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EDITOR'S NOTES

The contribution of adult education to the soclal, cultural and sconomic development of individuals and
societies now is recognized everywhere. The expansion of the provision of adult education in British
Columbia since the early 1960s wouid not have been possible without the many committed and
increasingly moere competent adult educators, be they volunteers; part-timers or full-time
professionals. The contribution of the associations of adult educators aiso must be remembsred.

The papers written for this volume deal in the first part with an analysis of the volunteer and the
professional adult educators, and with their training and continuing education. The second part brings

together self-portraits of the adult education associations active in B.C.

Russ Pacey, Susan Witter and Barbara Bate provide us with an insightful aralysis of the situation,

trends and significant contribution of volunteers in adult education; and with proposed strategy for a
partnership between the volunteers and the professionals.

Jim Thornton and Rick Kavaniagh carried ot in preparation for their paper the first B.C. survey of adut
educators, aiming at the development of a profile of adult educators in B.C._ Their paper presents an
analysis of responses to the questions of who are the professional adult educators, where are they

working, what are their distinguishing features and what are their opinions about salient characteristics
of the profession and the professional:

Denis Haughey examines the provision for the training of professional adult educators in B.C. as well as
provision for the training of volunteers. He focuses heavily in_his paper on analysis of the current state

of in-service training and professional development of the adult education practitioners, deals with the
issue-of the adequacy of this provision, identifies needs not met and outlines nésds and opportunities
for the future.

The self-portraits of the B.C. associations of adult sducato™s, featured in part two of this voiume,

present for the first time under one cover Information about the genesis, rationals and
goals.development;  organization and current situation- of the Pacific Assaciation for _Continuing

Education, the Adult Basic Education Association of British Columbia, the Adult Special Education

Assoclation, the Association for Community. Education in_British Columbia, the Association of British
Columbia Teachers of English as an Additional Language, the B.C. Association of Continuing Education

Administretors, the Private Career Training Association of B.C:; the Society of Vocational Instructors of
B.C., and the Training and Development Society of British Columbia.

The papers written for and published in this issue of PACE Papers are a valuable and timely
contribution to the field and the profession of adult education in B.C. They should also be of interest
and benefit to adult educators and other community and human service workers further afieid.

January 1986 Jindra Kulich
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ADULT EDUCATORS AND VGLUNT E'ERS A PARTNERSHIP STRATEGY

Bll'bll'l Bau. Russ Pacoy and 8unn Witter

Introduction

Adult educalion in a.c as elsewhera. can ba

characterized histoiically as having evolved from

a largely informal service, provided primarily by

voiunteers, to an increasingly formal system

dominated by paid professionals. This paralieis

patterns in most areas of the provision of htiman
services to communities in 20th ‘century western
society, -including the voluntary sector itseif.
There have been minor “blips” in this trend

along the way, resulting from the social and

economic _upheavals caused by significant

events like the Great Depression and World Wars

I and {i. There has been such a change In the
past fow years - especially pronounced in B.C. -
ostensibly caused by prevaiing economic
conditions and concomitant government fiscal
restraint. This has similarly affected and
somewhat redirected both adult education and

the voluntary sector:

lt will be argued in thls papsr that the current

inexorable drive to total professlonalism of

human services, but the beginning of a major
directional shift; and that even if this _shouid
prove not to be the case, we nevertheiess would
do well to rethink the direction in which we are
headed.

thridlgd professionalism does not upm to be

taking us closer to the elusive goal of adequate
and fair_provision of human services (including

education). The obvious current reaction is that
the pubiic will not or cannot afford to pay the bill;
regardiess of importance of vaiue. On a more
subtie ievel, professionalism_has been a major
(if not the major) factor in the erosion of
traditional community bases of support for
individuals and families. Professional jargon and
increased specialization characterize what is

commonly referred_to as “Professional Mys-
tique”, which provides impetus for a syndrome

characterized by people perceiving themselves
to be increasingly dependent on “experts” to

deal with the complaxitles of our sociaty This

growing feeling of powerlessness does not just

afféct an individuai's sense of personal respon-

sibility; but aiso undermines peopie’s willingness
and perceived ability to reach out and help one

another. To a great extent, the widely

prociaimed. public apathy of our _Society can be
attributed to this perceived lack of required

expertise_and_fear of possibie. iegal repercus-
sions (the work of another _highly professional-

ized human service sector of our society):

Prgtésalonalism alone is not cumplstély respon-

sible for the demise of the community or the
individual's ability to_control their own lives: The
increasing institutionalization of our- -society and
the Orwellian spectre of depersonalized control
by bureaicracies in big business and big

government are also dominant factors in this

process. However, this paper is primarily aboiit

adults who volunteer and educate;, not the

organizational structures in which they work.

This is a meaningful distinction to make becaiuse

neither adult education nor the voluntary sector
would normally be described as heavily institu-

tionalized or bureaucratized. This relative lack of
“bigness”, paralielied by their relatively informali

structures;, constitute two key premises upon
which this paper will be based. Most professions
would have considerable difficulty shifting in the
direction which will_be described in this paper

because they are deseply entrenched along the
lines described previously.

The most slgniﬂcant factor in this entranchmém

nmong different _professions. Demy;tifglpg the
professions is imperative, and attitude changes
will. be required by the public as well as
professionals. However. the professional atti-
tude must change first if public attitudes are to
be influenced constructively. Specific human
services and related professions are. deliberately
not being identified because individually they are .
not central o the issue under consideratuon

Basically, if and as the shoe fits.:



The Partnership Strategy
Tﬁli ﬁipar édéé not pretend to be the definitive
statement of future direction for adult education

or the voluntary sector, considered together or

saparataly Rather, itis a _perspective; based on
,,,,,, considerable experience working in both areas,

that puta forward a strategy for collaboration

which suggests a “healthier” model for the

general provision of human services to commu-

nities than the one which seems to be frustrating
everyone -currently, while at the same time;
being of direct mutual benefit to aduit educators

and volunteers.

The prommd strategy is neither newf or
earthshaking. In fact, it merely echoes a
common theme being heard within and among

various sectors of our society = partnership.

While not prgfound it i8 different from _past

traditions, which were dominated by voiunteers

with very little professional expertise or guid-
ance. Because we have not gone too far in the

“professionalizing” of either adult education or
volunteering, the prospects for successful

partnership are graat.

The partnership can perhaps best be considered

along these two major dimensions:
j c;lbﬁieers providing training ,
2. Providing training for volunteers.

Thare are cenainly others. but this simpla

conﬁouration captures thosu eleménts which

education are the iinklng factors. in terms of
déVélcsping skills to provide services; as well as
affecting attitudes toward responsibility for the

provision of services.

Ths partnarship strateg. will bo exp!k:ated
through five examples of actual adult education
practice in which the authors are playing or have
played lsadership roles. They do not pretend to
provide even_coverage of the area, but rather
would most usefully be viewed as case studies
from which helgtul general ideas and directions

can be gieaned for applications in cither arees.

What should be clear from the exampies

conéiaared togethar is the enormous pméntual
for creative collaboration between aduit educa-
tors and the voluntary sector.

Voluntesr Mansgement Tralning

I'ha training of voluntesrs for thé jobs thgy are
being asked to perform is an  important part of
any_svyccessful volunteer program. However,
because of the diversity of roies played by
volunteers and the uniqueness of various

oreanlzatlonal settings; the formai adult system

has relatively little to do with the regular, direct
training of volunteers. Of course; the exceptions

are often notable, because they frequently

involve quick responss to emargent iocal need.
The ability of adult educators o respond quickly
with on-the-spot_training of needed voluntsers

can be documented. in most communities. The
arrival of the “Boat Peopie” rcfugees to several

communities a few years ago was a widespread

case in point.

Flowever. on an ongoing basis. a more affactivs

way for adult educators to providé useful
support to the voluntary _ sector__is_ through

roviding training for its leaders. Thssa are the
people who in turn train the volunteers, as well
s provide the overall ieadership and ‘support to

ensure successful volunteer programs and

satisfied volunteers.

Grant ﬂacEwan eummunity eollega in Edmon-

ton had been working with the voluntary sector
on this basis, providing training on .an ad hoc
basis, as requested. in 1977, the Alberta

Government decided to cut back its spendirig on
social services, suggesting that the voluntary

sector could help pick up the siack, foreshadow-

ing things to come in B. C. Ironically, one of the
incidental casualties of t

small Volunteer Services Unit which had been

doing an admirable job of prbvfdlng consultation

and_coordinating_information_among voluntary
organizations _throughout Alberta. with. a small
core staff and miniscule budget. It is doubtful if
the Government even realized what it had done;
but the shutdown of this limited service caused
considerable distress throughout the voiuntary

sector.




This was the catalyst for :ha eoliege to assume
a proactive roie, for other factors had been
suggesting a course of action: Voluntary sector
leaders had for some time been Indicating to the
Coliege that they needed a comprahensive
training _program _ that wouid allow for the
systematic deveiopment of knowledge and skills
over time. it was suggested that some. type of

formal recognition for the training wouid be
heipful; as well. The other major concern was
that the training be affordable, given the
extremely limited budgets of most voiunteer
organizations. This ties in with another reality of
training - volunteers. Usually _the_ training they

receive is not of primary direct benefit to them,
but rather its aim is to enabie them to more
effectively provide services for others. Thus, it
seems fair that their training, if not provided to
them at no. charge, should certainly be
subsidized at least as much as regular College
credit courses, which are normally of direct
benefit to the individuai, yet are about 90%

subsidized.

The comhined lmpact of all thésa factors.

togethor with the realization that volunteer

management was_an area of study totally

analagous to management in ths business or

public sector, triggered the idea of propeosing to
the Provincial Government Department of
Advanced Education that the College establish a
credit program in tandem with its Business
Management Diploma Program. The idea was

not to create a traditional College program, but

to build on the fact that this area of training had

all the elements of a regular program, and if
approved, would directly address ali the needs
and concerns expressed by the _ voluntary
sector.  Of course these needs could, and
perhaps should, have been addressed in other
ways by the Government, but since this option

appeared to be the path of ieast resistance, it

seemed sensible to pursue. It took a highly
cooperative etfort to pull_all the pieces together.

Working with a group of 10 experienced

volunteer - mnagers. the C’dll’oge developed a

support of the voluntary uctor thls profile was
validated by over 400 practitioners throughout
Northern Alberta. They also conducted an

axténsivo formal survay of needs at the same
time; using an instrument devised by the Coilege

in consultation with volunteer leaders. Finaily, an

inventory of availabie learning resources was

compiied and a. pirot ‘Overview course conducted

and evaluated. With ail this ammunition; a formal

propasal for program approval was submitted to

the Government. To everyone's astonishment, it
was accepted without question, which was

almost unprecedented in those days.

With aecredltation and reoular funding in place

from year to year. it became _possible for the

Coliege to offer quality community-based

learning services to the voiuntary sector on its

terms; with tuition costs 90% subsidized. The

program is stiii _operating successfully today. it

represems a totally just and reasonable answer

to the particular set of needs, but only

achievable via a higrly uniikely route; as a resyit
of extensive; sustained coliaboration between

adult educators in the Coliege and isaders in the
voluntary sector.

Leadership in the Voluntary Sector:
An Educational Toloﬂaion Series
Along wlth evarytmng else in our increasingly

complex society, conditions are changing rapidly

in the voluntary sector. High ieveis of ‘unempioy-

ment are turning _ unprecedented numbers of

People to volunteering, as a means of keepirig
active; gaining employment-reiated experience,
while providing worthwhile services in the

community
Aricther majgr dimension of changa ralatas to

peopie’'s motivations for volunteering. The
traditional images of volunteering n¢ Iongar
prevail. People today see volunteering as a

two-way street of mutual benefit. They are partly
motivated by the desire to provide service_to
their communities; but they are aiso very
conscious of their personal “payoff®, which
néiﬂy siways goes beyond the Sterectypical

ocder” image: In addition to employment-
[elated reasons for volunteering, most people
are looking for iifestyle alternatives. For
example, people without chiidren will volunteer
to work with kids as a means of partly fuifilling

that aspect of their lives. Or, people with jobs

10



which previde \{ery littie paople contact wiil

volunteer to work with peopie. Similarly, those
whose work provides littie physical activity may

volunteer to do things that are physicaily

strenuous. Yolunteering is cornmonly seen as a
way of developing and practicing new. skiiis and

vehaviours. The variations are endiess.

While demangs of volunteers are changing and

increasing, volunteer service organizations are

typically being squeezed by budget Sut-backs

resulting from Government _restraint programs

during these economic hard times. Thus, they
are in a double bind, with increasing demand for

services coming at a time of declining resources

to support their own operations.

This sttuation has a paniculgﬂy devastatino
impact on training of the peopie who iead and

organize volunteer and voluntary organizations.

These people include boards of directors of

non-profit organizations, as weil as manage-

ment and supervisory staff of organjzations

providing volunteer Services. Some of these

staff positions are paid (usually iow salaries), but

often they are volunteers themseives, as are
their boards of diractors. Boards and staff have

roles to fulfill = often with littie or no training.

§ucc§ssiui volunteer programs do not just

oroanlzmo and suparvlsury skills Manugina the
operation of large numbers of part-time
volunteer “staff” involves all the eiements of
similar activities in the business sector, except
that voiunteer leaders must ensure that each
volunteer is being suitably challenged and
supported or the person will not returi. Only
satisfied volunteers _ will _continue - working.

Effective volunteer ieadership.is crucial for the

operation of the voluntary sector, and effective-
ness requires extensive training.

At a time when chanane oonditnens make
training and upgrading of skilis of volunteer

ieaders more important than ever, these people
have less time and money than ever fo invest in

training. This affects small, iow budget voluntary

problem in aii of this is that aducational funding

cut~backs have made regular training opportuni-

ties more expensive than ever: Given that most

of the peopie under consideration here are

themselves volunteers, the entire current

situation is unfair to these peopie and erosive to
the foundations of the voluntary sector.

Trainlng nae&s to be made availabla ona flaiible

and inexpensive basis in order to _effectively
serve volunteer ieaders. Television is a_logical

format to provide fiexibly available training

inexpensively. While there are some isolated
video packages which partly address related

subjects; there are currently no video training

materiais available which in any way comprehen-
sively meet the training needs described here

British CUIumbla and Alberta. b’e’cauae of the
Knowledge Network and. ACCESS Alberta re-
spectively, are in a uniqus position to develop

the required television~based instructional mate-

riais. Their educational television production and

broadcast capabiity are at the vanguard of

technoiogical deveiopment _anywhers in_ the

world. Working with a team of voluntary sector

representatives and aduit educators to guide the

process, they have the capability of meéseting this
identified need.

Systematically  developed; comprehenswe
video-based _training programs can be pro-
duced, aiong with appropriate print_and other
mediated Support _materials. Integrated and

cmrdinatea they will pronde a powarful trairiing

educators wgrklng with them. By sharino the

production workioad between the two provinces,
the project became manageable and econom:-
cally feasible. The main reason this development
has not been undertaken earlier is that it is too

large for any single jurisdiction.

The initial pannars in this vsnturé, in addit-on to
the two_educational television authorities, are
Camosun College in Victoris and Grant MacEwan
-in _ Edmonton, Alberta
Further Education Services, and Alberta Cuiture.

Others will become involved as the project
develops. The training materiais will be broad-

o |
bt



cast over the Knowiedge Network and ACCESS
Alberti. and the training packages in vldeo

subsaquém distrlbutlon thoughout B C., Alberta,
the rest of Canada; and probably internationally,

since nothing similar exists eisewhere;

Nﬁu mrdlo-Pulmonary Resuscitation (CPR)
Training

CPH is & claaslc example of volunteer actlvity

which requires training for. competent perform-

ance of a vital Iifs—uving sklll _It is classic in the
sense that no one learns CPR for thair own direct

benefit; it is only useful in helping others. Thus,
it is a highly laudabie volunteer _program in terms

of the discussion in the introduction of this pape:

relating to the trend toward peopie fééllne

helpiess to assist one another.

Cltlzen CPH has beenr proven to save lives by

sustaining basic I8 support systems in ermer-
gency situations until advanced live support
systems arrive on the scene. This movement
lias advanced with littie support from the

medical profession; In fact; from time to time,

there _has been resistance. Adult educators

throdghout B.C. have been supporting CPR
**** at all levels, including
instructor trainlhg

Infabruary of 1983. during Heart Month a mass

CPR Heartsaver Course was broadcast over the
Knowledge Network, and in one evening_ over

3,500 citizens of B.C. were added to the ranks

of those  knowiedgeable about and able to

perform CPR. This remains the largest live,;

interactive educational television event in the

history of the Knowledpe Network. it marked the
culmination of months of collaborative prepara-
tion between adult_ educators and CPR volun-
teers both centrally and in communities
throughout B.C, In Vancouver; adult educators
from _the Justice Institute  and- Vancouver

Community Coilege worked with CPR people and

the Knowiledge Network in the preparation of

filmed video segrents for the broadcast which
would carefully and ciearly demonstrate proper
CPR technique and provide basic preventive

information about heart disease. Print back-up

rosodréé materla!s were aliso prapared for
distribution. in other communities; locai adu’’

educetors worked with CPR volunteers to

organize a loca! training event. to w:ragiairound
thé - television . broadca3t;

hands-on practlcal portion of the Heartsaver

Course. This_involved having practice manne-

quins _on hand and sufficient numbers of

instructors to handie whatever number of

students showed up at the learning centre or
whatever local facility was being used.

Over 50 B C communities that nlghi experi-

enced the power of collaboration between aduit

educstors and volunteers in extending learning

opportunities across the Province's geographi-

cal barriers at iow cost, while at the same time

raising pubiic awareness aboit an important
voluntary movement in our society.

Voluntoon in Adult Educatlon Basic thoracy
Programs

The use of volunteors in basic Iiterary programs

in B.C. dates back to the 19208 when the

Vancouver YWCA utilized volunteers to work with

young factory workers. These volunteers worked
with young women in 'elementary’ reading and

writing skills. Numerous ad hoc adult. lnteracy

19808 lncludlng programs in neighbcmrhood

houses; _libr - and . community service

organizations. Howaver, it has only been over

the - jast decade; with the introduction of aduit

basic education _programs within the post-sec-

ondary learning environment in B.C. that the use
of volunteers in the instruction of aduits in basic

reading; -writing, and speaking skills has

flourished.

Tio pioneer programs. Vancuuvor Commumty
Coliege's “Home Front Learning Program” and

Douglas College’'s “I Care Program”, modslied
the development of numerous adult voiunteer
lteracy programs delivered by community
colleges; school districts, church  groups,
voluntary organizations, and libraries. The
growth, especially over the iast five years, has

given aduits with low educationa! ievais new
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opportunities in adult education In British

Coiumbia.

The concept of volunteer tutor programs. where

treined tutors are metched with edulta who need

sufficiently at Fraser Valiey Colleoe in _Ab-
botsford and_ Chilliwack, The program,; initiated

in 1982 by the Aduit Basic Education Co-or-

dinator, has expanded over the last few years to
inciude students in English language. training and

adult special education. Prsently, there are four

co-ordinators supervising over _eighty trained
tutors and as many students; who meet one to
three times a week at the Coilege, in the
students’ homes, the tutors’ homes, or other

mutually convenient places; to engage in

learning basic reading and writing skills.

The f four tutor progrems at Fraser Valley College

operate on a similar philosophy and format.
Coordinators  are fully _respongibie _for alil

activities within their programs. This invoives.the

process of advertising, assessing, designings
training, matching, supporting;_recording; and

developing. In this way, coordinators are ciosely
linked with students end tutors, and a three-way

based on. comniunioatlon equality. end commit-

ment--a system which has proven itseif over the
last four years.

Adults volunteer in basic litereoy programs for

many reasons. Primarily, they have a desire to
fulfill neede they heve as individuals Some are

service. Some are seeklng new experiences in
terms of skill development of career expioration;

and some have altruistic feeiings of simply

wanting to heip. Other volunteers wish to meet

new people and become part of a group. Stil

others are unemployed and. went to remein

as an onportunity to Reep their professionel skills

up to date. Tutor training is attractive to these
volunteers since the skilis  and _ information

gained are valuabie and transferable. A number
of the senior trained volunteers are now working

part-time as Aduit Speciel Education Learning
Assistants. They work with disabied _students,
assisting with their integration into academic and

career programs at the Coliege.

There are other. exemples of tutor treining
tracisferability. One is the basic literacy volunteer
who Is now aiso volunteering in a kindergarten

class. She states with pride; “i don’t need to be

told what to do. | understand, and I know that |

am a real help. " Meny volunteers have. reported

the thrili of recognizing and understanding their

own children’s iearning - difficuities. it pieases

them as parents to be in a position to assist.
One _volunteer; _after _tutoring for two years,
changed his career goai and is now enrolled in a

university teacher training _program. . Other

volunteers, who are also trained teachers,. have

acquired private tutoring jobs as a resuit of their

College tutoring. It appears that the benefits of

training and in-service to tutors can extend

beyond the volunteer tutor program.

Todey ] volunteer force hes a diﬂ‘erent rneke-up

than that of a decade ago. There is a greater

number of fully employed people volunteering

now, With more Ieisure time avallable, they are

looking for activities which are both satisfying
and rewerdina Also; increesing numbers of men
are beginning to volunteer in nurturing areas

such as tutoring. And finally, a younger group is

coming forward to .complement the mature

female volunteers who are stiil active. But even

this latter group refleets change since they seek

more chellenge end responsiblity in their

There ere some in edult education who feel thet

volunteers are uncommitted to their assign-

ments. There is_growing_ awareness, however.

among those who are using volunteers exten

siveiy. thet if prevlded with good initial treining.

treining. funding where possible. and reoognition
for service; committed individuails will volunteer

their time to heip undereducated aduits develop
one of the most significant steps in their aduit

lives--the motivation to read and write.
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Local Economic Development

This exampie wil have to be _ceasidered

somewhat metapharically to fully understand the

relationshios and implications But it is of such

current importance to adult eductors and

embodies the princrples under consideration

here so well as to warrant its inciusion.

Adult educators in B. C are belng encouraged to
embrace ideas. such as "Small is Beatutiful” as a

countervailing strategy to megaprojects and the

massive central training schemes into which we

inevitably get drawn Theae generally ‘are not

offer any | direct benefit toa specific communlty

Most significantly, they exist beyond the control

of the local people and adult educators; with
decisions being made by distant ‘experts’.

Persistent high unempioyment and the inability

of these centralized programs to do _anything

about it, had led many. peop!3 to seek local

solutions. This inevitably invoives delving into the

informal - economy, - which _is;, by definltlon.

involves looking for productlve ways to provide

and exchange goods end services in_an
employment market where there are no formal

jobs availabie.

The informel economy. of course. inciudes the

voluntary sector, which is & massive provider of
Important services, but not deemed_ productive

by the formal system since no money changes

hands. The establishment of partial or total

Trading System (tETS) currently being pro-

moted In B.C., is an important means of

exchanging needed goods and services when

jobs and money are limited.

The identification of new local markets and

products which could be developed locally as
substitutes for ‘imported’ products are key
strategies for enhancing the iocal economy. The
main point here is that these are areas of control
and_decision that rest in the hands of local

peopie. Economists ciaim that 25% of a iocal
economy cen normaily be controlied iocally.

While that is a frighteningly low percentage, it

P

equivelents. and can make a big dufference to

life in a community. The re-emergence of

foodbanks and related emergency service3 has

been another area of locel response, organized

and operated extensively by volunteers:

ln all of these areas of informal economic
activity. aduit educators can_and are pilaying a

major_role;._ raising awareness, providing _train-
ing, helping coordinate voluntary servicas--an

excelient example of formal systems breaking

down or proving inadequate to the task, and new

partnerships of informal systems, inciuding aduilt

education and volunteers, emerging to meet the
challenges.

Conciusion

it should be evident from the preceding

examples that not only can this Strategy of

partnership strengthen our. respective systems,

but analogously, other human service systems

as well: Perhaps the most intereeting irnplication
of all of this is the potential for adult educators,

building upon their own experiences working in

partnership with volunteers, to play initiating,
ieadership, and/or catalytic_roles with other

human_service sectors in the expioration of

creative new partnershups with volunteers and
the voluntary sector.

lt is a constructive appreeoh to a major dilemma
which is facing society, requiring no denigration

of the professlons or their expenise-merely an

potential is enormous and the edd-on cost is

negiigible. Not only are the practical problems of

providing increasingly expensive human services

effectively addressed, but a major step will
simuitaneously. be taken towerd reviving the

human spirit of our people and their communi-
ties.

Most solutions to human problems seem to
require massive amounts_of money:_This one

requires iittie or no additionai finding, oniy

attitude changes. It is a solution in which adult
educators could be in an ideal position to play an

barriers and heiping integrate formal and

14



represents a partial return to the old days,

except in the present day context the emphasis

is on genuine - partnership, with each partner
having sophisticated skills. and a wealth of

respective experience to contribute.



THE PRGFESSIGNAL ADULT EDUCATOR:

A PROFILE DEVELOPED FROM
B.C.'S ADULT EDUCATION ASSOCIATIONS

James E. Thornton and Richard 0. Kavanagh

Who are the profasslonal adult educators. where

are they working, what are their _distinguishing
features, and what are their opinions about the
salient characteristics of the profession and of

the professional? These questions formed the
basic purpose of this paper which was to

develop a profile of the adult educators in British

Columbl To answer these. questions we
decided to conduct a survey of the. msmbera of
the__professional. associations involved. in tha

education of adults, asking them directly. Our
strategy was to approach groupings of individu-
als relating more to the profession, than to a job
per se. The provincial education groups

associated with the Pacific _Association__ for

Continuing 7Egt£gailopy(PAeE) were contacted,

and their members canvassed through a mailed

questionnaire.  In- addition the continuing

education personnel of the three provincial

universities were also surveyed.
iﬁif&&ﬁéii&ﬁ

profession is community joined ,,,‘Ero@,saiongig
are often said to be committed to and identified

with their work so that its meaning for them is a

central life interest® (Yerka, 1981:52). The

raison d'etre of this communlty is to share and

control advancing knowledge and development
among its members.

Adult sducators possass abmtlgs. to assist adults

in their learning endeavours. Education involves

engineering tha milieu to facilitate this learning.

PR
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Adult aducatlon is increasmgly called upon to
contribute to solving society's problems: unem-
ployment and under-employmant. the chaos of

lifestyle and leisur

66665?65 Educatlon ls alwaygvain;lngentional

activity, intended to transmit worthwhile know-

ledge and attitudes in a morally acceptable way

(Moore, 1982). it is because of this claim

{vaiued product by an acceptable procass) that

adult_education_has galned lncraasad attention
in_our society and in public policy pronounce-

ments. Thus, those who practice t"a profession
are worthy of study.

Who are tho Aault Educators ln B.C.?

We intend that the adult sducators shouid spaak

for themselives as much as possible; therefore;

narrative and reference are minimal; while data

are presentad in descriptive and tabled form.

A total of1 104 questlannairas were maaled to

members of eight professional associations

affiliated with the Pacific Association of Continu-
ing Education (PACE) and to continuing
education personnel of the three provincial

universities. The numbers of questionnaires

mailed to membership of each association, the

numbers returned and the rates. of _return_are

reported in TABLE #1. 80
memberships; the 435 qﬁasti&hhalres raturnad

represent 518 association memberships for an
offective rate of return of 38.6% from these
professional groups.



Adult Basic Education - 1
Assoc of B.C. (ABE-ABC)

N

Association for Community
Education in B.C. (ACE-BC)

Adult Special Education
Association of B.C. (ASEA-BC)
B.C. Association of 1
CQ'riti’riiJitié,EdUbiiiﬁ’ri o
Administrators (BCA-CEA)

Pacific Association for -
Continuing Education (PACE)

9\ |

Private Career Training
Association (PCTA-BC)

Saciety of Vocational
Instructors of B.C. (SVI-BC)

Teachers of Engiish as an

Additional Language (TEAL-BC)
Training and Development Society
of B.C. (TDBC)

10. University Continuing Educators

TABLE #1
DISTRIBUTION OF RETURNED QUESTIONNAIRES
BY PROFESSIONAL GROUP

Membership

214

(NOT SURVEYED)

164

486

144

- ﬁeturns o
Numbers Percent
33 35 26.3

28 13.0

11 38.7

48.7

40 20 50.0

20

34

435°

*The returned qu stionnaires

identfied 518 memberships (38.6%) in these professional groups.

Eighty-three of the respondents indicated that they belonged to more than one of the associations

surveyed.
Sex

Of the 435 respondents who returned question-
naires; 10 did not indicate their sex. Of the 425
valid responses; 248 (57.9%) were from women
and 179 (42.1%) were from men.

Age

Fifteen of respondents did not indicate their age:;
however; among the of 420 valid responses, the
respondents ranged in age from 22 to 74 years.
The distribution of respondents by age groupings
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is reported in Table #2. The mean ags of the

respondents is 42.7 years; and the median age

is 42. The age dnstributlon ls conslstent with

educators entsr the field after having worked in

another career or profession; thus accounting in

part for higher average age among those that

have been in the profession for 10 years or less.

Meisner, Parsons & Ross; .379) Many adult
TABLE #2

Blgi'RITBUTION OF RESPGNDENTS BY AGE GROUP

Age Group Number Percent
22 to 29 24 5.7
30 to 34 50 11.9
35t0 39 114 271
40 to 44 87 20.7
45 to 49 50 11.9
50 to 54 37 8.8
55 to 59 28 6.2
60 to 65 19 4.5
65 to 74 13 3.1

Proximity to Vancouver

Most -of the associations which were surveyed
for this study have significant membership in-the
Lower Mainiand area and conduct most of their
meetings there. _However,. many of their

members reside and work eisewhere. The
business of an association and itg professional
identity are shaped by the influence that
members have on one another. -_This in turn is
influenced by the ease of interaction ariong the
members and_their_ability to take part in the
afairs of those associations that provide them
professional relevance. Thus we wanted to
know how easy it was for members to come to

the meetings of these associations.

Te maintain anonymity the direct and preF rred
question—~in what city do you work?--was not
asked as it would likely identify too many people.

Nonetheless, we wanted to know something
about the numbers who would have some

difficulty to come to the annual generai meetings

and other meetings cf their association because
of distance and _other_barriers to travel. The

geography of British Columbia makes it difficuit
for some to travel even a few kilometers for

e - 13

18

meetings primarily because of the Strait of
Georgia and the Coast Mountains. So the
question that was finally asked was: How long

coes it take you to go to Vancouver by car and
ferry (in hours)?

Df the 403 respondents who unswaréd the

them one half-} hout or _Jess

Vancouver”. Of the remaining 186 respon-

dents, 60 (14.3%) live or work one half=hour to
two hours from Vancouver. One hundred and
twenty six (31.3%) of the respondents live more

that three hours from the city. Of those that live

more _than _three _hours from Vancouvar 57

"to go to

éifif&fiy Such tlmgiggqgtyglntiai ;egqlre that

each of }!‘IQQ{O@S@OMI qrohps adopt a vanety
of ways to keep in touch with its members and to
enhance the continuing professional education

opportunities essential to them.
What Is Their Work?
Employmont Smus

reported that they were employed full time,



while 24 8% (&) BB) were employed pert-time Of

the remaining 35 respondents. 2.1% (9) were

were tinempioyed tind 4 4% (19) were not

52.6% (152) ere men_and 47. 396 (137) are

women; however, of part-time workers 16.0%

(18) are men and 83.6% (92) are women.

Yeere in Adult Educetion

The respondents have worked en averege 10
years in the field of adult education. while just

about 50% of themn have worked in the field for 8
years or less.  About 32% of the respondents

entered the fieid during the past five_ years

Clearly indicating the growth that has occurred in

some aspects of the fieid during the past
decade. Those who are employed part-time
have been in the fieid an average of three years
less than those employed full-time ks
believed-that most of these new adult educators

are_teaching English as a second ianguage and

other specialized coilege programs in the heaith
and technicxl areas. However; &8 more rigorous

analysis of the questionnaires will be necessary

to ascertain areas of growth in the fieid.
Ernplovir

The eolleges and uni\iersities are the ierﬁst
single category of employer: 46.0% (198). The
public _schools empioy. 15.8% (68). and the
vocational/technicai . institutes _employ -7.0%
(30). Government departments including health
and social service agencies employ 8.9% (38).
Industry and commerce employ 4.4% (19) and
only two respondents .gave a labour union as
empioyer. _Twenty-eight (6.5%) are _seif-
empioyed, whiié 18 (3 5%) work for proprietag{
schools.

institutions and “others” coniprise 2.6% (11) of

the respondents
How They Started

About 6,396 (269) o the respondents reported
that they started in adult @ducation as a “new
job opportunity”; while 10.0% (43) gave - “went
to school” and 9.6% (41) cited - *volunteer
work” as reasons for starting In the field of aduit

education. “Change in job requirements” and
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respectively Eight percent. (34) of the respon-
dents gave “other” as their reason to describe
how they started as adult educators.

Work Day Activities
The respondents were asked to indlcete the

work -activities, These deta are reported in
TABLE #3. Over 83% (362) of the respondents

spend some part of their work time invoived in

program pianning activities. However 30% of
the respondents spend less than 10% of their

time program planning, and another 30% spend
more than 30% of their time in_this activity.
Fifty-one. (14:1%) spend more than 50% of their

time program planning

Seventy-four percent. (321) spend  some part of
their work time on administrative_ activities: of

these; about 30% (88) spend more than 50% of

their time_in administrative activities. As might
be expected those empioyed full-time spend

more time in administrative activities than those

employed part-time. Tea eaching or training is the
primary work activity of 296 (68%) of the

respondents. Over 50% of them spend more
than 50% of their time teaching. This group is

composed of many part-time_adult educators:

those employed part of the year, those

empioyed part of the day, and those employed
under short term contracts: in contrast

_In contrast to

administrative activities, pan-tcme employees,

on average, swnd more time teaching than
those who are employed full-time: Forty-eight

percent (209) of the respondents report

counseling as-part of their work activity. No one
spends all of the time counseling. Only 12 of the

respondents (2.8%) indicated that they spend

between 25-60% of their time counseling.
Seventy-eight respondents spend on average

34.6%_of their work time in non-adult education

activities; however. these respondents account

for only 17.9% of those responding. _They

namod activities associated with education of

children (teaching and administration) in this
category. Other adult education activities cited
by seventy respondents (i8.1%) inciuded

research, tutoring, testing and professional work
with the associations.
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TABLE #3
SUMMARY DATA OF TIME SPENT IN vmous WORK ACTIVTIES
Work Activities Mean % No. of % of ail
Time Resp'ts Resp'ts
1. rogram planning 25.7 362 83.2
2. Administrating 31.9 321 73.8
3. Teaching/training 43.9 296 68.0
4. Counseling 10.6 209 48.0
5. Consulting 13.5 200 45.9
6. Non-adult education 34.4 78 17.9
7. Other adult education 13.2 70 16.1

PACE are reiatively niew, most having organized
only since the mid 1970's: Aiso; many of the

members of thm organlzatlans obtamed the:r

income?

Annual individual incomes ranged from a low of

$600 to a high of $85,000. The iower incomes

are reported by those who are part-time paid or

unpaid and_volunteers; while those who are
full-time paid and seif-empioyed account for the
higher incomes. There were six respondents
who report no income. Fifty-three respondents

(12.2%) did not answer the question. The mean
average income is $33,413 with ¢the median
income of $35;000. The median income for

ose  workin part-time _ is  between
$15,000-$20,000 anc the median income for
those employed full-time is Dbetween

$40,000-345,000.

those  working

Professions! Characteristics

The fieid of adult education has matu-ed
extensively over the past 25 years since many of

the professionai studies of it were done.

Campbell- (1977) has reported extenslvely on

some of these studies. However, the
professional organizations that affiliate with

=

tlonal-technical) ' and fbund theméélves lnvolved
in the educatlon of adults as a new job

opportunlty"

numbers of practitioners have retumed to
univeraiiy for further training in adult education

or sorrc aspects of it-for éxample. teaching

oducation. and the Iiko Many of these job
changes might be considered lateral within the
same general organization. All of these factors
determine, it seems to us, different perspec-
tives among respondents as to their professional
identity with “adult education”. This line of
thinking is based on the literature reported by
Alien (1961); Campbell (1977), Houle (1970,
1980) and Knowies (1980) among others. To
gein some sense of this professional identity
among the members of these groups and the
leadership of adult education in the province, we

asked the following question:




WHICH OF THE FOLI;GWlNG STATEMENTS BEST
CHARACTERIZES YOU? (check one)

1. ___ a professional adult educator

2. ____ a professional (in another field)
responsible for the education of

B adults

3. __ . a practitioner respensible for the

education of aduits

Over ﬂfty-feur percent (230) of those respond-

ing indicated that “professional adult educator”

best characterized them; while 29.5% - (125)
believed that “professional {in_another fieid) "

best characterized them. Sbdteen percent (69)

indicated that “practitioner” best characterized

them. These responses reflect in part the
educational preparations of the respondents in

terms of level and specialization. The choice

sesms also to reflect whether or not the

respondent obtained  “professional certifica-

tion® in another field prior to their undertaking

work activities involving the education of

adiis—for example, , nursing preetice or teach-
mg in the public schools. This question will be

used in & subsequent section to chaiacterize
differences in employment status among the
reapondents in these professional groups.

Educatlon
Nearly 66% (286) of the respondents report a

advanced cenifncatiori including graduute de-

grees. TABLE #4 summarizes the educational
background of the respondents.

In terms of educational specuahzatuon these adult

educators bring an eclectic and rich mixture of
disciplines to the field. Of the 46.2% (201) who

indicated that they held a diploma or certificate

over 75% reported their Sﬁcialization as

teaching. Business and management, nursing

and several technologies account for the

balance. Of the 286 (65.7%) indicating they

held a baccalaurate degree, 57 (20%) indicated
specializations in education, while 194 (69%)

indicated the arts and sciences and 31 (11%)
indicated professional- -programs (gu[surlg: busi-

ness, and law). Of those . holding & master’s
degree (44.4%: 180), 31% (56) are in

educational epecializations and 17% (31) are in
adult education. Of the thirty five (8.0%)

doctoral degrees. seven are reported in adiilt

education, nine in wucatlon and nine in the arts
and sciences; ten respondents did not specify
their doctoral specialization:

Continuing Professional Education

The respondents are actively engaged in a

variety of contiauing professional activities which

provide for their continuing development profes-

sionally and maintain their professional affili-

ations. We asked the respondents to indicate

the continuing professional development activi-

ties they had completed during the past twelve
months and what their plans were in the next
tweive months.

Level of Education
1. Some eollegell:lniversiiy
2. Diploma or Certificate
Baccalaureate

3

4, Licentiate
5. Masters degree
6

Doctoral degree

TABLE #4
SUMMARY DATA ON EDUCATIONAL BACKGROUND

Number Percent*
83 19.1
201 48.2
286 65.7
1 2.5
180 41.4
35 8:0

* Exceeds 100% due to multiple responses in all educational categories except for doctoral degree.
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Complstad. of the
respondents indicated that they “attended
conference/meetings”, while the two other most
frequently cited forms of continuing education
were “self-directed reading” (78%; 323) and
“attended workshops/short courses” (78%;
323).  Fifty-three percent (218) of the
respondents indicated that they “gave a
speech/presentation” during the past twelve
months. About thirty percent (127) “took credit
courses” or “worked on an advanced degree”
during the past twelve months.

Plans. For the next twelve months (1986) the

respondents indicated that the same four forms
of continuing education wiil be their preferred
activity:  “attending conferences” (88.8%:
356);  “attending workshops/short course”
(80%:; 321).

303); and

“self-directed reading” (75.6%;
03); - “giving. speech/presentation”
(43.4%; 17a3). Clearly these are activities
associated with the affairs of professional
associations. It is interesting to note that 17.9%
(74) of the respondents “published” during the
past year; while 22.7% (91) plan to pubiish in the
next twelve months. Eighteen percent *“took
credit course” last year and the same
peroentago will take credit courses in the
coming year. Over 13% indicated that they
“worked on an advanced degree” this past year

and 14% have pians to take “work on an
advanced degree” in the next twelve months.

Opinions about a Profession

Liveright (1964) proposed that the basic criteria
of a profession are: (1) the existence of a

recognized code of ethics; (2) techniques of

Operation based upon some general principles;
and (3) controi over the professional behavior of
members (Campbell, 1977:60). Allen (1961)
proposed fifteen criteria of a profession (see
Campbell 1977; Griffith; 1980). Among these

were: (1) maintenance of standards and codes

of ethics; (2) control over quality of practice; (3)
systematic body of knowledge; (4) formal
training; (5) control of certification; (6) autono-
mous and self-directing members committed to
the profession; (7) functions of the profession
divided into speciaities; (8) a full-time occupa-
tion with adequate remuneration; and (9)

recognition by the public and other profession-
als. Houle (1980) noted that the study of
processes of professionalization (dynamic char-
acteristics) has replaced the identification of
existing essential criteria (canons) of a profes-
sion. Thus the respondents were asked to rank

characteristics essential to their deveioping
profession. Criteria proposed by Allen (1961)
were rewritten and the respondents were asked
to rank only three that characterized a
professional organization. These data are

reported in Tabie #5.

Encouraging professional deveiopment
SGtting academic stendards

Seeking rocognized pubiic mandate
Eitisnshing labby on public policy
Formulating ethical standards

Establishing poer review mechanism

Lobbying for Ilcénsure

TABLE #5

Opinlons about Professions

Hoqulring membership in professional organization

Percent Number
Ranking Ranking
84.4 367
48.7 212
40.0 174
34.5 150
30.8 134
14.5 63
1.7 A
5.7 i5
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For our purposes we summed the first, second
and third rankings for each characteristic to

obtain the absoiute number of times the
characteristic was seiected. Thus provided a

crude ranking of all eight characteristics. The

vast majority of the respondents (84.4%; 387)
checked “encouraging professional develop-

!'39“}1?&,”‘9 primary characteristic essential to
the professions. “Setting academic standards”
(48.7%; 212) and “seeking recognized public

mandate” (40%; 174) were distant second and

third choices. There is extensive discussion in
the adult education literature about professional-

ism and leadership. There seems to have been
iittle study of what adult educators actually
belisve should be the preferred professionaliza-

tion processes their profession should support.

Brown (1984) noted:

lt is not known whether adult oducators

have a conscious sense of their own

occupational status and how they rank on

various measures of professionalism.
Such data would not only shed light on
how adult educators are in fact defining

professionalism, but aiso on whether
those who debate the future of adult
education are in real disagreement or are
simply not thinking of professionalism in
the same way (pp 101-102).

Space doas not permit a full exploratlon of how
members of each professional group ranked
these eight items. This question will have to wait
for & more detailed analysis of the data.
Nonetheless, this inital profile provides some

insight into the issue.

6§iriiarii -Bém isiéfiiiiaﬁii Behavior

professional competencies of the adult educa-

tor. Amcng those cited by Campbell (1977) are
Chamberlaine (1961), Aker (1963) and Robin-

son (1962). Chamberiain (1961), in a study of
135 adult educators (Iargaly senior administra-
tors), found these competencies most fre-
quently selected: (1) belief that people have the

potential for growth; (2) imagination in program

deveiopment; (3) ability to communicate effec-

tively in both spesking and writing: (4)

understanding the conditions under which aduits

are mostly likely to iearn; (5) ability to keep on
learning; (6) effectivenass of group teadership;
(7) knowledge of one's own values, strengths
and weakness; (8) open-mindedness; (9
understanding of what motivates aduits to
participate in programs; and (10)  strong
commitment to aduit education (Campbell,
1977:53). These ten behaviors were used in the

present study.

Ability to communicate effectively
Belief that peopre can devalop
Strong commitmant to adult aducation

Undmtarding what motivates aduits
Awaraness of one's own values
Ability to keep on iearning
Willingness to accept other's ideas
Effectiveness as group leader

Opinions About Professional Behavier

Percent Number
Ranking Ranking
56.3 245
43.9 191
32.4 141
30.8 134
28.2 114
25.7 112
20.2 88
18.4 80
15.4 67
10.8 47
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We summed agam the first. second and third

rankings for each professional behavior to obtain
an absolute number of times the characteristic
was seiected. This provides a crude ranking of
8l ten characteristics. In this exercise the
respondents were not in agreement about the
items. _Only a bare majority (56.3%; 245)
agreed to the first ranked item—"Abiiity to
communicate efféctivgly' 7777777777
third ranked items are largely articies of faith
about what a professional needs tc believe.
Further analysis of these items might reveal
differences among these professional groups;
however, this has not been undertaken as yet.

Analysis of Data
Professional Outlook

In tarms of amploymént status it makes no
difference whether _respondents characterized
themselves as_"professional adult educator”,

“other professional”, or *practitioner® for they

are just as likely to be “full-time paid",
“part-time ’::"7,.7 “unemployed®, or “not
working by choice®. However, those who

characterized themselves as " professional aduit

- educators” entered the field of adult education

as a result of “going to school” while those who

characterized themselves as "other profes-
sional® entered adult education as the resuit of
“change in job requirements”. Those who
characterized themselves as practitioners
tended to enter the field as "volunteer workers”

O as “entrepreneurs®. Most frequently the

»professional adult educator” was empioyed by

8 college or university; those who are "other

professional” are typicaily ‘employed by a
vocational/technical institute or heaith and social

service; and those who are "practitioner” are

employed in industry, commerce or financial

institution, voluntary association and self-
empioyed.

Womgn in the. survey tanded to charactorlze
themselves either as “professional adult educa-
tor” (63.1%; 142) as compared to men (36.9%;
83). or "practitioner* (61.2%; 41) as comparsd

to men (38.8%; 26). These differences are
significant. On the other hand, 53.2% (66) of

2y

the men tended to charac}ariza themseives as
“other professionai” as compared to 46.8%
(58) of the women. This difference is not

significant. There was no significant difference

among these professional outiooks with respect
to the number of years the respondents had
been in the field of adult education. Those who
characterize themselves as professional adult
educators have wor.ed on average two yearr,
longer in the fieid and spend more of their work

actlvity time teaching.

Summlry

lt has been twenty-five years since Nichalls and
Brunner's study (1959) on the membership of
the Adult Education Association of the U.S.A..

Their findings; aibeit with a nationai association,

suggested that middie-aged, well educated

males dominated the full-time paid positions in

adult education. Administration and organizing

activities at a program level dominated the work

responsibiities. The membarship of the AEA
was found to have less than 5% under 30 years

oid:

Only seven yoam ago Maisner. Parsons and
Ross (1979) published results of a random
survey of araduata students in adult educaticn

women, 29-34 years of age, five years of
experience in general adult education, previous

degrees in education and ambitions to work as

administrators. Are these trends continuing in
the composition of the adult educators in the

field and what features are most prominent?

What doesf gqg amerging prof‘le of the idult
educator ook Ike in British Columbia?
According to our respondents the typical aduit

educator is about forty-two years oid, with ten

years of experience in the field, and is more
fikely to be & worman (58%), living in the Greater

Vancouver area; and working full time earning
between 330 000 arsd  $54,000. Most of these

adult educator*: Those adult educators who are
men (42%) are more likely to consider
themselves as "other profmional' working in
adult education. Whether 8 woman or man, the
employer is more likely to be a pubiic institution



{school, collage and technical institute, or

government agency) and most work activities
involve program planning, administration ll'ld
teaching. They entered the field as a “new job
opportunity”. They are academically prepared
with a baccalaureate in arts (66%) and a

diplo‘ma/oertifucate (46%) or a graduate degree
(41%) In education (66%) Only 16% of these

spaciallzation in adult education. Conferences,
workshops and skiort courses. and self-directed
reading are the preferred activities for continuing
their profgssional development. Our typical
respondent feels that the professions should
strive to encourage “professional develop-
ment”; however, there is less agreement as to

what “professional behaviors” might contribute
to this development.
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THE TRAINING OF ADULT EDUCATORS IN BRITISH COLUMBIA

Denis J. Haughey

This p paper exammes provislon for the tralning of

professional adult educators in British Columbia
insofar as formal credentialied programs are
concerned.

ik aiso lwks &t provision for the training of

volunteers in the province, and focuses heavily

on the current state of in-service training and

professional development for the adult educa-

tion practitioner in British Columbia: in so doing;

it treats the issue of the extent to which current
provision is adequate, identifies needs which are
not being met; and focuses on needs and
opportunities for the future.

Formal Tralning

The formal preparation of professional educators

who choose to specialize in adult education in

Canada holds no surprises; with few exceptions

they obtain their training at a university. Shak
(1984) reports that ten of the thirty-two
Canadian universities offer ‘specific_training in

adult education. This training ranges from the
provision of certificates and dipiomas to
undergraduate and graduate degreea and up to

the doctoral level: While bearing in mind the

extrsmely eciectic backgrounds of adult educa-
tion personnei-—~Campbeli (1977) described the

field as being sustained by a relatlvely smail.core

,,,,, a very large
body of part-time teachers and voiuntesrs—
nevertheless, aside from ths reiative maturity of
its programs there seems no reason to beiieve

that British Columbia is either ideociogically or

practically any different from the rest of Canada
in_how it prepares its core professional adult

edication staff. indeed Seiman’s (1977) Chro-

nology of Adult Education in British Columbla
demonstrates the unique contribution made by
the University of British Columbia to the fermal

training of adult educators.

in 1957 the University of Britiah Columbia

embarked upon a full degree program in aduit

education, the first of its kind in Canada. By

N
Sy oty
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1960 usc Extension Bepartment had begun
in-service short treining courses for adcit

education workers and by 1961 the University
was offering the MA/MEd and EdD in Adult

Education. in 1968, Seiman (1977) points out,

UBC inaugurated the Diploma in Aduit Education,

while in 1971 the Instructor's Dipioma Program

for vocationai instructors was lainched as
Cooperaiive . undertaking of the provinciai bepart—

ment of Education and UBC Extension Depart-

ment; repiacing the Vocetional instructor pro-
gram operated since 1985. In 1981, Dickinson

reported that the Centre for Continuing Educa-

tion and the Department of Adult Education at

the University of British Columbia w were offering a

fali and winter series of workshops and short

courses in Vancouver, and a week long summer
program known as Chatauqua by the Pacific; the
latter having been held for the first time in 1973.

While since 1981 the provuslon of alternative

learning opportunities has declined, the Chatau-

qua program - has been discontinued and the
instructor's Diploma Program is being phased

out; UBC stil maintains regular university

programs at the Diploma, Master’s and Doctoral
ievel in Aduit Education.

made a modest contribution to the training of

aduit educators. or at leaat those undergradu-

adult edueation. especlally recreation admini-

‘its calendar cuirently Shows two

stration. 10%

undergraduste face-to-face courses listed

under the rubric of Aduit Education Program in

the Faculty of Education. One course encom-
passes program planning in_aduit education,
while the other embraces an identification of the
theoretical basis of aduit learning bahaviour and
the characteristics of adult education as a social
and Institutional practice. The University of

Victoria haa no structured Diploma or Degree

mentioned courses attract a full complement of
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students annually. as well as a slzeable sampie

currently offers no specific adult education

training courses neither do_any of the provincial

colleges offer any courses that can be

specifically credited towards a university qualifl-
cation. _in adult education. However, an

examination of the calendars of the three

ticularly in the fleld of educational administration.

a wide variety of undergraduate and graduate
courses exists that either aspiring or_ practising

adult educators might find to be of interest. At

the University of Victoria alone, these include
courses on Concepts and Theory in Administra-

tion, Organizational Analysis and Deveiopment,

Philosophy and ~Administration and directed
studies opportunities in areas of the candidate’s
interest. In .addition; through their Faculties of

well-qualifiea graduate studenta to study at the

Doctoral level under a special arrangements

provision. Under _this provision; applicants are
permitted to structure a graduate program that
meets their unique _requirements, _including
those reiated to the discipline of adult education.
During 1985-1986, as a resuit of this innovation,
at-least two practising adult educators in B.C:
will _have eamed PhD degrees from the
University of Victoria, with substantiai concentra-
tions in aduit education.

A related deveiopment, perhaps. iliustrating the
strength of demand for graduate work . in
education, inciuding adult education, and
underscoring the need for fiexibility with respect
to residence requirements on the part of the

traditional B.C. university providers, is the

emerging influence of American universities in
B.C. Gonzaga University has_made incursions

into South-Eastern B.C. in the past few years,
while Brigham Young University has recruited a
cadre of twelve Doctoral students in education in

the Victoria area in the past two years. Five
Victoria candidates with &duilt education teaching

and administrative responsibiiities earned EdD

degrees from Brigham Young University in 1985
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and this umversity is currently recruitino a

second group of students in the Victoria region.
A key feature of the BYU program is its

compressed residence requirement and the fact

that by sending its faculty to where the students
are, rather than vice-versa, it acknowledges the
special_needs of the mature, career aduit
educator and attempts to accommodate to his

or her Iifestyle and job circumstances.

B C. universities seem ln the mam reluctant to

Coneemmitantly the. issue as to the equuty of

provision of formal training for those aspiring or
practising educators not within _ commuting

distance of the Lower Mainland university ciuster

is a pressing one. Despite the development of a
distance education _capability by aill three

universities and the lncreasing sophistication of

the provincial telecommunications authority, the
Knowiedge Network, no B.C. adult educators let

alone those in rurai B.C. are currently abie to

earn a formal credential in aduit education
entirely at a distance from a university While, as

will be shown later, the Knowledge Network was

a highly requested vehicle for adult edication
in-service and professional development; and

indeed has been used in an experimental way on
at least one occasion, it remains largely

neglecteq as a delivery medium insofar as the
formal training of aduit educators is concerned,

though in fairmess it should be noted that_the

September 1985_Open University Consortium/

Open Learning Institute course listings show five
UBC distance education courses in aduit

education.

seak to prepare thernselves for a career in the

field through formal channels still appear to rely
heavily upon universities for their pre-service

training. That this group, however, constitutes a

minority of the aduit education work force was
pointed out by Campbell (1977) when he
observed that “...aduit education in Canada
remains largely the work of enilightened
amateurs who are obliaed to detine and deveiop
required skilis through their work as they go
aiong” (p.31). There is evidence that the

situation in B.C. in the past five or six years has
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deterioreted insofar as the prowsion of traunung

for _adult educators, either pre-service or

in-service is concerned, though some attempts
by the Continuing Education Division of the

Ministry of Education and by various professional

and volunteer groups are worthy of note. What

seems ciear, however, is that the demands

being placed upon adult educators in B.C. merit

8 more systematic approach to professional
development. A brief review of this issue foliows

in the latter part of this paper foliowing some

comments about the role of the volunteer sector
in professional development.:

The Training of Voluntesrs

The. exact number of volunteers uctive in sdult

education kinds of activities in B.C. is unknown;
though by extrapoiating from experience in other
parts of Canada and in other parts of the world,

one can safely conclude that the volunteer force
is_extremely pervasive. Concommitantly, while

according to Ciague (1985) a great deal of
volunteer training occurs in B.C.; much of which

is _diracted towards_ aduit ‘education activities,

there is no singie educational agency responsi-

bie for the overall training of volunteers or for
their professional development: Because. of the

extreme diversity of tasks Involved in the
volunteer role, the preparetion and sustenance

of volunteers tends to be highly idiosyncratic.

Exoerience in 5 6 points ggtxt@tfvoiqntfeeri

tend to be involved with agencies or bureaus for

a specific purpose, for exampie the training_of
helpers for museum _education; patient auxiliary

care in the heaith field; or the recreation area.

Their initial training therefore, and their continu-
ing training, where it exists, tends towards very

specific purposes. With some notable excep-

tions no school board, college or university in
B.C. is currently, or formerly has been;

responsible for overali volunteer training. Some

community schools get. involved in_ training

communlty colleges have made good use of
volunteers as tutors for Iiterscy. aduit basic

education; English as_a second ianguage, and

for speciai education programs, among others.
The community-based recreation movement in
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B:C: makes wide use of volunteers in its

programs, but again their training is generally

peculiar to the organization to which they are
sffiliated and the standard and effectiveness of
this training varies widaly:

While volunteers have been involved in the aduit
education enterprise in B.C., their preparation
and continuing deveiopment is not subject to
any provincial training norms and, even when

specifically directed towards aduit education

activities, appears to be haphazard and

unsystematic. This is not to say that individual

agencies in the province do not do a good job of

preparing their volunteer workers, but it is to
suggest that standards of training vary enor-

moiisly and _the training programs themseives
are in the main independent of any kind of

structured euidance from adult educational

agencies. Minuk (1982) pointed out the growing

edricstion component of part-time ‘personnel in

in that _ yeer pert-time administrative

that

personnel in aault education outnumbered their
full-time counterparts aimost three to one, while
part-time instructional faculty exceeded full-

time instructors ten to one. In addition; Minuk
cited Lowe’'s (1975) assertion that only a few

full-time personnel empioyed in adult ed sation

had been formally trained for the area. The
rainina and professional development of volun-

teers in B:.C.; therefore, offers few object
lessons in eniightened practice insofar as the
adult education community is concernad.

The Need for Profsssional Development

is a. more systematic epproach towerds the

preparation, but more specifically, the profes-

sional development of existing aduit educators in

B.C. warranted?. Professional deveiopment is

used broadly to sncompass any kind of formal
or informal learning experience designed to

enhance the competence of an adult education
practitioner. Whiie this province has often been
criticized for its ostenrsible _general fack of

eniightened poiicy-making in aduit education in

generai, there seems to be no room for
complacency insofar as this issue is concerned.



Britlsh eolumbla cannot afford to isolate its adult
education community from issues and trends in
the fieid, a field that is becc:ning more

intar-connected and lnterdependent ‘world-wide

and tinat requires increasing sophlstlcatlon on

the part of the practitioner. Agnelli (1983) in a
Council of Europe report on higher education
and research, points out that universities must

grapple with the issue of how to quickly acquire
the tools and concepts required for the
education of those who will manage the cultural,

economic; and technical changes being acceler-

ated by the continuing revolution in information
technology and the enhanced capability of

telecommunications systems. A key issue for

Agnelli is the training of those who must learn to
live in the technological society of the year 2000.

For B.C. aduit educators, therefore, both those

preparing for and those already in the field,
there is no question but that they cannot afford

to ignore the provincial, national, and Interna-

tional issues that confront them; and increas-

ingly; it would appear, these key issues of the

day have global applicability. The growing
concern of world populations with environmental
issues, resource aliocations, paace education,

and social justice cannot be ignored by the aduilt
education community in B.C.; however parochial

some segments of it may choose or be forced

to be. Two issues then arise with respect to the
training and continued development of adult

educators: (1) What do adult educators in B.C.

need to know, and (2) How should aduit
educators in B.C. best acquire what they need
to know? The remainder of this paper will

concentrate upon an examination of these two
questions by citing findings based upon activities

carried out by the Ministry of Education’'s

Continuing Education Division, and by other
bodies in B.C., and by the introduction of

opinion and observations from other quarters.

With respect to this first question; what do aduit
o’duoato’ri i’ri B C rieéd tjq”gijow. th'e'i ﬂter

personnel in the Divlslon of Contlnulng Education
of the Ministry of Education; from officers of

various professional adult education associa-
tions in the province, including PACE, from

upgvers:ty personnel and from the literature of
adult education, speciflcally that pertaining to
B.C.

A key unpubllshed document  was found entitled
“B.C. Continuing Educators’ Professional Devel-
opment Survey Final Report” by John

Stonehouse (1981) in consultation with Donna
n.  This document confirms. that
between 1978 and 1981 Dr. Ron Faris of the

provincial Continuing Education Division had, in
cooperation with various provincial bodies and

individuals; spearheaded an attempt to create a

professional development plan for the adult

education commiunity in B.C. The document
itself represented a survey of continuing

educatlon practitioners as the first step towards
the creation of Such a plan, and__was an
outgrowth of the so-called Faris Commission

(1976) &'-* recommendations from the 1979
Rural Institute at Naramata that a “skill profile

and programmer orientation” be developed for

adult education practitioners in B.C.

Such a skil proﬂle was subsequently developed

with the help of practitloners and encompissed

seven core skills. With the leadership of a

provinoially funded profeasional development

consultant; Russ ﬁcey a very successful C.E.

Progrommor’o Mmuil was produced and in

Professional Bevelopment Committee (CEPOC)

a atan véas made towards the oroductlon of two

with Communlty and “Managing Time and
This was the beginning of an

Workload"
attempt, in Faris' words “to lay plans to

systamatically improve the professional practice
of adult educators in British Columbia”.

Stonshouse's report confirms that the CEPOC
was at the same time interested in a program of
studies which was relevant and accessible to

adult educators, and would include areas of

learning which would complement the compe-
tencies outlined in the skills profile. Unfortu-

nately, owing in part to the shrinkage in funding

from provincial sources, the two previously
mentioned modules from the skilis _profile
received only limited dissemination and were not
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fully irnplemented throughout the field Neither

was any work done on the remaining modules.

Nevertheless, it is clear from an examinatlon of
the Stonehouse report that adult educators in
B.C. had definabie professional deveiopment or
in-service needs that they felt shouid be met:

There is no reason to believe that in 1986 these

needs are any less preeeing _Stonehouse
achieved a return of 64% on his survey, that is

128 of the possibie 200 practitioners responded,

and respondents were distributed among com-
munity colieges, school districts; and other

post-secondary institutions. Respondents were

asked to rate themselves against seven major

skilis a continuing education practitioner can be

expected to perform. These were: assess

community needs, plan courses and programs;

promote and market courses ‘and programs,

manags courses and programs, manage per-
sonnel, practise communication skilis. and
conduct evaluation. Practitioners indicated their
weakest general competence area as “conduct
evaiuation™ while the two strongest areas were

“pian courses and pgeg[ams ‘and “manage
courses and progra

'ses and programs®. Other interesting

Other
findings from this report centred on respon-

dents’ perceived needs for profess-onal devel-

opment as identified by themseives, the three

top priorities, in order of importance being.
conduct formal and informal research, faciiitate

instructor training, and prepare budgets.

In addition, respondents identified a as the main

barriers towards their professional deveiopment,

aguin in prder of priorlty (1) the pressing

iselation. (3) lack of an apprppriate planned

program, (4) lack of institutional funds; and (5)
lack of priority given to continuing education.
The most frequently identified irnniediate  goal in

degree. While 89% of the fespondente had taken

some in-service training since becoming con-

tinuing education practitionere; interestingly 45%

of the respondents with six or more years of
experisnce had taken no academic course at all
since becoming a practitioner while 50% of ail
respondents had taken no academic (credit)

education 3ince becoming a practitioner.

R 1
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Clearly. bused upon the findnngs of this survey.
there was a great need for a systemutlc
approach towarr’s the professional deveropment

of adult educators in B.C.; and there was no

shortage of needs that they saw needing to be
met.

Somae other professionalf development actnvmes

that occurred in the 1980-1983 period were a

series of implementation workshops designed to

introduce to the field the provincially funded

manual An Introduction to Teaching Aduits; a
professional deveiopment. newsietter coordi-
neted by the Provincial Professional Devabp-

ment Consuitant and aimed at _part-time

instructors; and the use of the Knowlsdge
Network to broadcast & program *Teaching
Aduits: Getting Started” for novice and existing
adult education instructors:

prever., provincial government and profes-

sional body representatives report an almost

totel deciine of province-wide professional

development activity since approximately

1882-1983; though undoubtedly some local and

reqgionai efforts have occurred since then. For
example, the B.C. Association for Community

Education carried out some ten workshops
throughout the province in 1984 and PACE,

BCACEA, and other associations huve used their

annual meetings to try to meet some of the

bership. What cleaﬂy has not continued
however; is any kind of gither provincially or

professionel—body cdordinated attempts _to

B.C. adult education community by anything

other than the most sporadic of means. Despite
fersighted preliminary attempts in the 1980's,

therefore; to develop a relevant and systematic

plan based on practitioner input, B.C. practl-
tioners appear to have been prevented by virtue

their needs.
New Approach to Professional Deveiopment

The faiiire of the implementation of a provin-

cially funded professional development plan for



B C. aduilt educators cannot hcwaver gaunsay

the need for the professional community to
attend to what are undoubtedly pressing needs.
Somewhat _ironically, many professional aduit

educators gpecialize in meeting the continuing
education. needs of other professionals whiie

negiecting their own. Given the failure, then, of a

centrally coordinated approach to Pprofessional

development in B.C. despite tha specification of

at least a basic skill profile to which practitioners

shouid aspire, what is the future of professional
development for B.C. practitioners? This raises
the second key issue previously aliuded to - how
shouid adult educators in B.C. acquire what they
need to know?

in the absence of & _centrally coordinated

approach either by the various professionai

bodies, or by the Ministry of Education, or by

both, practitionérs’ will have to assume an even

greater role in spsclfylng their own needs and

(1977) cailed an unaystematic or Iaissez-faire

approach, rather it entails the individual

professional taking ma{or responsibliity for his or

her_own professional advancement. The Iitera-

ture of adult education in the past few years has
emphasized the facilitator role of the profes-
sional adult educator in assisting individuals with

seif-directed éﬁﬁdify;

riecessity for the promotion of this ethic on the
part of professionals in general insofar as

successful continuing professional education is

concerned. in doing 8o, she raises the

fascinating and Ray issue of the objectives of

continuing professional education, i.e. “we need

to take into account the divergent views cf what

it should try to achieve, and therefore of how it

shouid be designed” (p.95). Todd points out
that to be deemed s.ccessful, continuing

professional education must not just demon-

strate that learning has occurred, bt aiso that
what has been iearned has improved practice.
She cautions as to Houle's admoniiion that the
two are not necésnmy synonomous. Todd
points out the desirability of continuing profes-

sional education's promoting the deveiopment

of well motnvated and compatwt self—dlrécted
Ieamers whlle at the same time she comments

model of the Ieamer héld by providérs who

mode (Barnes 1976) and those who explicitly

claim to view the iearner as experiencad ‘active,

and potentiaily salf-dlréctine. and who attempt
to structure ediication ‘80 that [earning takes
place; rather than framing it around the activity

of teaching (Cherry 1975) (Todd 1984, p. 96).

For Todd this raises the key issue of the
content-process dichotomy in continuing pro-

fessional education. Simply put; an instrumental

or content approach to the continuing education

of professionais - and adult educators form a
sector of that community - is. inimical to good

practice; since by concentrating on the ‘uUpdating

of knowledge to standards prescribed by a third
perty, it becomes obsolete as knowledge
constantly siips out of date. On the other hand,

Todd observes that “the devaiopment of the self

as an active self-direuiing learner is a goal that

addresses the long-term perspective” {p.97).

She observes that while “the content of what is

learnt may change from year to year, the

underlying acceptance of responsibility to use

continued learning and self-development to
maintain eood practice will continue. This goal

for continuing professlonal 5ducatlon subsumes

and inoorporatss others and it is open-ended, in

contrast to the inherent closure of a content-ied
approach” (Todd 1984 p.98).

Todd further submiits that a purely instrumental

approach to continuing professional education

Supr Hrts neither creative insight and mature

refiection upon practice; nor personal growth
end ehange

bodies and the Ministry of Education during the

past six or seven years to promote professiona)
development and training for professional aduit

educators reveais what appears to have been a
highly lnstrumsntal approach. Given the ex-

B.C., however, and the reiative absence of a

structured approach to professional develop-
ment, this waz probably defensible. Currently,
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however, accordmg to evndence gleaned from

practitioners, representatives of the adult

education professional associations; and gov-

ernment officials, not even the basic framework

of a province-wide professional development
approach, instrumental or otherwise; exists.: it

would appear, therefore, more pressing than

ever that individuals and groups recognize the
necessity of meeting their neads through largely
self-directed means.

The provision of any. kind of professional

development training inevitably raisas issues of

access and cost. In the case of the former, B.C.
is more fortunate than most provinces in that it

possesses an innovative though, in the case of
professional development for adult educators,
largely neglected technological infrastructure for

the delivery of content throughout the province.
While Stonehouse reported in 1981 that 50% of
the respondents to his Survey indicated that a
professional body such as PACE or BCACEA or
the Minister's Advisory Commiittee on Cantinuirig
Education should take responsibility for the
management of professional development,

clearly this has not happened.

It would appoar hgggevar. that the provincial

educational telecommunications a authority—the
Knowledge Network--used in a ﬂedgling way in

the early 80's to service the needs of part-time

instructors, should be utilized to provide
professional developrment opportunities through-

out the province. Such an approach would be in

keeping with the self-directed position advo-
cated in this paper and; if properly coordinated

by an institution, professional body, or both,

could be very cost effective. It seems ironic that
B.C. has evolved a remarkable system of

distance education, largely through th® foresight
of a core of innovative practitioners, designed to
service the educationa! needs of general and
particular professional populations throughout
the province, yet adult educators themseives
appear to have been the siowest to utilize the
system for their own professional advancement.
Given the heightened emphasis, however, upon

the employment of technology--computers,

video-tapes, video~discs==not only in profes-
sional spheres but in everyday life, it seemns

inevitable that the adult education community

will have to look to this technology for the

satisfaction of many of its own in-service
traumng needs.

Knox (1979) reports Ingham (1972) and lngham
and Hanks {1978) in examining the attitudes of

continuing education practitioners in particular

towards improving their professional practice,
and points out that “...effective practitioners

must go beyond. roi;:tine activities and reactions

to external pressures” (p.19). While calling for
innovation in practice; he points out “The ways

in which most practitioners perform their roles

tend to be quite intuitive and to include few
deliberate attempts to improve practice system-

atically” whereas “practitioners who have an

effective approach to the constant improvement

of practice are likely to be at the growing edge

of the field" (p-20). Knox goes on to advocate

four main ways for continuing education

personnel to increase their professional profi-

ciency: (1) interaction with their agency’s tasks

and personnel; (2) participation in continuing
education associations; (3) self-directed study:;
and (4) graduate study. it would appear that

given the somewhat beleaeured state of the
adult education. community in B.C. following the

cutbacks and disappointments of the past few

years, many practitioners, particularly those with

part-time_or marginal status in their institutions

are finding it increasingly difficult to stay “at the

leading edge of their field*, as Knox puts it.

It has already been claimed ‘that the response of

the university sector to the preparation and
in-service training of adult educators in B.C. has

been largaly turgid; that the professional bodies
have been unable or _unwilling to systematically

grapple with the issue in_anything other than a

cursory fashion; and that government leadership
has mn truncatod The clear option that

and relevance to the timos and dammds. is a
self-directed approach to professional develop-

ment. While many practitioners have, de facto,

been forced through economic necessity or
uéographical isolation to adopt this approach to

or in some
cases have deliberately alected to meet their
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own needs through Iargely idiosyncratic means.

it seems inevitable that such an &pproach

become more ubiquitoue in the absence of ali

but the most parochial and arbitrary standards of

practice for most full-time practitioners in B.C.;
and given the lack of financial commitment and
support for the profession from government and

the structural weaknesses of the professional
associations, the likelihood that a province-

wide; relevant, professional development pro-

gram wili emerge is nil.

Whet needs to be done, therefore. is the

promotion of a self-directed IEaming network for
aduit educators in B.C. Such a network wouid
not replace the existing professional groups and

bodies in the province but would provide a

vehicle for the linking ‘together of practitioners

across the province, using | would suggest both

the Knowledge Network and private technolo-
gies. it would [essen the risk of the more
prlvlleaed sectors of the adult education

professional community from monopolizing
information, access to scarce treining opportuni-
ties; and the dissemination of research findings

and innovations that arise from these. Further-
more, such an approach.coulid be highly cost

effective since it minimizes the necessity for
travel, and if impending provincial moves in the

direction of the creation of eiectronic _class-

rooms and leaming centres throughout B.C.

come to fruition, the technologicai capability of
such a network will be greatly enhenced The

perhaps in cooperation with the Minlster
Advisory Committee on Continuing Education

should aggpressively pursue the opportunities
that are arising in this province from the
increaslng sophistication of the provincial
leaming network and the spread of private

video-recorders, and sateilite systems.

Adult ediicators are in the midat of a leaming
revolution with respect to the role of technology

in_satisfying the needs of popuiations at iarge:

Whiie it would be imprudent to suggest that the
day of the organized class and tie expert
teacher is obsolete, this traditional model that

has formed the core focus of training and
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practice for meny odult educators is Sreaking

down. individuais are becoming much more

sophisticated in accessing knowledge on their
own, via teehnolegy and many edult educators
or at Ieast those who are attempting to keep up

with practice are  having to re-adjust their views

as to what their own role is in this process.

One of the most press:no professional develop-

ment needs for adult educators, therefore, is
how to find an accommodation between the
somewhat static and “expert-focused” model of
leaming_that influenced their own training. and

model thet is developing lergely as a result of

the infiuence of technoliogy. The most pressing

concern for many adult educators | would

suggest is how to ensure their continulny

relevance in this process; how to ensure that the

breakdown in the professional educator's 8 near
monopoly over the aequisition .nd use of

educator s traditionel provider role obsolete

While the rﬁetoric of adult educetien ‘may laud

the primacy and centraiity of the learner as

arbiter of his own destiny; | suspect that many

practitioners have been shocked at the pace

with which recent developments in the fiold of
technoloey have revolutionized. the ieamer's
abiiity to access information, thus weakening his

dependence  upon  traditional

providers. All the more reason, therefore. for

the practitioner to master these new technolo-

gies and to gain an understanding of their roie in

& re-shaped educational enterprise. At its most
mundane ievel this may merely entail a basic
familiarity with the range and _scope of jeaming
technologies avaiiable to the learning pubiic; at
its most sophisticated ievel it involves the
re-design of the adiilt educator’s peiception of

his/her_role to enable him to infiuenee the

national, and international contexts. So the adult

educator who is unfamiliar or uncomfortable with
the computer's ability to marshail vast quantities
of informstion on a wide range of topics, who is
inexperienced in the powerful technologies for
linking individuais and groups via teleconferenc-

ing and sateilite transmissions for the airing of



toplcs of umvarsal appsul and ralevanca. and
who fails to expand his level of focus to

encompass the global as well as the local, Is the
practitioner whose future impact is seriously in
doubt.

lromca"h while a8 has been clalmed in thls brief
paper opportunities for conventional professional

developmem have -seriously contracted in tha

past few years in B.C.; opportunities for even

the most geographically disadvantaged practi-

tioners and their publics to incorporate learning

through technology into their lives have greaty
increased. While this can by no means be

construed as a substitute for an overall _program
of professional development that addresses the
varying needs of the overall aduit education
force in the province, through a mixture of

approaches, it does present practitioners with

the possibility of both organizing to specify and

satisfy their professional development needs in a
self-directed learning format, while at the same
time experiencing the very technology whose

mastary. 1 have suggéstad presents the
greatest chauanga for practitioners right now.

If only for reasons of cost and time, it appears
unlikely that aduit education practitioners in 8.C-

will, in the forseeable future; be abie to rely on

major conferences and conventions for satisfac-

tion of anything other than the most general or

specialized of their professional development

needs. Rather; | would suggest, the pressure to

respond to Increasing and more complex
demands placed upon individual adult education
practitioners argues for the kind of self-directed
approach previously advocated in this paper and

demonstrated in other areas of professlonal

practice in B.C. to be eminently feasible from a
delivery point of view. it will be very unfortunate

Indeed if the adult edication community in B.C.

fails to _appreciate and capitalize upon the
unparalieled opportunity currently facing it as
this province expands and refines its system of

learning networks.
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IN BRITISH COLUMBIA

ASSOCIATION PORTRAITS



PACIFIC ASSOCIATION FOR CGNTINUING EDUCATION (PACE)

Knute Buttiﬂiﬁi

PACE was establlshed in 1972 as an amalgama-
ton of the” three major adult education
organizations operating in B.C.—the B.C:
Chepter of the Canadian Vocational Association,
the B.C. Associstion of Adult Education
Directors, and the B.C. Division of the Canadian
Association for Aduit Education (CAAE). Al
three organizations ~ad been formed within the

previous decade; although the B.C:. Division of

CAAE had its roots in an earlier decade.

r’epreaentativies from almost 70 organizations

interested in - adult edication was held in

vancouver and resulted in a series of semi-an-
nual conferences to promote an exchange of
information.

By 1G56 a more formal orgunizatnon was mooted

and the B.C. Adult Ediicstion Council was

formed. In 1960 the next stage of metamorpho-

sis saw the Council reconstituted into a division

of the CAAE with a broad spectrum of

membership. _ Shortly afterwards; the other two
provincial organizations were organized to deal
with the specialized interests of those concerned
with vocational training and those who worked

principally in school board and college ssttings.

There was considerable overlap among thm

three provincial bodies and duplicate member-
ships, and as this becarme more obvious; efforts
were started to amaigamate the three into a new

organization. In April of 1972 the founding
conference was held for the Association for

Continuing Education (B.C.)--which shortly was

forced by the Ragistrar of Societies to find

Knute thiié&iﬁi is a private consultant on
continuing education and a Past President of
PACE.

for Continuing Eduggtlon cama into being as the
key provincial organizatior bringing together a
broad cross-section of Interests in aduit
education: full-time part-time, volunteers,
those working in business, industry, voiunteer
professional or community—oriented settings:

PAGE was concalvad to be the umbrella

organization répresenting all the segments of
the field of adult continuing education and
lifelong iearning.

As adult educatlon has grown in this province,
8o has the diversity of activity. Hand in hand
with this growth has veen the development of
specialized areas of activity and training and the

formation of speciaiized organizations.

As early as 1579 PACE ldbptéd an_official

stance of nurturing these burgeoning speciaiized
organizations in B.C. and of bringing about

effective eommunication ‘among them, as well

as enco.raging concerted action and support on
issues of mutual interest and concern. The
Cotlition on Lifelang Education (COLE) brought

together for the first time -representatives from

all the provincially based organizations con-

cerned with the learning needs of aduits.
Several years of meeting together resulted in;
first, the Newthink Conference of 1984 and,
secondly; in a request to PACE to consider ways
of providing a permanent communication link
between the cooperating organizations.

PACE responded with a constitutional change

orgahizatloh to seat a representative on the
PACE Board of Directors.
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commbnicanon between those who are con-
Cerned about learning opponumties for aduits,
to be an advocate for the edult leamer. and to

encourage community support for adult educa-
tion in ell its memfest activities.

Membersh;p in PACE fluctuates between 200
arxd 300 and comprises both voiunteers in

community organizations and those empioyed to

teach or administer programs for adults. Similar

to the experience of other organizations, the
economic situation in B.C. has mads for a drop

in active memlsrehip as more and more adult

educetore ioin the ranRe of the unemployed

around the areas of infom\etion exchenoe.

advocacy, and orgsanizational and individual

inkages. information exchangs has always been
8 key concern since the beginning For many

years the PACE Newsletter was published every

two months to provide information on current
training and continuing education trends and
happenings. its 30 to 40 pages included reports

on programs, articies on the provision of
lsarning opportunities for edulte. and news items
about developments across Canada and inter-

in addition, an occasional news
buiietin is circulated to membere. first under the

title of PACESETTER and more recently undsr

the title of Connections. Occasional papers are

publiehed as PACE Papers.
Each year PACE has sponsored, and io’iffe’tiiiiéi

ehepe or conferences Theee have usuelry been

loratryd in the Lower Mainland area because of
the concentration of its membership. in. 1986
PACE  is again co-sponsoring in B.C. an

international conference with the Northweet
Adult Education Association.

in the arsa of edvricicy. PACE has over the

years submitted. a number of briefs to
government authoritivs in B.C. as well as
co-operated in the deveiopment of nationai
statements and declarations. PACE is the

provincial link to the Canadian Association for
Adult Education and through the CAAE it has

Iankegee with the other pravinciel essocnatnons for
continuing and adult education, as well as with
the international adult education movement.
PACE represents British Columbia on the CAAE
Eoerd of Directors.

PACE; conceived as the timbrelle for the broad

fieid of adult, ‘continuing, and community

education in British Columbia, continues to

encourage and support ail learning activities for

adults within the limits of its budget. In addition;
since its inception PACE has continued to

provide a program of bursuries to assist aduits
who are pursuing leaming activities in British
Columbia. For more than thirty years, PACE and

its forerunners heve carried out a consistent

program of encouraging community support and

providing linkages smong those who are

concerr:ed about leaning opportunites for aduits
in British Columbia:



THE ADULT BASIC EDUCATION ASSOCIATION OF BRITISH COLUMBIA (ABEABC)

Norma Kidd

Colimbia was formed in 1979. The first msating

was held at the Richmond campus of Douglas
College with Barbara Bowmar chairing. This

initial gathering of people committed to the

provision of academic upgrading opportunities

for undereducated adults was the result of

recognition by Barbara Bowmar and others of

the need for networking in this emerging fieid.
instrumental in the arranging of this gathering

were Bob irvine. Ron Fusseil, Donna Stainsby,
Nora Minogue, Ron Bowcott, and Dan Henslowe.
Ron Faris assisted and supported these
pracﬂtionm of adult basic education in their
early offom to form an association. _Over the

thmueh the leadoréhip -of presidents Barbara

Bowmar, Donna Stainsby, Steve Hilbert, Don
Sawyer, and Norma Kidd.

Membe-ship in the ABEABC is open to ail
ﬁmons engaged in; or interested in the practice
of adult basic education. Most of the members

are instructors working in programs provided by

school districts and colieges throughout the

province. ABE learners, administrators, and

others are also meambers of the association.
Membership feas are $30.00 r per year, and there

are currently 120 members.

The purpom of the mociation are to maintain
and improve ths quaiity of adult basic education
throughout the province of British Columbia and

to foster conmunication among those engaged

in the practice of adult basic education. In

sddition to table glfigprs. the executive of the

association consists of regional representatives
from Vancouver island, Metro Vancouver, the

Norma Kldd is an instructor of Adult Basic

s IRy

m‘o'lm

Frasar valiey, the North, Okanagan-Miiﬁiiﬁa.
and the Kootanays. as well as the editor of
Groundwork. In an attempt to meet the needs of
all members in the province;, conferences and

annual general meetings have aiterneted be-

tween rural and urban locations. Since 1979

conferences have been hosted by the. College of
New Caledonia; Douglas Collegw; East Kootenay

Community College, Burnaby School District, the
University of British Columbia (as part. of
Newthink °84); and Okanagan Coliege. The 1985
conference will be held at the new campus of

Vancouver Commiunity Coliege. These confer-

ences provide the opportunity for members tc

got tooethar to shara curriculum ideas and to

continues to be placed on the provlsion of high

quality learning opportunities for undereducated

aduits:

One of the most vuluablé services the ABEABC
provides for its members is the periodicai
Groundwork. Over the years, the hardworking

members who have been editors of Groundwork
are David Thomas, Ace Hollibaugh; Geoff Dean,

Evelyn Battell, and Margaret Nelson. Published

three times a year, this journal provides program
updates, committee reports; _critical articies,
descriptions of innovative programs, and anno-
tated bibliographies of new materials.

Anothar servloa provlded to mambers is the

circulation of ABELOPE, an envelope full of ABE

teaching suggestions. instructors submit iearn-
ing activities they have successfully used to be
duplicated and circulated to other members.
ABELOPE and Groundwork heip keep the ABE

network alive between conferences.



In the Isst three years the association has

successfully undertaken two projects funded by

federal grants. ABELOPE originated as part of
the Literacy Resource Centre project which

provided practitioners with fully - annotated

bibliographies of ABE teaching materials and
provided & mechanism for the. province~wide
distribution _of instructor~developed materials.
The second project undertaken was the
Okanagan Literacy Project in which a coordinator

trained a team of volunteers to be tutors for

adult non-readers - in the Okanagan area.
Hopefully the Proiects Committee of the

association _can. continue to halp members

secure funding for additional innovative projects.
This new direction for the association came
through the leadership of Evelyn Battell and Judy

Rose:
ln the futura tha ABEABC will continue to

promote the provisicn of quality basic education

for adults; to act as an advocate for the

undereduceted, and to link with other aduft
education associations which support the notion
that a basic education is a fundamental right for
all Canadians.
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THE ADULT SPECIAL EDUCATION ASSOCIATION OF BRITISH COLUMBIA (ASEA)
Gladys Loswen

lnternstlonel Year ei the. Bisabled (1980)

The
was a significant year for many people

throughout the worid. Awareness was raised;
projects were initiated, and services became

more accessible for people with disabilities. The

Ministry of Education in British Columbia joined
the action by issuing a policy statement on aduit
speciel education:

The policy established guidelines and respensi-
bilities as follows:

(1 1) The educstion of adults with disabilities is an
integral part of public education.

(2) Public educational institutions will be sncour-
aged to provide reasonable access to services

and prograrns to aduits with disabilities.
(3) The Ministry. subject to funding spprpval by

the Legislature, will develop guidelines; coordi-

nate programs; and ensure development of

eurricultim resources.

(4) The Ministry recognizes that prpgrems and

services for disabled adults raquire a different
level of financial support than other programs.

(5) The Minrstry will previde edministrstlve and

financial._support to ensure that educstionel

responsibility to provide access to aduilts with

disahilities.

Witit this statement. the Minis'ry of Educstion
assumed a major role In promoting access to
edueetiensl institutions.

The. Ministry set out to fulﬂll its promise by

creating a special initiative. All post-secondeary
ingtitutions were encouraged to apply for funds

Education; Dorjglas College and a founding
member of ASEA.

thrpugh this initietive to esteblrsﬁ services and

programs for _adults with disabilities. The

colleges with established services for students

with disabilities used the initiative to expand their
services. By the fall of 1982, fourteen of the

fifteen colleges had -established a person or
persons responsible for ‘coordinating services.

Several school districts with adult programs also

began to develop support services and Special

programs. These new services and programs

creatad new eppertunitles for disabled adults - a

chance to continue their iearning in settings with
built-in support.

Each institution developed 8 unique set of

courses and services based on the college’s
administrative  structure and the needs of
disabled aduilts in its community. Many colieges
established coordinator positions to provide

cpunselllng. 8upport services; adaptations to

classroom activities, and initiate new courses.

Some colleges focused on creating programs

designed for specific graups of disabled aduits;

These special programs fit Into four general
cat 1. life skills education, 2. job

categories: 1. life skills education, 2. job
awareness and preparation, 3. academic

upgrading; and 4. vocational training. These

programs have been created or adapted for
specific groups like adults with mental handi-

caps, hearing impairmants, visual impairments,

pﬁysiétl disabilities, or emotional hendicaps.

Despite the creation of speclal programs, the

emphasis has been on integrating adults with

special ngeds into regular programs with extra

support or adaptations. The goal has been to

adept the activities and find alternate _ways for
students with special needs to complete the
course objectives rather than modifying the
course or lowering the standards.




administratorg working in tha area of aduit

special education have been able to meet

several times each year for _professional

development _activities: These niaatings ‘have

focused on common concerns, sharing ideas

and resourcas. and estaplishing a network of
support. Because. the field is so new and

because our numbers so few, having contact
with others and Support has become a necessity

for survival, growth, and identity. Out of this

need for support the Adult Special Education
Network of 8.C. was born.

The purposes of the association inciide:

la) To prcmota meaningful rasponsss to issucs

and concerns affecting the educational re-
sources and indapendenca of disabled students:

(b) To promote professionalism and expertise
among individuals  who _are interested and
involved in providing services to post-secondary

students wiith special nesds.

(cj To. devalop arid strengthart tha communica-

tion_network for those persons professionally

involved in providing services and programs for
disabled aduits.

(d) To _provide standards and to encourage
accountability of persons providing special

services.

sacondary level to allow full participation of
individuals with disabilities

those peracna dlrectly involvad in the admirtl-

stration or provision of educational opportunities
for adults with special needs.

This network is the link that provides an identity

and common bond for its members throughout

the province. The major activities have involved
co-sponoring the annual aduilt special ediication
conference in the spring and. the_ professional
development workshops that generally occur in

the fall and the spring. A newsiétter i8 another

vahlcla for Iinking members and prav;dmg

information. With members spread throughout

the province; it has been a useful way to find out

what is happening at each college or school

board, new programs and resources; and
upcoming related events:

Thern isa special aspect to the Adult Special
Education Association. The network has survived
despite all the odds: distance; smalil numbers of

potential members, budget cutbacks, and loss

of designated Ministry funds. Old faces have
diappeared as_positions have been eliminated

or changed; some new faces have surfaced.

The challenge has been to keep up the spirit and

momentum with the remaining founding mem-

bers and instill that same spirit in new members.
New energy is required to continue the growing
process of a young association.

Thé networR is in a atato of transition at the

present tima.Mambera will need to décide on

the future and the viability of the natwork. i
members want and need the association, they

will_need to make a commitment to provide
eneroy and Ieadarahip While all of us want an
active, effective organization; most of us have

little time_or energy to give to such a project.

With budget cutbacks and increased enroliment

of students with disabilities; our workioad seems

overwhelming. Another special aspect of our
membership is the commitment and dedication
to our jobs and the students we serve, leaving

little energy for association activities.

Bacauss disabied people are ganarally under-

educated and underemployed, they are a needy

group to serve. As support services become

available; the number of students requiring

apecial suppprt incraaﬁa Each year more _and

education by accessing ccllego and school

board programs. Since 1980, most colleges
have doubled; even quadrupied the number of
students with disabilities. These numbers tell the

story of success from special grants, dedicated

workers; community support, and accessible

environments.



THE ASSOCIATION FOR COMMUNITY EDUCATION IN BRITISH COLUMBIA (ACE/BG)

inge Wiillams

The Association

The objective of the Association is to promotae ali

aspects of community education and community
schools in _British Columbia = through: (a)
advocacy and lisison, (b) dissemination of

information to ail interested parties, and; (c)
organization of appropriate training programs.

The ACEIBC Board has approximately tnirteen

elected and appointed members. The Board
deals with a large_and broad busineas _agenda

and yet continues to be very effective In

producing strong leadership. its uniqueness is

that most people on the board are not

professionally employed in community education

and yét have a strong commitment to its cause

Scnool Board parent representative. physiolo-
gist, university professor, community college
faculty, etc.) it_meets monthly and tries 0

respond to concerns from the province as a
whole- through district representatives. The
annual general meeting is heid during the annual

conference in October.
Historical Backgre ind

The idea of community education started In 1970

with Jack Stevens, a teacher and administrator
in North Vancouver. He was excited about the

philosophy and took the opportunity to do &

twelve month Mott Internship in Fiint, Michigan
(the *Mecca” of ~community education).

returned to the district, successfuily iobbied to
start Queen Mary as the first community school

inge Wiliams is Past President of ACE/BC,
Teacher Education Program at U.B.C., and
currently President of the Canadian Association
for Community Education (CACE).

in B.C., and became the first community school
coordinator in 1971.

In. 1974 Gary Pennington of the Faculty of

Education, UBC and ten to twelve like~minded
others, inciuding Jack Stevens, proposed and

it teacher education
Erogramme at UBC ‘emphasizing teaching sknlls

initiated an aitemative

program ran successfuily for ten years, until it

was cut dus to restraint.

At the same time, & provincial community

education consulting team; consisting of three
to four people; was travelling around the
province in _response to the demand for

was ovorwhelming

ACE/BC was formed in 1976 among _ other

reasons, because the ccnsulting team desper-

ately needed a broader base to share In the

dissemination of the philosophy and skills of

community schools and _community education.

Community schools had been formed and others
were continually being added to the ranks. The
need for coordination, ‘communication and

training was evident and an association seemed
to be the answer to address these issies.

In 1982, the Community Ediication Development
Centre was concelved in burnaby. Thig buiiding
provides a home for ACE/BC resources as well
as a meeting -and _training place.  Many
organizations and community grant groups have

shared the space for short terms.



in 1983, there were 40 designated commisnity

schoois in B.C. Since restraint, approximately
30 now remain; in the districts of Burnaby, North
Vancouver, Vancouver, Victoria, Sunshin

Coast (Bowen Isiand and Egmont); Surrey

(different format), Prince George, and Hazeiton
(Kispiox). Currently, many rural schools are

finding the community < school model plmicularly

facilitating this process Whila many other
schools operate in this manner further designa:

tions may not happen because of the added
cost to school districts.

Membership

perwn or group that has an interest in
community education. At the moment; there
are approximately 250 members; 35 of thesz
are organization members (school boards,
advlsbry councils. parent. partleipation pre-

ervices individuai
iﬁérT\Eé?S represent barams. taachers. coordi-
nators, principals. .agency personnel, voiun-
teers, and interested others.

Membership services inciude a _newsietter,
Accessory; and Ace Notes (short form) that is
published three or four times per year. Tralning
and resources are available through the

SOciaI events are planned--beer-nites, picnics.

etc—in response to demand from the member-

ship: Every year in the iater part of October,

ACE/BC organizes a confers..ce with school
districts taking tumns to host this major event.

This conference usually attracts 400-500 people
and is & dynamic event. ACE/BC has just
produced a Resource Manual for Community

Education (a 4 inch manual on many aspects of
community education).

ACE/EC wes the first provincisl_commiurity

alwayl had the most merribers and baan the

strongest voice because of the grass-roots
nature of its membership. _Alberta’s CEAA is a

profmionally dominated group and this com-

contmues to be an outsta’n’di'ng model for
funding .and schooi deveiopment. Other

provinces with associatiohs are Ontario, P.E.I.

Philsophy of Community ;;éeifiaﬁ in British

Columblia (ACE/BC Statement)

Community education is an ediicational process
that concerns itself with everything that affects
the well being of all citizens within a given

community.

Inherent in the idea of community education are
fundamental beiiefs:

- that learning is a life<long process

- that educatlonfg[\gglq Legpond to the
intellectual, 7ecreationai,  cultural,
economic, social and emotional needs

of people in the commumty

- that people have a daspar understand-
ing of, and commitment to, the
democratic process when they are

invoived in decisions that affect them

- that a mmmunity is made up of

individuals with diverse and valuable
viewpoints and the acceptance of the
differences among community mem-
bers enriches both the individual and
the oommunity as a whole

- that a g’réit’e? sense of community

emerges and valuable skils are
learned when peopie who live or work
in a community have opportunities to

participate in managing that commu-
nity

- thit community needs are most
effectively identified and met through
an organization representative of
community members

- that important roaohrééi exist within &
community and, when _identified, can

be used for the benefit of that
community
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= that community residents gain person-
ally from sharing their expertise and/or
providing support services for the
benefit of the community

- that public facilities should be used
maximaily by community members that

it is desirable for the services of

community agencies and organizations
to be coordinated at a local level.

E@mmuniiy Education and Community
Schools

In B:C.; It has been felt that the neighbourtiood
school is one Iogieel centre for community

education programs and services. Therefore,

certain schools have been designated as
community achools.

inherent in the idea of community education are
also additional beliefs which relate specifically to
the education of chiidren:

- that chidren deveiop a broader view of
education when they see their school

used by peopie of all ages for a variety

of educational experiencee

thet children develop an eppreciation

for the value of formal education when
they see it integrated with other
aspects of their daily experiences

- !’,‘9‘ children benefit when important
resources exlsting within a community
are identified and used to enrich the
K-12 curriculum

- that children develop a greater eense

of pride in their school when they see It

used and vaiued by the community.
Policv Statements

The ACEIBG has adopted many policy state-
ments. Those of interest are:

The

(1) Adult Education. Association for

Community Education/British Columbia advo-

cates that the concept of life~long iearning be

3 3
)!'
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adopted as basic to the planning of the total

public educational system in British Columbia.

(2) eommunity Counci&i. The Association for
Commiunity Education/British Columbia advo-

Cates that people have a right to participate in

decisions that dsveiop direction in the school
and community's operation.

(3) Fundlns The Association for Community
Education/British Columbia advocates a _coop-
erative funding model for Community Education
and community schoois which is consistent with
the shared responsibiiities inherent in the
operation of community schools and in services

provided to the community.

@) Facllitln The Association for Community

Education/British Columbia advocates joint_plan-
ning, financing; construction and operation of
public buildings and facilities so that maximum
use by both the community and school can be
made of these buildings and faciiities.

The Asmiation for Com-
munity EduoetionlBrltleh Columbia recognizes

the importance of volunteerism as one level of

community involvement. Furthermore, it advo-

cates ths use of volunteers in a coordinated
program whose purposs is to enrich the cultural

recreational, social and educational environ-
ments in community schools and in the
community.
Advocacy

Advocacy is an issue thet has been addressed in

many ways by ACE/BC, Letters to and meetings

with elected government ieader# continue to be

deemed important and neces...y to keep the
goais of community schoois in the forefront.

friiniiia

ACE/BC.
workshops _have been developed on the

foliowing topics and have been well attended:

Making Meetings Matter, Fund-raising; Elemen-

tary Curriculum in the Community, Junior/Sec-

ondary Curriculum in the Community, Keeping



Council’'s Books Marketmg Your Commumty
School, and Putting Togethar a Newspaper:

An "Everybuddy Projact" has been orgamzed to

“buddy up" resource teams from developed

community schools (principal _coordinator;
council member, teucher representative and
volunteer reprasentativa) with developlng com:

munity schoois. The team acts as a consuitant
to the naw school for a year. ACE/BC continues
to be the facllitator.

Tha Ho&d Show was davised as an in-servics

team from the ACE board that is available to
schools/groups to discuss/promote community
education.

A video program. A People Piace: eommunity

Schools in British Columbia”, was developed for

the purpose of training and advocacy. The
video tape has been most successful and used

extensively. it was produced through the

University of British Columbia, with each

community school donating money towards the

The Future

ACE/BC has bean consiantly ‘broadening its

base of support within communities and that will

certainly continue to be an ongoing concern and

consideration. Liaison with other. organizations is
being encouraged {presently CACE - Canadian
Association for Community Education; PACE;
ICEA - International Community Education
Association). Communlty schools are in trouble
financially but the philosophy of community
education is thriving and growing in British
Columbia. Advocacy will becorne an even

greater priofity in terms of funding and
education restraint. Increased consultation and
communication will be necessary to maintain
what ACE/BC has worked so hard to develop.
The Association is looking across Canada and
elsewheie at other modeis in order to continue
to be effective and remain at the cutting edge in

the nation.
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ASSOCIATION OF BRITISH COLUMBIA
TEACHERS OF ENGLISH AS AN ADDITIONAL LANGUAGE (TEAL)

Pat Wakefield

This association, the first of its kind in Canada,
was inauguratod in 1967: In less than two
decades it has grown from a handful of
dedicated consciertious teachers in Vancouver
to a thriving ammbership of over 500,

representing all parts of the province.
Bacliground
British Columbia hu always numborod among

its citizens peopie from every part of the world.
many of whom do not speak English as a home
language.

however, due to Canada's new immigration
laws, there was a signiﬂcant influx of newcomers
from countries not traditionally a part of the

immigration pattern.

in the [ate 60's and early 70's

Sottling into a new cultura whers the language of
communication is also new is a difficult and
frustrating process. Canada needed the knowl-
edge; skills and techniques which these new
citizens brought with them and were anxious to

share. Learning Engiish; therefore, became a
priority for faciiitating the settiement process
and accelerating this ‘exchange; the need for

more classes and more teachers was apparant.

Biilﬁﬁlriii

ﬁiﬁlilly in 56566656 to this dllomma in
education, TEAL was born. The Adult Eduoatlon
department of the Vancouver Scheoi Board

responded to the need by appointing
coordinator for ESL (Enolish a8 a 7Soeond
Language) clmos Toachors were invited and

encouragod to éolcc thoir fmstmioni and share

informal ad hoc meetings grow the idea of

Pat Wakefield is Founding President of TEAL,
1967-70.
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forming an association to support this smaﬂ

group of teachers with spocufic concams not

shared by others in the teaching profession.

generously to a ‘request for heip. Legal advice

was made available in drafting a constitution,
office space and clerical assistance was offered

but most importantly an affiliation with the BCTF

was arranged. TEAL is a _unique greup of

specialists in that it includes teacher of aduits as

woll as ¢ of children; it was not possiblo thérefo

(PSA) under the existing BCTFi iioi&éiiﬁés The
close tie with the BCTF with the status of an
affiliate group however, provided strong support

for the fiedgling organization in its formative
years. The name, Teachers of English as an

Additional Langusge was inspired by the
students, many of whom spoke several

langueges fluently and were adding English as

one more.

The issues faced by the new organization were
as foliows:

(a) the need for availablo trainino in teaching

English as a second language in B.C. (at that

time the only course offered in Canada was in

Toronto during the summer months);

(b) the need for rooognitlon by hiring bodies that

teaching English. as an additional language

requiras a profossionil eommitmont ‘with all the

in;ogigo training, program and materials
deveiopment, and on-going assessment of

students, materials and programs;



(c) the need for recognition by those makmg
policy at the school board and/or goverment

level that teaching Engiish as a second language

is not a remedial pursuit but a sound and
necessary pedagogical practice which not only

facilitates settlement and participation in the
community but also W'I!kés available to English

speakers a broad range of knowledge, exper-

tise, and cultural understanding;

{(d) the nead for racoglﬂtion by both federal, and
provincial goverments that heip in funding such
programs is both necessary and politicaily
viable: Communities at every ievel benefit from
the participation and contribution of these new
citizens.

in the spring of 1968 TEAL heid its first

convention in a larea lecture hall in the

Buchanan Building_on the UBC campus: There
were 50 registrants, mostly from Vancouver and
its environs. In March 1985 TEAL held its
seventeenth annual convention at the eniarged
convention faciiities of the Richmond Inn. There

were over. 600 reelstranta frgm all over B.C.,

representativos from most of the provinces in
Canada and from the North West Territories.

Accomplishments

In the past alghteen yoars the accompllshmants

of this energetic professional organization have
been impressive.

Althoueh TEAL was the first provincial assocla-
tion in Canada, thers is now a similar

organization in all but one or two provinces: In

1976-77 TEAL took an. active role in the
formatlon of TESt Canada. a nitronal umbrella

777777 _across the
president of TESL Canada was a former
president of TEAL.

Teacher Tralning

In tho summer of 1968, dua to thc combined

efforts of TEAL, the Vancouver School Board
and the Facuity of Education at UBC; the first

training course for ESL teachers was offered.

Now. UBC has training prognims as part of its
reguiar offarings at both the graduate and

undergraduate leveis. Students come from ail

over the world to enrol in the courses and

teachers with training from UBC are ) working not
only in Canada and the U.S: but aiso in such

faraway countries as Saudi Arabia, Thailand,
indonesia, Japan, China, Lesotho; France,
israel; [taly, Germany and Sri Lanka. Simon
Fraser University and the Universnty of Victoria
now aigo have programs at both the undergradu-
ate and graduate levels: There has always been
mutual éﬁaﬁé?iﬂcn and i support between TEAL
d the . For many years TEAL

issued a cgmj}pqtg to graduates of the course at
UBC: Although this practice was discontinued
some fen years ago, there are still requests for

these certificatesi

Fiégrimi

Both numbm and kinds of programs for second

language learners (aduits and children) have
increased and devaloped across the province.

TEAt has plavad an imﬁonant supportive role
durlng this period of expansior » Workshops and
regional conferences are availabie on request
from any district in the provirice. Classroom
visits in Vancouver can be arranged. Communi-

cation is maintained via the quarterly TEAL

Newsletter and the annual conference abounds
vith workshops. sharing sessions; research

reports and materiais dispiays to meet teacher

TEAL has always been cognizant of its posltiun

on the Pacific Rim, constantly reminded of
course by many students from those countries:
From 1969 to 1978 TEAL sponsored a Japanese

Summer Program which enabied hundreds of
tourists from Japan, aged 8 to aduit to

participate in a combined language and travel

program.
Directions ESL
in an effort to make government officials aware

of the issues and problems in second language

teaching, TEAL joined with three other commu-
nity groups in Vancouver, (Britannia Community
Services, the United Chinese Enrichment Soci-

48



ety (SUGGESS) and the immigrant Services
Society of B.C.), to piar two symposia.
The first, held in January 1977, brought
together representatives of all those “working
with the immigrant population in various areas of

settiement. Thay formally articulated the prob-

lems and drafted some tentative solutions. The
second symposium. heid in. Aprii of the same

yeer; invited administrators and government

policy makers to meet with the professionals in
the field and discuss the proposais. Many of
these were accepted in principie. A standing
committee was appointed by the symposium

participants to faciiitate implementation of the

proposais agreed upon: This committee; Direc-
tions ESL, is still extant and functions in an
advocacy role.

l;obbying by Birections ESL no doubt contributed

to the decision by the provincial government to
appoint a provincial consultant for the aduit area
of ESL and threa years later, when that position

was terminated, to appoint 8 provincial consult-
ant K-12. Economic depression in B.C. has

forcod _the termination of that mition aiso.

recantly formed Policy and Action Committee

continues to press for the re-estabiishment of
both these positions.

Publication

TEAL has always givan a high priorlty to

publications. Since 1975 thers has been a
newsletter issued quarterly. This is an important

communication link not only with members but
aiso with like organizatiring in Cinoda and in the
United States. Since 1974, TEAL has been
affiliated with Teachers of Engiish to Students of
other Languages (TESOL), an international

organization.

From 1977 to 1984 the TEAL Occasional Papefa.
@ journal of scholarly articles for teachers, was

published annuaily with fnancial heip from the

Department of the Secretary of State. With the
establishment of TESL Canada, however, the

provincial groups decided to concentrate their

|osuo of this journal will be ednod and published
under the asupices of B.C. TEAL.

Waesicoast Reader, a newspaper for those who

are learning to read 1 English is used and enjoyed
by students in and out of classrooms throughout

the province. TEAL iends its support and
endorsement to this project.

The Mel Henderson Memorial eollaotion of

professional books, initiated and maintained by

the TEAL Association, was named in honor of

the man whone energy and foresight were
instrumental in forming the basic philosophy of

the association. The coliection is now housed in

a separatg room within the spaclous library at
the King Edward Campus of the Vancouver
Community College. Through an intar-library

loan system it is accessibie to teachers

throughout the province and is constantly in use.

Many new acquisitions have been generously

donated by the British Council. TEAL, however,
consistently builds an aliowance for this purpose
into its annual budget.

Projootl
TEAL, in keeping with its mandate to encourago

professional growth and development among its

members often provides “seed _money"” for

projects. One of the most notable of these in

recent years has been its support, along with

support from the offices of the Secretary of

State and the Provincial Secretary, of the

publloatlon of Early Chiildhood Education for a

Muiticultural Socisty: 8 Handbook for Teach-
ors. This book was_the cuimination of severai

yearns of work in meeting the needs of teachers

working with preschool ESL children: PRESL

(Preschool Engiish as a Second Language) is a
sub-committee established after a TEAL spon-

sorod dly-long symposium in which teachers

guidonco in heiping ESL preschoolers and their
famiiies. The committee has been successfui in
providing solutions for some of the issues
identified at that time. To date a training course
in early childhood multicultiiral education has

boen established at the coilege ievel and

efforts and their budget in one national
publioation. the TESL Canada Journal. The next
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Resource Centre h2s been set up in the



community and is available to ail taachars The

Handbook mentioned above has been reeeived
enthusiastically by teachers of young children.

lssues of administration and public education

however remain largely untouched. When the
committee drafts another project to address

these issues it is assured of encouragement and

support from the parent association.
Eiiéiﬁiiéﬁi

eonventlons and workshops are an imponant
and continuing part of TEAL's work: This Fall,
affiliate groups from Washington, Oregon and
British Columbia heid a Tri-TESOL conference in
Seattle. Sharing across an international bound—

ary was exciting; innovative, and filled with new

discoveries for many participants. Without doubt
this vemure will be repeated:

Annu:l conventions, as mentioned previously.

provide an important focal point for the year's

work and highlight new developments or trends.
Future Directions

in 1987 the Associutlon ‘of B.C. TEAL will be 20
years oid and indeed it has corme of age: It is a
fully registered society with an updated constitu-
tion rewritten and ratified In 1977. Its members
are highly qualified professionals, invoived in the

pohcy maxing of the national (TESL Canada) and

international organizations (TESOL). The B.C.
association has established a Policy and Action

Committee to study and pursue poliitical and

social implications. Professional standards are

being reviewed; eventuslly guidelines will be
drafted. Relationships with the British Council are

being strengthened and developed. In 1985 the
Pat - Wakefield Scholarship was initiated which
enables the ‘recipient to visit ESL programs in

Engiand as a guest of the British Council.

in 1987 TEAL will celabrate its 26th annivar-

sary.The annual conference will be heid in March

at the Hyatt Réﬁency In addition to hosting TESL
Canada; the conference committee will impie-
ment a Pacific Rim theme. Alréady pians are

underway to welcome home membaears. who will

share their experiences of teaching_in China,
Japan; indcnesia and Korea. Visitors from

across Canada, from the Pacific northwest, and

even from the Pacific Rim countries are
expected.

As it approaches lts 26th anniversary, tha
Asspciation of British Columbia Teachers of
English as an Additional Language takes pride in

its studants. its teachers and its contribi.ltioiis to

the future.



THE B.C ASSOCIATION OF CGNTINUING EDUCATION ADMINISTRATORS (BCACEA)

Ed Palleson and Don Jacobs

The British Columbia Assocu!tion of Continuing
Education Administrators {BCACEA) is a volun-

tary, non-profit; non-partisan, professional

organization open to all persons empiloyed
full-time, or part-time as directors. administra-
tors or programmers of adult, community or

continuing education in the publicly supported
institutions: public schools, colleges; institutes;
and universities. It is the only provincial
association exclusively representing administra-
tors and programmers employed in the public

education sector:

The current. memberahip ccnsiste of apprcxl-

mately 90 active, 10 honorary, and 26 Iife

members. Msmbership is distributed amongst

public institutions that delivar adult educaton in

British Columbia roughly as foliows: coileges and

institutes 57%, school district adult education
units 40%, universities 3%. ‘Membership has
increased and decreased over the years, in
concert with the degree cf prcvincial support

immediateiy pﬂcr to the
economic recession, at approximately 115
active members. The active membership then
deciined and is now stabilizing and regaining

strength.

peaked in 1981,

The essociation is dedicated to:

Beveloping. maintaining. end wcrdinat-

ing channeis for the exchange and

discussion of ideas, methods, and
techniques of aduit sducation.

Cciilecting. ccordinating. and diatributing
information concerning continuing edu-
cation.

Ed Palieson is Director and Dan Jacobs is
Coordinator, Community Eduction, Sci.ool
District #41 (Burnaby). Both are Past
Presidents of BCACEA

Beepiﬁg an open. active reiationship
between continuing education admini-
stration in the fieid and the Ministry of

Education.

Assisting its mernbers to becorne better
informed and more proficient in deveiop-
ing program and administrative skills and

in organizing and identifying needs and
resources in communities.

Playlng an advocacy role for continuang

education in the province

Establishing and maintaining working

reiaticnahipa with aii bodies concerned

with adult, community and continuing
education.

Stlmulating pubiic interest and support
for the opportunities and advantages of

continuing education.

Promoting high standards of practice for
the profession.

Origins and Early History

The ioundinq conference of BeAeEA was heid in

Kamioops in 1965. Because members come

from ail over the provirice, the annual general
meeting/conference has historically rotated
among sites in the Interior, the Lower Mainiand,
and Vancouver isiand.

The folloWing outiine of the origin end history of

BCACEA is borrowed largely from an articie by
Gordon Seiman in a 1879 edition of the PACE
Newsietter.




in July of 1955, the Department of Education
(Community Programmas Branch) convened the
first Provincial COnferenca of SchUoI Board Aduﬁ
Education Directors. In the ensuing decade
enrolments in public school adiilt education

A full-time Provincial Co—ordinator of Adult

Education was appointed by the Department In

1962. Between 1961 and 1964, the number of
school distvicts operating programs increased
from _58 to 75 and the number of fuil-time
directors of adult education employed by school
boards grew from 2 to 31.

in May of 1963 and again two years later,
conferences of school board adult education
directors were organized. At the second of
these meetings (1965), the B.C. Association of
Adult Education Directors was formed. There
have been two changes of name since that time

and the organization is now known as the B.C.
Association of Continuing Education Administra-
tors (BCACEA): )

h is a provincial body with 7 regional

sub—groupings representing the entire province
of B.C. The Lower Mainiand chapter is
parﬂculaﬂy strong and active. Although the

organizetion. began on the basis of involving

mainly schoo! board based aduit educators, with
the development of the college system in the
province beginning in 1985, the organization

embraced adult educators in those institutions,;
the vocational schools; the B.C. Institute of

Technology and interested representatives of
univarslty axtension as wall

a narrovier i-nemberthip base than PACE or the

CAAE, it could concentrate its activities on the

concerns of administrators in the public system,

faciitate an exchange of information among
them, organizeé a useful annual conference and
deal in a relatively focussed fashion with the
Department/Ministry of Education on matters
relating to their institutions.

&

BCACEA has at times been very active in its
lobbying activities with the Ministry: Therefore,
when it was proposed in the early seventies that
they amaigamate with two other adult education

organizations (the B.C. Division of CAAE and the

B.C. Branch of the Canadian Vocational

Association) to forrn an association that later
became known as PACE~-the BCACEA Execu-
tive feit that they had a successful organization

which was usefully serving its members, and
decided that they wished to retain their own

identity: They did, however, express support for

the new organization and several of the leaders

of BCACEA have been among the most active

members and leaders of PACE. BCACEA

currently views PACE as an umbrella adult
education organizatlen and a constant fiaison is
maintained.

52



Tablé 1: BCACEA Presidents and AGMs, 1965-1986

BCACEA Presidents AGM Site
1985-88  Frances Cromie 1986 Penticton _
1984-85 Frances Cromie 1985 Cowichan Bay
1983-84 Don Jacob 1984 Vancouver
1982-83 George Worobey 1983 Harrison
1981-82 George Worobey 1982 Vancouver
1980-81 Ed Paileson 1981 Harrison
1976-80 Ed Palieson 1980 Keiowna
1978-79  Sid Gowland 1979 Victoria
1977-78 Sid Gowiand 1978 Vancouver
1976-77 Dorothy Clode 1977 vernon
197576 Al Coulson 1976 Victoria
1974-75 Gordon Thom 1975 Harrison
1973-74  Bill Day 1974 Prince George
1972-73 Bill Day 1973 Victoria
1971-72  Lou Monasch 1972 Harrison
1970-71  Lou Monasch 1971 Victoria
1969-70  Gerry Fry 1970 Harrison
19688-69 Gerry Fry 1969 Kelowna
1967-68 4. Daigleish 1968 “* Victoria
1966-87 J. Daigieish 1967 Harrison
1965-68 J. Dalgleish 1966 * Kamioops

“ inaugural Annual General Mesting of B.C. Association of Adut Education

- Adopﬂon of the BCAGEA logo and Association colars _ The .amp of mamlng loao was deslgned by

Bill McGown, who served the Association as Secretary Treasurer for 19 years. The Asscciation's

coior, biue, was modeliied on the traditional color for [earning, knowledge and scholarshap in the school

master branch of the Royal Navy.
Present Times

The association has g!jgtinguiahed itsolf as a
protagonist for continuing education in B.C. In
particular, the executive has representsd the

and interests by

membership’s concerns and
personal dalugaﬂon toa numbéi' of Ministers of

Piiiriﬁii. Eileen Dailly, Patrick McGeer, and Biil
van Der Zaim.

Thjaﬂ gqgocaey roie has b-on pamculariy
productive in recent times. Representations
during the oarly phuu of restraint contributed

directly t the preservation of funding for adult

(Bl
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basic educatlon. Engllsh as a second ianguage,
and vocational pan-time programs.

The association Prggggu;_ 7a periodlcal publica-
tion entitied The BCACEA Newsletter. This
publication has been focusud in the past on

special issues and events concemning aduit

education and lifelong isarming. In cooperation
with the Ministry of Education, B.C. Association
of Colleges and the B.C: School Trustees

Association, the BCACEA aiso initiated and
co~-hosted threo provincial conferences on

continuiag education and lifeiong leamning. A

brief summary of each of these conferences
foliows:



(1) Tha Gpgngnng Face of Educatuon in
(Vancouver, November
1978) An_examination of changing

social pressures and emerging needs
for new strategies to allow education
to more adequately serve people.

Speakers inciuded Frank Beinder,
Executive Director, B.C. Association
of Colleges; Bill Day, President,
Douglas Coliege; and Eimer Froese,

Superintendent of Schools, Bumaby.

{2) Beveloping bgcal Priorities. Policves
and Programs—~New Thrusts in
Lifelong Learning (Vancouver; March
1978) A hands-on workshop for
education poilcy makers and policy
shapers. Speakers included John
Madden, President, Microtel Pacific
and Walter Pitman, President, CAAE
and Past President, Ryerson

Polytechnical institute.

) Part-time and Short-Tarrn VOcational
Training for B.C. in the 1980's
(Vancouver, April 1982) Speakers
inciluded Roger Bennett, Personnel
Manager, Aican Canada; Biair
Anderson, DifQCtOf } of
Apprenticeship; Don . Hammon
Occupational  Training Councul
Waestern Forest Products; and Hon.
Warren Aiimond, M.P.

Proceedings of each of the iifelong learning
conferences were covered in detail in the
BCACEA newslietters.

The Executive has rocently identiﬂed a number

of priority areas for activity in the immediate
future. These Inciude the initiation of the

Al Cartier Memiorial Award for performanee of

merit in the field of adult education, more active

invoivement of members in decision making,
increased activity in the area of professional

development for members and improvements in

the area of membership communications and
development.

The Future

The prospects for-the future of the BCACEA are
a8 bright as are the prospects for the future of
part-time education for adults in British Colum-
bia. Clearly, the need for part-time educational

opportunities either as an upgrading device to

compiement the needs of empioyed students or

as a re-entry device to aliow students to acquire
new skilis to enter the workforce, have never

been more pronounced.

Tha Assaciation adoptad a formal statemant of

philosophy at its 1979 Annual General Meeting
which expresaas this point of view:

The acientific and technological revolu-
tion, the fiood of information available to
man and the existence of mass-commu-
nication media networks have sharply

modified traditional systems of educa-
tion. No longer can_ everything. be

imparted to or assimilated by, a student
before embarking on aduit iife. Today
the full development of the human
personality requires that education and
training be considered a continuing
Iife-long process;, responsive to pres-

sures for continuing change.

Tha Association '8 logo. the lamp of Iaarnlng. Is
aiways iit. It is & direct and perpetual challenge
to administrators of continuing education every-
where.



PRIVATE CAREER TRAINING ASSOCIATION OF B.C. (PCTA)

Marie Tomko

Who is PCTA and What Does it Represent?

The PeTA--Private Career Training Aseocio-
tion—is a non-profit, non-partisan; non-sectar-

ian ‘Society representing private post-secondary

career training institutions in the province.

PCTA seeks its membership from the proprietary

post-secondary training schools and colleges
who offer courses in a wide variety of vocations

to the public for a fee Some PCTA ‘member

¢V year: and most have been offering
vooational training for more than 10 years.

PCTA Objectives
The Assoclation's objectives are:

(a) To ‘secure and present the view of the

members to governmental agencies, Iegie-

latures, and public and other organiza-
tions.

(b) To promote mutual respect, goodwill

harmony, and better understanding among

members.

(c) To foeter a reputation of acceptance for

the private career educational Industry .in
the eyes of the public through generai
promotional activities and publicity.

(d) To oollect statistical and other Information

and dissemingte it to its members; to

guidance counsellors, and to the general

(6) To encourage the deveiopment of im-
provements in our fields through research
into new trends and ideas in education and

training.

Marie Tomko is Founding President of the
Private Career Troining Aseociotlon of B.C:
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() To disseminate to members information of
a general, economic; social, educational,
and aavéiﬁﬁianm nature.

(00 To promote actively the best interests and
general welfare of the student of an

independent private educational institution.
Why Wn Pe'l'A Formed?

Formed initiolly in 1977 a ae an od hoc commuttee
of_private trade school owners ind ‘operators;

the need to ]oin forces in order to present a

single, strong, representative voice to govern-

ment; to share common concerns; and to work

toward betterment of the Inddstry as a whole.

able to Kaise more eﬁectlvely with government,

and therefore, have soms influsnce in the types
of governmental control _regulating_the _private
sector schools and colleges, as welil as affect
change in the unfair business practices and

discriminatory policlei in plece at the time.

together. were:

The ‘group’s unanimoue egreement prompted

the formatﬁion/ofﬁgn official Trade Association.
(PCTA's constitution and bylaws were eventually
approved, and it was formally registered as a

Society in Juiy 1979 )
(a) Archaic legisiation, enacted in 1949. and

unpublished precedents which guided the

Ministry of Labour Trade Schooils adminis-
trative body in their decieion-making

(b) Control aver tuition iee increases, unfair to
iong established schoois.



(c) Unfair dupiication of private seetor course

schoois.

Discrimination against students attending
private career schools.

(d)

During the summer and fail of 1977

the
association commenced building its member-
ship, setting guidelines and establishing terms of

reference:. Approximately 30 private schoois had

expressed interest in the association.

in its first year, PCTA establishe

communications links with the Ministry of Labour
and the Ministry of Education, was given
opportunity for input into _upcoming  new
government regulations, and produced a mem-

bership brochure which was distributed to_high

school counsellors, Canadian embassies, fibrar-

ies, and to other BC trade schoois with an

encouragement to join PCTA. _PCTA d%vised its
constitution and bylaws; and appiie

registration as a non-profit society.

By the end of ite second year, 1979. PCTA had
established itseif as an official voice for the

industry--from_a fiedgiing ad-hoc committes

formed just over two years &go, PCTA orew. . It
sot. down ‘8 solid basis for a traae association

While its accomplishments could not be

measured in facts or in doliars, it was felt that
PCTA had in gaining

F made great strides
recognition by various authorities and that it had

come a long way in upgrading the image of the

industry. Active communication had been
initiated with the _appropriate provincial _and

federal ministries; and an awareness campaign
was launched which inciuded ail provincial MLAs
and federal MPs.

The aasociation continued to publish and widely

distribute its membership directory in an attempt
to increase public awareness of PCTA and its
member schools.:

Reaular. i-monthiy meetings kept members
informed of industry developments, while guest

§Eeiiier§ and Worka:;hojg j‘,@féa members

professional development activities.

Also in 1979 a formal proposal was submitted to
CEIC requesting consideration for eligibility of

unempioyment inaurance recipients to attend
private institutions as fee payers without

forfeiting Ui benefits.

In addition. PCTA commenced an active Iobby

for . equality for those students who were

prepared to pay the full cost of their vocational
education but who needed help to do so.

PCTA launched yet another cammign to

encourage the Trade Schools Branch to publish

an official directory of registered private trade

schoois to be distributed in the high schools

throughout the province.

The associaton's primary sctites in its third

year of operation were centered upon develop-
ing recognition from educational and trades

training authorities. Membership  growth did not

keep pace with growth of the association as an

industry voice.

The new Trade School Regulations were finally

enacted in 1980; and discussion of how these

reguiations were to affect the operation of
proprietary schools in the province dominated
member communications and meeting content

for most of the year.

In October of that year, PCTA presented a brief

to the Student Aid Committee in Victoria. The
brief urged that private students be entitied to
the provincial portion of BCSAP--grants and

bursaries.

PCTA members were asked to join with other
provincial and national association members in a
campsign. attempting to . offset proposed
charges in Federal Tariff Board Reguiations.
The Tariff Board had recommended that aii
profit-making private #~hoois be exciuded from
import tariff exemptic The campaign was

successful.

Throughout 1981 PCTA continued to grow in

strength and in numbers. Membership increased

oLk
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' 1982 also presented the

aigniﬂgantly as a result of a very effective
membership drive that had been set as PCTA's
number one priority that year.

workshop, with the assistance ef a public

relations professional; heiped to identify PCTA

objectives for its fourth year of operation. In

addition to buiiding membership, PCTA would

continue to work on_government acceptance
and industry recognition, and would concentrate

on information-sharing with member schools:

A strong and_harmonious relationship with the
Trade Schools. Regulations Branch was devel-

oped and maintained. The Branch produced
errd distributed a Direetory of Private Trade

assistance of the Ministry of Industry und Smali

Business Development, to import a professional

trainer from_the United States to present an

Admissions Training Workshop at a reasonable

fee for representatives from all BC private trade

schools.

In 1982 PCTA set goale togtrTve for increased

membership and heightened visibility. Unfortu-

nately, membership did not increase, and in fact
PCTA saw two of its member schoois ciose their

doors, . owlng in part to tough economic times.
PCTA’ s goal fer increased visibility, on the other

During 1982 PCTA tried to maintain constint

and positive communication with the Trade
Schools Branch.

The eggggiation continued ite fight against illegal
advertising; inciuding the advertising and opera-
tion of non-registered trade schools”;

PCTA Executive
Committee with more chalienge. It was felt by
some members that perhaps the association

had reached a crossroads: shouid PCTA
continue as an organization, or should it
disband?
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It had been previously acknowiedged that i the

association wished to influence and implement

change for industry recognition_and abtain fair

and just treatment from Government, PCTA

must present a strong and united front. It was

time to re-affirm that stand in order for the
association to survive and grow, and for the

industry to prosper

PCTA's goal in 1983 was_to_ establish more
positive and effective _communication with
government ministries. Throughout the year;

ongoing diaiogue and meetings took place with

the Ministry of Labour; Canada Employment and
immigration Commission, Vancouver Vocational
institute, and the Ministry of Fluman Resources.

In Fel bruery. PCTA membera were asked aaein
by the Trade Schooils Office for input into

proposed changee in the. regulations. in June,

an_ Advisory Council was formed to review

current regulations, legistation, and _policies

controlling the__operation of _ private trade
schools; as a reeult of this process it became

clear to everyone that many of the existing

reguiations were neither workabie nor enforce-
able.

Posslble deregulution of the industry became a

mended that a eelf-goveming. accrediting body

replace the present system. It was PCTA's

underitundinq that government was _seriously

considering deregulation at ti'e time, and PCTA

foresaw some possible developmienit in this area

in the corning year.
Support of PCTA's efforte by the Ministry of

Labour heighter:ed that year. “Career ‘Week";
April 11 to 16, 1983, in. recognition of the private

career training industry, wss proclaimed by

Premier Bennett at & press conference in
Robson Media Centre. PCTA Career Week

activities took place throughout the week, with

member schoois holding open houses and other

events, supported by association advertising in

the Vancouver Sun.

Gn dune 24 1983 the Mlnieter of Labour. Robert
McCleliand, addressed the association. This
was seen as an indication of his recognition of
the association and the induetry




Also that yeer. a PCTA “Task Force on CEIC
Relations was struck. It met several times with

Coincidentally, a National Accreditation Commis-
sion _had formed. in 1984 with intentions to

Canada Empioyment and _Immigration_ Training

ranch _officiais from both the regional and

federal leveis. This input led to the formation of

a special review team whose task was to make

recommendations for new. federel pun:hun

procedures in the region for 1984-85. The
outcome was that agreed upon new . procedures

were put into place and improved communica-
tions links between regional headquarters and

the private sector were established.

In 1983 PCTA agreed to panicipete in the
Newthink Conference, sponsored by the Pacific
Association for Continuing Education and
planned for the following year as a joint

conference of adult education associations, to

be held at the University of British Columbia in

May 1984. PCTA representation on the Newthink
pianning committes_included . responsibiiity for

conference exhibits and contribution to program

éontent The  Newthink Conference was sesn to
estabishing & vital link with public sector
educational - associations; it was feit to have
added to private sactor credibility as an integrai

educational aiternative:

By 1984 PCTA s rnerntwrship had grown to 43
schoois and colieges, while the private sector
trained some 32,000 students:

1985 saw yet enother busy and produotive year.
PCTA's credibility as an association increased,
and a totally new endeavour was successfuily
launched:

Ihg pigi)li@t of the year s accomplishments was

the outstanding success of PCTA's Career Fair
held at Robson Square Media Centre during

Private Career Week, April 15 to 20.

On the other hand, dereguiation continuad to be
& concern to members. It was soon seen by
PCTA _ that _provincial accreditation, as an
aiternative to regulation, would be a massive
and aimost impossibie task for a smaii group.

accredit private mlfools ‘and colieges throughout

Canada; and, while autonomous, to tie itseif to

provinciel associations as part of the process.
PCTA appointed a Provincial Accreditation
Committee to liaise with the NAC.

In August 1984. this PCTA committee. along
with representatives of the National Accredita-

tion Commission, met_ with Labour Minister

Robert McClelland and other officiais from the

Labour Ministry to present national accreditation

as an_ alternative to possible dereguiation.

Accreditation became a subject for discussion at
future meetings.

Jenuary 1985 brought the flrst of a series of

articles in the Vancouver Sun on private career
schools. The public. was made aware of the
difterence _between the legitimately registered
and licenced private career schools and those

schools _which were operating iilegaily or in

contravention of provincial laws. PCTA was

contacted several times by the preee to voice its

official position and_opinion; and an opportunity

to air PCTA's concem to the public over the

unenforoeable Trade School Regulations was
made avaiiable.

in Fbruary the PCTA Exeoutive Committee and

Task Force on CEIC.Relations met with CEIC
regional officials to discuss the recommenda-

tions developed by the CEIC Review Team for

institutional private purchases and to discuss
new. poiicies and procedures. It was a highly
productive meeting, with many PCTA recom-

mendations implemented.

in 1985 the number of private training
institutions in the province_well exceeded 250
schoois; and the private sector trained aimost

35, 000 atudents PCTA _membership presently

added in this past ﬂml year.

R:TR’: outlook for the future is bright Planned

for development are procedures to enable the

formatien of provincial chapters under the PCTA

Vancouver isiand.

J'\j
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It Is hoped that FGTA': key issuas sunce 1977 w:ll
be totally resolved in the coming yeer. The
association will endeavour to maintain its

cooperative liaison with government, strive to

build _its memlnrship. and__to__work toward

providing more_and better services both to its

member schools and in particular to their

students and -the employers who hire them.
Professional development in_the industry will
become one of PCTA’s key activities.

PCTA wlli ]einnith the Aseociatiun ef C!nadian
Career Colleges, which represents _proprietary

schools and colleges nationally, in celebrating its

90th anniversary in Victoria in June 1988. This

joint._ meeting and convention, international in
scope, will brine together  other_ proprietary

school esseeiationa from the Paciﬂc Northwest.



SOCIETY OF VOCATIONAL INSTRUCTORS OF B.C. (SVIBC)

Vernon A. Young

tis a powarful opportunity that PACE Paporo

puts befors us. The chance to be made aware

of each other, and the ways in which we work,

ultimately for the same great end.

SVI is an i§§60iit§ rﬁéfﬁba’r organization of
PACE because we see the iinking of educationai
forces as a muitiplier of our effectiveness. It is a
bond that is light and fiexible, allowing us
individuality.

WG hold the viewL not too. biased no hope. that

the vocational sector is a critical one in thm

timos Gono are the days ~when adequate

Inorea;inply. joba go to people with spacific

training: not to diminish the importance of a

general education, but the need today is for

general education PLUS; pius a practicai talent

honed to usefuiness.

In tho broadeat terms,; the Society of Vocational

Instructors of B.C. is dedicated to the support of

vocational teachers in their professional devel-
opment_and the_improvement of standards of
vocational education. It is also stated in our
constitution that we can “provide a medium for

united action on issues or matters of concern to

the profession. of vocational instructors, (while

functioning as)...a non-politioal non-partisan

and non-sectarian association™:

The ongine of the soeiety s actions is the board
of directors; a body of twelve eiected each May

at a general meeting. This number _ permits
coverage of the vocational centres around the

Province and meakes the socisty effective in the
dissemination of vocational material and the

Vemon Young is Chisf instructor, TRAC
(Pre-Apprenticeship) Program, Kwantien
College and President of SVI.

collection of opinion and ideas on vocational

Not specifically stated; but vito[qq ali aducators
realize, is the need to know our colleaguss. For
this; the annual conference serves us well, Each

May about a hundred, mora or iess; will gather

for three days of professional exchange. Any
vocational. iéﬁool In the province might sponsor
this event. Last year

Insmute-\?anoouver COmmunitj Coliege pro-
vided the venue and organization as will Selkirk

Collegs, Nelson campus on the 28; 29 and 30 of

May 1986. It is the annual conferences that

provide the revenue necessary to provide for the
activities of the Board of Directors.

We regard professlonal davalopment a3 a

threefold matter. There is formal education in

recognized educational institutions; upgrading of

instructional or management techniques through

workshops and seminars, and retreining _ in

industrial practices and technology through

liaison with industry and business. There are aiso

reiated activities which we refer to as articuia-
tion.

gartigyiar tiado or discipline. It can also refer to
meetings between instructors of different
disciplines to discuss trends in education,

government poliicies, new techniques, etc.

With our definitions behind us Iot us iook at SVI

activities in that most urgent of tenses——the

present.

o
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Cast a3 we are over an area half again as large
as France, it is not an easy thing to provide
continuous. professional deveiopment support

for our membership. During the last year; we

have attempted to overcome the barriers of
time; space and expense with a stratagem that

other groups might wish to examine.

For all the technicai advancments. print-on—

paper is yat the mast éfiéctiva medium. Would it

bi-monthiy publication filled with the discoveries

and developments that instructors make daily in
classes and shops. Not only would it serve the

teacher in a substantial way, but by so doing, it

would raise the vaius of the society in the eyes
of the instructors, increasing participation and

membership. No smail undertaking, however,
the repeated gathering, collation, publication
and distribution of siich a volume of information.
The solution we have adoptad is to have the
responsibiiity travel, by issue;, from
campus to campus acresa the province. We

have prepared a standard set of graphics, the

titie page and. various headings, which can be
photocopied. Each *Host Campus” then need
only assemblie its articies, editoriais, photos,
and then cut and paste. Has it worked? At time
of writing; issue number three is in the works.
We will see this year if the necesisary

momentum deveiops. We would be happy to

share our experience with any other group.

in recent yurs. the - onereieo ‘of most SVI
members have been directed to the impiemen-

tation of TRAC, a pre-apprenticeship program.

ABE instructors have long been aware of the
advantages, and perils; of self-paced moduiar
instruction. Most vocational institutions in B.C.
now use it. Thers has been much debate over

the new method pioneered vocationaily in B.C.

by Kwantien College. Acceptancs is growing. It
has been difficult to assess the efficiency of the
new _mode of delivery because of deciining

numbers of students generally, during the

§niﬁi6jéi§ who are having to count their pennies
carefully.

Another important matter for us this year is
*instructor release to industry”. We in the

applied fields always have the bogeyman of

obsolescence behind us, not only in the area of

teaching techniques as all teachers do, but in
the very knowledge of our specisiities. Réadme

is ons thing, courses are another. Neither is
quite the equivalent of experience with new

methods and new materiais in the shops and on

the construction sites. One can grasp immedi-
ately that training in the medical field must be

delivered with & sharp awareness of modern.
practice. The machinists, the carpenters; the
welders instructing in the vocationai schoois

cannot fall short of the same standard and still
keep B.C.'s workforce equal to the demands of
rapidly evolving technology: At bottom it is

mainly 8 matter of money, freeing instructors for

adequate training time, but there are other
factors. How will unions react to the prospect of
visitors who might be seen to be dispiacing
reguiar workers for periods of time? Wil
management beé receptive in ail cases?

Vocational instructors come from industry in the
first place bringing their practical skilis and

experience. This is the basis of vocational

instruction in the province. To acquire teaching

theory, instructors have relied dpon tha LD.
program _ (instructors Diploma) uBC.
However, it is no longer to be offered thara after
August 1988. Such training will still be needed.

it may be offered on other campuiés in the

province. It couid aiso be delivered by Ou.
Perhaps a variety of sources wouid be the

advantageous arrangement.

Wl)gt does the future hoid for SVi? What does it
hold for you? Difficult question, is it notl Five
years ago, how many of us knew that we wouid

soon be abandoning the conventional classroom

recession. in addition to this; many fewer
appronticuhips are available, raising questions

about the scope of TRAC. Perhaps there should

be more comprehensive training. preparing the

students to be more immediately useful to an
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lecture system for self~paced modular instruc-
tion? SVi members are stiil engaged in the
revision and refinement of TRAC materials. It is
an essential and unending process, and will

certainly be a part of our future.



Fundamentally, mueh depends on the economy

if increasing numbers of graduates fail to find

employment, the resulting backlog may cause

pressures for a lower rate of training. And that

is a pity, for the social consequence of
unemployed and uneducated youth are many
and hard.

On the bright side—we who work with our hands
are indomitably optimistic that advancing tech-
nology will in the end, ail negatives, all positives
considered: do whet it has done in the

past-—-make education available to more people
and bring a richer life to us all.

N
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THE TRAINING AND DEVELOPMENT SOCIETY OF BRITISH COLUMBIA (TDBC)

Roy Rajsic

éiéi(i?ﬁiiﬁa and Objectives
The Training and Deveiopment Socisty of British

Columbia (TDBC) is a voluntary, non-profit

organization established in 1974. Membership is
open to all persons with an interest in the role of
training and education In the workpiace for the

davelopmant of individuais, groups, and organi-

Tha purpose & the society ls to foster and

encourage excellence in the way that we identify
and provide for the leaming needs of peopie and
organizations In business, industry, public

administration, and public affairs.
To achlevo thls purposa tho activltiu of the

society are directed toward four areas:

(1) Beveloplng the competanca of training
specialists and the professionalism of the

Activities in tnis area inclide providing
members with:

(a) programs and seminars on basic

skills for trainers; the learning needs
of = organizations and practicsl
methods for meeting them; and, new

approachss and davelopméms in the

training and organization
development fieid.

TDBC is aiso lntarested iﬁ

estabiishing a college or university
level certificate program that. we

couid recognize as an accrediiation
of basic skiils for training specialists.
We are currently seeking partners in
the education and government
sectors for the dmlopment of this

program,

Roy Rajsic is & privats consutant on trsining

nd development and ls Prealdant of TDBC.

83

(b) opportunltles to organlze. partidpata
in,_and attend provinciai, national,

and international conferences on
training and deveiopment.

In _recent years TDBC has

co-sponsored conferences with
organizations such as: the
Knowledge Network; the Pacific

Association for Continuing
Education; the Canadian information

Pi'ocesslng Soclety.
We have provided speakars and

financial support to nationa!
éaﬁfé?éﬁéél in Manitoba, Alberta
and Ontario and to International
conferences thrpugh our linkage with
the International Federation of
Training  and Deveiopment
Organizations.

Planning is currently underway._ for a

national conference to be heid in
Vancouver in June, 1986 (T&D '86)
co~sponsored by TDBC and the
Advanced Management Centre of
the Institute of Public Affsirs,
Dalhousie University.

(c) Opportunities to exchange ideas and
share experiences with other training
speciaiists  through  organized
networking sessions, or informally iri
meetings, conferences and work

. groups.

TDBC's networking activities are directed

toward:

- asglstlng new people ln the fleld to

meet their peers and to estabiish
contacts;



(e

3)

- B}Gﬁ&iﬁﬁ a vehicle for ad hoc iiité’réét

brochure design. and micro-computér

interest groups).

- helplng members to devalop contacts
with colieagues in other provinces and
other countries.

Improving the access of public and private

sector organizations to information that will

heip them to make better choice and use
of the availabie training options.

This includes information on:

- government programs, pollcles. and

funding reiated to training;

tent and ethical training re-
sources and speciaiists;

- competent and

the systematlc piannlng of training

programs and activities.

Strengthenlng the abmty of TDBC to

represent the training field and to Iobby
and influence publiic and private decision

makers on important training issues.

TDBC actively lobbies Eoth provinclal and

federal cabinet ministers on training issues

such as:

input for the training
in_policy and program

~ increased
profession 7
planning for éavéfhment initiatives in

support of training;

lﬁqurq\@q information and communica-
tion channeis between business and
government on training issues and

programs;

- support for tre establishment of a

iaiional body of training professionals
the: will be _representative of the
preeancial societies and provide the

administration, research, and commu-
nication structures required as the

foundatuon for a Canadlan trammg
mdustry, and
- representing individual members in
cases of inappropriate or unfair
appilication of government regulataons
affecting the training fieid.
Improving the management of the affais

and the development of the society.

4)

The adoption of a a Iong term strateglc plan
for the society in 1983-84, along with the
structural and constitutional changes it

recommended; was the first step in a

continuing program to:

- improve the organization and admini-
stration of the society and its

communications with members, busl-

ness, and govemment.

- enhance our lbllity to ldentify and
provide useful services to members in
both entry level and senior training and

education positions;
- improve the abiity of TODBC to
represent the training fieid and to lobby

on its behaif; and,

- encourage and support the estabiish-
ment of a strong national association

of training professionals.

Activities and Opportunities for Member

Involvement

TBBG organlzes an annual calendar of 10 to 15
5v5nts for _members that lncludes facility tours,

professlonal devslopment prcarams. jomt con-
ferences, and formal and informai networking
sessions.

Recent program events havo lncluded Organ-

izatlonal Bshivior. Cbnsultlng Skills, Détermlnmg

Egtﬁ]ggjrglqlng. The Human SIde of Technoiogy;
international Contacts and Contracts, Course
Design, Program Planning, Performance Evaiu-

ation, Problem Soiving and Decision Making.
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Momtmrs are also ancOuragad to becoma

involved in the plannlrig and administration of the

society’s affairs and activities and to contribute
to the field by:

sarvmg in axeciitiva positlons that are

rﬁorbborship in regular
dealing with. TDBC's

work groups

internal .- and
external communications (newsletters,
rosters, and_ other publications);
annual program and activities; mem:-

bership and member services; liaison
with business, governme:it, and other

filled In annual olectlons.

o tion;
- working in special like
conference planning committees or

strategic planning sessions o direct
the developmont <! the training

society;

groups

in publications, conferences,

INembers:ilp and Fees
s in 1982-83 mambership flguras have stabilized and are

After a severe uecllne ;
-?;,' r'yure for 1985-86 is 150 to 200 members.

growing once again.

Tﬁlé membership b %opia i, the posltions of dlrectors and managers of tramlng.
personnial managert. PP #3 exscuth<3s, trainers, consultants, suppliers of programs and
equipment; college and university aducats, managers and supervisors.

In receﬁt years members have rapresantod firms such as:

Air Canada Bank of Nova Scotia

The Bay . B.C. Central Credit Union
B.C. Hydro B.C. Institute of Technology
B.C: Rail B.C. Telephone Company

Burnaby General Hospital
Canadian Forest Praoducts

Canada Employment & immigration
Cmudiin Pacific Airlinaa

Chevron Canada Ltd.

District of Surrey

Insurance Corporation of B.C.
Koeffler Stores

London Drugs

McDonald’s Restaurants

Rivtow Straits Ltd.

Douglas College o

Justice Institute of B.C.

Lions Gate Hospital

MacMillan Bloedal Company Ltd.
Ministry of Transport

Royal Bank of Canada
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professional associations; administra-
and;, sharing knowledge and
expertise by writing papers, making
presentations, and reporting resaarch

workshops for the training profession.



