, To show respect for school property and the property of others, S () (3]

3; To follow scinu Hhw u. £

5. To prepare for, and conplete, school asslgnments as well as possible, , ., , ..... () (33}

6. To accept responsibility for decisions, ... .,,..,.. FE e (W Ll

1. To achieve a positive feeling about oneself,

BLL

8. To attend school clean and appropriately dressed,

3. To attend school and classes regularly and on tine.

L=l I IR T TSR I S U S S S R B R

0. Others: B | | o (1) [h4]
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THE BOARD OF EDUCATION FOR THE BORCUGH OF SCARBOROUGH

February 8, 1982,

Dear Office Etaff/Caretakér;

The Scarborough Board of Education, in co-operation with the Ontario Ministry of Education, has been
involved during the past two years in conducting a system-wide avaluatica and development proiect entitled CEDSS
(Co~operative Evaluation and Development of the Scarborough School Systen), Today, "CEDSS Day" represents the
culunination of efforts to gather information about the seven areas of evaluation which have been identified during
the early stages of this project.

A number of students in your school, as well as their parents and teachers, have been randomly chosen to
participate in a study designed by the CEDSS Discipline and Vandalism sub-committee. One of the objectives of this
sub-conmittee 1s to investigate sinilarities and differences concerning issues of discipline and vandalism among
students, parents, teachers and support staff. To help in obtaining this infornation, you are kindly requested to
do the fallnuing

BLL

1. Respond to Parts A and B of the questionnaire for the student identified cn the label
of this letter. (If you do not know a student, possibly referring to a class picture
would help in recognition; otherwise return the questionnaire and mark it "don't know
this student",)
2. If you have been asked to complete wore than one questiomnaire, ONLY RESPOND 10 PART C ONCE PER GRADE,
3. After completing the questionnaire, discard this letter so that no {dentification of student
is posaible, ALL RESULTS REPORTED WILL BE ANONYMGUS, the sub-committee is interested in
analysis by grade level only.
k. Place completed questionnaires in envelope provided and return to: CEDSS RESEARCH CENTRE OFFICE,
WILLIAM TREDWAY JUNIOR P.S.

Thank you 1n advance for your co-operation,

PLEASE NOTE:
The numbers in brackets at the extreme right margin of the questionnaire are for office use only,

i

1. J. Watt, I, P, McLoughlin,
Assistant Director Superintendent of Student
of Education, and Community Services,

e 145 "

wll Toxt Provided by ERIC i .




[ For office use]

LITTT wa

CEDSS DISCIPLINE AND VANOALISH OFFICE STAF QUESTIOHMAIRE

PART A, 1. School name; _

2, Sex of student: male ., ..., ) femle, . . . .| [(2)

J. Grade: (please circle) 03 06 08 8,9]

e i T

PART 8. Please ansuer the folloving questions by circling the word to the right that deseribes hou often
this child behaves this vay, -

@ (3) () (6)

I. Does this student:

(a) show concern for the feelings of other students? Never Rarely ~Sometimes Often Always Don't know [10]

2L -

(b) respect the rights of other students? . ... Mever Rarely ~Sometimes Often Always Don't know [i1]
(c) show courtesy toward ather students? ., ... Never Rarely ~Sometimes Often Always Don't know  [17]

2. Does this student:

(o to
18]
o _ , , [Go to
(b) follow your instructions? . ...\ .. . ... Mever Rarely Sometimes Often Always Don't know 18]

(8) show courtesy tomard youl . .. oL L . Never Rarely Sometines Often Always  Don't know

[Go to

3, Does this student siow respect for school property?  Hever Rarely Sometimes Often Always Don't Know 21

%, s this student willing to accept the consequences [6o to
of histher omn actions? . oo L. L. Hever Rarely Sometimes Often Always Don't Know  27]
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6, How do you perceive this stufent's sense of self-

worth? Daes hefshe like hin/herselfl . . . . .. Never Rarely Sometimes
6. Does this students
(a) attend school regularly? . . ... ... ... MNever Rarel; Sometimes
(b) attend classes on time? ... ... ... Never Rerely Sometimes
]. Would you describe this student as "self-
disciplined" regarding school matters? . ... .. hever Rarely Sometimes
| PART C;

= L

0ften

0f ten

0f ten

0f ten

Aluays

Always

Always

Alvays

The following 15 a bist.of some goals and ehjectives velated to good disetpline, Pirst, read all nine of then,

and then put a chock mark (/) beside the 3 uhich you feel ave the most dmportant.

|, To show concern for the feelings, needs, and rights of other students, » « « « v v v v v v
2. To show respect and courtesy toward taaihers and other adults in the schoal. ... . ...

3. To follow school and classroom rules. . v v v v oo i

b, To show respect for school property and the property of others. .. oo v v L
5, To prepare for, and complete, school assignnents as well as possible. .oy B
6. To accept responsibility for declsions, - v v v v v v w v v e

. fg!achieve a positive feeling about oneself. .o .o oo _
8. To attend school clean and appropriately dressed, ... . . e

9. To attend school and classes reqularly andon time, . . oo v v oo

0, Otherss

Don't kaow - (28]
[Bo to

Don't know  30]
Don't knov (3]
[0 to

Don't know 33
(6o to 35]

[36]

[37]

[38]

(1) (3]
() [40]
(1]

(1) [42]
[43]

[14]
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THE BOARD OF EDUCATION FOR THE BOROUGH OF SCARBOROUGH

February 8, 1982
Dear Office Staff/Caretaker;

* The Scarborough Board of Education, in co-operation with the Ontario Ministry of Education, has been
involved during the past two years in conducting a system-wide evaluation and development project entitled CEDSS
(Co-operative Evaluation and Development of the Scarborough School System), Today, "CEDSS Day" represents the
culuination of efforts to gather information about the seven areas of evaluation which have been identified during
the early atagea of this project.

A number of students 1n your school, as well as thelr parents and teachers, have been randouly chosen to
participate in & study designed by the CEDSS Discipline and Vandaliem sub-committee, One of the objectives of this
gub-conmittee 15 to dnvestigate ainmilaritles and differences concerning lssues of discipline and vandalisn among
students, parents, teachers and support staff, To help in obtaining this information, you are kindly requested to
do the following:

g 1. Respond to the questionnaire attached for the grade level indicated on the next page.

2, Place completed questionnaire 1n the envelope provided and return it to:

CEDSS RESEARCH CENTRE OFFICE
WILLIAM TREDWAY JUNIOR B.S.
Thank you in advance for your ga=aperatian;

PLEASE NOTE:
The nunbera in brackets at the extreme right margin of the questionnaire are for office use only,

5. 1. Watt, ‘ J, P, Ncloughlin
Assistant Director Superintendent of Student
of Education, - and Comuunity Services,

-
I
e




for office use

CEDSS DISCIPLINE AND VANDK. ISH OFFICE STAFF QUESTIONIIRE [ - 4]

PART A, School name; ] .
[60 to
Grade: (please crcle) 10 or 12 8,9]

PART B, Hw%a%mrﬂgﬁﬂmﬁgwﬁﬁmamgﬁﬂﬁgﬁgmﬁtaﬁeﬁﬂtﬂﬂdﬁﬂﬁﬁkWQﬁ@
-~ students ab this grade level behave this uay,

(- §) R O R Y (6)

. Students at this grade level:

SZL_

(a) show concern for the feelings of other students  Never Rarely Sometimes Often Always Don't know [10]
(b) respect the rights of other studeats. .., . Never Rarely ~Sometimes Often Always Don't know [j1]

(c) show courtesy toward other students. . ., .. MNever Rarely ~Sometimes Often Always Don't know [17]

2, Students at this grade level;

K ] , (6o to
(a) show courtesy toward you. . ... .. ,... Never Rarely ~Sometimes Often Always Don't know L 16 ]
(B) follow your instructionse . ..o\ . L. Never Rarely Sonetines Often Always Don't know L0 é?

' 10

3, Students at this grade level show respect

oy [Go to
for school property, Never

. Rarely Sometimes Often Always Don't know 19]

1§




PART .
The following 45 a list of sone goals and objectives related to good diseipline. First, resd all nine of then,

and then put a check mark (/) bestde the 3 vhich you feel ave the most dnportant,

+ To show concern for the feelings, needs, and rights of other students, - « + v« « « . & By
To show respect and courtesy toward teachers and other adults in the school., ., .., ... . ] (1)
To follow school and classroom rules, .. e 1 ()
To show respect for school property and the property of others, .. ... ... ... .. ;;i== (1)
To prepare for, and complete, school assignments as well as possible, . .. .. ...... (1)
To accept responsibility for decisions, . .o v v v v i iy v e ) 1
To achieve a positive feeling about oneself. .., ................... | [()
To attend school clean and appropriately dressed. .. v v v oo v v ‘2;; (1)
To attend school and classes reqularly and on ime. . v v W v v o v i v e v e s e | (1)

. Others: - 1 0)
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APPENDIX B

Principals' survey
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ERIC

Aruitoxt provided by Eic:

CEDSS - DISCIPLINE AND VANDALISM

Type of School (Please check I4;§ !)

K-6 rﬁ[l K-8 ﬁz Sr. P.S. ZB Collegiate ‘;4

Secondary l 5 .. 6 o Eji] 7
(Occupational) :7m4l Vocational ! = ASE !

Please place a number (1 to 5) in the boxes beside the following three
statements (1 - firs:t in T

1.

1 tance; 5 - least in importance).

e

mpo

The policy in your school regarding the discipline of your
students is:

(a) to maintain order.

(b) te develop self-discipline.

(e¢) to support the teaching process.

(d) to ensure the security of the building.

(e) to correspond to the philcsophy of the community (society).
The importance of the following programs (activities) established
in my school to encourage proper discipline and/or the development
of self-discipline is:

(a) student involvement in decision-making.

(b) student moniters for student behaviour.

(¢) support a strong student council.

(d) students allowed to be responsible for own behaviour.

(e) student representatives on all school and community
(school related) committees.

The importance of the following methods in 4= z2rmining communicy
attitudes towards discipline in your school is:

(a) newsletter questionnaires.
(b) home and school/parent advisory committee meetings.
(¢) reports of teachers and support staff.

(d) the opinions expressed by phone calls from parents, other
adults and trustees.

(e) letters to the editor in local newspapers.
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ELEMENTARY SCHOOLS

JUNIOR (JK-=6)

A.

(b)
()
(a)
(e)
(d)

Question 1

PUBLIC SCHOOLS

(®)
(e)
(a)
(e)
(d)

uestion 1

SENIOR (7,8) -
(b)
(e)
(a)
(e)
(@)

Question 1

CETSS - DISCIPLINE & VANDALISM

PRINCIPALS' SURVEY RESULTS

ORDER OF IMPORTANCE

(4)
(a)
(b)
(e)
(e)

Question 2

(JK-8) QORDER OF IMPORTANCE
(d)
(a)
(b)
(e)
(c)

Question 2 Question

ORDER OF IMPORTANCE

(d)
(a)
(e)
(b)
(e)

Question 2 Question

RESPONSE RATE FROM ALL SCHOOLS

TYPE QOF SCHOOL NO. OF SCHOOLS NO. OF RESPONSES
JK=6 79 70
JK-8 32 31
Senior Public 19 19
Collegiate 19 18
Secondary 3 3
Voeational 3 3
A.5.E. I&II 2 2

120 £859

(e)
()
(d)
(a)
(e)

(c)
(v)
(d)
(a)
(e)

(e)
(b)
(d)
(a)
(e)

PERCENTAGE

88.6
96.8
100.0
94.7
100.0
100.0
100.C



CEDSS - DISCIPLINE & VANDALISM

PRINCIPALS' SURVE! RESULTS

SECONDARY (POST—ELEMENTARY) SCHOOLS

A,ﬁ

VOCATIONAL -~ ORDER OF IMPORTANCE

Question 1 (e¢) Question 2 (d) Question _
(b) {a)
(a) (b)
(d) (¢)
(e) {e)

OCCUPATIONAL (SECONDARY) - ORDER (F IMPORTANCE

Question 1 (&) Question 2 (d) Question
(a) (e)
(b) (a)
(d) (b)
(e) (e)

A.S5.E. - ORDER OF IMPORTANCE

Question 1 (h) Question 2 (a) Question
(e) (d)
(e) (e)
(d) (b)
(a) (e)
COLLEGIATE - ORDER OF IMPORTANCE
Question 1 (b) Question 2 (¢) Questiogn
(c) (d)
(a) (a)
(e) (b)
(d) (e)
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(e)
(b)
(d)
(a)
(e)

(e)
(a)
(d)
(b)
(e)

(e)
(b)
(d)
(a)
(e)

(e)
(b)
(d)
(a)
(e)
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ERIC

Aruitoxt provided by Eic:

ANALYSTS

ELE==MENTARY SCHOOL PRINCIPALS

To all three questions principals of both JK-6 and JK-8 Schools
wer——e in total agreement in order of importance.

Principals of Senior Schools were in full agreement with the former
grooups of principals regarding Questions 1 and 3, but were different in
Quee=stions 2 at the 3, 4 and 5 position of importance.

SEC ZONDARY SCHOOL PRINCIPALS

Principals were in agreement with the most important answer to the
thr —ee questions, but varied considerably in the order of importance from
2t .o 5.

Overall, the principals of Scarborough were generally in agreement
reg- arding the following responses:

Quez stion 1 The policy in your school regarding the discipline of
your students is to develop self-discipline and to
support the teaching process.

Que=stion 2 The importance of the following programs (activities)
established in my school to encourage proper discipline
and/or the development of self-discipline is that
students be allowed to be responsible for their own
behaviour and be involved in decision-making.

Qués=stion 3 The importance of the following methods in determining
community attitudes towards discipline in your schoel
is reports of teachers and support staff as well as
home and school/parent advisory meetings.

bl
Ll
o
-
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APPENDIX C

List of books, authors, and other sources
of knowle<dge related to self-discipline
=ubmitted by teachers
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Useful sources of knowledge suggested by teachers

Books listed in order of popularity

Gordon, Thomas. Teacher effecti veness training.
New York: Wyden, 1974.

Dreikurs, Dr. Rudolf. Discipline without tears.
Toronto: Alfred Adler Institute of Ontario, 1972.

Canfield, Jack. 100 ways to enhance self-concept in the classroor.

Toronto: Prentice-Hall, 1976.

Gordon, Thomas. Parent effectiveness training.
New York: Wyden, 1970.

Dreikurs, Rudolf. Children the challenge.
New York: Duell, STloan & Pearce, 1964.

Dobsori, James. Dare to discipline.
Toronto: Bantam, 1977.

Harris, Thomas. I'm 0.K., You're O.K.

Pennsylvania: Harper & Row, 1969.

The Bible

Holt, dJohn Caldwell. How children Ffail.
New York: Pitman, 1964.

Other books suggested

Atter, Gordon F. The third force.
Toronto: Acts Books, 1979.

Axline, Virginia Mae. Dibs: in search of self.
Bosten: Haughtgn Mifflin, T1964.

Berne, Eric. Games people play.
Toronto: Ballentine, 1978.

Bettleheim, Bruno. The uses of enchantment.
Toronto: Random House, 1977 .

Chang, Florence C. Believe it or not.
New Jersey: Ginkgo Hut, 1980.

Conaway, Judith. I dare you. o 7 o
Wisconsin: Raintree PubTications, 1977.

Davis, Bob. Report on general level student.




Other books suggested. (continued)

Feingold, Ben F. Why your child is hyperactive.
Toronto: Random House, 1975.

Gaylin, Willard. Feelings.

Pennsylvania: Harper and Row, 1979.

Ginott, Haim. Between parent and child.
Toronto: Avon, 1973.

Glasser, William. Schools without failure.
Pennsylvania: Harper and Row, 1969.

Globe, F. G. The psychology of Abraham Maslow.

Herndon, James. How to survive in your native land.
New York:  Simon & Schuster, 1977.

Kaufman, Bel. Up the down staircase

Toronto: Avon, 1972.

MacCracken, lary. Lovey, a very special child.
New York: Lippincott, 1976.

Maltz, Maxwell. The magic power of self image psx_ha?a%
Toronto: ~Prentice-Hall, 1964.

McLaren, Peter. Cries from the corridor.
Toronto: Metheun, 1980.

Muriel, James & Jongeward, Dorothy. Born to win.
New York: New American Library, 1978.

Papert, Saymour. Mindstorms.
New York: Basic Books, 1980.

Peale, Norman Vincent. The power of positive thinking.
Toronto: Prentice Hall, 1952.

Pirsig, Robert. Zen and the art of motorcycle maintenane.
New York: Morrow, 1974.

Pratt, David. Curriculum design and development.
New York: Harcourt Brace Jovanovich, 1980.

Purkey, William. Self-concept and school achievement.
Toronto: Prentice-Hall, 1970.

Ramos, Myra B. Pedagogy of the oppressed.
New York: Continuum, 1970.

Reynolds, George S. A primer of operant conditioning-
I11inois: Scott, Foresman, & Co., 1975.
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Other books suggested (continued)

Stewart, Mark & Olds, Sally W. Raising a hyperactive child
New York: Harper & Row, 1973. ) o

Weber, Kenneth. Yes they can.
Toronto: Methuen, 1974.

Webster, Staten W. Discipline in the classroom.
California: Chandler & Sharp Publishers, 1968.

Authors listed more than twice (in order of preference)

Driekers, Rudolf
Holt, John
Glasser, Allen
Bettleheim, Bruno
Rogers, Lorothy
Cassell, Pearl
May, Rollo
Piaget, Jean
Postman, Neil

Otner authors suggested

Bruner, Jerame
Dewey, John
Erickson, Arthur
Freud, Sigmund
Ikeda, Daisaku
I11ich, Ivan
Marcuse, Herbert
Maslow, Abraham
Moutakas, Clark
Plato

Purkey, William
Ribble, Margaret
Reasoner, Charles
Rilke, Ranier

Shaw, George Bernard
s%inner, B. F.
furrance, E., Paul
#arner, Sylvia-Asnton
Weber, Kenneth
Weingartner, Charles
White, Burton
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Pamphlets and magazines suggested

Daily newspaper articles

Master Teacher articles

Psychology Today

The Kappan

OTF Bulletin

The Reader

Parent Magazine

United Church Observer

The Forum ,

NASSP Bulletin (National Association of Sacondary Schools Principals)

Other sources listed

Educational magazines

Psychology and sociology readings

Course readings for Special Education

Values Education readings and workshops

Readings from Adler Institute

Self-concept readings

Behaviour modification readings

Drama literature

Readings in brain development, Linguistics, and 1earn1ng disabilities
Classroom management books

Contingency Teaching

Early childhood education books

Readings of Waldorf Education System

Reality Therapy

Books on goal setting

Case studies (not psychology)

Readings on nyperactivity

Transactional analysis

Adolescent psychology

Positive Peer Culture readings

Free to be You and Me (kit, movie)

Books on business

Principals' course ,
Speakers including (Dr. Harry Reasoner, Dr. Glasser, Dr. E. Pino, David Pratt)
General teaching and 1ife experiences
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APPENDIX D

Additional methods suggested by teachers
to encourage self-discipline
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Additional methods suggested by teachers to encouradge self-discipline

conduct personal discussions with the students on the topics. problems.
hopes, etc,

setting an example as the teacher

treat the student with respect

parental involvement

develop a good self-concept and interest in learning
skits or role playing

insist that students act acceptably

encourage positive attitudes and nabits

common sense "don't box the kids in a corner”
positive reinforcement

the student is encouraged to solve problems with other student privately
before teacher intervention

positive peer pressure
sense of aura which helps to maintain good discipline
drama-based program using ksy words e.g. freeze

use of praise

encourage the setting of obtainable goals

keep the students busy

discussions of selected readings from Sartre's Existentialism and
Humanism

developing course outlines

Waldorf Education methods

honour system

marks deducted for lateness, absences, class attitudes
objective subject evaluations

student must accept responsibility for misbehaviour
experience in work situation outside school
independent study program

1658

140



APPENDIX E

Additional methods suggested by
teachers to prevent vandalism
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Additional rethods suggested by teachers to prevent vandalism

class discussions

close observation of students

show students vandalism is a waste of tax money

discussion with parents

high expectations "vandalism is simply not accepted"
voluntary participation and upkeep of the classroom
encourage students to enjoy subject so they can respect equipment
film (by the police in the community)

values education

encourage pride in the school

student does without damaged object or area

encouraga positive relationship between teacher and student
lock classroom doors at the end of the day

make vandals pay

remove opportunities for vandalism

dramatic role playing

law courses

appeal to reason
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APPENDIX F

Written responses to CEDSS
Discipline and Vandalism Questionnaire




Considering the large number of questionnaires, there was a
surprisingly small written response probably due to the small amount of
space allotted for written response. The written responses were analyzed
- and grouped under the following scheme:
1. Responses that reiterate a point covered in Part C.
2. Responses commenting on the questionnaire, i.e., format, validity,
language.

3. Responses that questioned or suggested items not included in the
questionnaire. .

7 The responses were also organized in these three categories under the
headings:
Students
Elementary Parents
Secondary Parents
Teachers

Considerable agreement occurred in both parent and teacher groups
over the point that all the objectives Tisted in Part C were important.

| 29
~J
0
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Student Responses

Written Responses to Part C.

1. To show concern for the feelings, needs. and rights of other students.

"To act decently in a humane manner to students in your class and
schootl.”
2 responses

"To show courtesy in the lunchroom and have no food fights."
1 response

"-to defend minorities."
1 response

" 4 respect for handicapped and disabled.”

1 response

2. To show respect and courtesy toward teachers and other adults in the
s=hool.
"A teacher respects the students as much as they feel they want to
be respected."
15 responses

"-concern for the feelings of teachers and students."
19 responses

"-consideration and respect for supply teachers."
1 response

3. To follow school and classroom rules.

"Do what you are told, be polite and courteous, do not swear."
7 responses

"Keep your arguments until after school; smoke in the right places.”
1 response

"Don't cheat, do your own work." . o
1 response

4. No written responses applicable.

"Use class time well. Put forth your best ability toward sport and
schoolwork." 7
17 responses




"-come to school with a genuine interest and homework complete. Do
all assignments and don't complain about them."
4 responses
6. To accept responsibility for decisions.
"-not be dominated by teachers or adults; to have a responsible input
into decisions that affect my education, at all levels."
2 responses
7. To achieve a positive feeling about oneself.
"-to think positively about yourself, remember you're not perfact;
never put yourself down; good self-awareness."
11 responses

“-be the best you can in everything."
2 responses

8. To attend school clean and appropriately dressed.

"-be well dressed and clean while at school.”
2 responses

9. To attend school and classes regularly and on time.

The same point was made with different phrasing.
3 responses

Written Comments Regarding the Questionnaire.

- "This survey distinguisies between students and adults and takes no
time to consider the individual and how freely they work and learn
in the system."

1 response

- "did not 1ike the survey."
1 response

Written Responses [ndicating Directions Not Included on the Questionnaire.

- To acnieve my diploma and go on to a revarding carcer.
12 responses

"-get good marks." |
7/ responses

- "~to learn and enjoy."
5 responses

14R




"-nave special help classes designated after school for students

who require help in special classes."

1

response

"-to become involved in all aspects of school life other than

classes."

“-to have a year book."
"-better guidance."

“-to obey my parents and God."

"~to learn to cope with stress."

173
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Elementary Parents

Written Responses to Part C.

1. To show concern Fof the feelings, needs. and rights of other students.

"Students are only concerned with what their peers think."
1 response

2. To show respect and courtesy toward teachers and other adults in

the school.
"To show respect and courtesy to everyone at school and in the
community."

13 responses
“To have the teacher and adults show respect and courtesy to the
student."

7 responses

"To show concern for tha feelings, needs, and rights of other people.”

3. No written response anplicable.
4. To show respect for school property and the property of others.
“-to have respect for the property of others."
8 responses
"-to be punished for smoking, drinking, loitering, and littering around
school property."
1 response
5. To prepare for, and complete, school assignments as well as possible.

"do school assignments."
2 responses

6. To accept responsibility for decisions.
"-to accept responsibilities for decisions."
3 responses
7. To achieve a positive feeling about oneself.

"-to respect themselves."
12 responses

8. To attend school clean and appropriately dressed.

"=to have a better dress code."
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9. To attend school and classes regularly and on time.

"-attend school regularliy."
1 response

"ATT of the goals and objectives of Part C are important."
59 responses

15 responses

- "All of the objectives are necessary and if taken away the results
are disastrous." 7
1 response
- "Part B is difficult to answer unless you went to school with the

child."
3 responses

- "The word usually should have appeared between often and always."
2 responses

- "The questions are difficult to answer due to peer pressure."
1 response

- "Respondent feels the questionnaire is not confidential because of the
code number." 7
1 response

- "The word's 'never, rarely, sometimes' are very close in meaning."”
1 response

- "In item 4, part B, a better choice of words would be 'almost
always'."
1 response

- "The survey is a waste of money."
2 responses

- "Positive comments about a specific school."

Elementary Parents

Written Responses Indicating Directions Not Included on the Questionnaire.

- "There should be more discipline in the classroom."
3 responses




- "Good discipline starts with teaching at home and school at an

early age."
3 responses

- "Parents should be responsible for acts of violence by students.”
2 responses

"-to attend church each Sunday and study the Bible."
2 responses

"The school should assist on students following these objectives."
2 responses

“Use the strap to discipline disruptive students."
1 response

"Have the power to expel students.” 7
1 response

- "-to have principals and teachers listen to students."
1 response

- “-to follow the 'Golden Rule' - keep in perspective the fact

that others do not." .
1 response

- "-to be allowed to express one's ability in certain areas
if he is more advanced than his grade level." )

i response
"-how to discern and follow a set of intellectual values."

1 response

“-to gain respect and interest for learning." 7
1 response

- "-to prepare the child for the future as a responsible adult."
‘ 1 response

Pt
3
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Secondary School Parents

Written Responses to Part C.

1. To show concern for the feelings, needs, and rights of other students.
"-consideration towards those less fortunate."
1 response

2. To show respect and courtesy towards teachers and other adults in the
school.

“-=to tireat everyone with respect and courtesy.”
10 responses

"Teachers should treat the students with respect.”
7 responses

"-to get along with teachers that the student has problems with."
2 responses

"-to care about other students' needs and feelings."
£ responses

"-to treat teachers with respect." )
2 responses

"-to have a model of self-discipline displayed by the teachers."
1 response

"-respect 1s earned not given."
1 response
3. To follow school and classroom rules.

"-to follow the rules of the school.”
1 response

4. To show respect for school property and the property of others.
"-to be concerned with ecclogy and the environment."

1 response

5. To prepare for, and complete, school assignments as well as
possible.

"-to achieve academic success."
3 responses

"-parents should be notified by the school with regards to in-
completed assignments, absence, lateness."
2 responses
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6. To accept responsibility for decisions.

"-to become self-supporting law-abiding citizens."
1 response

7. To achieve a positive feeling about oneself.

"-respect for themselves."
1 response

"-teachers lack self respect."
1 response

"-to develop order, structure and maturity."

1 response
8. To attend school clean and appropriately dressed.

"What is the meaning of 'appropriate dress'?"
1 response

9. To attend school and classes regularly and on time.

"-to attend school and participate in class and school activities."
) 1 response

Written Responses Regarding tt

- "-agree with all of the objectives stated in Part C."
’ 18 responses

"-difficult to check only 3 responses in Part C."
9 responses

- "Questions 1 and 2 on Part C should be combined."
4 responses

- "Questions are difficult to answer as parents are not at school."

5 responses

- "-waste of taxpayers' money."
2 responses

- "Some questions are recundant as rules of the school should be
enforced."
1 response

feels action is needed."

1 response

- "-dislikes the survey




Written Responses Indicating Directions Not Included on the Questionnaire.

- "-feels the school is responsible for change in attitude of their
children for the worse."
2 responses

- "-try to include students from different cultures rather than random
sampling and the results of the survey would be more accurate."
1 response

- "Spares should be put to better use at the schools."
1 response

- "-more or better resources to help families cope with economic stress."
1 response

- "-more family responsibility in early value training."
1 response

- "Students should know their parents' attitudes toward the school."
1 response

- "-less humanism taught in the school."
1 response

- "-repeat the Lord's Prayer."
1 response

= '"-upgrade morality."
1 response




Teachers Responses to Part C.

- to show respect and concern for feelings and needs of all people.
public 3 collegiate 8 secondary 0 vocational O
total responses 11
- all of the stated objectives are important.
public 2 collegiate 7 __  secondary 0 vocational 0
total responses 9

- numbers 1 and 2 on this section should be combined

public 4 collegiate 4 sacondary O vocational 0
total responses 8
- difficult to choose only three objectives.
public 0 collegiate 5 secondary 0 vocational O
total responses 5
- everyone should choose item number seven.

public 2 collegiate 0O secondcry 0 vocational 0O
total responses 2?2

- to nave opportunities for success. -
public 0 collegiate 2 secondary 0 vocational 0

total responses 2

- to take pride in being at school and doing school activities.
public 1 coilegiate 1 secondary 0 vocational O )
total responses 2
- to achieve one's goals in 1ife.
public O collegiate 1 secondary 1 vacational 0O )
total responses 2
- to have self-control.

public 0O collegiate 1 secondary ] vocational 0
total responses

(k8]

- some objectives in Part C describe good discipline while others are
goals therefore poor.
public 0 collegiate 1 secondary |1 vocational 0
total responses 2
- Part C are all "mothernood" items.
public 0 collegiate 1 secondary 0 vocational O
: total response 1
- to be as honest as possible.

public 1 collegiate O sacondary O vocational 0 7
total response 1



to overcome one's problems and handicaps.
public 1 collegiate O secondary

to achieve a sense of independence.
public O collegiate 1 secondary

to co-operate in school.
public O collegiate 1 secondary

to desire an education.
public 0 collegiate 0 secondary
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vocational O
total response

vocational O
total response 1

vocational O
total response 1

vocational O
total response °



