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Jane Blankenship, in a recent edition of Spectra,. and Robert E. Balon,

in a recent edition of Céﬁﬁdﬁiéétibﬁ,Eaﬁéétiéﬁ;z have both lamented the fact

that a college education in Speech frequently does not sufficiently prepare
a student to enter into the "world of work." Perhaps the biggest problem

facing many recent college graduates is their lack of professional experience.

The job market is so tight in broadczsting, especially in "major market"
cities, that students are increasingly eager to take advantage of every avail-

able opportunity to obtain quasi-professional experience while still in school.

Students often do this by working at the campus radio or television station,

or (better still) by signing up as student interns at off-campus stations.

This experience works to the advantage of students when they enter the employ-

ment market, and occasionally short-circuits the normal job hunting process
by bringing together a conscientious intern and a "contact" familiar with

the intern's work. A well developed internship program contributes greatly

to a school's ability to place its broadcasting graduates, and, of course,
a good placement record attracts new students to the program. Thus, an intern-

ship program can be beneficial to students and colleges alike; and, certainly,

cooperating stations alzo benefit from the low-cost labor provided by interns.
However, several probiems confront the teacher responsiﬁie for a broadcast
iﬁtérﬁshiﬁ program at a cbiiégé or univarsit&. In this essay, I will ideatify
some of these problems; discuss in detail the solutions adopted in the Speech
ﬁeﬁartmeﬁt at on2 universiéy (the Universiéy of Missouri-St: Louis--hereafter,

UMSL), and occasionally examine differen: solitions used elsewhere.

the concept of internship within a slightly broader context. The kind of

internship under éxamination in this essay is probabiy most often thouéht
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student receives a certain amount of coiiegg:credrt. However; these conditions

are not invariabie. For example, students at UMSL have several alternatlves

to the type of 1nternsh1p described above. Wh11e there is an upper d1v1s1on

course called Internshlp in Communication available for three semester hours

credit, students can also obtain practical experience by doing extra credit

work in one of the regular p;oductlon oriented courses, such as Radlo Productxon

or Radio Announcrng. This work is usually done at the campus radio station.

as is work done for c-edit in the lower d1v1s1on practlcum course, Special

Projects in Communication: The Special Projects course is a variable credit

course, one to four hours; three hours are requrred for Speech maJors. The

1ntern8h1p course itself may make use of campus broadcast1ng ﬁaclltt;es (for

example, this is done occa81ona11y at UMSL, and frequently at Washburn Un1ver—

srty of Topeka, Kansas, where the 1nternsh1p course is requ1red of all Communi-

cation Arts majors). 6f course; internships related to hraodcasting can

also take place at nonbroadcast fac111t1es (e. g., campus 1earn1ng centers,

carrier current and cable statrons, record1ng studlos, advert151ng agencles,

public relations offices):. AnAd, to conclude this discussion of alternatives

to the standard approach to 1nternsh1ps, it should also be p01nted out that,

instead of rece1v1ng course credit for 1nternsh1p work students somstime

have * .« option of 1ntern1ng on a yolnnteer bas1s, or for p y, or for some

combination of i;éy and course credit. I have inciudea this discussion of

applicable, w1th very 11tt1e revision in most cases, to the alternative arrange-

ments I have just described.
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The problems confronting the teacher of the broadcast internship course

can be divided, for convenience's sake, into three types: logistical, aca=

demic, and human relations:> As I explain what I mean by each of these,

t ’111 become apparent that the names I have chosen are approxlmatlons,

and that the division between areas is inexact. Consideration of any one

problem or set of problems almost 1nev1tab1y demands armultaneous consrderatton
of another problem or set. My discussion wrll therefore, occasionally stray
across the artificiai boundary lines I have constructed within the broad

Of the three problem types I have iééﬁéifiéé; togistical problems are
urobably of the lowest conceptual order, and, therefore, the logical place

to Bééin. Stiudent demand for iﬁtérﬁgﬁips is aig55 for a ﬁumsét of reasons.

ment; not aVarlable on campus, 1nternsh1ps are of 1mmed1ate1y apparent rele-

vance to many students: An rnternshlp is a potentIaI aid in the search for
employment, either during or after coiieée; An internship is also seen by

many students &s an ~ntellectual exercise--a chance to explore the "real

and ethical ccncepts learsied in other classes. Closely related to this is
tbe aura of mysterw, exc1tement, power, and stardom whlch surrounds many

iarit§ of iﬁééfééﬁiﬁ rourses. Of course, at some colleges the most obvious
reason for high demand for inEernéhips and similar courses is that they are
required.

High student demand means that a teacher may have many internships to

supervise. At many colleges, one teacher is responsible for all the broadcast

53
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internships (e.g.; Northwestern University, UMSL): This, in itself, places
great demands upon the teacher--at Uﬁéi, for éxémpié, thirty or m~re students

have signed up for broadcast-related internships and/of independent study

practicum projects every semester for the past four years. The problem facing

the teacher can be confounded by several circumstances.

First, each student's project is usually unigue in some or all respects.

Interns may be scattered around town at several differen* stations, each
of which provides different opportunities and has different expectations.

Thus, the téacher whose internship roster lists thirty students may, in effect,

be teaching thirty classes with one student each, rather than one class with

thirty students.
Second, the flexible nature of enrollment arrangeuents for internships

at some colleges can lead to confusion, unfairness, and student bitterness.

I have alr~ady mentioned the fact that the independent study practicum course

at UMSL is available for variable credit, one to four hours. In such a situ-

ation; it 18 possible for the teacher to become entangled in a complicaced

maze ' erein each student is working at a different station, performing dif-

ferent duties, for a different number of credit hours. Usually, a sizable

amount of paperwork is necessary in order for the teacher to retain a clear

picture of the semester's working arrangements. But even with the help of

paperwork, it is difficult in such a situation to impose requirements and

evaluate ezch student fairly and rigorously: It is almost impossible to

or thirty which will be consistent with each other. A somewhat similar problem

arises when an internship arrangement includes the payment of wages or a

salary to the intern. This problem has occurred only rarely in my exper-

ience. Howaver, it is8 oné way in which intérnship programs are subject to
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abuse. For example, an UMSL student already employed at a television station

once asked for internship credit for working at the station, while retaining

his salary. Such a case of double compensation is not fair to other interas,

atid is an arrangement of, at best, dubious academic and ethical merit.

Third, because no classroom teaching is involved, internship and indepen-

dent study courses are not considered part of the teacher's teaching load

at some colleges. The teacher is then faced with a choice; the extremes

of which are: éé%ééiﬁg to take on all requested internships and independent
study projects and all the work that goes with them, on an uncompensated,

overload basis; declining to take on any of these projects; with the result

that students may be deprived of an opportunity and the teacher may lose

some students to enroll, but not others--is unnecessary if student demand

is relatively low; and only palliative if i.. is high: (Of course, f am here

referring to the demand of qualified students: A method for determining

which students are qualified will be explained later.)

Several measures are available to help solve these logistical problems.

One way to ease the problem of uncompensated overload teaching is for the

department and administration to acknowledge the work involved in teaching

internships by offering the teacher compensatory release time at periodic

intervals: The amount of such time should def2nd on the scope of the progra
the teacher is required to supervise. For a program with an average enrollment

of thirty students, for examplé, the teacher might be allowed additional

release time equivalent to one course every two years or so.
Even if such measures are unnecessary or impossible, other steps can
be taken to ensure that enrollment in the internship course proceeds on an

crderly basis, and that each student's internship is planned and evaluated

?ﬁ




in accordance with standards of fairness and rigor. A standardized procedural

framework is the key whlch beginé to srlve the 10g13t1-al problems. While

does not have time to make frequent visits to every station involved, or
to nave a long, weekly, individual conference with each irtern. In lieu

of this éﬂﬁittédi? suberior process, the teacher must ~eize upon the recurrent
in internships. At the most elementary level, tﬁé teéoﬁer Ein take modest
steps toward etanderdizing apniicetion procedures; the course syllabus, credit

can go beyond a mere 118t of general expectatIons. 1 ﬁéﬁé éééﬁé useful ;

so that the uanue needs of individual studcnts can be met: My standardized

internship syllabus sets forth the following requirements:

i. Declared major in Speech.

2. Consent of instructor.
3. Application form.
4.  Resume (prepared in accordance with the College Placement

Annual (ﬁétﬁlébeﬁ, Penn.;ifgnllégé Placement Council; Inc.;

annual) or some similar source; typewritten; without mistakes;

revrsed as necessary for approvai of instructor; xeroxed for
instructor, station, and student)

5. Transcript(s) of all prev1ous collégé Gork
6. Interview with prospectrve 1nternsh1p Supervisor.
7. Learnlng obJectlves (wrltten by étnaent; prepared in accordance

with Robert F. Mager, Preparing Instructional Obiectzves,
2nd ed. (Belmont, Calif.: Fearon Publishers, 1975); typewritten;

8



revised as necessary for approval of instructor; signed by
supervisor at station; xeroxed for instructor, station, and
student).

8.  Calendar of working hours--propcced schedule for semester;

including description_of duties at stacion (typewritten; revised

as necessary for approval of instructor; signed by supervisor
at station; xeroxed for instructor, station, student).

9. 225 hours of work at stationm.
10. Diary listing actual hours worked and duties performed:
11. Student evaluation of semester (three to five pages, typewritten).

12. Sampies of creative work.

13.  Supervisor evaluation of student (to be written and submitted
by supervisor).

14.  Test over required reading (if applicable).

15.  Xerox proof that student obtained FCC Third Class license

with Broadcast Endorsement during semester (if applicable):

Items 1-8 must be satisfied by the last day to add a course. Items

9-12, 14, and 15 must be satisfied by the last day of regular classes.
I will discuss these requirements in detail later in the essay: The
important point to be made here is that many of the processes which logically

take place informally in a small internship program can be formalized in

student will have a calendar. Every student's area of interest will be unique

in some respects; but patterns of interest emerge so that the same readings

may be assigned, and the same tests used, semester after semester: The method
of standardization I have outlined facilitates the process of keeping track

of each student's progress during the imbo:téﬁt initial period of the course,
helps the teacher to compare studemts, and allows the teacher easily t» accumu=

motivate them and clarify expectations.

9,



Here the discussion begins to touch upon what I have labeled academic

problems. If standardization of requirements is a good idea per se; the
question still remains what the requirements should be. I @ill not pretend
to be offering definitive answers. My discussion wil' center around a course
éééiéﬁ I believe has worked well for me: It is my hope that pbriions of

it may also work well for other teachers. However, it seems obvious that
not all the methods I have used are éppfbﬁtiaté for all iﬁtééﬁsaiﬁ programs .
I offer my list of requirements above, then; as a point of departure for

dizcussion and experimentation.

The chief academic problem connected with internship courses seems to

be the difficulty of maintaining an integrative focus. The student er2rges
from the ideal internship having done some hard thinking about the relationship
between theory and practice. But this is the viewpoint of a teacher. To

many students and stations, the '"ideal internship' may be something entirely

different: What seems to get lost in the shuffle most often is concern for
tﬁéory (and under this rubric I am iﬁciuaiﬁg criticism and ethics). The
impetus in this area must be provided by the teacher--it will not often come
from students or stations. An internship can be an exercise in vocaticaal

education. It should be more than that. The extent to which it is a signi-

ficant component in a liberal arts communication education is determined

largely by the requirements imposed by the teacher in cooperation with the

student and station.

the outset, because most of the actual instructional duties in an intern-
ship course are delegated to off-campus, non-academic personnel. It is usually

easier to set a rigorous academic course at the beginning of the semester

than to redesign an unsatisfactory internship after it has already started.

fo
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Educational objectives and a calendar aré useful tools for constructing intetrn-
ships which will reconcile the interests of student; teacher, and station.
The process -~f '"specifying objectives" can easily be carried to absurd extremes,

and the textbook I recommend to help students dasign objectives (the Mager

book cited in the text above) has been criticized for doing just that:® However,

the book is short, inexpensive, easy to underscznd; and a useful remedy for

students who initially say that their cbjective is "to learn about broadcasting."

Most students are able, after consulting the bo

of writing objectives which are feasible; specific, behavioral; and verifiable:
Most of these objectives usually involve writing or production skills; however,

the teacher can insist that more theoretical and evaluative concerns be addressed:

The calendar affords the teacher an oprortunity to ensure that the student
will have th: opportunity to participate in activities which will help devélop

both practical and theory-related skills. Having the student write both

objectives and a calendar serves at least four purposes. First, it partially
relieves the teacher of responsibility for designing a course for each student.

for his/her own instruction (a necessary step, because many stations prnvide

initiative and requests it). Third, it begins the semester with rigorous

requirements; which helps to filter out students not qualified to engage
in the demanding work required of interns. Fourth, it commits the student

to regular hours (enough hours to fulfill the course requirement) and presccibed

duties at the station. Having the documents signed by the internship supervisor

at the stetion commits the station to the student's interests, and offers

some proteéction to the student against uncontracted "gopher" duties stations
P gop
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sometimes try to assign intetrns. The teacher, of course, reserves final

approval rights on the agreements reached by student and station.

Another requirement which helps to establish an atmospherc of rigor

is the resume. This particular kind of rigoi, of course, serves for stud."+s

Of course, the teacher should also review the student's transcript(s) as

part of the screening process. In some cases; if a prospective intern is
éémpie&éiy unknown to the teacher; and/or if the teacher has doubts about

the raiiabiiitf or competence of the étuéént, letters of recommendation can
also help in screening and placement of interms. Resumes and *.commendations
éﬁéﬁi&; of ébﬁ;éé; ;ﬁsﬁiémé;é other standardized préréquisiﬁes as par? of

declared

Y

the selection process. Prerequisites often include junior standing,

major in the department offering the course; and previous ccursework related

to the subject matter of the internship. Northwestern University also requires

that student interns have a B average or above in prior coursework, with

no incomplete grades yet to be removed from their records.

Assuming that the student meets all the prereqoisites; the internship
may begin. Rigor i§ usually assured during this phase by sheer quantity

of hours. For example; interns at Northwestern University spend forty hours

per week at the cooperating station for an entire academic quarter (ten weeks).
In return, students receive three units of credit--i.e., credit for taking

the equivalent of three courses; and the inteérnship is the only course the

student takes during that quarter. If the college uses a semester system,

different arrangements must be made. While taking a quarter off for an intern-

ship may be reasonable. takinig a semester oSf is mor: than many students

cau afford, unless the college gives twelve or fifteen hours of credit for

2
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the internship, which clearly is inconsistent with many communication degree

programs. It is more appropriaté in a semester system to make the internship

a three to six hour course with a practicum work requirement of around two

hundred hours. At UMSL, where the internship is a three hour course, a require-

ment of 225 hours is spread over fifteen school weeks (many interns also

work during school holiday periods to satisfy the hour requirement). Thus,

the intern works an average of  ifteen hours per school week--which is substan-

tially more time than one would expect a student to spend on any other three

hour course. Because so many hours are involved; spread out over such a

long time period, I have found it wise to require interns to keep a journal

(diary), which seems to aid the itudent in sorting out events when it is

time to write the summarizing paper at the end of the semester:

The purpose of requiring a summarizing paper is to force the student

to synthésize readings, observations, and understanding gained through perfor-

mance of the internship duties: The result of this synthesis should be a
paper which describes and attempts to explain significant aspects of the
relationship between theory and practice in the subject area of the internship.

It is this paper which is usually the truest indicator of what the student
learned. It is thus essential for evaluation purposes.

Evaluation and grading pose a problem for the teacher because it is

the station's internship supervisor, not the teacher, who has monitored the

student's day-to-day progress. But, of course, it is the teacher who must

£ill in and sign the grade report. I have found it useful to accumalate

as much evidence as I can about the student's performance. Some of this
evidence is gathered through telephone calls and conferences, but most of

it comes from documents.

[
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The diary is the basic document of the internship. Its function is
to verify that the student worked the required number of hours and obtained

the desired experience.

The synthesizing paper provides some indication of the amount and kind
of knowledge the student has gained over the semester, and tests the studernt's
ability to articulate that knowledge and to apply it in a particular, student=

specific; critical context.

SSEéiéé of the student's creative work usually consist of originai scrip-s,
irticies; &rawinés; or Eapeé; These provide a further measure of the extent
to which the student has mastered the practical skills he/she set out to
learn:

The intern's supervisor at the station is égpéctéé to @roviae a written
evaluation of each student intern. The primary purpose of soliciting this

evaluation i8 to determine whether the station has special praise or complaint

about thie intern. Also, supervisor evaluations occasionally provide helpful

suggestions for individual studente or for the internship program as a whole:

One other evaluative technique I have found useful is testing. Required

reading is useful for most interns, and essential for those with limited

backgrounds in their internship subject areas. If required reading is a

it seems reasonable that the results of this

part of a student's internship,
reading should be evaluated in some way. The most useful way is through

testing. Somé students objected when I introduced the reading/test requirement

could not give students prior coursework in some internship subject areas),
and becatse of my perception that stations taught interns traditional practices,

but not always correct ones. To compensate for the added work involved in

reduired readiné, I lowéréd thé number of hours of réquiré& précticum work

Aruitoxt provided by Eic:



from 250 to 225: I also tried to make the test1ng procedure as flexible

as possible. Each student was uguaiiy given a choice of readings, from a

list designed to cover his/her ﬁértiéﬁlér area of interest: If a student

preferred co read a work not on the 1ISt, th1s was uSually perm1°81ble.
Each test was administered at the student's convenience auring the last week
of the semester. Most tests allowed students some choice of which questions

to answer: I found that students eventually became accustomed to the idea
of readiné and tegting as parts of the internéﬁip process. What is more

?urtﬁerwbre, B§ bhraéiné dueétioh (espec1ally ssay quéétioné) é@ﬁrbbriétéiy,

have acquired through the o.her components of the internship. Some books
proved more useful than others. The onés with which I had the greatést success

Bliéé; Edward; Jr.; and John M. Patterson. Writing News for Broadcast;
_ 2nd ed. New York: Columbia University Press; 1978.

Haii _Mark W: Broadcast Journalism; 2nd ed. New York: Hastings

.. House, 1978, S o . o _
United Press International. United Press International Broadcast
Stzlebook New York: United Press International, 1975.

Prbmotlon:

Engel, 3aﬁes F., Hugh G. Wales, aﬁd Martrn R Warshaw. Promotronal
_Eféﬁfﬁi 3rd ed. Homewood, Ill.., Rlchard D Irw1n, 1975,

- Blue Bxdge Sunmit, Penn.: TAB Bouks, 1975, T
Herner, Richard. Professional's Guide to Publicity: New York:
Richard Weiner, Inc., 1975.

Mus1c and the Record1ngﬁIndustry.

Chapple; Steve, and Reebee Garofalo. Rock 'm' Roll Is Here to
Pay. Chicago: Nelson Hall, 1977.

13 15




Benlsoff R Serge. Solid Gold. New Brunsw1ck N.J.: Transaction
Books, 1975 o

Stokes, Geoffrey. Star Maklnngachlnery. Indlanapollai Bobbs-
Merrill, 1976.

Aud1o Productlon TechnrcaiAInformatlon,7Radl540peraLlon.

Edltots of BM-E.— InterpretJng FCC Broadcastlng Rules and Regulatlons,
gglume 2. Blue Ridge Summit; Penn.: _TAB Books,_ 1968..

_Interpreting FCC Broadcast RuiesgandgﬂegulatlonsT

_Volume 3JW,B1ue Ridge Summit, Penn.: TAB Books, 1972.

Federal Communications Commission. Broadcast Operator Handbook.

~_ Washington: U.S. Government Printing Office, 1976.

Hoffer, Jay. Organization and Operation of Broadcast Stations.

: Blue Rldge Summit, Penn.: TAB Books; 1972._ L

Oringel,Robert S. Audio Control Handbook; 4th ed: New York:
Hastings House, 1972. ___ _

Runstein; Robert E: Mgderngxecgrd1ag4$echulques Indianapolis:

Sams; 1974.

Television Production:

Marsh,Ken. Independent Video. San Francisco: Straight Arrow

Books; 1974. =

Zettl, Herbert. Ielev181ongﬁreﬂecelonfﬂandbook, 3rd ed. Belmont,
Gal1f.. Wadsworth Publishing Co., Inc., 1977.

Management:
Intercolleglate Bréédeéétiﬁé é&ééeé. InLercoiieglate,Broadcast;ng

System Master Handbook,  4th ed. Providence, R.I.: Intercolleglate
Broadcast1ng System, 1976, "Statlon Management" and "Programming"
-sections. - . ]

Quaal Ward L., and James Brown Brbédtéét Management; 2nd ed.
‘New York: Hastings House, 1976, S o

Scanlan; Burt K. Management 18: New York: John Wiley & Sons,
Inc., 1974.

Obviously this list is biased in accordance with the needs and preferences

of UMSL students, the types of broadcast 1nternsh1ps available in St. Louis,

and my own preferences. Many other good books are available to those operating

within different comstraints and with different preferences
One entry in the list above warrants further explanation: Broadcast

Operator Handbaok, prepared by the FCC, was d. algHEd as a study gulde for

people w1sh1ng to take the FCC § Third Class Radlotelephone Operator license

examination. Instead of testlng students over this book myseif I found

|
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it more Sensible to réquire that they each obtain a Third Class license with

Broadcast Endorsement: Until recently,; this meant that students were; in
effect, tested by the FCC over the book. In response to the FCC's elimination

of its own test requirement for obtaining a license; I have prepared my own

test over the Broadcast Operator Handbook. Thus, the course requirements

remain roughly the same as before. Affected students must still take a test

arid obtain a license. The book is short, the test easy, and the license

necessary for many jobs in professional broadcasting. It has been my experience

that most students are happy with the license requirement--many had plauned
to obtain licenses anyway. A student who already has a license, or whosa

interests are in another area; may be exempted from the requirement of obtaining

a license--or a different requirement may be substituted: In any case, a

reading assignment of some sort is still made.

Some of the evaluative documentation 1 have mentioned in the preceding
paragraphs will be more useful than the rest. Unfortunately, one usually
does not know in advance which documents will be most revealing. Supervisor

evaluations are frequently terse and unsubstantiated: Samples of student

work sometimes amount to a mountain of paper, sometimes to only a few sheets.
Test results are often difficult to interpret. And the students' synthesizing
papers will vary considerably in length and stylistic quality. The teacher

must take the needed information from wherever it is available. This process

inevitably involves a considerable amount of interpretation, which is probably

as it should be.
The grading approach I have found best for this course begins with the

assumption that every student is "born an .." One reason for this assumption

is that it is often difficult to justify any grade below an A; because the

teacher has seen so little of the intern's work. Nonetheless, because the
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course design is rigorous; not all students receive A's: My usual practice

has been to lower the grade by one letter for each '"major irregularity" (e.g.,

falling short of the required number of hours, doing poorly on a test, receiving
a poor supervisor evaluation). This, again, involves interpretation of the
available documents. One must weigh them against each other and against

what one has gathered from observation and conversation.

No matter what specific documents or other materials are used for intern

evaluation, it seems essential to begin the evaluation process with a fresh

examination of the objectives written by the student at the begifining of

the semester. The station's intern supervisor should be encouraged to review
the original objectives before writing his/her final evaluation, and the

teacher certainly should begin the evaluation process with a look at what

the student set out to do. But although the teacher decides the grade; it

will; of course; need to look at the same documents the teacher uses to evaluate
the étu&éﬁt; that ié, the student will need to see his/héer test resuits and
§u§efvisaé evaluation. T have found that this is best accomplished in post
mortem meetings a few days after the intérﬁships are concluded and the super-

visor evaluations have been mailed in.
By this time, the teacher should have made z tentative decision on the

student's grade, and should be prepared to announce the tentative grade;
justify it to the student; and finalize it, with revision if necessary, in

light of any new information provided by the student. And, of course, the

teacher should use post mortem information in determining what changes may

need to bée made in the internship program.

&



Tﬁé post mortemg éigé serve as an oppOrtunity for students to giVé vent
to their emotions. It is important for students to feel that the teacher
sympathizes with their frustrations or shares their satisfaction, as the
case Ei§ be. Even if the teacher cannmot correct an urnpleasant situation,
the student should étiii have the satisfaction of knowing the teacher cares
about it.

Obviously we have now arrived at the third major problem area 1 identified,

which involves problems in human relations. It should not be surprising

that atudeits can become very emotional about their internships. However,

My impression that an internship is progressing normally has several times

been abruptly set straigﬁt by a tearful or indignant student who feels used

by the station. (The most frequent complaints involve "gopher" duties, getting

lost in the shuffie; and not Beiﬁg Ereétéd pbiitéiy. of course; SUCE éxpéfieﬁces

can be educational in themselves=-at least they can help to correct any overly

optimistic illusions the student may have had about the media proféésion§.7)

Other times, stations have complained that students ﬁégiéct their auciés,

expect too much attention, or do not appreciate the pressures under which
Problems like these have nc easy solution. The most productive course

of action for the teacher is to remain patient and to try to facilitate commani-

cation between student and station personnel. Of course, it is often difficult

to remain patient. But if the teacher succéeds in this, it is usually possible

to soothe hurt feéiih; ' calm tempers through communication
Even better than : ng these problems is avoiding them. Again, the
key is communication. Ev . ough the teacher may not have time for frequent

in-person consultations, either with students or with supervisors, the teache
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(possibly with attendance required): Of ESuféé, while dealing with present
circumstances; the teacher should always be thinking of the futurée as well.

If students have frequent and/or serious cdmpiéiﬁts about a particular statiom,
it would be wise for the teacher to investigate these complaints thoroughly

before éilowing future iﬁéé;ﬁéﬁipé at that station.

I hope it is clear that I am advccating constant eviluation and refinement
of all aspects of the internship coucse. And despite my presentation of
at least a few atypical problems and situation-specific solutions, I hope
that some of what I have written is usable by others with different orientations
and situations than my own. A broadcast internship can be a three-way symbiosis
of stvdent, station, and Eéiiééé. To make them more consistently so has

been my aim in this essay:
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