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Preface

This study was carried out under the direction of an ad hoc committee which
first began;méétihgﬁdﬁfiﬁézthe,1983784 schooi year to discuss strategies for

reviewing the progress of North York's programs for the gifted. Subsequently,
this committee has overseen and contributed to all phases of the present study

from the proposal stage to this report.
The committee members were:

Chief Consultant, Gifted Barry Wilde (1983-84)
{(Chairperson) Beverley Muir (1984-85)
PE6§fém Leaders, Gifted - East Helen Gilks
= West Beverley Muir (1983-84)
Johanne Messner (1984-85)

Chief Research Officer Patricia Crawford

Psychoeducational Consultant Ilmar Kasekamp

Research Assistant Sally Erling
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INTRODUCTION

The Ministry of Education defines gifted children as 'those who have an unusu-
ally advanced degree of ge i1

learning experiences of a depth and breadth beyond those nomally provided in
the regular school program are-required". - Conseguently, under Bill 82 governing

eral intellectual ability such that differentiated

Sbé;iélﬁEﬁﬁééfion,,intélléctUé]]yrgified;children are to be considered as excep-

tional students and are to be provided with a program which meets their parti-
cular needs.

In North York, the Board of Education implemented a system=wide screening pro-.

cedure during the 1980-81 schooi year to identify intellectually gifted students
and established its first official programs for the gifted in September 1981 at

the grades 3 and 4 levels. _Since that time the program has been extended
s of September 1984. Due to_

through the grades; up to and including grade 10 a

the small proportion_cf gifted students {approximately 5% of the school popula-

tion), these programs are located in about 18 centres throughout the city rather

than in each local school.

:rhé jl,::;iﬁ

Tﬁé,BFGﬁFém,providéa,féf,iﬁé gifted in North York is essentially a standard

curriculum based on approved Board and Ministry documents, which is modified to
address the_unique needs of gifted students. The most effective program will
offer some differentiation in the areas of Content, Teaching. Strategies and

Learning Environments, in order to provide an appropriate scope of study,
The mechanism for providing gifted education varies depending on the grade
level, In. the early primary grades, prior to formal assessment of intellectual
ability, children who are believed to be gifted are provided with program

modt fication in the regular classroom,

Formal sereening and admissions procedures first occur during the grade 2 year

on a systemswide basis, Pupils participate in an extensive process involving.
parent and teacher observations, group tests of mental ability and achievement,
as well as individual assessments of -intellectual ability. Regional I.P.R.C.
meetings are convened to discuss pupils deemed to be likely candidates for the
program. Roughly 130 to 150 pupils are recommended each year for placement in a

gifted program commencing in grade 3.

Gifted students in Grades 3 o 6 are placed in full time, self-contained classes

for the gifted and are taught by Special Education teachers of the gifted:
Students participate in &ll aspects of the school's curriculum, while receiving

a classroom program that is differentiated to meet their particular needs,
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Gifted students in Grades 7 to 9 are placed in self=contained classes for the

gifted for most of the academic_subject areas. _While: taught as_a group.for -
approximately 50% of the time, they are integrated with other students for the
remaining subjects. Gifted students are taught by Special Education teachers of
the gifted and by teachers of subject specialties.

At the secondary school level, advanced level credits, differentiated to meet
the needs of gifted students are currently offered in a number of academic

subject areas.

The Study

During the i§§3f§§:Séﬁbojm§ear5,é,§ﬁéii”éé hoc committee camprised of the

Consultant, Gifted Programs (Chairperson), the Program Leaders, Gifted, repre-
sentatives from Educational Research and Evaluation Services; and Psychological
and Assessment Services met regularly to consider methods. of reviewing the
progress-of the programs for the gifted. The resulting proposal outlined a

Study which would be conducted in two parts.

The current report is an interim progress report encompassing the first phase of

the study. Specifically, the objectives for Phase 1 were:

. to determine the perceptions of both parents and teachers of gifted

students regarding the success of North York's programs for the gifted
to date.
: to compare the results for gifted students on the North York Self

Concept Inventory with North York norms at each grade level.

Phase 11 is the initiation of a longitudinal study of student progress in the

gifted programs and will include the compilation of data from a variety of

measures on afrgéuiar,ba§i§,bégiﬁniﬁ§,§i;hwghg incoming grade 3's in 1984-85.

The details of this phase will be incorporated in a future report.

Methods and Procedare:

Data_collection for this interim report occurred in the Fall of 1984 and

focussed on parent ﬁertéptith;:tééthéF;§§f§§ﬁ§j§ﬁ§ and - students' self ééﬁééﬁi;

The procedures for gathering this information are detailed below,
M1 parents of gifted students in grades 4 to 10 vere sent a questionnaire via
,2 ques

mail gnd invited to_share their perceptions of their child's program. Questions

related to their awareness and understanding of the program, the degree to which
the program meets its stated objectives and the particular needs of their child,

effects on the child and suggestions for change.

Postage=paid_return envelopes were enclosed with the questionnaire to encourage

the return of completed surveys. Two weeks later, reminder letters were distri-
buted for student delivery in an effort to further improve the rate of res- .

ponse;__ It was. acknowledged in the covering letter that parents with a_child in
the program_for the gifted for less than one year may not wish to comment, this

being also the rationale for the exclusion of parents of gifted students who had
Just entered grade 3.

6
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A1l teachers of the gifted were given the opportunity to share their- perceptions

of the program's success in one of two-ways - a questionnaire or an-interview.
The majority of teachers received a written survey through the courier, while
the remaining teachers, randomly selected, were asked to participate in a

personal interview conducted by a member of the Research staff. The content of
the survey and the interview schedule was basically the same. Teachers were

asked about such things as their ability to implement a3 differentiated program
and meet the needs and expectations of students/parents; the organizational
model, the program's strengths and weaknesses, and recommended chanjes.
Finally; all students enrolled in programs for the gifted from grades 3 - 10
completed the appropriate level of the North York Self €oncept Inventory,
administered by their homeroom or ore teacher,

Copies of both the parent survey and the teacher Survey have been includeg as
Appendices A and B, respectively.

Thé Results

The sections to follow suniarize the results of the instruments described

above. These findings are presented in three parts:
. The Parents' Perspective
. The Teachers' Perspective
. The Seif Concept of Gifted Students
Within each of these sections, the rESHité,éfé,féﬁbFfe&,Séparatéiy,féfwéééﬁ

panel in an attempt to respond to the variations in program organization,
Differences and/or similarities between panels are noted where significant,

~
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THE PARENTS' PERSPECTIVE

Rlmost 1,000 surveys were mailed to parents of children in programs for the-
gifted from grades 4 to 10; Completed surveys were_returned by approximately
60% of them, representing a very favourable response rate. More specifically,
the percentage of parents from each panel who responded was as follows:
Elementary 51%

dJunior High 59%

Secondary 51%

Parent responses to the questionnaire in Appendix A are outlined in the

following sections which (i) describe the respondents (i1) tabulate the closed

end items and (iii) summarize their anecdotal comments,

TABLE 1a

Description of Respondents

Of the 569 parents who responded, only 6% of them had children in the grade 10
secondary level program. . The remaining respondents were almost equally divided
between the elementary and junior high panels (49% and 46%, respectively).

1. ﬁitﬁjﬁf§§éﬁfﬁéﬁéi, iﬁe,distributiéh 5f7fé§bbﬁdéﬁié according to the §ké&é

placement of their child was as follows:

Elementary grade 4 - 373
(N = 278) grade 5 - 31%
grade 6 - 32% ,
Junior High grade 7 302
(N = 355) grade 8 - 33%
grade 9 - 28%
Secondary grade 10 - all
(N = 36) )

2. The_figures below were calculated to reflect an average number of years
that children in each panel have been enrolled in North York's gifted
programs:

Elenentary 2.4 year:
Junior High 2.8 years
Secondary 2.3



TABLE 1b
Parent Perceptions
Elementary  Junior High Secondary

N =278 N = 255 —N =36
% % %

3. Child's attitude about being in a
gifted class is:
s very enthusiastic 58 39 22
pasitive 40 52 62
indifferent 3 6
negative 1 1

Parents were asked to indicate the o
extent to which they agreed or disagreed % AGREEMENT *
with each of the following statements:

4. 1 have an adequate understanding of -

the gifted program. 93 84 89
5. 1 am aware of the activities and

experiences that my child pursues . -

in the gifted class. 94 85 86
6. The gifted program offers a greater
variety of experiences than:the
regular program in terms of:
i) program content 89 84 75
ii) teaching strategies 83 72 75
iii) learning environments 84 82 81
7. Generally, the gifted program seems
to be meeting the individual needs - - -
of my child. 87 17 81

* RGREEMENT is equivalent to the sum of "Strongly Agree" and "Agree"




STATEMENTS

% AGREEMENT

Elementary  Junior High Secondary
N =278 N=25_ _N=36

e ———

A EE

3R

8. The program provides my child with
interesting, challenging learning B -
experiences. 95 84 89
9. My child is receiving satisfactory
instruction in the basic academic . i o
skills, 84 85 . 89

10. A wide variety of materials and -
human_resources are made available o - -
to gifted students, 80 68 75

11. The gifted program encourages my
child to ﬁﬁfgﬁgwjpgjyidual Z - .
interests and talents. 74 58 61

12. The gifted program encourages iy
child to develop good work habits
in termms. of:

i) task commitment 88 76 75

ii) organizational ability 85 73 69

13. The gifted program encourages my
child to pursue investigations to a - ) o
greater depth and breadth. 91 77 69

14. The gifted program encourages my
child to think in new and o . o=
different ways. 83 74 75

15. The gifted program addresses my
child's physical; social and -
emotional needs. 74

3,
o
(8]
w

16. The gifted program stimulates ) , y
Creativity in my child. 84 77 64
17. 1 am kept well informed of the B ; ,
program and my child's progress. 73 62 72

i0
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Generally the figures outlined in Table 1 reveal that the parents of gifted .

children. in.all three panels are very positive about gifted education in North

York in terms of their understanding and awareness of the program and what it
of fers their child in the way of experiences, challenges, resources and
individual needs.

In almost all respects the parents of gifted pupils at the elementary level are
the most satisfied with the program and their children have; by far; the most
enthusiastic attitude about being in a class for the gifted. Three-quarters or
more. of the elementary parents were in agreement with all the statements about

program. In all but one case; these figures were higher (often by 10 percentage
points or more) than those recorded by the parents of junior high and secondary
Students. The proportion of parents who strongly agreed with the statements was

highest in the elementary panel as well.

The response patterns of parents from the junior high and secondary levels

tended to be more closely comparable. Their responses, although favourable,
were somewhat less positive than those of elementary parents. It could be
speculated that because junior high and secondary gifted students actually

participate in a specialized program for only 50% of the day (as opposed to a
full day; self-contained program), their parents may be less aware of and/or
less invelved in the program.

About one-quarter of the junior high parents and one=fifth of the secondary.

parents- did not think that they were kept well informed about the program and

their child's progress or that their child was encouraged to pursue individual
interests and talents. In addition many parents were unsure whether the program

addressed their child's physical, social and emotional needs.

Further clarification and elaboration of some of these views are provided in the
parents' written responses to open-end questions about:

the needs of their child
changes in their child

effective aspects of the program

suggested changes to the program

In fact, most parents took the opportunity to comment on at least some of the
open-ended questions on the survey. Due to the large numbers of returns; vast

aniounts. of anecdotal type information was generated in this regard. In the

interests of space, fﬁéffé]lowing,SEcticﬁ”66hdé@$é§7tﬁ§7Eé§ulgs by reporting
only the highlights. Considerably more detail is offered in Appendix C. Please

refer to it for a breakdown of responses by panel.

Meeting Child's Tndividual Needs

As indicated in Table 1 SEEFéximately;éﬁi,bf;pé?éﬁfégégfééifhéi the program for

the gifted seems to be meeting the individual needs of their child, -According

to their comments, the challenge of the program is the most crucial factor in

addressing these needs. Parents remarked that their children are now stimulated
and.interested in school and that the challenge of a more_competitive environ-

ment _has enhanced their desire to learn and their motivation: Similarly; many
parents noted a more positive, enthusiastic attitude toward school and learning,

11
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whereas before some of these children were bored, unhappy, even behaviour

problems.

Specific program features considered significant by some parents included

individualization according to abilities and interests; freedom and flexibility:

and interaction with “peers". Success; however, is often dependent on the
teacher - who could range from "outstanding” to, less often; "disappointing”,

Negative comments about the program were significantly fewer ‘n number and
ranged from “expectations too low" to “too_much_pressure”_or from “not_enough

emphasis on the basics" to "lack of individualization®, - Reports of student

dpathy -and disappointment with or uncertainty about the program in general were
most likely to be made by parents of junior high students.

Physical, Social and Emotional Needs

In spite of some disadvantages such as lack of interaction with regular stu-

dents, limited "social” groups in split_grades and/or loss of neighbourhood
friends; positive aspects of socialization and emotional wel 1-being wzre more
frequently cited as being by-products of the,program;”,FbE”éiéﬁﬁle; parents of
elementary and junior high students indicated that their children now relate

better to and are more comfortable with their "peer" groups, are more socially

aware and generally are happier, more relaxed and better behaved,

On the other hand; some parents. in all_three panels felt that the physical needs

of gifted students are given a low priority and suggested that physical develup-
ment be encouraged, perhaps by way of more organized Sports.

Another group of parents noted that the program_for the gifted did not address

;he;physicals,Sﬁﬁiél;éﬁg;éﬁéiional,héédsﬁbfWStygéﬁiﬁ;ény differently or any more
SO than in the regular program - with the implication by some that they did not

expect it to._ There does appear, however; to be a high degree of uncertainty.
about this whole issue and this is reflected in the large number of parents who

did not elaborate on this guestion.

E??ééi_&h Feel ings About Self

Almost 200 parents reported an increase in their child's self-confidence oF. an

Improved self-image as a result of their participation in the gifted program,
Others felt that the program had hé]pgdfto,maintaih;,éﬁhéhté”br:pgjqurce;aN;

already positive self concept. This confidence in themselves extended also to
an increased confidence in their ideas and abilities and a willingness to take
risks/make decisions.

Many students felt more positively about themselves both socially and intellec-

tually: Socially, they experienced a greater sense: of belonging and no longer
felt they were the "odd man out”s  Intellectually, they were stimulated and
tended to be more ambitious, productive and- motivated. In some cases, studants

developed a more realistic awareness of their potential in terms of capabilities
as well as weaknesses. Positive feelings, overall, are reflected by these

parents who said their children feel "special”, “proud”, "privileged" or
“important" because they are in a class for the gifted,

ot 1
o
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In a few instances, however, parents indicated that the pressure and competition

occasionally created feelings of inadequacy and anxiety, At the opposite
extreme are those children who develop feelings of superiority or

over-confidence due to their labelling as “"gifted".
Other Significant Changes in Cild

A morepositiveattitudetoschoolwasmostfrequent1y mentioned as a

significant change in a,child,résultiﬁg from being in a gifted program, ,Mépy";f
parents found their children to be happier, less bored, enjoying school more and

In terms of other changes there was considerable overlap with the responses from
the previous question: A partial list of some of these observed changes (or
enhanced Characteristics) is provided below:

- more sociable - open, outgoing, willing to participate
. more competitive = strives harder, increased desire to do well

+ more confortable/compatible with “peer” group

. more ihforméd, éﬁé?é, aiérf; knbwiéaééébie

+ 1mproved work habits = including organizational ability and task complet fon
. more mature

. more confident

: more independent

On the negative side, a few parents cited isolation from neighbourhood friends;
pressure and frustration at no longer being "the best in the class" and an

"elitist" mentality,

Finally, some parents expressed difficulty in making such comparisons or
judgémént,sgéggments. They noted that some changes may have occurred in the
regular program anyway or that they may be due to the natural process of
maturation,

Effective Aspects of the Gifted Program

n_parent perceptions so far and once again it heads the list as one of the most
effective aspects of this program, Njﬁéty,parents,éxtollg”;ghe virtues of the
challenge; indepth study, fast pace and unlimited scope of the gifted program,

AN equal number of parents- specified a particular subject or subjects which they
regarded as bging;espécially effective (including Math, English/Language Arts,
Computers, Arts, Science).
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The “people” éspésﬁé:éf;tﬁé;bébgram,weré,éiéé,géﬁéiééféd key factors in its.

success. These included both the children's association with a more homogeneous

and- appropriate group of gifted peers (82 responses) as well as their exposure

to teachers who are described as being - skilled, dedicated; sensitive,
accessible. (69 responses)

Eéﬁyiﬁéfénts felt théif,éﬁiiﬁféﬁ were béhéfittiﬁg,%Féﬁ;éfsmaliér,ciaés,éiié;,

The implied advantage of this is the opportunity for more individual attention.
It is not surprising then that "focus on the individual" is also on the list of
éfféctiVé;éSbéqts;7mpst;notably;ét,thé,elementany school level: This

individualization entails the flexibility to work at a_level and pace
appropriate to each child's own interests; needs and abilities.

A number of parents commented generally on,théifgéijéiy?;éiaijabié,ih,tﬁéigifiéé
program; be it in terms ofiexperiénCEs,ﬁré56ﬁEces;;teaching;strétégiés, learning

environments or topics. Other parents cited specific activities which they had
found to be effective faoi their child. Some of these included:

Field trips or cut-of-class activities

Researching-skilis and techniques — o
Higher level thinking skills, brainstorming; problem solving
. Projects, assignments

Suggested Changes to the Current Program

By far the greatest number of suggestions for change related to a specific.
subject area or topic. _Although the details are too extensive to _report in

full; generally these were areas which parents felt required improvement or an
increase in emphasis. Some of the subjects mentioned are listed below in
descending order of frequency, and following each of these are a few exampies of
“typical” comments made by parents.

. ihé “éégitgi::;, RS L I R o
- Mmore emphasis on the basic-skills and the 3 R's

don't assume that pupils already have these skills
want some evidence that these are being learned

* ?Eéﬁtﬁ S e - LT
= should be an enriched or gifted class for French , L
- more intensive French instruction, particularly for those who came from

French Immersion

* Aié§~ R CILnIIIo
- Wwhat happened to music?
- Mmore_visual arts, drama, etc. -

- perhaps hire itinerant specialists

. Matﬁéﬁét'lcs - R I -
- not enough challenge/too slow - o S
- Mmore grouping according to ability; allow students to progress at their
own pace

oy 1
[Yo'gm
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- more exposure to and time on computers.

- more and hetter computer instruction and programming

- Computers _

. English/Language Arts IR
- Mmore emphasis on proper usage, grammar, writing skills

Y gCiéﬁég LS oo -
- more irdepth study

Physical Education o
- more oppcrtunities for sports activities

stress physical fitness

The remaining comments were unrelated to any specific subject but pertained to

the program in general. Most common was a request for further individualization

of program, ithlvihg,mbré:Eé;bgnjgiggfgnd,support of each child's special
interests and abilities, as well as their deficiencies.

Parents also suggested improved parent/teacher contact and communication or
school feedback.. Related to this were requests for more information about the
program_itself, such as curriculum and course outlines, objectives and

activities, and expectations.

Other recommendations included:

. more variety and innovation

- create some standardization, e.g. more continuity and consistency
between teachers; grades and/or panels
. more field trips. __ _

- more homework and assignments
. less homework/reduced workload

fihéiiy;:é %é@;§ﬁ§§é§f%6ns were specific Eﬁ,iﬁé ééﬁééfﬁ§ of one panel only.
Paréntsﬁof”elgmentaryﬁgchbbl;pﬁpj]s,ff6r,gxample, emphasized the

elimination of split-grade classes; whereas some junior high parents éib?ééééér

disappointment with their program. This latter group requested such things as:

. mre qualified; carefully screened teachers;
s more challenge = in terms of more indepth study, divergent approaches,

higher standards;

- increased emphasis on organizational skills and study habits such as

task completion and time management.

famd | |
any
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THE TEACHERS' PERSPECTIVE

Of the §§;Eeachér5;iﬁ,brbj?éﬁé,f&?,iﬁégéi?ié& from grade 3 to grade 10, fifteen

were asked to participate in personal interviews while the remainder received
written surveys through the courier.

The response patterns of teachers, by panel, are outlined below:

Surveys  Interviews  Total _ (Response

returned + completed

response _ _rate)

22 (73%)
18 (7213
12 (43%

Elementary teachers 14
Junior High teachers 14
Secondary teachers 10

8
4

2

+ + +

The results from the surveys and the interviews are reported separately below.
(a) Surveys

The following tables describe the respondents and summarize the teachers®
responses to the closed-end questions on the written questionnaire.

TABLE 2a
Description of Survey Respondents

1. ‘Grades taught Elementary: grade
(N = 14) grade

grade
grade

YOV i
L}
£ 10D O B E X

Junior High grade
(N = 13)

W00~
2N

Secondary grade 10 - 10
(N =10)
2. Number of Years Teaching a Gifted Class (4):
One Two Three Four Five (Aﬁéfégéj
1 (3.4 yearsg
(1.8 years
(1.9 years)

Elementary teachers
Junior High teachers
Secondary teachers

(3,1, 3
= UG |
N W W
[ IR I S B
[ B -
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TABLE 2b
Teacher Percentions

Teachers were asked to indicate the extent o
to which they agreed or disagreed with the AGREEMENT *

following statements:

B dunior
Elementary  High  Secondary
N=14 ~  p=14 N=10
7 7 7

3. A differentiated program, based on modifica=
tions. of the regular school program is an
effective way of meeting the needs of gifted , o
children. 13 10 9

4, I;fééi,camféfgaﬁjé:iﬁﬁiémentiné a : - , -

differentiated program for my students. 14 12 9
5. 1 enjoy teaching gifted children. 14 14 9
6. 36;;fhé,m63twpéff;,éigaéaf,p13CéméhfS in the

gifted program have been appropriate. 14 7

—,
£

7. The gifted students display a positive B N .
attitude towards school and learning. 13 14 8

8. There are adequate: resources, materials and
facilities available to provide an effective , -
gifted program. . 5 9 2
9. I am able to meet individual needs and
interests by varying the degree of program -
modification for each child. 11 7 3

10. I feel that the gifted program is meeting the
expectations of:
i) the students 12 11 6
i1) their parents 11 10 6

* AGREEMENT is equivalent to the sum of "Strongly agree” and "Agree".

17
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As indicated above, elementary teachers have had the most_years of experience
teaching gifted students and were generally the most positive respondents,

Teachers from all panels unanimously agreed that they enjoyed teaching gifted

children; with most of them strongly agreeing with the statement, Almost all
teachers_agreed that a- differentiated_program is an effective method of . .

providing gifted education and felt comfortable implementing such a program.
Those who did not agree were either unsure or did not respond.

The results also indicate positive student attitudes, appropriate program

placements and success, generally, in meeting the expectations of both the

students and their parents. Soe teachers, particularly at the secondary iéVéi,
were unsure about the latter.

On_a less positive note, teachers in the upper grades seemed to have more. -

difficulty meeting individual needs through program modification. One-fifth of
the junior high teachers and one=half of-the secondary teachers did not -feel
they were able to.do this. The availability of resources, materials and/or. )
facilities was also a concern for at least half of the elementary teachers and
almost two-thirds of the secondary teachers. This group did not feel these

conditions were adequate to provide an effective program for the gifted.

The remainder of the questionnaire consisted of open-ended items. Some
highlights are reported below for each question, with additional detail, by

panel, provided in Appendix D.

Perceptions of the Existing Organizational Model

According to teachers at all grade levels, the greatest advantage to the

organizational set up of the gifted program is the grouping of students with
their gifted peers. Secondly, the program itself is more appropriate in terms

of meeting the students' needs and maximizing their potential.

Some teachers:at the elementary level, however, still find it difficult to
accommodate the wide range. of individual differences and exceptionalities,

particularly if the classes have split grades or become too large.

Perceptions of Gifted Students

Almost -al1 the teachers indicated that their perception of gifted children had
changed since they began teaching them. Teachers now realize that it.is harder
tb,mékéﬂgéﬁéféliiitionS;abput,giftéd”stﬁdéhtsléﬁa;grg more aware-of the range of
individual differences including weaknesses and other exceptionalities: There
was also an awareness of some unexpected traits such as-high_energy,

“humbleness”; strong language and a lack of self discipline or good work habits.

Generally there was little evidence of overt conflict between gifted students
and regular students. Such incidents were few and usually limited to resentment
or name calling.
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Strengths of the Program

peer association - o
enthusiasm, Support and commitment to the program
quality of teachers. = I ,

- smaller classes/opportunity for individual attention
. homogeneous; segregated classes (elementary)

: support services

« the curriculum

Weaknesses of the Program

- inadequate coordination, consistency, continuity
shortage of materials, funds, resources, and/sr P.D.
exceeding maximum class size - N
identification process has some limitations .

lack of clearly defined expectations and objectives

Recamnended Changes
Teschers' suggested changes to the current ifted program generally reflected

concerns identified above. Recommendations included:
- @ Céﬁtréi,gt'.hﬁdi;; oD L. A S

- Smaller class size, not to exceed the maximum .
« more time for planning, development; idea-sharing

- revisions to identification process, e.g. more girls; other criteria, such as
task commitment, attitudes

- more professional development

- More consistency e

. more support, e.g. resources, assistance . S

- Program should deal with other exceptionalities as well, e.g. L.D.,
behavioural ,

: eliminate split-grades

(b) Teacher Interyvisws

Fifteen teachers were selected to participate in a personal interview rather

than complete a written questionnaire.__One teacher declined. Of the remainder,

eight taught in the elementary panel, four in junior high and two in secondary.
As a group, the average years experience teaching the gifted was 2.2 years.

The intent of the interview was to cover the same content as the written survey

In a more spontaneous, less rigid format. This provided the respondent with

more opportunity to elaboraté on her/his opinions and of fer anecdotal comments.

At-the beginning of the interview, the teachers were asked to briefly describe

some of the things they typically do. in their gifted class..  Four teachers felt

that they cond. "heir class muth the same as a regular class in terms of
following the s: general program and/or teaching philosophy. It was noted,
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however, that they have higher expectations for gifted students, will employ.

different teaching strategies and can cover material faster and in more depth.

In terns of more specific activities; half of the teachers cited interdisciplin:

ary-or “theme" study integrating various subjects as a key component of their -
program, Othér;féétﬁfes;jq;]gded1advanCéd,tEth; independent study, individual

choice, researching techniques and evaluation for diagnostic programmings Three
teachers commented that these students still require some structure in their

learning environment. Freedom can then be provided within that framework.

Y p her the program

Most teachers expressed extremely positive reactions to eit

itself and/or the gifted students e.g. "I love it", “It's exhilerating - They're
unique”. Five respondents commented on the added challenge of teaching these

Students which requires constant energy and a 1ot more work, although not with-

out its rewards.. . Sometimes, however, “parents have outrageous expectations" and
exert a lot of external pressure.
ééﬁéiéiiy,teachérs,féei,tﬁét”iﬁé,5E6§Féﬁ§ offered in North York and the way they

are set up are effective in meeting. the needs of gifted students. Three — =
respondents remarked on  the diversity of gifted students with their broad range

of Interests and abilities and. stressed the importance of recognizing these
differences. Dealing with. all these differences; however,- was sometimes . =
difficult: (e.q. undérachjévérs;,léérpipg;gisabilitiés;;béhé?ioﬁg;grggjgms); A

few teachers speculated that the junior high program will show improvement now
that the incoming groups are no.longer newcomers to the program, but will have

come up through the "gifted" system.

Teachers seem to be fairly. comfortable implementing the differentiated program

although they may be somewhat inhibited by its relatii: "newness". Some_ said
they were initially explorative in their approach; experimenting to see what
worked; bouncing ideas off others and making adjustments-to their teaching
style. One of the secondary level teachers, in-fact, "felt I was _hired to create

a program" that could be built on, Consequently, there were suggestions for
more curriculum outlines, guidelines and/or structures as well as additional

resources and more frequent meetings to talk to others about the programs

iﬁ,féFEE of tbé,siudéhté,fﬁéﬁéélﬁég;gﬁlacemenis in the program for fﬁéiﬁééi part

are _considered appropriate_although some of the “problem_spots" included
Students at the bottom third of the class or those with individual problems -
e.g.: severe behaviour or emotional problems, 1ow fine motor skills, etc. A few
teachers suggested that candidates be more closely scrutinized or that other .
criteria besides [.Q. or academic success be considered. Task-commitment, for

instance, was ment foned repeatedly as an important characteristic: The balance

of boys/girls and east/west was also questioned.
In describing the attitudes of their gifted students, the teachers employed a

host of positive adjectives: ~more enthusiastic, independent, curious; - -
motivated, attentive, interested, resourceful and capabie. In short; "they love
learning". A few-cited an excellent rate of attendance as evidence of positive

attitudes, e.g. "Attendance problems just don't exist", “"even at an age when
it's "uncool” to like school."
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Almost three-quarters of the teachers interviewed acknowiedged that. their.

perception of gifted children had changed somewhat since teaching them. In most
cases, teachers reported a more realistic view of these children; e.g. they. are
all individuals; much like other kids; not necessarily the over-achievers and
teacher-pleasers; have special needs; require direction, and social/emotional
attention. Others discovered Characteristics which they didn't necessarily
expect; such as a strong sense of humour; fairness and justice; spoiled and self

indulgent; caring and sensitive; cultured; creative; less “street-wise".

There did not appear to be much evidence of conflict with the students in the
regular-programs. _Some teachers indicated that they integrate fairly well,
mixing in for extra-curricular activities. Others commented that the gifted

students tend to "stick-together".

In tems of program itself, the teachers felt that the current program was.

meeting the needs and expectations of their students. Many of them remarked
that the gifted students were happy and considered this a valid indicator of
success. Despite these positive reactions, teachers still had concerns or

encountered problems in implementing the program. Some of these are discusced
below.

Time seemed to be the most crucial concern, with nine respondents making
comments relating to the lack of it. They found the gifted program more- :
déméndjﬁg”éhd”hadﬁajf?igglgy,finding;thé,timé,fér,SHéh,tﬁjﬁgﬁqu professional
development, planning, program modi fication; getting input from others, marking,
and follow-through. In relation to this increased workload there was also some
concern about a lack of staff. One teacher indicated, specifically, a need for

learning and behaviour specialists,
Generally, other resources and materials seem to be available and satisfactory.

Although some teachers complained that they didn't_know what funds are

specifically. available from the school budget for gifted programs, financial
support did not seem to be a problem: Two. teachers, however, expressed

a concern that parents cannot always afford to finance field trips and special

events,

Some teachers felt that they had enough information about the gifted, but.

indicated a desire for more time to read what is available and more opportunity
to talk about it and share it with their colleagues. - Others did not think that

there is enough current information available nor that it is always

appropriate. - Requests were made for more curriculum guidelines, some broad
program objectives and more information about what materials are available. The

onus for acquiring information on gifted education often seemed to be placed on
the individual teacher, €.g.

I do "a lot of my own research"

We are "our own best resources"

P.D. is done on.my-own time S L
The most valuable information came from a university conurse, not the
Board
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Some other concerns included:

- 8 class size over 20 or 25 impedes the individual attention many of
these children need : T I

« still re]atiVé]y,héw,ét;jij,have,nbt,méstéiéd,éjiithe,practical,aSﬁéEfs

- curriculum too open-ended/hit and miss - creates a lot of duplication
bétWééﬁ,tla’SSéﬁt;;;, - Do o : R

- Not enough collaboration with colleagues - “would be nice to know what
others are doing".

concerns, féééﬁéf%,wéra QiVEh,tﬁé,éﬁﬁé?ﬁﬁﬁiiy,ib,recomméﬁd

In_response to their tea 0ppo j

changes or improvements to the program and/or suggest areas where they require

further support/assistance. Those suggestions made more than once are

enumerated below:

- more communication, collaboration, brainstorming and/or sharing between
teachers (6)

. more workshops, P.D.; retraining, sabbaticals (compensated with time or
money) (5)

- all gifted in one school, e.g. to centralize resources, increase
flexibility (5)

. more in-class assistance, e.g. teacher aides; consultants, psychologists (5)

. 556vidé some curriculum é§bééiations, implementation guidelines (3)

. reinforce/improve basic ski:'ls (2)

. smaller class size (2)
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THE_SELF. CONCEPT OF GIFTED STUDENTS

The appropriate level of the North York Self Concept Inventory was administered

to all gifted students enrolled in programs from grade 3 through to grade 10.

The inventories; which take about 20 minutes to complete, were administered by a
classroom er home-room teacher and scored and analyzed by Research staff,
The 5véf$§é;§éf?é§ obtained by grade are reported below in comparison to our

North York norms.

TABLE 3
SELF CONCEPT SCORES OF GIFTED STUDENTS

Level Grade N X Sd  N.Y. nom

dunior
(30 items)

IOV U S |
[
(]
0
N
N

dunior High/.
Middle School
(25 items)

O 00 1
Ny — i
D, =t I
Y-} o
[—

-~

&85
L] L]

Secordary. 10 64 16 4.8 (16)
(ZSitéﬁ)

The scores obtained on the self concept inventory by students in gifted programs

did not differ significantly from the North York norms. - On_average, gifted

students scored slightly higher than or the same as the North York mean at all-
grade_levels except grade 7 where their scores were slightly lower. The drop in
self concept at this grade level may be due to the transition to a new panel..
vhere they are experiencing a variety of changes, such as a new program in terms

of emphasis and organization and increased integration with regular students;

In the second phase of the study, we intend to detemmine whether or not the self
concept of gifted students improves as they progress through the program.
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AN OVERVISW

Upon réViéﬁ,Bfiiﬁé results, there is no doubt that 5fégrams,fbr the,gif%é&ﬁﬁévé

been.well received by both the staff who teach these programs_ard the parents
whose children are enrolled in_them. Parents say their children have a

positive, even enthusiastic, attitude toward School and this is confirmed by
their teachers. In short, these children enjoy being in a gifted class and
teachers enjoy teaching them;

In terns of the program itself, teachers agree that the “differentisted® progran

Ts an effective way of meeting the needs of the gifted and parents_acknowledge

that generally this program meets the needs of their children: Many of the
parents’ comments imply that their ;hj]dréh,héVé,béhéfitté&lpgghfsocjally and

intellectually; and that they fee! better about themselves personally as well.

Overall, the parents and teachers referring to the elementary level program were

the most positive, 1In the higher grades, some teachers experienced-difficulty
in meeting individual needs through_program modification; for example; finding
it hard to accommodate the wide range of differences and exceptionalities,

Likewise, some parents with children in”thé;jUﬁibrﬁhighWéﬁdﬁiéé@ﬁdany;prpgrams

did not think the students were encouraged to pursue their own individual
interests and/or were unsure about how well the program met their physical,

social and emotional needs.

Parents, from all panels, frequently cited the challenge and stimulation of the
gifted program (either generally or in relation to a specific subject) as one of
its major,stréngths;,Bbth parents and teachers agreed on the following, as also

being particularly effective features of the program:
the association of students with their gifted peers
high quality teachers

smal ler classes

Finally, suggestions for changes to the current program were of fereds Aside
from_rzcommendations about particular subject areas, parents were most likely to
request more individualization of program, increased communication with the - -
teacher and/or school,- and more detailed information about the Program itself_in
terms of curriculum, objectives and expectations. Teachers, on the other hand,
were more likely to express dissatisfection with and/or-make suggestions_about

the coordination of the program between teachers and schools; the sharing of
ideas and resources with others; the availability of materials and professional
development opportunities, and class size.
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APPENDIX A
PERCEPTIONS OF THE GIFTED PROGRAM

PARENT SURVEY

, - Grade . .
4 5 6 7 8 -9 10

What grade is your child in? [:J D E—] r-—-l E l E: E:g

How. many years has your child been enro]lé& in the giftéd Frogram in North
York?

Less than One Two Three Four Five years
one year year years years years or more

] - ] ] i I

Which of the following best expresses your child's attitude about being in

a gifted class?

Very enthusiastic Positive Indi fferent Negative
Strongly . - Strongly

~Agree  Agree Disagree Disagree Unsure

I have an,adéq’uaie, Hﬁ&érstandmg — e o
of the gifted program. E:' L_.:] Ej E:J [:;1

I am aware of the act1v1t1es " 3 T . S :
and expenences that -‘my-child E***J Efl D g

Pursues in the gifted class.

The gifted program offers a greater variety of experiences than the regulir
program in terms of:
(i) program content

(i1) teaching strategies E_.:j D D
: —

(111) 1learning environments

Genera]]_y, the glfted program

seems to be meeting the — -
individual needs of my child. E;] D

Please é]ébbi‘été; L




L
N
|}

sirongiy B 55;6@15,
Agree _ Agree Disagree Disagree Unsure

8. The program provides my child . o _
with interesting, challenging =1 =] [ ]
learning experiences.

U 0

9. My child is receiving S
satisfactory instruction in N T S O s R

the basic academic skills.

]
]

10. A wide variety of materials o
and human resources are made = L_J R R

available to gifted students.

my child to pursve individval L__J L1 [ [ —J

interests and talents.
12. The gifted program encourages my child to develop good work habits in temms
of:

() task commi tment [ =3

i
[ (]

L
L

(1) organizational ability L_J L[ J

13. The gifted program encourages

my child to pursue investigations :
to a greater depth and breadth. [J E ' E

i
i
[

14. The gifted program encourages  r—— -
my child to think in new and L] ]
different ways.

15. The gifted program addresses my — =

child's physical, social and
emot ional needs.

]
]
L

Please elaborate. .

16. The gifted program stimulates  —— ——
creativity in my child. L] L 1

17. 1 an kept well informed of the [—-1: : — =

program and my child's progress.

U [
U

18. In what ways has the gifted program affected the way your child feels about
him/herse] f?
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19.  Has participation in the gifted program contributed to any other
significant changes in your child? If so, in what ways?

20.(a) What aspects of the gifted program do you find to be particularly
effective for your child?

(b) Hhatéhanges, if any, would you like to see in y6ijF child's current
program? '

21.  Additional Comments:

Please return your completed questionnaire
by November 15, 1984,
THANK YOU FOR YOUR COOPERATION.
E;ﬁ; &7?;5;,,;;
September, 1984
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2.

APPENDIX B
PERCEPTIONS OF THE GIFTED PROGRAM

TEACHER SURVEY

What grade(s) do you currently teach?
6r.3  Gr.4 Gr.5  6ri6 Gr.7 Gr.8 6ri9 Gr.10

B O OO O OI &3 0/ -

One. two three four. five
_year years years years years

=] - 3 = 3

Please indicate by checking the appropriate box how much you agree or

disagree with the following statements:

strongly  Strongly

Agree _Agte34§i§i§Eéé Disagreeé  Unsure

-

A differentiated program, -
based on modifications of the
regular school program, is an
effective way of meeting the

needs of gifted children.

L

I feel comfortable
implementing a differentiated
program for my students.

0 [
[
0 0
]

I enjoy teaching gifted

children.

-
[

U {

For the most part, student
placements in_the gifted .
program have been appropriate.

-

The gifted

[
1 00
o

777777 students display a
positive attitude towards
school and learning;

i
i
]
[:]

There are adequate resources,
materials and facilities
available to provide an

effective gifted program.

]
i
I

I am able to meet individual - |
needs and interests by varying ———r  —— - :
the degree of program - = B3 OO
modification for each child.

g




10:

11.

12.

13.

14,

- 2=

Strongly . Strongly .
Agree  Agree Disagree Disagree Unstre

1 feel that the gifted program
1s meeting the expectations
of:

(1) the students 0 =9 3 -

(i) their parents = B I

hat are the (a) advantages and (b) disadvantages of the existing

organizational model for providing gifted education in North York?

{0

(a) advantages o -

Has your perception of gifted children changed? [f 50, in what ways?

Do any problems or conflicts exist between the gifted students and the
regular students? If so, please explain,

(i) What do you feel are the major strengths of the current gifted
program?




= 3=

(ii) What are some of the program's weaknesses?

1. If you were involved in making changes in the gifted program, what would

be your recommendations?

16. Additional Comments:

Please return your completed questionnaire via courier
to Educational Research and Evaluation Services
by Thursday 15 November 1984.

THANK YOU FOR YOUR COOPERATION

September, 1984



~ APPENDIX C.. -
PARENT SURVEY - OPEN ENDS

) The gifted program seems to be meeting the individual nesds of ny child.

Positive Elem. JiH.  Sec.

# # #

- My child is challenged, stimulated, kept busy and

interested. -Is more motivated and strives harder in

the competitive environment and has a greater desire B B )
to learn because she/he is not held back (117) 64 48 5

- Before my child was bored/unhappy/a behaviour.

problem. Now has a very positive attitude to_school,

really enjoys it, eager to attend, enthusiastic, -

happier, "turned-on" (78) 43 32 3
: }hdiVidUéJized,prdgrém;HEHildVﬁéiké at a pace suit-

able to ability, e.g: more advanced work as needed,

special help in problem areas, opportunities to.

develop his own interests: Good P.T.R. enhances - :

individual attention (25) 15 8 2
- Success depends on the teacher; caring, outstanding,

dedicated, sensitive, intelligent (24) 14 9 1

Pleased with program and progress. Improved school . B
work and habits (23) 11 12 -

+ Benefits fron “peer" interaction, being with others
of similar interests and abilities. Sense of N )
belonging, more comfortable (22) 13 5 i

- Encourages individuality, freedom, flexibility and
independence. A sense of intellectual and/or

creative freedom, spontaneity (18) 13 4 1

. More ;éiuré;,ﬁéiiiédjﬁstéd; confident. BRetter B ,
sel f-esteem (16) 12 4 -

Negative

+ Work is too easy, expectations too low: Need more

challenge and push. Has the potential to accomplish B B
more (17) 14 3 -

- Lack of individualization. Treated as one homogene-
ous group - "special" abilities or problems are not

defined or developed (15) 8 7

. Unhappy in general; eig. apathetic, lacks

motivation, not producing, bored. Poor content an -
teaching strategies (15) - 12 3
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: At times too much pressure, stress; especially in
weak areas. Fear of failure. Don't presume they
know so much (14)

: Spend more time on basics. Concern that basics are

overlocked, in exchange for "freedom" (13)

- Quality of some teachers inadequate. Inexperienced,
disappointing (13)

. Unsure about junior high program, confusion re what
it's about. Disappointing transition from the
elementary program (7)

. Not possible in French program, e.g. one teacher for

10 pupils at 5 different grade levels (4)
. No comment (184)

b) The gifted program addresses my child's physical,
social and emotional needs:

Positive

. Relates better to peer-group; a comfortable,
close-knit "support” group (51)

. No different/no more so than in a regular program (30)
. Generally happier = at ease; relaxed; well behaved,
confident, proud, positive (20)

. Socialization encouraged. More social awareness,

personal contact, interaction (19)

. Depends. on the teacher; generally aware, sensitive,

empathetic (18)

. Yes + generally, o good bolance ()
- pnysical activities, development (9)

,&egaxiié

- Physical development is not encouraged, seems to be

a low priority/need more organized sports (25)

. More emphasis on social skills, interaction with
regular kids; split grades are a social disaster.
(not enough of same sex in class) (14)

é?é?

81

26

12

15

12

F-NS, N

10

25
18

17



. Loss of ﬁéjﬁﬁﬁéﬁfﬁdédff[iends, less out of school
contact with friends (10)

. ?iébeliihéf has disadvantages, é;é;,éﬁ?mosity,
feelings of superiority, elitism (7)
. Poor teachers (6)

. No comment (298)
€)  In what ways: has_the gifted program affected the

way your child feels about him/herself?

" Positive

. Increased self-confidence and assurance, improved
self-image {185)

. More confident in abilities, ideas; school-work-

Willing to take chances, make decisions (65)

. From-a "loner" to a _"secial being", nc longer the
"oddman out". Has a sense of belonging and feels
its- okay to be different; more positive socially
with peers (43)

. Stimulated, challenged, excited, motivated,

ambitious, productive; disciplined; independent (42)

. Feels special /proud/privileged/important (35)

- Has maintained a positive self concept. Program

enhances or reinforces it (31)

. Positive attitude to school, e.g. happier,
enthusiastic, eager to attend (30)

. More aware of intellectual ability and potential,
realistic view of capabilities as well as
weaknesses (30)

. Sense of achievement, feels she/he is accomplishing
more (19)

. Aware of competition therefore encouraged to excel;
tries harder (10)

4

141

99

32

14

22
20

20

10

75

30

27

18
12

11
10

11

19

11

(#3)



# # #
Negative
. Created feelings of inadequacy due to pressure, B - ,
competition; less confident and sure of self (26) . 11 12 3
. “Gifted" label creates feelings of superiority,
over-confidence; conceit (14) 6

. Extremely discouraged, unhappy (3) -

N w QoI
]

. Lonely, loss of neighbourhood friends (2) -
- Impossible to isolate one factor or the effect of ; -
program from natural maturation process (€) 1 5 -

. No Comment (80) 38 26 6

d) Has participation in the gifted program contribut-

ed _to any other significant changes in your

child?
Positive

. Positive attitude to/enjoys school; happier, g .
enthusiastic, no longer bored or discontent (76) 36 37 3

. In_general more social, open and outgoing. Relates
better to people and is more willing to mix and . , )
participate (41) 22 14 5

. More competitive and motivated, strives harder, .

increased desire to do well, perseverance (40) 16 20 4

. More comfortable/compatible with a peer group of
common interests and abilities: . No longer feels . o -
“like a freak" or ostracized (57) 16 18 3

. More informed, alert, aware; interests and knowledge

have broadened, sharpened (35) 25 9 1

. Improved work habits, including organizational B
ability, task completion, concentration (35) 18 17 -
. More mature e.g. responsibility, self=discipline (32) 21 9 2
. More confident = willing to take risks or try new N 7
things (26) 19 7 -

. Independence, self-sufficient (26) 16 8 4

w
Ut




Chal lenges, Tearning mre. New Tearning experi-
ences, indepth understanding; higher level of
thinking (20)

Improved academic performance (12)

1bcﬁéas§a,éﬁéféﬁéés,of,stréhgths”aﬁd,Wéékﬁésééé, andg

also capabilities, goals and interests (11)

ﬁé?é éxpréssive;,bbihibﬁaféa; Suiépokéni articulate,
argumentative (9)

Others - more tolerant, creative, curious,
cooperative, analytical, lTeadership skills

ﬁé::

Somewhat_isolated from friends in_neighbourhood and

old school. Difficult to get together with new
classmates (12)

Pressure, tension, frustration. No longer "the hest
in the class". Fear of not keeping up (11)

Developed an “elitist" mentality, feelings of
superiofity. Less patience with "ordinary mortals"
and less tolerarce for routine (8)

To0 much homework. Outside interests,
extracurricular activities suffer (5)

Less interest in school, iess happy (4)

Hard to compare, may have occurred in a regular

prog:am as well, may be due to maturation (19)

No comment (225)

e) What aspects of the gifted program do you Find to

be particularly effective for your child?

Many parents cited a particular subject or subjects

as the most effective aspect of the program; In
order of frequency some of those mentioned were:
Math; English/Language Arts, Computers, the Arts,

Science (90)

36

95

12
112

40



Elem. J.H. Sec.

# # #

. MAssociation with an appropriate peer group of other N :
gifted students. More homogeneous (82) 4] 41 -

. Excellent teachers - dedicated, sensitive, skilled, | . ,
accessible; understanding, qualified (69) 31 32 6

. Smaller class size, good P.T.R. (61) 29 27 5

« Focus on the individual. Flexibility to work at a
level/pace appropriate to own_interests, needs and
abilities, Individuality encouraged, freedom ot - -
choice (51) 34 17 -

. Field trips, ort of class activities (44) 25 16 3

. The Variety = a varisty of experiences, resources,
teaching strategies, learning , B .
environments, topics (36) 16 16 4
. Researching skills and iééhniqUEs (33) 25 5 3
. Challenge of peers, creating a high level of - ,
competition (27) 9 11 7
. Higher level thinking skills, brain-storming,

reasoning, problem solving (24) 15 7 2

~
]

. Projects/assignments (21) 14

: Communication skills/discussions (18) 16

(o « T\ 1
i

. Opportunities to foster creativity (15) 7

w
~
(AN

: Higher expectations and standards (14)

. Good work habits, organizational §i%1i§, etc. (12) 3 9 -

+ Others - more responsibility, better environment,
iﬁté;qj§ci91§qary7approach;;éxpériéhtié]::;
legrning;fteam,activitiés, integration with

regular students, self-contained classroom,
all of it.




Elem. J.H. Sec.

f)  hat changes, if any, would you Tike to see in

your child's current program?

. fhé:iéfgééi Euméér of,suggéétj§ﬁ§7fafiEﬁénge related

to specific subject areas or topics which parents
felt required improvement or an increase in o -
emphasis (206) 126 71 9

For example: the Basics 37
French 30
the Arts 24
Mathematics 20
Computers - 19
English/Language Arts 19
Science- . 16
Physical Education 13

. Méfé,iEaiViduaiizatioh,e,FéééQﬁitiéﬁgénd support of

special interests- and talents as well as- - ] -

deficiencies. Allow individual choice (53) 27 22 4
- Improve parent/teacher (school) comminication. more 7 B ;

contact, feedback, invo)vement (35) 19 15 1
. More variety and innovation in temms of approach, B .

materials, environments, staff, curriculum (22) 16 5 1
- More information about the program, e.g.

curriculum/course outline, objectives and . -

activities, expectations (20) 6 12

~

O
’

More field trips (19) 10
. More qualified competent teachers; with special

training: More careful screening (17) - 17

- More continuity, consistency between years, |
teachers, panels. Create some standardization (16) 4 11 1

. More homework/assignments (16) 10 : )

. Less homework, reduce workload (16 9 7 =

. Emphasize organizational skills and study habits,

time management, task compietion (15) - 12 3

. Mﬁfé,chaiiéhgégﬁégégréivergént;ébbibétﬁéi;;ﬁiﬁﬁérﬂ, 7
standards, indepth projects, advanced material (13) - 13 -

. No split-grade classes! (11) i1 - -




Eiém. diﬂ; Sé&;
# # #

. Better evaluation system, e.g. oral, ongoing, ,
personal, daily, detailed (11) 5 6
. Smaller éiassesiiOWér P.T.R: (9) 7 - 2
- Don't assume they're gifted in all areas, channel ,
into appropriate areas (7) - 7

. Remove “gifted" label, creates a stigma (7) - 7 -
. More interaction/integration with other students
e.g.to foster acceptance (6) 6 - :
. Lower expectations and competitiveness, “they're |
still children" (6) 5

LI
[Sra

. Teach them human relations and interpersonal

skills (5) - 5 -
. More exams or competitive contests (4) - a -
. Concern re marking standard in relation to regular !

students e.g. lower marks? (8) - 3 -
. More structured delivery of program; in terms of ;

content and/or time (4) 4 - -
: Emphasis on the “whole” child not just academics (4) 4 = -
. Alternatives to program location: {12)

- closer to home, in neighbourhood school

one separate school for the gifted
- in a secondary plant -

N
L dL 7S X\ 1

Comments :

. Disappotnted yith the progran, g,  “farce’,
“watered down"; don't do anything different from the o
regular program (13) - 13

. Depends on the teacher (6) 6 -

. No Comment (220) 108 97 15




APPENDIX D.

TEACHER SURVEY = OPEN ENDS

a) What are the advantages and disadvantages of the existing organizational
model for providing gifted education in North York?

Advantages:
. Being with and having support of gifted peers/a more

realistic, homogeneous social grouping (14) 7 3

- Program is more appropriate, e.g. meets needs,
better results, nore challenging, stimulating, ,
maximizes their potential (8) 4 2

. 1Ideal class size éi) . - 3

- Individuals can learn at their own pace. Seif- ;

directed learning (3) - 2
. Opportunity for some integration with mainstrean

students as well (3) - 2
. Self-contained has greater consistency, than with- ,

drawal, continuous curriculum (2) 2 -

. No Comment (10) ' 3 2

,ﬁ%éééﬁéﬁfaéeéz

. Hard to accommodate the range of individual differ-
ébCés;”oghgr,exceptionalitiés;,spétiélized needs.

Classes too large for "differentiated" learning (4) 4 -
: Screening procedures limiting (3) 1 2
. Isclation from regular student body (3) 1 2

. Removed from home school and community, busing
disrupts routine (2) 2 -

. Split grades too difficult (especially in French |
school) (2) 2 -

. One school for the gifted would be more 7
effective/efficient (2) 1 1

. No Comment (ié) 2 4




b)  Has your perception of gifted children changed?

Yes

. harder to generalize; more aware of range of indivi-
dual needs including limitations, weaknesses, other
exceptionalities; frail self-image; need lots of
positive_feedback, guidance and individual atten-

tion; aware of some unexpected traits - "humble”,

high energy, strong language, lack of self discip-
line, concentration and work habits. . . (29)

c) Do_any problems or conflicts exist between the
gifted students and the regular students?
: No, not evident, no more than usual, not yet {18)
. Limited, occasional, very few - maybe. some
resentment or jealousy, some name-calling
. Two groups don't really interact, integrate (4)

No comment ()

d) hat do you feel are the major strengths and
weaknesses of the current gifted program?

Strengths:

eer association; sense ¢t group (8)

!

. Enthusiasm - parents, teachers and/or

students/support/commitment to program (7)
. Quality of teachers (6)
. Snoller classes/opoortunity for individual attention (6)
. Homogeneous, segregated classes (4)

. Support services; e.g. financial, materials and/or
p-Di (4)

Curriculum - indepth, flexible, challenging (4)

. Higher expectations re process and product (2)

. Cooperative spirit (2)
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Weaknesses:

Inadequate coordination - need time to plan,
program, share ideas, improve/increase consistency
and contiruity between teachers, schools and
grades (13)

Shortage of materials, funds, resources and/or
PsD: (9)

Class size getting too large, exceeding the
maximum (4)

Expectations not clearly defined/need more specifics
re curriculum (4)

not all belong

- too few girls

not enough numbers

The identification process

If_you were involved in making changes in the gif-

ted program, what would be your recommendations?
A central school for the gifted (6)
Smaller class size; ensure it doesn't exceed the
maximum (5)
More idea and material sharing with other teachers/
time for planning and development (5)
Revise identification process, e.g. use other
criteria, more girls (5)
More b;b;;;ﬁéf&éﬁops (ongoing training, full-day

sessions)  (4)
More consistency/coordination (4)
More support, e.g: funding, resources, updated

materials, assistance (3)

Deal witn other exceptionalities as well, e.q.
S.L.D.; behavioural; special ed. (3)

Eliminate split grades (2)

i
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