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vita. Several major outcomes resulted from that exercise:

(1)

(2)

THE ACADEMIC CAREER OF HERBERT J. KLAUSMEIER
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I budgeted what seemed to be a reasonable
time. Then, as it turned out, I spent neériy half of the time

aside simply in reading and marveling at Herbert Klausmeier's

that the title of this segment would have been

more accurate if "writings" had been expanded to "writings and

other scholarly

products" as his vita also included such products

as films, filmstrips, audiocassettes and videotapes.

The career of Herbert Klausmeier has been richly di

w

Ix3

opics.

His scholarship and productivity deserve accoladed

eral major areas and, within each area,

range from "remarkable" to unbelievable."

verse,

spanning

numerous different

~

de

escriptors in the

In the three and one-half

decades since earning the doctorate at Stanford in 1949, he has been

most prolific.

Based on my admittedly imperfect analysis of his

vita, his scholarly production involved (and these figures are likely

underestimates) :

Prepared for a symposium,

"Learning and Instruction Research as

Reflected in the Career of Herbert J. Klausmeier," presented at

the annual meeting of the American Educational Research

Assoclation,

San Francisco, April 1986.

2




O

ERIC

Aruitoxt provided by Eic:

[n ]

Writing over 40 books, most of them text or trade books and

some of them implementation manuals.

Writing nearly 100 articles for publication in refereed journals.
Writing about 30 chapters for edited books.

Writing some 75 reports and papers of various kinds: about three-
guarters of these were papers (theoretical, practical, working
and technical reports) for the Wisconsin Center for Education
Research, while the others included program reports, cooperative
research project final reports, and the like.

Obtaining research grants.fzam various sources =—=the Federal
Government, the Sears—Rgébgek Foundation, the Faye McBeath

Foundation, Wisconsin University grants, the Ford Foundation,

about one=gquarter of

and others -—- in all exceeding $30,000,000

~n

this supported some 25 separate research projects on which he was

the principal investigator, while the remainder financed other
researchers and their activities (again, principally at the
Wisconsin R&D Center for Education Research).

Presenting some 130 invited addresses and papers at professional
and other meetings.

Serving about 50 times as an officer or on special committees for
professional organizations.

Supervising the development of an assortment of media -- over

30 books, instructors guides, and implementation manuals, over

10 films, about 15 videotapes, over 30 filmstrips, and about 10

Individually Guided
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Organizing this vast arsenal of products -- in order to succinctly

]

review for you Herb Klausmeler's academic career —-- represente | a major
challenge to me. Fortunat tely -- very fortunately -- I obtained a paper
"A Summary of Accomplishments" prepared by Herb Klausmeier (1985 b) and
his local Phi Delta Kappa chapter. This document considered four majer
cognitive learning and develo pmerﬁ, individual

areas of production:

differences and related educational provisions, educational research as

]

speaking before me today have already developed important aspects of these

topics, especially the first two, let me attempt a broad-brush approach

to sketch the Gestalt of each area, with an occasional splash of ceclor

the form of what might be called == for want of a better term —-—

"Klausmeierisms" (that sounds better than "Herb's Klauses," doesn't it?).

As pointed out in this symposium's opening paper, a ma

of Herb Klausmeier was a theoretical network of ideas incor rporated under

the label of Cognitive Learning and Development or CLD. This theory is

noteworthy for several interesting features not vyet detailed; let me

£
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elaborate on a few

First, it might be noted that Cognitive Learning and Dev velopment

theory was explicated rather late in life, by ordinary standards. While

he obviously had been conceptualizing the area for many years, Herb did

1971). After this introductory work, the central ideas and elements

field of scientific inquiry, and teacher education. While my colleagues

or contributio

n
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in CLD appeared and were refined with machine-gun rapidity (e.g.,

Klausmeier, Ghatala, & Frayer, 1974; Klausmeier & Allen, 1978, Klaumeier

L]

& Associates, 1979; and Klausmeier, 1980 b). I note this t

to suggest that

this tremendous outpouring of theoretic and conceptual work occurred at

a time of life when most of us are commencing on our "twilight cruises."
In Herb's case, I have seen no evidence to date that he has even thought

about booking such a cruise, let alone sailing on one.

Second, his work on Cagnitive Learning and Development thec v was

amounts of research done by Herb and his associates. It integrated

powerful notions on human learning and human development. It integrated

the often isolated domains of thecry, research, and applications; still
other integrations manifested in CLD will be noted subsequently.

Third, the theory on Cognitive Learning and Development was rich
in its generalizability. Its ‘mplications were far-reaching in that it

concerned what is probably the principal component of all educational

f "real" settings, such as public schools and
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their classrooms, because significant portions of the research providing

the theory's underpinnings had been conducted in schools in the first place.

Individual Differences and Relateu Educationa Provisions

We have already heard today about Individually Guided Education (IGE)

sia Bill Wiersma's presentation. IGE is imbedded within a larger frame-

‘q‘

hat do cuments how individual learners are different andthen

rt

ork == one

£

searches for the best ways to promote their learning and nurture their
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development. Her—b Klausmeier has bee LLETE - ive in this general
area and views it= as encompassing f 5.

(1) IndiviFiial Differences a ‘it zed T zat: n: Addressed with
typical. Klatsmeier dili: . nd ¢ .. st nce early in his
career, this work yiélcézc ineiv. o r identifying gifted
childrex and providi ng . . koo citionally == principles
needing no or only min T el .8 to attain full~scale

(3)

-

Individ=aal Differences =n- 4 _vation: Work in this Qr@yinée
generate=d principles that in turn resulted in the development
of four motivational/instructional procedures, ready-for-use
in schoesls, and referred to as a system of Individually Guided
Motivat® on (or IGM).

Individimal Differences and Responsive Elementary Education:
This comaponent had ambitious goals: extending the knowledge
about irxdividual differences and effectiv vely providing for

such diff ferences at the elementary school level. An extensive
number —>Ff research and development activities were undertaken
to desigm, implement, and refinc Individually Guided Education

(IGE). This major product has been favorably received

internat- ionally and has had, and continues to have, far-reaching

Individu.=1 Differences and Responsive Secondary Education:

This comzoonent, with several of its features under development
for seve=ral decades, was integrated and presented as a model
quite rec—ently (e.g., Klausmeier, 1980 a; Xlausmeier, 1985 c;

and Klau=smeier, Lipham & Daresh, 1983). It provides improvement
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strategies for secondary schools, inluding org==nizational structures

]

nd related processes to facilitatethe implemermtation of the strategies.

I was pleased to have been at the Wisconsir=i R&D Center during the
inception of several of these compomnts. For =sxample, in Summer, 1965,

Herb Klausmeier took a long internatimal vacat®ion, to Russia with Iyla, as

I recall. My expectation was that hlwould reti_arn with excited tales akout

like. Indeed he returned very excited, but rot about his travels. Rather,
he had a new idea about organizing shools in or—der to facilitate research,
strengthen teacher development, improe 1%31:115;:1%; and so forth =-- 1
wondered if most of his trip had sewved as an i__ncubator or hot house
rather than the get-away that it hadleen designmed to be. 1In any event,
Project Models with its Research and Instructiorr= or R&I Units (Klausmeier,
Goodwin, Prasch, & Goodson, 1966) wasborn that Fall. The following year,
subsequently they were simply termednstruction._al Units ... principal
forerunners of what became Individually Guided E= ducatioen.

Major attributes of Herb Klausmiler's work =with regard to individual
differences can be noted. First, and again, it wa==as richly integrative. 1In
this case, it integrated the "big pidire" of wh==t major conditions had to
be established to provide for individul differemsices in elementary and
secondary schools with detailed operiting procedimires on how to establish
such conditions, replete with implemetation mani=ials, orienting films and
filmstrips, inservice guides, and thelike. Seccond, and again again, it
was rich in its generalizability withits major =S mpact on instruction.

Third, this line of activity was richin princip®Ed es, specific dictums on
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how to identify and pwide —Ffor gifted, how to motivate, how to

b
=

individualize instruction, ammd on and on. Fcurth, this work was rick
innovativeness =~ nowl idea=s and research being used to meticulously
desiygn and implement m sche>ol procedures that would work, and work

effectively.

Educational Research #d Fie=1d of Scientific Inquiry

This third area o Herbe=rt Xlausmeier's phenomenal activity has also
been particularized yuemtly (Klausmeier, 1932), but important precursors
easily can be noted (&g, K1_ausmeier & O'Hearn, 1968). Many of the ideas
involved likely grew ot of hr=is extensive research in schooi settings and
his role as Co-Directsand t-=hen Director of the Wisconsin Research and
Development Center fgml??é to 1972. He was the prime mover in developing
the R&D Center and itsnssio:-mn; and he Wisconsin Center dramatically
influenced the federylwvern—=ment's ideas about what a center should be.

I can recall the wrly Ri&SD Center days; we were housed in a warehouse-
type of building, possbly an  old grocery sterz, with an air conditioning
systems that had two omatine=y statuses -- either broken or about-to-break.
Dr. Klausmeier was busgtryincg to attract other first-rate researchers to

the Center, especialljthose who shared his dedication to doing research

directly in educationalsettirmgs. At one staff meeting, he announced that

negetiations had baen wplete=d to bring = very able behavioral researcher
into the Center's Fold One ——=f the staff, knowing that the new researcher's
wife was accompanying lin to MIadison and that she also was a highly competent
professor, exclaimed, "hat's great, with his wife it means we'll be getting

two for the price of ow" He=xrb replied, "Actually, I think we're getting

one for the price of €w"
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Important atiributes of what Klausmeier (1985 bh) termed tha
"improvement-oriented research method" are:

(1) A problem being experienced by practitioners initiates the Process.

(2) Research is planned targeted on aiding the practitioners to solve

. their local problem.
(3) Ava;lable knowledge (on the problem, appropriate research designs,

able improvement strategies, etc.) is used to plan the research.

w
g
s
[t
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(4) The potential solution(s) are implemented immediately and tested for
effectiveness by the participating schools.

(S)! The participating practitioners develop skills and gain expé;;ence
in conducting improvement-oriented research.

(6) Xnowledge about the enterprise =-- the problem, research design,
improvement strategies -- is generated and disseminated.

(7) The results are tested for generalizability when other similar
schools experience the same problem.

Obviously, this work of his is likewise rich in innovativeness and
generalizability. Another of its features, found in so much of Herb
Klausmeier's work, is its integrative nature. It blends important
iuterests of the University with those of the schools (in this regard,
also see Klausmeier, 1985 a). This approach to educational ingquiry =--

and indeed his research approach acrsss three cecades -- is highlighted

by its integration of many types of research (experimental, correlational,
developmental, ete.), different research settings (laboratory and field or

classroom), different developmental research approaches (longitudinal,

cross-sectional, and accelerated longitudinal), and so forth.
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Teacher Education

In this fourth major area of activity, Herb Klausmeier has long
recognized the need to prepare teachers to implement programs effectively

and, particularly, to know and apply principles derived from educational

bsychology. As a professor and teacher of educational Peychology, he has

endeavored to develop functional courses that provide for individual

career interests. I took several courses in educational psychology from
him and also observed him teach the pre~service course in educational

psychology. He stayed pretty close, I always thought, to the assigned

o)

lesson and to the basic, principal messages therein and delivered them
with little fanfare. Subsequently, in preparing experienced teachers to
conduct a research project involving motivation in an R&T Unit, he made
a somewhat impromptu talk of 30 minutes or so on classroom motivation. Tt
was animated, lively, colorful, and went Ffar beyond what he had written on
motivation in texts to that point in time. When I asked him why the
difference between the information in his text éhaptér on motivation and
thaﬁ in his informal talk, he said something like, "One has to be more
cautious about what one puts into print.ns

In this area, Herb quite possibly is best known for his texts,
especially the one on educational psycholegy that appeared in its f£ifth
edition just ;asé vear. Examining the five texts, one is immedia.ly
impressed by the rich use of applications therein; these take the form
of principles (often based on Klausmeier's own research) that teachers and

other educators can apply. In each of the five books, over 50 such

10
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principles are highlighted, and the additions, ée;éti@ns, and refinements
across the first (1961) to fifth (198%) editions are substantial.

An aside. When I was working with Herb on the sacond edition of the
educational psychelogy text, he edited out of mf writing some jokes or
nearéjakésg He advised me then to leave humor out of one's writings, as
he did, because of its illusive, fickle quality -- that is, what seeﬁs
frony to the writer might not be perceived as humorous by many of the
readers. I guess I never learned that lesson, and I continue to try to
insert humor into much of what I write. It seems of some significance to

me that Herb Klausmeier's fifth ediemtion of ‘Educational Psychology (1985 d)

for the first time begins each éhapter with a cartoon: eight from Peanuts,
three from Dennis the Menace, two each from Garfield and S8ally Forth, and
one from Hi & Lois. Maybe humor is finally "in" (although I note no

cartoon preceeds the appendix on statistics).

Summary and Conclusion

Dr. Herbert Klausmeier's career has indeed been remarkable. His work

has most recently earned him recognition from Division 15 of the American
Psychological Association and alse tlie Phi Delta Kappa Biennial Award for

=}
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There has been a pervasive richness to his career and in his products.
The descriptorn that come to mind again and again -- and I have used them
regeatéély throughout this presentatien ~- are highly innovative, skillful
integration, highly generalizable, dedicated commitment, focused principles,

and so on. He has pursued theory, research, and applications with an

11
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Page 11
uncommon vigor and persistence. Note, too, that he has had a salient.

effect on fostering the research of others —=- his colleagues across

il
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the years and scores of former students ( including all of u

symposium) .

and that the American education system has made steady and significant
contributions to aur'way of life. That is a nice outlook to have!

I searched for a word or Phrase to sumnarize all that Herb Klausmeier
has given to educational psychology, to educational research, to education,
in fact, to all of us. It is extremely difficult to encapsulate such a
vital and dynamic career into a word or two. The best that I could do was
"No Nonsense Responsive Humanism." By this I mean that he gave us much
maré than just words like "respect," "love," "empathy," and "care."

Rather, his humanism took the form of a career that has been rich in ideas,

responsive to actual needs, dedicated to making real improvements in

that he developed. No Nonsense Responsive Humanism -- he has lived by this
rhilosophy his entire career, has reflected it, and each of us is
undoubtedly richer because of his rersistent efforts on behalf of all of

us.
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