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INTRCDUCTION

The American Association of Teachers of Spanish and
Portugriese (AATSP) thus far has sponsored three meetings
in their series of “Conferences on American Academic
Programs_ Abroad.” A fourth meeting will be announced
before the end of the decade.

- The first conference directed by Ennque Rurz I-'omelle of
the University of #labama; was held in Madrid in 1978
and attracted some 70 participants. In 1980 a second con-
ferenice was held, this time at the University of Nebraska
at Omaha: In addition to sessions on Spanish and Portu:

guese language programs specral sessions were devoted to

tronal Progra ns

The essays contamed in Study Abroad in the Erghtres
were selected from among lectures delivered at the Third
Conference on American Academic -Programs Abroad
which took place at the University of Navarra in Pam-
ploua, Spain in July of 1985.

abroad programs as well as teac‘lers who often themselves
rt’:tt.rn to the forelgn classroom perlodlcally to, upgrade
means of an international e expcnence it is ﬁopcd that titis
collection of essays, representing personal accouznts writ:
ten by experts in the field of study abroad, will offer
insights on key issues which have become increasingly
evident in the publications and conferences of the 1980s.
Section One is concerned specifically with program

v,
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srty of South Flonda lns increased the enthusiasin for
foreign language study on the home campus as well.

The i980's has witnessed innovations in the inteina-
tionalizing of. the eommoniti éolleée; dis(:iisse(i 63; Profes-

allerige 1s perhaps greater . for the two -year college pro-

ley College redesxgmng the eurr*culum to *nclt.de mre

,,,,,

stuuents prov1ded a more international atmosphere on
campus.
In contrast to the small _program; Armando Gonzélez-

Marquette University, shares some secrets of low-cost
advertising and recruiting techmques and leads us
through the procelures of a typical year's schedule of
events.

"y

One of the most xuportant recumng theme in the

sions of the curriculum. Section Two therefore is con-
cerned w1th cumculum desrgn, the mamtammg of aca-

academlc credrt Professor Readmg provxdes an 1ns1ghtful

tional programs admlmstered through the Umversrty of
Pittsburgh. He discusses his expericnces arranging family

vi
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stays and promotes the e%abhshment of programs 1n
smaller communities rather than large metropolitan areas.
Also informative is his explanation of the required pre-

trip course which oriénts students to the ‘history, culture,

literature, and general characteristics of the country they

will visit.

_ Professor Bretz outlmes a more spec:fxc tactic in design-
ing an effective program in her experience with students
at- Rutgers University. _Challenging students to . prepare
r;levant research projects, students embark on informa-
tion gathering missions which force them to integrate
with native speakers; encouraging them to rcsearch in
libraries and newspapers as well as to develop interview-
ing skills.

Professor Geitz a arguﬂs ‘or the affxllatlon wnh a forelgn
umvérsnty as well as a rigorous academic standard. He
believes that too often compromises are made in stand-
ards in order to establish a program. Too ofter few or no

pre-requisites such as minimum GPAs and adequate lan-

BUage preparation are required of students for program

participation. He believes that some credlt-grantmg insti-
tutions rely too heavxly on _the “exper::ntia! learning” and
not_enough attention is paid to the academic side of the
study abroad program. Professor Geitz concludes with a
suggestion that it is perhaps time to establish a national

accrediting board to evaluate study abroad programs.

e

Another a area cf continued concern for those involved
with international -education is the rising costs of financ-
ing such programs. This is particularly true in light of

recently proposed federal tax ciits which could ulumately
affect the amount of money available for Students Loans.

vii
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Study abroad is sure to. be an early victim of financial
constramts on educatxon fundmg

E.bh'res is concerned w1th low cost fmancmg Professor
Van Fleet; while pointing out the_ limitations_on tRe part
of the msntuuon of fmancmg thc study abroad program,

txonal attrtude A umversrty must hrst have an mter« 25t m
fessor Van Fleet examines tuition considerations in show-
ing -how to relieve some students of the extra cost of

study abroad He also cons:ders the fole of the dlrector,

thanks to a system of scliolarslnp donanons indicative of
the college's support for study abroad as a valuable expe-
rience for highly qualified students. The reader can follow

the procedure followed at Manst for recrurtmg; accepting,

of the Office of lmemat:onal Programs and Services at the
Umversrty of New MCXICO He notes how some costs can

abroad and shows that high standards can still be main-
tained in spite of low cost financing.

ey

Desplte StUdlCS whlch promote the value of an interna-

tional experience; “value” is often measured in terms of

viii



Study Abroad in the Eighties

cost concerns. Professor Eustis concludes the text with a
discussi'o'n' of thfc valué .of study abroad fét Elié stndent

program, his observauons are- also vahd for longcr pro-

grams. He comments on the length of the summer pro-
gram, curriculum considerations including optional or
required travel, and housing questions; all issues which
can determine the success or failure of the short term

the mtcmatlonal &xmens.on of education thh iincreasing

concern. For many, under;tandmg and cooperation among

the nations of the world is seen as an answer to problems
we might confront in the future. With this in mind, it is
hoped that Study Abroad in the Eighties will make some
small contribution to that end.

Debotah J. Bill
Columbus, Ohio
March, 1986

ix
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__EXCHANGE AND STUDY _

PROGRAMS FOR UNIVERSITY

PROFESSORS AND STUDENTS

C. Eugene Scruggs o
Dzrector USF Study Progrums in France
_Division of Languages
University of South Florida

~ The mternanonahzauon of American umversrty c .
puses is a recurrent treme in_ educauonal hterature In

focus on ways to br:n. 4 sense of reahsm and actuahty to
the classroom: While use of the target language to the ful-
lest extent in the classroom is desirable, it is clear that a
single-teacher model is hardly sufficient to create "real
life” situations for the learner. Students need a variety of
native:speaker models. _Tapes and films can partially fulfill
this need, but their artificiality often mitigates against
therr effectlveness Lwe target- language models are cer-

programs are consrderably energlzed when nauve speakers

clubrooms. Enthusrasm is also Fugher when Amerlcan stu-
dents with firsthand experience of a target culture or lan-
guage feturn to participate in on-campus coursework: In
order to increase the numbers in both these groups—
native speakers and Americans directly exposed to the
target culture—a university foreign language program
should work to establish a variety of links with countries
whose languages and cultures are being taught.

Taking steps in this direction; the University of Soutb

Florida and several foreign universities have established

-t
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'p'r’ofesso"r and student exchange programs. These programs
are complemented by numerous summer study-travel pro-
grams to foreign countries on three continents. In addi-
tion; semester-long study programs have been initiated in
France (Paris) and Spain (Madrid). Each of these study or
exchange programs has an impact on the Umversxty of

sity’s overall efforts to internationalize the cumculum
But because space here does not permit a discussion of all
these program o‘fenngs the Univessity of South Florida's
links with France wi'' serve to illustrate the ways in
which cross-cultural ties can be developed and maintained
between universities:

The University of South Florida initiated a reciprocal
exchange program with the University of Paris VII in

1974 Each year s since that time, the Umversxtv of South
seiected two of rts own professors to teach and eonduct
research in Paris. Prior to 1974, the University of South
Florida had only an occasional random ¢xchange of indi-
vidual professors on a one-for-one basis: The official inter-
umversnty accord thh Pans VII was negotlated in order to
the University of South Florida with an opportumty for
continuity in its exchange efforts with France, and makes
possible educational and cultural breadth and depth not
otherwise obtainable. Over and above the immediate
objective of expanded research opportunities for both

institutions, the reciprocal exchange between the Univer-
sity of South Florida and Paris VII provides a framework
for specialists in a wide variety of disciplines to develop

thexr mtercult.lral and llnguxstlc skllls Over the past ten

leges (NaturalScrences, Socral Sctences, Arts and betters,
and Fine Arts) has been represented in the exchange.

LN 4
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resources in tradmonal exchanges of faculty in the State
of Florida'’s university system, this inter-university link-up
necessarily provides an almost completely selffinancing

means Df mamtal' vng valuable exchange relatlonshlps

salary to their overseas. representatwe durmg the echange
period. In addition to their home-salary, professors receive
from the host university a cost-of- living supplement. The
Fulbright-Hays Commission also formally promotes such
direct lnter-unlvererty linkings, first _offering travel grants
to pamcrpants in ofﬁclally recogmzed e)rchanges in- the

VIl srgned their accord.

In addition to the exchange uf tcachmg and research
faculty, another primary goal of the _University of South

F!qnda[?ans VII accord is to provide an opportunity for
the exchange of qualified graduate students. Masters-level
students from Paris VII spend 2 full academic year at the

University of South Florida, assigned to teach in- the
F”cnch sectlon of the Dwrsron of Language. Graduate level

year at Pans VII as Iecteurs associated with the Institut
dAngIms Charles V In order to ennch the undergraduate

one Amencan graduate student wrth a years expenencc at
Pans VII teach in thc ﬁrst “year French program on the

~
o
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South Florxdas French Club and often function as i its cata-
lyst. They tutor. and act as resource persons for matters of

astic chatter in French throughout the halls of the College
of Arts and Letters is often emulated by native American
students in upper-level French courses.

_ The student component of the exchange allows gradu-
ate students from the University of South Florida to study
with Paris VII professors. This university provides full
academic programs in the humamtles socxal sciernces,
cinema and theatre. Because _the exchange is fuhy inter-
institutional, University of South Florida students- may
take any course at Paris VII for which they are intellectu-
ally qualified and for which they possess the necessary
linguistic skills: The instruction is mainly in.French,

requmng those students Who are selected to have a good

its couises. in Englxsh Humamtles and social science
courses, as they relate to an uh&erstandmg of Britain and
the United States, are offered ini this institute. University
of South Florida students studying in these areas are able

to begm thexr coursework thh 1m1ted abxlxty in French

departments of the Umversxty of Paris VI where all lec-
tures are in Frenich.

University of South Florida faculty are. often able to
teach in the Institute of English and American Studies
since instniction is done in English. Natural science and
mathematics courses zt the doctoral level may also be
taught in English since the students know the language

and frequently use American or British textbooks. How-

4
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sors Wﬁo teach in departments other than the Englvsh

which wrll perrmt them ¢ to lecture in French

While graduate student exchangees teach for an entire
academic year, faculty exchangees both in the areas of
teaching and research normally participate for only one
semester. The exchange of faculty must be. adjusted to
conform to the radical dissimilarity of the two universi-
ties’ academic calendars, and as such, the professors can-

not be exchanged _concurrently. The University of South

Florida has two semesters, the first beginning in late
August and ending in early December and the second
beglnnrni in early )anuarv and ending in late April: Paris

VII has two terms as well, but the first begins in mid-
October and ends .in mrd February _The secOnd term be-

Travel grants are avarlaBle to teacﬁlng facultv as well as
to researchers from both institutions, but stident ex-
changees have no official souirce of travel support. They
also may confront considerable differences in registration
and acadermc evaluatxon procedures in the forelgn institu-
Flonda/Parls VI accord both institutions. agree to resoive
problems of equivalencies and credits. Since the cost of
tuition is much greater at the University of South Florida

than it is at Pans VII the former university waives all

ports a summer study travel program which contlnually

-t ‘
Qo



O

ERIC

Aruitoxt provided by Eic:

increases the ranks of undergraduate students with at
least a five-week experience in one or more French:
speaking countries. This study-travel program offers credit
in mternatronal studres and in French crvrlrzatron The

of mvestxgatxve pro;ects successFtu completed By a glven

versxty -level. French or must possess at least the equxval
ent knowledge. Because of the confidence which derives
from having lived even a short while in a francophone
country, participants in our summer study-travel programs
feel much less hesitant to use French in the classrooin
when they return to the Tampa campus: Furthermore, par-
ticipants return from their experiential learniny program

able to speak with considerably more confidence about

France and French society. They know much more about
the “deep culture” of the country than do their peers who
have not had the experience of living in France:

Prior to. departure students complete readrng assrgn

workshOps Once in France they are requxred to attend
dally lectures and to partlc.pate in vanous group actxvx-

Palais de Iustrce the Senate Chambers and a café théatre
Studenits are also required to immerse themselves in
French media—newspapers, magazines, radio._and _televi-
sion. At the end of the program they then document their
experiences, visits and exploratrons in written essays.

. The summer study-travel program is headquartered in
P:ms and many_ group and individual activities in Paris
are similar to those of the average visitor. However; the

University of South Florida program guides the students

6
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through experiences which are much less common, even
for many native Parisians. As students become famiiar

with Paris; they may pursue their individual interests.
They may choose to jog to the Jardin du Luxembourg, row
a boat on the lake in the Bois de Vincennes, picnic in the

park at Buttes Chaumont and search for the graves of
hterary and amstxc personnages_ in the _Pere Lachaise

f‘onr of the Areénes de Lutece and later watch the weaving
of a tapestry at the Gobelin factory. Participants are also

encouraged to visit such sites as the botanical gardens of
the Unlvers1ty of Pans, as well as. such ultra modern

Defense. . _
During their stay in Pans students also pursue activi-

ties as a group, taking one-day excursions to nearby places
such as. Malmalson (where Napoleon complled the Code

atchs since the days of €harlemagne] and Gﬁartres where
they visit the cathedral and tour the remains of the
fifteenth- century section of town. After a two-week initia-
tion_tc Paris and the Ile de France, the University of

Sbuth Flonda study group then takes extended excursions

cultural 3 variety of France.

The success Df thts summer expenentxal learnxng pro-
add a third component to its exchange and study pro-
grams. This component comprises a-full semester of study
in France, including both formal classroom trairing and

experiential learning. Because the classroom is in Paris,
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the classroom also zs Pans the Pansxan _environment nat-

in & penszon near the Iurdm du LuxemBonrg, about hve

the Héte payante program.
For several years before the eStabl"hment of the fall

st-'dy term, many Usiversity of South Florida students
studied at various institutions in France independently of
any Qrgamzed group, transferring their credits back to the
University of South Florida: With the initiation _of the fall
semester in Paris, there is now a growing, structured and
inore comprehensive academic term available to students
at all levels. Although the program remains modest in
terms of numbers, it has been highly successful in terms

of results for mdxvxdual participants_and. in terms of the

term participants are given a diagnostic tect ,h!C,h, ena-
bles them to be placed at an appropriate level of ability in
language courses - at the Ecoie 1ntemat1onule de Izmgue et

are structured in our-week units; provxdmg students with

exposure to as many as three native professors conducting
classes entxrely in_ French Dunng the flrst month of the

plines. - Each participant is offered the option, as part of
the fall curriculum, of arranging a directed study with a

21
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University of South Flonda professor in a ma)or or minor
field. Areas which particularly lend themselves to this
kind of activity are international studies, political science;
mass communications, and art history. -

-Students are also required to enroll in 4 class in French
crvrhzatron taught by the University of South Florida pro-

fessor Who accompames them Aftemoon and day long

as the envrronment reinforces the acqmsmon of the target
language, it also brings to life the Historical and cultural
material presented in the civilization course.

Ali three exchange and studv travel expenences avarl

students—the teachmg exchange the summer expenentral
learning program, and the fall academic term—form new
patterns of behavior and new ways of thinking. The par-
ticipants are enriched;, and when they return to classes at
the University of South Florida T.smpa campus, they in
turn_help to create a more international atmosphere here:

These opponumtles to llve study d teach in France

mtemauonahzmg their local campus. Their contnbuuons
help to invest a sense of "real life” and actuality into the
classroom and throughout the campus.

]
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INTERNATIONAL STUDIES AND

STUDY ABROAD OPPORTUNITIES

IN THE TWO-YEAR COLLEGE

CURRICULUM

Ehzabeth Q. Espadas

Department of Modern Languages
Wesley College

The two-year college setting has all of the difficulties of
the four- -year institution with several distinct or exacer
bated problem areas: The two-year college, unlike most
senior institutions, derives the majority of its student
population from the local area. When it is in_a major
urban area, its diversity is guaranteed. But stimulating
interest in forelgn languages and_cultures in- the rural and
smalltown atmosphere; characterized by a low degree of
global awareness, is a major challenge and requires a
deliberate strategy on the part of the faculty to achieve a
modicum of success.

__A second notable difference between two-year- colleges
and larger institutions is observable in the profile of the
typical student. Two-year colleges are often the choice of
the shy, SdCié"V and emotiorally immature student who
is reluctant to study far from home and family: This type
of student is often a “late bloomer,” a characteristic that

may be compounded by a less than ideal high school

background. A significant number of these students come
from high school tracks that are not truly college prepara-
tory. Typically, therefore, first-year language classes con-
sist pnmanly of true beamners W1th o prevxous forexgn

10
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role in mtroducmg these students to a suBstantrally neg-
lected dimension of their education.

A third problem encountered at two- -year colleges de-
rives from the nature of the institution itself: Many two-
year colleges both publlc and pnvate have seen in recent
1ncreasmgly technical and vocatlonal program of study,
long a major component of the ‘two-year college. A quick

review of the two-year curricula in my institution re-
vealed that other than the llberal arts transfer program

requrred a two-course ﬁrstory sequence (whlch couid be
chosen from United States history or western civilization)
and offered their students 6 hours of free electives over
the four semesters. This is an extremely critical issue to
the whole problem of forelgn language and international

study, as these fields require a significant investment of

time to reach reasonable proficiency. Even when the sti-
dent comes with two -years of high school study, it is

necessary to study. foreign languages far beyond the six
elective hours. Ideally, we of the hiimanities faculty in my
college would propose an amplification of the liberal arts
base: Practically, we are outnumbered by the 40 perciit
business block, to which anti- foreign language elements
from _social scrences natural sciences and mathematics
add thelr support to vote down such measures.

can be subtle but effective. It mxght for example take
place behind the closed doors of the advisement process.
Because so many of the faculty are opposed to any
increase in foreign language study, the solutions must be
very indirectly achieved and will be very gradual in com:
ing: The crux of the problem of expansion of international

11
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Studies éri'd study ébroad opportunities is'l tﬁéﬂ' tﬁe

tudes toward the mternatlonalxzatlon process When the
ma]orlty of the faculty can see the benefits of such expe-
riences, a climate is created for encouraging multicultural
study in all forms.

Neither our new. emphasxs on mtematlonallzatnon nor
our problems as a two-year college are unique. In an arti-

cle in a recent Chromcle of ngher Educatron (Apnl 24

both American and forelgn edueatlonal establxshments
were enumerated at that meeting, including the idea that
the community-based model of education could be of vast
usefulness in developing countries of the Third World as
they seek to educate their burgeoning populatlons The

need for international exchange to occur on the "mass
level” in addition to the current “graduate elite level” was
also a major topic of conzern: S

‘The two-year college has, then, a unigue role to play in
the educational arena; not only in the United States; but
throughout the world, and this role can be realized
through efforts such as ours to internationalize the cur-
riculum. The following paragraphs outline several major
issues as well as some suggestions, based on my own
experiences; which may alleviate their impact.

1) To address the mterrelated problems of the erosion
of the liberal arts base and the tightly-restricted voca-
tional curricula, we are iniriating several different ap-
proaches in the realization that we cannot reach all the

students through a smgle, broad effort under current con-

ditions. First, we are working to raise student and faculty

12
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awareness tﬁrough a long -range effort to mternatmnahze
the curriculum.

This project was spcarheaded by foreign language and
httméﬁltléé faculty, but now attracts interested colleagues
it Business, Social Sciences, Computers, Continuing Edu-
cation, and so on. Having grant monies available for
faculty development purposes and for small projects stim-
ulated interest among the mildiy-committed: Thus, we are
slowly gaining support, if not among all, at least among
some of our colleagues in other divisions: We are estab-
lishing links through interdisciplinary programs, ranging
from a foreign film series, to talks on global issues such

as Hungtr or Nuelear Weaponry

1tY: Engllislt instructional medxum and geogl‘apth proxim-

ity that does much to contain costs. Often students who
study for two ‘years at_a community or other two-year

institution and then transfer to an upnerlevel program
have generally niot been able to meet the _Tequirements of
study abroad programs. Oui <xchange program is designed
to a.low students from both mstltutlons to progress nor-

to be a an excellent tool for recruitment and Tetention at
Wesley, and the student participants from both schools
have been outstanding role models for their classmates.
Our first two participants both won large scholarships to
senior institutions to study international relations after
their experience as exchange students at john Abbott

College.

13
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2) Wesley College takes severai steps directed at the
soc1ahzatron and academic maturation of the "late bloom-
These measunes 1nclude smarl classes, 1nd1v1dua11zed

tems a specxal freshman onentatlon course dunng the

students who fit this general prohle chose the General
Studies curriculum, a broadly-based but unfocused pro-
gram requiring 12 hours each in Fine Arts, ‘Humanities,

Social and Natural Sciences and Mathematics: We have
undertaken a bold and perhaps somewhat nsky step 1n

will reqmre either elght hours of forelgn language study
or- three specified globallyfocuced humanities and social
science courses [nine hours). It is hoped that more stu-
dents will choose to fulfill thls reqmrement through for-
requrred to de so in the Liberal Studles Transfer or who
could elect to do so under the Generzl Studies program.
This change could increase our potential pool of language
learners considerably, as the General Studies curricuium
at times has reached 20 percent or more of the student
body and the Undeclared Major is expected to follow the
same trend. We feel that the new structurc will be doubly
advantageous to_our students in that i. places emphasis
on global awaren=ss and on imore structured requirements,
a trend at many senior institutions today. While onr
changes parallel the four-year. colleges’ the goals are
accomplished in the more nurturing and supporting envir-
onment_ of the_ two- “year college, which will ultimately

benefit the students in their develcpment:

~ 3) Through the efforts of our Committee on Interna-
tional Study, we were able to target foreign student
recruitment as a hu,h priority when the Lorg-Range Plan-

14
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ning Team made its recommendations. The recruitment of
foreign students has proved an effective means of diversi-

fvrng the student body In the past two years we have

enrollment in our regular academic programs. This is very
different from our previous earollment which numbered

only one or two students per ycar.

In order to recrult forelgn students we are utrlrzrng both
abroad to help us in drssemmanng mformatron to poten-
tlal students In addmon, we have ~made contact with
vantage of our proxnmxty to Dover Air Force Base. Through
our membership in the National Association of Foreign

Student Advrsors we have been able to mcrease recrutt-

the 7I7Jn1ted States that flts their personai and academtc

needs. Here, our image of “Main Street America” can be
tiirned to an advantage as many foreign students prize a..

authentlc expenence of our country

of 1ntematlonal students from Hlspanlc and Francophone

countries is their positive interaction with American stu-
dents in the foreign language classroom. Not only do they

pe:sonalize the culture they represent but they are most
helpful as 1nformal tutors. There has been a dramatlc
recruitment because of the posltrve rmpact these students
have had as academic role models in the classroom as
well as their_contribution to enlarglng our student body
in times of shrinking pools of college applicants.

4) The last ma)or elernent on our attack 1s cumculum
development at home. Diring our selfsstudy for our
National Endowment for the Humanities Consultant Grant

15
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(1982 1983), lt became apparent to us that our cumculum

was woefully neglectful of other cultures. We initiated a

two-pronged approach: the creation of a limited number of

new courses examining different areas of the world; and

the addltlon of globally ‘ocused c'orn'ponents in vanous

funds and new hii’ii’ig, that both Modem I:anguage faculty
members have broadly-based backgrounds through the
Ph.D. level that include preparation in the social sciences

a5 well as hiimanities. I developed a 2-semester sequence;
history of the Hispanic World, and my colleague, follow-
ing a summer of study. in C:nada; will offer an Introduc-

tion to Canada, that will also be required for subsequent

participants in the John Abbott excha. 1ge. Because of the

new courses developed in the social sciences by humani-
txes faculty, commumcatlon and t1es between the two d1v1-

relatlonshlps thh that dxvtsmn,, that ‘had dlstlnguxshed
1tse1 in recent years as “anti- language inqumes ‘about

increased. The decline ot negatzve attxtudes on the part of
advisors should aid in making more of their students lan-
guage 1eamerst

guage enrollments also come e from busmeﬂs stiidents, who

typically are from the large Eastern citiss and who are

morz aware of the Hispanic and other foreign language

residents and their importance for business interests. Two

years ago 1 dcveloped a course in business Spanish to tap

this source, together with specialized. courses . aimed at
other divisions too: medical-scientific Spanish for the
Nursing Program (our strongest curricilum) and Spanish
for the Human Services, aimed at both Social Sciences and

16
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ducanon I have been graufxed by the strong motivation
that these students have displayed as language learners; as
well as by the gradual increase in enroliments. Since ther,
cach year one or two students have also decided to take
the standard second-year coutse (normally taken by Lib-

eral Arts s students) as an elective; giving evidence that

this is another. avenue to reach potential language leamn-
ers. The groundwork is also being laid for additional insti-
tutional exchanges (faculty and student) as well as for

student internships both here and abroad that will focus
on global problems.

Desplte the dlfﬂculues I believe that there is a need for

creative approaches to international studies at the two-
year college level and significant benefits to be derived.

The steps I have enumerated are practical, achievable, and
labor-intensive, but perhap. more importantly, low-cost:

Through them, we aim to contribute to ‘the personal and
v.ademic deveiopment of our students in order to ssrve

them well as they move on to other i institutions of learn-
ing and to the various walks of life:



THE ROLE OF THE

ADMINISTRATIVE DIREEIOR IN
A SUCCESSFUL YEAR ABROAD
PROGRAM

Armando Gonzélez Pérez

Department of Foreign Languages
and Literatures
Marquette University

In 1984 the Marquette Study Center celebrates its _ 20th
anniversary as a year- -abroad program. I have spent the last
11 years at Marquette Universitv worklng in the pro-
gram’s development, both as Resident Director in Madrid
and as. Admlnlstratwe Dlrector at the home ‘campus in

Admlnlstratlve Director, and various ways to present a
year-abroad program to prospective candidates in a shrink-
ing market. .

The Marquette Umverslty year- abroad program began
its operation in 1965 when it joined other American uri-
vers1t1es at the sprawlmg Madnd campus Thrs _consor-

tense is known today as Las Reunidas and 1ncludes a
number of colleges and universities, both public and pri-

Let us consider- the phllosophy and recrurtrng methods
which have contributed to the success of the Marquette
in Madnd program We feel it important to limit enroll
sonal contact with each student. To do this, however,
adequate staffing is imperative: In our case, full-time
sécretaries on the home and foreign campuses, working

18
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closely with each director, are essential. Our year-abroad
prugram has its. headquarters at the College of Philosophy

and I:etters on the ‘campus of the Umversrty of Madrld It

completed two years of college, but a limited number. of
sophomores and seniors are welcome if their schedules
perrt. Regardless of the student’s academic year, he/she
wrll be fccepted wrthout completmg a course béeyond
Moreover the program is not restrlcted to Spanish majors.

_ The cumculum mcludes the 35 courses offéred by

science, music and llterature In addition, six courses in
rellgmn and phrlosophy and. two language courses are

rards WIthm the regular university system. All classes are
taught in Spanish by professors from the University of
Madrid. Most students carry five three-credit courses per
semester. They must take a minimum of four three-credit
courses from our cumculum,

low academic standards and polxcy wlnch ‘Exist_on the
home campus in Milwaukee. Credits earned are Marquette

University credits, which are then transferred to the non-
Marquette students own universities.

- We have had the challenge of escalatmg costs and yet
remain competmve To be fmanclally solvent we need a
students per semester.. Our spnng enrollment is usually
larger than our fall enrollment.

There are various ways to increase student appllcatxons
Recently we have begun to allow students to attend for
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one. semester tﬁougﬁ we encourage a full year Many stu-

dents however prefer to attend for one semester due to
ations:. Students dont reahze th"t loans often cover year-
abroad study. Thus, they are encouraged to check the
loans which are available; inciuding the Guaraiiteed Stu-
dent Loan, the Pell Grant Or various state funds such as

Program for minority Spanish- speakrng candrdates at Mar-
quette. Many hispanic students are. eager to study_abroad

but need to be mformed of the opportunmes that exist: A
ianguage majors To recruit them the Admrnrstratlve
Director needs to have a close working relationship with
other departments in the home university, especially his-
tory, sociology, political science, and business administra-
tion. After studying abroad, manv non-language majors
have enough credits to complete 2 double 1 major.

How is one to reach all these prospective candrdates?
There dre various advertrsrng methods. Fortunately, the
two-year language requirement at Marquette, which was
never dropped, adds to the pool of our own Spanish

majors to form an immediate group ‘of candidates at the

home university. However, with decreasing enrollment
and the deslre to have around 70 students in then program

Language nght sponsored by many unlversltles and col
,eges rn the Unlted States IfI cannot attend 2 program to
good number of flyers and brochures !

In_addition to the Forergn Language Nrght on_our-own

campus, we also have a reunion of our ex-year-abroad stu-

20
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dents several times a year 1nvuing prospectlve candldates
from Marquette and nearby colleges These former stu~

magazme Hxspamar We advertise exclusrvely in Hrspama
as it has been the most effective magazine for disseminat-
ing our information..

_Our. computenzed marlmg list is an 1mportant recruit-

ment tool. However, we have reorganized it so as to gain
financial savings. Formerly, we sent out four or five bro-

chures to 'he same mstltutlons Now, we respond to

department heads and study abroad advrsors
To save printing costs, we have enough brochures

prinited to last for two. years. We state the present cost of

the pxogram and esttmate the cos' of the second year

for cvery vear to Reep students. abreast of current changes

which is much less expensive than the brochure.
- A final source of candidates is high school Spanish stu-

dents. By talking to them, the Administrative Director not
only reaches future year-abroad candidates but also pro-
vides excellent public relations fcr the language depart-
ment and university as a whole.

In addition to the above mentioned candidate : sources;
Marquette has an informal understanding with several
other universities who have no program but whose stii-
dents have been Marquette ycar-abroad students for sev-
eral years and have recommnended the Madrid Study Cen-
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ter very hlghly These institutions encourage . their stu-

dents to study abroad with Marguette: Qualified students
from these schools need only a letter froin the department
chairperson for acceptance. The arrangement is informal,
but has been most beneficial to Marquette and also to the
other schools

cne\.k -up, insurance. covexage data, and parentai consents.
These forms must be returned to the Milwaukee oifice
befare final accertance. ,

The student also receives 2 hbusing f """ Whi'ch must

apttons mclude hvmg w.th a famlly, or in a pensxbn or
apartment. If the student chooses a family or a pension,
the Madrid Program Secretary will arrange this housing.
Apartment living is not encouraged, and if students
choose that option they must be. responsxble for finding
their own housing. A student who chooses an apartment
mrist be over 21 years of age or have written permission
from parents. Students may also live with friends or rela-
twes, provnded they have parental consent

smnally accepted students are gwen two weeks to scnd
the Milwaukee office a non-rerundable $100.00 check: If
the stident fails to send the check, he or she is dropped
from the program.

- When provisionally accepted éziti&i&étéé pay. the $10000
they receive a generdl information packet three to four
months before their academic session: This includes travel
tips, banking hints, passport information, behavioral guide-
lines, and descriptions of the program and of Madrid. Also

22
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included are the Madrid Study Center office address and
telephone Vnumber as well as the home telepkones and
addresscs of the Resident Dirsctor and the Madrid Pro-

gram Secretary.
One_or two mo*lths before dcparture students receive

fmal fllght mformatron acadc'nlc calendars course svHa-

group_at thc ngen departure date and select either a spe-

cific or open return date. Students who choose the group

flight are met in New York by the Administrative Direc-
tor who helps with any problems and gives a pre-flight

orientation.
_Upon arriva! ot the Madrld a:rport Eﬁe group is met by

the Madrid Resident Director and Program Secretary who
take them to a colegro mayor or univessity dormitory
wherc Lhey receive a four-week orlentatlon program before

*olegxo mayor has beer a kevstone of the program as stu-

system.. Tuu is also a time when the group becomes

cohesive: The emphasis on a personal program has helped

keep our attrition rate low. After 20 years of operation

and. thousznds of students, we have had only a few stu-
dents who have not been able to complete their studies

abroad.
Besp)fe the success of a year-abroad program, the admm-

istrative director on many campuses must constantly jus-
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tlfy the program's existence.. On our campus, there has
been total support from faciilty and administra:ors. How-

ever, the battlc 2gainst constant tuition iuCreases con-
tiniies, - _— o

In conclusmn, the adm""Strative director on the home
campus has a double role: First; he is a "P.R” man. always
seekmg new w°ys te present hlS program, especmlly in

administrator who must keep studert tum«m as low as
possible by running a cost-effe: btive program.

- Hopefully, this article has providea some new avenucs
for you to explore in your owr: programns as you function
on your home campuses.

"4




GPPORTUNITIES ANij ,,,,,

STUDY ABROAD PRBGRAMS.

INSTITUTIONAL, FACULTY AND

STAFF COMMITMENTS AND

SUBSIDIES

James A: Van Fleet
Executive Director
Intematzonal Studies and Programs
University of Louisville

Alistair Cooke once observed that, “in America, there is
no free linch.” A varistion of this lesson might state that
“fer American colleges, there are really no free or low—
priced wholly selr-fmancmg stady abrosd programs.” In

truth, every program incurs costs, some measured and

mary not. Objectively speaking, study abroad is generally

a more costly venture than. taking a comparable numier
of credit hours au a home c campus. Nonetheless, colleges
and faculty appear to be - willing to promote these activi-
ties, perceiving the benefits to be worth the cost, within
certain limits:

This commentary w111 deal w1th certain aspects of

opportumtles and constraints in financing study abroad
programs in order to facilitate the ‘understanding of the
limitations of an institiition in sharing the financing of
study abroad. At the same time, I would like to explore
some approaches which can rediice measured costs in
order to enable the broadest possxble participation in pro-
gram financing.

One point of departuire is the issue of a col‘egco inter-

est in and committment to assisting study abroad pro-
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grams. This is very much mterrelated with basxc pﬁllo-
sophies as. set_forth in_those documents which indicate
what, if any, role an international dimeasion should nlay
in the general educational mission of a university or col-

lege. While so fundamental a_point. may secm hardly
worth menuomng, in fact an mtematxonal dxmenexon 1s

issue, tco broad 10 > conclude that aH academies are, by
thexr very existenice, well-disposed to be mtematxonally-

The mdxfference to a‘l thmgs mtematlonal on the part
students and sometimes faculty as well, can be disconcert-
ing, if not maddening. Against this background, how do
we see an institutioral, faculty and student support for.
and fmancmg of, study abroad efforts? What are the bene-
fits which accrue to each; and how are they perceived and

evalua :d?

i

takes an active role in motxvatmg faculty, they, in turn,

are in the best position to exert influence on. students to
overcome indifference to things international and to moti-
vate them to think in terms of study and living experien-

ces abroad.

Assuming that an environment conducxvc to. s:udy

abroad programs -can be .reated what are the respectxve

studenfs in , shared responsxbxhtxes for their fmancmg?
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up a framework in wlilcll it endorses overseas study pro-
gram efforts ensures thelr legal standmg, prov:des certain

cerned, guarantees no conﬂlcts of interest across the insti-
tution, and creates some agency relatlonslup mvolvmg
one_or more individuals, professors or a campus officc.
Beyond this, the administration may proffer secretarial
services, staff time, a study abroad officer, faculty release
time or some other direct subsidy or salary benefit which
is suppomve of rhe study abroad effort

adrmmstratxon the colleges fmancnal :ud system may be
tapped to offer as much assistance as possible, ‘possibly on
3 preferentxal basis; to students going abroad; and scholar-
ship monies may be set aside specifically to help those
whose financial resources may not be adequate to meet
the costs ultimately charged: These underpinnings of
study abroad effort are not financially taxing for a univer-
sity;, save where staff support cxpands into an entire ofiice
system:

- One. other element of support, which can be a _criicial
issue in overseas studies, must be addressed. University
administrations control tuition, and generally speaking,
have within their powei the ability to waive tuition 2nd

fees; or to allocate it in ways which may be supportive of

overseas study programs. Perhaps more than any other

aspect of financially feasible study abroad programs; tui-

tion considerations can determine the success or failure of
an effort

Small cclleges WlllCll are usually private and hlghly
dependent on tuition revenies. may not be in a position
tc waive such. One approach to this dilemma is to allow
a student to enroll in a foreign institution, paying his
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regular tuition » his home college while that college
remits his f- - abroad to the overseas university. This
arrangement . __ pensates. the home college for granting
the f:rEdits Whrch 1t does for less tultlon than would other—
port and mstructlonal obllgatlons for that student whlle
he is abroad.

- Likewise, a umverslty can reduce tuition or grant some
form of relief, again based on the two factors that the
student is not physically present on campus, and that
credit is, nonetheless; 3 given to the student. .

~ A third possibility is the collection of tuition, but set-
ting aside those reveniues for the use of the program over-
seas: A fourth possibility would provide that tuition be
waived entirely, allowing a program to be built at a lower
cost. In both instances; the lii'iiVéi’SitY 'gran’ts the credit
hours; based on the argument. that no on-campus facilities
or faculty resources are utilized while students are abroad. -

It becomes readily apparent that the tuition issue is
probably the most substantial contribution a university
can make in supporting overseas study programs.

- Perhaps second only to tuition in support for overseas
study programs is faculty input. Faculty members who
serve as the directers and instructors of our efforts over-
seas do so at consnderaBly greater cost than is usually

time and effort which program dlrectors put. into the

planning and conducting of overseas studies; goes; for the
most part, “unrewarded.” - ,

That word is not used looeely for several reasons. in the
fxrst mstance some faculty recerve only enough money to

grams abroad. Others m may receive a flat honorarium with
expenses. And finally, those who are able to negotiate
with their departments, colleges or central administra-
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tions, may get a s’ ry for courses taught commensurate
with on-campus ac  nting for extra teacﬁmg loads or the

like:

But more mterestmg are two elemen,s m faculty sup

pensated monetanly nor even recogmzed in most cases, at

all; and the oppertunity costs incurred by a faculty
member who could be less selfless, devoting any free -time
w_ producing journal articles; a theme which merits

further consideration.
Our academiic reward system supposedly is based on thc

tnumvrrate of teacﬁmg, research and serv1ce It is often

research than _on the remammg two. Brrectmg overseas

study programs falls squarely into these two categories,
and young faculty members are prcaably not utilizing

their time prudently by foregoing a summer or a semester
doing research for a refereed ‘.mcle ora book to accom-

inémbers mvolved in 1 research face the dilemma of time.
Opportunity -costs for all faculty members exist in one

form or another, and insofar as they do not represent the

optimal use of time for that individual, they do represenit
direct faculty subsidies for the study abroad programs in

question.
Is is especially mterestmg to note that a Professor’s rea-

sons for participating in _a particular program may not be,

in an economic sense; entirely sound. Certainly programs
abroad allow the language professor the opportunity to be

immersed in the 1d10m, catehmg the latest twists in an
ever-evolving tongue. One cun reacquaint oneself, too,
with other dlsclplmes such as history, political science; or
sociology as well as touching base with those colleagues

abroad with shared interests. But aside from these en-
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couinters which are hécé’ssariiir ‘brief, the likelihood of the

obllgatrons to students in. the overseas. study programs

Consequently, as a professionally enriching experience, a
faculty members time spent abroad as- a director or
instructor does not constitute optimal use of same:
Indisputably, the contributions of the faculty are central
to the success of any program. abroad. Their inputs, while

not measured in monetary terms, wiil determine the suc-
cess or failure of most efforts, far more than the monetary
contribution an administration may make. Outside of pro-
grams at the largest institutions which can be somewhat
rmpersonal ‘most study abroad programs are closely lmked

abroad efforts but rarely, 1f ever, is ariy attempt made to
well divided workload perhaps on a per-partrcrpant basrs
amongst all programs. To attempt tc do so might be non-
sense. Some _activities, as experience demonstrates; are
more easxiy planned than others, falling into a rathe: rou-
tie pzttern for countries such as Spain, where the availa-
bility of housing, transport and other support systems.are
highly predictable year to year. Such is not the case in
developing countries, or in others like China, where
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somehow everythmg may 'vvul’k out in the end but toward
that goal there is a never ceasing struggle to see that it
does by the staff at home

support units: it is something the institution ought to do
It is only rarely subject to 4. budget office’s accountability,

beyond explaining some vague ratio of persons traveling
abroad per staff member. In a few instarices where over-

seas study offices are entnrely self-financing operations,
and result ntiy busmess hke orgnmzatlons sucii s Syra-

neither justxfy nor support such an exercrse Nonetheless
these staff commiitments do constitute an important sup-

port and subsidy for study abroad programs, representing a

'hxdden cost’ whrch they incur.

economic analysxs of study abroad programs shows staff
and faculty costs to be so high why do university admin-
istrations and legions of faculty members bother with
study abroad? :
It has been lmphed that some students are unapprecra-

seas travel and resrdence are edged out by other pnontres
Those, however, who do "sample the water”. usually
develop a thirst for more. Faculty members who put so
much effort into making an institution’s study abroad
effort work, -and work succeszully, usually are not finan-

cially rewarded, or even recognized by the system for their
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govemor Ierry Brown, therc xndeed are psychlc rewards
for those faculty who are the ones responsible for opening
the vistas of students through study and travel abroad.

i
Having established that there are real and economically
accountable inputs to study abroad programs by adminis-
trations and by faculty, we can turn to some of the issues
which the students will confront; that is, the charged
direct costs for a program, how they are tabulated and

how they can be ameliorated.
Firstly, a college or university can seek association w:th
an existing consortium which operates established pro-

grams abroad Countless groups exist m the Umted
whose interests are akin to yours is not dxffxcultr Mem-
bership usually 1nvolves a fee, sometimes_ substannal but

which also collects the fees. Thls arrangement has the
advantages of assuming the risks for -a _university inter-
ested in entering the overseas study arena, but it has its
costs in temls .ot low levels of faculty partmpatlonl and

the student may not be low, all thlngs consxdered and
unless there is a special statewide or regional character to
the consortium, tuition or other_ support from the home
institution may not be forthcoming.!

Secondly, one can seek partmpatlon 1n ~an overseas pro-

Council on International Educanon Exchange (CIEE). While
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providing many financial advantages, 2 major drawback
will be the iiiétii:titidii'é need to arrange for credit to be

granted: However, an organizational framework such as
CIEEs can be easrly meshed wrth an 1nst1tutlons promo-

own.”
_Thirdly, an institution can develop its_ own. programs for

study aBroad and whenever poss:ble agree to coordlnate

achleve economies. of scale. Clearly, followmg this ap-

proach 1mpl:es a commrtment of faculty tlme pos51bly

scribed above requxred of the admrmstratlon to ensure a
financially feasible program. This approach is likely to be
most _ successful in the small to medulm ste umvers:ty,

be the least since the control over planmng and carryrng
out all overseas activities can be scaled to whatever a
well-kiiown institutional _constituency can afford. A reas-

onable amount can be included to cov: r certain overhead,
operating and promotional expenses, as well as faculty per
diérn and honorarium, where no provision is made for

If a given college is not llkely to attract more than ten
or so students for a program in a given country, by coordi-
nating with another institution in similar straits, it might
be poss:ble to_work: abroad Jorntly, sharing whatever
benefits accrue througli economies of scale with twenty or
more program pamc:pants Nelther lnStltuth'l sacnﬁces
higher levels of faculty lnvolvement and pamcrpauon ard
the ability of an institition to tailor programs to suit the

peculiarities of one’s own student constituency.

w
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some economical oOverseas activities that offer more
potentlal for expanding college efforts abroad, with advan:
tages over traditional study abroad programs in certain

can be developed through the Work Exchange Programs
which have been in existeice in one form or another for
thirty years. They involve a strictly reciprocal exchange or
college students with an institution or community, with
students from each locale being placed in low but- ade-
quate paying jobs which cover living expenses. The bene-
ﬁts of the Program mclude culturar and language enrlch

tlcket Credlt is based on language skrlls development
‘There are various internship opportunities which exist
for American students.in several European countries; with
useful placements in the fields of study of those students.
Consequently, a political science student may . work in the
Houses of Parliament, arranging credit for this, while a
business student is_ placed in a German bank. Highly
professionally-attuned internships exist for students in
business and engineering, which require the formation of
chapters such as the Intemnational Association of Students
of Economic and Commercial Studies (AIESEG) and IASTE
on our campuses
on a one-tor-one basis with academic institutions abroad;
In each case; the student pays his own on-campus costs

and recelves credlt for studres aBroad t‘ﬁen exchanges pla-

Thrrd where a unwerstty does operate its. own programs

and is able to generate a sufficient profit margin to cover
losses in Some countries, those profits can be utilized to

34

a7



O

ERIC

Aruitoxt provided by Eic:

T

— ——— Study Abroad in the Eighties

éfféi ;,:;sia scholarships in the following year to students

Addlttonally, the fun:ls can 1 be used to offer cutnght year-
abmad s:hblurshlps which is the case at Iousvnlle, or

where; for example, aVChmese student would have to have
some additional funding to carry oiit an exchange with
the People’s Republic:

Last, it should be mentmned that somie institiitions
have travel offices on their campuses; and a variation on

that theme can produce rather astonishing results for a
centralized unit which has responsibilities for overseas

study _programs. Spccxhcally, _operating at_ an _average

commission on travel bookings, colleges of just a few
thousand students would probably incur enough reimburs-
able air travel costs to consider establishing a centralized

campus travel service. Very low equipmert costs are
involved in such operations; so it would not take much

more than a respectable portion of what a university pays
yearly for reimbursed faculty air trivel to sta¥f an entire
office, utlllzmg profits to assist student travel abroad and

mynad ot‘ier mtematnonally-onented program'* whlch sut-

travel unit to secure all umversxty needs is not new nor
revolutlonary, accnrdmg to the Chromcle ef Hzgher Educa-

.pp 23 and 25) it is slmpiy necessary to cnver all costs in the

cially at a time when we are all told to do more for less.
I

As a final note, we all recognize that few academic
institutions are willing or able to greatly subsidize over-
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seas study programs Beyond hmlted staff txmc allocatlons

imore of their own time and effort to ensure the broadcst
possible participation in studies abroad. Any schemes that
make this possible are to a faculty’s credit and certainly,
to the student s beneﬁt

institutions which support study abroad provxde an insti-
tution and its students with programs whose benefits do
indeed exceed these “costs.”



FINANCING A STUDY ABROAD
- PROGRAM:
ONE COLLEGE’'S APPROACH

Director, Marist Abrocd Programs
Marist College

cxal axd Marist College in promotmv the studv abroad
programs, tries to limit the attention paid to overriding
monetary censiderations. Most students come from homes
where the decision to attend a private college is a major
financial one. Often enocugh; the initial th'ought of them

attending an institution of higher learning in a foreign
land seems, if not extravagant, at least beyond their

means of fundmg

sectanan, hberal arts mstnutxon for men and women. Sxt
uated mid-way between New York City and Albany, the
college _accommodates over 3000 undergraduate students
and more than 400 graduate students. B
Marist College awards Bachelor of Arts degrees i 15
majors; Backelor of Science_degrees in ten majors, and a
Bachelor of Professional Studies in one major. In addition,
Marist offers the Master's degree in Business Administra-
tion; Computer Science, Community Psychology; and Pub-
lic Administration.
~Marist College is a faitly recent addmon to the ranks of
institutions of higher learning in the United States: The
college was established by the Marist Brothers, a Roman

Catholic teaching order of men, fer the purpose of provid-
37
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ing for their younger members undergraduate training in
the Liberal Arts:
- In 1967, the Marist brothers deeded control of tbe col

lege to an independent lay Board of Trustees. Laymen had
previously been accepted into the college in 1957 and
woitien were permitted -to enroll in 1968. The graduate
programs were first established in 1972. Today, the major
fields drawing the largest numbers of majors are those

career-based programs in business studies, computer
science and communication arts. Almost 40% of a stu-
dent's program must contain liberal arts courses. -

_ The aforementioned information is given as backgrQUnd
in order to better understand the financial climate in
which Marist operates, and in which the Marist Abroad
Programs take their rise. The mcnme generated by the
college is termed “tuition intensive.” For 1985-1986, the
operating budget of the institution will exceed 34 million
dollars. On the other hand; the collcge total endowment
fund is approximately 2% miliion dollars. Some 85 percent
of the students attending Marist College receive 11 mil-
lion dollars in financial aid..

_ Founded in 1962, the Marist Abroad Programs encour

age quahﬁe& stuaents to pursue courses of study in a for

year. of callege Over the. years students enrolled in these

programs have had the opportunity to live and leamn in
mariy countries of Europe, Africa, Latin and Central Amer-
ica, as well as in the Far East.

Since the foundation of the programs in - 1962 ‘ofe
important consideration has been that the eollcge would
Bbsr gmay éBrdé& prbgrams rhar wuuid strive to srimulare

the partrcrpants chosen for tﬁese umque experlences
Marist neither rents nor does it own property overseas,
nor does it employ at home or abroad a full-time staff to
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administer the programs Costs generated by Lhe programs
are met by a student application fee: The college does not
view the prograins so miich as reverile- producmg, but as a
commitment to foster and provide for its students oppor-
tunities for growth in global awareness. It should be noted
that the institution does not operate any formal patterns

of exchange with foreign colleges and universities, al-
though foreign students are always welcome to follow

undergraduate or graduate courses at. Marist. During
1984-1985, Marist had a total of 52 foreign nationals
enrolled iii it§ various programs of study on the home
campus under the direction of a faculty member who; in
addition to his teaching duties, serves as Foreign Student
Advisor.

- The Marist Abroad Proi’rams from their beglnnrngs have
been viewed in a Very cost conscious manier. Thils, the
college endeavors to keep the total cost of the year abroad
as far as posslbie at rhe same Ievei-—or beIoW——that of rBe

Marist for the academic year 1985-1986 wrlI be $5796
whlle room and board w111 come.to ano.lier $3560 for a

expense needs would increase that flgure Well beyond

$10,000.

When calculatlng the total cost for the ycar aBroad the
college takes in‘o account the student's round-trip trans-
portation, lrvmg .arrangements, . tuition_ at the overseas

sites, an estimate of six to eight weeks vacation and
travel, -leisure-time spending and the Marist Abroad Pro-
grams fee. For 1985- 1986; this fee will be $1360:

it s’h'o’llid be noted that Whatever grants in-aid that rhe
ful 'y portable w1th the excepuon of work- study programs
Hence the Marist fee of $1300 could be reduced still
more if one considers such grants as Marist scholarshlp
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awards; room and board rebates, TAP and Pell grants that
would come to the student as a matriculating major at
the institution.

_In any given year, some 56 to 66 Manst students begln
the apolication process during the course of the fali

semester with approximately 25 or so st. dents actu“lly

golng abroad Manst does not sponsor sxngle semester
summer stufly travel | programs

At present, the Marist Abroad Programs are llmlted to
Marist students;_ although exceptions._ have been made_in

certain circumstances particularly in foreign language
placements These programs are admxmstered by a faculty

the college is also on a part-time bas1s In situations over-
seas where and when advxsable, a part-time Pesident
Director may be employed to assist the Campus Director
in the administration of certain placements )

) To be elrglble for selectxon for these prograrns the col

didate 1nd1cat1ng how and where he or she hopes to
engage in overseas study. and three letters of rec .ommenda-

txon from past lnstructors ln adchtxon, in order to ascer-
ing experxence candxdates are. mterv:ewed by membe.s of
a commlttee COnsrstmg of faculty as Well as students Who

of this screemng committee is not only to Ju&ge 1ntellec-
tual ability by a review of courscc taken and grades
achleved but ilso to evaluate the emotional fitness of
prospective paiticipants by endeavoring to explore those
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occasions in life in which adaptability, self-reliance, and
sensitivity-to others have madnifested themselves.

- Once selected, the applicant follows an orientation pro-
gram whlch conef-ntrates upon the nature and demands of

mdnvxduahzed financial pianmng

A student selected by the screenmg commlttee to

dent of Manst authonzed to spend the academ;,c”year
abroad in a specific academic program. Upon return and

upon reception of grade reports and tutorial statements
from the respectlve forelgn mStltutlons these courses are

ieeéidmg and up&atmg the stl'dents transcript by the
Campus Director of the programs and by the Office of the
Registrar at Marist College. .

At the time of the Apnl orlentatlon SCSSIODS the stu-

as well as with Mansts Blrector of Fmanelal Aid in order
to review the participant's financial needs and to deter-
mine the appropriate financial package for the year abroad.

in eariy Iuly, the student reeelves an ltemlzed account of

room; Board and fees mdlcated
In a sense, the financial aid package is determmed as 1f
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the student were remamng at Mans.. From thls total ald

minor medxcal emergencxes Although the student will be
required to pay tuition as well as arrange for room and
board in the foreign countrv, the charge is considerably
less than if the student had remained at Marist. The pro-
gram fee of $1300 plus the insurauce fee of $13, repre-
sents the student's financial obligation to Marist for the

academic year. . ,
In effect, Marist Coli. ¢ awards what amounts to. a
’s'cholai'r’ship for thos& students deemed 'qtiélifié'd to_ be

selected to pursue an academic program abroad. Exper-
ienice has shown that close to 80 percent of Marist abroad
pamclpants obtam some sort of fmanclal ald for thelr col

xnstxtutxons decxsxon to underwnte a pomon of the stu:

leammg cxpenence overseas has, succeeded in attractlng
some. of the best 'and brighteSt at MariSt Those Students

at. the same time eustalmng a qualxty of high academxc
achievement, have been the programs staunchest cham-
pions and spokespersons. o

During the 1985-1986 academxc Year Manst w1ll spon-
sor 23 students enrolled in programs of study in Iceland

F‘uctuatmg, as xt ‘were,. accordmg to the interest and ma;or

Consequently, altﬁougli Marlst has sent two or three
students a year since the early seventies to St. Patrick’s
College in Maynooth, outside of Dublin, in order to fol-
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low courses.in English, history, philosophy, or theology,
for 1985-1986, no student has chosen to attend this ji’fSti-
tutlon Smce the late 51xt1es Marlst has part1c1pated in

Madnd but with the sharp declme in the number of lan-
guage majors in recent years, no student will be studying
in Spain during 1985-1986. When faced with the British

Govemments decrsxon to trlple tumon charges for foreign

the Nauonal,lnstltute for I ;her Educanon, a rapndly-
growing polytechnic in Limerick, Ireland, rather than fol-
low course work at the University of Birmingham; a site
previously favored by several. However, today, with the
stronger, purchasing power of the dollar, students in these
mazjors_are_now chocsing the University of Lancaster over
the Limerick Polytechnic: -

Endeavoring to match a student w1th an institution
overseas that offers a ne'v dimension to his or her pro-
gram whlle at the same ume stnvmg to choose a place-
stant challenge through the years confrontmg the Manst
Abroad Programs For comparlson purposes the schools in
1985- 1986 are glven to substantlate the clalm that over:
seas study does not have to be beyond the reach of mid-
dle i mcome Students

Three will follow a program of sthdy in Commumcatlons
and Public Media at Trinity-All Saints College outside of
Leeds. The cost of room; board and tuition will come to
$4690 for the year. Add $1313 for the Marist charges and
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the cost. nses to $6003. Factonng m a mlmmum of SZOOO

lege, Oxford during 1985 1986 where the basic charges of
room, board and- tuition will cost $5434. Adding to that
cost; the Marist fees of 51313 a minimum spendlng allow

arrives.at a frgure of 59397
Or, consider the two majors in. Gomputer Scrence who
w1ll follow a program at the Umversrty of Lancaster

$4888 for 1985 1980 When other costs of the year abroad
are inclided the total comes to $8851 In two, out of the

and tuition charge oL e home & campus of $9350 L

During 1985-1986, Marist College will permit 23 of its
students to study abroad. The total tuition costs realized
By the institution wrll not excccd 329600 and rnlght be

pald as. well as part of the salary of the Programs secre-
tary. The 1985 1986 operatlng budget covenng pnnt;ng
etc,wrll be $7500 ,

_.In_sum; the Programs are not concewed s money-

makxng proposrtzons by *he college whtch in fact coald

board arrange to pay. the cooperatlng school _abroad
directly, and then pocket the profit accruing from the
transactions. Rather, the phllosophy at Marist has been,
and continues to be, to raise the level of global awareness
for our top quality students. For the greater intellectual

and emotional development that a year abroad brings, the

i
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college perm'ts the Programs to just about break ev 5 At

this writing; it is necessary for 20 students to e, - per

year as participants. The decision to host the Programs
solely for the benefit of the students has resulted in a
small, rather unique approach that has enabled these Pro-
grams to be at once flexible, individualized and well
within the price range of the typical middle cliss student
from the greater New York area who, in the main, consti-
tutes the overwhelming majority of the student body.



_FUNDING SUMMER ABROAD _
PROGRAMS AT THE UNIVERSITY

OF NEW MEXICO

Bruce H: Tracy
Assistant Director
Office of International Programs
- and Services
University of New Mexico

The University of New Mexico’s summer programs are
unusual especially. for their. sheer survival in Spain and

Mexico over an 18 year period: How that feat. has been
accomplished makes for an interesting, and hopefully use-
ful narrative in the art of cutting back on the students’
actual cost for participation.

_In a state university such as the University of New
Mexico where the majority of students are from_middle
and lower income families, study abroad rarely presents

itself as a primary educational opportunity. Even so, what
might otherwise be considered as minor savings _adjust-

ments will determine; in many cases, whether or not par-
ticipation is possible at all: Our goal has thus become to
provide programs that cost little more; if not less than; a
similar academic opportunity on the home campus, given
equivalent needs for room and board; books; local transpor-
tation; and other student incidentals.

" New Mexico currently conducts two summer sessions of
its own, one in Almerla, Spaiu and the other in Guadala-

jara, Mexico. With some slight differences, the two pro:
grams are virtually the same; except for the obvious added
expense for traveling to Spain from Albuquerque. The

Guadalajara program offers classes in intermediate and
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advanced ébanish ‘each year. In adaition, ti’ie resident
specralty, such as history, literature, or philosophy. Stu-
dents may also register for special problems courses. at the

undergraduate or graduate level. Each of these courses
offers three semester-hours of academic credit which, upon
completion, are recorded drrectly on the student’s trans-
cnpt at home

Sciences and mcludes a teachmg assistant from the Span-
1sh Department as. well as a full-tlme professor chosen on

fessor acts as on-site. coordmator as. weli as teacher for the
program. In the 1984 rrogram, for instance, a hrstory pro-
fessor taught courses in Latin-American relations as well
as in the history of modern Mexico. Most students chose
to take one language and one hrstory class, thus complet-
ing six semester-hours of credit in the language and his-
tory of Mexico while immersed in the social life of a
major Mexican city for the eight week period.

This eight week period coincides with the same summer
calendar_as that_of the hoive campus in Albuquerque with
one minor exception: In Guadalajara, classes meet four
days a week, Monday through Thursday, for an hour and
fifteen minutes each. The three day weekends are used for
extended periods of study and travel to points of interest
to the coastal resorts, to the highland villages, to Lake
Chapala, or perhaps to. Mexico City. Classes are held in
what amounts to rented classrooms at the Auténoma. The
classroom rental includes use of sports facilities, library,
and consultation from the intercambio Universitario staff.

enhanced by the cultural immersion factor offered by pro-
longed exposure outside the classroom proper. Thus, the

a7
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students and staff frequently plan excursions and social
get-togethers with Guadalajara residents; including shop-

ping trips to the downtown market and to villages in the
surroundmg area and attendance at cultural events in the

city.
Ehglblllty for part1c1patlon m the program 1s based on a

good standmg whlle outside apphcants are reqmred to pro
v1de documentatlon in the form of transcnpts and letters
teachers in thetr aBrhty to complete the program success-
fully. The program frequently attracts teachers from the

from other states who. wrsh to acquire additional language
credits and upgrade their _teaching contracts.. Out-of-state
applicants are particularly motivated to participate because
they are assessed the same tuition during the summier as
are resident students. =

: Students currently pay approxrmately $1000 to $1500 for

ual. Cn the average, the principle expendrtures for the
eight-week period can be broken down as follows:

1) 55.00 - Non refundnbie apphcatzon fee

2) 222.00 - Tuition (This figure is rediiced to 110.00 after
_ the distribution of scholarship monies.)

3) 306 60 Rouri'& trip Aibuquérque/CuadzzIaiara by air

5) 40006 Meuls 7 7 S
6) 200.00 - Miscellaneous expenses, including elective
travel
This budget has been dellberately mﬂated especially
with regard to room and board expenses. Note also that
48
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actual per-student tuition costs are usually cut by one-half
because of the disbursement of “scholarship” funds to 50
percent of the participants. Students who travel by car,
bus, or train will save an_additional 66 percent of the
estimated travel expense. And students are eligible to con:
tinue receiving financial aid diring the summer abroad.
Overali then, and because of the highly inflated Mexican
peso, a student careful about finances can participate in
the study abroad experierice in Mexico for an amount
equal to or less than that spent for accomplishing the
same academic goals at the home campus.

Some critics -point out that it is difficalt to maintain
reasonably good academic standards in a low cost program.
There are, however, ways to absorb costs so that the pro-
gram is affordable to students while maintaining levels of
academic excellence: Instead of charging excessive program

fees to the students, for example, the university can absorb
the program costs in a variety of ways. ,
In the first place; the College of Arts and Sciences

agrees each year to release one full-time faculty member

and one teaching assistant to the Program, maintaining
these staff members on the pavroll for the regular summer
faculty. This means that staff salaries are virtually not a
factor beyond the student tuition. Costs for administra:
tion of the program are absorbed by the Office of Interna.
tional Programs and Services and likewise are not borne
by the student participant. These particular costs includs

printing of a brochure annually, mailing charges for
recruiting, staff-time for supervision of the development of
each applicant's dossier, several information and orienta-
tion meztings prior to depariure; and general planning
expenses. . ] o
A _second suggestion for defraying student costs is

related to 'cléSSr'ojom',ré,h,taliéiﬁéﬁ$e$: Rental for the class-

rooms at the Auténoma is paid for by providing two

Intensive English Institute full-summer scholarships to the
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staff of the Aut’csn”om'a' each sumamer. Each séhblarshiﬁ is

for eight weeks in the university dormrtory in Albu-

querque, insurance;. and full tuition for the Intensive Eng-
lish curriculum. Payment for these scholarships to the
Autdnoma staff is made through a pool of . unallocated"
Offxce The long and short of this provnsnon is that,
insofar as the students are concerned, use of the facilities in
Guadalajara is rent-free and thus students are not billed
for their use.

Thirdly, fees that would normally be charged to the
student—for program administration, publicity; faculty
salarres classroom rentals, use of recreatronal facrlrtres
College of Arts and Sciences, the Fxnancxal Alds Offxce,
and the Office of International Programs and Services.
Even the -actual tuition is reduced because the. Financial
Aids Office will normally release to the  program an
amount approxxmattng one- half of the total per—student
students.

Aside from the financial feasrbrlrty of the program,
there are many. advantages for the students Academlc

d..nts transcript at the home un1vers1ty %) that there is
no problem rising from questions about the transferability
of credit from a foreign to a US. university.

_This pmnt leads toa fourth source of funds to allevnate

ticipation in the program Students may maintain their
financial ard without - interruption because the summer
programs are perceived to be campus-run. Available scho-
larship money reduces tuition overall: Out-of-state stu-
dents may pay New Mexico resident tuition for up to six

ciedit -hours.
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On tﬁe locatmn in Mexico students have the advantage
of four-day class weeks and three- -day weekends, releasing

them to. broader immersion experiences in the host cul-

ture: Counseling services are provided by the staff of the
Autdnoma in. addmon to the use of ltS recreattonal factlx-

ico provnde non-academic support services to the students
both _during extensive pre-dcparture orientation sessions
as well as on-site in Guadalajara. Insurance costs are the
same both in as well as out of the country. In all each
student will not only have the advantage of the same

academic services but will have a_ variety of additional

advantages by studying in Guadalajara as opposed to
Albuquerque for a lesser amount of money.

There are a few differences ‘between the Guadala]ara
Mexico and the Almeria, Spair: programs, but they are rel-
atively minor. In Spain; for instance; classroom and office

space is prbvxded by the Colegxo Umversxtano de Ia Um-

nection of a staff member with members of the Colegio’s
staff (le he attended that mstltutlon as a student]. Of

dent's initial :ost also But otherwise the administrative
and academic support for the program is the same as for
Guadalajara, and the experience of living in Spain for
eight weeks is considered more exotic culturally and thus
worth the differenice in cost to the student who plans
carefully during the preceding year to finance the trip.

~ The University of New Mexico's programi is, like every
prograim, not without its problems The principle concern
surrounds the housing search which needs to be further
aided by the use of services of a real estate housmg agent,
invoiving a fee. In addition, because the academic staff is
always difi=rent, there is little continuity of on-site staff
experience (o support studen.s new to living in a different
culture. And finally (though this listing does not pretend
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to cxhaust the potential problems of a program of this
typel; there is the fact that classes do not integrate Mexi-
can/Spanish students or faculty with American students
and staff as they might if classes were taken under the
auspices of the host institution.

~ In spite of these limitations, the summer session pro-
grams at the University of New Mexico do offer students;
if not the university itself, a very low-cost opportunity to
study abroad. And the adventurous student, planning care-
fully for the trip, may indeed accomplish the desirable
goal of studying Spanish in an immersion context without
the high costs usually associated with quality programs

offered by some universities throughout the United States:
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GETTING STUDENTS FROM PITT

TO LATIN AMERICA 1972-1985

] ,Assrstarrt :D?e:arn? o
College of Arts and Srience
University of Pittsburgh!

can Studies was ,f,,ou,nd;d, in 1964 as an area program of
the new Certer for International Surdies. One of its objec-
tives was to provide the opportunity for undergraduates to
experience. Létiri Aﬁiériéi firéi ﬁéﬁ& 55 iﬁ iﬁaiéﬁéﬁééﬁié

twelve undergraduates ‘were Selectcd to pamcrpate iri

Pitt’s flrst experlment wrth the semmar/freld program. .

could ev-.. " -nclude more students in suBsequent

years. € restrlctrons on funding that were to
affect + as ours for a long time to come; we
now cc ..+ fortunate to have maintained our
pre rre;a iy siave, and we expect it to continiie
fc  uc ..ole future._ We aiso have noted several

advzatag:s. -esides mc -tary ones, in keeping our pro-
gram smal,, ir ~tuding increased opportunities for persoral-
ized attention to each student.

Thxs paper is wntten as an mtroductron to the essentral

establish similar activities for their own undergraduates.
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I. The UndJergradiate Certificate Program

Un'd'e'rgraduaté 'stutiEnts _at the University 'of Pittsburgh
encouragec to apply for the Cemfrcate Program. To qual
rfy for the program students must demonstrate satrsfac-

an equrvalent profrcrency which may be determined
through examination.

Students applying for the semmar/freld tnp activity are
chosen through a selection process that involves personal
interviews and appraisals of previous academic work. All
applicants must have at least one year of Spanish or Por-
tugiiese, as appropriate, or be willing to take an intensive,

ten -credit language course in the winter. term concurrent

ients. Students who still are determrned to have; a recog
nized Latin American component in their curriciilim after
it becomes apparent that they cannot receive the certifi-
cate, may choose to continue adding Latin American area
and language courses. and receive a “Related Concentra:
tion in Latin American Studies:” The requirements for this
are five Latin American area studies courses (one in the

student’s major and four courses n at. lcast two depart-

aetryrty enrollr in a three credit 1nterd,1sc,1p,11na,ry seminar
in the winter term (January-April) preceding the field trip:
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The Db]CCtIVCS of the seminar are; |1 to prepare the stii-
dents for living abroad by introducing materials designed
to_sensitize them to the problems and rewards of cross-
cultural encounters; (2) to presenit materials that will
allow students to prepare a viable rescarch design for use
in the field; and (3 to cover essential aspects of the coiin-
try to be visited, including themes in both the social
sciences and the humanities:

The following abbreviated syllabus includes topics utxl

ized in the 1975 Ecuador seminar:

1L Orzentatzon S
a. Discussion of probIems (pedagogical and those faced
by past groups)
. Personal introductions
. Latin American value systems
. Cultural valiies assignment
. ]oumal and record-keeping: The value of writing things
down
. Oral hzstory ,
. Research in the SoczaI Sciences and Humanities
. Project design ]
. Ecuador: general mformatzon
. Geography
History = .
. Folklore: art and music
. Sociology and social problems:
a. The Church
b. Education
¢. The family
d. Social welfar.
11. The Novel: A discussion.
12 Anth:opo]ogy The Ecuadorécn indian
13. Language and culture
14. Politics and international relutions

h.‘.‘ﬁwa"“‘

n

=) \o:‘po:wm‘c.n W

i
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15. Doing political reszarch :
16. Imn:izration and ti: urbe” riiral d*.‘rﬂ)romy

17. Evonomics, economic development -nd agrarian reform
18. Women

19. Brscussmn of stident proiect desrgns
20. Intercultural usiderstanding -

21. Discussion: Ecuadcrean and US students -

22. The community: dimensions of and Ecuadorean com-
 munity studies

23. The town we will visit: basic duLu S

24. Living in Ecuador, presented by previous pamcrpunts

25. Ldst minute drrangemierits and instructions

faculty memBers and advanced grar uate students with
recognlzed expertlse m th( areas to be covered durlng the

students requested as session leaders happlly donate tﬁelr

sions, to have had renowneda experts on relcvant seminar
topics participate in our sessions.

this part of the course that produces sor e grum-
Dhng among the students since it often seems. xrrelevant

members. requxre, ‘however, that all the students design a
project that will introduce them to the basic notions of
systematic data-gathering, o even the humaunities stu-
dents often find themselves doing interviews and surveys.
It ha, been my experience that there will be even mere
grumbl‘ng (later in the field) if the methodoingical sec-

tion of the seminar is underemphasized, or superficial.
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Snbstantlai readmgs are 3551gned m the semmar and
Giiest _instructors are requrred to assxgn at least some
reading to the studerits prior to their sessions.

Early in the term studcnts are asked to ﬁand in a one-
page paper outlining the major thrust of their research
effort in the field. This coincides with the end of the ses-
sions on social science research and methodology, so that
after the topic has been approved, students can imme-
diately begin workmg on their research designs, with
assnstancc from a faculty advnser of thelr own cnoosmg

the studen' E appropng{cly

.Grades in the scminar are determined through ai eva-
luatlon of discussions of the readings; an oral presentation

of the research design, and a final, written design that
should incorporate improvements suggested by instructors
and fellow students following the oral _presentation.

Of course many preparations for going abroad must be
made while the semmar proceeds including innoculations,

finding low-cost a. « fares, obtaining passports and viszs; as
well as mamtmfnﬁé correspondence by ietter and tele-
phone with people at the site who are helping to prepare
for the field visit. Last minute instructions emphasize that
each scadent should keep in mind that the most reward-
ing and enriching experiénces are those that will occur
apart from members of their own group, and that they

shouid gear their minds in this direction.

11 T}’igFi"elrd Stay

A Chbbkiﬂg a Country

The field ¢ tnp segment of the program has been camed
out in Colombia, 4 times {1972, 1975, 1977, 1578); Brazil.

3 times {1976, 1981, 1985); Mexico, 2 tlmes (1980 198";,
Domisican Republic, 2 times 11982 1983); Venezuela,
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(1979) In 1986 the program will be carried out in Costa
Rica:

The choice of a country is dlctated by several consxder-
ations. The faculty ‘member who directs the program in a
given year usually prefers to concentrate on a country in
which he or she has a reasonable amount of expertise: !
was asked to direct the first program, in 1972, and iiii. .c-

dlately began workmg on contacts in Golombxa where 1
and spent a dehghtful year in. 1967 5ather1ng data for my
dissertation. Coulombia was also the site of <ne 1973
program.

_ The Center for Latm American Studles also sets dxrec-
txons based on natxonal and local priorities. For several
years, 1t has been necessary for I:atm Amencan Studxes

to demonstrate 1ntere.,c and expemse in Braznl A riile of
thumb has been to operate the proyram in Brazd every

“nancully, a rest penod ‘tween trips to Brale allows
the Genter to save up for the next trip there.

me mber in geography who had done field work in Minas
Gerais, and the two subsequent Brazil programs were

dxrected bv the author whose interest had been reawa-

lmp tessed upon me in the sorest way just how lmportant
it was not to try to get by in Portuguese by speaking
Spanish. Soon thereafter iny first serious study of the lan-

guage begar, 1nsp1red by an invitation to give a- lecture at

the small college in Santos from which the 1979 visitors
had come. By 1980 I felt I was up to the challenge of
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co du,ti'ng the 1981 isrog'raﬁif The 1985 program in the

then familiar t temtory 7
Faculty members th lnterest and expemse m s ec1f1c

preparation. The 1982 Dominican RepuBllc program was

conducted by a visiting professor from Santo Domingo,
and ‘the following year one of our own proféssors with
expertise in the Caribbean area took the students to the
same locale as the year before.

B. Selecting the Site ard Fmdmg the Families

My lnclmatlon and that of others who have conducted

the p prograr- ha- “zen to choose small towns or cities as
s’iteS for thn ] stay Slnce the fleld stay. generally

the coi ,,mumty 1f it is of a manageable size. It makes ht-
tle sense for a student to spend tlme in a place w1th

one in wlneh a great deal of time i is Spent in order srmply
to view the relevant environment. Locating in a small
commuv"ty also facrlltates contact. w1th rural. Latln Amer-

be reasonably near a large metropolltan area: Iust as it
would not seem appropriate to carry out a freld program
‘n Latin- America without e

‘fe in the region; likewise it would not make sense to
ignore the realities of urban life. Choosing a town from
one to two hours away from a large city allows the stu-
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dent to go to. the crty occasronally, often w1th the host
family, to sightsee, or to gather a small amount of data
that might aid in the preparation of his or her research
pr0}ect Finally, a large metropolitan area affords quality
medical care; should that b e necessary, or, though
unlikely to be required, an evacuation point:
Over the 'years_students have lwed in a gre j

lies, prefemng instead not to cause a political problem for
the person who has been kind enough to_help us to make
famll}7 stay. arrangements We generally tell our contact in

the amazement of Latin Amerlcans in the larger cities
who underestimated the extent to which their country
cousins had progressed o

“Why don't you go to my town?’ was the resp nse of a
graduate student friend of mine when I was discussing the

prospective 1972 field program. He had been -in Guarne

Wthh is a small town with a population of aboat 6,000,
ist outside Medellin, Antioquia) as a Peace Corps volun-
teer several years eamier. He put us in contact with a
man whose family had hosted him,; and the initial sound-
ings werc positive. Over several weeks families in the
town were contacted and agreed to take in cur stiidents.

- Guariie was in many ways an 1deal locatlon Tm‘: ste-
dent who lived the furthest away was o0 ' ¢
walk from the center of town: Most of the reses: SR i'{rif-
jects were desrgned to be carried out entirely in tic \)Tiau
town environment; and so there was little need to tr::
frequently outside the area. Most of : il, which fortunate!)
has been the case universally, the people of Guarmne were
excellent hosts:

After Guarne, the program continued to enjoy the coop-

60

73



O

ERIC

Aruitoxt provided by Eic:

Stﬁdy zibro*a'd in the Eigiities

lies. In 1974 our students were located prmcxpally in the
city of La Vlctona in Venezuela In 1975 a fnend from

ﬁnger on a place that I thought 1deal for t‘le program later
that year. The town is called Atuntaqui, about two hours
north of Quito; and a twenty minute bus ride from Ibarra:
Otavalo was a few kilometers to the south.
My friend agreed to drive me there for 2 prelxmmary
visit. He cautioned me that the town had to be very poor,
and- probably - there would be few, if any families who
would either have the facilities or the ¢ space to house us.
We drove to the mur‘cipal buiiding, and soon found our-
selves meetmg w1th somc of the rnembers of the town

there for a. few weeks and were lOld that on the surface
the 1dea dldn t aaund too bad “bur that they would hke to

school Enghsh teacher as our llalson I left Ecuador with
the assurance that a few weeks later the families %ould

be selectcd

very cncouragmg Ni-.e> of .,pecxﬁc famxhes which we
had requested in the correspondencc were slow in com-

that there weren't encugﬁ families to housc _our entire
group My graduate ssxstant under our contmgency plan

excursxon, whxle I went to Atuntaqul to see xf the remém-
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near Otavalo Fortunately 1 was able to convince the hold
ouits that oiir students were "different.” I was able to join
the group in Guayaquil for a day before we flew back to
Quito, and then went on to our new placc of residence for
the next six weeks.

Arrangements for the 1976 1977, 1978 and 1979 fxeid
trips were made by other faculty saembers, all with con-
tacts in Brazil, Colombia; and Guatcinzla, respertu-c.y 1
was asked by the dire: tor of the 1979 ficid trip tc Guate-
mala and the Center z¢. mike a _trip to Guatemala just
after. Christmas of {579, to find families in Chimaltenango
for the 1980 program. The director had taken the students
to Antigua in 1979; and preferred to try another site for
our program in 1980, but could not go personally to Gua-

temala to make the ariapgements. I knew no one in Chi-

maltenango, but soon made friends with the mayor, who
proved -to be indispensable to my effort. Within a few
days; I had all the families lined up, had taken pictures of
all of them, and prepared background data. This was prob-
ably the most complete and timely data we had managed
to gather on our prospective host families in the history
of the program to date. As fate had it, things turned ugly
in Guatemala a few months later, and it was decided to
take the group to Mexico in the southern state of Chia-

pas;. bordermg on Guatemala, mstead A graduate student
area, arranged the famrly-stays in the small elty of Cemi-
tan for another successful year.

Making contacts in Itanhaém foritllei 1981 trip was left

to a friend in Santos. Initial soundings from the mayor
were not encouragmg He was reluctant to gwe our fleld

cial contacts, the mayor's own famtly mcluded and we
were able to proceed with another year's program.
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The settmg for the 1982 and 1983 fxeld | stays was San

Cnstébal hosts was among the reasons for takmg another
group there in 1983

ducted by 2 professor of hrstory who prevrously had done
fieldwork in the vicinity. Many families in Guanajuato,
like several of those who hosted our students in Antigua
in 1979, were "professional” hosts in a city with a long
tradition of receiving American students. In fact one of
our students was the 24th guest her family had hosted.
The liaison was an American woman who found families
on a commrssron basrs Although thrs procedure was not

which some host famlhes were msulted when mentron of
payrng them was made

,,,,,,,

vania recently - became a "partner” region with the. Nor~
theast state of Maranh3o, under the Partners of the Amer-
icas program When thxs partnershrp was bemg propcsed

ducting the 1985 program in Maranha: in order to give
visibility to the new reiationship. The Center. agreed, and
in January of this year I made a trip to S2o Luis to begin
breakmg grou., a for me rreldstay I was. alded greatly by

who, along with staff of the federal university, began to
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lme up farmhes dunng my brlef stay By March all the
famlhes were. selected and we were again in busmess The
conductlng the program in heavily populated areas (eg
spending .lots of time getting from place to place, not

being able, really, to get to know the entire community as
well as. would be deslrable, etc. ), but as usual we were

people—our continuing good fortune.

C.Getting to the Field
_The transition from Plttsburgh dlrectly to the ﬁeld site
often is ‘an abrupt one for students who have not - pre-

spend a few days in a:large c:ty in the host country
before moving to the site, "easing’ them into the new
environment. Hotels chosen normally have been in the
two or three star range so that there will not be a great
disparity between quarters there and in the host town.

Organized tours, informal sightseeing, and shopping for
iocally produced crafts occupy the students time. When
%61 on group tours, students are encouraged to wander
the city in small groups and begin using the language in
shops and other locales, always with appropriate cautions
about personal safety: .

Thus 1n 1972 and 1973 a few days were spent m down-

gomg on to Itanhaém, and in 1985 three days in Rio.
__The first encounters with the host families probably are

among the most tense moments of the field experience: I
always have felt it best not to try to “match” families
with students, for various reasons. For one, if the spirit of
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our enterpnsc is to experlence a new hvmg situation, it
seems incongruous to attempt to find the most familiar
situations possible. It is also patently clear that we can
never know enough about either the student or the host
family in advance of the living experience, to ensiire per-

fect "matches.” We only have tried to make sure that stu-

dents sharlng rooms wrth fa””lv members share them

students in homes where the woman of the house is
alone at home all day. This kind of information usually is
forthcoming before we leave the United States and we
have no problem making these determinations.

__In Guarne our bus from Medellin stopped at_ the apart-

ment I was renting to leave the heaviest baggage, and
soon afterward our chief host paraded the group around
the town, pausing to deposit a student from time to time:
We chatted 2 moment with each person who greeted us at
the door, biit as we departed we left behind a pale; frrght-
ened; student: Even Jonathan, who had lived with his fam-
ily in Ecuador a few -years earlrer and handled the lan-

goodbye from the doorwav of his new home. We followed
more or less the same procediire the next year, an. in
Atuntaqui in 1975.

Our hosts in- Itanhaém were frnancrally better off than
bus from Santos we all congregated in the Yacht Club. All
the host famllles sat 1n one area of a huge banquet room/

with whom. My friend and 1 already had chosen each stu-
dent's family, so my friend began calling out names to
break the silence. Tn_ lighten things up a bat, ! ¢lapped as
the first student walked hesitatingly toward his new fam-
ily. There was rousing applause for each successive stu-
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and as tued students got off the bus they were mtroduced
10 their new hosts, most of whom had automobiles, and
taken "home.”

A. Goal One- The Lm’ng Experience

Three oB|ect1ves are assomated w:th the f:eld v151t Eaeh
student is expected to experience and contribite to an

enriching. living expericnce; to make significant progress
in the language and to gather data for a. substantial
research_ _paper. _ Fach of these objectives will be com:
mented on, in turn.

- The phrase expenence and contribute to an ennchmg
llvmg expenence was_chosen dellberately, over negative
(and txmeworn) expressions like “adjust to the new living
situation.” The spirit behind many programs that involve
living abroad seem to be on the order of “going away s9

that you can trulv apprecxate what you have at home”

look for aspects of Latin American life that if mtegrated
into our own lives, could s1gmf1cantlv improve their qual-
ity. So the idea was not to_ "set up” the students so _that
thev could remforce an already all too common chauvx-

developed peoples but more in terms of sensitive and
warm_human interaction that serves to reinforce faith in
the brotherhood of mankind. While we are not so naive
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as to oelxeve that some students w;ll not have made great
strides if they me:.ly "adjust” to situations that in many
cases are very much different from any _they have expe-
rienced previously, it has proven to be worthwhile to

pltCh the gOElS and expectanm . a hlgh level Some
students do, in fact, catch . © . s¢ of these visions: if
enough of ther. aid, of cour - could be encouraged ty

the next g-nerations’ peive...ns and perhaps even. look
forward to a ioreign policy. that in the futurc would prove
to be much more inspiring than what we are cenfronted
with today. But that is another jand long) story .

I mentioned previously the oft-repeated ° warmngs given
the students about hanging out together at the field site,
not just for the sake of their language development, but
also because it would make it much more difficult to
achieve goal one. It has been my experience that a small
town site can. facxlxtate the “decentralization” of the group.
Thxs mxght seem surpnsmg, since dxstances m a bxg mty

friends mstead of spendmg time Wxth their families, work-

ing on their projects, or studying the _language. But in a

smaller c1ty the director has much more possibility of

‘turning up” from time to time than i a bigger setting,
and this acts as a deterrent to the temptation to avoid
that challengmg situation of the day by askmg a fellow

beach, or there's always shoppmg if it's rammg

‘Many of the S3o Luis host families were located fairly
near each other, in the northeastern suburbs, In this case,
it was all too easy ror members of the group to see each
other, without the possibility of riniiinig into the director,
with his “strange prejudice” against ~hie sort of thing Add
this to the natural inclinations of groups to behave muzh
more unconformingly than individuals; the banding to-

gether against aggressive, and threatemng others, such as
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the director, who "vas trving to regiment them; the strange-
ness of the nev surroundings and the. people; and the
welcome. familiar faces of fellow stidents, and there was

¢ rresisuble, magnetic attraction to others in the group.
It uid indeed take a while for the S3o Luis group. to “dig
in” and by the time this notion entered into the con-
sciousness of some of the students it was too. late for
them to liave experienced the kind of enrichment that we
Were hopeful of seemg Thankfully, these students were. m
thh such an ingrained ethnocentnsm that it would have
taken much more time than we had to change her percep
tions. Unfortunately we have devised no fail-safe tests for

predicting behavior in the field.

B. Goal Two: Larigiiage

) The lén'guége objec:.v> is fairly self explanatory. It
probably is_obvious that when we go to Brazil the level of
language expertise in the group as a whole is somewhat
behind that of groups going to Spanish:speaking areas.
Because the pool of applicants for the Brazil program is
significantly smaller, we do not have as many skilled stu-
dents from among which tn choose. .

Students who otherwise are lxvely and outgomg often
can become reticent until their language skills improve.
This is why the trips to Brazil seem all too short .cn in
comparison with the Hispanic-American programs. Some
students seem just to get "warmed up and it ix over. Even
so, students in our programs have  asurabiv -mrroved
their language skills, and have deriveu significant satisfac-
tion from their new communication abilities.

Nr srmal language training 1s offered in the fleld
liis: .ad students themselves are zxpected to maximize the

number of situations in which they need to hear, speak
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and read. In Itanhaén. one assrgnment grven thc students

Qf our grbup rneetrngs. Students rarsed therr hands if they
knew what the expressions meant, and the session was
lively and successful.

C. Goul Three: The Research Exijerién'cé

There probably is no "correct” way to establish the reia-
tive importance of these three goals. All are critical, and
all_are related to legrtrmate dimensions of the academic
experience. Each director will tend to set his or her own
priorities, perhaps even subconsciously in some cases.
Social scientists have tended to stress the research aspects
of the program, while those in the humanities have
tended to focus on language and the living experience. In

all cases, however, a substantial research paper is ¢xpe-ted
from each student, and these final write-ups generaliy
have been due by the end of the summer..

prepared in the winter term seminar as closc.y as possrble
I have encouraged my students to go past descrxptlon and
on to hypothesis testing if at all feasible. Even if this
proves difficult or lmposs1ble attempting the procedures

for hypothesrs tesnng sensrtrzes the sthdents to what is

small shce of human actrvrtv If thev farl in their attempt
to draw sc1ent1f1c conclusions, either because time is
short,, or. because the students encounter unforeseen ob

Let me 1llustrate .vrth one of the projects. A partrcrpant
in the 1973 Guarne program, an anthropology major, early
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in the seminar had expressed interest in diet and nutri-
tion, and the de's'c'ri'p’tive part of her project was simply to
determine what people in the small town actually 1.tilized
as Foodstuffs This in 1tself lS lnterestlng enough as com-

student went even further She hypothe51zed that as
income increases certain foods would be excluded from
the dlet i.e. that certain foods would be cons1dered Tower

tantly, perhaps, she became aware of the need to attempt
to draw a “scientific’ sample of households in the com-
munity. I{ this were not done; of course; she could not be
sute of her conclusions.

She began by maoplng the entire communlty, blocY bs,
block and house by house, and numbering each dwelli::~
We had brought along a methodology text with a table
random numbers; and were thus able to determine t...
households to be interviewed. The student called on the
designated households and wa: afforded excellent access.
In the process she took plctures of the cooks the food
all the foodstuffs she observed and tabulated their fre-
quency of use. The results of her research showed that as
income. increases_the variety of foods increases, but she
was. not.able to discover any foods consumed by the more
wel to-do that were excluded or. taboo Her research
pro)ects

Other studies, whose authors also have been encouraged

to utilize the hypothesis-testing forma' to the greatest
extent possible have been diverse. Zi:mples of topics
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include political attitudes among schoolchildren, care of
the merally handicapped, health care delivery, women in
the workplace advemsmg and marketmg leeally produced

scope of local polmcal decision- makmg, role socrahzauon
of men and women, local craft industries, and so on. )

In most years the director has had the services of a
grzduate assistant to help design and run.the seminar and
accompany the studeiits to the field. In the tield both the
director and the assistant meet with each student a min-

imum of once per week to rev1ew progress on the fleld

long All students are ehcouraéea ié invite both the direc-
tor and the graduate assistant to go along at least once as
the students collect data. These encounters normally are
for interviews, and the director and assistant usually can
pass_along helpful infornation to the student researcher.
In 1985 when 1 accompanied one of our brighter students

as she 1nterv1ewed a vmversrty professor of econormics; I

tion of her interview sensmzed her to a few of the weak-

nesses of her interviewing procedures and allowed her to
obtam better data on subsequent occaslons

meet at least once a week for two to three hours, mostly
to discuss_problems that can be appropriately aired with
everyone present. This also has provid=¢ an occasion for
group discussion of the research projec  vic* than once,
helpful suggestions have been passed : i .z i 1esc meet-
ings: In addition to the final research ; = :amily des-
cription” assignment normally has been 1. juested of the
students. In this eight to ten page paper the students draw

brief personality profiles of each of the mcinbers  the
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mst famlly as well as a descnptlon of the llvmg condi-

[V, eaving the Sue

We always caplre to ’leave the cspsite in vetter con-

dxt'on than when ‘we amved a cradmonal dlctum of

efforts the family makes on their Be‘ﬁalf w1th sincere
words of gramude or little remembrances. Students leave
the states with rather significant gifts for their families.
The program sibsidized these purchases up to a total of
$30 in 1985, and they are always appreciated. We always

invite our hosts to a farewel! dinner during our l2st week-

end in the town. Our Sio Luis zala evening .zatured
talent ~resentations by beth Americans and Braziiians.

‘More important than any of the outward manifestati.ns
of our gratitude; ‘of cotrse, is the overall consideration
shown to the hosts: Observing the famllys schedule, mak-
ing sui- to call or otherwise inform the families of one’s
i&iﬁéfééibouts or late amval - heiping appropnately, as

and lt is expected that students w1ll maintain correspon-

dence with the famil..s :hat hosted them. This begins
with a letter, from home, :-:anking tke fe}n;llyigq;; L10re
for all they did for their gu- *. lndeed, =ome iamilies have

cupressed bltterness when thls is nct don Many stu-

dents. of coursz, <*mply cannot b= “onvinced to do this,

vut they should .alize the consequences of this neglect
for subsequent grOUps that may want (o request the same
families as hosts. Fortunately, some :o-rcipondence be-
tween former gues’s and tleir host familiss have con-

tinued over *he y=ars:
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V. Traveling After the erld Stay

Students bave the onortumty for group travel after our
six weeks at the flelo site. ir would seem imprudent.not
to see other places in a country as far away as Brazil. In
1981, the group traveled to Belo Horizonte; Ouro Preto,
Brasilia and Salvador. In addition, Sao Paulo was visited on
a weekend or two by everyone. In 1985 stiidents spent
three days in Salvador, four days in Rio, three days in So
Paolo/Santos and two days in Foz de Iguacu, all on a two-
week air pass. Other field trips have hzd similar itinerar-
ics.-Oi: all occasions efforts were made to introduce the

students to as many places of ¢ ltural interest as possible.

Vi szmcmg the Program

'lhe Program is fmancnall', manageable at. the _Univer-
s1t1 of Plttsburgh, gwen extemal hmdmg presently avall
fundng sources may be able to lmple et programs sim-
ilar to the one at Pitt by cutting back on the p.ogram
and/or requiring higher contributions from she studznt
patticipants. Ths realitic ; of most student’s financial stat-
u> at Pitt do not aiiow for contributions higher than those
we now require. B
__The 1985 p:ogram tosi 830067 keeping in mind that
international trave’ . :-en for srazil are substantially
higher than for o .. i« m:prl. These funds were allo-

cated for the followmg cost categ-ries:

(1) Faculty ~alary
(2) Gma’uate Ass';st'a”n't salary

{4) Housmg
(a) Room and board foz 12 studenre
(b} Director'’s housing
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(3) Birééter'é field expenses

( a) Hote1
(b) Fond
{c) Tour buses
(7} Transportation
(a) Taxies
(b) Baggage ti; s
{c) Airport taxes. etc.
(8! Miscellaneous
{a) Reimbursements to participants for medical
treatment
'b) Honoraria for families, consultants, ctc.

Ftiiidiiig sourc. -~ ¢ . Arami ing luded contrlbutlons from
1 undergredua : - pants {8600 _each), fo- a tots] of
$6,600; Hard mc: . university contributions of $4,360;
and external funding of $6300 from the Department of
Education and $12,670 from local donors.
 The funding pattern cl anges from year to vear In 1985

umversrty hard money . cuntrlbutlons were kept to a mm-

years hard ioriey contributions have been as high as

$10,000: ,
_An mstxtutmn wrllmg tu cut the scope of the program,
it the cnd of the program savmg aBout $4 700, in 1985
prices. If the contributions from student participants were
doubled; to $1,200 {which still would represent only the
cost of airfare), anoiner $° 600 could be saved, for a total
reductior. in the budger o about $11,300. Ascuming 2
hard money contribution from the college or university <
aboiit $5,000, external funding of only $7,000 would be
required. This kind of mo.ey ofien can be raised locally.

if federal or =tate funding is not available:
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Eva]uatmg the Progw-

gram from the poxnt of view of each group Many items

on the questionrjaire have been fashloned frorn concepts

ica: A Case Study in Cross Culturai Communication.?
Briefly stated, Gorden attempts to show_that “both the

Am ricans and the Colombtans draw rather basxc conclu-

mtstnterpretanons The mxsmterpretattons occur because

of certam unspokén assufnpttons whtch govem the inter-

alone does not provxde access to those srlent assumpttons
Tentatlve fmdmgs show that P1tt students have been
ers to understandlng created by the sxlent assumpttons

of the host culture. Qusstionnaires from host families
gene"allya e positive. o

It also is common (and grattfytng) for students to evalu-
ate the progrum in terme lik: “this has been the single

most 1mpcrtant aeademxc f-x'senence I have had leen

time has passed Even $o, mature, even- tempered student"
realize the benefits of a program like this and evaluate it
in glowing terms as they experience it:

NOTzS

lThe autho expresses hrs appreciation for support provnded by the
Center for lati. American Studies and the West European Studies Pro-
gram at '€ University of Pittsisurgh,

1(5kokie; lilinois: Nationa! Tevtbook Co;; 1974)
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INDEPENDENT STUDY WITHIN
THE STUDY ABROAD PROGRAM

Mary Lee Bretz
Department of Spanish and Portugnese
Rutgers University

_Rutgers_University has operated a summer program in

Spain since 1982. Like many other summer and shorter
study abroad programs {those that last for only an inter-
session or a quarterl, the Rutgers progiam includes a
course to be taught by the director. The use of instructors
academic standards in the study abroad program. It also
serves to solve certain other problems facing study abroad
prz. -ams, such as differences in academic calendars in the
host country and the country of origin or the ner.

award a specific number of credits within a given amount
of time: In the case of Rnutgers, a two credit culture course
taught by the director enables the studentc to complete
six_credits during a six week program, fu: ‘n a language

course and the remaining two in the culture ccurse.
Whatever the reasons for establishing courses taught by

all programs; » ¢ especially in the shorter ones, it is
essential to maximize students’ exposure to the host lan-
guage and the nost culture. It is important to take stu-

fiom the home institution, even if they are native speak-

zr> ard even if they were born znd raised in the culture
of thc host countrv. c..anot provide the same kind of
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leammg experience as instructors who resrde curren‘ly in

the host culture: Given these convictions, in the sumnier
of 1984 it was decided t redesign our cultiite course and

try to utilize the host _ulture and its represcntatives to

the maximum: At the samc tme, the aim was to structure

an honest evaluatlon of :ﬁe <tudents progress Although
thlS paper deals spccxfxcally thh a culture course, other

level this was found to be an effective way to approach
the sit. ion. Since the _Rutgers_program does not accept
an~ sudents with 1ess than one and generally two years
of Spams} Ludenta have the lmguxstxc ability to pursue

Ifrlor to. 1984 students had beerx ..ssxgned research pro-

jects on approved topics. This practice- had proven to be
less than _satisfactory, especxally since library facilities are

not read.iy avaxlaEle to students or. summer or mterses-

talize on the fact that the students are in a foreign

country,
Havmg dxseovered that many stuf'ents on the shorter

host culturc it_became 1mport4nt to desxgn a course that
viould involve the students with Spain and Spama:ds and
to provide as wide an =xposiire as possible to the language
An additional goal was tc provide students wath a better
underotand'ng of at least une aspect of Spanish culture.

And ‘inally, there had tc be some means to measure the
stuaents’ linguiztic and conceptual yrowth:

During an orientation session sight weeks before depar—
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the dtrectors approval The topxcs had to be somewhat
broad in scope and relatlvely contemporary. The breadth
dents could not find sufficient information. The contem-
ﬁbféi’Y nature_of the. tr‘ipic was to ensure that the students
could use a varxety of sources: Before 1 avmg for Spam the

results of their research
A descnptlon of some of the projects- wxll help to dem-

try, dlvorce Spamsh televxsxon Spamsh hlm Spamsh med-

Gne pro]ect involved the study of spon;s and. lersure
facilities by a studert majoring in recreational manage-
ment. who aircady _had a good_ background in the subject.
Although not zble to find specific sources on Spanish
recreatxonal facxlmes before leavmg the Umted States the

information from written sources it was decided that it
would l ~ p.eferable to interview more Spaniards and to
make 2 ‘ffort to talk with people who had < broad
range -u . . Icidge on the subject.-

tike an, ;‘rher attempt to gather mformatxon the stu-
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dent found the first stages the most difficult. Since there is
no_comparable university program in Spain, she did not
know where to begin. Ii was suggested that she might try
to consult the phone directories and local residents to find
out where to turn for information: At this point, the stu-
dent took the initiative and no further discussion abotit
the _project was necessary until it was handed in in final
form:

The student had managed to contact dxrectors of three
sports facilities as well as interview a recreatioral planner
for the city of Salamarca. In the process she had to work

her way. through the local system makmg phone calls

places that she did not normally visit and dealxnf with a
variety of Spaniards that she never would have met other-
wise. Furthermore, she learned that recreaticn in Spain is
largely a private enterprise, in comparison with the United

States: This in itself led to an interesting dis~ussion about
the role of governmierit in the two countries . ad the differ-

ing spheres of governmental activity in the two cultures.
Another pro;ect dealt w1th the situation of Sephardxc

to_contact Iewxsh groups in. Salamanca but found that
there was no organlzed Iewlsh popalatxon Agam, in the

dent probabl] never would have takc~ as he was shy and
reluctant to venture out on his own. Nevgrtﬁeless armed
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separate occasions. WIth dlfflculty, he was able to speak
with. some of the congregation in Madrid. His final report

mcluded a vanety of mterestmg ms:ghs Eased on. wr'tten

1hg on a vanety of s sources; students were exposed to. the

different »:-=: of language, formal s mformal journalistic
gt ,,Lm,arly, oral and written. By amng a final written
pape:, w 'h footnotes and blbllogr -, the students were
forced to utilize all four languar "< speaking, listen-
ing, reading, and writing.

Froin the written paper, it = very obv ous s which stu-

dents had really done their - ork ~ell and - was not diffi-
cult to evaluate the differe-it proiccts. Less tangible, but
probably more important, thi+ students “id a motive and
opportunity to expand their cout -t~ Workmg one's way
through another calture is always an education about that
ciiltiite and since there are always false starts and false
leads, the actual contact with Spamards was quite ex-

tenswe

However, once they began to contact and speak wnh lncft
sources, they gained confidence :n themselves and in their
abllltles to work the system Furthermore ¢ince most Span-

a}-out the country and its people.
On the negative side, any cultural "udy can degeneratt
into an express.-'n of individu~" prejudices, especially if

the sources are .- ¢ chosen wit’ . Since tais could not
be totally cont-o'’.+; ! “iied to cu:  teract potential bias by
80

03



O

ERIC

Aruitoxt provided by Eic:

- §tu3}i Abroad in the £1gﬁf1es

Tieans. of penod"' discussions thh the students at regular

intervals. To only one case did a student write a Ppaper that

revealed more about her own prejudice than about Spanish
culture and it is not clear that any amount of control
would have chaiiged this. In all other respects; the cours:
proved successful and will be conducted in the samie
nwanner in the future, with only one minor change That
modlfuatxon arese. from the fact that thc resuits of the

In my mmd mamtammg academlc standards is Synony-
mous with providing a learmng -experience. For those who
by choice or. necessity offer courses taught by instructors
from the home institution, mdependent study with ex-

tensive use of the host culture is one way to provide this:
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STUDY ABROAD: EXPERIENTIAL

LEARNING AND ACADERICS

Héﬁry ééiéz

term study abroad used genencally, 1mphes anythlng
from excluswe bo'”' ing- schools to. graduate study in any

“stiidy abroad” scene which really did not assume its cur-
rent proportions until after World War II, and after the
reconstruction of Europe was well underway

leaps and Bounds with more and more students partxcx-
pating in programs in almost all corners of the world: In
addition to the forms. of _study abroad noted above, which
were usually reserved for the financial and social elite,
there are now hlgh school programs such as rcgulanzed
specific exchanges such as th \nngress Btmdestag Ex-
change P'ogram Fnr college or umversxty students there

Years.” Some separate institutions have even b°en estab
lished on_foreign_soil, with their prirmary clientele being

college-age Americans:
Instltutlons dlffcr in th s motlvations and f3t10n3155

surnmer, semester of year abroad, and whcre credxt is
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g-anted for work done overseas. Students can, in such
progrims, make progress. toward their academic degiees

while experiencirg at first hand, with greater or lesser
mtens ty, the hfe and culture of another peop.

broadening of horizons, regular exposure to and growmg
appreciation for cultural patterns different from one's own;

a greater ’..reness of values lrfestyles, behavror pattems

confadcm\ .«nd mdependence 6 .rought and aetioﬁ In
addition, a goal crucial to most students and probabiy to
almost all thase providing the wherewithal to make the
expenence possrhie mmunal or no loss of trme spent in
phrases Sich as. progress toward a degree, or “a sound
and sensible experience programmatically,” or even simply

“academic credit.” Time and finarces are; in short;, impor-

tant factors. E 7
Bettma Hansel and Neal G'ove in an AFS Research

in school . while hvmg in a forergn eountry They can
learn about the customs of other people by listening to
classroom lectures, or by trying to practice these castoms
in their dea.mgs thh people in that other ‘couniry, In
other words, students can learn through ‘information
assimilation’ or through expenentrai learning""

This contrast between “information assimilition” and
expenen*ral leammg as two discrete pr “esses in learn-
ing was set up by James 3. Coleman, a learnirg theorist at
the University of Chicago.? It may be heipfu! to ouwi'-2
bricfly the two processes as Coieman describes them and
ask the reader to apply them to his or her own area of
interest in the framework of study abroad DIograms.
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Dunng the process of “information as 1mxlat10n data is
recewed ant’ then transmltted th :msh a sym')ouc me-

orgamzxng 1nformatxon S0 tna' thc general pnncxple is
i ferstood. Tiiird, the learner is able to infer a particular
application from a general principle: And finally, having
applied the flrst threc. steps, rhe learner moves to. the

Expenentxal learmng, on the other hand Ieverses the
order of the “information assimilation” process. First, one
acts and sees the effects of an actxon Second onc under-
as to anticipate the effecc if ‘e action were to be
repcated. Then comes the third step: understanding the
general principle under which the particular instance falls:
It is -obviously to be anticipated that this generalizing
would most likely occur after actions and effects over a
range of circumstances® And finally, once the general
principle is understood, the final _step is _its appllcatxon

through sction in a new circumstance within the range of
generalization. Now, however, the actor, because he or she
has completed this learmng process in oxe set of circum-
stances, will be able to antiéipaté what the effect of the
new actxon wxll be

guage acquisition as well We hear and repeat an utter-
ance (sometimes .t takes more than once) and we observe

an eff~ct. If the effect is one we desire, the reenforcement
effect 1s strong, and the resultnng sense of accomplxsh

raode, and w1th each new and successful experience we
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estabilshed another pair of termmologlcal oppos1tes, one

of which, “intrinsic motivation,” reflects the iofty motiva-
tion deSCl’lbed above 'Extrmsrc motlvatlon by contrast,

speak of motivation from w1thm and from w1thout Those

interested in foreign language methodology will see in the
two learning processes also the contrast between the old
grammar-translation method and the audio-lingual method,

the mdvctive and deductive approaches. .
To vhow how this. applies to the topic of overseas.study

I must rettim to the statement from Hansel and Croves

guage in school or whlle hvmg in a forergn countiry,” on

the face of it, a very simple choice. But given such _alter-
natives, what adventurous; ambitious high school student
could resist the second—the charm and romance of study

leammg in a “sterile” school atmosphere whlle living at
home. How many brochures have appeared which hold
out essentially the samie challepgc and promise as the

AFS report; brochures coming from colleges or univer-

sities, however, and pitched to students at the _post-
secondary level? "Learn French in France this summer!”;
"Learn German in one semester in Germany!"

Most such programs do essentially what they say thev

. Experiential learning does take place, students are
often (alas, not always) exposed to the language and some-

times the people and customs of the country whose lan-

guage they are studying: But, viewed objectively, tots! lin-
guistic immersion of this sort is possible in a non-over-
seas. settmg, too For German, the emmentl) successful

the much younger "Sommerschule am Atlantrk“ would be

good examples of programs with good results not requir-
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xng overseas study And of course, there is Mlddlebury,
with its entirely justified good reputation. The p:zsent
discussion will exclude such language leamlng prograins

from cons:deratlon “and concentrate on tﬁe questlon of

abroad Wthh have as a primary stated goal a meanlngful
academlc expenence in a forelgn settlng, whether the

While expenentlal iearmng has long been recogmzed as
a valid basis for the granting of academic credit,® in my
view, experiential learning alone is not enough and simply

cannot serve as a sound justification for a program abroad.
Rather, there must be a mix of the experiential and class-
room learning processes.

By gomg to the foreign setting, we are Cipemtmg in the

able faux pas. our t.areful orientation effort; notwnthstand

,ng But thlS is only one dlmensmn of the academtc pro-

vation engendered by expenenttal leamlng is augmented
by the necessity for learning for survival, first on the day-
to-day basis; and second on the academic level. -

Equally important to us as teachers and administrators
inn a college or university must be the goal of a successful,
and_ rewarding academic expenence for the student Stu-

whlch is flrmly rooted in tﬁe "information assxmllatlon

mode of learning.
If there can be agreement on the premlse that the best
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the necessary tools to be able to cope with the academic
world in-another culture, ie. the student must be reason-
ably well prepared lmgmsncally Second, students should

have demohstrated that they are capable ot domg good

work is done elther by or at least i in consultatlon with
the professors teachmg these umvers1ty courses

brograms abroad do indeed subs\.rlbe to such ideas and
implement procedures comparable to thos. outlined above.
They select students who have proven themselves capable

as students and who have the Tequisite nnguxstlc skills.

evaluated. o S
In addition, I believe it is advantageous that the home

institution. work out an agreement with the foreign uni-
versity which enables American students to be mtegrated
with their “foreign”_peers.. An affiliation with a foreign

university allows the student to enroll in “normal” univer-
sity classes, sometimes with tutorials arranged bv the pro-
gram admlmstranon to help out w1th the mevxtable and

and students. Unfortunatelyg it fn.quently happens that

some foreign universities are not inclined, for one reason
or another, to enter into an agreement with an American
program. Housing may be a significant factor. Perhaps the

American institution does not enjoy the “status’ the for-
eign university deems appropriate. Sometimes the foreign

university is already saturated with American programs
and students. One solution to the problem is to set up a
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program in the geographlgal drea of a forergn university,

alone or in concert with other American institutions fac-
mg the same problem

academic capabxhty—by no_ means sa,,credl but a good
indicator) are lcwered: To accommodate the desire for;
indeed the need for credit for the overseas study expe-
rience; standards are adopted that fall just a bit short of
what is normally found; credit is granted for programs
thh margmal academxc content, actxvmes that one would
worth academic credit suddenly are worth Credxt usually
in the name of “experiential learning.”

1 would warn that students who are scekmg a study
abroad program, or teachers who are advising students
where they might go for an international. credit granting
academic experience, would do well to study the promo-
tional literature in order to evaluate a programs emphasxs

GPA of 20 on a2 4.0 scale as a prereqmsxte and thxs in an
age of grade inflation. As an incentive some programs
offer so much travel (oﬁen within a semester or even a
short summer course), that any real academic experience
is all but 1mposa.ble Stlll others do not guarantee course

leammg, whroh will be of value, but precxous littl= in the
way of an academic experience.
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Any number of examples could be cited, each with its
own particular character and appeal, but all have in com-
mon a marked lack of emphasis on the academic and, in
my v1ew entlrely too much stress on the experlentlal Let

Contrast two programs.

A A tw0-week summer trlp to the Sovnet bnlon Apph-
cants need meet no requirements at all, linguistic or oth:
erwise. Participants are, however, encouraged to. attend

eight “background lectures.” _The cost includes. a brief stay
in and tour of Stockholm; as well as trans: Atlantic trans-

portation, room, board, land transportation and entrance
fees. Cities to be visited include Moscow, Yaroslavl, Tal-

linn and l;enlngrad

B A two-week summer trip. that 1ntroduces pamcxpants
to both sides of the wall in Berlin, Potsdam, Wittenberg,
Lelpzxg, Welmar Elsenach MCISSCH Dresden, Prague and

rai enrlchment and mdlvxdual attention to mdlvndual
questions.” The cost includes trans-Atlantic transporta-

tion, room, most meals, land transportation, city tours and

even a concert in Le1pz:g

educattonal tnstltut on and which by an alumni group in
cooperation with a iravel agency! Which program will

enable _participants to earn academic credit? The costs will

give away the secret: "A" costs $1680, “B" costs $2450
from - New York). "A" is the credit-granting program,
though nowhere is thcre mention of written work or an
effort of any kind to assess what and how much partici-
pants have learned. Both programs offer experiential learn-

1ng, both are qutte s1m1]ar m length, mnerary and in
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hotel accommudations, though “A” does promise “first-
class accommodations.”

The point is clear. There are study abroad programs and
there are study abroad programs. Some offer no mere. than

demics as mutually exclusive. I did intend to show that
we in international education inust strive for quallty and

good academic sense in setting up our programs. While
sotie travel may enhance tlie academic experience, pro-
grams whteh are prtmanly sxght -seeing expeditions should

demic credtt We must fulflll our responsibilities to our

~,tudems and do what is approprtate for an mstxtutton of

questronable overseas study programs because it is at the

moment fashionable to do so or because our institutions
become “more prestlgrous " for having an array of academic

Despite the valrdlty of “experiential learning” as a basis
for the _granting of academic credit; it is imperativc. that

this type of learning be integrated with the process of
mformatron assrmr‘atron as found m the classroom set-

the foretgn umversrty itself. There are some institutions
sponsoring academic programs that would do well to re-
evaluate the soundness of their study abroad enterprise
with a credit-granting arrangement. Perhaps the time has
come for the academlc _programs. abroad commumty to

grantmg prograrns strike an effEctlve balance between

experiential and acadeniic omponents:
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NOTES

! Bettina Hansel -and Neal Grove, AFS Research Report #25: Originally
prepared in May, 1984, and revised in November, 1984.
*james S. Coleman, “Differences Between Experiential and Classroom

Learning” in-Morris T. Keeton and Associates eds.. Experiential Learring
Raticnale, Characteristics, and Assessiient, [San Francisco and London:
Jossey-Bass Publishers;, 1976)pp 49-61,

s Colcmapj;otes tha{ the undcrstzndmg of 2 gcncral prmcxplc ir this

context does not: ncccssa'ﬂy imply the ab lity to describe the principle
in a symbolic medium, in words; for cxamplc

‘An interesting hlstgryf of thls practice-i5-to- be found in Norbert |.
Hruby, “The F.calty as Key to Quality Assurance— Fact and Mystique,”
New_Directions-for Experiential Learning Nr. 9, 1980, pp. 41-51. CLEP
testing which is in ase at many colleges and universities,- is-another,
more formalized, manifestation of this way of recognizing life-experiencs

in terms of academic credit.



1S SUMMER STUDY ABROAD

____ WORTH IT?

FOR THE STUDENTS?

FOR THE DIRECTOR2?

Christopher Eustis
Heud: Department of Foreign Laniguages
and Literatures
Virginia Polytechnic Institute
and State University

Results of » recent study by thc €ouncxl for lnterna
tional Educational Exchange revealed that US. students
are predominately interested in_or able to pursue _only
short-term experiences abroad.! Sixty seven percent of all
students_sampled in this study intended to stay overseas
for less than three months. Forty one percent oi the stu-
dents participating in U.S.-sponsored programs planned to
return to the U.S. within three months. Another svipris-
ing finding is that Ergineering and Business majors make
up nearly 25 percent of US. students travelling abroad,
while students majoring in a foreign language comprise
only 12 percent of students sampled.2

__The CIEE s survey's findings are of pamcular relevance to

summer study abroad ﬁdthougﬁ tﬁe predllecnon for short-

assuring that our bnefer study abroad progtams, and p par-
ticularly sumnier programs, be "worth it Indeed, summer
study of relatively short duration, generally of elght weeks
or less, is in ma..y cases the only option for study abroad
open_to students because of personal, financial, or aca-

demic considerations. Even then, study abroad often is
possible only at considerable sacrifice.
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volved in such programa dcnve from them the maximum

worth; in terms of mone; and time invested, and mtellcc-
tual, physical and emotional energy expcnded. In short, an

appreciable linguistic, academic and personal “profit”

should be gained from any short-term study abroad expe-
rience. Thus short-term programs ought to be tailored
with the greatest care wo fit the participants' needs and
interests, and to be optlmally profitable within the con-

straints of minimal p program length:

_Before taking up the question of worth per_se, several

clarifications should be made. Firstly, by “summer study

abroad” I mean formal institutionally-associated, language-
based programs through which students may earn full
academlc. crcdlt and customanly szmsfy requnrements to-

my remarks are not mtcnded to apply to mformal tours or

independent homestay arrangements, aithough these may
be integral aspects of a legitimate summer study abroad
program.

Secondly, it should he understood that worth 1s__not
somethmg that easxly can be mcasured We must recog—

aspects of a prggram may be percexved as eminently

wortkwhiie, others may not.
To be sure, the guestion of thther or not a summer

study abroad program is worth it is, in the final analysis,

an individual matter. It can be argued that what one gets
out of a program depends in large measure on what one
puts into it: Furthermore, what one individua! may feel is
extremely worthwhile may be considered by another as
merely satisfactory, less than satisfactory, or even without
value:

Perhaps a fmltful approach to the 1llu51ve issue of
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regardlng the Ifund of mgredlents whlch I am. convrnced

my drscussron to the two main pames lnvolved ie; the
students and the director. -
My experlence as a study abroad program drrector has

These 1nclude (1) the duratlon of a summer program (2]
curriculum considerations; (3) optional or required travel;
(4] housing; (5] the director; and (6] evaluating the
program.

(1) Duration of a Summer Program

txansportauon alone argues strOngly in favor of a stay of

no less than a month in order to get a reasonable return
on ones 1nvestment Comments fr """ former program par-

barely enough time to warrant the cost and to derlve srg
nificant benefit from a summer study abroad program. If a
program does not last at least that long, it hardly allows
the student to begin to experience the foreign environ-
ment in a meaningful, reﬂectwe way, or_to recover from
the initial linguistic shock wave and begin to make per-
ceptible linguistic advances. In this regard, a student on a

study abroad program is much like a young tree whlch
when tranSplantcd must have suffrcrent tlme to recuper-

new soil, and especrally to ) extend its roots and ; grow a blt
in its new setting before being re-transplanted back to its
native habitat:
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{2) Curriculum Considerations

tency in course content; but I would contend tllat in
doing so more is lost than is gained and students are cor-
rect in viewing this as a devaluation of their experience

abroad.
Some students go abroad to st dy w1th lnstructors who

and hnghlstlc partlculantles may vary from those of thelr
professors back home, particularly their regular professors
who are not native speakers. On the other hand, the qual-
ity or effectiveness of instruction can make or break a
proiram; and very tncky problems sometimes occur be-
cauce of foreign approaches to teaching which differ radi-
cally from those to which American students are ac-
customed.

From the Studcnts poznt of vxew the W'o'rth’ or success

good as-or better than an educational expenence available
on the home campus: I, in fact, the expectation of infor-
mative, well-taught classes is not met then the student
nghtfully may feel defraudcd and concluae that, ac least

in this critical aspect, the program ha< not be=n worth it.
Similarly awkward problems may arise on the home
campus with students who have received credit and satis-
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fred prereqursrtes through v.orlc done abroad but who in

questlons about the integrity of the program and to_raise
damaging doubts about its worth iz the minds of prospec-
tive students:

For students who elect to. study abroad marnly to
standmg of a foreign culture sumimer study programs best
serve student interests through language; civilization and
culture; or comparable courses which spill over into and
are reinforced by the immediate surroundrngs Thus, a
summer program wrll be most advantageous 1f it empha-

rather than 1mpos1ng heavy burden of time- consumrng
homework: There is little rationale in offering to. students
who are abroad for a short perrod courses whrch requrre

lengthy wntten reports oor. in short, work whlch can be
done as well or better- durrng the regular academic year.

Furthermore, it probably is less productive to have stu-
dents speno afternoons as well as mornmgs in. class and

and eventngs free e1ther for drrected activities or for self

time well spent can be creatrvely explort°d by lntegratrng
them into the academic side of a program: Indeed, per-
sonal cultural encounters are at the heart of the brief
study abroad experience. If too much of the student’s t time
is taken up with classes, homework, and official events,
then one of the potentially most valuable and memorable
facets of the overseas adventure may be lost and the
worth of the program proportionately diminished.
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Also wrthln the scope of cumcular coneerns are the

vanced language students In my experlence rank be-

from a summer study abroad expenence than do Students
who already have achreved at least an elementary level of

students are mcapable of almost any sustamed use of the

forelgn language, they somietimes hrnder the e progress. of

verse in Engllsﬁ and they may be resented for this reason.
A good language base attained before _embarking on study

abroad is a dlstmct advantage to the student because lt

language onented program should lnclude classes taught
in English. My own feeling is that siich courses; although
sultable for certain kinds of p programs; are out of place in

a oreign language program smce they are antrthetlcal to

unique benefits of total immersion in the foreign language

environment: Serious language stidents cannot ‘help but
recognize the contradrctory nature of cources in English,
which in no way help them to become more proflcrent
users of the foreign language in a sitiiation where time is
at a premium.__ __

Students also tend to. be criiizal of large, impersonal
classes and expect more individial attention than often is

possible in large enrollment-driven American undergradii-

ate language classes. In this regard, smaller programs may
have a distinct advantage over larger ones by affording
students a more individualized relationship both with the
program director and with the forelgn instructors. In any
case, a highly personalized classroom experience clearly is
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preferable for achrevmg maximum progress in the devel
opment of language skills, especially conversational skills,
over a short péribd of time. The prdi'hise of very small

classes is a strong selling point for a study abroad pro-
gram and students are as vocal in the1r apprecratlon of

with large, depersonalized programs and classes where
there are too inany students for any effective individual

attention:

(3) Optlonal or Requxred Travel

__Another standard feature of many programs about whlch
students freque.tly raise the question of worth are the
optional or req.ired local cultural visits, out-of-town ex-
cursions; and longer tours to places of particular historic
and scenic interest. Although some amount of worth
almost always is accorded these activities, the students’
appreciation and enjoyment of them can be curtailed
severely if a number of all-too-common pitfalls are not
circumvented, . _ L

If for example students are transported 1mpersonallv
one monument or hrstonc site to another by rndlfferent
or lmpatlent and dlfflcult to understand local guldes and

sxghts onrtherr own, then:a great: deal ofrthe potentlal
value of these activities will be forfeited. Admittedlv, this
situation appears to be an inherent evil of large-scale
tcurlsm and can be difﬁcult to avord But lt rs Well worth
rmagmatrve alternate ways to conduct these vxsxts, trxps
and tours.

By scheduling excursions durlng tbe week rather than
on weekends, for example, it may be possible to bypass
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the beavrest crowds of srghtseers and to avord exasperat-

ing traffic delays. At the very least, large groups shoulc be
divided into smaller groiips of ten or fewer students; each
with its own guide; each moving at its own pace, not try-

ing to cover too much ground, and with time to pause for
questions and to exchange impressions. In addition, it is
essential that the students be given a thorough orienta-
tion and explanatory materials before each excursion; and

that afterward thcrc be discussion sessions and perhaps é

allowed to resemible catile: dnves then they may be per-

ceived by students as a major shortcoming in a study

abroad program.

(4) Hbusing

housing, and here I would also include meals. The two
most common ﬁousmg ammgementt are student resrdepce

amemtles and an often much less luxunous accommoda-

tion in a private household. =~ = =
~ In a practical and physu:al sense; the students dollar for
housing is well spent when he or she lives in a dormitory.

A sthdent resrdence hall is an attractlve opuon bCLBUSC of

This sort of package deal also can be cost-effective and
gcnerally is relatively unproblematic.

From another perspective, the self- r'ontamed res1dence
hall arranigement canfiot offer the student certain inval-
uable experiences which are possible only through study
abroad and specifically when one is 4 boardér in a private

household. There is no question in my mind that under
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the proper circumstances a homestay is superior to the

residential plan because of the chance it affords the stu-
dent to pamc1pate actlvely in the everyday llfe of the

to the foreign language in a nch vanety of contexts. Of
course, for a number of reasons the household alternative
also may be more stressful and the risk of dlssansfactlon
probably is greater than with a dormitory. A truly un-

happy homestay can so spoll summer study abroad that a

ﬁomestay far outwelgh any minor vexatlons and discom-

forts; which often also are an instructiv = part of the over-
all educational experience. Students of my acquaintance
who have spent time abroad under both living arrange-
ments have not hesitated to ascribe greater educational
and personal value to the homestay.

(5) Tﬂe Director

- One- mlght assumie that 1f all goes Well for the students
then the worth of a summer study abroad program also is

assured for the faculty member in charge. This usually
may be trie, but sometimes there are mitigating circum-
stances which complicate the matter of worth for a
director.

_ Most directors are. commltted 1deahst1c 1nd1v1duals w1ll

mg to make sacrifices for the well-being of their students.
But a director's motivation seldom is entirely selfless, nor
should it be. For the non-native-speaking. director in._par-
ticular, a summer study abroad program is a vital oppor-
tunity to take a reinvigorating plunge into the foreign
language environment, to become a student again oneself,
perhaps to carry out som= research, and, yes, also to mix

pleasure with professional profit. For many of us, a
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summer study abroad p program whxch pays our expenses is
the only way we can afford to have this indispenszble,
revitalizing experience. _This opportunity, along with a
dedication to the principle of study abroad in itself, is a
major incentive for becoming a study abroad program

director. B
_Consequently; although most directors expect a few

ﬁroblems and take them in stride, if the success of a pro-
gram is at the expense of nearly all of the director’s. per-
sonal benefit and enjoyment, then one’s idealistic devo-
tion to summer study abroad for the student's sake is

llkely to wane and may disappear altogether. Even under
the best of condltlons drrectmg a summer study. abroad

that many educators are unwrllmg to take thrs ‘task - upon
themselves regardless of the potential personal benefits: If
a_program proves to_be so time-consuming, problem-
rrdden and fraught with worries that the director is run

ragged and is constantly preoccupied; then no matter how

well he or she copes and keeps things running smoothly,
the director understandably may be disinclined eve~ to
orgamze and drrect a program agam

abroad are the inhibiting factors whrch one can encounter
right at home. One such inhibiting factor occurs when an
~ager faculty member is thrown back on his or her own
devices entirely in attempting to organize a summer study
abroad program: If, for example, there is no.central Inter-
natronal Programs Offlce to help wrth budgetmg, travel

ship support or there are no tumon breaks to attract_stu-
dents; no secretarial help or funds for publicity; no admin-
istrative. support in the form of released time; or worse
yet, if there is complete admunistrative indifference; if
there is no allowance given for enrollments below the
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below what colleagues are gettlng to teach regular summer
courses on_campus, or be forced to pay expenses out of
one’'s own pocket; then only the most altruistic; unwaver-
ing champion of study abroad is likely to respond posi-
tively when asked whether or not summer study abroad is
worth it for the director.

Perhaps the most devastating non- sens:cal and galling

negatlon of. the worth_of study abroad wrll occur 1f lietle

member than to reahze that thls sort of service counts

grams who are more_ than wrlllng to carry on despxte some

Studv abroad and the prohferatlon of summer prograrrs it
would apx**’ar that both students and dlrectors are falrly

of summer study abroad.

(6) Prog -am Evaluations

In so far as attemptmg to measure the worth of summer
study abroad is concerned, student evaluations should be
administered not only at the end of the program but also
from three to six months later. This is important because
time and distance often deepens and may alter substan-
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trally a students perspectrve on a study abroad exper-

ience. Post program debnefmg sessrons and group get-
testing especrally measurement of oral profrcrency, should
be done at the beginning of the program and then again
at the end, s a concrete indicator of the eFectiveness of
the program in the rapid improvement of language skills.

In speci! ating about the worth of summer study abroad
from the student's perspective, 1 have relied 0. the. verbal
impressions of studenss from a variety of programs, on
information from pre-program surveys of expectations and

post-program evaluations, and on my own _experience as a
student m Mexrco and in Sparn Gnly very rar ely have I

summer study abroad that they elther withdrew or felt
that they had wasted their time and money. A few such
cases probably are inevitable and usually have more to do
Wlth the students themselve° than wrth the program It is

rience of a lrfetrme somethmg which cannot truly be

measured on any ob;ectlve scale of worth
mrtment and a a somewhat Qurxouc atti tude The director
who can be an eternal _optimist, always looking toward

the future and envisioning improvements, is the teacher
and leader who will be appreciated by students in search
of a successful academtc eXpenence abroad Wrth deter-

and summer study abroad will have been worth it both
for the students and for the director.
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-1See the June 1987 Council- fur international Educational Exchange
“Carmipus Update” newsletter, Vol: 46

IThis information and: much_more about -study abroad appears in a
feceiit -report. entitled "4 Profile -of the U.S. Student Abroad,” written

under the auspices of CIEE by Jolene Koester of California State Univer-
sity at Sacramento, and available for $10 from the Campus Information
and Student Services Department, CIEE, 205 East 42nd Street, New York,
N.Y. 10017.
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