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Presented ot the Americon Educctional Research

Association annuol meeting, April 18, 1988, San Francisco

NEGOTIATING WORK ROLES: TEACHING BEMAVIOR IN TME UNITED STATES

by Charies T. Kerchner; The Claremont Groduate School,
and Richael Mur~wy, University of Utaoh

It is often difficult to measure the effects of
orgonizational or governmental policy on teaching, and, indeed,
deliberote efforts ot chonging the way tcachers teach have

dissappeared without a troce (Kirst, 19833. Stondard
between intendsd ﬁEiiEﬁ ond iﬁ;iéﬁéﬁibiinn; EOhsaduentiu, these
evaluations produce the conclusior that the programs are
111-conceived or that the subject teachers are balky and
ﬁﬁééﬁﬁé?ﬁfiéé; There is, however, o very differsnt Face to this
question -~ one in which teachers appear s brokers of policies,
changing ond modifying their behavior to meet multipls
expectations. This is the aspect of teacher behavior that shouws
itself in the research reported hers. Tsachers appedr not so
much as recipisnts and executors of policy os they do os active
negotiators of policy. While there is nothing unique in this

assertion, the bshaviors of nine teachers involved in thi:s




research prasant o vivid picture of how policy negotiation allows

teachers to gain a Firm sense of occupotional sslf, o warking

theory of practice.

A Dascription of tha Resaarch

Ihis study of teachers in the United Staotes is purt of a

1urger, cross-nutionul axplorutorg study which uttampts ta traee
tha 11nkuaes between policu and teocher behavior:. That proJect
rests on thres ﬁfiﬁiiéif First, teaching has ssea;é iﬁa nbjact

affects oF paiicies. ié is uiso tha cusa; thut policu rafarms

being considered in some countriss aore olready stondard practice
in other countriss. Second. national cultures strongly shope
tauchinﬁ ﬁhd aducutton iimiting tha extant uf vuriution ﬁiéﬁiﬁ 5

singie country. By coordinating o set of studies which sxtends

across nutionul bnrders. we seek to ses araater vuriation in
tauchina work. Ihird tha dutegoricul compurisons of funding
1avais. curricuiu. or stuffing Iavals huva not bmen tarriblg
robﬁét 1n expluinina cross—-national diffarences 1n perfarmunca or
orgunizutionul bahavier fkifchner & Nurphu. 19853. This studu. it
is hoped, will contribute to the overall gools of the

cross-national exploration by showing how teacher bahavior
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reshaopes the meaning of educational policies.

In this studu. we udoptad an explorutorg upprnuch
Eield-grounded 1nduct1ve upprouch. we observed nine teachers at
work und souaht to ralata what thau did ta the wab of éducationul
policy surrounding them. The nine teachers work in Eiéﬁiﬁfﬁfﬁ
schools 1n Uplund. Culifarﬁiu and Pork Citg, Utah. Both school

distriets are in cities with highar than uvaruge incomas,
although in each school obout 10 percent of the students gualify
For fres lunch proarums and Chupter I assistence. Both school
distriets are reasonably small; under 10, 660 students; and thus
we expect the internal bureaucracies in the study districts are
less complsx than those in larger cities. Still, the wﬁrkbiGCE
setting =- the physical und orgunizutionai arrangement of classes
-- was cleorly recogniznbia os standord Americon Fore.

Euch of the clussas, sscond to sixth nrudes was observed

for a periad runging from S0 minutes to four hours: o totol of
EBEE than 30 ﬁEﬁES of observation. Tﬁi ﬁﬁiﬁﬁii 665 fE Eﬁiﬁ E
nupshut of their téuching bahuvior tthis rather thun an

ethnaaraphu aF their occuputionai iivas). We recorded what Ehe

tedcher dtd mhnt studants did the use of rasourcas, und the
interoction with the anvironment. Than, through 1ntarv1aw with
the tauchers, wa saﬁﬁﬁf axpinnatians far bshaviors. This raport
is an Eﬁﬁiﬁéii of the more than 60 ﬁEﬁEE of field notes that

resulted from the obssrvations and intervisws.




The Concept of A Negotioted Order

The concept of o negotioted order flows from the

interactionist perspective on sociol chonge. Essentiolly, it

holds thot the mecning of social structures chonges os @ Function

of interoction. The definition of o sociol roie becomes o matter
of égéiifééiiﬁ; and o stobilized sest of social roles forms what

Strouss colls o negotioted order [Strauss, 1978, p. 353. When
viewed with this perspective, orgonizotions, their structures,
and the web of rules thot surrounds sach morﬁpiﬁcé oppears fluid,

dynomic, and situotionally odaptive. Thus, Formal rules and

orgonizotional structures become creotures of their time, ploce, -
ard porticuloriy of their heritogs.

When cpplied to the sociology of occupations, the

negotioted order perspective hos proven useful in explaining how
differsnt professionols divide up their duties in the treotment
of mantol potients (Bucher & Schaotzman, 19643, how nucses care
for the dying CGlazer & Strouss, 19673, ond how unions and
manogement mointain stoble Eéiﬁiionsﬁips in an unstaoble

The teacher as negotiator hos been seen os on interaction

with students "os teachers ssek to moximize pupil efforts, and




pupils often to minimize them” CWoods, 1878, p. 305). And it has
been seen as an 1ntaruction mith schaei district poiicu
tSchwills; Bt Oli; 1983). Ths lottsr ressarch strikes o chord
very similar to our own: teachers moke policy Cp. 3763.

ﬁéééﬁaeeivé providss o framework to show how these teachers work
out a definitian of thair Jobs. During the field work, we were
1mpressed thut euch teucher had a varu Pirm occuputionai
seif—eoncapt and could persuusivelu connsct th-ir clussraom
behaviors to that self—concept. In the intervisws mhich followed
the observutions the teuchars werse abia to caeurlu discuss what
theu were truina to Bo. una théu offerad reasons for nédriu averu

uctivitu theg undartook. Thair work putte:ns and schedules wers

Each tsacher engoges in elaborate negotiation through
which thaH obtuin an 1ntcaruted sanse of thair teuchina
pructice. The naaotiutians toke pluca in two sattings. ?i?éé.
teachsrs negotiote the pattsrning effact of policy directly by
various levels of pulicg odoptien and by the waygs in which they
muka mﬁrkuble comprom;sas betwaan CEﬁpéfiﬁﬁ or Eéﬁtiﬁéiétsfu

policies. Second, teachers negotiate with students. This

negotintion ravoivas urnund the omnipresent tsnsion betmeen tha
need to muintnin order and to anauge in 1nstruction. To this

end, teachers anuaged in both structural and situational
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Figurs 1

Pulicg Setting«and Teacher work Detsrmination
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NEGOTIATION NEGOTIATION

§§§Eéﬁ;i6éﬁé§§; éﬁbﬁyina lesson siructures uccordinﬁ ta the

chuructaristics thau nnticipate umong their studants nnd their

aetual parformunce nccordinn to hom tha lesson wos tukinn pluce.

Tﬁésa sets oE nsgotiutions 1ntaruct with ones unother with the
affect thut whila educu*ionul palieu is structured bu

leaxslatures, puﬁlishars, und school axecutivas 1ts pnrticulurs

are determined bu studants and tauchsrs. Hs Figure 1 1ndicates,

tanchers are ubla to sgnthasize both paiicy nagotintions into un

provides feedbock on how well they ore doing. As the subseguent

Q-



sections of the papsr illustrote; the two negotiation settings
1nteruct with the rasult thut teucher and student bshavior and

educational palicu influnnce euch ather.

Negotiotion Bstwsen Policy ond Proctice

Policy serves as the context in which teachers structura

éﬁéi? ié§§553 und untimuteig define thair -ork lives. ﬁﬁiié Eﬁé
effacts oE pulicu are hiahlg vuriubla. subject to redefinitiun

ﬁﬁd renegotiution, theg are not ut 011 trivial. In this snmple,

the puttarning effects of poiicg can be seen in Fiva different

Eféﬁéz €1l iéiéﬁﬁ Eéﬁféﬁf, (2] text usa, t3) prunrum structuru,

mission; Within eucﬁ ureu, teachers also anguge in ﬁoiicu

nagotiutidn- aither axpl;citlu with schual udministrutors or

tocitly in the particular wap they responded to policy dictates.

Lesson contsnt. Clearly, the official curriculum has a
ﬁiéﬁiﬁ ﬁﬁEEEEﬁiﬁE Ef?ééf 55 what teachers tauch and Benarullu

about content. Joanne Buker in Purk Eitu was uskad whg such of
iﬁé éﬁrae raudinn groups uppeuraﬂ tu he studyinn ulphnbetizutinn

aven though the groups wers formed uccordxng to differantial

- ;::;
3




EEiiiéﬁ; She Eépiiadi

it is not my choice. Thot's o skill we are supposed to
teach in tha second gruds uccording to stnta guidelines. und

it s nlsn 1n the second gruda bnoks. Even thauah I muu have

thut she uauid hnve to nliocnte more minuﬁas ta scienca. this a

direct result of ths stote curriculum reform mandotes.

However; the content of éﬁé response becomes on itsm of

ﬁéﬁétiﬁéiéﬁ; In Joanne Bnker 's cuse, the essentiul nagotiution

is betwaen the child and the lesson. ”The Rids mau not be on the

reuding leval so I mﬁu not expecE musteru, but ut 1édst thau
will have axposure; Thnt is mg philasuphu;;; The teuchar s
borgoin is to cover the motericl, but to allow & wide ronge of
acceptoble outcomes. In Ling’s cass; ths negotiotion has to do
with whot is tought in the nome of science. There is a 2nd and
Srd ﬁ?éﬁé science text Euaﬁ, and the class hus mnda somé use of
it, but most of the science work has been exparimental:
observation, measuring, and recording of dota. Small studies in
the scisntific method.

Required boocks. Usuolly, the patterning effect of texts

was gquite pronounced. All teachers devioted from or supplemented

10




negotiutad. Gearné Butes conﬂucted a virtuai cumpoian an bahulf

of the Bpen Court math s serias, which was EVEntunllg udopted by

his Ei Efict. In contrnst téuchers in one Uplund schaol lost o

nnother schooi, and they Fesi trnppad with o reoder { thsu find
difficult to use. Becouse the choice of texts is a long-term,

&iétrict-midé décisioﬁ; thé éﬁéééﬁf téit ééﬁiéﬁ on éﬁéééiﬁ

irterestinn stcrias Eor litsruturEJ represented somathing to be

coped with rather than somethina that Facilitated 1anrninga

Prnnrnn structuro. Taacher uctivitg is further structured
bg tha pronrums of ths schaol 1tse1f. ﬁlthouah thare is

vuriution umona tha tauehers, tha pucina Fof uii the clnséféaﬁé

13 Pnst. There are no 50 minute lectures or even 20 minute

sermons. The mean tiwe for an interval of instruction is about 7

minutes. Within, and between, thoss instructional intervoils

there is o great deal of physical movement ond numerous
iﬁfé??ﬁﬁéiéﬁs; There is o phgsicnl flow of students 1n und out

nf the clussroom. und an intellectuui Eiow as thag angage and

bund, four left for spéciul aducution classes, one 1eFE Fnr on

EnﬁliSh as o second language class; and ons 1eft for o class for

L
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the gifted cnd tolented. In addition, six students left early to
bs lunchroom monitors, o duty rotated among the upper grade

rooms.

Teachers olso negotiated the complexity of their

interoction with one ﬁﬁﬁtﬁé? und with their site administrators.

while none of the closses we observed came close to the
Baa-crnte. sslf~contnined cluswroom steraotupa tha axiéﬁi of
1ntaarutian vnried significuntiu. In ons échooi we dﬁéé?ééﬁ two
fifth and sixth grade combination rooms, eoch with two teachers,
obout B0 children ¢nd a retractabia curtain wall dividing the

ébﬁﬁéa Althaugh the phgsicni spucas were neuriu idanticni th.

interaction betueen the tma sets of tbubhers was dbifé

differsnt. In one class the téumihé reiutibﬁsﬁib was largely a

division of labor: maving students back and forth to different
recding and math groups. In the other, there wos @ much more
complex integrotion of labor with each teacher ot times invoilved

in leading thes entire cilass.

Hnnnging complaxitu 19 nnt ausg, und the tanchars involvad

1h teamina situutions uppeurad to ba anaugad in 8 canstant

means-ends unulusis about whether the results of colloboration

wers worth the effort. In one of the Utah schools, teachers were
simpiifgiﬁﬁ on eloborate multi-grade classroom orrangement. In

one teacher'’s words; "We didn't 1ike it very much. Uue Feit that

it was kind of dist Euptiva and it took holf the year to get to

- iéé;




know all the kids, and thot slowed down progress.”

Resourca ratisralizstion. Ultimutelg the contradiction

betwsen the globaol swéap of buiicg und the nvuiiabiiitg aE

rescurces is rotionalized bu how teachers spend their tima nnd to

which probiems theu give nttantton. indtviduuiizution of student

fréﬁfﬁéﬁfo for iﬁdﬁﬁﬁtéi icnﬁ an ﬁspect of "good ﬁé&éii&é“ in

American éducation was rationalized bu ciussronm space. the

uvuilnbilitg of uides und uuxilluru resources. and t tha number of

studants 1n the clnss.

Tenchers consciousiu mnnnged tha phgstcol spuce 15 éﬁéi?

clossrooms so thot they could undertoke the kind of instruction

theg wnntad. Tﬁeg mnnaged to Fashion piuces Ear small aroup

instruction. In one new Park Citn school butiding. the teaching

spnca included a smnll sunken nmphithentér. cullad a kivu. which

would seat B to 10 children. But the other taachers renrrnnaed

furnitura and 1mportad resources tsuch as sacond-hnnd couches and

puintad ornnaa crntas) to Eorm graas for the soma functiun. iﬁ

Compbell’s room, whole-closs instruction wos &ﬁaééfnkén using a

flipchurt and ausel with the students sitting on a tug that

coverad burt of the closscoom. Other rooms hod speciol spoces

set | npnrt for renaing, 1i§taning or other octivities.

Ench of the ténchsrs we obsarvad hﬁé ESE ﬁéi; sf éﬁ Eiéé

Fﬁf ﬁﬁft oE the schaoi dnu, and in ®ach caose the aoid directly

ussistad studants as opposad to grnding pupars or parforming

; F3 -




ciericui functions. Ciaarlu, the aides axtand the nbilitg uf

closs to ba 1nd1v1dunlizad bg undartnkiﬁa smull group 1nstruction

or tutorina. In Lina s cluss, for 1nstnnce, sach randing graup

is scheduled with both the teacher and the o

EE; who listens to

\ ol

éﬁé éﬁiidren read und extends théir nbilitu to pructic- mzth an
udult. Tanchars and ulso progrum structura, ulso halp to

multiplu the extent to which adult haip is uvniiubla. Ihe 1im1ts

on aide tima uiso reprasant G rasourca constrnint ana which

teachers uttémpt to overcome bg substituting other resources.

Students are usad extensively as tutors a S’bJect dealt within

mora detuii lutar, uhd tenchers muke uctivs efforts to anlist

porents. Two of the Colifornio teachers have réﬁuiﬁr routines

thnt bath pravide notice to purants of how the child is Boing and

requesting their help. In one class, any unfinished work is sent

home with o gellou slip raquesting that the purant help the

child finish the assignemant. In unotﬁef, each child kééﬁé a

spirni notabook of dséignmants 1nto which tha tenchar enters

notas tD home und the purents writa buck to tha tanchers. Dna

Park Eitu schooi raquiras purants to purticipnte in order to have

students. Eoch of these devices is o way around the resource
constraint that presents itself when classroom resources are not
avoilaoble to solve problems.

More mundane Eéisﬁééé construints were also EISurig

visible. One Uplond teacher repeotedly reminded her students not

_ 14




to mork in the reading workbooks: aithough these books were

published as axpendible resourcés - tenr-out pnges mith blnnks
for answers -- the district could not nonrd new books soch uenr,

nnd students were raquired ta answer on sepurnte sheets of

pnper; Far some teochers in the Eistridt this situntiEn wos

créating o double bind because theu were olso short on blank
poper.

Theré were oiso cnnspicuous diffarencas in tha wag

tauchers behuvsd whén the number of students in their clnssroom

VEriéd. In tﬁféé Cases ue EséétVEH tﬁé numbér oP ;tuaents iﬁ tﬁé

room drop dromotically os students left the room for other
octivities. One clossroom wos Filled to overflowina with 42

students for mathemotics instruction. There was very 1little

Eﬁﬁiiééi movement in the room and virtunllu all the tanching wos

iéétura stgls.' More thon holf the studsnts then depnrted to

smoil Efﬁﬁﬁﬁ§. The omount of ﬁﬁﬁiiéﬁi movement iﬁéf&ﬁééa; and
students began to osk guestions of sach other and of the
teacher .

School culturi. Less tnﬁgibie but no less ranl thnn

axplicit pnlicu dictntas, was the sffect oF schootl orgnniéhtions

in Befermininu the culture or the mission of the school: The

imprint of district aducntionnl policg was pnrticulnrlg avident

in the Uplnnd sehaals whera tha district has for uenrs supportad

15
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a professional éévéiésﬁéﬁi center (which hos become so successful

thot other school districts contract for its services). Teochers

in thot district have internaolized much of the development

center’s opprooch aond direction. For instance, in that district
their are Five stronds to reading: word recognition, detoils,; the

moin ided, inference, and research tocls. They ore evident both

in the teoching and in teachers' descriptions.

Everywhere, port of the teacher’'s work conception involved

on integraotion of district policy, os one Park City teacher

illustrates:

This district... is much mora liberal, ond I Fsel more

freedom to fﬁﬁcﬁ;;;- You don’t have to Fill cut massive

raports proving you Enuﬁhi this concept on this day. 1! fael
l1ike I'm more oble to roll with the flow, to Feel the pulse

of what the kids need... Before I was jamming information
down kids throots in order to sntisfu the boord of

education...

And in Upland; when Susan Ling wos osked whether it mode any

difference that Bill Honig wds stdte school superintendent she

replied; "yes; the expectotions ore greoter:”

Thase Five ospects of policy, then, enter the orenao of

teaching practice and ore further defined by whaot teochers ond

students negoticts bestween them.



Ths Negotiuttmn Bstwsen Order ond Instruction

Tha description of thééé teachers is well éﬁbfﬁféﬁ ﬁﬁ the

words brevitg. vnrietg. und frngmentntion, the sume words thnt

Hintzbera £1873, p. 31) uses to describe munugeriul work. Not

all of this busuness 13 uppreciated bu teachers, but it is part

of the context in which teaochers undertoke their most constant
nagotiution tha burauin fur ardér. ﬁll the taucher§ hud o]

parsanul techn;qua fer Reepina phusieal arder lewerina the noise

level ond returning pupils to their seats:. Suson Ling in Upland
flicked the light switch, und silence fall ulang with the

111uminution. Jahn Yeuna 1n Park Eitu haisted a rsd Flaa, and

éﬁ; chiidren understood to raspact it. But the negotintton of

respbhsé ef ailence. !t invoivas the taucher buraaining ta

chnnga student behuvior to crante a satfing 1n which orannized

l!nrning can tuke pluce. ns noted eurliar there are tmb

The structural hnrnutn. Each teacher toilored the iesson

or the lesson Siffiﬁg to his or her axpactutiaﬁ of the class: In

Campbell’s second-grade classroom, the desks were compressed at



one side of the room focing the chalkboard. The ﬁéiiﬁsrntéiﬁ

construined spnce waos intanded s o means of directing studant

attentian to individuai work. This is not the clossroom 1uuout

Eumpbeil prafars. She udopted 1t onlu uftar obsarvinu her
students und concluding thut she hnd o class *hut wgs "very
briaht phusicnllu nctiva, but nat purticulnrlu amotionnllu

mnturg. Bther tenchers described similnr situntions.

The structural baorgaining is arrived ot both tdcitly and

Eiﬁiiéi 1g. The tacit Eurgnin with the students is made os the

into plnce structures nnd rulas. The explicit bnrauin tnkes

ploce os students and teachers intercct to d;fiﬁg those rules and

structures. Consider the student’s desk os o specific satting

nttnched to which are a set of behnviorul rules twicker, 1983).

§iééiﬁ§ at EHE“E Eéék in Cnmpbeli’s closs chrrias with it the

be working individunlly. This is a very diffarant meaning thnn

thot which ottoches to sitting-nt-ons s-desk in Deboroh Diomond's

Sth and 6th grnde classroom in the same school sustam. In thaot

clnssroom; desks are nrranaed 1n elustars. and durina pnrt of tha

ﬁéﬁ §§Eﬁ§ﬁé§ E?é encournged to wﬁrk together nnd to help ona
another on ussiyﬁméhis;

Ehnnges in the rules are Enrnninea with both teachers und

students modifuinu their behavior in reaction to the others. The

18- 18



borgain centers around the relationship betwsen behavior to

iéﬁrhiﬁﬁ. Teachers con often compei behnviﬁr. but students can

also doggediu refuse to anguga in laurnxng, nnd the pnssive

rasistunce motif was clenrlg in avidenee in these einssrooms;

Thus tha tenchar responds to an aceaptnSia ievel of dacorousness

bu aitering the Clossroom structures to increose the extent of

angngement in lanrning. In thesa clnssrooms For 1nstunce, ws

nuteu that teochers had ehanaed the desk nEi‘EraﬁamEﬁf during the

at ;Etivitu centers whers theg wers frss to conduct their own

aoffoirs, and theg a1l manitored noise ond behavior levels:

A second nspect of the urder-instructioﬁ bnrgoin is plnued

out 1n tha tencher s use of 1nstruetiana1 tachnaiogias.

Senernllg speakina. the more complex thé téchnoiobg. tha mores
Focile the teacher needs to be to control the closs. Toke the

mntter of gruuping for instancs. ﬁll teachers arauped studants

bg nbilitg for math nnd };Eéing. The number o of groups. however,

varied nccoratng to tha tanchar’s parcaived ubilitg to

simultnnaouslg rontrnl nnd 1nstruct. Tha most eamplex setting

was found 1n the Franklin nnd Jones tanm-tuught fifth-stxth grudé

cinssroom wﬁere thare mera savan diffarant lavels for mnth. Even

routine movéméht in and out of EFEBﬁE. teochers still hod to
decide dc‘ ' how much individuolizotion was pbssihié. At one

point in ¢ nothmatics lesson Franklin sent o student who was not
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understundina the conrept to o small adjoining room to be tutored

by onother student: She was oble to do this becouse the

praccnditions of control hnd baen astnblished nnd thera were

resources ovailable [the room in which to meat and the student

tutor].

a purticulorlg 1nter53t1ng further illustrntion eE the

nrder-instxuction bnraain is Found in the use of computars, or

tha iack to which theu nre used. a micrucumputar uwas phusicnllu

prasent in ull tha Culifornin clnssrooms however, usage wos

Sﬁvériﬁ constroined. In most cases, the computer becnme. 1n
éFfEEt; an Eéiivitu cantar somathing tn mﬁich students could go

for explorution or Bhrichment once tha core 1essans of the ﬂau

hud baen completed. Part oF the computer usnge ﬁns doubtlass a

FUﬁEtion of teacher skiii nnd 1nt=rest but purt wos olso o

questxun E? how cumplex ] tachnologg could be undartakan ond

still ollow order and instruction to take ploce simultonecusly.:
Notes on the interview with Susan Ling reveal the problem:

Intearnting tha computar in the classroom is ai??iéfii* she
soid: It's hard to get the kinds circulated throuuh a

single computar in brder to completa a tusk and the more

mork. This is difficult. Some tanching nbout computars can
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be done without the computer itself. Ling tought LOGO that

way, 1ntroduc1ng the commonds to the studants ﬁﬁﬁ hnving

them nct them out bu moving thzir bodies to simulnte how zhe

cohputar imuge wouid chnnge in rasponse to that command.

But even with this off-line nEEiGifﬁ; it was difficult to

get the proarums debuaged s corrscted becouse of this

nctivitu betueen the teacher, the student and the computer.

Put in negotioted order terms, the presence of o new

technology -- Mven one os faocile as computing -- mokes demonds on

the behavior settinn. Thase demnnds are reinfivaiu infiaxibie.

If there is only one computer ond 27 students; aon ordering

routine will have to be used to ollow eoch student access. To be
ﬁiﬁgiﬁ ﬁgéfﬁi the Egéhnoiong ﬁns fo be usnbla in the nggreaation

of studants most common 1n 1nstructiun. For instdnce, me snw no

use of ?iims; avsrhéud ﬁrﬁjébinﬁif or iéiévisian; although oll

thrae modes of ﬁstruEEiEﬁ were availoble to the clossrooms. The
demonds of those Eé&ﬁﬁéi&ﬁiéé could not be Eﬁiﬁﬁiﬁéa into the

demands of ldarge group instruction: ease of use, materiols

uppiicnbie to tha ciuss, cnpnbilitg to instruct. Iﬁgtéﬁaf we Sow
tenchers using chulkbourds und flipchurts. UB did sse computars,
mnnipulabla tiles nnd rads, and ﬁﬁdio tnpe used for smnll uroup
instruction ﬁiééiiiiﬁ becouse thess mat the demonds of the
setting.

Situational responsivanass The busyness of the clossrooms

s
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required teachers to both haondile interruptions and to

situotionollu reoct aos situotxons orose durinn o lesson; tﬁis
requirement creoted a doublemindedness on the port of teuchers in

which theu were eble simulteneouslu to teoch and reoct switching

from one octivitu to onother with little hesitation: the human

counterport of o multi-tosking computer. Tﬁus; in mid—lesson. a

porentheticol ”Louro toke uour seot » or o more subtile alonce.

nod or gesture served to goin control without iosing the messoge

of the lesson: The business of commonding order was o very

unobtrusive one. But & much more siani?icont typse of situationol

response hod to do with tne teocner s olterina the 1esson 1n
response to student responses. Ihrough 1nteroction, the content

of the lessen wos being redefined. George Gotes in ark City

exoloined it this way:

If I see o lorge segment of the closq not cutching on to a

class -- I can tell because of the uou tﬁeu answer —- I
stort saying, DK, holf the class needs to come up in front,
sit on the Floor, ond we work on this togsther.
In two other iessons CJones in Uplond ond Boker in Park City),
teochers responded to their perception that students were not
éﬁéééééénéinb multiplication by illustroting ths motrix that

represented a problem ”Three roms of seven beans, or sevsﬂ rows

of three. ﬁere. iué them out; count‘them;”

In these interoctions, something is troded for somsi:hing
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eslse. In one classroom an overwsight and unottroctive sixth

grudar uppeurea uninvolved in the lesson: AFter her math E?éﬁ;

Einishad mith smull group 1nstruction und was sent to mork on

problems mhile the teucher met mith anather araup. she sat
pluuina mentul movias mhile ether students 1n the ciuster busied
themselves with the assignment: Finally, after 10 minutes; she

rauchad down under her desk found a lurge oraunizer-tupe

notebook and withdraw the stiii unstarted nssignmen . When gﬁé
did so, she was immediately proised by the teacher. Later the

teacher éxﬁibiﬁéd:

That student has serious problems at home: She’s been

missina schoul, runniﬁg umug. Disoraunizution 13 her wug oF

axcusing herself fram perfarming. I'm impressed thnt she's

made it i3 schooi avargduu this maek und verg impressed

that she bouéﬁi that ﬁntebook and that she didn’'t lose the

assiﬁhméht. For the othsr kids. this wos a lesson in

multiplication; for Jane it was o iesson in seif-respect:

This téuchér; like ths others; integrated responsiveness

and adnptnbilitg into the central ideu of what good teuching
amounts to. Fuiling to be responsiva would ba 1nterpratad as
?ﬁiilﬁy; Thus. 1n thosa situutions mhere the teuchars could not

respond, responsibility in that setting had éé change in order to

1imit the compatina demunds on tha tauchar s time und uttention.

The deflection of interruptions and the development of mechanisms




to limit them were woys in which these teachers negotioted with a

volotile ond crowded snvironment. The bothroom key hung on o

hook near the door and the remork; "You need to reod the
instructions, ” were soch ways of deflecting pressures on teacher
attention, allowing them to r&spond on their terms rather than

responding to eoch environmentol stimulus.

The Concept of Occupation

The negotiction processes we observed ssrve two important

instrumental purposes in the schoois: First; teachers determine
;6iiég; As others hove noted before us, o close exominotion of

teaching work; colls conventionol theorigs of burscucracy into

question. There is no discernoble line between policy aond

;?Eéiiéé; betusen whaot is uﬁiquaiy muﬁnéariﬁi and whot is

uniguely the task of operatives. To rsuss o methapor:

responsibility, pousr, aond outhority ore mixed much more 1ike o

morble coke thon o loyer coke. A Finding such as this suggests
real limits on the obility of sxternal cuthority to re’iably
control the minutuio of education; and real Frustration for those

who ottempt it.

There is, however, o second instrumentol purpose to thase
teocher negotiotions: one which has not been os well recognized.

The nine teachers we studisd each negotioted Firm, but guite
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diéé&c&nt caneeptions af their occuputionai 1ives. fﬁéﬁ

developed firm notions of what good teaching was and of their own

technoloag Eor doina aaod teuching. Theu construct o mholism

Eumpbell second grude cluss in Uplund Culiforniu. tha mission

wos angnaad contant. This cluss hnd a pncing raminicent of

Sssame Streef a succession of quick. shurpig defihea ﬁﬁd varg
ciear SéﬁﬁEﬁEE; And thers wos also an Eiﬁﬁﬁfﬁfiﬁﬁ thot students
ware to be involved with what they wers doing, not mersly going
through the motions: For John Young in Pork City; the mission
wos to engoge students in o Socratic diclogus. The give-aond-take
of guestion and ansusr were designed to lead these third-graders

ta more compiex fﬁinking and to verbalization of their

reasoning. In John Young's words: "I don’t lsarn From someonas

that just stands there ond lectures... 1 lsarn more when I get

ihvolved ond have to think:::; 8o oll my tuoching is very ;

question oriantad. Edch tsnchar hud a firm sﬁnﬁa of occupution,

a markihﬁ théorﬁ of brdcticé. But the cahcébtiOn of ﬁubd

practice was ﬁéiéi different omong the teachers: even those who

tought in the saome school or the same grods.

We were s.. uck by the pouer of these warkina theories of

pructica bacnusa than uiiamaﬁ tﬁa tauchars ta tntanruta und mnka
sense out of environments thot wers not 1nhsruntlg tidu. when

structurul elemants of o teacher'’'s sattinﬁ Ehnnﬁa. new elements
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hﬁve to be infegruted into o theoru of prnctice, not §iﬁ§iﬁ
integroted into the tesching dug For instonce, two of the nine

experienced tenchers were tenchiﬁﬁ o new arnds level. Both

expressed gema nnxietg over not Euiig hnving integruted tha

speciol choracteristics of that ufﬁaé into their ﬁEEEEiEE; Both

mode mors conspicuous use of ecribi§= the sstoblished lesson

ﬁiﬁﬁs in teucher s hnndﬁooks tﬁan did tenchers in etﬁer
clossrooms: The estoblished lessons mods it pesqible for the

teochers to present moterial and provided the teochers with

questions nnd exerctses. but the 1essons and the neuunces were
not ﬁéf the teacher's own.

Ihe 1mpertnnce of the thecru oP prnctice as an intagruting
device, and their apporent individuolity, roise important
problems in teoching policy. First, it is importont to encouroge

teachers to ééﬁééiéﬁéiﬁ develop their theories of practice, their

individuol missions. Generolly, we hove not turned school

pelicies such as tencher evnluntion townrd the development of

1ndiv1duai thearies of prnctice. In those reintivelu rore coses

mhere evuluntion 18 not o triviul exercise. 1t usunllg prnceads

eccording to o deficit-reduction modal 1n which the avoluctor
points out 6 probiem ond the teacher ] piedges to Fix it. The

1mportnnt normntive nnd behnvierul differences between wnrk

conceptions -= the differenees between eraPt art and praFession

For instance == ore seldom mentioned. Nor ore svaluotion

procedures envoked that sncourcg® teachers to use the process to




Further their sense of occupation.

This Firm senses of occupation moy olso hove something to

do with béféiéﬁéﬁéé in a taachinn career. ﬁithough our studg wus
not centered obout the probiem of tsaocher retention; we found in
tha course of 1nterviems thut Enur oE these nine tenchars wers

considering lanving tha clnssraam.‘ Twa wers wnrking on

administrotive cradentinis. nnother hnd ranched tha top of tha

solory schedule and wos "disgruntled" ond the Fourth wos déﬁiiﬁﬁ

mith an 1ncrensing fealina of ”havina dane avaruthina thot could

ba dons. Eoch of the Eour hnd developad a ciosed-anded sanse af
occupation that, oftsr o Eihé, prbéidad no nsw ovenues for
exploration.

Ihe second tanchinu bolicu quastion nrisas 1n ths contaxt

of the individuuiitg of conceptions of bractica. A brbféééibh;

or o professianaiig controlled orgnnizntion dnnnot exist | without

a :bg:gn sansa of pructiéa or nt lanst soms common shnrad beliaf
thut farms tha basis of an oraunizntionnl nnd occuputionnl
culture. UB ubtninad l1ittle evidence that such o common or
shored conception of practice wos well developed. Cartninlg, it
wos not as wall devalopad as tha 1nd1v1duul sense of prnctica we
faund nmang the teochers. It is not as if the séhdoi districts
have not tried. As noted anrlier, Uplund has axpaﬁdéd
substuntinl afforts on 1ts Profassionnl Developmant Centar, and

there were clear réfiébtiﬁﬁi ﬁf tﬁi Center's ﬁiaﬁﬁﬁﬁiéﬁl




tanchings but avan this does not come closa to tha shnred sensse

of an orﬁnnizad professian. As an instxtution* nmericun pbbiic

aducution has not gét wrestied mith the axtent thnt a shnrad

sense of occupotion is worth the investment. We know that

orguﬁizuticﬁs benefit from étrbhﬁ cultures and that professions

raquira shnrad stundnrds nnd vulués in order to enforce thoir
identity. UWhaot we have not yst decided is whather the effort ot

acquiring o shared professional ethos is worth the cost.
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