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ABSTRACT

~__ This handbook outlines an instructor-coordinator -
information system tjat is intended to assist cooperative vocational

education (CVE) instructors in providing information on the outcomes
of their local programs and examining other CVE programs in order to

identify ways.of strengthening local programs. The program

information model involves four major steps: selection of key program

outcomes, data collection, analysis of key program outcomes, and
information dissemination. Each of these steps is described, and
accompanying lists of suggested procedures for -accomplishing each- .
step, worksheets, and questionnaires are provided. Also supplied is a
timeframe chart that specifies the forms needed, the person _

responsible for completing the forms, and the major oh;é§§i§§§76f

each of the forms needed at each step of developing and using the
information system. Twenty-nine outcome forms, which are designed for
use in summarizing information from the gquestionnaires used in the

data collection step and transferring it into the system; are -
appended. Descriptions and addresses of the-publishers of 11 software
packages that can be used with the information system are also
appended. (MN)
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PREFACE

____ _The_purpose of this handbook is to provide cooperative vocational education

(CVE)-coordinators and other individuals responsible for establishing; main-
taining or supervising CVE programs with a system for assessing and publicizing
program performance. The nuts -and bolts of this handbook include a set of
questionnaires and worksheets designed to provide CVE coordinators with the
information necessary to monitor and demonstrate program performance.

__This handbook presents a model and system derived from educational research
concerning the essential components and characteristics of a quality CVE -
program._ After first identifying those characteristics which most contribite to
the success of a CVE program, the authors then constructed a wodel- which would
provide a systemmatic framework for determining the degree to which these essen-

tial characteristics were present in a CVE program.

_ _ The program information model consists of four_primary steps. First; the

selection of key program outcomes. This procedure allows coordinators and -

others responsible for program operation to determine what their programmatic

goals are; in other words "Where_they want to go." In the second step, the proce-
dures for collecting the data necessary to identify whether or not the program has
reached its goals are clearly identified and the necessary forms for this effort are

presented and explained.
___ Step three_instructs the handbook user in a process for relating outcomes o

program_information. This step is the heart of- the program. At this step. the
user compares what they expected their program to accomplish with what it was
actually felt to accomplish by students,; work site supervisors and themseilves .
_ Finally, step four describes an important part of successful program opera-
tion which is often overlooked: - Namely; informing program participants and

constituents about the status of programmatic efforts.  This might be called the

"Public Relations" of operating an effective CVE program.
____Each of these steps will be described in this handbook in considerable

detail along with descriptions, suggested procedures for expediting the-effort,

questionnaires; and worksheets to simplify some of the data analysis. -The -

materials enclosed have been inserted so that users may simply pull out the

forms necessary and copy them at their convenience.
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INTRODUCTION

____Cooperative vocational education (CVE) is.a_form of vocational education

that uniquely links the educational system and business community in a coopera-

tive relationship designed to prepare students for entry into the world of work.

The CVE_method requires career related on-the-job training and supervision,

periodic performance evaluations by both the CVE coordinator and the work site

supervisor, and classroom instruction closely related to students' career

choices.

_ Recent studies have been very critical of the value of vocational education

and in some areas, there has been a movement to cut back on vocational education
course offerings. _In Minnesota; school:funding has been constrained and the.
number of courses available for CVE students_has been reduced during the past
three years. Paradoxically, many of the same studies have called for increased
cooperation between schools and businesses and for increased opportunities for

young people to participate in a planned work experience.

___The National Commission on Secondary Vocational Education (1985) notes that

although CVE programs have been one of the most successful aspects of vocational
education with excellent job placement records and.high satisfaction among par-
ticipating employers and students, they have not been- used-as widely as one
might expect. The Commission report calls for "more help from business;

industry, labor, and public agencies to provide training slots and supervision

for a greater number of students in a wider variety of occupations" (p.. .22).
The solution to this problem may be addressed in part by the selective iden-
tification and expansion of quality €VE programs: This will not be a simple
process.

- A quality CVE program requires unique job functions on the part of CVE

instructor/coordinators who must develop job sites, place students in training
positions; supervise training experiences, and maintain good school/employer
relationships, as well as perform the regular activities required of high school
teachers. In addition to the demands made on CVE instructors by students and
employers, there is the public's demand for accountability. In an era when
school budgets are more often cut than increased; the public-1is increasingly

skep;ica? about the use and allocation of its educational dollars (Morgan,
1983),

CVE coordinators are faced with a formidable challenge. They must: (a)

cope with decreased dollars for program resources and maintenance, (b) budget
time efficiently between competing program needs, (c) find ways to improve

program organization_and operation, and (d). demonstrate that their programs-are

meeting the demands of students, parents, employers, and taxpayers for quality,

efficiency, and effectiveness:

____In this handbook, the Minnesota Research and Development Center (MRDC).

outlines an instructor-coordinator information system designed to assist voca-
tional educators in meeting these challenges by: (a) providing information
which communicates the effectiveness of CVE programs in meeting local education
goals, and (b) examining CVE programs in order to identify methods to strengthen

them. Page V displays a model of the information system with the steps

required for informing the public and key individuals of program goals, results,
planning and analysis for program improvement.

jv
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__ The program_information model involves four major steps: (a) selection of

key program outcomes, (b) data collection, (c) analysis of key program outcomes,

and_(d). information dissemination. Each of these steps will be described in

this handbook with suggested procedures for accomplishing each step; appropriate

-worksheets and questionnaires.

__The model represents a sequential process since it is expected that you will

complete step one before step two. -A_number_of_forms or questionnaires have
been developed and pilot-tested to help you co

to help you mplete each step in the system.
While individual forms can be used separately to provide specific information

(e.g., student satisfaction with the program), the intent of the authors is to

present a_comprehensive and.thorough system. In step one key local individuals

assist you in establishing a priority ranking of 8 to 10 key program_outcomes.
The key outcomes form contains 33 outcomes which the authors compiled from.a
comprehensive review of the cooperative vocational education literature (Leske
and Persico; 1984). In step two, questionnaires look at various aspects of
program operation and outcome from your perspective plus that of the students

. and_work-site supervisors. In step three; you summarize_the_questionnaire -

information and transfer information -for your-selected key outcomes (from step
one) to outcome report forms provided (Appendix 1). This step relates question-
naire information to outcomes and logically leads to step four, information

dissemination.

_Page VII contains a suggested time frame for the implementation of this

system.- The timelines should be based on logical consideration of the school
year; the time at which your students begin and end their CVE work experience,.
graduation dates, and a-reasonable period for subsequent student follow-up. It
is suggested that you follow this schedule :as nearly as possible especially the
first time you use the system. Subsequently, you can modify this schedule to

meet your specific needs.

___The time frame chart specifies the forms needed, the person responsible for

completion, and the major objective for each form. Primary responsibility for

completion of forms rests with CVE coordinators. Although the number of forms
may look imposing; please remember that the work load is distributed over a 10

month perfod. In addition, your students are responsible for completing -

approximately half-of the forms used, and you may elect to delegate some addi-
tional responsibility for delivering and collecting specific forms to student-
helpers or school staff.
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STEP ONE
SELECTION OF KEY PROGRAM OUTCOMES

___The development of program evaluation criteria for local schools frequently -

involves only the adaptation of criteria that have been set forth in Federal and

State funding legislation and regulations. While the process suggested for the
establishment of local CVE programs goals does not ignore these guidelines; it

recognizes the importance of considering the effect of local support groups'

expectations on CVE programs. Since these groups provide the majority of the

resources and have the most direct control of program operation, their interest
must be a factor in analysis.

Outcome Forms Distributed to Appropriate Individuals/Groups

. _The strategy suggested for the clarification of "key outcomes" is a simple

survey procedure. A 1ist of carefully selected outcome measures for CVE =

programs has been prepared for submission by you to individuals who have imme-
diate involvement in your program (Page 1.2).  These locally identified_persons
may include: advisory committee members, teachers; administrators, school board
members, parents, and other individuals-judged to represent key school or com-
munity interests. Each individual participant reviews the list of outcome. .
measures; adds-items that they believe are needed, and rates each item on an.
importance scale. Page 1.3 is a check 1ist which you can use in the planning
and dissemination of outcomes forms.

Outcome Data Summarized

___ Once outcome forms have been completed and collected, you must summarize
the data. The easiest method for accomplishing this is to determine the mean
(average) rating for each item. Add the scores- for each item and divide by tbe

total number of responses: to the item. After calculating mean_scores; rank the
items. Page 1.4 is a worksheet which can be used for this purpose.. First, mean

scores are placed in the left column; and after all scores have been included,

they are rank ordered high to low. The appropriate ranking is recorded in the
right column.

__ The planning guide_procedure calls for you to analyze these results with

your advisory group. - The involvement of advisory groups will serve several

purposes:. (a) it will help build key individuals commitment to your program-
when you use their ideas in program planning, (b) it will help clarify priori-

ties if two or more outcomes receive eaual ratings (c), it will help sensitize

key individuals to the reality of implementing educational objectives, and (d)
it will serve as a forum from which you can obtain advice and support to
strengthen your program.
Key Outcomes Prioritized
. . The final goal in step one is for you to have a 1ist of prioritized key
outcomes desired for your CVE efforts. This will permit you to identify out-
1.1
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Aruitoxt provided by Eic:

Cooperative Vocational Education (CVE) Outcomes

Directions

1 READ tlirough the 1isted outcomes. to. xlin a sense or the pocenetany mpért:anf. outcomes for CVB
md m any 1u 'rtme outcomes whicb you feel are nissins.

2. nn's each item's inponeance as a-factor in- g}talnaeilig the success of the cvz componencs of oixr
School's vocational education offerings. CIRCLE t™s number that represents your estimate of
importance for the item. "0" means no Mportangg! #1" means low importance, "S5* means moderate
importance and-*10" means highest -importance.  Make an effort to use the ru.u range of the
scale, avoid rating all items as equally important.

THE CVE PROGRAM SHOULD PROVIDE INDIVIDUALS WITH: IMPORTANCE

No Moderats High

§ Sitiis P Pom = anecifis dobs _ A 4 % 3 6 £ E 9 8 8 40

U DD STt L T i L — <

2. Skills and oo ptenciea for a rmny of :|oba. _ 0 1 2 3 4526789 10

3. Mtty% ot ) 3 ——0 1 2 3 4 5 ¢ 7 8 59 10

5, Anrencss of tasks performed in a variety of jobs: 0 1 2 3 4 5 6 78 9 10

of ocoupational outlook informa ﬁIon' i 0 2 3 4 5 8§ 7

9. _ Ability to make effective career decisions

1. ﬁiia i&ia’eiié skills 2 -
2. sat 5555?‘55:’?5@
: 5 123458780 10
14, iﬁﬁiaiaﬁ 0 1 2 3 4 56 7 8 9 30
18° AWi14Fe ¥a ma 33 0 1 2 3 4 5 6 7.8 9 10
16. Listening and sggux_xg skills: - - - --0-12 3 45 6 789 10
17. ABility to bscons &8 i 0 1 2 3 4 56 7809 10

THE CVE PROGRAM SHOULD PROVIDE EMPLOYERS WITH: -

18. 'rochnican! conmenbﬂorkcrs. 0123 4 5 6 78 9 10
19. Motivated em _plbyees. _ 0 1.2 3 456789 10
ainin 0 1 2 3 45 6-7-8 910
0 1 2 3 4 5 6 7 8 9 10
22 1ncreased CVE student attendance raiii.r ;,,,, 0 1 ? 3 b 5 6 1 8 9 10
' pe f_all elass 0123456780910
2 3 45 6 7 8 9 10
2 345678910

Ve com Ieeers greg to Er;ue additional odilcation. 0 1 2 3 &

IO
1|~3

oo oo oS
K-d
-l
o

0 1 2 3 4 56 7819 10
v2 3456789 w
32. Reduced sex-role inequities: — - 1.2 3 5 6 7.8 9 10
33; Increased emponment: ébbérﬁiﬂicles for ﬂnoritles, oo , h
- ---disadvantaged-and handicappeds - - - - .- ... -........0 1 2 3 § 5 6 7 8 9 10

PLEASB USE THE 3ACK OF mls PAGB '1'0 INDICATE ADDITIONM. OUTCO}ES
1.2




Date

___ Planning Guide For
Establishing Key CVE Outcomes

Seiect significant individuals to receive CVE outcomes form.

administrators

counselors

advisory committee members

— —-- employers _ :

—— _ school board members }

parents and others (local option)

20 to 30 target number

a. Assume that not all people will respond and that you will want

to adhere to a cut-off date for inclusion in the averages.

B.. 1{ morefthan one instruetor[ooordinator;share results of
administrators, etc. to avoid extra work.

a. CVE Outcomes form. o .
b. Your cover letter/memo, s _pecify,return date, about three
days after received.

¢. Return envelcopes--easily identified.

Mail/deliver forms.

Record who has iésbohaéd. Code form as:

(1) Administrator (5) School Board

(2) Counselor (6) Parents

(3) Advisory Committee {(7) Others: o
(4) Employers (8) Others:

Follow-up to remind to éaﬁpiéééi
Personal ééﬁééét or telephone best--mailing??

Contact 2 days after deadline: ..

Data anaiysis and Snnmary (see Fig. 5)

Distribute copy of selected CVE outcomes with rated importanee--
short 1list to key individuals or advisory group.

Meet with Advisory Committee to analyze results.

a. Hhich outcomes. should the looal CVE program utilize as targets?

b. What are reasonable standards/targets for the available indica-

tors of these outcomes?
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Cutcotde §uﬁmary Sheet

CVE PROGRAMS SHOULD PROVIDE INDIVIDUALS WITH: T -
. - Means - Rank

44;48k1119~§nd éﬁﬁgétéﬁéi@é for a Sﬁéé;fié,jﬁbt

2. Skills and competencies for a family of jobs:

3. Ability to conform to typical employment rules:

g, Awareness of tasks performed in a variety of jobs: —
’omtiow =

5e Knowi ze of oecuiaﬁionaiioutiook in{ tion:

ing, interviewing):

1Hignbilitz te Hopkgefféetivelz with others.
15. Ability”toimake”ethicalidecisions.

18 Technicaiiyicommatenhgﬁgpkepg-

A AR LI L

20. Reduced . .
21;,Satisractonyfc¥E student-emplbyees. B

CVE PROGRAMS SHOULD PROVIDE THE SCHOOL WITH:

22. Tnoreased CVE student attendance rates:.

Increased CVE student performance in all classes:

gy. Reduced CVE student drop-out rate:

27. CVE completers prepared to pursue additionaigedncation

28, CVE completers hiEﬁ_éianlriedgoccupationaifqgjectives.

éVﬁ ?ﬁé@ﬁﬁﬁs Sﬁéﬁtﬁ PROVIDE THE COMMUNITY WITH:

:,,Z: - :,,,,;,:7: oIl - !!:t: B

30;~Cost;efzective;véeatiénalgédueézién grbgrgqsf

’1lé4éélin”ﬁéﬁé’ and related crime:

33. Increased employment opportunities for minorities,

disadvantaged and handicapped: o

G
omad | |
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comes geared to_the needs of you~ program, school, and community, and assist you

in planning to obtain the data necessary to measure these outcomes. This system
is intended to_be responsive to local needs, while anticipating that outcomes -
may be_somewhat different from one community to the next. As the professiohal
educator providing-leadership and direction for CVE, you have the apportunity .

and a responsibility to influence the nature of the CVE outcomes desired through
your public information efforts--a never ending challenge. Step two will
describe how you can use the appropriate forms to collect the data necessary for
the assessment of these selected outcomes.
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STEP THO
DATA.COLLECTION

. __The process-of collecting  data necessary for a_comprehensive assessment of
a CVE program will require effort on the part of yourself, students, former stu-
dents, and work-site supervisors. It will be possible to spread this effort
throughout the _school_year and, with_experience, you should be able to establish

a_schedule that will minimize the time pressure and still meet your local needs.

It is recommended that you complete key outcome reviews every three to five

years and the remaining activities annually.

©__The materfals in this section are organized into six major efforts that are
needed for data collection. These include: (a) yearly follow-up of prior CVE.
student graduates, (b) a supervisor review of CVE student job performance, (c)

assessment and self-rating; (e) pericdic_assessment_of student program achieve-

ment, and (f) student training plan summary. A brief description of the

rationale for each of these efforts, a description of the applicable forms that

are to be used for collecting the data, suggested procedures for data collec-
tion; and some ideas on how to best summarize the data from each applicable form

are provided. :
Yearly Follow-up of Prior CVE Student Graduates
Rationale

An educator's concern for students shouid not end when those students gra-

duate. If an educator's responsibility is to prepare students for additional
education, jobs, and social roles; then effort should extend beyond graduation
to determine how adequate that preparation was. This information can and should
play an_important role in assessing how well CVE programs are meeting student
and community needs. These data are also useful in responding to both Federal
and State program guidelines. In previous development work, the MRDC assisted

in the design of the Minnesota Secondary School Follow-Up System in order to

help educators collect student follow=up information.

bescription of the forn

It is recommended that you use the forn (Page 2.2) provided. This form is a

modified version of the Minnesota High School Follow-Up Questionnaire. Section
four was modified to-reflect -a higher_wage range: Section five replaced the
previous section with_a brief_satisfaction survey and the information in the
former section five became section six in our form. It is a simple, one page
form that takes less than 1t minutes to fill out. The form will provide you
with important information concerning students’ post-high school-work, educa-

tion; earrings; status of employment, and satisfiction with their high school-

educatior. If your school has a different systen, you may still want to examine

the form enclosed and suggest items for inclusion in your schoois instrument.
Regardless of the system or forms used; the-goal-is for you to obtain basic
information on the status of your former CVE students.




HIGH SCHOOL FOLLOW-UP WESTIMIRE
?tEkSE METE AN) RETURN THE FG!M BEI.OIr - N

.
-

" 1. Name: L o S ¢
_ - fas? First Middie Jnitial ~Malden

2, Prosonf Address: - . -

_ Phone:

-3, Recent His*ory: For ggeh t1we porlod tcolumn) In-the-YEAR-FOLLOWING HIGH SCHOOL; check-(- ) The activities in which

you were involved, Check at -ieast one-activity for each column. Note that you may respond to both the employment

and education sections, Mark as many as apply to you,

Time Periods After Leaving High School

Acﬂvlfy Sept, - N -
: thru j’h['u Present (Complete even If same
Education (Check all ﬂtaf apply). Nov, Feb, activity as other time period)
. 3;1 !ocaﬂonnl “school ( ) ( 5,
3.2 Community College ( ) ( ) ( )
" 3,3 College or-University ¢ ) (¢ ) ( ) 1§ you marked hore,
3.4 Aoprenticeshlp ) () « ) complefo #6 below,
s 3.5 Other Education — ) (S Le )
S —- (Specity) .
Euploymnf iehock all ~that apply): - . .
3.6 Unewployed (looking for work) ) ) ¢ )
3.7 Homemaker (full or-part time) () ( ) ()
3.8 Miiltery (full_time) () « ) e
2.9 Paid Employment () { ) tf you marked: here,
B e complete #4 below,
B Gther_ Activity: (For oxamplo. HI, vacaﬂon, ofc.) S - o .
3.10 . R —— ) t ) « )
—(apoclfyT
' T “Present Pald Employment Ac’f'vlfv . Please Tndlcate your safisfaction with Fhe following TTems
: 4,1 Hours Per Week You Work: by clrcling the correct number on the scale bslow, Use
1. Less than 30 ( ) NOT APPLICABLE (N7/A) it the item does not appiy to you.
2, 30 or more . (S ] i _
- - -1 -2 3 4 . 5
4,2 Job Tlitle: very somewhat _ .. . somewhat very

[ unsatified unsaflsﬂod undecldod satisfled saﬂsfled
4.3 Job Duties: — _ .

5.1 etRRENT HeuRtY HAGE. NA 1 2 3 a 5

T - 5.2 YEIRLY INCUﬂE. NA 1 2 3 4 5
4.4 Ro!atogposs Tgffggr ngh School Vocational - o , _ _ } _
Training: My present job-is: (Mark only one) 5.3 PRESENT EMPLOYMENT. NA 1 2 3 4 5

T Closely Related _ 2 Somewhat Related || = o . . ; , ,

3 Nof Related 5.4 PRESENT SCHOOLING (if In_ NA 1 2 3 4 5

schooi part or full time)
4, 5 Months On This Job Since Luvlng Hgghjchm o o ) . . . .
3

3.5 HIGH SCHOOL EDUCATION NA 1 2 4 -]
A 5.6 HIGH SCHOOL CVE PROGRAM NA 1 2 3 &4 5
4,6 Employers |} _
el . . : : 6. PrCSOM' Educuﬂcn AC‘HVH'Y
Tompany of business name, sel f-emp ioyed,
wrlf. 'solf' ) 6,1 Hours Por Nook You Attend:
. 4,7 Employcr's Addriss' —_ 1. 1 fe 12 t )
- Sﬁ-ﬂ‘ 2, 13¢t018 ( )
- - o 3. 190ormore ()
Cl¥y State Llp o
w I 6.2 School Name: o
4;8 Kind of Business: _ - S T
’ (For example, Farmling, 5 08 6.3 School Address:
The: foilovlng Items are useful to us, but may be : ) o
omitted If you prefer, e
o 6.4 Major Area or Program: I
4 9 Supervisor's Name:
PI se Mark Your Prnon'l' Hourly income: - (For oxamplo. iu-r’o Hocﬁanlc, Elmnﬁy macnr_)
4 10 2 Eg I :l H ]
Under 85,56 8,56 85.50 $6 6.5 lnfondcd occupuﬂon atter comploﬂng oducaﬂon.

$3,50 to._ to.. _to _ _ e et s el R
$4.49 $5.49 $6.49 ‘7 a9 ‘3 49 more (For sxample; Logal Socrofary, Carponfor, Teacher,

Undeclded, etc.)




Suggested procedures for data usage

1t is recommended that you conduct yearly follow-ups of your CVE student

graduates. - This should be done from six to_nine months after graduation. It is
important that-you allow enough time to elapse for the student to have either
enrolled in school or to have found employment. However, waiting longer
increases the probability of a large proportion of nonrespondents.

- The most efficient way to send out survey forms is through the mail. Along
with the questionnaire; enclose a stamped, self-addressed, return -envelope and a

brief letter requesting that students complete the form: - Let students know that
this information is important to you and that it will help other students.

Specify a deadline (allow two weeks) for students to have returned the form.
__Microcomputers or other word processing systems are well suited for the

follow-up mailing process--address labels, cover letters, etc. Assuming you

have the equipment at your school, you may wish to enlist student help if sup-

port staff is not provided by your administration. This would be good

experience for students and allow you to delegate some of the responsibility for

data collection.

. _Second mailings generally do not increase the response rate as much as a
follow-up telephone call. Again, you may use properly trained school_staff or
volunteer students to follow-up all non-returns after your return_deadline has
passed, Be sure that an assistant keeps a clear record of who has been called
and information changes--new addresses, incorrect phone numbers, etc.

A briefing sheet can be prepared which will provide instructions to staff,

etc. concerning. telephone procedures: For instance; even if a CVE graduate has
gone on to_postsecondary school and_is not going to be home for several months,
student helpers can obtain important information from parents or guardians. Be

sure that callers identify themselves, the prograim, and the purpose of the call.

Summarizing the data

___Simple descriptive statistics will provide good information for analyzing

programs. -The two most useful statistics will be the mean or average score for
each item and frequency distributions for each item. . Frequency distributions.

are very useful since they visually display the range of responses. Means can
be deceptive since they can mask high and low ratings. Frequency distributions
also show the number of responses per question:

- Mean scores can-be done on_either a calculator or microcomputer. Freguency

distributions can also be prepared or microcomputers using inexpensive programs
(see_Appendix II). In the event that this option is not available, you can
simply record frequency distributions for each set of questions on a sheet of

graph paper. Page 2.4 {llustrates how the data from Part 5 of the high school
follow-up questionnaire were plotted on a graph sheet for 20 high school stu-

dents.

__Once.a frequency distribution is calculated, it is relatively easy to

calculate a mean score. The mean rating for Question 5.1 is 2.85. This rating
2.3
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ééﬁbﬁﬁéiibﬁ of Means Using Graph Paper

An Example
_ Very  _ Somewhat - - Somewhat ~ Very
Unsatisfied Unsatisfied Undecided Satisfied Satisfied  —
- 1 - 2 - 3 - 4 - 5 - X -
g.i éiifiéﬁt - _ — = . R C ool
hourly wage 111 T L1 1111 11 2.85
5:2 Yearly income
5.3 Present
Employment S , SR I
5.4 Present
Schooling 1
5.5 High School
Education ) _
5.6 High School

CVE Program , ) R _ S R

Step 1) Enter the raw. f equency counts for ‘each item. These are the

ratings as listed on the students follow up sheet.

Step 2) For each item (e.2. 5.1) multiply the total of number of
responses by the numbered value for that rating. E:G: 3. very

unsatisfied- -ratings x-1 =-3. Do this for each rating, thus
for 5.1 (3.x 1) + (5 x2) + (6.x3) + (4 +4)+(5x2)=5T.

Divide this last rigure (57) by the total number of student

responses (20). This gives a mean or average rating of 2.85

for the current hourly wage.




inaicates that the average student tends to be somewhat dissatisfied with their
current hourly wage. However, this figure {the mean) does not tell the whole
story since six people were, in fact; satisfied while -eight were not and six
were undecided. This illustrates the advantage of using frequency distributions
in addition to mean scores.

Supervisor Review of CVE Student Job Performance
Rationale
_ The unique component of CVE programs {s the supervised work experience. At
the very least, this feature should distinguish CVE programs from al) other out
of school or work-release programs. To achieve its full potential, the work
experience component must be closely articulated with the in-school-component
of programs. This includes -the development and usage of both a training plan
and a training agreement. -Job site supervisors' reviews can provide an infor-

mation 1ink which will yield valuable data to you concerning program perfor- -
mance. This .information can highlight areas where school work can be improved,
identify problems students are having on_ jobs, and provide a fertile ground for

communication between you and your work-site supervisors. Work supervisors are

a.critical "faculty member" in quality CVE programs, and, as such, they should

‘have a voice in program improvement. The supervisor review is one mechanism for

giving them this voice.
Description of the form

The supervisor questionnaire (Page 2.6 - 2.7)-consists of nine scales: .

These scales have been designed to assess: school to work coordination, student

development; and program effectiveness. The data.from these questions will
assist you in determining how well your program is preparing students for jobs,
how well students have: performed on jobs; and how well supervisors are per-
forming their_responsibilities regarding student supervision and evaulation.
The form should be filled out by students' immediate supervisors and will take

no more than 15 minutes to complete.

Sgggestedfproceduiééwfﬁifﬁééég

- It is recommended that you provide this form to supervisors approximately 3
weeks -before the end of students' work experience. An alternative-is for you to
have students deliver the form plus a stamped; self-addressed envelope in which
employers can_return the forms. Supervisors should be contacted by telephone,

or if time allows, personally visited to explain the purpose of the form and
request that they complete and return it before the end of the work experience
period. Follow-up any concerns or problems noted on these forms as soon as
possible.  Discussions with supervisors are essential when any major criticisms

are raised about coordinators' or supervisors' components of the CVE program.

Summarizing the data

The statistical procedures described eurlier are also suitable for sum-

marizing the data on this questionnaire. You may use the mean and/or frequency

N
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Supervisor (uestiomaire

To bé ool by parsan responeible for — — _(student) ldarnng vork

experience,

1, Our buatnm lamd ) pmmplu in the CVE progras and: (oheck une)
., A studedt was seat to us by the coopdinator, -

a  student v sent -t us by the-ooordinator for- aceeptmoe or rejecuon.

ttn part-tine student worker vay enrolled in the CVE program,
atmnt(s)autoumnndujobsomyoouldmnmcvs.

Stadent Oriestation

What did you do to orient the student learmer to your cowpany and policies
(chack a3l that apply); .
& — Introduced §0- other vorim.
3 Wamd -where things vers,
§, _ Expluined what student-lsarner vas emﬁted to do and not 00 8 2
aployee,
. Ok (Degarde asbivitg)i - — — ——— - -

5 Hw mch ttu did you apend brinung the student lesrner “on board®
{orientation)? -
ainutes

Training Mlan
6, Bow were you involved in development of the CVE atudent learner's written
training plan (1iat of EuTti b'r Jobs to be perforned ab your buaines:)?
(check one) - -
. Prepared plan for amm. -
Prcrmﬂ plan with {mstruotor-0oordinator
— Pupmd plan vith instructorcoordinator and student,

T stodest,
—— Rovleved and ldjumd plln pges_eqted by studeut.
—_ Received plin-fros instructor-coordioator, -

DID NOT KAVE a-written training plan for student learner
Oﬂm' (emplain)

T, How many times during the progran 414 you revieq the training
plan with the instructorecoordinatur? —

8, Student.lesrner? ————

9 Leogth of prograa (lnwoutha)

___lngm (nat or mponsibﬂittes and obnmions of progran partictplnu)

10, Hgg ugge__yo\_x__l_nvolvad__in_thq__ggyelopmt ot a written training agreeaent for
the (VE-student employee?- (chack one) —
- Prepared training agreesent for student
Preplrod training agreenent uith instructor-coordinator, -
— Prepmd training agreesent- with-instructorecoordinator-and-student,
Rgvlmd and adjusted plan presented by instruetor-coordinator.
DID NOT HAVE a- written training iﬁwenf.

— Utbgr (epladn) —-— - - e

Studeatr!vnlmtien

11; Did the instructor-coordinator provtde & studont evaluation report form?
_h __ s
12, 1f Yes, how-did the inatruotor-coordiator asstat you? (check one)
. Did not assiat,
——- Pmidod instruation on how to eonplete.

vaided {nstruotions and assisted in completing.
tmd ne questions and recorded results,

1, liou my student -evaluations-do- yuu oolplete and subait to the instructor-

coardinator per quarter (9 veeks) per student?
18; Do jii Foviek atdeit smliation Fepertd th the stident? Mo ___ Yes

15. Please indicate bow many other vorkers Jou mi# responsible for:

ool -k Condination

Raf.e the t‘guovins iteu on t.he mle provided by eireling the nost appropriate
mpom for your (VB student-saployes,

smngly _ B ' Strongly
Disagres  Disagree  Uncertaln  Agres Agree
I

; 16. The studentelearner's-classroca Jreparatlen

w8 suffictent for the tasks required on the job. DU A Sk

17, The student-learner received instruction in the CVE

related olass which ovarcame on-tha-job perforasnce -
probless, DU AS

18. The - instruotor-coordinator apent a- lpproprllte anount

of tine at our business o coordination aotlvities, DDUAS

19, T8 stisent=Leivder PiGuLred the Sald dsount of oy -
tine for supervision as Jther esployees, SO DU A SA
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seudeat Dml'"“" - Job Balated

20 The work perrumd by the itudont e ur valoe t o
ormlution.

21. The work pert'omd will lnlp tho studeat to obmn 6

~ Job reference,

22, The work pertorsed w1 belp the studeat 10 obtaindng
futare Joba,

23, The vork perforsed enabled the student to develop many
ninable job skilis;

2N, The work parron_od providad the abudent with inoreased

pmmuuu over uu. A

25, The work perromd nquiud use or ﬂn atudontl lldlll
lnd lmouledue.

A T ptl ot i 0
opportunity to observe highly skilled and coupetent
esployees,

g B

2], The CVE mml g hilpod s to reduos the oost of
trliulng nev u,loym.

25. e cu progr- bay hoiped tu thn mrnttmt lnd
retenuon of néw workars,

&, swenta bired froa the- cvs ‘progran have proved to
be very capable and compatant workers,

30, Involveaent in-the CVE progran bas been very
aatistaotory to our ormtuuona 7

31, 1 would encourage other eoupanm to provlde
atudentd with work exparience opportunities,

WOUKS

CEERE
DDOUAY
CRRENR

DOV

DU

B0
DOV
CRERE
DDOUAS

NdUAS

for each ot t.he rollwtns ubtlmas plim Patd Ko ich change (srouth) jou
8aW Lo the atudent-worker a3 & direct result of hissher involvement with the (V8

PN!"I.

sme. Chooaemluo betweenoand 7. Use-all elght scale values as -

appropriate. The ratings of 2 and-3 represent Internediate levels between NINOR

grouth and KODERATE groith. Stalarly; the ratings of 5:and 6 reprasent
internediate lavels betustn MODERATE goowth and SUBSTANTIAL growth,

0« No Crouth

1 & Minor Growth

it

s

b 2 Hoderate Grouth
83

1 s Substantial Grovth

32. ‘rhe abimy to mivo l'or uork and appolntaents
o me.

33. 1 mmy to roitw tmrucuons ralated o work,

3'1; The ability to complete a job in & thorough and
reliable nnmr.

3, The abmty to ooopmte vith aupervlsm.
35. abtmy o cooperate with felloverorkery;

1, th muzy to accept eriticisa vhen ahown that

mthln; ¥as done tnoomotly.

3: e abLLtty to fimd smmethli asehil _t_o_ d_o when
work u completed or othmiu {nterrupted.

30, The ability to be honest with snpcrvlaora nd
others,

40, The abtlity to commmicate effectively,

D!

0

01
01

01

01

01

230561

231561
230567

234546

1230561

EREAR

230861
234567



distribution depending on the particular item. For items 1 through 15, a fre-

quency distribution of the responses will provide you with a descrptive analysis

of the information. For items 16 through 40 you should use a measure of central
tendency (i.e., mean or average) if you want to make comparisons between various
worksites or derive an overall figure for each scale. A frequency distribution

can be used for items where you wish to see the distribution of responses. A

blank questionnaire can be used as a worksheet to facilitate this process.

“When there are no numerical values assigned to the response scale, values

must be assigned to them. Values from 1 to 5 are suggested. Thus, strongly

disagree would be rated as a 1, strongly agree would be rated as a 5.
Computation of the means for each of these items will give you average ratings
for_each question based on the total responses from work site supervisors.

Caution must always be exercised- in using means because it is possible for-you

to_receive very high ratings on program effectiveness, while there may still be

individual work sites with very poor ratings. In such cases, individual-

investigation and appraisal is warranted since these low ratings may reflect a
problem or perhaps simply a lack of communication.

Coordinator Review of CVE Student Program Performance
Rationale

.. The coordinator role is the pivotal 1ink in a.complex process required to

manage a quality CVE program. Of the many responsibilities which a coordinator
has,_perhaps_the most important is the job of providing feedback to- stidents.
Feedback is essential to student growth and development. Without the knowledge
of how they are performing, it is impossible for students to make meaningful
changes in their behavior. Even positive behavior, on a student's part is
likely to deteriorate without some assurance that the behavior is indeed accep-

table to others. Students need to be rewarded for positive behavior as well as
informed of negative behavior.

_ The purpose of the student performance review is to faciliate efficient stu-
dent learning.. While you are_continually doing informal reviews, formal

assessment of students provides critical emphasis on the importance of perfor-

mance and growth. By using the formal assessment system presented, you can -

check your perceptions against those of both the students' and their work site

superv isors.

Description of the form

. Tie coordinator questionnaire: student data form (Page 2.9) contains 25
questions. This form will require only five to 10 minutes per student to

complete. The form has been designed with two major scales.

_ Tie coordinator questionnaire: student data form (Page 2.9) contains

The Job characteristics scale will allow you to check your impressions of

the value of your CVE students' work experience's against their own and their
supervisors' impressions. The student growth and development scale provides an
assessment of how much growth you feel students have experienced as a result of

participating in their program. Ratings on both scales can be compared with

2.8
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Cocpdiator Queationsatie: Student Data o
Student Growth and Davelo ent
Roe dach of e Pollowing abilities pleass rate how much change (grovth) jou

Nane of Student Learner to be Evaluated

5D Descrlptton of cis stagaits 165 or posltlon. m {n the student u a direct résult of hla/ber 1nvolvement with the CVE progran,

Soale: Coooss & valon batween 0 and 7, Une lll_em!t seale values a8
Lol S appropriate, The ratings of 2 and 3 present- intermediate-1evels-betueen NINOR
- & Approxisate number of esployees working in this faeility: grouth and MOERATE growth, _Sndlarly, the ratings of 5 and 6 represent inter-
—i - 5 pediate levels between HODERATE grouth and SUBSTANTIAL growth.
b1

— 15.- 100 0« Ho Grovth
- m, , : 1 = Minor Growth
: I
¥ Tha nunber ot workers reporttnx dtmtly to the studcnt-lmnm tmedtaty j:
upervisor 13 ) § 1 Hoderate Growth
i, Siisdent wag at tiae of entry dako emploment vas ____ {dollars per bour): 3
7 = Substantial Growth

5 Conparad Eo other iérkera af. f.hla conpnny, tbo atudent'u uase at the tile of
entry into eaploynent waa: (check one) -

— Equivalent to the wage of other uorltm wtth eolpmbn skitl and 13. ianm iaééii'unmte emotimy nith others, 0 1 2 3 E 5 5 1
experience. N
—— Le3s than the wages of other workers with comparable skill and oxparience. \, m abmty to conduct a Job Interviev, 01 2 | ll 5 6 1
h pob-avare of the wages of cther workers at the tive student entered o
enploynent. ‘ 15, The abmty to oonplete 1 Job application. 012314 5 61
Jebkchmezerﬂuea : 16. abimy to uouytotu 1 job rese; 01 5 3 A 5 6 7
Circle the-response which gost accuratelx reflects the averags Job o
condition/sttuation for the CVE student you are evaluating, 17, The ability to conduct an i»ibﬁﬂi’ti Jbsearch, 01236561
$ b [ ) ] 16, The ability to conplete classroce assigments in o
S L athoroudnudrolhblemer. 012385357
. Strongly : Strongly '
Wages  Disgre vndenlded Agpea Igres 19; Toe ability to perfore baste mathmatienl S
coapatations, 0123458687
6, me vork pcrromd mbted this atudent t.odmiop oL - T
- eany waluble job akdlla, - DU S 20, The abllity to commmicate effectively 1n wrltins. 01234567
T The: vork perfomd b! the student was directly related 21, The abiltty to ﬂpreh_a_ga_gg_ggnw itten s
to his/her career goaly; HDULK ii'tei‘iil and written inatruction, 0123485461
B, Mhe ikrk petorad provided thia seident Wilh cveased 22; The AbE1S¢Y to 0se edin Mad other resbroed to Pl :
Nlmlbllltm over tae, HDoUAS job openiuga w opportunitlea. 0 12346681
9, The work perforaed mu}l‘gﬂ " PpROpRLALE ush of the o 23, The abildty to uae aadfa and other resources tomake - - - . . . . _
studeqt's SILL and nouledge, DIV effeotive carear decisions, 01234567
10 TH@ ok wtmad by AL atodent 188 of falud £ - ) 20, The abllity to identify further skille and educatlon .
the enploper, LoV A nevded to udvanos in hia/her CVE GocapatLicH: 012310 561
1, Tonerk parformd kep, the atudant molwd-tn 25, the abLity b0 ddunbity the-okills wd-aducation
periods of mamvuy. $IUEH nasded for typdeal Jobs much as: welder; murss;

offics manager, assnbler, sscratary, lavyer, afc. 0 1 2 3 H 5 6 1
12, The werk perforned will help this atudent obtain a o
good job reference, DU
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student's and supervisor's ratings since items similar to these have been

included in their respective forms.

Suggested procedures for usage

You should complete an assessment of student performance at least once per

year for each student who is participating in the CVE work experience component.

This summative evaluation can and should be complemented by more frequent

periodic assessments (these will be discussed 1ater).

. _-This_step is a critical process in a quality CVE program. You may also

consider setting up a series of final interviews with each CVE student. Your-

evaluation. of each student could be completed prior to this time and discussed

with the student. You could also allow students to complete their evaluation.

form at this meeting. This would enabie both of you to compare results and
explore any meaningful differences.

Student Program Assessment
Rationale

This step in the CVE information system allows students to provide feedback

to coordinators regarding various aspects of CVE programs and work components.
In addition, students are ask3d to evaluate their own growth and development in
a_number_of key areas. This information will permit you to identify potential
strengths and weaknesses in program operation, evaluate the effectiveness of
work_site placements, and obtain data regarding final program outcomes as per-
ceived by student learners. This information can be cross-checked with your

ratings and those of students' on-site supervisors: While individual criticism
nf a program-or job site may not be sufficient for reaction, a response is in

order when several student evaluations suggest a potential problem.

This process will also-be valuable to students since it gives them the

opportunity to provide their own evaluation regarding their personal progress.
This information can be a bridge to stimulate discussion between you and your

students regarding post-program strategies to strengthen weak areas or capita- .

1ize on strong areas. Thus, students have a "second chance” to learn from their

program experiences. Furthermore, since students are providing their own analy-
sis of their growth and development, it is much more 1ikely that they will be

willing to accept suggestions from you concerning areas of weakness.

Description of the forn

_ The student questionnaire (Pages 2.11 - 2.13) is a three part instrument

with_approximately-100 questions. The average student should be able to

complete this questionnaire fn less than 30 minutes. The questionnaire includes
several items related to basic_program processes and six major scales, The sca-
les assess: (a) classroom instruction, (b) instructor-coordinator activities

(c) quality of supervision; (d) nature of the job, (e) growth and development ;-

and (f) program satisfaction. Several items on the growth and development scale

are duplicated on both the coordinator questionnaire and supervisor question-

2.10
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Student Questionnaire

Your Vine -

* Sotet Bvlinent Prooadre

I w3 formally introduced to the- purpoae and responsibilities of the CVE

- progran by: (check all that apply)
§o ___ Class scheduling/regiatration plekm o materdals,

& ____ Instroction material or hndouta.

| Spoaigl orietation meeting, -
¥, ___ Student/parent CVE orientation mtm.
. Other: Descrdbe

Eii'g'i‘jé;_i_i earollacat 1n the CTE program I was intervieved by: (cheok all
- that apply) -

-5 ___ Comsslor

b —— O coodiator

T Other teachers

___Otbir. Deseribe S

8. Prior to-my enrolisent in the CVE progras; oy pmnta ot contaciad by the

oocordimtor wie dizcussed the praml withthem, ___No __ TYes

3 mswwmmu

% D you wtmpm 1 & vocational stidont omniuuon dimuy related to
the CPE progras? o
!ea

__ngi_lm Liat of Iob Tiaia/rmtim you are to perron on t.ho Job,

10, How vere you nmvod In the development of your written tmning plan?

(ohwok onereaponse only)
— DID NOT-HAVE a written training plan.

— lend training plan prepared by inltruetor-ooordtnator.
l'mmd Ny on eritten trafning pian,
mmd training plan prepared by on-the-job supervisor/esployer,

—~ Prlpmd plan in cooperation with instruotor-coordinator,. - -
Pupmd plan in cooperation with tmstructor-socrdinator and on-thi-,iob
iupervlumiplom.

Ir you had-a-written- tmniu nhn, gluu indicate the nusber ot tines
during a nine month program you reviewed the training plan with your:
11, Inateootor-coordinator?

12, Onethe-job supervisor? ——

Did the training plan forsat require you to;

13, indicate or utiute your oomtanoyla&in Jevals before starting this
SRR | R S | N
W establish uolpltlncy/lkm lavel ;om? o __Tes
15. 158638 Jour perdonal progress ptrtodlmly.

—h Y

Job Sita Orfentatio

16, At the start of- mr mloymt. did your eupmwor introduoe you to othar
workers, _and
eaployes!

explain wiat you were expected to do and not do a2 an

11, How moch tine did the on-the-job suparvisor and/or nployer spend

explaining your job; the business; company policy; and 85 an?

o Mimites
Iraining Agreenent:--Statenent of -reaponsibilities acoepted by the persoms
involved in your placement experience,

16, Prior to beginaing oy CVR Job s retuired t0 oign 4 raining agresment,
)
19. Prior po bpslnnins ay C?E Job my parent/guardian vas requlred to aign ]
tmnina wt. b _ I

Prior to Bosinnlus ay m Job I reviewed a training agreement with the following
persons: (cheok all that apply)

&, ___ Parent/Cuardian

2 Coﬁrdimor
2, hployer
230 . OM -
A, ﬂu wt advised of my trajning umuent
Related Tostraction
Rate the folloving items ca the scale provided by circling the nost appropriate
reaponze for your CVE clasaroom imstruotion,
s&é&ﬁi - o Strongly
"Disagres  Disgres  Undecided Mgree  dgres
SD D U A S
% e mdtng mterlals used 1o tho OV class verw easy
forntomdmhnd. $S DU L8
2%, The mterfals and tnstructton pmtded in g OV
olass wers direotly related € a ny uplomnt. S b0 U 4 S

21, The mtersals and instruction jrovided in my cvn o
clasa belpad we woquire skills related to my work, LIV | I - |
A, The materials and instruction provided {n my CVE
olass halped me to secquire skills needed for working

wth people, DU A8
%, The-materials-and instruotion provided m ny OB

olasa helped me to noquire the akills nesded to

find a job. b U A S

30, The: dnstruction provided in my CVE olass has helped-
ze to learn the types of akills and sducation neaded
for & variety of jobs such as: welder, murse, office

unmr, mnbler. sorstary; Lar; ete. DU N Y

31, The {nstruction provided Lh my CVE olass haa halpod
pe learn bow to use media-and-other resources to SR
ttnd Job openings and opportunities. $ DU K

32 Tm,gggmum provided in ay CVE olase has helpad
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response for your on-the-job supervisor;
Bever Seldu Oumioully Froquently Alvays
N s 0 ? A
2 | Iuawmdly quuum. ll S 0 F 1
W, Provided cleer wrk dtmum. K S0P 4
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- 'experienced ag a direot result of your involvenent with the CVE program; e Ll Lo LI T

T e ST The folloving questions concern your feslings and opinions about the schoo]
progran, CVE work.experience and sone additional ftens. This fnformation will
be helpful in making program improvements, Please think about these questions
carefully and answer them as honestly as you can. Use the scale below and
ofrole your responss to each question.

Seale: “Choose-a valoe between 0 aid 7. Uae all aiit scalo waluss ad -

. Wppropelata, Tha rablaga of 2 and 3 represent: {ntermediate Lavels betveen NINGR
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0 2 bo Growth oy St O sammt ey

1 1 Minor Growth Eepative Negative Heutral Positive Positive

2: -

3 ; T

¥ » Noderate Growth
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najre so that a comparison between the items can be made. This parallel design

will enable coordinators to assess the validity of students' ratings.

Suggested procedures for usage

__Assuming that periodic performance evaluations are being conducted for all_

students, students should be instructed to _complete this form approximately two

weeks before the completion of their work experiences. This schedule takes into
consideration that most of their work experience placement has been completed.
The items on this questionnaire focus on many issues that students will be best

able to answer after they are well into their CVE work experiences.

___ You may choose to allow students to take the form home to complete or to

have them complete the forms during school time. Individual appointments can
also be scheduled with students to compare your ratings with siudents' and

supervisors' ratings.
Periodic Assessment of Student Program Performance
:Z;:,,ﬁ;:ié

CVE processes typically involve periodic assessment of student-learners by

on-site supervisors, as well as assessment by instructor-coordinators. Assuming

coordinators are following common practice, regularly collecting and reviewing
performance ratings as a part of student evaluation and grading, this section
outlines how this information can be used to demonstrate program performance,

Description of the form
. The perfodic rating sheet (Page 2,15) is a one page form which can be
completed-in less than 10 minutes. It is designed to be filled out by you and

your worksite supervisors.. The information on_this form can be plotted chrono-
logically as a means of charting individual_student achievement and growth over
the time of their worksite placement. (The authors recognize that more detailed
performance rating sheets and/or training plans are available. Hopefully, you

are using a more comprehensive system.)
giu,,', ST - - I IR

__ Periodic_rating sheets should be compieted for each-student at least once

per grading period and once per month is preferrable. Supervisors siould be

informed as to when reports are to be returned and about procedures they should
follow when completing this form.

It may be difficult to convince some supervisors to complete and return

these forns. To overcome this problem you may have to explain these ratings
forms personally. In some cases you may even need to periodically "assist"

supervisors in completing the form. It {s recommended that you: (a) review
these ratings with students, (b) explore any potential problem areas, and ic)

2.14



Periodic ﬁitiﬂé Sﬁééﬁ

Number of Times

Absent from work:
RS - Tardy to work: - - _
Business Firm: ~

Grading Period
From: o

_ To:

Name of Trainee:

Job Title:

.- ——— Department:

PUPIL'S PROGRESS REPORT

iifiﬁér Below you will find an evaluation seheme designed i é Uﬁaecegggble
to measure the student's level of performance in seven 2 = Very Poor
categories. Please circle the number which best represents 3 = Poor
the student's level of performance for each category..  The 4 = Acceptable
rating that you give will directly influence the student's 5 = Good .
class grade, so please consider your ratings carefully. 6 = Very Good
Thank you. 7 = Excellent
1. CONDUCT Conforms to company policy and procedures = =
as to behavior, dress, and hours of work. 1 2 3 4 5 6 7
2. EFFORT Buts forth effort needed to complete : , ]
work in a thorough and reliable manner. 1 2 3 45 6 17
3. FULFILLS _ Work is completed within a reasonable time )
ASSIGNMENTS and with a minimum amount of supervision. 1 2 3 4 5 6 7
4. COOPERA= Hbrﬁa well with fellow empioyees and S
TION supervisors; 1 2 3 4 5 6 17
5 avggg?i OF ggggipégiéiged is neat, accurate and S
WORK meets company standards. 1 2 3 4 5 6 7
6. LEARNING Progress or change in job skills since last , -
appraisal. 1 2 3 4 5 6 7
7. ADJUSTMENT Shows ability to accept direction and S
ériticism from supervisors and others. 1 2 3 45 6 7
8. OVERALL - R -
,,,,,, PERFORMANCE 1 2 3 # 5. 6 7

llQllllﬂﬁl‘!l!!lllliillli‘llllli'l"'iil.llllll! BERARRARRRNRNARRRRARARALRRARRRRN R

It will be helpful if you will comment on the following:

1. Areas where improvement is needed'
Skills Personal Traits Attitudes

2. sugéested plan for improvement: -

On-the-Jjob In-school
Sﬁbéi?iééi. o Date: .. -
Instructor-Coordinator: _ _____ ___ ___________ Date:
PLEASE USE REVERSE SIDE OF SHEET FOR ADDITIONAL COMVENTS OR QUESTIONS.

2.15
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address any student and employer questions or concerns to maximize the benefits
of this 1éérii'liig’ experience. .

§ﬁﬁﬁ5fi2iﬁ§;tﬁé data

S Tﬁé;i@gg:!é‘!@slg!§§,°f,jﬂf9!@3t1°",0ﬂ,these forms 1s the creation of an
accurate record of student progress. This is accomplished by plotting indivi-
dual students ratings each time you have periodic rating forms_completed.- Page
2.17 is a worksheet which you can use for this purpose. -You may wish to have

students plot their own ratings.- There is no need to make numerical conver-
sfons. Simply indicate: each student's name, the date the assessment was
completed, and the ratings. At the end of the year, growth on each ftem and an
average growth figure can be calculated.

Training Plan Evaluation
E:: '::ﬁ:jé
___In the operation of CVE programs the development of individual student

training plans 1s always recommended and assumed. Unfortunately, a major criti-
cism of CVE 1s that training plans are not used, and consequently EVE is viewed
simply as release time for work. ;

A training plan summary can enable the identification of the level of abi-

11ty which students have achieved in regard to their training plan activities.

At the least this should reflect students' perceptions of the their own ability.

The summary is more_powerful if it includes supervisor ratings. If limited

growth occurs in common skill development activities you can look at your CVE

processes to identify potential causes. This information can also assist you in

your ongoing efforts to identify quality placement sites.

Description of the form

_ The training plan summary worksheet (Page 2.18) is a simple one page form

which allows. students to rate up to 25 activities or tasks that are specified on
their training plans. For each task, students are asked to rate or record their
preseit skill level. This form assumes: that students have training plans and
that training plan learning activities have been specified. -The information on

this-werksheet should be competency-oriented and focused upon specific

skills/knowledge related to students' employment and classroom Iearning.,,?ﬁis

information is not expected to duplicate information on the student question-

naire, but will serve as a supplement to it.

Suggested procedures for usage

CVE_students are normally involved in the developrent of their training

plan. It is important that students understand the major activities on which
they will be evaluated since this will help students remember the tasks for
which they are responsible. -The Training Plan Summary Evaluation form should be
given to the student to complete.

2.16
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Name of Trainee

Name of Rater

- Date:

1. Conduct

2. Effort

_6. Learning

7. idiastmenh

8. Overall Performance

2.17




Name

 _Training P1an Summary Worksheet - EE

The purposes of this worksheet is to_summarize your accompiishments on your

training,plan learning activities: You may have called these activities jobs or

tasks. To complete this worksheet you will need a copy of your training plan.

Please obtain a copy of your training plan and then follow the steps below.

Step 1. Rate your present level of skill for each activity on your

training plan by cireling the appropriate number on the scale

provided where: =
1 = No opportunity to perform activity
Observed others perform activity

Can pcrfcrm activity with supervision

£ N
wumnNn
'8
3
'S
d
8
e
e |
ﬁ.
!
| &
3
!
6"
=
t'f
a
=
B
3
<
[
"
| e
' Q!
-}

5. Cen perrorm activity and instruect others.

S - - . Example Item
Iraig%gg;¥123~kctivitz

1. Complete time card.
2.7 Take telephone messages

Activity. Description

1. _ — 1 2 3 4 5
2s . 1 2 3 4 5
3 — 1 2 3 4 s
b4 e 1 2 3 U4 5
5. - 1 2 3 4 5
6. 1 2 3 4 5
Teo — - 1 2 3 4 5
8. — 1 2 3 4 5
9. _ 1 2 3 4 5
10. S 1 2 3 4 5
11. _ 1 2 3 4§ 5
12. — 1 2 3 4 5
13 o 1 2 3 4 5
14, ] - 1 2 3 4 5
15, , - 1 2 3 4 5
165 [ —— 1 2 3 4 5
17 — - 1 2 3 4 5
185 - 1 2 3 4 5
19. — 1.2 3 4 5
20, o1 2 3 4y 5
21. - 1 2 3 k 5
2., _ - —— —- 1 2 3 4 5
23. - 1 2 3 4§ 5
24, 1 2 3 4§ 5
25, . 1 2 3 4 5
Step 2. Summarize yggr seif-ratings by counting the "1"s you circled and
recording this number in the space provided at the bottom of this
page. Count the "2"s and record, "3"s, "4"s and "5"s,
C— C———31 /3 C——3 c—/
1 2 3 R , 5
No . . With _ Without -~ Gm
Opportunity Observed Supervision Supervision Instruct
2.18
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Summarizing the data

___The training plan summary worksheet is simple to complete and students -

should_perform the step themselves. To summarize the accomplishments of all

students, assign a value to each student's worksheet and then compute the
average of all of the performance ratings for your students.
In order to create a score for each worksheet simply multiply the number of

responses in each box by the value (1-5) assigned to_each box and divide by the

total number of responses.- This will give you an average skill rating for the

student. Summing all of the student score~s and dividing by the total number of

students will give you an overall average score for the training plan learning
activities.

It may also be useful to prepare a frequency distribution of your students
average skill levels. This will allow you to comment on level of skill or
measure of growth.
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STEP THREE
ANALYSIS OF PROGRAM OUTCOMES
- In the first section of this handbook the key outcomes valued by coor-_
dinators, advisory committee members, school board members, and others were
identified.. Now these outcomes should be related to the appropriate summary

data from the information system's various questionnaires: By matching each of

tha_selected outcomes to the most applicable_"questions," you will be able to
assess -the extent to which you have accomplished your objectives. For ease of
analysis you may wish to select only the 10 most important or highest ranked
outcomes.

- - -Since this may be your first attempt to establish a mathematical value for
program outcomes, this information will form the baseline for subsequent program

assessments. By tracking program outcomes, you will be able to determine
whether or not your program performance is stable or shifting from one year or
program assessment cycle to the next.

summary and Transcription of Questionnaire Responses

_ The first step in analyzing program outcomes is to transcribe the mean

ratings or other applicable data (e.g., percentages from the student follow-up)

from each of the appropriate questionnaire ftems to the outcomes evaluation

worksheet (Page 3.2). A total of 66 item values will need to be transcribed.

Most of the means for these items will already have been calculated; however, in
some cases the mean scores may need to be computed.

~ While the key outcome questionnaire had 33 outcomes listed, there are 26
outcome matrix sheets, If any of the remaining seven outcomes -are selected for

analysis, you will need to obtain the appropriate -information from your school's
records. The seven outcomes which are treated independent of the CVE infor-
mation system are:

1; 1increased CVE student attendance rates.

2. 1increased CVE student performance in all classes.

3. reduced CVE student dropout rates.

4. cost-effective vocational education programs.

5. reduced juvenile delinquency and crime.

6. reduced sex role inequities. L
7. 1increased employment opportunities for minority, disadvantaged,

and handicapped.

Select Key Outcome Reports

____Thé_next _step is to select the key outcome reports (Appendix 1) that

correspond to the items selected for anmalysis. Each report has a place for

recording the values from the outcomes evaluation worksheet and includes a

description of the outcome to be evaluated, a description of the relevant data

itams, and the scale values that were used by individuals completing the .
questionnaire.

3.1



OUTCOMES EVALUATION WORKSHEET

ﬁsﬁf o :::;':;::;:::':;;;‘ SioZ el
QUESTIONNAIRE COCRDINATOR o SUPERVISOR

ITEMS MEAN . UESTIONNAIRE MEAN
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x| | 0 ST

78 - 1 | PLAN SUMMARY
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7 _ _per _student
80 5 | | | [ Average skill
- ] level for-of
81 N S— competencies | { |

88 reTated Work )
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Céﬁﬁé?é Actual ﬁgéiﬁéi Target Values
_The final step is to compare the values listed for each outcome against .
target values. Although no "values" will exist the first time through this '
process, it is 1ikely that you will have some expectations about what level

these values should be. This "intuitive feeling® of what you think your program
values should be, can -be measured against the reality of what they are. This

will help you to realistically determine what standards you want to set in the
future--a clear target.

- 1f values are substantially different from "desired values,” you may need to
look more closely at program processes and input questions in your information

system.  Of course, it is always possible that goals are too high. When results
are better than goals, it may either be time for you to congratulate yourself or

to raise your goals to more appropriate levels.

- - The final decision regarding outcome target levels is one that you should .
discuss with their your administration and advisory committee.  The appropriate
groups-should each receive a copy of the selected outcomes reports and suf-
ficient time to analyze this information prior to meeting with_you as a_group.
Let them know in advance that the purpose of this meeting is to review the

information and to set realistic outcomes target levels for the CVE program.
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STEP FOUR

INFORMATION DISSEMINATION
~ _Public relations for school programs is an issue that is often overlooked
or mishandled in educational systems. Dapper (1964) notes that "everyday,
routine and sometimes dreary public relations are carried out incompletely or
incorrectly in most school systems" {p. V). There are two_reasons for this:
First, many educators do not see public relatfons as part of their jobs, and
second; many educators have 1ittle or nc knowledge of how to conduct public
relations activities.
__ In_recent years, public school systems have come under increasing attack.

The 1itany of "failures® has become only too well known to administrators,

teachers; and professional educators.. While it would be foolish to lay all of

the blame for these faflures on a lack of public relations efforts, it seems to

be true that our successes have not received equal media coverage. Whether
this is because our successes are not as substantial or as dramatic will,
perhaps, never be known. Not until educators accept the responsibility for -
informing the pubiic of their successes will an accurate picture of educational
programs reach the public eye.

This section is not a "how to" manual on public relations.. It will address

some of the constituencies whom coordinators should inform about their CVE

programs. Six guidelines adapted from Public Relations for-Educators by Dapper
(1964) provide a central focus to coordinators’ efforts. These guidelines are:

1. Good public relations efforts begin with the premise that the public has

a right to know all the facts--not just the ones you think they should know.

2. A good product precedes trying to sell it. If a.program is not doing
what it should be doing, than don't bother to advertise it:

3. A program does not have to be perfect, however, don't try to hide its
inadequacies.

4. A public relations program should have long term and "lofty" éééié.

5. The long-term goals for a school system or program should determine the
thrust of public relations efforts. Public relations should serve education

and not vice versa.
6. The aim of public relations is understanding. People should think about
programs and to be encouraged to suggest ways to improve them.

The Advisory Committee

___An advisory committee is one of the most important features of a CVE .
program. Johnson (1981) found that advisory committees were one of the five
major determinants of positive program outcomes. Programs using committees

obtained information which lead to higher levels of student satisfaction and

4.1
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higher placement rates. _However, research has also shown that it is the level

of involvement of the committee which determines their effectiveness and not

merely the existence of these committees.

____In order for advisory groups to be effective, they should receive infor-

mation from coordinators concerning program strengths and weaknesses. It is
important -that you present this-information in a manner that is easy to

understand. Many of the summaries which you have prepared from your question-
naires can be used as a basis for providing information. to. your board concerning
program effectiveness. At the very minimum, the ratings from Outcomes Sheets
should be provided to advisory group.members. _Experience has shown that this

information will be better received_and more easily understood if it can be pre-

sented in person. This will allow time for individuals to raise questions and

alse give you the opportunity to clarify major issues and problems.

School Officials

.__School principals and. superintendents are the two most. important persons.

with responsibility for the day-to-day operations of school systems.  Several
studies (Benson, 1982; Wubbena, 1980; Lloyd, 1976) have emphasized the need for

school administrators-to be responsive to and_responsible for the overall needs
of CVE programs.- Certainly one of the keys to insuring their involvement is a

systematic effort to provide them with regular feedback regarding program opera-

tions:. The feedback which you provide will serve several functions. . Most

importantly, it will inform administrators about the specific goals which you
have_established for_your CVE program.. This will allow them the opportunity to
challenge these goals..  The surfacing of differences can be a positive step

towards insuring that school administrators are behind your efforts.

__Another positive feature of providing feedback is that it serves as a

vehicle for allowing officials to "buy into" CVE program goals.__Numerous stu-
dies have shown that active involvement is a key factor in the development of
comnitment. By keeping school officials advised of problems and concerns, by
informing them as to the status of program efforts, and by acknowleging
program strengths and weaknesses, you will be creating commitment to your CVE
programs. However, one must distinguish between passive involvement and active

involvement. Active involvement leads to commitment and requires that you also

occur.

Employers

_ It is important that you inform participating employers as to the outcomes

of the coordinators' program efforts. _Although you have been actively working
with_employers, they may have only a partial perspective of what a CVE program
involves: Since employers probably have been working with only one or two stu-

dents, they may have a view of the “"trees," but not the "whole forest."

____Using the information collected from the questionnaires, you can provide
employers with a picture of your overall program objectives. In fact, it is a



good fdea to- start them off at the very beginning of their participation with a

1ist of the key outcomes identified. This will give them a broader perspective
on what you-are trying to accomplish and of the relative importance of the
various goals. In addition, you can obtain (if you have not already done so)
employer opinions as to the relative merits of the individual outcomes iden-
tified. Again, this can be a process for creating commitment and support for

your program.
Parents

_ __The infiuence of parental attitudes on children is evidenced both in
folklore and scientific research. Indeed, parents' influence is so pervasive

that educators are often prone to proclaim that they can do nothing that will

offset the sometimes negative attitudes which children bring from their home
environments. Educators frequently ignore the fact that parents must and should

have a_role in educational systems. Unfortunately, the National Commission on
Secondary Vocational Education (1985) in The Unfinished Agenda makes no mentfon
of this issue.

___tonrad and Hedin (1981) identify 13 ftems which most contribute to stu-

ééﬁii};éiéﬁiﬁgi,Qf;iﬁese;top 13 items, parental-and peer influence ranked
seventh_in importance. Wubbena (1981) in his study of quality CVE programs;.

emphasized that school staff should include contact with parents as a regular

part. of school programs. The purpose of this contact is twofold: _(a) parents

can better understand the goals and purposes which coordinators are trying to

accomplish-in their CVE programs, and (b) coordinators can gain a better

understanding of the needs and circumstances which might affect the involvement
of their CVE students.

___-Parents can_become_involved in CVE programs at the start of programs by your

including parent representation on the advisory council. Parental input for the
selection of program objectives can also be solicited by sending outcomes rating
sheets home with CVE students. After summarizing parental goals, you can com-
pare these goals with those of your advisory committee members. Summaries can
then be send to parents, along with an invitation to see you 1f they have any

major disagreements or concerns.

Time_allowing, it could be very beneficial for you to meet with the parents

of your CVE students. This would provide an opportunity to obtain a better

understanding of any concerns that parents may have. This would also give you a

chance to develop a better understanding of your CVE students.
____Each of the suggestions above are offered as strategies to address the -

program information needs of parents. These activities can be supplemented, but

should not be supplanted by sending written summaries of CVE students' progress.

reports home to-parents. You can use data collected from periodic _rating sheets
to provide parents a summary of their child's performance on a regular basis.
Summaries from the initial goal assessment (step one) could also be made
available to parents at the start of the program so that they would have a
better idea of your program goals and objectives.

_ . At the end of their students' involvement with the CVE program, you might
select some of the data which you feel is most relevant and make this infor-

4.3
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mation available to parents. You should also consider sending a program

evaluation to parents and allowing them to rate their involvement and satisfac-
tion with the CVE program, as-well as their perception of their child's growth
and development during the CVE program.

The Community

- This_final category includes a diverse array of constituencies who have not
already been addressed.  In some communities, other groups may have a strong
influence on CVE programs. When this is true, an effort should be made to

program performance. This category includes: school boards, local labor

unions, parent-teacher organizations, citizen groups concerned with school

quality, and tax-payers. When key groups are uninformed about school issues and

needs, they may feel 1ittle commitment to either improve or support nontradi-
tional school programs.

Conclusion

_The_outcome report forms, questionnaires and other materials provided can

be used as tools for_informing your constituencies. For instance, you could use

the outcome report forms to ~enerate transparencies which could then assist you
in_a meeting or other information session with parents, advisory board or other

community groups. Or you might include these forms in a written report

describing your program and its accomplishments and make these reports available
to key individuals or groups in your community.
_ The strategies that you select to communicate with the groups noted above

are subject only to your imagination. While we are not advising that you become
a public relations expert, there is undoubtedly a time and place for you to use
the media to effectively inform the public as to the operation of your CVE
programs. Television,; radio, and press coverage are also avenues that can be
explored. Keep in mind that the "media" are not going to extend coverage to-
educational programs and items which are borirg and unimaginative. Nevertheless,

with-a 1ittle knowledge of public relations and an interest in learning how to

go about doing it, you can wisely and appropriately use the media to keep the

public aware of and informed about your educational endeavors.

4.4
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OUTCOME #1

SKILLS AND COMPETENCIES
FOR A SPECIFIC JOB

TRAINING PLAN SUMMARY

[

L

AVERAGE NUMBER OF COMPETENCIES PER STUDENT

-—h |

TRAINING PLAN = PERFORM ACTIVITY

SUMMARY: 2 = OBSERVED OTHERS

oL T Tmmot —mioo oo - PERFBR“AET'V'T?

AVERAGE SKILL 3 = CAN PERFORM ACTIVITY
.. EEVEL FOR .__ " WITH SUPERVISION

ALL COMPETENCIES 4 = CAN PERFORM ACTIVITY

WITHOUT SUPERVISION

5 = CAN PERFORM ACTIVITY

AND INSTRUCT OTHERS

54




OUTCOME *2

SKILLS AND COMPETENCIES

_ FORA
FAMILY OF JOBS

1= STRONGLY DISAGREE

STUDENT 2= DISAGREE

QUES ION 3= UNCERTAIN
>3 4= AGREE
- 5= STRONGLY AGREE

THE WORK | PERFORMED HELPED ME TO DEVELOP

MANY VALUABLE JOB SKILLS

1= STRONGLY DISAGREE

COORDINATOR 2= DISAGREE
QUESTION 3= UNCERTAIN
6 4.: AGﬁEE ST oC

5= STRONGLY AGREE

THE WORK PERFORMED ENABLED (THIS) STUDENT
TO DEYELOP MANY YALUABLE JOB SKILLS

e — S s msmremaos o oio -
1= STRONGLY DISAGREE
SUPERVISOR ~ 2= DISAGREE

QUESTION 3= UNCERTAIN

23 4= AGREE -

5= STRO! LY AGREE

THE WORK PERFORMED ENABLED THE STUDENT
TO DEVELOP MANY JOB SKILLS

A
Ul




OUTCOME #3

ABILITY TO CONFORM
~T0
TYPICAL EMPLOYMENT RULES

N 1=STRONGLY DISAGREE
- STUDENT 2=DISAGREE
QUESTION 3=UNCERTAIN
65 4=AGREE
5= STRGNGLY AGREE

THE WORK | PERFORMED HELPED ME
DEYELOP GOOD WORK HABITS

| _ 0=NOGROWTH
- — ] - 1=MINOR GROWTH
SUPERYISOR 2=

QUEST'ON ?ﬁi - - - - _ oo - - ZC

35 4=MODERATE GROWTH
5_
6ﬁ-
7=SUBSTANTIAL GROWTH
ABILITY TO ARRIYE FOR WORK AND APPOINTMENTS
ON TIME

0=NO GROWTH
1=MINOR GROWTH

PERIODIC RATING
SHEET
ITEM 1

MODERATE GROWTH

2
3=
4
5
6
7

=SUBSTANTIAL GROWTH

CONFORMS TO COMPANY POLICY AND PROCEDURES




OUTCOME *#4

AWARENESS OF TASKS PERFORMED
IN
A VARIETY OF JOBS

1 =STRONGLY DISAGREE
STUDENT 2=DISAGREE
QUESTION 3=UNCERTAIN

30 4=AGREE
B 5=STRONGLY AGREE

INSTRUCTION PROVIDED IN MY CVE CLASS HAS
HELPED ME TO LEARN THE TYPES OF SKILLS AND
EDUCATION NEEDED FOR A VARIETY OF JOBS

0=NO GROWTH
i "MINOR GROWTH

COORDINATOR
QUESTION
25

MODERATE GROWTH

Ut b W\‘M‘
wnoan

SUBSTANTIAL GROWTH

— 7

THE ABILITY TO IDENTIFY THE SKILLS AND
EDUCATION NEEDED FOR TYPICAL JOBS




OUTCOME *5

KNOWLEDGE OF OCCUPATIONAL
OUTLOOK INFORMATION

1 =STRONGLY DISAGREE
STUDENT 2= DISAGREE
QUESTION 3=UNCERTAIN

31 4=AGREE
o 5=STRONGLY AGREE

THE INSTRUCTION PROVIDED IN MY CVE CLASS

HELPED ME TO LEARN HOW TO USE MEDIA AND_
OTHER RESOURCES TO FIND JOB OPENINGS AND
OPPORTUNITIES

O=NO GROWTH
—— . 1=MINOR GROWTH
2=
4=MODERATE GROWTH
5:
6=
7=SUBSTANTIAL GROWTH

COORDINATOR
QUESTION
22

THE ABILITY TO USE MEDIA AND OTHER

RESOURCES TO FIND JOB OPENINGS
AND OPPORTUNITIES



OUTCONE *62
JOB SEEKING SKILLS

_0=NO GROWTH _

1=MINOR GROWTH
25
4=MODERATE GROWTH
5=
. 6=
7=SUBSTANTIAL GROWTH

76. THE ABILITY T0 CONDUCT A Jo3
INTERVIEW WITH AN EMPLOYER

79. THE ABILITY TO COMPLETE A JOB
APPLICATION

80. THE ABILITY TO COMPLETE A JOB
RESUME

81. THE ABILITY TO FIND PLACES TO
LOOK FOR WORK -

59




OUTCOME *6b

~ JOB SEEKING SKILLS

COORDINATOR
SCALE
0=NO GROWTH
1=MINOR GROWTH
2:
4=MODERATE GROWTH
5:
. 6=
7=SUBSTANTIAL GROWTH

INTERYIEW

15. THE ABILITY TO COMPLETE A JOB
APPLICATION

16. THE ABILITY TO COMPLETE A JOB
RESUME

17. THE ABILITY TO CONDUCT AN
APPROPRIATE JOB SEARCH

60



OUTCOME #7

SATISFACTION
- WITH
POST-HIGH SCHOOL EMPLOYMENT

I =YERY UNSATISFIED

STUDENT 2=SOMEWHAT UNSATISFIEB
FOLLOW- -Up : 3=UNDECIDED
ITEM5.3 4=SOMEWHAT SATISFIED
I 5=YERY SATISFIED

61



OUTCOME *8
KNOWLEDGE
HOW TO ADVANCE CAREER-WISE

1 =STRONGLY DISAGREE

STUDENT 2=DISAGREE
QUESTION 3=UNCERTAIN
33 4=AGREE
- 5=STRONGLY AGREE
THE lNSTRUCTIﬁN PROVIDED IN MY CVE CLASS

~ HAS HELPED ME LEARN WHAT SKILLS AND
FURTHER EDUCATION ARE NEEDED TO ADYANCE

IN MY OCCUPATION

NO GROWTH
MINOR GROWTH

- - z ﬁ
13

O N
A II\

COOFBINATOR
QUES “} ION 4=MODERATE GROWTH
) . Sﬁ

6=
7=SUBSTANTIAL GROWTH

THE ABILITY TO. IBENTIFY i—URTHER SKILLS

AND EDUCATION NEEDED TO ADYANCE IN
HIS/HER OCCUPATION




OUTCOME #9

 ABILITY TO MAKE
EFFECTIVE CAREER DICISIONS

E STWQNGI;Y DISAGREE

STUDENT 2=DISAGREE
QUESTION 3=UNCERTAIN
32 4=AGREE

5=STRONGLY AGREE

THE INSTRUCTION PRUVIDED IN CVE CLASS
HAS HELPED ME LEARN HOW TO USE MEDIA
AND OTHER RESOURCES TO MAKE DECISIONS
CONCERNING THE KIND OF WORK | WANT TO DO

i 0=NO GROWTH
1=MINOR GROWTH
COORDINATOR 5-
QUESTION 4=MODERATE GROWTH
23 5
6=

7=SUBSTANTIAL GROWTH

THE ABILITY TO USE MEDIA AND OTHER
RESOURCES TO MAKE EFFECTIVE CAREER
DECISIONS

63




OUTCONME *#102

POSITIVE ATTITUDE TOWARDS
THE SCHOCL PROGRAM

’ 1=VERY NEGATIVE
STUDENT 2=SOMEWHAT NEGATIVE
QUESTION 3=NEUTRAL

84 4=SOMEWHAT POSITIVE
S=VERY POSITIVE

MY FEEL! "JT THE TOTAL HIGH SCHOOL
SROGRAM

i —VERY UNSATISFIED

~ STUDENT 2=SOMEWHAT UNSATISFIED

FOLLOW-UP 3=UNDECIDED

ITEM55 4=SOMEWHAT SATISFIED
| 5=VERY SATISFIED

HIGH SCHOOL EDUCATICN

- _ - __~—_-_ r ‘ —VERY UNSAT'SF'ED .
STUDENT 2=SOMEWHAT UNSATISFIED
FOLLOW-UP 3=UNDECIDED

ITEM 5.6 4=SOMEWHAT SATISFIED
- 1 S5=VERY SATISFIED

HIGH SCHOGL CYE PROGRAM

64




OUTCOME #10b

POSITIVE ATTITUDE TOWARDS
THE SCHOOL PROGRAM

o 1 1=STRONGLY DISAGREE
SUPERYISOR 2=DISAGREE
QUESTION 3=UNDECIDED

30 4=iB’REE,:Z o [
- S=STRONGLY AGREE

INVOLVEMENT IN THE CYE PROGRAM HAS BEEN

YERY SATISFACTORY TO OUR ORGANIZATION

R5



OUTCOME *11
BASIC ACADEMIC SKILLS

. SCALE
0 = NO GROWTH
| = HINGR GRO\VTH

4= HUDERATE GROWTH
5...
6 —
7 = SUBSTANTIAL GROWTH

THE ABILITY TO PERFORM
BASIC MATHEMATICAL
COMPUTATIONS

COORDINATOR
QUESTION
19

COORDINATOR ; THE ABILITY TO
QUESTION COMMUNICATE EFFECTIVELY
20 | IN WRITING

o —]  THE ABILITY TO COMPREHEND
COORD'#'ATUR AND FOLLOW WRITTEN
QUESTION MATERIAL AND WRITTEN
2 INSTRUCTION

SUPERVISOR THE ABILITY TO FOLLOW
QUESTION INSTRUCTIONS RELATED
33 10 WORK




OUTCOME *

12

SATISFACTORY HOURLY WAGE

_ STUDENT
FOLLOW-UP
ITEM 5.1

| = VERY UNSATISFIED
2 = SOMEWHAT UNSATISFIED
3 = UNDECIDED

4 = SOMEWHAT SATISFIED

S = YERY SATISFIED

CURRENT HOUR WAGE

~ STUDENT
FOLLOW-UP
ITEM 5.2

| = VERY UNSATISFIED
2 = SOMEWHAT UNSATISFIED
3= UNDECIDED

4 = SOMEWHAT SATISFIED

S5 = YERY SATISFIED

YEARLY INCOME

R7



OUTCOME *13
POSITIVE ATTITUDE TOWARDS
PURSUING EMPLOYMENT

| = VERY NEGATIVE
STUDEN: 2 = SOMEWHAT NEGATIVE
QUESTION 3= NEUTRAL

88 4 = SOMEWHAT POSITIVE
| 5= vERY POSITIVE

MY DESIRE TO LOOK FOR WORK AFTER
HIGH SCHOOL IS




OUTCOME 14a

ABILITY TO WORK EFFECTIVELY
WITH OTHERS
'SCALE
1 = MINOR GROWTH
2=
4 = MODERATE GROWTH
5=
6=
7 = SUBSTANTIAL GROWTH

STUDENT THE ABILITY TO COOPERATE
QUESTION WITH SUPERVISORS
72

STUDENT | THE ABILITY TO COOPERATE
OUESIIUN WITH FELLOW WORKERS
73

SUPERVISOR - " THE ABILITY TO COOPERATE
AuESTION WITH SUPERVISORS

" GUESTION THE ABILITY TO CODPERATE
QuESTION WITH FELLOW WORKERS




OUTCOME *14b

ABILITY TO WORK EFFECTIVELY
WITH OTHERS

o 1 = STRONGLY DISAGREE
STUBENT 2 = DISAGREE
‘QUESTION 3 = UNCERTAIN

59 4=AGREE
5 = STRONGLY AGREE

THE WORK | PERFORMED HELPED ME LEARN
HOW TO WORK WITH PEOPLE

| = UNACCEPTABLE

~~~~~~~~~ 2 = VERY POOR
RATING SHEET 4 = ACCEPTABLE
ITEM 4 5=6000
| 6 = VERY 6OND
7 = EXCELLENT
_WORKS WELL WITH FELLOW
EMPLOYEES AND SUPERYISORS

1 = UNACCEPTABLE
IR Z = YERY POOR
__PERIODIC 3 = POOR _

RATING SHEET 4 = ACCEPTABLE

lTE" 7 . 5 é GQQ,D, oo DIl
1 &= very coop
T = EXCELLENT

SHOWS ABILITY TO ACCEPT DIRECTION AND
CRITICISM FROM SUPERYISORS AND OTHERS

70




- OUTCOME #15
ABILITY TO MAKE ETHICAL DECISIONS

NO GROWTH
MINOR GROWTH

T Ql

STUDENT
QUESTION
76

NUDERATE

~ OV B LN\M

SUBSTANTIAL GROWTH
THE ABILITY TO BE HONEST WITH
MY EMPLOYER AND OTHERS

0 = NO GROWTH
1 = HINOR GROWTH

SUPERVISOR
QUESTION
39

i |
I. i

MODERATE GROWTH

~N VDI N

| S —

SUBSTANTIAL GROWTH

THE ABILITY TO BE HONEST WITH

MY SUPERYISOR AND OTHERS

aJi
et |




OUTCOME *16
LISTENING AND SPEAKING SKILL

~ SCALE
0 = NO GROWTH
1 = MINOR GROWTH
2=
N """"’Zs,,g; - . . _°C
4 = MODERATE GROWTH
55
6=
7 = SUBSTANTIAL GROWTH

STUDENT THE ABILITY TO COMMUNICATE
QUE§;'°N EFFECTIVELY WITH OTHERS

STUDENT THE ABILITY TO TALK TO
QUEng'UN POTENTIAL EMPLOYERS

COORDINATO

QUESTION THE ABILITY TO COMMUNICATE
QUESTION EFFECTIVELY WITH OTHERS

SUPERYISOR
QUESTION

THE ABILITY TO COMMUNICATE
40 EFFECTIVELY




OUTCOME #17

ABILITY TO BECOME SELF-EMPLOYED

NO GROWTH
- MINOR GROWTH

STUDENT
QUESTION

83 - MODERATE GROWTH

~ OVl R &N\M‘—' O
!I\

SUBSTANTIAL GROWTH
THE ABILITY TO PURSUE SELF-EMPLOYMENT,

(1.E.) TO START MY OWN BUSINESS OR
TO WORK FOR MYSELF

73




OUTCOME *18

TECHNICALLY COMPETENT WORKERS

1 = STRONGLY DISAGREE

SUPERVISOR 2 = DISAGREE
QUESTION 3 = UNCERTAIN
16 4 = AGREE _

5= STRBNEI;? AGREE

_THE STUDENT-LEARNER'S CLASSRODM PREPARATION |
WAS SUFFICIENT FOR THE TASKS REQUIRED ON THE JOB

. _.r 1 = STRONGLY DISAGREE

SQPEBEISBR 2 = DISAGREE
QUESTION 3 = UNCERTAIN
17 4 = AGREE _

S = STRONGLY AGREE
THE STUDENT-LEARNER RECEIVED iNSTRUETIBﬂ lﬂ IHE

CVE RELATED CLASS WHICH DVERCAME ON-THE-JOB

PERFORMANCE PROBLEMS

1 = UNACCEPTABLE

_ PERIODIC § = ;,’gg; POOR
RAT:fgnSSEET 4 = ACCEPTABLE

5=600D

— 6 = VERY GOOD

7 = EXCELLENT
‘WORK PERFORMED IS ﬂEAT AEEHR&TE AND I'IEETS

COMPANY STANDARDS

74



OUTCOME *19
MOTIVATED EMPLOYEES

0= NQ GROWTH
" 1 = MINOR GROWTH
STUDENT 2=
QUESTION 3=
75 4 = MODERATE GROWTH
g5 =
6 =

7 = SUBSTANTIAL GROWTH

THE ABILITY TO FINB SOMETHING U'SEFUL TO DO
WHEN ALL MY WORK 1S COMPLETED

i = STRONGLY DISAGREE
- - .- - . —_—_-’” ? -—
SUPERVISOR 2 = DISAGREE
b 4 = AGREE
S = STRONGLY AGREE

- THE STUDENT LEARNEE REQUIRED THE SAME AMOUNT
OF MY TIME FOR SUPERVISION AS OTHER FMPLOYEES

_ 0 = NO GROWTH
1 = MINOR GROWTH
SUPERVISOR § =
QUESTION =
38 4 - MODERATE GROWTH
5
6

7= SUBSTANTIAL GROWTH

THE ABILITY TO FIND SOMETHING USEFUL TO DO
WHEN WORK IS COMPLETED OR INTERRUPTED

5.




OUTCOME #20
REDUCED COST OF TRAINING
NEW EMPLOYEES

- - _- - . _--__-__ — 7 i = éiﬁbﬁéi;? ﬁigAGhEE
SUPERVISOR 2 = DISAGREE
QUESTION 3 = UNCERTAIN
27 4=AGREE
~ 5 = STRONGLY AGREE

THE CVE PROGRAM HAS HELPED ME TO
REDUCE THE COST OF TRAINING NEW
EMPLOYEES

] STRONGLY DISAGREE
SUPERYISOR 2 = DISAGREE
QUESTION 3 = UNCERTAIN

28 4 = AGREE )
1 5 =STRONGLY AGREE

THE CVE PROGRAM HAS HELPED IN THE
RECRUITMENT AND RETENTION OF
NEW WORKERS

76



OUTCOME #21

SATISFACTORY CVE=STUDENT
EMPLOYEES

o | = STRONGLY DISAGREE
COORDINATOR 2 = DISAGREE
QUESTION 3 = UNCERTAIN
10 4 = AGREE _
——— | 5=STRONGLY AGREE

THE WORK PERFORMED BY THIS STUDENT
WAS OF YALUE TO THE EMPLOYER

e 7 i = ST:RGEGEY DisAGREE
SUPERYISOR 2 = DISAGREE
QUESTION 3 = UNCERTAIN

26 3 E 6,GZ,REE, - z RS
1 5= STRONGLY AGREE

THE WORK PERFORMED BY THE STUDENT

WAS OF VALUE TO OUR ORGANIZATION

77



OUTCOME #25

EMPLOYED CVE-PROGRAM COMPLETERS

PERCENTAGE OF GRADUATES
REPORTING THAT THEY ARE

STUDENT EMPLOYED EITHER FULL OR
FOLLOW-UP | PART-TIME

ITEM 3.9
NUMBER EMPLOYED

TOTAL NUMBER OF REPLIES

PAID EMPLOYMENT

78




OUTCOME #26

CVE COMPLETERS PLACED IN
RELATED EMPLOYMENT

PERCENTAGE OF STUDENTS

———]  REPORTING THAT THEY ARE
EMPLOYED IN A RELATED FIELD

STUDENT
FGLLQW'—UP - S - :j S - oo - - o oo
ITEM 4.4 NUMBER OF STUDENTS IN

~ RELATED WORK

R o —
—— o——

TOTAL NUMER OF EMPLOYED
STUDENTS

RELATEDNESS TO YOUR HIGH SCHOOL
VOCATIONAL TRAINING



OUTCOME #27

CVE COMPLETERS PREPARED
TO PURSUE FURTHER EDUCATION

1 = STRONGLY DISAGREE
STUDENT 2 = DISAGREE
QUESTION 3 = UNCERTAIN
57 4 = AGREE
L 5 = STRONGLY AGREE

THE WORK | PERFORMED HELPED ME
DECIDE TO SEEK ADDITIONAL EDUCATION
RELATIVE TO MY CAREER GOAL

| = YERY NEGATIVE

STUDENT 2 = SOMEWHAT NEGATIVE
QUESTION 3 = NEUTRAL
89 4 SOMEWHAT POSITIVE

= YERY POSITIVE

MY DESIRE TO PURSUE FURTHER EDUCATION
AFTER HIGH SCHOOL IS

80




OUTCOME #78

 CVECOMPLETERSWITH
CLARIFIED OCCUPATIONAL OBJECTIVES

STUDENT PERCENTAGE OF
QUESTION STUBENTS INDICATING
55 AGREEMENT

THE WORK | PERFORMED HELPED ME
DECIDE ON MY CAREER GOAL

STUDENT PERCENTAGE OF
QUESTION STUDENTS INDICATING
56 AGREEMENT

. _ _ e .

THE WORK | PERFORMED CAUSED ME
TO CHANGE MY CAREER GOAL

(o JB
“M




OUTCOME #29

REDUCED UMEMPLOYMENT

— —  PERCENTAGE OF GRADUATES
ST1INENT REPORTING THAT THEY ARE
A NOT IN SCHOOL OR EMPLOYED

FOLLOW-UP EITHER FULL OR PART-TIME
ITEM 3.6

NUMBER UNEMPLUYEI

TOTAL NUMBER OF REFLIES

UNEMPLOYED (LOOKING FOR WORK)
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1. Descriptive Statistics . S
- .-This package is designed for basic analysis of data and provides tabular

analysis; graphic analysis, measures of central tendency and dispersion. Comes
with a users guide and materials which can be used in conjunctien with standard

textbooks an descriptive statistics.

Configuratian: Apple II+/11E. = -

Price. ~ : $75.00 Disk, $5.00 users guide

Availability : Harrison D. Weed Jr. -
Project Compute, COMPRESS
dentworth, New Hampshire

2. Descriptive Statisties . ..
- A set of six programs giving information on descriptiv: statistics: average,

mean, mode, median, frequency and distribution.

Configuration: Conzwodore 64
Price. ~: $100.00
Availability : Sheridanr Collegs
1430 Trafalgar Road
Daksville; Ont:. lo
CANADA L6H 2L}
1485::

3. ED-SCI STATISTICS o : -
A complete statistics and data management package, easy to use with a 75

page clearly written instructicnal manual.

configurativi:- Apple II+/II1E

Price ~ : $95.00 -

Availability : Ed-Sci-Development
1412 River Oaks Drive
Modesto, CA 95356

4 Introstat ... , N
- Statistical procedures avai’i“le are those commonly encountered in first

year college courses.

Confi:svration: Apple II/IIE

Apple 111

Atari- 800

- IBM- PC-

Price  : $125.00

Availability : Ideal Systems
P. 0. Box 681
Fairfield, IA 52556



5.  Introductory Statistics: A micro computer approach. (1984) by Freeman
Elzey, Brocks-Cole Publishing Company, Monterey, CA. This intro text on sta-
. tistics comes with a diskstte that explains a number of intro procedures that

are useful for students and educators. The text provides a ratic.:le for each
procedure; formulas and examples of actual caiculations.

Price: $20.00 includes Disk

6. Eroibssionaifiiérfw; S .
.. Will do mean, median, mode, standard deviation and display the - frequency
distribution for a set of data. - "'  also do more advanced analysis and

graphics.

Configuration: Commadore 64

Price ¢ $99.95 Disk

Availability : DynaComp, Inc. -
1064 Gravel Road
Webster, NY 14580

7. Statistics ==~ , o o

. Practice in sorting and computing median, mode, man and other simple sta-
tistical procedures.

Cenfiguration: Commodore 64

Price $24.95 SR

Availability

Lindenhurst, NY 11757

é; s.}l;ngSI7; T LTI -l . - _ - - - - - -
K compTete statistical pizckage: Descriptive Tests, F-Tests, t-Tests,
Anova. Will also plot barcharts and scatter plots.

Configuration: MacIntosh with 128K and 1 disk drive
Price
Availability : STATSOFT - -

Su1té 3,:, -l
Tulsa, OK 74104

9. STATTEST

~ STATTEST performs statistical tests of hypothesis and inciudes t-tests,
Chi-Square tests, F-Tests and a random number generator.
Configuration: Available for all models

Price: . $33.95 Disk

Availability : DynaComp, Inc.
1064 Gravel Rd. -
Webster, NY 14580
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10‘ Statigticg 5'6” e e S LS SN ;
- Provides teachers and students with procedures for quantifying and eva-

luating basic statistical relationships. Includes routines for Chi Square,

variance; standard deviation and means.
Configuration: Apple II/II+/IIE
Price ~ : $79.95 ]
Availability : Edu-Ware Services, Inc.
28035 Dorothy Drive
Agoura Hills, CA 91301

11. Statistics withpAlsy ~ ,
ange of statistical functions, hi-res plots, user defined commands,
ease of use:

Configuration: Apple II+/IIE

Price : $79:95 ..

kvailability : Rainbow Computing
9719 Reseda Blvd.
Northridge, CA 91324

For more information on individual programs see T.E.S.S.

The -Educational Software Selector . .
1984-1985 Edition (Editor, Keith A. Hall)
EPIE-Institute and Teachers College Press
LC 83-051772

ISBN 0-8077-2760-1

P o XN
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