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The Task Force on Minorities in Graduate Education submit the following

recommendations for approval and ‘mplementation by the Board of the Council

of Graduate Schoois df the US:

ro

The Couricil of Graduate Schools in the United States should begin a

Minority Dean in Residence Program (MDRP). The role and responsibility

of this person would be to help coordinate; implement; and make visible

those issues,; concerns; and activities that would impact on minority

graduate students; faculty and staff of CGS member schools. This person

should have release time to pursue his or her ova research interest (25%):

The implementation of this recommend2 ‘on will be an important indication
of the ccmmitment of CGS to implement the full set of the Task Forces'

recommendations. The presence of a person in the CGS office will mare
possible the coordination of staff efforts with regard to minority concerns,
the implementation of new programs recommended by th2 Task Force; and

a visible expression of CGS concerns:. The presence of a minority Dean

minority individuals at One Dupont Circle:

€6S should serve as a clearinghouse to collect and disseminate informaticn

ofi mifiority issies on our respective campuses and the federal/state

governments' legislation on minority students, faculty, and staff. The

"CGS Communicator" could Se used to ﬁubliSh such information.
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CGS should aithorize the pubiiCatiOn of a éuide book un successful minorit¥

graduate recruitment; retention, graduation, and placement strategies.
This booklet should be circulated to all CGS institutions and used at
€GS summer workshons, regional/state meetings of graduate deans and during

the annual CGS meeting;

work with a committee of grédUété deans in deVeiopiné a booklet de5cribing

the nature of é;é&ﬁééé education and the Sﬁﬁoétuﬁitiés for students who earn
advanced degrees. The audience for the booklet would be minority under-
graduates throughout the country. A propOSéd outline for such a puBiicétion
follows:

A. & very brief hi.atory of the development of universities in the United
SEéEég, §éféééiﬁ§ the éeiétiVéiy recent professionalization of most
occupations and the rise of major research universities within the

last century.

B. A brief explanation of the difference between professional and academic
degrees, with statistics concerning their award.

C. The reasons for pursuing an advanced degree; i.e:, the kinds of skills

to be acquired in graduate educaticn.

(The recently published book co-authored by Jack Schuster on this

topic can be mentioned.)

E. Profiles of some prominent minority leaders with advanced degrees.
F. A summary of the application process for graduate education; perhaps

modeled on the booklet developed by the GEM program; with a checklist

of the steps necessary and a sample timetable:



G. A brief discussion of the significance of GRE scores in graduate

admissions, stressing the variability with which thev are usea:
H. Financial aid available for graduate studénts -- thé kinds of loans,

fellowships, and employment with which students support themselves.
I. Requirements for an advanced degree -- the thesis or dissertation,
and time to completion for the degree.

J. Job opportunities; éspéciaiiy alternatives to teaching for Ph.D:'s.

The brochure should be brief, attractive, informative, and general in nature,

without reference to any particular school. It should beé circulated to all

deans in sufficient quantity for undergraduate minority students. A small

charge for the booklet to defray its costs would be appropriate:. The figﬁt

to reproduce by iéféiiﬁg or other means should bé fréely given.

5; The Council of Graduate Schools shouild give the recruitment; retention and

financial support of minority graduate students the highest priority in all

of its activities; programs and publications and should urge State/Regional

Graduate Professional Associations to do likewise.

6. The Board of the Council of Graduate Schools should appoint @ "Standing
Sotmittee on Minority Graduate Student Affairs" that would help to advise

and consult with the Board and staff of CGS on programs, issues and policies

that impact on the presence of minority graduate students; faculty, and

i. The Committee should have as broad and divérse a representation as possible.

B. The Committee should try to coordinate information and activities
géﬁératéd By ad ﬁbc miﬁorit§ oréénizéﬁions, i.e:, Nééiéééi Name
Exchange, GPOP Di?ééEBEé, Western Name Exchange; CIC Deans, Dwarfs/Elves,
1 Southetn ﬁééibﬁéi Graduate Deans, etc.
LS -
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The Committee should meet bi-annually.

C.

D CGS should prbvidé fﬁ;aé for the Committee to conduct its business,
travel, reports; teléphone, etc.

k. fhe Committee should ;éﬁéfg 2t CGS' Annual Meeting of CGS Deans.

€6S shouid form a working committee charged with the development of & Minority

Ph.D. Completion Project which would focus on short-range and long-range

complete the Ph:.D:
A. CGS should disseminate information about the probiem of minority ABD's to
graduate deans.

B. CGS stould initiate a survey that would encourage graduate deans tG assess

the impact of the ABD phenomena in their reéspective institutions.

C. CGS should encourage graduate deans to initiate strategics for campus

based programs that will provide minority ABD's with the support
(academic and financial) and nurturance necessary to complete -he Ph.D.

D. CGS should becomeé a clearinghouse for intormation on the development and

implementation of programs designed to &ssist minority students to
complere the Ph.D:

E. CGS should seek funding for a demonstration project that would focus on

that told membership in the Dwarfs, CIC, and the Dorothy Danforth

Compton Fellowship Program or similar comsortia or networks.

CGS member instititions are encouraged to promote the development of the

next generation of minority scholars; researchers; teachers,; and other

professionals by taking the initiative to inform, advise, and train under-

graduates early in their college years about the opportunities provided

by graduate study: 6




Faculty will be retiring in the 1990s in substantial numbers and universities

and colleges will be seeking replacements: The 1990s offer a window of
opportunity that minority students should not miss bécause it would deny

them access to the professoriate for years to come. There are many programs,

specificallv focusing on minority undergraduates, that serve to stimulate

and cultivate interest in graduate education. Attachment A outlines ten

early incervention programs for undergraduates that are éi;éﬁaiﬁé the ﬁSél
of éiigiété aiﬁj;iéy gfédﬁaté students. Attachment B presents an initiative
that invites graduate schools fo play a role in advising undergraduates
about graduate ééhooi. CGS should highlight these kinds of programs éé 5

way of keeping the issue of developing the next generation of minority

Scholars at the forefront of the agenda of gradrvate cGeans. One immediately
"doable" project for CGS is the publishing of an article in each issue of

the COMMUNICATOR on successful early intervention and outreach efforts in

graduate student affirmative action.

9. Graduate Deans at CGS membaér instititions should assign as part of the

regular duties of one of their assistants; the job of addressing issues

related to the - iintenance of the minority presence in graduate school.

These duties would inciudé; gﬁé ééﬁié ;66 be restricted to, issues per-
taining to the following: recruitment, retention, the structuring of
supporﬁ prééésaé; Eﬁé EféViéioﬁ o% ééSiStahté in the prccUrihg of fundiné
for Eéiibwéhipﬁ and scholatships,; and wééifﬁé with féééity and graduate

and undergraduate departmencs to generate minority scholarship:

ERIC
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10. Graduate Deans at CGS member institutions should initiate a process to collec: and
review statistics related to minoritv sraduite students on their campuses.

This process should be separate from orher campus-wide data ccollecting

activity: although it may use these in part whenever convenient.

Such data would include the following: numbers of applicants, numbers

admitted and rejected; numbers enrolled; financial support offeéréd, number
and level of TA and RA appointments oifered to minority students; number

of graduates by degree, etz. All these data should be broken down by

ethnicity, sex; department, program of study, etc.; paying special attention

to within-category distinctions, e:.g., Chicano, Mexican American; Puerto

Rican, Other Spanish Américan, Other Hispanic. These are alil meaningful

categories which would assist in future analysic of these data.
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Appendix

Supplemental Information on Recommendations
Ré-ommendation #1 -
GPOP Directors' resolution at their 1985 meeting
Recommendation #2 =
A. Listing of different types of information that could be revieved

Photocopies of materizls that could be disseminated under clearinghouse

o

concept
Recommendation #3 -
proposed Outline of CGS Publication

N¥o supplements provided for Recommendations #4, 5, and 6

Recommendation #7 -

Prcrosal by Dr. David Madsen to Etudy ABD's in Philosophy

Rzcommendation #8 -

Déscriptive listing of some Early Intervention Research and Support Programs

No supplements for Recommendation #9 and 10



Applies to Recommendation #1

The G*POP Directors Tenth Annual National meeting was convered on
December 11, 1985 for the purpose of reviewing the activities of each
participating region and to discuss the extent to which program objectives
were being met; the speciai problem areas whicn were being or still neaded

e addressed; and to explore avenues through which the overall program

ol

to
objectives could either be expanded or made more effective. It should be
recalled here that the éﬁéb]%hg iég%siatieh of the Graduate and Professional
Opportunities Program was intended to provide graduate and bréféssiona1
stidy opportunities for minorities and women as an effort to gggi;; in
offsetting the low levels of participation of these groups in study

areas of critical national need. It focused further on providing an addi-

tional resource which could be used by graduate and research universities

to mest their m%ﬁariﬁy student projections. In that regard, G*POP, then,
is a complementary program and was never intended to supplant whatever
mechanisms were already in place at the institutions electing to compete
for fellowship support under G*POP. This fact is undeniably ciear {7

the total program is judged by its appropriated funding which has never
exceeded $14 million in any given year. Finally, it fust be acknewledged
that while increased funding levels have been recommended, the National
Directors Organization is not optimistic in that regard: It has also

become clear that this program cannot be utilized to make up for defi-

ciency of effort on the part of graduate institutions to recruit and
train the qualified minority student populations of the United States
who would, if permitted, seek the advantages of graduate or professional

Study.

10




It might be safe to assert, then, that the deciine in minority
graduate enrollments across the nation, while owing to a variety of rea-
sons, may obtain as much from a declining lack of diligence to maintain
as from a complacent attitude that this problem will take care of itself.

The National G*POP Directars organization d%sagreés with this assump-
tion and wishes therefore to present for the consideration of the Council
of Graduate Schools in the United States the following resolution which

was unanimously adopted at its December 11 business session.

11



RESOLUTION

WHEREAS, minority student ernrollment in graduate programs of critical
national need has Shown a constant décline over the last five years;

and,

WHEREAS, efforts to offset this trend appear to be unusually negligeable

or ineffective; and,

WHEREAS, the Council of Graduate Schools in the United States has in

the pasi encouraged its member institutions to be more vigilant in their
initiativas to increase their minority student graduate school enroll-
ments; and,

WHEREAS, in recogrition of the importance of this thrust, it has esta
blished a task force focused specifically on minorities in graduate
education in order to maximize the nation's commitment to utilize every
means available to it to raise the levels of representation in the

graduate education of minorities;

RESOLVED: that a recommendation be made to the Council of Graduate
Schools in the United States to upgrade its commitment to support minority
representation in graduate education by creating at the national head-
quarters a senior-level staff position, the primary purpose of which will
be to address, develop; and champion any and all initiatives leading

to equitable and larger enrollments in and graduation from institutions




which minority representation is cither disproportionately low or de-

cliring for reacons that can be corrected;

RESCLYED FURTHER: that this resolution, as may be acceptably modified,

be considered as the first order of business on the agenda of the Council

of Graduate Schools Task Force on Minority Graduate Education when it
is convened for its first meeting.

Respectfully submitted,

William E. McHenry, Chair
G*POP Regionai esource Centers Directors

WEM/ emw
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Applies to Recommendation #2

Information that could be reviewed for Clearinghouse concept
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Nat:onal 3Board on uraduate Education.
participition in graduate educaticn. Wasaington,
D.C.: National! Academy of Scilence.
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Néiiéﬁé? Research bomjc11. Scren g,
umanities doctoractes LI the S

ii. Foundation Reports
Berryman, Sue .E. Who will do. science? Rockefeller Founda-
tion, 1983. (See Attachment A.)

Hisbanics Challehges and opgdrtunities, Ford Foundatiocn,
1984.

1iI. Government Reports

U.S. Deoaxtment of Educa: lon, Office of Civi: Rigﬁtc—

Data on earned degrees conferred by institutions
of higher education by race, ethricity, and sex.

J:S: Department of Education, National Center for

Educational Statistics. Bigestgﬁ*geducatioral statis-
tics series.

Higher education fact sheet {1982), No.ll, U.S. Department
of Education, National Advisory Committee on Black

Higher Education and Black Colleges and Univers:ities.

IV. Research Studies (Books and Monographs)

Astin; H:S. and Burciaga; C.P:, 1981:. Chicanos in higher
education: Progress and attainment. Los Angeles:
Higher Education Research Institute.

Astin, Alexander W:, et al:. Minorities in american higher
education. San Francisco: Jossey-Bass Publishers,
1982.

Duran, Rlchard P. Hispanics' éducation and background
: Predictors of college achievement. New Ycrk:

College Entrance Examination Board, 1983. (See
Attachment B.)
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APPENDIX A
Pace 2
Cli73§, Micnasi 2. Financ-al ai1d:  Access and £ackaging

policies for disacvantaged students. Palc Alco:
Stanford University, Inscitutée fcr Reéssarch on
Educational rinance and Governance, 1381l. (See
Attachment C).

V. FR=gional and Inter-Institutional Reports

Galampbos, E.C. Racial_composition of faculties in publzic
colleges and universities of the south. Atlianta:
Southern Regional Education Board, 1979.

Summary of minority-activities at the CIC universities,
Northwestern University, 1985 Report:

15
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In ordar =5 sxpsditd® =he establishment of the clearincghousa
recommendation, I would like =0 procoss that:

1. CGS under*ake thi: as a cooperative venture with a

universit graduate schcol;

. The cocperating university graduate school feed the
information_for dissemination to the CGS mémbér in-

stitutions through. the "CGS Communicator" and/or

N

~hrough a special publication, and

3. Such a clearinghcuse maintain a library anc serve as
a reference and _resource 1information center rélative o

the education of minorities (within the confines of the

recommendation) .
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A SPEC’AL REPODT

The Rockefeller Foun undatioi

W0 WILL DO SCIENCE?

Trendq and thelr causes, 1n m1n01 1tv and
female xopreventatmn .xnmni3 lmidexs of



cante

L O S R BT A M A O L LR AU B B B I IR R TR ANTRY IS I R L

e i crmem s e e e - — - - . F - - . e eme

bl i

ARE Ll bR e

i ] Tafdl e e e e e
|m| FUm b moA. Mhyegeal Pompater Bioioe el wocial Al

frar f.ronp Megprees  toval “crences Mathematies Soences Sewences Fapineering Sedentes buaneeo Phegreon g
T Total (8990000 100 1eg {ag.n UGN h 00,1 110 100 0 IR NI
iteg R AU I PO A by UEN 0 a4 ne M., g
Micks ST X ! (_», |8 i L A
Hispanics IR 0. b N i ¥ P
Anerican Tndfans L N U P 1 b n.! h,4 N 0.1 0} 0y
il i e i I R L I i 15 .0 Lroonsooa
ini;‘/',:n Total (N=ui§,unm o 1. ihfﬁ'.’ ififl.é iﬂn.n 1101 10,0 1001 1001 .y 1nn
Wlilt o REIF T A 4.7 s 91, Y 844 40 a

Mlacks o [ v hoo) “ {0 L ho !
Hispanics R ! X X X R x A
wericin Indins e o0 0 ;! IR i 0:1 IR R
A,;i,li\-ﬂmprit;ing b s I S .;;l l l . I 0, I
1VI6/77 Total (N=RUM,EJ4) 1000100 100 T R U 00000 qwo d i
WiiLes I Qi;g 01.) 40,1 M7 92,0 87,1 R §7°7 gg,;g
Blacke R 5. 5.9 ih 3.0 8.4 h.7 9] 5.
Hispan cs S L 15 X 20 2. R IR
Morican TndLins 024 0) 01 0.2 0.1 .} 0.3 0.4 0: ) it f.h
Aslan-Arer L ans RIS 23 2] X 27 T TR e
1VIR/70 Toral (H931,600) 100.00 1000 1000 LN T I BT W0 W0 e onn e
Whites BLRLE RH. 3. A8 W8 860 RO Be A0
il R R B ¥ R R an
Mepintis Lo 1 L K 27 K FU R
Mrrh‘nn im“;in« '5; [ il l (). .4 (),j 0. 04
A dan-Amet icans LYo e 28 N 1.

d;\'l-‘ii;(_‘l.":: Data tor 197}/ come frer the American (unnril on Tidweation, 1 it feok o {r'ﬂ;n:r; Eauontion, M, i"/(n Table 78,227,

Bata-for 1935/76 vome from the Pepartaent of Health, Fducat ion, lnd Weltarn, Obfice for Clvil Rights, Dafe o L d S ",UL-"T’,‘ err"V

et fone of Huﬂu Bt ion o by o eyl Cery A feap 100 '; “'IH. hata tor 1976/77 come trom the fepartment ol
Edue 1t fon, National Conter for Eeational Seatistics, v)l gt of Bl “'hl( chattar e (980, Table 1L Data for [0 ‘{/7" come lroup 1he
QO tment ol Educat fong 0 [ee (or Civil nyhlq, Do amed uun'u ..»nj.m K RETREDERRIIR l'j /H gy Bkt i i e

E Foodenhesio Fodie (0 H_ QO [0R]; 1n
I lg

20




Tl b

FEPPE TS T Dt e FHIREE 0 i G TT By SEC ) T AR e e

Frelb et )

uantitativel sl d by aogpl e,

v 4] Total T R e L

i Ithnie MAL h')‘;'§i('hi l'lmmrvr Riolayiral ) “neral f.]]
Tear fronp Depress Tl Seiences Mathemat Ies Sefencen Sofeneed Tapitieting Sediiies Sieomtoe Tloae o i e
13 7 R Y A I T (I TR T TR TR IR 1N 100 1 0 [ 0 man TR TIIE
Wit TR 0 9] A a0 n a1 aj u v g
Rk X 1 " X K ) R
e S A T S S KRR :
Amertean Indians 0 o N2 ﬂ;? ﬂ;i {1 i1 n 4 ; 0o
Ao it fcan IRT 0 X o al R » 1 |
VTRl DRI T i i L T R ST WO M e
uhiivu Rﬁ_ﬂ Wi,ﬁ 91,3 0.7 g 9t diy ) xk,i L LT 4
e I j;h | ) L K b r e 5
Hspanics S T R X N ') )0 L it
Sriean Inlians 03 0 0 0.4 01 0 0. (R i
s iti-ARer feas 1 1) 2.1 b " X 17 IR
1978179 Ttal (szﬁi,&hﬁ) 1611 t. 00,0 1000 1000 Lo, 100 g g0 ron 00
Whit e BRSO 0 9 .5 o, g 9 B 3 R0 W Gl R
acks b L LR 14 L hi it
lispanvs. LYLh 1 1.4 Lo I H 19 2 I N
Avertean Tadlws G4 01 0k 01 0k 0 0 AR Wi
Asian-Amet f i AN il 5.0 )2 7.5 1] ' L R

'lr- R . 77.77.. e e R e e e e e eimm e oo R . S ) ”-L. _ .- S
Sourerst DAt for 1975776 vime (ron the fiopartment of fleaith; Eduration; and Wellare; Offtee for Civil Riplite 1 ¢

g

i

Tl
JdN

from the Department of fdueation, National Conter for Edﬂﬂé!fénﬁl;gtéliHLiCR. Pigest of Bieatondl St stions Tibte U1 Data for
TYRETY came Trom the Bepartment ot Fdueation; 0ffice for Civil Riphta, Dt on Farnd Bearecn Sonfermed b el v o8 s
faction nir Sy Adendo B (7= 100, [0RL

winey BT

2

conpered fo G e o ey flioation b Bee, BT dnd ey, Aodersivefeap L8201 wana tor 197617 come



!’lii R T Y B T AR KR L A A (A A BT RTEEE| L

P b e reentid

Pt i tat e oot e

I'u ||l Total B ..
""" ot o - Phesical Compiit v Riober o] Soc sal A

freineering Cictioes e Blieation Othe

Vit l.iiiqxj; Deptew Ilirl LiJ ,,('f ienges Hni Bematics Sienees  Soavnoer

1979/76 Total (B29:7)0)  doogi jina o i 0 TRt Jin [ i TR oo 1o p
Whitee ST 01 Nt T T W 1), 1K 9
Wicks il Lh L I (0 1 1 50 n 4.0 1.
i gpa fes th 1o 1 |7 0 b, 0.0 g L] 161
mmerican Indians 0.0 ©2 0.3 0.1 1K 0: 1 0.2 0.2 6.9 0.5 0
Aslan-Amer leans 7.0 I8 i,i |2 ' " h.h i.2 R 08 1.6

1a76/17 toral (=24 385) 1000 WG {0 00 CORL i 10i, 1 100, Lm0 TR L R
Rhites g0 6 9Lk 9. 0 0 890 S ST S S SO
iii;i_-v« o Ioh ].h 1.5 )b 1 1.3 1.7 | A a0 10
lispantes TR i i K L U N IR
American Indians noi 0.1 N} 0 f0.h 0 ", (! A (.4 (.4
Asian-Amerivane ,i;:; b 15 ' o Pk \ i 1.7

|“7Rf7ﬂ Togqi (H=5R,77&) OG0 100 100 Jan.n Tnn, o K o 1. n e j00,0 - 100.0
it AT Y3 S I SN TN BRI o S BT R TR B
Blacke Wb 1 LR o 2 15 P L4 T Bt )9
ifpanics TN o 0 L i X IR
Aner ioim im“nli‘: q ", ‘yl 0,0 n.n . 1ol o 1A 0.k 0.
Ko - Aner feans ey 0 ah N 4t al 1 1.4 | [ ]

e Taral (62000 g o 1000 1000 100 10 Vo i G o o RO LAl
Whiti O I L 9n. | S Wi 14 994 b CREETR
i arke an I hh ) i 1 I W h i 12
lidpan e FES P B 0. ¥ 01 0 1 1.4 h L L
Mc"ril.'m in‘!i.mu o g i .o o ! 4 e b h.t ] /
‘I“.i.lh-,\l‘;;ﬁ"ln'v w Mol U 7 o : N Sk b ! '

“hat o Tor Provie come Vrom the Depattaent ol !“'.‘lill', f‘.:lmiﬂiur., ard W lar, O e for vpeild Piphtas oot £ ""“,"i""' ERHANR!

AT N R T S R for 110 came et Department of

Fincation; Nt omal enter b iducanienal St tiesy S e e Tt e T e e TaET0 come from

tha Departeenr o it oty 0one e v Paphteg T P T A A ",-}'.’ A

oty Sy e o e I hata tot JOTH e come Trom the Bt il Sealer, or @ teneee am! hat sonal Seorence
Ponelpoyon, o L TR R " f'.-_: vt T TR RN L

Toe out e e 1900w g e be basgmeas anall otier TR IO

ERIC 3 4

Aruitoxt provided by Eic:






ERIC

Aruitoxt provided by Eic:



66 Hispari-s' Education and Barkgroxthd
Table 17 _ Ame
] i uon.
Meani GRE Avtitude Test Scores and Standard Deviations for Seif-Identified starm
Hispanic and Wiite Non-Hispanic Examinees; 1978-79 : the «
r— __ﬁa"ﬁﬁ_m . -
Group " Ame
I 7 z ’ one
- | Mexican Puerto Latin o : B
GRE Aptitude Subtest American Rican American White are v
. — - —ee esci|
Verbal 418.82 389.42 163.97 S11.50 : pare:
(10951 1104.69) (113.14) (110:52 : Thie
_ —_— : —_— forti
Quantitative 12213 417.71 467.72 5:5.08 - men
(122.27 (119:93; (125.81) (121.96) i )
— ——— e — of s
Analytical 412.26 384.70 160.27 528.73 ' mist
(116.61) (111.70)  (125:31) (l10.61r not
— - — j scor
NOTE: Standard deviations are in paréntheses. Eig
SOURCE: Wild (1980, 5. 78 i ish. |
s@bR(.E:Wﬂd (1980, p. /é). 7 7 are
about one standard deviation below whites; Latin Americans scored : fact
about a one-half standard deviation jower in performance than whites. lane
that
: - Wi
CONCLUSIONS AND DISCUSSION _ a i
) 7 , ‘ test
The data reviewed in this chapter have shown that Hispanic col- , .
lege candidates’ admissions test scores were from onie-half to one stan- ' of ¢
dard deviation below the scores of white non-Hispanics. These di7st- leve

ences were found to exist on the undergraduate admissions tests of ' His

Soth the American College Testing Program and the College Board, | tha
and also on the subscores of Graduate Record Examinations Board i ecc
Aptitude Test. Mexican American (or Chicano). Puerto Rican. and : exi
other Hisparic candidates pertormed at levels very simiilar to each otiier edt
and noticeably lower than whites. On the College Board Student De- i Tk
scriptive Questionnzire. Mexican American or Puerto Rican students ; cos
who answered “Yes” (o the question. “Is English your best {anguage?” ! not
scored higher by about one standard deviation on the SAT-verbal and § tes!
SaT-mathematics subtests tlinn Mexican or Puérto Rican students who per
answered “No” to the same question. The SAT scores of Mexican scir
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12 Hispanics’ Education and Background

Figure 3
Educational Status of Hispanics and Xhites Four Years after Entering College
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and Governance

SEHCOL OF ERDUCATION  STANFORD UNIVERSITY

Program Report No. 81-Bla

FINANCIAL AID: ACCESS AND PACKAGING
POLICIES FOR DISADVANTASED STUDENTS

. L ___%
Michael a: Olivas

December 1981




TABLE THREE

firancial Aid Recipients According fo Type of t3
Aid, by Institutional Type and Control*
(Percentage Distribution) _ .
Mean Financial Grarnts Term- Loans 3enefits
{count) Aid . or - time
Scholarships Earnings
public 4 §52.4 22.8 21.1 4.2
(222) (219) (54) (50) (1907
Public 2 o 83:s 2.8 .4 9.9
(X95) (Z 3 (6) (3) (21)
Private o 95.6 21.7 32.6 2.2
{45) (44) (10) (1s) (1)
Frivate 7 96.0 12.0 4.0 8.0
(25) (24) {3} (1) (2)
Other - 5.3 0.0 11.8 11.8
(34) (29) (4) (4)
Total o 89.0 13.2 13.2 6.8
(521) (494) (73) (73) (38)

*Horizontal percentage totals may exceed 100%
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Applies to Recommendation #3

Proposed Outline
CGS Publication
Winority Graduate Education

Introduction

Premise of affirmative action in higher education
Demographic imperatives

Role of program staff

a. with the external minority community

b. within the university

Identification

1.

2

S

Early Identification Plans
a. MARC Programs
b. Sloan Foundation Summer Program in Public Affairs
¢. Individual Institutional Initiatives
(2:g. Stanford, U.C.L:A:, U.C. Santa Cruz)

Name Exchanges

Recruitment

1.

Graduate School Days

a. California Schools

b. GRE Forums

c. 01d Ivy League FIPSE Pr;pucal

Cooperative Programs
a. CIC Model ) ) o ]
b. '"Sister" Schools (é.g. Brown and Tougaloo)

Recruitment Publicationa
a. Description of key information
b. Distribution of printed material

Use of Networks .

a. Create your own (e.g. U.T. 's Facuity Affiiiates)
b. Alumni

c. Minority groups

i 32



Page 2
Centinued

IV. Retention

1. Mentor Programs
a. U.C. Irvine
b. U.C. Santa Barbara
2. Environment of Support = S
a. Danforth Compton Model - Ccnferéncés and Workshops
b. U.T. Austin GOP Retention Workshops

3. Financial Ald =
a. Institutional Fellowships - o
b. Outside Fellowships, e€.g. G*POP, and Ford
c. Departmental Suppocrt

V. Placement
1. Post Doctoral Fellowships
2. Vita Banks _ . L
3. Stanford's Program for Placing Ph.D's inm alternmative careers
4. Career Paths for Master's Students
5. 1Institutional Faculity Hiring




Appii’;ég to Recommendation #7

January 23, 1686
Sven Groenn mg Director o -
Fund for tne I’nprovemert sf Po "ecenea’ry Educaticn
Office of 7 hnstsecondary Egucation
U S Department of Education
4007Marylond Avenue, S.W.
rRoom 3100 ROB-Z
Washington; D.C. 2u202

Dear Mr. Groenning:

Pleace accept thlS lett r as my prehmlnary proposal fora grant to
Ctudy a random °tratif.ed _,ample of persone who completed disser tatlons
in 1983 and 1984 as part of the requirement for the doctora‘ of phil 0Sopiny
degree | estimate the study will require two years; invelve 30 persons,
and cost appreximately $64,000.

** Perhaps half of those who begin s.udy for the doctor of philosophy
degree in American universities do not cemplete worl\ for that degree and
join the ranks of those commonly known as ABD's - "All But Dizsertation.”
(Sternberg, 1981, p. 10). Since approximately 30,000 persons are
awarded daeterates in the United States each year, possibiy an equal
number must abandon pursuit of the degree, giving as their reasons
financial hardship, marital difficulties, 10ss of interest, as well as others.
However, it is the dissertation ltself that seems to claim the most
victims, some of whom are unab'e to find a suitable topic, sufficient
facuity supsort, or the skills necessary to complete the task. Yet, in spite
of ail the difficulties associated with wr lth' a dissertation and the
fruetrat:ene of these whe never complete the work, nc portion of oraCUate

Study is held in higher general esteem by faculty and students alike than

the process that results in a dissertation. (Berelson; 1560, p. 206; Heiss,
1970, p. 129; Spurr, 1970, p. 130). Ironieally, however, little oyetemattc
study of the process that leads to the dissertation has ever been made. »

What 1° it, then about the dlssertatton process tnat causes
thousands of students a year to leave the university while another 30,000
finish the eourse? Conversely, how do those who are successful manage to
confront the problems associated with the dlssertatlen and te overcomnie
those problems? The purpooe of the tt.dy proposed is to ask 300 persons
who reeently completed dissertations to respond to a series of questicns
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“about the experiences eaeh eneeuntered in the process of reoarmg a

dissertation and to invite each to of fer suggestions for ways in which the
process might be improved. Both questionnzires anc persona) interviews
will be employec.

Once made pubhc the results of this stuuy should benef it everyone
mvelved in the dio*:ertatlon process. For the do\.toral students the
findings si“ould prepare them to. antnc:pate some of the eemmon
difficulties, frustrations, and pitfalis they are likely to encounter as well
as previde suggestions on how to overcome those chzllenges. For faculty
adwsers a'xd dissertation committee members the results should 1dent1fy
critical staqcs of the process and steps that might be taken to guide

capable students through each stage. Finally, the results of the study

should be of interest to all those faculty and other officials who makz
policies and establish procedures that govern the dissertation process.

Everyone whe has wrltten a doctoral digsertation has mterestmg
storzee to tell about the experience--sometimes pleasant and inspiring
sforles and sometnmes rot. In the course of researches for my beek 7

- d The el L

: A , A
Rﬁ&afeh( an FranCJsce - Jossey-Bass; 1983) l found monographs and l '
articles dealing with the technical probiems studsnts encounter when. they
write dissertations. Yet despite the fact that many doctoral dissertations
are wmtten in the U S every year urpmsmgly httle is known ‘about the

beheve a serioiss attempt ought *o be made to analyze those expemences
and to putlish the results of that analysis.

Itis rfnfyfmtent:on therefore to send to a random stratified sample of
scholars (300) who completed dlssertatnons in 1983 and 1084 a
questionnaire asking for both background inforration--age, sex, marital
stattis, and the iike--and the expemenees each author eneountered in the
cou.'se of preparmg the dlssertatlon in addltlon | will interview a
randem sample (approxtmately 30) of those who return questlonnaares in
order to collect addtional data and to assess the reliability of data
reported by questlonnaxre The randem Sample wm be dgrawnona
propertional basis from the ten universities in the United States that
awarded the most doctorates between 1960 and 1984. Those institutions
include the University of California at Berkeley; the Umversxty of

WIsconmn at Madison, the University of [11inois at Champaign- -Urbana,
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Harvard, and six others.

me eesxen of GUE‘SUOD: on both the gus st:ernaire anc interview
scriedule will be guided by what authorities such zs Berelson, Heiss, the
Council of Graduate Schools, Sternberg; Allen; Almack; Madsen, and others
have 1dent1f1ed as the 1meortant elements of the dlssei Eatlon process.
While it is true. that awell- eeveloped theoretleal framework--one
supported by SUbatantld] empirical work-- 1s unavailable, there are
plausible claims of fered by several authors constituting a rough
framework within which to ersue prellmrnary mJestlgat»on For example,
all authors claim that the research adviser is a vital part of the
dissertati on erocess Ann Heiss put it in strong terms: "The quallty and

eharacter of the relatlonshlp between the doctcral student and nis maJor
professor is Uﬁeéulvocally the most sensitive and crucial element in the
doctoral experlence (Helss 1970 e l‘;l) Obvuemly GUE‘SE]OHS about the

xmpartance 1‘ aathorztles quch aa Helss are to be beheved Still another

example in which authoritative pronouncements suggest questions to be
put to recent graduates has to do with the composition oi the supervisory
com'mttee The Coan\.il of Graduate Scheols T ecommend" that there be a
“dissertation advusory committee” of at least three members, one of whom
is "outside the candidate's department but in 2 related fleid (Council of
Graduate Schools, 1979, p. 9 Clearly, then, guestions both as to the
composmon and actlvmea of the advisory cornmittee are appropriate in a

Study of this sub;ect

It is possuble and desxrable therefore to desxgn a questlonralre and
interview schedule that tests the several recommendations and
assessments of the authorities on this subject; however; since so lltt‘
of a systematic sort is known about the experlences of theae who wr!te
dissertations there are bound to be many surprises. For that reason the
answers to open response questlons dealmg with the problems authors
racee and the means employed to overcome those problems should be of

partlcu!ar interest.

In general, the study wouid proceed as fo}lows:
I. Questions:
1) How do the followmg contribute to the author S overaH
satisfaction with the dissertation: a) The adviser and dissertation
eommlttee b) the toplc ci the proposa., d) the LOﬂdUCt of resear ch e)
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h) administrative detail.

2) Wwhat is the relationship between certain backgrouns
variables such as age, sex, marital status, family, peers, .xnanﬂal
*esources the € itical mement and the author’s general satrsfactxon
listed above, and is there interaction among them?

2 Resigria quect onnairy based on questlons hsted above

3. Pretest the questionnaire with” 'know ledgeable

Judges (faculty and students); revise: conduct a "pilot study” wi ith a
sample of recent graduates; revise and print.

4. Secure authorization from "human subjscts review
committes.” o 7
| S. Prepare analysis procedre with cross-breaks for chi- square,
Mann-Whitney U, contzngency coefficienis, ANLVA, multiple regression
analyols and the like. Select (SPSS; protocol; or write a computer
program.

~ 6..Draw randem stratmed sampie of roughly 300 recent

graduates (1353-84) listed in the Dissertation Abstracts international
Sampie in proportion to the number of graduates between 1360-84 in ten
universities producing the greatest number of doctorates in the United
States as follows: University of California, Berkeley, Unmermty of
Wisconsin, Madison, University of {!linois, Michigan, Harvard, Ohio State,
Michigan State, Mlnnesota Columbia, New York University.

7. Prepare questionnaire for mailing using “TDM Procedure”
("Total Design Method")

g _B.e_q,stmquesttonnalres conouct foHow up preparo for
proeessmg enter data on dlSk or tape run computer program and analyze,

9. Select interviewees (30); mtervuew analyze 1nterv1ews
10.. _:,{u_teresalts and conclusions. Include "open response’
comments whenever appropriate. Publish results.

It is dlfflcult tc esttmate the amount of tlme requlred to \_ompiete
the stuay proposed; however, two academic years--September to
veptember--seems reasonable. Much depends on the time it takes to
aesign the guestionnaire; including the pilot study, make the necessary
revisions, and complete the interviews:

The total cost, as alr ady noted, should he approximately $64,000.
(f you exare an lnterest in the proposed studv | would be pleased to
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submit a detailed proposal.
| have enclosed a copy of my curriculum vitae.
Sincerely yours, -

en

[

David Mad
Professor

Notes: .
Bereison, B. Graduate Education in the United States New York:
McGrew-Hill; 1960

Heiss, A. M. Challenga to

_ Jossey-Bass, 1970, | -

Spurr, 5. H. Academic Degree Structures: Innovative Approaches.
New York: McGraw-Hill, 1970. _ o

Sternberg, D. How To Complete And Survive A DoctoralDissertation.
New York: St.Martin's Press, 1981.

te Schools. San Francisco:
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BROWN UNIVERSITY Providens Riode Islend: 02912

GRADUATE ScHooL May 15, 1986
~ Box 1867
Tel: 401-863-2600

TO: CGS Task Force on Minority Graduate Education
FROM: Bernard E. Bruce, Associate Deéan
RE: Minéiitl ABD's

"Perhaps half of th6§e uho begi _study for the doctor of

phiiosophy degree in American universities do not complete WO rk Por

that degree and join the ranks of those commonly known as ABD's = "All

But bissertation. (Sternberg, 1981,p 10) ~ Since approximateiy 30,00C
persons are awarded doctorates in the United States each year, possibly

an equal number. must abandon pursuit_of the degree, giVlng as their
reasons finaneial hardship, marital difficuities, loss of 1nterest, as

well as others: Howeven, it is the dissertation 1tself that seems to

claim the most victims, sowme of whom are unable to find a suitable
topice, sufficient faculty support, or the skilis necessary to complete

the task. Yet; in spite of all the difficulties associated with

writing a d1=seration and thne fruqtratlons of those . who never complete

the work, no portion of gradu te study is held in hlgher general eéesteécm
by faculty and students alike than the process that results in a
dissertaion. (Berelson, 1960,p.206; Heiss,; 1970,;p.129; Spurr,

1970;p.130). Ironically; however; little systemtic study of the

process that leads to the dissertation has ever been made:

The aboveiexcerpt is from a proposai by David Madasen who 1is developing
a study of the dissertation process.

Irf the above data are accurate, then logic 3ngest that there are
significant numbers of minority students who are ABD's. The 19814
Summary Report tells us that the number of doctorates granted to
American minorities are as follows: American Indians, 73; Asians, 1017;
Blacks, 1049; Puerto Rican, 133; Mexican American, 4%%8; Other
Hispanic, 294. i3




ﬁithdUt going into more detaii, the foiiowing récommendations are
offered for discussicn:

CGS form a working committee charged with the developmenc of
a Minority Ph.D. Completion Project which would focusa ca

short-range and 1ong range activities designed to encourage
and assist minority graduate students to complete the Ph:.D.

CGS disseminate information about the problem of minority
ABD's to graduate deans.

GGS in:tiate a survey that wou]d encourage graduate deans to
assess the impact of the ABD phenonema in their respective
institutions.

CGS become. a clearinghouse for information on the development

and impiementation of programs designed to assist minority
students to complete the Ph.D.

In this regard, CGS should consult with successful Ph.D.
compietion programs like the one being conducted by Ibe Tomas
Rivera Center in Claremont, Calitornia. (see attachment)

on minority ABD's who are attempting to comp1ete thei" work
in institutions that held membershigiig the DWARFS €Ic, and

the Dorothy Danforth Compton Fellowship Precgram or similiar
consortia or networks.

I would also recomménd that CGS consult with Dr., Howard Taylor,

Director of the GRE Minority Research Project to avoid duplication
effort and to explore funding possibilities for CGS minority
initiatives.

Enclosure

(66)
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Applies to Recommendation #8 —~- ATTACHMENT A

COUNCIL OF GRADUATE S._.OOLS IN THE U.S.:
TAéK FORCE ON MINORITIES IN GRADUATE EDUCATION
Noe' Lozano, Stanford Univeérsity, May 1986

EARLY INTERVENTION RESEARCH AND SUPPORT PROGRAMS

The Tzsk Force on Minorities in &raduate Education recommends
that the members of the Council of Graduate Schools in the U.S:
consider implementing ecarly identification programs. Early
identification programs are designed to increase thé
participation of underrepresented minority students who are

interested in entering the scholarly, research, or teacnihg

profession.

Aithougﬁ some minority undergraduates are entering professional
programs such as Law; Business; and Medicine; barriers remain

that discourage a large number of the best and the brightest
minorities froem pursuing the masters and doctoral degrees. The
National Research Council regularly conducts a survey of Doctoral
Recipients from United Stateés Universitiés. - The 1984 survey

provides a disturblng glimpse. ¢f the very Iimited success this

nation has had in training minorities for research careers. Of
the total doctoral degrees awarded to U.S. citizens, a mere 73
went to Américan Indians, 1049 to Black Américans, 178 to
Mexican-Americans, 133 to Puerto Ricans, and 294 to other

Hispanics: This represehts a miniscule number of minorities who

graduated from college.

There 1§ pdténtiéiiy, However,,a much. larger natlonal pool of
mlnorlty candidates for graduate programs; consisting of able

minoricy students in the nation's undergraduate colleges who for
varigus reasons chose not to enter academic programs. Summer
research projects have proved an effective way to alert and guide
minorities toward academic careers.

Ten programs will be described: One janior tigh; One high
school, and eight college programs. These were selectad becauss
of their exempléry quélitiee. The programs represent an érréy Of

foundatxon, gampus, and prxvate Industry and business sources:.
It should be noted that our commitment to increasing the number
of underrepresented studerits enrolled in graduate study goes
beyord merely comoetlng for the available qualified students. It

is cur goal to intervene and 2ncourage more students to cons’ de.

graduate study while simultaneously devesloping and improving
their ability to compete academically.

Eariy intervention programs are crucial in thatf@qet 1nvoive the
faculty directly: Decisions on admission are made Y%y the
faculty. They are the ones who teach and train and bring students

into the research labs; they are the final artiters of grzduate
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admission. Early intervention programs: et the student g&t an
early look at graduate education and professors get an early look

at students. Most importatly, it lets faculty meet and review
potentisl students within the faculty environment.

MESA : Mathematics, Engineering, and Science Achisvement

JESA has chree components: Pre-College Junior High School, Bre-

Colleage High School, éﬁd,CollégéWCMinogiﬁyWEﬁgineering Program).
MESA is funded 50% stzte and 56% foundations and privatse
industry.

The Pre-College Junior High School program began in 1984. 1+
identifies 7th, B8th, and 9th grade minority students with math
aptitude and interest, and redirects their work, where necessary,
to college preparatory classes. In 1984-35 over 550 students
participated, from 20 junior high schools, in this program
(California).

MESA

The Pre-College High School program beégan in 1978. Pre-College
.services and activities include organized study, academic
advising; scholarship incentive awards, MESA meetings, career
€xploration; and family involvement. These services help devalop
the academic background necessary to enter college in math=based
fields and affords persons the opportunity to work in private
industry, all with the Support of the family. In 1985 there
were 3952 sophomore, junior and senior students in the prcgram.
Of this group, 10060 graduated, 86% of which went on to college in
such fields as engineering and computer science. 16 public and
private California universities participate in this MESA program:
Tiie MESA Minority Engineering Program (MEP) was initiated in

t981:; MEP services #nd activities range from recruitment and
admissions, frestmaa year orientztion and guidance, counseling
services, MEP Study Centér,,suppéfﬁﬁéf,minQrity student
engineering organizations, career development and summer jobs,
and financial aid and Scholarships. There are 2,393 students in
the program: MEP students have a higher persistence rate than
other engineering and computer scierice Students. Fifteen public
and private Catifornia universities participate in this program.

MINORITY RESEARCH EXCHANGE PROGRAM: (Cornell, Princeton, Stanford
and Univereity of California, Berkeley).

This program provides internships in the humanities, and in the
biological, physical, and social sciences. Sophomore and junior
minority students enroiled at Cornell, Princeton, Stanford, and
University of California, Berkeley are eligible to participate.
The goal is to increase the number of these students who enter
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Ph.D. programs preparatory to pursuing careers in university
teaching and research. Each intern will be hosted by one of the
four universities for an eight-week period beginning in June, and
will receive an award of $3,500, from which room and board will
be paid by the participant. Research projects are under
individual faculty sponsorship. All research is substartive;
requiring the full-time commitment of the student. Weekly
meetings or seminars are held with the expectation that the
ctudent will be able to discuss the research design and progress.
A final abstract is required with an oral presentation at the end
of the eigth-week session.  Summer session credit is possible:
programs are funded by the Ford and Mellon Foundaticns.
STANFORD SUMMER INTRODUCTION TO RESEARCH PROJECT (NATIONAL)

UCLA SUMMER INTRODUCTION TO RESEARCH PROGRAM (NATIONAL)

These programs aré similar to the Summer Exchangé Project, but
differ in that students come from across the nation. At UCLA,
the stipend level per student is 1200, plus payment of room and

board. The Stanford progreas were begun in 1985, while the UCLA
program startea in 1982. The Stanfocrd program is funded by

campus funds and the UCLA program is funded by state funds.
SUMMER INSTITUTES IN PUBLIC POLICY (NATIONAL)

These summer institutes for ﬁgaafityA§tuaéntégbégan in 1981
Funding came from the Alfred P. Sloan Foundation and was

partially matched by the campuses. 'The institutes' purposes are
to increase minority admissions to top public policy and public

management graduate schools.. The institutes' summer programs
szek to provide communication skills ;ﬁqiquantitétiVeimetths

improvement. These institutes also acquaint students with public
service career opportunities. Students receive room and board
and varying ranges of stipend awards; award levels are set by the
different campuses. Students; who successfully complete the
summer program and are subsequently admitted to gradu&te study
at one of the 19 participating universities, will be able to
receive a $4,75¢0 fellowship, plus tuition for the first year of
graduate study.

MINORITY ACCESS TO RESEARCH CAREERS PROGRAM: MARC-NIH (NATIONAL)
Nationally, over 35 universities and colleges with high minority
enrollments receive MARC funds from the National Institute of
Health to train honors-level science students( students with
minimum 3.3 grade-point averages) in biomedical research. The
objectives of the MARC programs are twofold: (1) to increase the

number of well prepared minority students who can compete
$QCCé§st1ly,forfentryrintoﬁéfééggﬁé,prdgrémé leading to the
Ph.D: degree in a biomedical science; and (2) to help develop a

strong science curriculum and research opportunities to prepare
students for careers in biomedical research. Each campus enrolls
5-10 honors students who are in their third and fourth years of
college. The programs generally consist of (a) an initial

intensive summer laboratory training workshop; (b) an academic
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year semlnar series and persoual acedemlc adv151ng toc enhance
regular courses, as well as courses spec1f1cally designed for
MARC students; (c) & second summer of laboratory research at an
off-campus site; and (d) opportunities for senior thesis

research: Students obtain financial support through employment

as research assistants.

NATIONAL CHICANO COUNCIL FOR HIGHER EDUCATION: SCIENCE
FELLOWSHIP PROGRAM

The NCCHE Doc*oral/Fellowshlp Program Séeks to increase the
number of Hispanics who achieve doctorates in science and
mathematics fields, and who will thence pursue careers in higher
education. Approximately 2@ students are in the program. The
ARCO and IRVINE Foundations funded this project, which was begun
in 1984. 1In addition to a basic fellowship of agproximately
§13,0080 for the first year of graduate study:, undergraduate
participants are offered scholarly enhancement and mentor awards

averaging $500 per year, and travel support for the annual summer

Fellows' Seminar, averaging $300.

FACULTY MENTOR PRCGRAM: SOCIAL SCIENCES AND HUMANITIES
UC Santa Cruz

Lhe program at UC Santa Cruz was 1n1t1ated in 1979 and chose to

provide undergraduates with research experiences like the ones
mentioned in the previous programs, however Santa Cruz chosé to
conduct their program during the academic year and to only focus
on the humanities and social .sciences and on 1its own

undergraduate pocpulation. The goals of the program are (1) to
motivate, and strengthen the research experience of UC Sasnia Cruz
3unlor and senior uncerrepresented minority students, and thereby

increase their chances of pursuing graduate study in humanities

and social sciences, and (2) to develop a better prepared and
larger pool of minority students for graduate study. The
program consists of two parts: research with a faculty member,
and a seminar. Students receive a stipend or course credit for
théir résearch project. = The program resembles an apprenticeship:
The students part1c1pate actively in the research projects of

faculty; thereby, the students are academically socialized to the
faculty mentor's major field of interest. Fifteen to twenty-
five students participate in the pbrogram per year. The program
was first fundéed with state funds, now it is funded by the
campus.
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Graduate Opportunity Program

A New Initiative for Graduate Schools:
Playing a Role in Advising Undérgraduates

When undergraduates think of their futures after graduation
and choose employment they often turn to placement centers. For

are assigned. Yet for a student seeking a career as a scholar,
researcher and professor no such unit or advisor exists. These
students are left to figure out the educational system and seek
information on their own.

~ To address this need we recommend that Graduate Schooi ,
staffs include agong their activitles efforts to propose graduate
education and careers in academia to undergraduates at their.
schools. This may include working with the staff of your piace-
ment office in planning a Gtaduate Information Day (different from a

in each undergraduate college. These advisors would ekplain to
prospective students the information gathering and application pro-
cedures for graduate degrees.

SEB/sfw




VOLUME XIX. NO. 7

Sebtemsé} 1986

“ Minorities Task Force Report Presented to CGS Board

This report L+ the Task Force on Minorities in Graduate Education received the full and enthusiastic sup port

The Task Force on Minorities in Graduate. Education

submnits the following recommendations for approval and

implementation by the Board of the Council of Graduate
Schools in the U.S.

1. The Council of Graduate Schools in the United States

should_begin 2 Minority Dean in: Residence Program
{MDRP). The role and responsibility of this person
would be to help coordinate, implement, and make

visible those issues. concerns, and activities that woiild

impact on minority graduate students, faculty andstaff
of CGS- member schools. This person should have
release time to pursue his or her own research interest
(25%). - o

The implementation of this recommendation will be an
important indication of the commitment of CGS to
irnplement the full set of the Task Force's recommenda-

tions. The presence of a person in the CGS office will

make possible the coordination of staff efforts with
regard to minority concems, the implementation of new
programs recommended by the Task Force, and a
visible expression of CGS concerns. The presence of a
minority Dean in Residence also would bring greater
visibility to issues important to minonty individuals at
One Diipont Circle.

2. CGS should serve as a clearinghouse to collect and

disseminate information on minonty issues on our
respective campuses and the federal/state governments’
legislation on minority Students, faculty, and staff. The
"CGS Communicator” ¢ould be used to publish such
information. o

CGS should authorize the publication of a guide book
on successful minonty graduaté recruitment, retention;

graduation, and placement strategies. This booklet
should be circulated to all CGS institutions and .used at

CGS summer workshops; regional/state meetings of
graduate deans and during the annual CGS meeting.

The Council of Graduate Schools should hire a profes-
sional editor to work with a committee of graduate deans
in developing a booklet describing the nature of grad-
uate education and the opportunities for students who
eam advanced degrees.-The audience. for the booklet

would be minority undergraduates throughout the coun-

try. A proposed outline for such a publication follows:

of the CGS Board. I urge you to read it and to examine critically and thoughtfully your institution’s activities

Ir minority graduate education. The report spells out an ambitious agenda for CGS, one that all of us will

have to work at if we are to be successful in increasing minority participation in graduate education. _

Jules B. LaPidus

A. A very brief history of the development of universities

in the United States. stressing the relatively recent
professionalization of most occupations and the rise

- of major research universities within the last century.

B. A brief explanation of the difference between profes-
sional and academic degrees. with statistics
concerning their award.

C. The reasons for pursuing ari advanced degree. i.e.. the
kinds of skills to be acquired in graduate education.

D. The Ph.D. as a teaching degree; and the future of the
professoniate. (The recently published book co-
authored by Jack Schuster on this topic can be

_ mentioned:) o

E. Profiles of some prominent minonty leaders with

_ advanced degrees. . i :

F. A summary of the application process for graduate

education, - perhaps modeled. on the booklet
developed by the GEM program; with a.checklist of
the steps necessary and a sample timetable. -

G. A brief discussion of the significance of GRE scores
ingraduate admissions, stressing the variability with

.. which they are used. . - ,

H. Financial aid available for graduate students—the
kinds of loans, fellowships, and employment with

_ which students support themselves.

I Requirements for an advanced degree—the thesis or

_ dissertation. and time to completion for the degree.

J. Job opportunities, especiaily altematives to teaching
for Ph:b:s: - ,

The brochure should be brief, attractive; informative, and
general in nature, without reference to any particular school.
It shduld be circulated to all deans in sufficient quantity for
undergraduate minority. students. A small charge for the

booklet to defray its costs would be appropriate.. The right to
reproduce by xeroxing or other means should be freely given:
5. The Council of Graduate Schools should give the recruit-

ment, retention and financial support of minority graduate

students the highest prionty in all of its activities, programs
and publications and should urge State/Regional Graduate
Professional Associations to do likewise. B
6. The Board of the Council.of Graduate Schools should

appoint a_“Standing Committee on Minority Graduate
Student Affairs™" that would help to advise and consult with
(continued on page 2)
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ine Board and staff of CGS on programs, issues and
policies that impact on the presence of rminority graduate
students. faculty. and s:aff at CGS jnbtitgtion;. .

A The Committee should have as broad and diJerse a

_ representation as possible. . .. . .
B. The Cormmitree should try to coordinate information
and activities generated by ad hoc minonity organiza-
dons. i.e.,-National Naie Exchange, GPOP Direc-

tors, Western Name Exchange, CIC Deans. Dwarfs/

Elves. Southern Regional Graduate Deans; etc:
The Committee should meet bi-annually.

. CGS should provide funds for the Commitiee to

coriduct its business. travel. reports, telephione, étc.

. The Committee _should report at €GS' Annual

Meeting of CGS Deans.

7. CGS should form a werking committee charged with the
development of a Minority. Ph.D. Completion Project
which would focus on short-range and long range
activities designed to ericourage and assist minority grad-
uate students to complete the Ph.D.

A. CGS should disserninate information about the

__ problem of minority ABDs to graduate deans:

B. CGS should initiate a survey that would encourage
graduate deans to assess the impact of the ABD
phenomena in their respective institutions. - =

C. CGS should encourage graduate deans to initiate
strategies for - campus based programs that will
provide minority ABDs with the support (academic

and financial) and nurturarice necessary to complete
.. the Ph.D. .. ) , o
D. CGS should becomie a clearinghouse for information
on the development and implementation of programs
designed to assist minornity students to complete the
_PhD. i T
E. CGS should seek funding for a demonstration project
that would focus on minorty ABDs who are

o0

mi

attempting to complete their work in institutions that

hold membership in the Dwarfs, CIC, and tlie
Dorothy Danforth Compton Fellowship Progiam cr

__ similar consortia or networks. :
8. €GS member institutions are encouraged to promote
the development of the next generation of minority

scholars. researchers. teachers. and other professionals
by taking the initiative to inform. advise. and train under-
graduates early in their college ijears abolit the oppot-

tunities provided by graduate study.

Faculty will be retiring in the 19905 in substantal

numbers and universities and colleges will be seeking
replacements. The 1990s offer a window of opportunity
that minority students should not miss because it would

deny them access to the professoriate for years to come.

There are many programs. specifically focusing on
cuitivate interest in graduate education. Attachment A*
outlines ten early programs for undergraduates that are
expanding the pool of cligible minonty graduate
students. Aftachment B* presents an initiative that
invites graduate schools. to play arole in advising under-
graduates about graduate school CGS should highlight
these kinds of programs as a way of keeping the issue
of developing the next generation of minority scholars
at the forefront ¢ the agenda of graduate deans. One

immediately “doable" project for CGS is the piiblishing
of an article in each issue of the Eommunicator on

successful early intervention and outreach efforts in
graduate studerit affirmativé action.

Graduate deans at CGS_member institutions should
assign as part of the regular duties of one of their assis-
tants, the job of addressing issues related to the mainte-
nance of the minsrity presence in graduate school.

These duties would include, but would not be restricted
to, issues pertaining to the following: recruitment. reten-

tion. the structuning of support programs, the provision
of assistance in the procuring of-funding for fellowships
and scholarships. and working with faculty and graduate

and undergraduate departments to generate minority
scholarship.

10. Graduate deans at CGS member institutions should

*Report is printed here without attachments. Ed:

initiate a process to collect and review statistics related
to minority graduate students on their compuses. This

process_should be separate from other campus-wide
data coliecting activity, although it may use these in part
whenever convenient. o

Such data would include the following: numbers of ap-

plicants, numbers admitted and rejected; numbers en-
rolled, financial support offered, number and leve! of TA
and RA appointments offered to minority students,
number of graduates by degree. etc. All these data
should be broken down by ethnicity. sex; department,
program of study, -etc., paying special attention to
within-category _distinctions, -e.g.. Chicano, Mexican

American, Puerto Rican, Other Spanish American,

Other Hispanic. These are all meaningful categories
which would assist in future analysis of these data:
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