ED 276 347
AUTEOR

PUB DATE
NOTE
PUB TYFE

EDRS PRICE-
DESCRIPTORS

IDENTIFIERS

ABSTRACT

giﬁﬁehis, and ih

DOCUMENT RESUME
HE 019 843

Gill, Wanda E. _

The Need for a Special Services Project at Bowie
State College in 1986.

86

§0F. ~ - o . .

Reports - Descriptive (141)

MFO1/PCO3 Plus Postage.
*Black Colleges; Black Students; *Developmental

Studies Programs; Lisabilities; Economically
pisadvgntﬁgéd:;Enrbllméﬁt,?ggﬁgs;igigher:Educatibn;

*High Risk Students; Low Income Groups; Needs

Ascessment; *Remedial Programs; Schoocl Holding Power;

*Staty Colleges; Student Attrition; Student
Development; Study Skills; Tutoring; White

$jt,ij',aegt,s;,,, oo . R _ - _ - S e
*Bowie State College MD; Special Services for

Disadvantaged Studernts

information on Bowie State College (Maryland), its
e poerformance of participants in the Special Services

Project is presented to demonstrate a need for the project_in 1986,

After briefly describing the college and its goals; a literature .

review addresses_the need for special services for specific student

groups: Bowie State College has historically served low-income,

black, first-generation college students and the disabled. The Bowie

State College's Special Service; for Disadvantaged Students Project

has served students who have_special needs generated by poverty, lack
of adequate role models; poor academic skills, inadequate social and

personal skills, -learning disabilities, arnd physical disabilities.

Data are provided on: student attrition by entering class, 1975-1984,

including the graduation ratas for Special Services participants;

headcount _enrollment, 1975-1985; undergraduate and graduate student

enrollment by race; student enrollment by age; residency of full-time

and part-time undergraduates; credit hours of enrollment by

discipline for 1985-1986; degrees awarded during 1964-1985; the

number of dependent and independent undergraduates by income range;

and Scholastic

Aptitude Test scores (for Bowie, the state average,

and the nationzl average). (SW)

*iiiigii;i***giiiiiii**gg*i§§§§§§§§iiii*gg;igiiiiiiiiiiiii***iiiiii*éfi

* Reproductions supplied by ZDRS are the best that can be made
* .

ARARRAARRR AR ARARREERS

from the original document.



47

ED27¢3

HE 0/ J43

The Neéed For A Special Services Project
At Bowie State College in 1986

__U.5. DEPARTMENT CF EDUCATION __
Oftice of Educational -und Improvement
EDUCATIONALRESOURCES-INFORMATION
. CENTER (ERIC) = .
b’(’r&ii document--has been reproduced- as
received from the person or organization
_ ongnawngt
0O Minor changes have been made to improve
reprodLithion quality. -
o Points of view of opinions stated in this docu-
ment do_not neCessanly réprésent ofticia!

OER: position or policy.

ERIC

Aruitoxt provided by Eic:

by

Wanda E. Gill, E4.D.

“PERMISSION TO REPROBUGE Tr
PE )N TO REPRODUCE TH;
MATERIAL HAS BEEN GRANTED és
Wanda E. €ii1, Ed4.p.

o o

TO THE EDUCATIONAL RESOURGES
Temon - JCATIONAL RESOURCE
INFORMATION CENTER (ERIC)." S

2




O

ERIC

Aruitoxt provided by Eic:

T, Need _ .
A. Bowie State College's Historical and Corrent Priorities

Bowie State éoiiege is an OutgrOWth of the Baltimoré Normal School

which was founded in 1843 to educate free Negro children. The school

was moved tc its current location in 1914 and was known as the Maryland

Normal and Industrial School at Bowie. The name was changed in 1935 to
the Maryland State Teachers Jollege at Bowie. Thé school's misSion was

to educate teachers for for the sééfeéatéd school csystems of that day.

Today, Bowie State Ccllege is a co-educational institution located
one and a guarter miles north of the city of Bowié within Prince George's
County in thé State of Maryland (see map on page 6). The collegc offers

three graduate degrees {M:A., M:S: and M:Ed.) in ten areas of concentra-
tion® and two undergraduate degree programs with concentrations in twenty-

seven (27) areasZ: The Liberal Arts Program leading to the Bachelor of

Arts or Bachelor cf Science Degree and the Teacher Education Program lead-
ing to: the Bachelor of Scierice Dégree in Elementary Ediucation. Bowie
and Secondary Schools, the Maryland State Department of Education, the

National Council for the Accreditation Teacher Education; and the National

1EdWié State College Graduate School Catalog, 1985-1986.

2powie State College Catalog, 1985-86.
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Council on Social Work Education: The College holds membership in the
National Commission on Accrediting Association of Teacher Education
Institutions, American Association of Colleges of Teacher Education,
American Association of State ééiiééés and Oniversities, American Council
on Education, National Association for Equal Opportunily ir igher Edu-
Cétiéﬁ; Maryland Association of ﬁiéﬁéf Eaﬁééiiéi, American Association
of University Women, Council for the Advancement of éébbhéary Education,
College Entrance Examinétion Boaré and the American Association for
Higher Education.

The é&iﬁﬁ; includes eighteen buiidihgs, of which four are éormitoriés.

Most older buildings were rebuilt beginning in 1967. wWithin the past

twenty years, eight new buildings were constructed and three oid build-
ings were rebuilt. The Géaféé M: Crawford Science ﬁuiiding is slated for
extensive remodeling bégihhiﬁg in 1987.

3owie State College is governed by the Board of Trustees of the
State Uﬁivéiéi;iéé and Colleges. The ‘State Board ofzﬁighér‘iéucétion,
The State Post-Secondaiy Fducation coamittéé, The Board of Visitors and
The Bowie State College Foundation Board of Directors influence policy

formation at the College. The Central Administrative Staff, headed by

the President, implements policies, procedures and activities to operate

the collége.



O

ERIC

Aruitoxt provided by Eic:

The institutional §ééié of Bowie State College, cited on page 6
of the Collééé Céﬁaiog and included on paéé 8 of this propoééi speak to
Eﬁé Efovisioh of éCédemic pibg?éaé and educational services that will
enable each student “... to work toward the attainment of his or her
educational qo’ais“.1

The college provides édf;icuia which combines a ‘iberal arts edu-
cation with the éévéiéﬁment of proféssional skills and a solid knowladge
base.

The collegé mission statement Sh page 7 speaks to a commitment to
the academic and §5éiéi developmént of students. iééééd; Bowle gtété
Collééé; éhrough its pusiiShéa goals, égjéctives and missior staieﬁéﬁé;
has defined itself as a school in transition. Bowie State College, while
proud of its history of black achiévement in education; has expandéd its
course éfferihgs to Brinq its student population intu the tééhﬁolééiééi
world of tdéé?,

On Jahﬁgiy 6, 1983, in a Spébiél report, the ééard of Trustees of the
State Uﬁiﬁérsities and Cbiiégés of ﬁé;Yiéaa annouriced plans for Bowie

State Collégé in New Directions. for the 80'S§. The report, prepared by the

1Bowie State College éataioq 1885-86, p: 6.
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Academy for Educational Development of Washington, D.C., made specific
recommendations for program and cuiricular changes and development based
on geographical markeiiné surveys. Among the Academy's recommendations

tothe Board which have since been adopted bythe Board, are the folloWing

: . . 1
new prograias ana proposed 1mplementat10n dates:

ol 3 Proposed
Degrees and Programs Implementation Dete
Bachelor of Technology in 10_ Concentratlons Fall 1983
Bachelor of Science in Computer Science Spring 1984
Master of Science in Computer Technology Fall 1984
Master of Arts in Human. Resource Devclopment Spring 1984
Master of Science in Nursing Fall 1985
Master of Science in Management Information Systems Spring 1985

The Bachelor of Sciénce in Computer Science was implemented in the
Fall of 1983. Tt is open to first-time freshmen and has attracted the

largest concentration of students. The Bacheior of Technology degree was

implementéd ahead of schedule and offers seven concentrations rather than
ten. Students applying fcr the Bachelor of Technology Program are required

to have an A. A. deqree in technology from a communlty college. All of the

Masters degree level progiéﬁé were implemented ahead of schedule with the

exceptlon o‘ the M.S: degree in Nur51ng which has been tabl*J for consid=

eration by theé State Board of Higher Education. The Bachélor of §cience

1Bow1e State COIlege.f New Dllectlons for the 80°' s, A opec1al Repo*
by the Board of Truetééé of the State Universities and Colleges of Maryland,
January 6, 1983 pPP. 19-= 20
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degreé in Computer Science is attracting a large number of students.
o oo . e .=
There are 126 undergraduate ind 37 graduate students” who have declarsd

majo-s in computer science as of the Spring of 1986. It is anticipated

that the number of computer sciencc majors will increase as the program

is marketed and as students graduate and reaffirm the program's high

quality. National needs in the computer sciencé area are well documented:

Locually, several ééﬁ;diéf based indUétriéé are slated for corporate
héé&duaréééé in Pfince George's County in Eﬁé Eéxt ten years. Thé local
fousing industry has already begun to respond to the increased industry
in Laurel, Bowie and Uééé; Méribo:b; ﬁaryiéhé. The préﬁiéé éf jobs in

these areas make this academic major especially attractive to first-gen-

eration, disadvantaged students. Nationai data on the under representation

of minorities in the fields of mathematics, science and engineering are

also well-documented. Hence, the need for programs and services to moti-=

vate, sustain and support first-generation students interested in careers

in Computer Science, mathematics, science and engineering;

) - : S o ) - T
... .Director of Institutional Research, Bowie State College, Bowie,
Maryland. -
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BOWIE STAiE COLLEGE
MISSION. STATEMENT

The mission of Bowie State College is to provide educational programs
and services to the citizéns of the State of Maryland through under-

graduate programs in the Arts and Sciences, Education, and Business,

and graduaté programs at the Master's level in selected professional

fields.
Consistent with its commitment to foster and develop within each
student those skills which are essential to being a contributing member

of society, the College has identified excellence in technology programs

as a high priority. Although it focuses on the rapid developments in

the computer and information technolagy areas; the College retains its
heritage of cherishing human values by encouraging and enabling each
student to pursue truth and knowledge of the diversity in the intellec-

tual, aesthetic, scientific, philosophical, social, political, economic,

and cultural aspects of the world community. Moreover, the multi-racial

.

and muiti;;étibnéi student body, faculty, and staff, which the Cbliééé
is committed to perpestuating, provide a living-learning environment
which f&sters an éppreciéiiéﬁ, underséénéing, and iégﬁecﬁ for éuch
diversity.

Furthermore, because of its iocation within a triangle bounded by
Wééﬁinéfon; C.C., Aﬁhéﬁéiig, énd Baltimore, ﬁ&§yi§;a; Bowie State Cbllééé

can successfully accomplish it§ mission through developing and expanding



research and Project partnerships in both the public and private sectors
with elementary and secondary schools, agencies, organizations, indus-

tries; and businesses. Thus, Bowie State College accepts its new focus

on techiology areas without éimihiéhiﬁd its heritage and while retaining

its role as a liberal arts institution.

BOWIE STATE COLLEGE
INSTITUTIONAL GOALS
GOAL 1: To provide academic and enhancemant programs that will
attract traditional and non-traditional students and
afford them the opportunity to work toward the attain-

ment of educational goals in established and developing
fields.

GOAL 2: To provide supportive services and activities which wili
attract and contribute to the intellectual, cultiral and
social growth, development and enrichment of students.

GOAL 3: To provide an énvifohméﬁfriﬁéfr¢ontributés,t67E§§ achieve-
ment of student goals by effective utilization of fiscal,
physical, and human resournes.

GOAL 4: To encourage and support fééulﬁi and staff development.
GUAL 5: To develop internal relationships and communication
patterns in order to mobilize internal resources in

support of the College's programs and services.

GOAL 6: To initiate and develop external relationships that will
result in mutual understanding, cooperation, and support

between the College and its constituents.

GOAL 7: To promote the programs and services available for the

College's constituents to ensure maximam institutional
utilization.
GOAL 8: To provide an environment that encourages, supports; and

rewards faculty éngaged in pure and applied research.

11
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B.  The Document=d Need for Special Services
The problems of low income and,or physically disabled and/or learn=

ing &isabled and/or first-generation collegs students have besn well docu-
mented. I. the area of support services, Thomas A. Haynes ' found that

orolonged and consistent counseling and tutoring impacted on course com-
pletion positively. Haynes' finding is consistent with the findings of
Romano and Young® which indicate that students persist more in the pro-
portion of credits they completed while receiving counseling and study

skills than a control group who did not receive counseling and study skil:s:
Romano and Young concluded that directive-structured intérventions produce

the greatest effects on the grade-point averages of students who have not
had a history of achievement: C: S. Turier and ofhers> indicated that a
developmental program of study skills, reac. g, counseling and tutoring

had a positive effect on the student's grade-point average because the

student had more direction and better understanding of the material.

1 - - oo T T T - S
‘'Thomas A. Haynes, "The Effects of a-Program of cpunsel;gg and Tutoring

on Academic Achievement of Black College Freshmen," Dissertation Abstracts
International; 35; p:. 7646.

2- LItz - - L IDTT oL
- J. L. Romano and H. Young, "Required Group Counseling/Study Skills
For Academic Improvement: How Effective Are They?" Journal of College

Student Personnel; 17(April 1974) pp. 512-516-

377 _ R oIl o ST o ZZ = L - T L o .

C._S. Turner and Others, "The Effects of a Developmental Program on
University Grades," Journal of College Student Personnel, 17(April 1974)
pp: 531-537. -

12



Kirkland and ﬁoiiahdéWorthi indicate that academic performance can
be improved by remediation and the teaching of study skills. These results
show the importance of teaching test-taking skills to relieve test anxiety
and improve test scores. Thesé findings have direct implications for
programs like Special Services Projects which are designed to improve
academic performance. Kirkiand and Hollandsworth suggest the very format
of the study skill and reading curricula éﬁfféﬁfiy used, starting with
test-taking skills first and then advancing to more compleéx skills.

A study corducted by Miles and Mcﬁavi32 addresses the specific coun-

seling needs of first-generation college students. According to the
authors, the black student popaléiiéa exemplifies perceptual differences
betwéen services that students need and what they actually receive because
many black students are first-generation college students. Théy frequently
Sfrive on campus with no élééfiy defineci expectations of college life.
Their lack of RnéWiéaéé about the availability of ébhﬁééiiﬁé and other
services is}éﬁé most significant factor that contributes to black students

perceptual inaccuracies.

lkirkiand and J. G. Hollardsworth, Journal of College Student Personnel,

20 (Summer 1979), pp. 431-436.

,?G; B. Miles and R. J. McDavis,_ "The Effects of Four Crientation

Approaches on Disadvantaged Black Freshmen Students' Attitudes Toward the
Counseling Center," Journal of College Student Personnel, 23(Summer 1982),
pp. 413-418.

10
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Richard Cobpéi:i has éEéEific recommendations for college counselors on
what to do to increase support and assistance to LD students. He Suggests
that counselors accept where the stndent is, assist the student towards seif
éwéféﬁéss, identify areas that students need more information on; teach the
studént what he or sive needs to slowly adapt to new situations and feélings.
The counselor needs more information about the learning style of individuat
LD students. TheSe are somé of the same objectives proposed in the Bowie

Staté College Special Services Project application.

lﬁichard Cooper, "Personal Coanseling for The Learnlng Disabled College

Student .” The Assoc1at10n on Handlcapped Student Serv1ce _Programs in Post-

Secondary Education. Eighth Annual Conference, July 24- 27, 1985.

11



Smith-Davis, Burke and Noell have voiced concerns over the shortage of
quallfled secondary special= educatIon teachers and the adverse effect this

has had on the quallty of secondary programs. Shaw and Norlander Indlcated

men in 1978 5 6% in 1980 angd 6.0% in 1982, A 1982 study by Whi-e, Aiiey,
Deshlér. SchUﬁaRer; Warner and Clark reportegd by Shaw and Norlander 1ndlcated
that 67% of young adults dlagnosed as ED in public schoo]shad plans for

3
post secondary educatlon.

1J Smith Dav1s P. Burke and M. Noel , Persovnél to._ Educatefthe
dandlcappedgln Amerlca _Supply in Demand;from a Programmatic;viewpoint
(College Park, MD. Institute for the Study of Exceptional Children ang
Youth, Un1vers1ty of Maryland; 1984):

2
) Stan Shaw and Kay Norlander, "Dellvery Serv;ces to the Post- Secondary
Student With Learning Disabilities: The University of Connecticut Program.
"The Assoc1atlon on Handlcapped Student Service Programs in Post-Secondary

Education; Eighth Annuai Conference, July 24-27, 1985,

3iBid., p. 9.

12
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Most middle class students have had continuing réiétithhips with helping

professionals: Lower class students have not. Black students are less '

likely to E?ééeive the counséling center as a re-ource for help. }hé
authors concluded that small group orientation by peers and effective
fécuity members Seééé ES be an effectivé method of briéﬁfiﬁé éﬁééé students
€0 college services. Secondly, the results show that this approach
iﬁ&reaSed black étuééntS' aWéieheSé 5% Etiiizinq Ehe center's services

for acééémi'c' pib’b’iéiﬂé; Tﬁiidiy; black students ii'si:'e”n’ to the advice of
peers. beer Esaﬁéeiing can be a valuable tool in w5§iihg with these stu-

dents. Special Servicés projects which are designed to include an ocienta-
tion to the Special Services program, peer counséling, peer tutering and

staff interventions will contributé to student retention and success.

13

16



O

ERIC

Aruitoxt provided by Eic:

Schmelzer, Brozo and Stahl emphasize tutor training on undérstanding

how learning occurs and how to integrate study skills to facilitate the

process. As authors Schmélzé: ot al of "Using A:Lééining Model to inte-
graie étuéy skiiis Into A ?éé? Tﬁééfing Program, " émphééiZé peer-tutor
involvement through brainstorming for solutions to problems posed: The
gtéps in the model ééébfibéd by the éﬁﬁﬁéég are preparatioh, ihpht; pro-
cessing, storags and output. These steps in the learning process are the
same géé;é; with different iéséis, that are éééﬁégiééé to tutors in the
Bowie gﬁaté College Special Serv’ 5 P;éiect: The project éiréttbt, in
the tréining sessions, ééﬁﬁégi;e student's learning style; study envizon-
ment and time ééﬁéaéaéﬁé as preparation. Listening, pufﬁéééfﬁi Eéédinq
and ﬁSEé-taking are considered input. The géééé%éiﬁé is the understanding
level, reading flexibility and seif Eéﬁéfated questibné. Memory is basic
storage. Output is writing skills and éxaminaticn skills. The Bowie

State College Special Services Project trains its tutors to be knowledge=

able and responsive to béEEiéipénts' needs.

,,,Ronaid V. Schmelzer, W1111am G. Brozo. and Norman A Stahl "U51ng

A Learning Model to Integrate Study Skills Into A Peer Tutoring Program,"
Journal of Developmental Education, 8, no. 22(1985) :

14



In "Assessing Student Characteristics in Admissions to Higher Edu- ..

T S
catlon," Hunter M. Breland™ indicates higher education Objectives other

than g.p.a.'s and standardized test scores that are important for campus
success. He speaks of the creation of stimulating learning environments,

the development and nurturance of students, the promotlon of non-academic

achlevements, the encouragement of student perslstence and the sat1sfac—

tion of societal needs for some types of abilities and intérests. Recom-

mendations; interviews, interest measurés and personality measures are ways

to determlne a student s ab111ty to present ideas, aiertness, appearance,
assertivéeness, cheerfulness, curxoslty, energy, 1npu1s1venés industry,

initiative, intelligence, judgment, manner, neatness, quickness, eliabi-

11ty, sélf confldence, soc1ab111ty, subm1s51veness, tact, tenderness and

overaii ébiiity. In a 1949 study by Warner, there were high (.68) 1nter-

rater correiatlons on assertiveness, intelligenée, seif-éénfidence; soci-

ability, submissiveness and tenderness and low (.32 or lower) inter-rater

correlations on impulsiveness, judgment, neatness and ract. This suggests

the importance of social skills in college adjustment.:

1Hunter M Breland, "Assesslng Student Characterlstlcs in_ Admlsslons
to Higher Educatlon,' [Research Monograph Number 9] The College Board,
New York, 1981:
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According to Dr. Arncld Mitchem, Executive Director of the National
Council of Educational Opportunity Associations, "... cutrrent federal
policy i§ ... accelerating the declining enrollment of poor and minority

students.*’ Dr. Mitchem cited national studies that have led him to
conclude that theré is less federal commitment to minorities it the post-
secondary level than there was in the 1960's. This conclusion was Tnade

based on the following reports and studies: Third Annual Status Report

1984: Minorities in Higher Education, American Council on Education

(Reginald Wilson and Sarah Melendez);? Student Aid Minority Enrollment

Changes in College Participation Rates and Student Financial Assistarnce

LT - -4 3 g s e a0 T IITITULL IDC - N e
(John Lee); and Minority Access to Higher Education: A Comparison of

Blacks, Hispanics and Low and High Class Whites Using High School and

Beyond: A Preliminary Report Bescribing Characteristics of Each Group

(Valerie Lee):s All of the aforementioned reports indicate a decliné in

the enrollment.of black and other underrepresented minority students:

i,,,, Ce g e e LTt oL _ - - === S
Arnold,Mltchemjrﬂepozt;oirthe Executive Director, February 13, 1985 -

April 13,1985 (Washington, D.C!: National Council of Educational Oppcrtu-

nity Associations, [1985]).

’Reginald Wilson and Sarah Melendez, Thrid Annval Status R 1984;

Minorities in Higher Education(Washington, D.C.: American council on Edu-
cation; [1984]):

,,",3Jbﬁé Lee, Max Rotermund, and Jo Ann Bertschman, Student Aid and Minority
Enrollment in Higher Education (Washington; D.C.: American Association of
State Colleges and Universities| 1):

€ Lee;, Minority Access to Higher Education: A Comparison. of Blacks,
pa _and Low and High Social Class Whites Using School and Beyond: & Pre-
1EEEEEEX%EEPGEE Describing Characteristics of Each Group (Harvard Graduate
School or Education, [June 1984]).

o 16 .iéj




In the past five years, there has been a nation-wide trend hack to

the basics and a trend towards increased enrcliment in mathematics and
sciénceé courses.

In Trend Study of High School Offerings and Enrollments: 197273 ang

1981-82, the U.S. Department of Education, National Center for Education
StatiStics reported a 48:8% increase in high school students’ enrs) lment

in mathematics, a 35.3% increase in enrollment in natural sciences, a

28.25 increasé in enrollment in social sciences, a 3.5% increase in enroii-
ment in English language and a 3.7% decline in enrollment in foreign lan-

. e

guaces for grades 9-12.

Nationwide, there has been a decline in the numbers and proportions
of black and hispanic youths attending college: According to Ms. Sandra

Reeves, in "Minorities and College: 'A Time Bomb'" in Education Week,

April 17, 1985, by 1983, 273 of blacks aged 18 to 24 years old dropped out.
This figure was down from 32% in 1975, although the actual numbers (and
for the same year groups remainéd thé same, 32%. Although the number of

Hispanic students increased dramatically during the same time frame, the

. 'u.s:; Department of Education, National Center for Education Statis-
tics. A Trend Study of High School Offerings and Enrollments: 1972-73
and 1981-82.

17
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percentagde of high school graduatés going to coliege dropped by 18%.
Although four-year colleges believe these students are now attending

two year colleges, the American Council on Education's Third Annual

Status Report on Minoritvies in Education, released in November 1985, in-

dicated declines in biéck and Hispanic enroliments over the last thréé
Board, 41% of Black students; 54% of Hispanic studets and 356 of White
students attended two-year colleges. Yet, according to the College
Board's report, “Eq'ua'iity and Ei&ééiiéhcéf The Educaticnal Status of
Black Americans”, students attending two-year colleges are'less likely
to complete their baccalauraté dégrees than students who enroll in four-
year colleges.

The College Board report indicates a levéling off of enrollments at

the ﬁiéééfiéaiiy black collégés and universities since 19832- However, the
leveling off is attributed to a Eiéﬁéf Bﬁﬁééi of white students on the
campusés since:1982. The College Board finding is consistent with enroli
ment data at Bowie State Collége. As indiéated in Table 1, Bowie's en-
roiimenf was fairly steady at 1,699 and 1,847 for 1984 and 1985, respec-

tively.
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According to Michael A. Olivas in "New Populations, New Arrangements; "

of those who enter college; whites are more likély to complete the baccalau-

reate degree in four years than are minorities: The National Longitudinal
Study reported that thirty-four (34) percent of the whités, twenty-four

(24) percent of the blacks, sixteen (16) percent of the American Indians

and thirteen (13) percént ofthe Hispanics who entered college in 1972 com=

pleted college in 1976.

B T e - , - . lIIoZITool.
Olivas™ indicates that entering-student characteristics and college

environmental Factors determine college success. The entering-student
éﬁéféééeristics bf Sébbnééry school bééééfééiéﬁ and standaraizéé test scores
aré important. waévéf, Ehé college environmental factars of éS;;dnlty

wr %66§-yé5§ college, the guality of the institution and the ex1Stence of

support services at the institution are critical factors for student

success.

Tn College Participaton 1969, 1974, 1981, John Lee (1983)3 indicates

that the college population consists primarily of dependént students
between the ages of 18 and 24. Their participation rate declined from

48.8% to 41% of those eligible 1n 19Bl. There was a deciine over the

1. - _ s i o= - - - T S - .
B Michael A. Olivas, "New Populations, New Arrangements," Equality
Postponed; ed. by Stephen H. Adolphus (New York: College Entrance Exam-
ination Board, 1984).

20p. cit.
3I6hii B. Le: T ama Bt i I Sl il . -
~John B. Lee. -College Participation, 1969, 1974; 1981, Prepared for

the Higher Education Panel tothe National Center Fov Education Statistics,
(Washington, b.C.: May 24, :983).




past twelve (12) years of families earning less than $12,000. For bimck
families earning less than $12,000, participation rates dropped from 34,9%
to 23.4%,;

The National Student Aid Coalition indicates that the goal of equal

educational opportunity has not been achieved. Disadvantaged students

are less likely to attend post-secondary schools than students from

affivent familieS. The participation rates of minorities have not im-

proved since the 1970's. To improve the ways that the informarion system
can be expanded to include the disadvantagsd; minority and non-traditional

students, the National Student Aid Coalition made a serieés of recommen-
dations, one of which was the "Expansion of TRIO information efforts to
provide disadvantaged student§s with early knowledge about their potential
S icitiliew foo —ia nl

eligibility for aid.

In The Chronicle of Higher Education, Volume 19, Cheryl M: Fields

reports the loss of $1,160 in finaricial aid for each of 250,000 students
from poor families, according to the American Association of State Colleges

and Universities;, "Poor" is defined as an annual family income less than

$6,000. The report further Statés that an additionai 96,000 students

1.---- . L DTt S )
-.—-.- National Student Aid Coalition; Closing the Information Gap: Ways to
Improve Student Awareness of Financial Aid Opportunities, January 1985,
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aid. The analysis was based on a stratified random sample survey of
$15,616 student aid recipients at 371 public and private colleges 8ﬁfihg
the 1983-84 school year.

According to a report on the ééhditions of excellencé in higher
educatioh,i 75% of the revenues in public cbiiégés and universities éfé
dependent on enrollments and are wlnerable to enroliment decline. This
condition sets the tone for quantity rather than quality. The report
recommends stiff admissions requirements in the basics and a greater
examination of the student's learning and grcwth once tﬁéy‘fé on the
campus. Thé report indicates that a 1978 EﬁfVéy of 208 colleges and
Universities that ehééééé in self studies to prepare for accreditation
visits revealed that only 23% of those schools examined data on student
learning and growth and only 14% examined students’ acquisition of the
higher level skills of analysis, synthesis and problem solving. Therefore,
the fé§6f£ recphmended that colléges and universities demonstrate improve-
ments in stuéént knowledge, capacities and skills and that these improve=-
ments be cost effective. The report recommended a Special Services Pro-

ject model of accountability and responsibility for student growth and

1, ooiooo oo . e
Alexander Astin, J. Herman Blake, Howard R. Bowen, Zelda F. Gamsen,

Harold L. Hodgkinson; Barbara Lee, Kenneth Mortimer, Involvement In

Learning: Realizing the Potential of American Higher Education: Final

Report of the Study Group on the Conditions of Excellence in American

Higher Education (National Institute of Education, [October 1984] p. 12).
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development for colleges and universitics. The report also indicated

that student involvement, high expéctations ang assessment and feedback

are critical componéents for success.

Gaorge H. Hanford, in "Minority Programs and Activities of the
College Board: Aan Updated héport"i; indicates that the educationil needs
of minority Students must be met. The revolving door pattern of minority
students' enrollment and exiting must be stopped fﬁféﬁéﬁ new efforts to
aéSi with educational disadvantages: The key to meeting the higher edu-
cation heeds of minorities are training programs, forums, financial aid,
and appropriate, fair asszssment méthods and devices to facilitate these

activities. Hencé, the College BOéfa, at the request of the Advisory
Panel on Mihority Concerns, initiated the Educational Equality Project.
The neeéds of the han&iéééﬁéa o the college campu$ must be met by
a1l agencie. that receive federal monéy. Section 504 of the Rehabili-
tion Act of 1973 insurés that persons with disabilities will not be ex-
cluded from pé%ticipatiﬁé in any program or activity réceiving federal

money.

__ "George H. Hanford, Minority Programs and Activities of the College
Board: An Updated Réport (New York: College Entrance Examination Board
[1982]).
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In "Accommodations for College Students With Learning Disabilities:
Thé Lav and Its ImpiéméﬁEaEiéﬁ," Loring Brinckerhoff! reviews the impact
of section 504 on students with disabilities. Collegés and universities
1) exténd the time premitted for a student with a disability to earn
a degree;
2) khdéify Eéééﬁihg methods and examinations;

3) assure the availability of learning aids like word processors
and tape recorders.

Brinckerhoff cites the federal distric court case of Barnes vs. Con-

verse College in which a hearing impaired teacher enrolled in a summer ses—

sion at the collegé and was not given an interpreter. The court, though
who need interpreters must be admitted and, upon paymént of tuiticn, be
provided with the services of an interpreter.

These modifications for learning and physically disabled studént
participants and information on court rulings for the college are the

types of services and information that the current proposal intends to address.

Loring Brinckerhoff, "Accommodations for College Students With
Learning Disabilities: The Law and Its Implementation," Eighth Annual
Conference of the Association on Handicapped Student Service Programs
in Post-Secondary Education, July 24~27, 1985.
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Sam GoodInl presented the results of a survey he conducted oi adjusr-
ments for the learning disabled college student. Questionnaires were
nailed to five-hundred and eighty-six (586) members of the Association on
Handicapped Student Service Programs in POst:Seébhdéfy Education (AHSSPPE).
Two-hundred and fifty-five (255 or 45%) of the ﬁéﬁuiation returnéd forms.
Responses were ranked for agreement. Most respondénts agreed that learning
disabled students should be:
allowed to tape lectures;
gzven extra tlme for tests;

a110wed to take a proctored exam in another room when extra time

requxrement§ prohlblt the student from being tested with the rest
of the class;

allowed to dxctate test answers to proctors;
allowed to respond orally to essay exams;
allowed to uce a basic four-function caiculator in class;

@llowed to take fewer course hours per semester without losing
financial ald-

allowed to use a basic four-dlglt calculator during an exam;

allowed.to substitute alternate courséwork in place of a foreiéh

language reanrement-

allowed to have proofreaders indicate where mictakes are so the
student can make corrections;

prov1ded with alternatives to computer-scored answer sheets:

ailowed to take fewer course ho 'rs per semester without 1051ng
full-time student status.

giver priority req1stratlon,
g1ven extended deadlines to complete class progects,

prov1ded with copies of the instructors' leacture notes for classes
the student attends;

1_
Sam Goodxn, "Academic Adjustments for Students With ﬁearnlng Disabili-

ties - Two Prespectlves. Part I: Service Providers, Eighth Annual Conférence

ofgthegAssoc;at1on cn _Handicapped Student Service Programs in Post-Secondaxy
Education, July 24-27, 1985;
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exempted from being penalized for misspellings;

allowed to take multlple choice exams rather than essay tests;

allowed to have proofreaders correct grammar and punctuatic in
written assignments;

exempted from being penallzed for incorrect puntuatlon,

*  allowed to have a proctor rephrase test guestions that are not
understood by the student;

. g;yegrppjective tests with a limited number of alternative
responses;
given partial credit for work shown even vwhen the final answer
is incorrect.

There was less agreement among AHSSPPE members on other adjustments.
In all casés, the instrictor's consent or the administration's consent
is a prerequisite for the adjustment. The Bowie State College Special
Servic»s Project had spearhsaded efforts to secure some accomodations For
learning disabled students. However; in this new proposal, more is pro-
posed through more biéﬁeéf staff.

Arina Gajar and Brenda ﬁéméiétéri describe the major 6bjeEEivé§ of
a comprehénéivé.progtém for learning disabled (:iD) students which is being
funded by the Department of Educaticn at the Pennsylvania State University.
The model calls for diagnosis and support services to retain and graduate

participants, like the Special Services Project. The model describes

Association on Handxcapped atudent Se;v;ces Programs in Post-3econdary

Education, July 24-27, 1985.
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faculty and staff who are invélved with ©D studerts. The project deésigns
materials and disseminates information on learning disability and identi-
fies relevant research topic§. The model described By Gajar and Hameicter
is very similar to current activities being éfobided to learning disabled

students in the Bowie State College Special Servicés Project.



C. The Need for the Bowie State College Special Services Project

Bowie State Colelgé has historically provided equal access to aduca-
tional opportunities to low income, black, first-géneration college stu-
dents and to the disabled. Incorporated into that histerical and conteme
béfary perspective is the Bowie State College Special Services for Dis-
advantaged Students Project which has been on the campus since Juily 1,
1976. In that time, the project has provided services to a total of
1,100 different students. Of that number, 545, or approximately 50%, have
graduated from post-secondary institutions, as of Juna 1986. The pro-
ject has become an integral part of the campus experience for the stu-
dents it has served. The sélectéd Special Services students have spscial
heeds generated by poveféy; the lack of adequaté role models; a poor
repertdire of academic skills, inadéuaté sociai and personal skills and/or
learning disabilitiés and/or physizal disabilities. Table 1 on page 38
indicates "Student Attrition By Entering Class” at Bowie State College
from 1975-1984 following 1, 2, 3 and 4 years. The last set of four year.
statistics were completed in 1981. As of 1981, after four years, 74.3%
of thosé who began studies at Bowie State College léft. This represents
a 25.7% retention rate after four years. The Special Services Project's

approximately fifty-percent (50%) graduation rate {over a period of 6 or




more years) indicates the positive effect of thé program on student re-
tention and graduation.

Table 2 on page 39 presents total student enroliment by head count
from 1975 to 1985: Table 3 on page 40 presents indergracuate enrollment
by head count from 1975 to 1985. Total undergraduate enrollment has
risen from the record low of 1,699 in the fall of 1984 in the undergrad-
uate and graduate populations. In the fall of 1986 (not recorded in Table

3). the student enrollment by head count was approximaééiy 3,600. rThis
représénts an increase over enrollment statistics for the fall of 1985:
trend for the institution. Table 4 or page 4! presents "Total Student
Enrollmént by Race." Table 5 on page 42 ﬁiéééﬁfg “Undergraduate Enrcll-
ment By Race.” In the Fall of 1985, there were 1,321 (72%) black under-
graduates, 334 (18%) white undergraduates and 192 {10%) "other" under-

graduates. For the Fall of 1986, there was a decrease in black under-

graduate enrollment and a slight increase in non-black undergraduzte en-=

rollment. The total Student enrcllment by race indicates that white (275)

and othér (10%) populations for the Fall 1985 semester are well within the

court mandated integration parameters because of the lai'ge white (50%) and

student enrollment “y age is presented in Table 8 page 45. For the
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Fall 1985 ééiﬂééEéf; 1,253 (49.6%) sfudehté weére between the ages of 18
and 24 years old; i;ééi (50.36%) students were 25 yeééé 56& 6iéé§ [this
includes the graduate school]. Table 9 on page 46 , presents Fail 1085
student ﬁépﬁléfiéa by ééé égé éénder for ful’-time undérgraduate (median
age for males is 20.4 years and median age for females is 19:7 yésié),
for females is 31:8 yééfé); fuil-time graduate (median age foi males is
29.0 years and median age for females is 31.3 years), and part-time grad-

uate (median age for males is 33.5 years and median age for women is 36.1
Jedrs) . ;Hé full-time undergraduate bééﬁiéfiég; ﬁhiéh the Special éervites
Project éécdgéé SB ; ié ééiii within the tréditionai age range. Table 10
on page 47, presents data on the residency of full and §QEE-Eiﬁé under-
graduaté students. Forty-six and éiéﬁé-ééﬁéhé éercent (46.8%) of all
full-time ﬁﬁééééié&ﬁété students reside in Prince ééorgé;s County. Thirty-
four and three- tenths percent (34.3%) of all full-time undergraduate

students reside in other places in Maryland. 1In other words, 81.1% of

all full-time undergraduate students are Maryland State residents. These
statistics are representative of thé Spécial Sérvices Project participant

statistics on residéncy for the Fall of 1985,
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Table 11 on page 48, presents "Credit Hours of Enrollment By Dis-

cipline for the 1985-1986 school year." For the lower division (first
two years), English and Mathematics, including developmental courses,

are required of 3ll incoming students. Special Seérvices Project students

need assistance in thase areas. All incoming freshmen must pass the

remedial mathematics and English courses. Therefore, the proposed

tutorial effcrts are focused on mathematics and English during each

Farticipant's freshmen year. The second la' est area for credit hours

of enrollment by diScipline in the lower division is computer science.

fpecial Services Project students need extensive work on computers for

literacy as well as coursework. The néed for computer literacy for

first-generation and/or low-income students is documented in section

B of the needs séction of this proposai.

The data on standardized test scores and grade-point averages for
admitted freshmen who matriculated for the 1985-1986 sSchool year indi=
cate a néed for academically supportive services. The scores for the

Fall 1985 semester were as follows:

- The Mean Verbal Scholastic Aptitude Test (S.A.T.) scores for the
Fall 1985 was 307 compared to a Maryland State average cf 435
(see Tablé 12, page 49 ).



- The Mean Mathematics Scholastics Aptitude Test (S.A.T.) score
for the Fall 1985 was 332 compared to a Maryland State average
of 475 (see Table 13 on page 50).

Like other public colleges in Maryland, Bowvie State College admin-

isters the Nelson Denny Reading Test and the California Achievement

Test in mathematics to all incoming freshmen for placement in English

dents is retested. Special Services Proejct participants have histori-
cally needed extensive tutoring in mathematics and English, learning
skills instruction and reading instruction in order £ develop skills

and knowledge in these areas to pass the tests. It is because of this

grea£ Student need that the ﬁiéiééé focuses heavily cn Lasié skills in

rea&iﬁé, iéé;;i;§ skills, study skills, writing and basic Eﬁéﬁéﬁéﬁics;
According to tﬁé Director of Financial Aid at Bowie State Cbiiégé;1

during the 1984=1985 school year, fifty-fivée pércent (55%) of ail students

Telephone Conversation, Director of Financial Aid, Bowie State
College; July 8; 1986 and "Applications and Fiscal Operations Report,”

Department of Education.
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were on financial aid: In the “Application and Fiscal Opératiofis
Report" ;Eéfaéréd for the Department of Education. there were eight
hundred and seventy-five (875) dependent undergraduate students, tiree
hundred and tifty-three (353) independent undergraduate students and
fbity:hi;é (49) é;;duate studenfs on fihénciéi aid for the 1984-85

award year: Table 18 of page 55 indicates the numbers of &ependent
undergraéuété students by income ;53éé; Two hurdred and éiXty;four
(264) dependent undergraduate students had taxable and non-taxable
income of $11,999 or less. Table 19 on page 56 indicates the number
éf independEhi unaérgréaUQté students by iéééié ;éééé; The Bowie
§£até ébiiégé Special Services Pféjééf ié serving these fihénciéiiy
ready Sthae?fé;

These figures conform to the Department of Education Family
Income Levéls for 1986-87 which are as foliows:

Family Income

Size of Family Ltess Than
1 $ 8,040
2 §$16,860
3 $13,68C
4 $16,500
5 $19,320
6 $22,140
7 $24,960
8 $27,780 -

LN
1 (¥



There were fcurteen (14) studénts in the Fall semestar and sixteen
(16) students in the Spring semester identified s handicapped for the

iéégéiééé school year. ifhe éiﬁéénts had on2 or more of the follcowing
disordeééé

a. impairaent of 'm'obilityé

b. impairment of motion Eééé;éi: and

c. learning disability.

The services provided for this population included early registra-
tion, sign language iﬁééf;fpiation; hbfe-taking, counseling, advisement
and equipment loans.

Bowie Statec Cbiiégb has a Coordinator of Programs for the Héhéitépped
who is also the Section 594 of the Rehabilitation Act of 1973 Coordinator
and the International Students Advisor for the college. This Coordinator

conducted a total of £iVe (5) counseling sessions per studert throughout

the year. Bowie State College's Coordinator of Programs for the Handi-
capped and iﬁééféétiénai éfudeht géviébr is iimited by Eéviaé ;agy other
responsibilities (foreign students from 44 countries) and extremely limit=
ed résources. She has Eiééééiééii} referred disabiéd §tuééhts tothe pro-
ject for assistance. These students would have gone without valnable

tutorial, reader and learning skills services if it had not been for the
g

ERIC 36

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

Special Services Project. bUring the 1985-1986 school year, project
personnel worked several days a week with two biiné students, five
documented learning disabled students and ~ne deaf studemt . Project
§5;§éﬁhei worked intérmitténtiy with a student with cerebral palsy and
four move learning disabled students.

Table 15 on page 57 indicates tre number of degrees swarded by
level from 1964-1985. Teble 16 on page 53 indicates the number of oachélor
degrees conferrsd By race. For June 1985, nearly 70% of those earning
bachslors degrees were black, 22% were whité and 8% were "othey.® an
examination of Table 5 data for the Fall of 1980 suggests that the Fall

1285 graduates are statistically similar to the racial Spread in 1980:

The Institutirnal Research Office did not present the degrees awarded

i terms of the numbér of years required to éééﬁiéte the degrees. There-
fore, géhérjiiZatibns can iéé gé ;ade for the cainpus as a whole. How-
ever, SE;ééaiiy speaking, the SPéciéi Services ?;éﬁééi students complete
the bachelor*s aééréé within é ;ii-yéé} veriod. %Eié i$ consistent with

the trends in data established by the project director:

34



in Eé;;é of the geogréphiCéi area in which Bowie §tate ébiiégé is
located (Prince George's County) and from which it draws many of its stu-
dents (40.8% full-time undergraduate), the per capita income is $8,616. -
The peééééiéé ihéome of neighhoring Enne Arundel céﬁééy is éé;&di. Prince
George s County has a population of 666,071 of whom éé,?é? (9%) live Lelow
poverty iével. Anne Arundel ééunty “as a population of 370,775 with
31,042 (8%) living below the povérty lavel.

The specific citi&s in Prince George's and Anne Arundel Counties are
pe g

charted as follows for population, per capita incomé and number of persons
whose income is below the poverty léve..
Prince George's county has a nigh incidence of unemployment and a

large number of residents receiving welfare assistance. According to the

Prince George's County Department of Social Welfare, 573 people ceceived
Aid to Families with Dependent Cﬁiidiéh (AFDC) in fiscal year 1984. In
fiscal year 1985, 582 people received hid to Families with Dapendent
Children (AFDC). In 1984, 894 irdividuals received general public assistance
(GPA) compared to 9071  in 19852

A large-number of Bowié State College freshmen come from high schools

V:IU;§; Buréau of Census, 1980 €ensus of Population and Housing: Maryland,
p. 22.

20 } S T . ) - ) s
- Prince_George's County, Maryland, Departmént of Social Services,
Annual Report.




CITIES IN PRINCE GEORGE'S
AND
ANNE ARUNDEL COUNTIES: BY POPULATION,
PER CAP1TA INCOME, AND POVERTY STATUS
Persons Below

Place Population Per Capita Income Poverty Level

Annapolis 31,740 s 8,581 5,759
Bowie 33,695 9,612 771
Capital Heights 3,271 5,979 632
District Heights 6,799 8,216 573
Fairmount Héighté i;éié S;féb 306
Largo 5,557 10,945 116
Laurel 12,103 9,099 1,302
oxon Hill 36,267 18,500 1,620
Severné Park 21, 253 10,944 527
Suitland 32,164 8,313 2,605

in Pririce George's County with a high incidence of low-income enrollees.

Table 17 on page 54 presents data on the high schools in Prince George's
county that many Bowie State College freshinen come from. The numbars of

students assigned to each counselor speak to the need for more counsctling
Serviceés for students at the high school level: The implications for col-
leges is that most students coming from area Ligh schools are not accus-

tomed to having supnort services readily available to them: As a result,

théy ténd to rely on themselves and peers rather than trzined counselors.
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These éé&&é;éé typically are not aware of their options in order to make
reatistic choiCes for college ﬁéiafé; The need for counseling is ciear.
The need for the Special Services iroﬁéCt at Bowie State ééiiege is
clear. The academic skills of the participants, is demonstrated by stan-
dardized test scores (S.A.T.. Nelson Denny Reading Test, California Achi-
evement Test in méthéhéiiééi. Financial need is demonstrated by finan-
cial aid awards to Special Services Project participants ang by the
Prince Gééféé's County Départment of Sncial Services and/or iéérhihé dis-
abled and who are not being provided with adequate Services elsewhere
on the campus, speaks to the need for the Special Services Project: The

historical and present role of the project mak:s its funding a necessity
for the first generation, financially needy and handicapped students it

serves.
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- PERCERT NoT' BRETURNING |

1975 1976

POLLOWING YEAR 1 39.63

FOLLOWING YEAR 2 46.1%

POLLOWING YEAR 3 - 56.5¢

FOLLOWING YEAR 4 55.54

N.L.

% STUDENTS Nor ENRGLY =D
- BNTERING CLass op

33.8% a7.28 59;5& 36-4% 41.0% 44.93 35.8% 43.21 32.63
éé.zs "47.9%  50.3% 55.94 57.8%° 60.4% 55.7% 55,33

67.20 59.60 60.83 6314 62.08 69.3% 63.3;

72.0% 64.5% -66.83 69.7% ééﬁéi_ 74.3¢

* THESE DATA EAVE BERN ADYUSTED 70 REFLECT THOSE STUDENTS WHO SUCCESSPULLY GRADUATED

¥ROM TER COLLEGR.
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7 - LI -z
1978 1977 te7n ts'n uau 1981 o8z 1083 o84 108
- SEMESTER :
Buck vrnlrx XX oraxz

R PALL PALL FPALL PALL PALL FALL PALL PALL PALL PALL  FALL
CATEGORY. 1975 1976 1977 1978 1979 1980 1981 1982 1983 1984 1985
. TOTAL BLACK - 438 404 317 307 307 263 237 172 251 285 261
TOTAL WHITE | 654 602 565 514 496 434 389 291 286 313 339
TOTAL OTHRR . 13 22 38 24 277 33 38 24 29 0 77
PERCENT BLACK 403 39% . 34% 36 370 36% . 3en 354 44s 433 30
PERCENT WHITE 593 59 613 6l% 60F 59 5% 60% 518 43 500
PERCENT OTHER 1% 22 5% 33 3% 5% 5% 5% 5% ° 9% 1
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TABLE &

TOTAL STUDENT ENROLLMENT BY AGE

- - BOWIE STATE COLLEGE

P2 15 70 2 yeass

AL PAL PR B e
1%80 .. 1981 1982 . 1983 = 1984
1354 . 1238 1242 1265  1uas

1402 - 1306 991 1101 ... 1239

49:13%  48.66% 55.625 53.47% 47:43
50.87% - 51.34% 44.383% 46.53% " 52.57%
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"TABEE 9

Sl‘UDENT POPULATION BY AGE AND GENDER

- FALL 1085 -

median age in years

PT CRAD
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TABLE 10

FULL-TIME UNDERGRADUATES BY RESIDENCE

PALL 1083

OUT-OF-STATS ,(u.az)//—”

P.C. (48.8%)
OTHBR MD. (18.9%)

Bkio éiﬁ (7.‘55

AA (iﬁi

PART*TIME UNDERGRADUATES ‘BY RESIPENCE

YALL 1883

OUT-OH~-STATE (8:1%)

OTHER M. (10.8%) /

o P.C. (80.4%)
Aa (14.7%) :
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TABLE 11

GREDIT HOURS op ENROLLHENT BY DISCIPLINE

DISCIPLINE
ACCOUNTING
xnrunoponocv
ART

lRT,EDEEiiiBﬁ

BUSINESS ADHINISTRATION
BUSINESS EDUCATION
CHEMISTRY
COMMUNICATIONS
COMPUTER SCIENCE -
DEVELOPMENTAL MATH
DEVELOPMENTAL 'READING
BARLY CHILD EDUCATION
ECONOMICS
BDUCATION/GENBRAL
ELEMENTARY EJUCATIOH
ENGLISH

pnmca .. '» ey
Gzockaray S
cuxnﬁncz/cauusnnruc
HEALTH nbucarzou o
HISTORY T
HUMANITIBS = =~ - @

HUMAN. RESOURCE DBVEtOPHENT
INTERDISCIPLINARY srunzas
JOURNALISM

MCMT. INFORHKTIDN SYSTEHS

ﬁanaczutnr .
naraguggxcs
HUSIC]&P?tIEDJ' e

hﬂRSf?Gﬁif ke
ORIENTKTIDﬂ N P
PRILOSOPHY = - i ﬂ::."
PEYSICAL BDUCKTION oo
?HYSIGS°, 5

POLITICAL SCIENCE

PSYCHOLOCY

SOCIAL WORK -~ - *
SOCIOLOGY . -
.SPANISH - '“‘f
SPECIAL znucarrou
SPEECH ’

THEATRE

TOTAL

51

188 |

1985-1986
LOWER , UPPER
o ' o
483 300
378 571
o _ 0
lo29 366
2337 4356
158 0
816 0
204 492
2358 510
759 0
1024 e
o 315
1077 1317
287 204
0 297
3178 123
258 0
321 )
o 0
132 85
2196 90
528 0
0 ]
30 0
243 888
0 0
0 -0
3271 273
66 260
261 3e1
178 72
-0 438
384 0
471 42
792 18 -
.588 .0
434 27
241 384
1082 762
19
0 177
* 147 413
856 393
594 54
0 156
1740 120
" 85 72
29013 © 14144
48 _
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O
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QOO O
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OO0 0O

3546
265
177
560

1477
648
555
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TABLE 12

CREDIT HOURS OF BtROLI-HBNT BY DISCIPLIHB

1984-1985
- N bzvzsxou o
DISCIPLINE LOWER UPPER . GRADUATE TOTAL
ACCOUNTI:G A .0 .0 108 108
ANTHROPOLOGY _ 555 306 .0 861
ART . 330 554 0 884
ART EDUCATION -0 3. o 3
BIOLOGY 1088 516 . 0 1604
BUSINESS Ann;g;srnarxou 2068 3918 96 6082
nuszuz§§”znucarxon 180 0. .0 180
CHEMISTRY . - 730 "0 0 730
COMMUNICATIONS 144 540 0 684
COMPUTER SCIENCE 2295 273 .. 129 2697
DEVELOPMENTAL MATH " 669 o .. o . 669
DEVELOPMENTAL READING . 960 0. . ‘o 960
EARLY CHILDHOOD EDUCATION .0 411 . 0 411
ECONOMICS 912 1ol - 9% 2112
EDUCATION/GENERAL 281 159 1254 1694
ELEMENTARY EDUCATION 0 174 - ] 174
ENGLISH: , 2961 36 - 9 3006
FPRENCH 354 0 0 354
GEOGRAPHY 246 0 ) 246
GUIDANCE/COUNSELING 0 .0 - 1377 1377
BEALTH EZDUCATION 102 4 ] 150
" HISTORY ; 1855 .78 0 .1933
HUMANITIES - 483 0. 0 483
JOURNALISM 147 621 ! 768
MANAGEMENT A : 0 ] 684 684
MATHEMATICS == == 2776 273 G 3049
HMGNT. INFORMATION SYSTEMS ] ] 273 273
MILITARY SCIENCE .- - g5 240 . 0 325
Music 240 157 0 397
MUSIC/APPLIED .- 201 50 0 251
NURSING - __0 600 o 600
ORIENTATION L 337 ] ] 337
PHILOSOPHY = . 411 - 21 0 452
PHYSICAL EDUCATION 826 108 186 1120
PEYSICAL scxzucs : 420 . .0 0 420
PHYSICS . - 459 78 0 537
POLITICAL SCIENCE . . 330 261 ) 59)
PSYCHOLOGY - 870 672 1908 3350
PUBLIC Anuzursrgarlou 16 186. 51 253
SECONDARY EDJCATION .o 252 ) 252
SOCIAL WORK = ©. 123 590 0~ M3
SOCIOLOGY - 617 534 207 1358
SPANISH . 477 60 o 537
SPECIAL EDUCATION _ 0 132 52¢ 660
SPEECH 1707 222 3 1932
THEATRE 186 64 () 250
TOTAL 26441 13238 6912 46591
52
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TASLE 13

MEAN SAT-VERBAL SCORES
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TABLE 14

 MEAN SAT-MATH SCORES
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TABLE 15

DEGREES AWARDED BY LEVEL

BOWIR STATE CQH.SG!

600 == =
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T St - . :uug QP .
[SY BACHELOR'S DEGREE m'rxns nxcaxx

=3

BACHELOR'S MASTER'S - BACHELOR'S MASTER' s
_ DEGRER DEGRER S DIGRER DEGRER
nzrn N - ' ' DATR
June 1964 . 48 N June 1975 268 214
June 1965 . 58 == June 1976 : 307 243
June 1966 63 -_— June 1377 254 225
June 1967 96 L - June 1578 210 217
June 1968 98, - June 1079 223 234
June 1969 105 —-— . June 1980 225 188
June 1570 - 15 50 June 1981 196 150
June 1971 - 151 .76 June 1982 205 163
June 1972 245 126 : June 1983 214 137
June 1973 247 113 June 1984 228 111
June 1974 265 164 June 1985 - 225 103
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TABLE 16

BACHELORS DEGREES CONFERRED BY EACE

BOWIE STATE COLLELE

\w

NN

A N ANANARANN
- \W ]

[
[T}
-]
-
[
[7e]
[-4
(2

NUMBER OF DECREES

|
K
\
TR
<l

o JUNB OF i
WHITE  [XX] OTHER

June June - June June June . June

1980 1981 1982 1983 1983 1585

Bachelor's Degree: : - - - T -
Black " 155 135 128 . - 143 171 157
White - 59 51 64 . 57 49 51
Other 11 10 13 T 14 .8 17

TOTAL | 225 196 205 T 214 228 225
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TABLE 17
} i T No. of Low Income Number of Dfépecut Counselor/Student
s Total Enrollment Students Grzduates Rate Retio
2,955 168 774 4.25 40631
921 139 302 3.59 376:1
2,092 175 503 1.16 350:1
* 1,825 265 400 *86 390:1
its 1,118 250 292 4:92 375:1
1,824 164 531 3.68 362:1
1,648 105 435 6.92 349:1
1,749 144 420 5,17 360:1
1,545 166 408 5,24 345:1
2,073 120 453 2.35 398:1
Sourte: Prince George's County Public Schools, Aﬂnun:J_Remets




Table is

DEPENDENT UNDERGRADUATE STUDENTS BY
INCOME RANGE

Taxable and non-taxable income Dependent

6,000-$8,999 69
-9;000-$21,999 70
12,000-%14,999 ‘ 98
15;000-$17,999 : 106
18,000~$20,999 : 72

21,000-$23;999 " 59
24;000-$26,999 57
27,000-$29,999 46
30,000-$32, 999 21’
33,0002$35,999 32
36,000-$38,999 19°

39,000-§41,999 o
42,000-$44,999 14
45,000-0VER : 62

TOTAL 875




Table 19
INDEPENDENT ~* UNDERGRADUATE STUDENTS BY INCOME RANGE

}
\

Taxab1é and ‘non~taxable fncome Independent YUndergraduate
$ 325999 ,,,,,, 161
1,000-%1, 999 43
2,000~$2,999 29
3,000-$3,999 23
4;699-54;999 21
5;000-$5,999 . 10
6,000-$6,999 8
7,000-$7,999 6
8,000~$8,999 5
-9,000-$9,999. 7
10,000-%$10,999 0
11,000-%$11,999 1
12,000-$12,999 0
13,000-$13,999 2
14,000-$14,999 .0
15, OOO-OVER 37
TOTAL 353
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