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IMPLICATIONS OF CHANGING
ETHNIC-GROUP REPRESENTATION
IN INDIANA’S POPULATION
(Errata & Note)

Pg. iv, Table of Contents

"TABLE 8. Births by..." should be "TABL
"TABLE 9. Births by..." shouid be "TABL

E 6. Births by..."
E 7. Births by..."

Pg. 8: Add Note to TABLE 6:

Race 1is self-reported by parent(s) on birth certificate.
Non-White includes Blacks, Native Americans, Asians and
Pacific [slanders, and other Non-Whites, except Hispanics.
Spanish-origin is not fdentified, but (according to the U.S.
Census) half of Indiana Spanish-origin persons identify
themselves as White. Thus, typically low birth-rate "White"
includes some (high birth-rate) Minorities, while "Non-
White" includes low birth~rate Oriental Americans. Thus, in
this Table the numbers of White births are over-stated, and
Minorities are under~-stated, because Hispanics are treated
as Minority group members throughout this report.

Pg. 16, TABLE 10:

The number of Black dropouts for 1978-79 should be "3,932,
not "3,392".

Pg. 31, TABLE 16:

The White Verbal SAT Scores shoul i read "449" in the U.S.
and "425" in IN. not "445" and "42(". The Hispanic scores
should be "377" for the U.S. and "383" for IN not "368" and
"378". The Black SAT Verbal Scores should be "346" for the
U.S. and "336" for IN. not "342" and "331".

Pg. 52, TABLE 28:

The percent of Unemployed White teenagers should be "16.2%"
not "6.9%".
* Manpower Report 86-2 Office of Manpower Studies
Dated 31 March ’86 Knoy Hall of Technology

Purdue University
W. Lafayette, IN 47907
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IMPLICATIONS OF CHANGING
ETHNIC-GROUP REPRESENTATION IN INDIANA‘'S POPULATION
PART 1: HIGHLIGHTS
(1 OF 3 PARTS)

_FOREWORD

This manpower study presents data on population, education,
academic preparation, socio-economic factors and emp loyment for
various ethnic groups in three separate reports (parts). Trends
are identified and comperisions are made between Indiana, Region-
al and National situations. Data are presented separately for
selected [Indiana counties due to startling differences in the
concentration of ethnic groups. Projections show growing propor-
tions and diversities of minorities with significant differences
In characteristics between groups.

PART | contains broad findings, highlights, summary data and
related information, including comparisons among the U.S,
Indiana, and four Indiana counties with the largest minority
populations. These are

Marion County, Allen County, and
Lake County, St. Joseph County.

PART Il contains more discusston and supportive data in
tabular and figure form, Including comparisons between the U.S.,
Midwest Region, Indiana, and the 22 Indiana counties having at
least 1,000 minorities in their populations in 1980. These
counties are

Marion County LaPorte County Howard County Miami County
Lake County Delaware County Clark County Bartholomew County
Allen County Vigo County Tippecanoe County Johnson County
St. Joseph County Elkhart County Wayne County Hamilton County
Vanderburgh County Grant County Floyd County
Madison County Monroe County Porter County

PART IIl is made up of extensive and detailed appendices

containing U.S., Midwest, Indiana, and selected~-county data ap-
plicable for historical reference, planning, or further research.
Specific demographic and socio-economic data and information in
these reports show that significant changes in America and
Indiana are occurring in more detail.

Those who might think that the size of Indiana’s minority
population, now 10 percent of the total, Is relatively "smail,"
should note that:

®indiana’s minority population is aiready well over a half-
million persons,

®0ne out of every four babies being born in the four
counties with the largeat populations is Non-white,

®0ne out of every six babies being born in the twenty-two
counties which have more than 1,000 minorities in their
populations is Non-White, and

®These Non-White representation rates are growing steadily
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It will be up to civic leaders, educators, policy makers and
others to respond to these emerging realities that will pose problems,
challenges and opportunities. The authors hope that these
publications will assist in actions which will promote equality,

strengthen the economy, and provide all citizens with opportunities
for a successful 1ife.

QUOTES OF NOTE

Bl Liu, an American-Chinese Living in Chicago said "The s0-cakled
melting pot {8 a fantasy. Some people never melt. We have to nealize the

American 600('.0&‘/ 44 a sociely of pluralism. We're not inferion, we'nre
just different.”

Beatrice Liu, BilL's daughter -- now a coflege student -- said she
realized she wasn't quite the same as other children growing up in South
Bend, Indiana. "I was in the {inst grade and this Little boy said "Can't
you open your eyes a Little widern?"

We hope this nepont will help us to do just that.

J. P. Lisack

This report was prepared pursuant to a grant from Lily Endownent, Inc. Points
of view or opinions do not ne

cessarily represent those of Lilly Endowment or
Purdue University.
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INTRODUCTION

The population changes already well underway in America and
Indiana will have profound effects on the total educational
system, Kindergarten thru the University level, as well as on the
economy. Dr. Harold Hodgkinson has made the following points
about the profile of today’s and tomorow’s students:*

There are now more children coming to school from poverty-
level households, from single-parent households (White, Black and
Hispanic), more with unmarried parents, more with teen-age moth-
ers, and fewer children entering the first grade having partici-
pated in Head Start or similar programs, even when eligible.
There are more minority children entering school now, and conse-
quently more children with 1imited English speaking, reading, and
writing ability in the classroom.

There are how many more "latch-key" children, and chi ldren
from blended families resulting from divorce and remarrigae. The
population of White middie-class children is increasing through-
out the educational system. America’s Black population is pro-
Jected to rise from 26.5 million today to 44 million by the year
2020. Hispanics will increase from 14.7 miilion today to around
47 million by 2020, due to higher birth rates and immigration.

As our nation’s population grows from 238 million to about
260 million people by 2020, almost all of the increase will be in
Non-White groups, as the White birth rate is not high enough to
maintain the current population level. (It takes 2.1 children to
achieve a balance between births and deaths, and the White birth
rate is only 1.7.)

While long range figures are difficult to forecast, it is
clear that during the 1980s the number of Asian Americans in the
United States will increase from 3.5 million to almost 6 million.
How this increase will affect our education system is unknown.

Although the number (and percentage) of minorities graduating
from high school showed some heartening increases during the
1970s, it now appears that the percentage of minority high school
graduates who go on to college is decreasing, at least for Black
and Hispanic groups.

At the moment, many leaders in higher éducation levels seem
to exhibit a general attitude of Indifference to these important
population trends.

It might be well to remember that high school graduates of
the year 2000 are already three years old. Will they be ready to
enter a work force which requires a sound educational foundation
to meet changing job needs; will they be ready to participate
successfully in higher education?

¥ Hanold L. Hodgkinson, ALL One System: Demographi oé EducationE.Kindengaaten
through Graduate SchooZ. Waahinglﬁn. .C.: Ins e for

Leadership, Inc., 1935. .
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1. POPULATION

A. Census

Since the First Worlid War, the ccmposi-
tion of the United States and Indiana popula-
tions has been increasingly changing, most
markedly since 1960. More than Jjust racial differences, this
composition reflects an ethnic or cultural diversity and has been
attracting greater attention and study.

Although Blacks have constituted the largest minority group
in trhe nation and in Indiana and have higher birth rates than
Whites, the greatest impact will continue to be from the high
levels of birthing and/or immigration of Hispanics ang Asians, 1
which has been termed "the Fourth Wave" by the Urban Institute.—/

Hispanics are already having an fncreasingly significant economic
and political impact on the nation.

The U.S. Spanish population has been growing much faster
than the total popula}ion and, as of March 1985, account for one
of every 14 persons.& At the Spanish population’s rate of
increase, it could becog7 the largest national ethnic-minority
group by the year 2000.=

This sharp increase in the Spanish population, is being
rivalec by a faster rate of fncrease in the Asian population,
which 1n37eased 141 percent between 1970 and 1980 to total 5.1
million.— At this rate, they will reach 10 million by the year
2000, but they would still be the third largest ethnic-minority
group (behind Blacks and Hispanics).

This changing ethnic diversity of U.S. and Indiana nopula-
tions is especially prevalent among young people and the
retirement-age population. In these cases a higher proporiton of
young people and a lower grogoEthn of retirement-age persons are
from ethnic-minority groups.—t== Of course, this has resulted

fn a higher proportion of minority women being in the fertility-
age range.

NOTE: The U.S. Bureau of the Census designates persons who identify themseives as being
of Spanish Origin but whc may identify their race as White, Black, or other races (exciudes
*Spanish®). in contrast, the ethnic group * ispanic®, as designated in census data tabies
In this report %o preserve data consistency, refers to persons of Spanish orig'n who do not
identify their race as being White, Black, Native American, or Asian/Pacific [slander.
These Hispanics represent 38 percent of the U.S. Spanish Origin group and 49 percent of
Indiana’s Spanish Origin group and tend to differ more extensiveiy from Whites than do

persons of Spanish Origin in generai,
1/John S. lang § Jeanny Thornton, "Ihe Disappearing Boader." U.S. News § World
Report, Aub. 19, 1985, pp. 30-31.
Y ppaoTense, MHispnic Popitation Growing Fast." USA Tocay, Thursday, Jan. 30, 1986,
3A

§/Ha£5£d L. Hodgkinton, "Demographics and the Economy: Understanding a Changing
4 Marketplace." The Admissions Strategist, Jan. 1985.

' Paut Clancy, "141 OR Asians in The USA." USA Today, Thuwsday, Oct. 10,
1985; "3 Majon Roadblocks," USA Today, Friday, Feb. 7, 1986, pp. 1A, 2A.
. ]
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Another important demographic change is occurring with
regard to the distribution of population by age. For example,
Projecting Indiana’s population from 1980 to the year 2000, the
number of younger people (ages 0 to 14) wil) probably decline by

6%, the 15 to 19 year group will drop some 17%, and the number of
20 to 24 year group will drop more than 15%. Meanwhile the 25 to

64 age group may grow some 18%, and those over 65 will also

increase signiFicantlz. (The post-WWII baby boomers are now
beginning to move into their early 40’s.)

TABLE 1
POPULATION PROJECTION SUMMARY
STATE OF INDIANA
L]
AGE STRUCTURE: 1980-2000
AGE NUMBER PERCENT
GROUPS 1980 2000 CHANGE _CHANGE
0-4 418,770 392,750 -26,020 - 6.2%
5-14 887,880 830,940 -56,940 - 6.47
15-19 529,630 440,050 -89,580 -16.9%
20-24 518,660 439,020 -79,640 -15.49,
25-64 2,549,930 3,005,030 455,100 17.8%
65+ 585,400 747,710 162,310 27.7%
TOTAL 5,490,200 5,855,500 365,300 6.7%
* Reasons fon changes: (1) Declining binth, (2) Post Worntd War 11 baby boom
and (3{ Net out-migration. ’ ’

Indiana University, Division of Research, School of Business--and the

SOURCE :
| Indiana State Board of Health. Indiana County Population projections,

1985-2020. Published in 1983,

Of great significance to educational ﬂﬂﬂﬂlﬁ@g
planners -- and the future workforce -- is the 1980 28.7
fact that the above projections show a continuing |1985 30.4
decline of younger people (age 24 and below) and 1990 31.9
an increase of older people. This phenomenon is -
reflected in the steady rise of the med'an age of 1995 33.3
the population. 2000 34.7

The population of the United States grew about 11.6% between
1970 and 1980; Indiana grew only about 5.7% during that period.
The rapid growth of minorities is readily apparent when one
realizes that from 1970 to 1980

®in the United States, the White population grew 6.1%
while the Minority population grew 50.2%, and

®in Indiana, the White Population grew only 3.87% while
the Minority population grew 30.3%. (And in fact, the Wwnite
population actually decreased between 1980 and 1985, while all
minority populations continued to grow.)

2 12



The latest population data to 1985 show thet Indiane contin-
uved to lose ground: while the Nation grew 5.4% between 1980-85S,
indiena grew only 0.2% (barely meintaining it’s status quo) .

in 1900, the total U.S. pPopuliation numbered almost 227
million, of which over 26 milifon (12%) were Black, aimost 6
million were Hispanic, and aimost 4 milllon, Asian and Pacific
islander. The proportion of minorities (s growing faster than
that of Whites throughout the Netion as it is In Indiana.

TABLE 2
INDIANA POPULATION DISTRIBUTION BY RACE: 1950-198%
(Twousanns)
Tots) Ningrities
oo i) | o | R AT | N ilii“’. L
1993 . |4M %9 2 9.5 Q2% .1 ” 1.8
1990 $.49 S04 N2 W 0.0 a°s 1.5 ] 1.3%
Im S 1% WM 2K M 1.8 3% (%, 1] 5 ;|
AR
"“W:ﬂﬁﬁ??iiﬂﬁ1ﬂﬁ=ghu,aoiiliaoAuﬁisan;hn&amuiiﬁEET

SOURCE: 1980 Census of !b:u&atton, (PC80-1-B16), Table 17, p. 26.
mm of the Census, U.S. Dept. of Commerce, muw!: 1985
3

The grecual growth in Indians of minorities In numbers and
proportion is apparent in Table 2. Note that minorities made up
4.5% of the populstion In 1950 and 9.5% In 1985. Al) iIndications
point to an acceleration of this change,

The largest minority group In the Nation, as well as in
indiena, is Black. The numbers of Blacks continue to get larger
while those of Whites continue to decline. Nearly 8% of the
indiena population was Black In 1980 (slightly less than

415,000), but the rate of growth was slightly higher than the
Naetiona! rate.

The nation’s (and Indiana’s) Spanish population contfinues to
orow much faster than the population as a whole. New Census
Suresau figures show that as of March 196% there were nearly 17
®illlon people of Spanish origin, a growth of nearly 16% since
the 1980 census, while tota) population increased only about
3.3%. Overasll, Mexican-Americans make up the largest share of
Spenish pecple.

Although accurate 1985 Spanish population data for Indiana

were not avallable by press time, the Hoosier Hispanic population
was reported to be about 42,652 In 1980. Nearly half (20,745)
lived In Lake County.

= 313



TABLE 3
INDIANA POPULATION CHANGES BY RACE: 1950 TO 1985

MINORITIES
Tota! White AT Winoritles Black ATl Others**®
Number 1 r Numoer Number v umoer

N
1,000’s Change|1,000’s Change|1,000°’s Change|1,000’s Change| 1,000’s Change

1980 5,490 S5.7% | 5,004 3.8% 486  30.3% 415 15.9% 71 347 .49
1970 5,194 11.4% | 4,820 9.8% 373  36.1% 358 33.1% 15 200.0%
1960 4,663 18.5% | 4,389 17.0% 274 55.7% 269 54.6% 5 150.0%

1950 3,934 - 3,7%9 - 176 - 174 - 2 -
nan ——

ees—

90 ——
1950-1985 39.8% 32.4 196.6% 144.8% 4750.0%

‘4 ) vious eanllier date.

il | Q::!afEUMwuoh Amernican Indinn and Asians.

SOURCE: 1980 Censud of Population, (PC80-1-B16), Table 17, p. 26. Burean of the
Consus, U.S. Dept. of Commerce, August 1982. 1985 data estimated by Office of
Manpower Studlies

In Indiana while the total population between 1950 and 1985
grew nearly 40%, the White population grew only 32.4% (In fact
the White population actually decreased in number from 1980 to
1985). However, during this same Period, the total number of
minorities in Indiana grew from about 176,000 in 1950 to about
522,000 In 1985, an increase of nearly 200%! The largest growth,
however, has been Hispanics, who may now number nearly 80,000 in
Indifana. The Nation is also experiencing a higher growth rate of
Hispanics over Blacks.

From 1970 to 1980, Indiana’s Population grew 5.7 percent
from 5,193.700 to 5,490,200 persons. The White population grew
less than four percent (from 4,820,300 to 5,004,400) while all
minorities grew more than 30 percent (from 373,300 to 485,800).
The highest growth-rate was of non-8lack minorities, with almost
8 350 percent increase (from 15,900 to 71,000) compared to 16
percent growth for Blacks.

Asians, however, have the highest rate of growth (n the
U.S., and they outperform all other population groups In the
classroom and workplace. Asfans now make up only about 3% of the
population, but {f thelir growth rate continues -- 141 percent
from 1970 to 1980 -- they’1l reach 10 million by the year 2000.
They are already the third largest minority, after Blacks and
Hispanics. Asfans tend to be young, well-educated, and of mid-
dle-to~upper income. Major Asian groups, except Vietnamese, have
a higher proportion of men who finished high school than Whites
and are about twice as Iikely to have college degrees (35% vs.
19.5%). There were about 23,400 Asfans In Indiana In 1980 and
they are experiencing a high rate of growth. Largest concentra-
tions Included 4,260 Viving in Marion County, 2,100 living In
Lake County, 1,700 in Tippecance, 1,285 in Allen, 1,178 In St.
Joseph, and 1,140 In Monroe. '

Q | . ) ) 4 14




TABLE 4

1980 POPULATION BY ETHNIC GROUP FOR
UNITED STATES, INDIANA AND SELECTED COUNTIES
(NUMBERS IN THOUSANDS)

Total T nlnorltl
Number Nhite Tota!-] Black Hlspanlc-’ Native Amer.|Aslan/Pac (s,
Geographical (100%) Number ¢ Nusber % Nusber § Nusber 1§ Nusber % | Nusber
Area - - - - - -
United States 226,730 ]189,035 83.4% [37,694.6 16.6% ] 26,482.3 11.7%|5,503.7 2.4%] 1,543.3 18 3,910.3 1.1
Indiang 5,490 5,004 91,2 485.8 8.9 4.8 1.6 a.] 8 1.8 .7 2.4 )
Narlon Co. 165 601 78.6 164.1 21.5 155.3 20.3 35 .5 1.1 .1 43 .6
Lake 523 EY K (Y] 149.5 28.6 126.1 24.1 20.7 4.0 Y | 2.1
Allen 294 263  89.3 3.4 10,7 26.4 9.0 3.2 1.1 S W2 1.3
5t. Joseph 2 216  89.4 25.5 10.6 21.6 ~ 8.9 .3 .9 S W2 1.2 .5
Yotal four . _ —_— —_— —
Count les 1,824 1,454 19.7% ‘ 370.7 20.3% 329.4 18.1% 29.7 1.6 2.8 .28 8.8 .5%

7/Estinated as alt non-uhites. . . .

~ Estimated as Total-Whites-Blacks-Native Americans-Asian/Pac. Islandens-non-Spanish
"Not Elsewhere Classified", i.e., Spanish people who do not identify themselves
as any of the aforementioned naces.

SOURCE: 1980 U.S. Census Reponts.

Indiana’s minority population is concentrated in a few coun-
ties. Nearly 314,000 of the 486,000 minorities in Indfana (64.6%)

lived in Marion and Lake Counties in 1980. Marion County had the
largest county minority population (164,000), almost all of which
(more than 20% of the county) was Black. However, Lake County
contains a larger percent concentration of minorities (28.6%), of
which 126,000 were Blacks and nearly 21,000 were Hispanic (this-:
fs the highest number of Hispanics in any county). More than 10%
of the populations of Allen and St. Joseph Counties are made up
of minorities. It is significant that the proportion and numbers
of Whites are decreasing, while the proportion and numbers of
Minorities are growing throughout the State as a whole.

NOTE: Each of twenty-two Indiana counties had more than 1,000 minority members in 1980.
See Part 2 of this series of reports for details of each of these twenty-two counties.

St. Jose




TABLE 5

POPULATION CHANGE COMPARISONS BY ETHNIC GROUPS FOR
UNITED STATES, INDIANA AND SELECTED COUNTIES: 1970 TO 1980
(NUMBERS IN THOUSANDS)

TOTAL WHITE y NINORITY
Total Black Other
Nusber Percent | Number Percent | Number Percent | Number Percent | Number Percent
Geographical Area 1980 Change* 1980  Change® | 1980 Change® | 1980 Change® | _ 1980  Change®
Unjted States 226,130  11.63 189,035 6.13 ]37,694.6 50.23 [26,482.3 17.5% |11,212.3 339.4%
Indiana(Total) 5,490 5.7 5,004 3.8 485.8 30.1 414.8 16.0 1.0 3414
Narion County 765 <34 601 8.3 164.1 19.8 155.3 15.5 8.8 209.1
Lake County 521  -4.3 N -135 149.5 30.7 126.1 12.5 23.5 89%.9
Allen County 29 5.0 262 1.1 L4 543 26.4 36.8 5.0 370.6
St. Joseph County M -1 26  -4.] 5.5 29.9 21.6 16.2 3.9 266.5
Selected Counties 1,824 -2.1% 1,453  -7.6% .y 2. 329.4 15.8% 4.3 481.3%

* Percent change between 1970 and 1980.

Yestimated as att Non-whites.

SOURCE: 1970 and 1980 Census Reponts.

The disparity between White and Minority population change
is accentuated in the four highest-population counties in
Indiana. The total populations of these four counties (Marion,
Lake, Allen and St. Joseph) between 1970 and 1980 decreased
39,900 (~2.1%). However, while the White population decreased
119,100 (-7.6%), the Minority population increased 79,200
(27.2%). The greatest percentage increase of minorities was for
non-Blacks (mostly Hispanic).
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B. Birthing Patterns

The increasing minority representation within the U.S. and
Indiana populations is attributable to high immigration (of
Spanish and Asian persons) and also to substantially higher
Fertilltz/rates of Spanish and Black women than for White
women . —1% Asian women have the lowest rates. These high minor-
ity fertility rates are 1ng?ontrast to the net out-migration of
Indiana’s total population and declining White population,
thusly accelerating the relative growth of minorities.

1/4p notease, "Hispanic Population Growing Fast." USA Today, Thursday,
Jan. 30, 1986. ,
2/u.3. Bureau of the Census, Provisional Projections of the Po no

States, by Age and Sex: T980 Lo 2000 léummiﬁz PogEZEZZEn 5¢géi%z,
Senies P-25, No. 937). U.S. Government Printing Office, Washington, D.C.,

1983, pp. 39, 41.
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The actual births In Indfana from 1970 to 1984, by race, are
shown in Table 6, where it is evident that the proportion of
minorities’ births have steadily exceeded that of Whites.

TABLE 6
BIRTHS BY RACE FOR INDIANA: 1970-1984

Crude Blrth Percent of all Fertlll-}
Number of Births Rates-/ Births Rates

Total |- White Non-White | White Non-White | Total | White Non-White White Non-White

1970 99,379 | 90,014 9,265 |1.87%  2.48% {100.0%| 90.68%  9.321 | 8.95
1972 87,140 | 78,021 9,119 |'.59 2.29 100.0 | 89.54  10.46 1.50
1974 83,240 | 74,185 9,055 |1.51 2.16 - 1100.0 [ 89.12 10.88 | 6.88 9.20
1976 80,648 | 71,802 8,846 |1.47  2.04 100.0 | 69.03 10.97 6.47

1978 83,348 | 74,000 9,341 |L.51 2.04 100.0 | 88.719 1L21 6.57 8.24
1980 88,420 | 78,517 9,903 |1.57  2.04 100.0 | 08.80 11.20 6.78 8.12
1982 83,890 | 74,560 9,330 |1.50 1.86 100.0 | 86.88 11.12 6.38 1.26
1984 79,803 | 70,931 8,952 | WA NA 100.0 | 88.79 1l.21 NA NA

1/8. ¢ bation.
Uginths as :323‘5: 32 Remale population in gertile age peniod (15 o0 45 ya.
of age).

: : Indiana Births 1979-1981. 1Indiana State Board of Health, 1984.
sogzgginteé By 1383 8 1984 data grom Indiana State Board of Health, October 1985,

The total number of births in Indiana decreased from 99,379
in 1970 to 80,648 in 1976, increased to 88,420 in 1980 and then
declined again to 79,883 in 1984. The largest part of the 1970 to
1984 decrease was in the number of White babies, which fell from
90,114 in 1970 to only 70,931 in 1984 (a 21.3% decrease).
However, the number of Non-White babies born remained relatively
stable, starting with 9,265 in 1970 (9.3% of total births) and
ending with 8,952 in 1984 (11.2% of total births). This uneven
change is due to higher fertility rates for minorities during
this period of time, which is expected to continue. The growing
numbers of births to Hispanic mothers is not available, as the
Indiana Board of Health data shows only White and Non-White
births. However, the fertility rate (as well as the growth rate)
of Hispanics is known to be the highest of all ethnic groups.

The fertility rates (births .as a percent of fertile female
population) declined markedly from 1970 to 1982 for both Whites
and Non-Whites. As a result, the fertility rate ratio (Non-White
to White) has also declined. It should be noted, however, that
the fertility rate of Non-Whites is still higher than that of
Whites.
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The gradual increase in the size of the Minority population
In Indiana {s based in large part on the higher birth rates of
Non-White women and the fact that a higher percentage of them are
In the fertility age range. As shown earlier in Table 2, all
minorities amounted to about 8.9% of the total population in 1980
and grew to nearly 9.5% in 1985. However, between 1982 and 1984,
fewer than 89 percent of all births were White while 11.2 percent
were Non-White.

Those who might think that the size of Indiana’s minority
population, now slightly less than 10 percent, is rel-
atively "small", should note that

®The minority population is already well over a half-million
persons, :

®0ne out of every four bables being born in the four counties
with the largest populations is Non-White,

®0ne out of every six bables being born in the twenty-two
counties which have more than 1,000 Minorities in their
populations is Non-White, and

® These Non-White representation rates are growing.

From 1979 to 1984, ailmost 80 percent of Non-White births
occurred in the 4 selected counties shown In Table 7. The fer-
tility rates (births as a percent of the female population in the
fertile ages 15 through 44) were also higher for these 4 counties.

TABLE 7
BIRTHS* BY RACE FOR INDIANA AND SELECTED COUNTIES
FOR THREE-YEAR PERIOD, 1982-1984
Number of Births Percent of all Births

Geographic Area Total White Non-White|Total White Non-White
lndiana 244,550 | 217,175 27,375 {100.0%| 88.8% ll.2$;
Selected Counties S

Marion County 39,823 | 29,503 10,320 |100.0%| 74.1% 25.9%

Lake 24,521 16,666 7,855 |100.0 | 68.0 32.0

Allen 14,061 12,070 1,991 100.0 | 85.8 14.2

St. Joseph 10,535 8,865 _1,570 {'00.0 | 84.2 15.9
4 County Total 88,940 | 67,104 21,836 [100.0%| 75.4% 24.6%
% of Racial Group 36.4% 30.9% 79.8% { -——- —— —

SOURCE: Indiana Siate Board of Health, October 1985.

In Indiana in 1980 the number of children for every thousand
women of standard child-bearing age was higher for Minorities
than for Whites. For every thousand women (by ethnic group) 15
through 24 years old, the number of children for Minorities (570)
was almost twice the White number (332). The number of children
for Minorities was also much higher than for Whites for both the
25 through 34 age-group (1,911 vs. 1607) and the 35 through 44
age—-group (3,196 vs. 2,725). One exception is that the number of
Oriental American children was much lower than even for Whites.
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[2. EDUCATION TRENDS

A. Adult Educational Levels

With the rapidly increasing ethnic-minority pop-
ulations, one concern is the relatively low educational
attainment levels of adults. Excep?/For Asian Ameri-
cans (who tend to be well-educated)~’, ethnic-minority
adults are much less-well educated than Whltzigyults;
this is especially true for Spanish persons. Edu-
cational level patternc of minorities in Indiana para-
llel those of the U.S. in general. (See Table 8 on the
next page.)

According to the 1980 Census, of the 133 million
adults 25 years of age or older in the United States,
almost one-third had cbtained at least one year of
post-high school! education, with one out of six ob-
taining four or more years. However, much higher per-
centage of Whites (33%) and Oriental Americans (50%)
obtained at least one year of higher education than did
Hispanics (16%), Blacks (22%), or Native Amer {cans
(24%). " .

Of the 3 million adults in Indiana, only one-fourth had one
or more years of higher education, which is well below the u.S.
(or Mid-West) averages. Oriental Americans and Whites again had
higher percentages achieving at least one year of higher educa-
tion than did Hispanics, Blacks, or Native Americans. In con-
trast, a higher percentage of Hispanic adults, as well as Native
American and Black adults, had less than a high school education
than did Oriental American or White adults.

The educational levels of Indiana adults also varied across
counties. For example, when examining the four highest populated
counties in Indiana, while the Percentage of total population
with one or more years of higher education was 32 percent for
Allen County and 31 percent for Marion County, it was only 22
Percent for Lake County and 28 percent for St. Joseph County.
Similarly, the percentage of Hispanics with such education was
highest for Marion and Allen Counties and lower for Lake and St.
Joseph Counties. (Lake County contains the largest percentage of
all Indiana Hispanic adults.) Conversely, the percentage of
Blacks with one or more years of higher education was highest for
St. Joseph and Lake Counties but slightly lower for Allen and
Marion Counties.

Lpaut ctancy, "141% Growth fon Asians i the USA." USA Today, Thursday,
Oct. 10, 1985.
Y 3ohn S. Lang § Jeannye Thonnton, "The Disappeaning Border.” U.S. News §

Wontd Report, Aug. 19, 1985, pp. 30-31.
3 \pnelease Hispanic Popubation Growing Fast." USA Today, Thursday,
Jan. 30, 1986, p. 3A.
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TABLE 8
AINED
By AEHESTEDNCROS Y 1080
United States
Elem. | High School | College
0 - 8 1] - 3 4 1l - 3 4+ N=
Total 18.3% 15.3% 34.6%| 15.7% 16.2% |132,835,687
Wwhite 16.6 14.6 35.7 16.0 17.1 114,290,384
Black 27.0 21.8 29.3 13.5 8.4 13,195,318
Native Amer. 25.0 19.5 31.3 16.5 7.7 715,458
Astan & Pac. 16.4 8.8 24.7 17.2 32.9 2,137,023
Isle.
Indiana
Elem. High School College
0 -8 1 - 3 4 1 - 3 4+ N=
Total 16.6% 17.1% 41.7%| 12.1% 12.5% 3,135,772
White 16.1 16.6 42 .4 12.1 12.8 2,903,445
Isle.
Four Largest Indiana Counties:
Marion, Lake, Allen & St. Joseph
_Elem. High School College
g -8 1-3 4 1 - 3 4+ | N=
Total - 15.3% 17.4% 39.1% | 13.9% 14.1% 1,041,750
White 14.0 16.0 40.4 14.1 15.4 863.069
Black 20.8 25.0 34.2 13.2 6.8 160,702
Hispanic 41.5 18.0 26.7 8.6 5.1 10,361
Asian & Pac. 13.9 9.1 18.2 13.8 45.0 5,771
Isle |
SOURCE: 1980 U.S. Census Reports.

In all of the adult. (25 years old or older) populations
shown above, a much higher proportion of wWhites than Blacks
ccmpleted high school, proportionately more Blacks are high
school dropouts, and a higher proportion of Asian Amer tcans have
attained a bachelors or higher degree. (See Section 2C.)
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B. K-12 Enro!iment

The number of public school students in Indiane as. been
declining and, with the exception of cyclical period: of retrace-
ment, are projected to continue to decline to at least the year
2004 (See Figure 1). However, the percent of Minority students
is projJected to increase throughout the foreseeable future. Each
lower grade has a higher proportion of minority students, which

will resuit in a higher proportion of Minorities in upper grades
and among high school graduates in the years to come. Examples
which {1lustrate these findings are presented below for enroll-
ments in the lst, 8th and 12th grades.
TABLE 9 d
ENROLLMENT OF INDIANA STUDENTS IN 1ST, 8TH & 12TH GRADES
BY WHITE & MINORITY GROUPS FOR YEARS 1985 AND 2004
Total White Al1*
Grade Year [ Number |Non-Hispanic |Minorities
- 1st 1984 76,254 5,289 10,965
Grade 2004 69,101 56,753 12,348
Change -7,153 -8,536 +1,383
8th 1984 79,906 70,379 9,527
Grade 2004 66,027 54,973 11,054
Change | -13,879 -15,406 +1,527
12th 1984 68,646 61,470 7,176
Grade 2004 58,961 50,539 8,422
Change -9,685 -10,931 +1,246

~ *Projections of Ist yraders (1985-1990), 8th graders (1985-1997) and 12 graders (1985-
2000) are based on the number of actual Vive births through 1984 with the projected nusbers
of students for later years based on birthing patterns.

" SOURCE: Indiana Dept. of Education EIR-1 Reports.

Note that ali of thé sbove projection for Ist, 8th and 12th grade students show
(1) A decrease in the total nusbers at each grade jevel,

(2) A larger decrease of White students than the total decrease, because of
(3) An increase in the actual nusbers of Ninority students.

The larger numbers of Minorities in the successively lower
grades show that this trend will accelerate over time. Note also
that, by the year 2004, about 18% of the first grade class will
be made up of Minorities. Howevar, some counties, such as
Marfon, Lake, Allen, St. Joseph and Vanderburgh, will have much
higher ratios of minorities to White students. (The Indianapolis
school system is already more than 50% Minority.)

22
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ProJections of 12th graders and high school graduates show
that a rather steady decline can be anticipated. There were
approximately 68,600 students fn the 12th grade In 1984-85 and
66,300 graduates. With a few minor bumps, a decline to almost
S9,000 students in the 12th grade is projected by the year 2004

(a 14% reduction).

'y

ARARCRLA LR RN LY

Figure 1 on the next page graphically illustrates the down-
ward trend of total numbers of students in the Ist, 8th and 12th
grades: actual numbers from 1978 thru 1984, projected numbers
through the year 2004. However, the numbers of Minority students
actually grow over this period, thereby becoming a larger propor-
tion of the total. The larger numbers at each lower grade level

indicate the proportion of Minorities will become larger over
time. *
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C. Secondary School Dropout

(1) General Situation

Of special concern with an increasing proportion of ethnic-
minority public school students are their higher secondary educa-
tion dropout rates. Although the graduation rates of Black and
Spanish persons seem to have improved slightly since the mid-
19708, these gr?yps' rates are still well below the rate for
White students.-— According to the 1980 U.S. Census, secondary
school dropout {s especially high for Hispanic and Native Amer{-
can students. Moreover, ethnic-minority students (except for
Asiari Americans) are more likely to be retained at a grade level
rather than being promoted to the next one along with thelr
class.

In a major survey of educators, a profile of high school
dropouts has been formulated:

High school drop-outs have a rather typical profile. They are usually from low-income
or poverty settings, often from a minority group background (although not often Asian-
American), have very low basic academic skills, especially reading and math, have parents
who are not high school graduates and who are generally uninterested in the child’s pro-
gress in school, and do not provide a support system for acadesic progress. English is
often not the major language spoken In the hose, and many are children of single parents.
Oropouts are heavier among males than females -- males tend to leave school to get a job
(which usually turns out to be a failure), while females tend to drop out in order to have
a child. Orop-outs are generally bored In school, they perceive thenselvesg7ccurately as
failures in the school culture, and are usually very alienated from school.

One widely-held view among the (nterviewed educators was
that Intervention occurs too late during a student‘s development,
with certain parts of the profile of the dropout-prone student
visible as early as the third grade. "To allow these sores to
fester until the eleventh gE7de is to virtually guarantee that
the student will drop out."= '

Kany localities have developed excellent drop-out prevention programs. Particularly
useful are tho programs which combine intensive, individualized training in the basic
skills with work-related projects. Vocational education and work-study strategies seem to
vork well, as does the “alternative high school® pattern. When the relation between
education and work becomes clear, most of these potential drop-outs can be motivated to
stay in school and perform at a higher level,

« + » Nore and more sophisticated counselling was mentioned often, as was a variety of
efforts to coordinate the work of family, school and social welfare agencies in keeping
potential drop-outs in school, and increasing their educational success.

We also discovered a widespread concern that tiie current state of state-based "refora"
legislation will only increase the group of push-outs to be added to the drop-outs. Elim-
inating low performers from the public schools was seen as a way of displacing the pro-
blem, not solving it. Out of school, these students present morc of a social and econosic
probles than they do IN schools. [If there were other institutions that formed & "safety

1/Cannegie Foundation forn the Advancement of Teaching, "Planning for the
2/ Future.” 52%%%%’ May/June 1985, pp.31-32.
='H

arnold L. Ho on, ALL One System; Demographics of Education
Kindergarten thnough Graduate School. TEe ;JAZZZEQ gon Educafianat
o Leadenship, Inc., Washingon, D.C., 1985, pp. 11-12.




net® to catch the drop-outs from schools, one might feel differently about it. But
no such safety net exists, at least for educationai purposes. 2
« « JKey to all of these early intervention prograas is some form of home support.-/

(2) Indiana Dropouts

During the 1984-85 school year there were 20,680 dropouts
from grades 7 through 12. This Indicates a dropout rate of 4.48
Percent of the 461,445 students. This dropout rate {s an in-
crease over 1981-82 and represents a reversal of a previously
decreasing rate. Stgnificantly, the dropout rate fs much higher
for Minority students. For example, the dropout rate for Hispan-
fcs In 1984-85 was 8.8%, which compares to only 4.2% of White
students. The lowest rate (3.4%) is enjoyed by Asian students,
which {s lower than that of Whites or of any other minority.)
Unless something is done to correct the higher dropout rates of
certain Minorities, the overall State rate will go up as the
numbers of Minorities continue to increase over time.

During the 1984-85 school year, students in the upper 25% of
thelir class had a dropout rate of only .70 percent; this compares
with a dropout rate of 10.34 percent for the lowest 25% of stu-
dents which have a high proportion of Minorities. Of course,
dropping out of high school s related to higher unemployment
rates and lower wages (See Sectfon 5 on Employment) .

TABLE 10

STULENT WITHORAWAL FRQM GRADES 7-12Y/ FoRr
"NDIANA BY ETHNIC GROU 1978-79 TO 1984-85

1978-79 1980-81 1982-83 1984-85
All Ethnic Groups

# of Dropouts 28,237 12,001 18,483 20,680

# Enroliment 540,939 501,213 471,836 461,445

% Dropouts 5.2% 4.6% 3.9% 4.5%
¥alte, NonHispanic '

# of Dropouts 23,504 18,899 15,259 17,055

# Enroliment 480,584 444,456 416,760 405,963

% Dropouts 4.9% 4.3% 3.7% 4.2%
Black, NonHispanic

# of Dropouts 3,392 3,464 24655 2,827

# of Enroliment 51,490 48,017 46,273 46,105

% Dropouts 7.6% 7.2% 5.7% 6.1%
Hispanic

# of Dropouts 684 467 474 576

# of Enroliment 6,748 6,403 6,158 6,533

. % Dropouts 16.1% 7.3% 7.7% 8.8%

r—,/ » [1] 3 . mh .

—'Excludes "Other" non-school nelated neasons, which Ancludes death, moving

out-of-state, not emolling in current school yearn {i.e., withdrawal
2/ agien previous school yean). o

+ = Ethnic group numbers may not add up to totals be.cauAg. 04 missing data.

SOURCE: Student Dropout Data (EIR-6 Tabulations), Indiana Dept. of Education,
Division of Educational Information & Reseanch, 1985.

16 | 26

S



0. Coliege Enroliment

(1) General Situation

Job roquirenoats ore changing and & nore highly educated werk force |s
nocessery If lndiane is to be competitive In sttracting and retalning
Gesirsbio Industries. Thus, Incressed ond more effective perticipetion
in poostosssadary education is criticel to the future sconsaic and seclal
wil-belag of lndiane.

«ooARothor csoentiol oducations! task Is the werading of corrent sembers of the workforce.
«ssA8 0inoritios beoene o large percontage of the Indians verk force, the sducation of
olneritios In ladione Incressingly fapertant for the futwre econcmlc and soclal
vitality of the tate.V gy, 3,19)

Participation In postsecondary education is especially crit-
ical for Indiana which seems to be experiencing a net loss (ep-
proximetely 10%) of college-bound students.

While the number of high school graduates (and thus, poten-
tial immediate college-bound students) has substentlially de-~
creased since 1979-80 and is projected to continue Its decl Ine,
the number of graduating high school Minority students has been
increas ng both numerically and proportionately, especially among
Blacks. However, the college enroliment of White high school
greduates has been increasing siightly numerically and propor-
tionately, while Minority enroliment also increased but peaked In
1980 and ) e declined, especially for Black high school
graduates. Minorities are becoming incressingly under-
represented in postsecondary education, except for Asfan Americans.

in Indiana, Black college nzyollmnt declined aimost 16
percent from 1960-81 to 1984-85. This decline Is especially
important to Indiana because of the increasing representation of
Minorities In the potential college-bound population and because
of Indiana’s college attendance rate being well below that of

Y tndiana Commisaion on Nighr Education, Awmal Report (Bragt), Indianapolis, Tn,
2/The Cotlege Boand, Emvollment in Higher Education Tnatitutions: A Chromologd
s/ Ve ( 0
Yy Educational (Report of the
mmﬂ%mh& ) oR uogu
Elanentary-Secondary and Educational Policy”). mw.on
mrm;um n Leaders, and Institute fox Educational
Ytecia Sty "Wmiversities umwmmu&gmmum
. "y . 22, 1985, p. 42.
yltmz‘!nm The Wall Street T,ludqhag“ ) p ey,

Jan. 16, 1986. lwmum&umi—"
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the nation,8/ ¢q percent versus 82 percent for lndé;na and the
U.S., respectively, in 1982, ranking Indiana 33rd.

Two other phenomena of major {mportance have also been ob-
served. First, a growing proportion of enrollmentz}n higher
education is shifting from full-time to part-time. This ‘de-
cline s especially {mportant for the future because more than
half the higher education enroliment of the two fastest growing
ethnic groups (Asfan American and Hispanic) is part-time -- and
the other ethnic groups are not far behind.

sSecond, enroliment in four-year institutions has been declining
while enroliment in two-year institutions has been increasing.
This decline occurred for all major ethnic groups, except Hispan-
fcs and Netive American, who were already predominately enrolled
in two-year institutions (this liyter was also the case with low
socfo-economic status students) From 1976 to 1982 total en-
roliment in four-ymar colleges grew Just under 8 percent while
total enroliment {in two-year colleges grew more than 21 percent.
For Minorities the four-year growth was 15 percent, while the two-
year growth was 30 percent. These national trends apply also to
Indiana where a higher proportion of Black students were pursuing
certificgte and associate degree educational levels in 1982 than
in 1980. Finally, the underrepresentation of Minorities In
higher education has become extended beyond the four- and two-lZ/
year instititutions to all postsecondary educational programs . ==

One of the most frequently identified "causes" for low Minor-
ity participation in Qigh,rlsdys7tion {s inadequate or {nappro-
priate financial aid. Fina cl?} ald is necessitated
by {nadequate socio-economic resguz es,=—/ often made worse by
fluctuating economic conditions. Because of the student’s
socio-economic background, the mix within the financiasl aid pagy-
age is also highly important: grants, loans, work-study, etc.

"A debt load of up to $10,000 at the conclusion of a four-year
degree program can prove a very strong deterrent to a lower

8/4. vance Grant § Leo J. Eiden, Digest of Education Statistics. Uashington, .C.:
9/ National Center 6oat§2:2::£§: Lt Lics, 1937, p. 11,
; ntranc n . o
1!7;:: g:lzeg: goand, E uaziég and Excellence: The Educational Status og Black Americans.
New York: The Cogibge ntnance Examination , 1985, (See chment T.]
11!vuz¢niz Lee, Access 2o Higher Education: The Experience of Blacks, Hispanics and Low
Socio-Economic Status Whites. Washington, D.C.: Amenican Council on Education,
Divdsdon of Policy Analysis and Research, May 1985. (See Attachment II1.) .
1¢/ American Council on Education, "Dim Outlook fon Minonities in Higher Ed Continues.

mm Education § National Affairs, Vol. 34 (No. 19), Oct. 14, 1985, pp. 1,5.
13/ Seott Judu‘.k,o ecline in Emollment of Blacks Seen Unless States Start New Programs."

Chronicle of Highen Education, Jan. 8, 1986.
L 0 Students in
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income person whose annual family income is half that amountrZ/
(PP. 13-14) Another causal factor is the lack of a gizyeived
relationship between a college degree and a good job, and "{t
Is most difficult for a low income minority young person to take
a long term view when he or she has immeg}ate needs for funds to
support themselves and/or their family".% (p.16) In addition,
there oftern exists {nadequate high school academic and career
counsgl nga, and thus Inadequate or {ncorrect academic prepara-
tion, as welllQ? higher admissions standards of educa-

‘tional institutions.

With the decrease In the number of high school graduates,
another explanation for lower participation rates is greater
competition for the students’ seryices, especifally by the armed
forces and business or industry, However, offsetting some of
the losses of high school graduates participation, will be an
increase I1n the numbers of adults participating tn higher educa-
tional efforts.

Lifelong learning is here today for about half of the American aduit population—
ready or not. mnnuaMuMuuuusneauuofmupumu.thWaan".
Given the demography plus the disaggregation of the providers of educational services, the
portion of the total pie for colleges and universities wil) continue to decline...

It Is also clear that for the next decade, the only growth area in education will be
in adult and continuing education, with fncresses in elementary schools In certain
reglons....g}hls is why by 1992, naif of al) college students will be over 25 and 20% will
be over 35.¥ (pp.3,16)

A strong growth sarket in higher education during the decade will be the adult
learner -- probably a worker, probably a head of household, and probably a woman or ainor-
ity....And higher education has lost and will continue to lose *market share® as the nusber
of adults engaged in serious education and training programs continues to Increase.... The
other alternative is to stick with familiar programs and students, fi long as institutions
plan for a smaller student body with very different characteristics: {p.6)

Increasing Minority enroliment (admission) In higher educa-
tion is only the first step, however. Students who partls pate
must persist and graduate in their educational programs.

Reasons for dropping out of higher education tend to be the same
ones as those keeping other potential students from even enrol-
11ng, such as insufficient funds, f nadequat igh school prepara-
tion for college, and {nadequate cognfs In + @s well as a
scarcity of approprig e role models and social/cultural
adjustment problems.

College retention and graduation is especially serious for
Minorities and low socio-economic status (SES) Whites who, since
1975 have been twice as l1ikely as high-SES Whites to no longer be
enrolled two years afte- entrance. Although Blacks’ college
graduation ra?g; increa..ed significantly from t?ﬁ/mid-ISGOS
through 1970,/ they have declined since 1975.-—~ Moreover,
while enroliment in two-year institutions has been increasing,
retention rates are lower iﬂ?n for four-year institutions, espe-
clally for Black students.

N
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"In our increasingly technologlcaé socfety, choice of fields
fs an important dimension of equallty"—/(p.s). Although over the
pust decade Blacks have become more similar to Whites in the
fields of study in which they receive their higher education
degrees, at each postsecondary educational level Blackslﬂre under-
represented in math- and science-related degree Flelds.——/

Rather, degrees of ks are still concentr in education
ties e soclal es . to
b st |lovment rates highest of e pat .

These occupational chofces are influenced by, among other things,
parental education and thefr own early educational preparatfon
and achievement.

««.lie need to make a major commitment, as educators, to see that ail our students In
ane«uﬂmhuemewmnmuyhpnhuauuﬂunynahuhuuh There will
be barrfers of color, language, culture, attitude that wil) be areater than any ve have
faced before, as Spanish-speaking students ara joined by those from Thaliand and Vietnaa.
The task will be not to lower the standards but to Increase the effort. To do so will be
to the direct benefit of all Americans, as a new generation of people become a part of our
fabric, adding the high level of energy and creativity that has always been characteristic
of groups who are making their way in America. Their numbers are now so large thg’ If they
do not succeed, all of us will have diminished futures. That Is the new reality.~ (p.18)
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(2) College Enroliment in Indiana

As stated in the previous section, the college
attendance rates of Indiana high school graduates
have persistently fallen below National and Mid-
western Regional averages. However, there have been
differences in what types of postsecondary institu-
tions are included in calculating the "college" or
"postsecondary" attendance rates. Table 11 illustrates this
point. Therefore, it is necessary, when comparing rates, to
assure that the same defined populations are included or excluded.

TABLE 11
INDIANA HIGH SCHOOL GRADUATES' COLLEGE ENROLLMENT RATES

1984 GRADUATES - 67,445 _1985 GRADUATES - 64,904
Number of g Number of
Graduates | Cumulative Cumulative Type of Graduates |Cumulative Cumulative
Enrolliing | Number Percent | Institution | Enrolling | Number Percent
24,063 24,063 35.7% 4-Year 24,261 24,261 31.4%
3,280 21,343 40.5 ¢ 4-Year 2,978 21,239 42.0
5:271 32,614 8.4 Voc’1.-Tech 54065 32,34 4.8
1,181 34,401 51.0 Business 1,928 34,229 51.9

94 35,345 52.4 Nursing 847 35,076 54.0
3,641 38,986 51.8 Kilitary 3,576 38,652 59.5

SOURCE: 1Indiana Department of Education, Div. of Educational Infonmation
and Research, Indianapolis, 1In.

The above data show that although fewer H.S. graduates were
enrolled in the five listed types of post-secondary Institutions
In 1985 than in 1984, a higher percent of graduates attended
these institutions in 1985 than in 1984. Of course this is
because the number of graduates decreased from 67,445 in 1984 to
64,904 in 1985. The largest percentage and numerical enroliment
Increases were in 4-year institutions (which is a change over
previous years, when the less-than-4-year institutions gained
most). Business schools and military service also showed gains
In 1985 over the previous year.

For a review of college enroliments in Indiana from 1977-78
to 1984-85, see Table 12 on the following page.
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TABLE 12
INDIANA HIGH SCHOOL GRADUATI?N RATES,

HIGHER EDUCATION ENROLLMENT, AND MILITARY ENLISTMENT:
1977-78 TO 1984-85

Graduates Enrolied in Higher Education lnstltutlonsz/

Total Percent | Percent | Percent | Percent Nilitary
School | Nusber of Total ¥ 4=yr. | Voc’l/ | Business| Nursing | Other Enlistaent
Year Graduates | Number Percent Inst. | Tech. School | School | Inst. |Fusber Percent

1977-18 | 77,134 33,834 43.86% |32.88% | 5.308 | 2.17% 1.20% j2.328 | 2,010 2.61%
1978-19 | 71,418 34,765 44913 [33.37% | S.40% 1.988 | 1.06 |3.09% | 1,941 2.51%
1979-80 | 75,639 34,250 45.28% (32,908 | .87 | 2.15% | 1.16% [3.208 | 2,267 3.00%
1980-81 15,551 36,928 48.87% [34.91% | 7.038 | 2.348 | 1.238 |3.438 | 2,852 3.788

1981-82 | 176,032 35,098 d46.168 132.32% | 6.69% | 2.288 | 1.328 |3.558 | 3,148 4.l48
1962-83 | 72,560 35,615 49.088 (34128 | 1.368 | 2.398 | 1.38% [3.83% | 3,971 S.478
1983-84 | 61,445 35,345 S2.41% |35.68% | v.82% | 2.65% | 1.40% |4.86% [ 3,641 5.401
1984-85 | 64,904 35,076 S54.048 137388 | 7813 | 2.91 | 1.308 |4.59% | 3.576 S.5i%

%gguwf ¢ (nid-tom) apecial graduates, excluding GEDT graduastes.
3/ bencent o4 anaduaes.

SOURCE: 1Indiana Dept. of Education, Division 0f Educational Information and
Reseanch, Indianapolis, In.

The numbers of Indiana high school graduates declined 14.6%
(11,128 students) between 1981-82 and 1984-85 (from 76,032 to
64,904). With a few aberations, this decline is projected to
continue to drop, falling below 50,000 by the year 2,000 (also
see Figure 1 In Section2). However, since 1981-82 there has been .
an increase in the percentage of high sch®ol graduates attending
higher education institutions from 45% to 54%, so that the num-
bers who have enrolied have remained relatively constant at about
35,000. It Is expected that this number will begin a decline In
the Imminent future. Part of the loss will probably be filled by
an Increasing number of working adults and part-time students.

The numbers (and percentages) of minor{ties attending
various Indfana institutions of higher education vary
significantly (see Table 13 on the next page) .
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TABLE 13
ENROLLMENT AT SELECTED INDIANA INSTITUTIONS OF HIGHER EDUCATION
RANKED BY NON-FOREZIGN MINORITY REPRESENTATION: 1984
(INSTITUTIONS WITH MORE THAN 80 MINORITY STUDENTS)
HINORITIES._-.F_-.T-p--1?J
Total . ercent Percent Percent
Number White* A} Ninoritles ) Percent|Percent  Natlve | Asian{ Foreign
institution (1003) | Wusber ¥ Yotal | Number 1 Tota) | Black |Hispanic| Amer. | Amer.| Studentd
Martin Center College 140 i 1.9 129 92.1% | 9%2.1% - - - -
Clark College 531 216 40.2 300 S57.4 55.1 91 - 0 2.4
IVTC - Northwest 3,314 | 1,928 56.2 1,386 41.8 32.5 8.5 5% A -
U - Northwest 4,686 | 3,232 69.0 1,435 30.6 23.0 6.0 ol . A
Calumet College 1,130 042 4.5 207 25.4 IS | 13.6 - 3 ol
IVTC - Central 4,421 | 3,402 76.8 1,025 23.2 21.5 .0 4 .5 -
Plll‘dlle - Clllllet 1"‘6 6'325 0‘09 Ig“; I‘og 1.5 605 oz .0 oI
ISU - Terre Haute 11,618 | 9,185 719.1 [ ,229 10.6 1.8 A 2 2.2 10.4
1UPUI - Indianapolis 23,366 | 20,659 00.4 2,463 10,5 1.6 0 2 2.0 1.0
Marian College 1,044 917 87.8 1o 10.5 9.4 5 - . 1.6
IVTC - North Central 2,352 | 2,154 91.6 196 8.4 6.3 . 1.1 3 -
IVTC - East Central - 1,824 | 1,672 91.7 152 8.3 1.1 o 4 2 -
IVTC - Northeast 3,318 | 3,065 92.7 %53 1.6 6.5 .5 ol 5 -
Indlana Central Univ. 2,999 | 2,764 92.2 25 1.5 5.3 .6 1.0 .6 J
U. of Notre Dame 9,461 | 8,433 89.1 6 1. 2.2 3.1 .3 1.5 3.1
Anderson College 2,022 | 1,841 91.0 M .0 [ 42 2 2.3 .3 2.0
IU - 8loomington 32,715 |26,480 87.1 2,256 6.9 4.3 1l o2 1.3 6.0
ITT Tech. Inst.-Ft. Nayne 1,252 1,166 93.1 86 6.9 6.3 .3 - 2 -
Butler Univ. 4,030 | 3,74 92.9 210 6.7 4.8 9 N 9 A
Purdue - ¥. Lafayette 31,052 | 28,395 89.1 1,956 6.1 3.0 1.2 o2 1.7 4.1
IVTC - Kokomo 1,368 | 1,303 93.9 85 6.1 4.6 . 4 A -
Vincennes Univ. 6,680 | 6,144 91.9 404 6,0 5.5 .2 .0 o2 2.1
1U - South 8end 5,242 | 5,142 4.5 281 5.2 1.9 .6 ol .6 J
IVTC - Wabash Valley 1,667 | 1,583 95.0 84 5.0 3.6 .6 .5 A -
1UPU - Fort Wayne 10,171 | 9,648 94.9 486 4.8 1.5 .6 . .6 A
Ball St. Univ. 17,370 | 16,401 94.4 181 4.5 3.2 6 3 .5 1.0
Purdue - North Central 2,616 | 2,508 95.9 100 4.1 2.4 1.0 .2 .6 -
U. of Evansville 4,208 | 3,825 90.9 149 3.5 2.8 o2 o A 5.6
U - Kokomo 2,499 | 2,408 96.4 86 3.4 1.8 9 A A 2
ISU - Evansville 3,840 | 3,692 95.9 126 3.3 a1 o2 ol .3 .8
Valparaiso Univ. 3,958 | 3,753 94.8 14 2.9 1.4 b ol .6 2.3
IU - Southeast 4,399 | 4,283 97.4 1086 2.5 1.8 o2 o2 .3 Y
*  Not included in White on Minonities' data, but included in Tofal Number.
Source: U.S. Dept. of Education's Office for Civil Rights. Reported 4in
Chronicle of Highen Education, Dec. 5, 1984, p.13.

Minority enrollment in Indiana higher education is spread throughout a number and
variety of institutions. The largest concentrations (percentages) of minority students
in 1984 were found in Martin Center College, Clark College, IVTC~Northwest, lU-North-
west, Calumet College, IVIC-Central, and Purdue-Calumet. However, the largest numbers
of minority students were found in IUPU-Indianapolis, 1U-Bloomington, and Purdue - West
Lafayette. Note also that 12.9 percent (3426) of IVTC’S 26,576 students were minori-
ties, compared to 8.0 percent of Indlana’s total number of students in higher education.
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An excellent summary statement concerning the Ifmpact on
higher education that increasing proportions of Blacks and
Hispanics In Indiana‘’s population will have is contained in the
following excerpt from the most recent annual report of the
Indiana Commission for Higher Education:

Increasing Minority Enrollment in Higher Education

After reaching a peak enroliment of 20,711 (7.73 of total enrollment) in 1980-81, black
enrollment in Indiana higher education has declined each succeeding year. 1In 1983-84, the
percentages of Blacks enrolled In higher education was 6.7% of total enroliment. Heanwhile
in 1980 Blacks represented 7.63 of those in the age group i5-19. The general trend in
participation in higher education by Hispanics is even worse.

At minorities become a large percentage of the Indiana work force: the education of
ninorities in Indiana becomes increasingly important for the future economic and social
vitality of the state.

Conclusion: Increased and more effective participation in higher education by Indiana‘s
sinority population s essential if tzj skilled work force necessary for continued economic
(p.19)

growth is to be available in Indiana.




3. STUDENT ACADEMIC PREPARATION

A. Tested Ability or Achievement
(1) Reading Proficiency: National Assessment.

The past decade and a half has bédn a period of considerable change and turmoil in
American education. The soclal and educational reforas of the late 1960s and early 1970s
were followed first by the back to basics movement, and later by the reaffirmation of
traditional academic goals as the central focus of schooling. The trends in reading
proficiency between 1971 and 1984 sugqesf that these broad movements have indeed had their
effects on improved student achlevelent.-/(p. 1)

This Natfonal Assessment generally found better reading proficiency for stu-
dents tested (among 9, 13 and 17-year oids) but, significant to this study, report-
ed major dlfferenc?s between average reading proficiency among White, Black and
Hispanic students.l/ These differences in scores are apparent in Table 14 and
Figures 2A and 3, where it can be seen that the reading proficiency of Black and
Hispanic students, despite some imerovement, is approximately the same as White
students three to four years younger. Thus, minority students tend to read at
approximately one proficiency level below White students.

o TABLE 14
READING PROFICIENCY TEST SCORES - 19841/

S-vear-olds l13-year-olds l17-year-olds
National Aver. 213.2 257.8 288.2
By Race:
White 220.1 263.4 294.6
Hispanic 193.0 239.2 268.7
Black 188.4 236.8 263.5

"White" includes all students not Black on Hispanic (i.e. Asian, Native American).

Definitions (range of 0 to 500)
150 - Rudimentary -~ carry out simple, discrete reading tasks,
200 - Basic -- understand specific or sequential ly-related siaple information,
250 - [ntermediate -- search for specific information, interrelate ideas, and make simple generalizations,
300 - Adept -~ find, understand, susmarize, and explain relatively complicated information, and
350 - Advanced -- synthesize and learn from specialized and complex reading materials.

NOTE: Comparable data for Indiana were not available 2o the authons.

Of special concern is that, among pre-high school students (13-year-olds),
whereas two of three White students are able to read at the Intermediate level,
only one of three Black and Hispanic students are able to do so. Moreover, among
pre-college students (17-year-olds), while almost half the White students can
read at the Adept level, only one of five Black and Hispanic students can do so.
Finally, critical to the question of ability to do college-level work, of the 17-
year-olds, only one out of 17 White students and one out of 100 Minority students
can read at the Advanced-proficiency level. (These proficiencydeficiencies are
probably sim!iar for other abilities.) 1In addition to the important differences
in reading proficiencies between ethnic groups, there are also important differ-
ences by type of community. The lowest average reading proficiencies are appar-
ent for students who live in a disadvantaged urban community; scoring slightly
higher are those in rural communities; and highest scores are made by student in
advantqgggfurban communities. See Figure 2 on the next page.

< Nationat Assessment of Educational Progness, The Read’ 3 Repont Cand: Proghess
N g‘éaume 2 o Schoots.  (Repont Ro. TS-R-01T. - Pulrceton:
) eating Sevice, 1985. (See Attachment 1V.)




FIGURE 2A

Trends in Average Reading Proficiency for White,
Black, and Hispanic Students by Year of Birth
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A comparison of three levels of reading proficiency by age
and ethnic group reveals:

® A gradual improvement from 1971 to 1984,

*More White studencs score higher at all grade levels,

®Lower proportions of students score at each higher level, and

°0Only 15% of Black and, 207 of Hispanic (pre-college age)
17-year-olds, attain an "adept reading proficiency"”, as do fewer
than 50% of White students.

FIGURE 3

PERCENT OF STUDENTS BY AGE AND ETHNIC GROUP '
EXHIBITIN.G“l ‘THREE LEVELS OF READING PROFICIENCY 13171-1984
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Basic Proficiency -- understand specific or sequentially-related simple inforaation; :
Internediate Proficiency -- search for specific information, interrelate ideas, make simple generalizations;
Adept Proficiency -- find, understand, sumsarize, and explain relatively complicated information.

SOURCE: WNational Assessient of Educatioral Progress, The Reading Report Card: Progress Toward Excellence in
Qur Schools (Report No. 15-R-01). Princeton: Educational Testing Service, 1985. (See Attachment 1V.)
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The National Assessment made several observations with
respect to influences on reading proficiency:

“® The Influence of home environment is apparent from the positive refstionship between read-

ing proficiency and both avaiiabie reading msterial in the home and fevel of parental
education....

®Six or more hours of TV viewing per day is consistently and strongly reiated to lower
reading proficiency for all three age groups. in 1984, fully 27 percent of 9-year-oids

reported vatching more than six hours of television per day, up from 18 percent four years
earlier.

® [n general, students who receive homework assignaents and do thea tend to read better than
students who do not have homework or who do not do 1t.V/(p, 7

However, with respect to developing reading proficiency, "the .
reduction of television watching in and of itself without substi-

tuting reading activities, homework, or other related experiences
seems unlikely to be effective"(p. 55).

Results from the 1984 assessment

suggest two agendas for the future: continued special attention to disadvantaged and
ainority children and increased emphasis on higher-ievel reading skitis for all....

Yet improvements in higher-level reading skills cannot come about simply by an eaphasis on
reading instruction in isolation from the other work students do In schooi. To foster
higher-tevel iiteracy skilis is to place a new and special emphasis on thoughtful, critical

elaboration of ideas and understanding drawn from the material students read and from vhat
they already knov.l/(p, g)

(2) Standardized Achievement Tests: National

In anz?xamination of the educational status of Black

Americans, the College Entrance Examination Board observed the
following:

® The educational perforsance of biack students in eiementary and secondary schools, as
seasured by standardized achievement test scores, rose in many areas over the decade of the
1970s, but it remained lower than that of non-biacks by 1980.

® The strongest gains fn mathcmatics and reading test scores were registered by young biack
students, particularly those from urban, disadvantaged comsunities....

® However, gains in mathematics and science were far {ess substantial then for reading, and

biack f7-year olds showed stabie or deciining scores on achievement neasures in reading,
mathematics, 2nd scienc.,

®Black students of al! ~y2: ~erformed better in the area of mathematical knowiedge (factual
recall) than in the area .. o2 %ematical skiils (performing computations and manipuiat-

fons}, and feast well n ¢.2 . -ea of mathematical applications (the abfifty to soive
Problems and use m:th i 4. reasoning). (pp. 6-7)

YThe cottege Board, Equabity and Exceflence: The Educational Status of Black
Amerdicans (Dnaft). New York: The College tntraice Examination Board,
Jan. T985. (See Attachment 1.)
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A high level of academte ability is especially important for
those students who plan or hope to continue their education
beyond high school. However, ethnic-group differences observed
with elementary and secondary school students are also evident
with college students. For example, sophomores in Florida’s
Public colleges and universities are required to pass all four
parts of the state’s "College-Level Academic Skills Test" before
they can earn an associate-of-arts degree or continue as jun-

fors.2/ 1n the March 1985 administration, while 94 percent of

White sophomores passed all four parts, 84 percent of Hispanics
and 64 percent of Blacks passed all four.

z?stly. in a major study of access to higher education in
1980, it has been found that 7 of 10 "high-ability" high school
seniors were still attending college two years after high school
graduation, compared to only one of four "average-ability" sen-
fors. High-ability seniors have also been twice as likely to
major in technical fields than average-ability seniors. More-~
over, students attending four-year colleges have scored higher on
high school senior-year achievement tests than their two-year-
college counterparts. Of special importance to the present re-
port is the observation that Black and Hispanic students were the
least represented high school seniors in the high-ability group.

(3) Scholastic Aptitude Test (SAT) Comparisions: U.S. & IN.

Since hitting an all-time low in 1980, scores on the College
Entrance Examination Board’s Scholastic Aptitude Tests (SATs) have
steadily but gradually increased through 1985.5.6/ Although the

greatest increases have occurred for Minority students (those who
anticipate a college education), they are still well below those
for White students. The one exception involves Oriental Ameri-
cans, who are comparable to White students. Although students
since 1980 have been achieving improved SAT scores, their scores
still remain well below the peak achieved in 1963. Similar
results have ai7o been obsserved with American College Testing
program tests.

3/ " { ¢ New Test of
~'Jean Evangelauf, "Sophomoned in Fla. PublLic Colleges Must Pass a New Tes
Theinéigademﬁc Skills." The Chronicle of Higher Education, July 3, 1985, p. 10.
ifValenie Lee, Access to Higher Education: The Experience o4 Blac His
and Low Soclo-Economic Whites. waahZiégin, ﬁ&E.: Amenican CoE%gi%
on tducation, 04v46¢?n of Policy Analysis and Research, May 1985.
(See Attachment II1. '
3/pat Ondovensky, "SATs Up 9, 'Education on Mend'." USA Today, Tuesday,
Sept. 24, 1985. ° . T . : .
8 guneau of the Census, Education in the United States: 1940-1983, Special
Demoghaphic Analysis TCDS-85-T]. WashingZon, D.C.: U.S. Depi. of Commerce.
.B. e, "college Admissions Testing Proghams" (Memorandum), Indiana
Y




About 34,323 Hoosiers took the SAT In 1985. The proportion
of Hoosiers taking the test was higher then the Nationa) average,
but Hoosier scores were lower (e.9., mean totai SAT score was 906
Nationally and 873 for Indiana). The distribution by ethnic
oroup of Hoosiers taking the 1983 SAT (self-reported by the
students) was as follows:

With the exception of Asian-Americans,
SAT tests were under-represented (when compared to thelr propor-
tion of the population). The highest scores were atteained by
Asian-Americans, followed by White students. The scores of Black
studenis were lowest of a)) groups. With the exception of Asian-
Amsricen students, more members of the other Minority groups
indicated they expected they would need remedial help In Math,
English and the Sclences.

Minorities taking the

—

TABLE 18
SCHOLASTIC APTITUDE TEST (SAT) AVERAGES
FOR THE UNITED STYATES AND INDIANA BY ETHNIC GROUP 76-1988
r . Your L
Fia o dbs ] R N malk
- HEFT] I BELEI M NR
" e ssald o mwam| o e
ity - B-5-1-1 BRI - B -
1 151 - IR B S
d 11 EOR maeR e ow e
-y IR IR m o) o0 e
—'dﬁi—m:-w 3.0, - Standand Deviatlon
SOURCE: College Entrance Examination Board, Admisslons Testing Program.

At lesst since 1976, Indiana high school seniors have at-
tained lower SAT score averages than U.S. students in general .
These average score differences are due primarily to score differ-
ences between Indiana #nd U.S. White students. Although SAT
scores had been declining, the last four years have witnessed
increases In SAT scores. However, White student scores are stil)
slightly below the 1976 averages., while scores for Minority
groups (especially Blacks, Hispanics, and American Indians) are
appreciably higher than their 1976 averages. This is true for
both Indiana and the U.S. As a result, although average scores
for Ninority groups have been and remain appreciably below White
student averages, the gap has been narrowing.
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TABLE 16
SAT SCORE COMPARISONS FOR THE U.S. AND INDIANA
BY ETHNIC GROUP, 1985
1985 & 1985
Verbal SAT Scores ETHNIC GROUP Math SAT Scores

Ulsl l'll D UISI !III
404 426" Oriental American 518 515
445 420 White . 49] 470
368 378+ Hispanic 423 418
359 355 Total Minority 411 407
342 331 ‘Black 376 369
431 415 Total Pop. 475 460

* It is apparent that in nearly all cases, Indiana stu-

dents’ scores were below those of the U.S. There are
two notable exceptions, the Oriental Americans and His-
Panics in Indiana score higher in the Verbal tests than
the U.S. Also noteworthy is the fact that although
White students in Indfana averaged more than 20 points
below the U.S., the total Minorities {n Indiana were
only 4 points below the U.S.

An excellent statement concerning Inadequate basic skill
preparation is contained In the following excerpt from the most

recent annual report of the Indiana Commission for Higher
Education:

Iaproving the Preparation of Students for College Level Work

Through its analyses of minority participation and of the extent to which enrolled
students are engaged in remedial vork, the Commission has determined that a substantial
probles ispeding student success in Indiana higher education fs inadequate basic skills
preparation. The Commission believes that the basic skills needed for going to college are
the seme skills needed for entering the workplace.

Conclusion: A conprehensfve long-range plan for improving our students’ preparation
for college and for work is necessary.~ (p, 9)
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There are considerable variations betweenthe
mean total SAT scores and intended fields of study.
Table 17 presents a U.S. rank order listing
starting with a mean total score of 1075 for
seniors who chose Physical Science, down to 737 for
Trade/Vocational. The differences betwen U.S. and
Indiana scores are shown for each field of study.

TABLE 17

AVERAGE TOTAL SCORES ON SCHOLASTIC APTITUDE TESTS
BY 1985 H.S. SENIORS' INTENDED FIELD OF STUDY.

Total SAT Score Neans Total SAT Score Means
U.5. _H; OT¢T. ‘ QJL AN. | Diff.

Physical Sciences... 1075 1034 | - 41 AVERAGE.....cco0ueesee 906 875 | - 31
Nathematics......... 1v37 1004 | - 33
En'|=s"°"!!ll!!!"l '”5 'm - 11 M“tﬂ‘ SC'M“'.--.- 9°l ’.1 “ 6
Engineering..coeeees 998 979 | - 19 Psychology..eeesece... 895 882 | - 13
Biological Sciences. 996 967 [ - 29 Geography.....oeeeeee. 891 882 | - 9
Foreign Language.... 981 959 | - 22 Theater Arts.......... 888 879 | - 9
Historyeeoeveeeaeees 981 897 | - 84 Forestry/Conservation. 875 809 | - 66
Philosophy/Religion. 970 937 | - 33 Business......ooeeeee. 862 830 | - 32
Social Sciences..... 947 899 | - 48 Arteeeeeiieieninnneees 839 812 | -27
Undecided........... 934 894 | - 40 Education............. 836 830 | - §
Library Science..... 929 908 | - 21 Agriculture........... 833 825 | - 8
Kilitary Science.... 912 936 | ¢+ 24 Home Economics........ 793 7156 [ - 37
Architecture........ 910 893 -17  Ethntc Studies........ 769 - -
Health.....c.oeeeeee 909 887 - 22 Trade/Vocational...... 737 749 | + 12
Comsunications...... 906 84| - 32 :
MSiCeeseeesiannness 906 883 | - 23

SOURCE: Admissions Testing Program, College-Bound Senions, 1985: Nationat §
Indiana. New York: The College Board, Spel. T1935.

This can help one to form some general {zations about the
relationships betwen SAT scores and intended fields of study. In
general, and not surprising to most, is that Physical and Btolog-
fcal Scfences, Math, Engineerting, English andForefgn languages are
more likely to be chosen by high school sentors who achieve the
highest SAT scores. The pattern of Hoosters’ SAT test scores
(which are lower than the National averages), generally parallel
the Natfonal 1isting, but there are some notable exceptions.
Among major differences are History, Socfal Sciences, Forestry- -
/Conservation, and Home Economics where Indtana scores are much
lower than the U.S. mean. "Bucking the trend" are Military
Science, Computer Science, and Trade/Vocational, where Hoosiers
actually score higher than the U.S. mean.
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(4) American College Testing (ACT) Program: U.S. & Indiana

TABLE 18
AMERICAN COLLEGE TESTING (ACT) AVERAGES
FOR THE UNITED STATES AND INDIANA: 1970, 1976, 1980 AND 1983
Geo. Year, Spring U.S. Seniors
Test Area 70 *76 ‘80 ‘a3

English u.s. 18.5 17.5 17.9 17.8
IN. 18.9 18.3 18.3 18.4

Math u.s. 20.0 17.5 17.4 16.9
IN. 20.8 18.3 17.9 18.1

Social Studies u.s. 19.7 17.0 17.2 17.1
IN. 20.5 18.5 18.0 18.0

Science u.s. 20.8 20.8 21.1 20.9
IN. 21.0 21.4 21.4 21.5

Composite u.s. 19.9 18.3 18.5 18.3
IN. 20.5 19.3 19.0 19.1

SOURCE: W. B, Strange, "College Admissions Testing Proghams" (Memorandum),
Indiana Dept. of Education, October 14, 1983.

Although Indiana students across the years have consistently
scored on average below U.S. students in general on SAT’s, they
have consistently scored above average on the ACT scales. Note
that, while nearly 120 percent of Indfana college-bound high
school senifors have tended to take the SAT (well above the
national average), less than 10 percent have tended to take the
ACT program tests (below the national average), although this
percentage almost doubled in 1982-83. Thus, Indiana college-
bound students are probably closer o the national average of
measured gbility or achievement than either set of tests
indicate.

Both Indiana and the U.S. in general experienced a ma jor
decline In average scores across the years from 1970 through 1983
for the Math, Social Studies and Composite ACT scores, as well as

a slight decline for English scores and no change or slight
Increase for Science scores. -

' Admissions Testing Program
of the College Board
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8. Educational Needs

(1) Reading ProFlclenéy

American schools can ... take considerable pride in the improving
trends in students’ reading proficiency over the past i3 years. At the
same time, the results from the 1984 assessment suggest two agendas for
the future: continued special attention to disadvantaged and minority
children and increased eaphasis on higher-ievel reading skills for all....

Attention to ... higher-levei reading skiils has already begun in sany schools across
the country; the challenge will be to ensure that all students have the opportunity to
develop such skills. There has been a conceptual shift in the w3y many researchers and
teachers think about reading, which gives students a much more active role in the learning
and reading comprehension process. This shift is reflected in changes froa packaged read-
ing programs to experiences with books and from concentration on isolated skills to practi-
cai reading and writing activities.

Yet, improvements in higher-ievel reading skiils cannot come about simply by an empha-
sis on reading instruction in isofation from the other work students do in school. To
foster higher-level literacy skills is to place a new and speciai esphasis on thoughtful,
critical elaboration of ideas and understandings drawn from the material students read and
from what they already know. They must learn to value their own ideas and to defend as
well as question thelr interpretations in the face of alternative or opposing points of
view. ... In developing higher-level reading skills and strategies, students will benefit
from experience with a wide range of challenging materials....

There are opportunities for such experiences in all of the subjects students study in
school, as well as in what they read at home. They can learn to develop their own inter-
pretations of what they read, to question, rethink, and elaborate upon the ideas and
infornation drawn from their reading experiences -- in conversations with their friends, in
discussions with their teachers, and in the writing they do for themselves and others. And
in that process, students will also be acgylrlng the higher-level reading comprehension
skills that so many are presently lacking~ (pp. 8-9, underline added)

A major review study of the quality of varfous academic skills found that

Disappointing trends in performance for older students, both black and white, and on
higher order cognitive tasks in reading, writing, mathematics, and science reflect disturb-
ing changes in educational methods over the last decade. Between 1972 and 1980, use of
teaching methods that might encourage the development of higher order thinking abilities --
project or laborator¥ work, writing tasks, and student-centered discussfon -- declined in
public high schoots. p. 1)

(2) Inadequate Academic Preparation

Through its analyses of minority participation and of the extent to which enrolled
students are engaged in remediai work, the Commission has determined that a substantial
problem impeding student success in Indiana higher education is inadequate basic skills
preparation. The Commission also believes that the basic skills neeﬂ;d for going to
college are the same basic skills needed for entering the workplace.¥ (p. 9)

U Nationat Assessment of Educationat Progress, The Reading Repont Cand: Progness
2/, Joward Exceblence in Our Schoofs. (Repont No. 15-R-017. .

~'The College Board, Equalitzy and Excellence: The Educational Status of Black
Americans. New Yonk: 7ié College Entrance Examination Board, 1985.
3/1 ‘SCC m ent I.’

ndiana Commission fon Highen Education, Annual Repont (Onagt), Indianapolis,
IN., Manch 1986.
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High school academic programs pursued by Minority students
tend to _differ in type and content from those pursued by

Whites.2:4 These differences in educational substance import

critical implications for educational achievement (e.g., necessi-
tating remedial and compensatory education) and for later educa-
tional and career options.

® Blacks are disproportionately more I1kely to be enrolled In speclal education programs for
the gifted and talented than are whites. However, these proportions vary widely across

school districts, suggesting that administrative policles and practices affect placeaent
as much as do student characteristics.

® At the high school level, blacks are underrepresented In academic programs and are over-
represented In vocational education programs where they recelve less educational prepsra-
tion In areas ilke English, mathematics, and science, and they lose ground in terms of
educational achlevement.

® Furthermore, black students In vocational educatlon programs are enrolied eariler and more
extensively In programs training speclaily for lov-status occupations than are white
students. Typically, these assignments are made by school personnel rather than by
election of students or their parents.

® Among college-bound seniors In 1981, most biacks had taken fewer years of coursevork In
nathematics, physical sciences, and social studles than their white counterparts. Even
vhere years of coursework are simliar, the content of courses varles for black and white
students. For example, black senlors In 1980 were as Ilkely as whites to have taken at
least three years of math, but they were much less ilkely to have taken algebra, geo-
metry, trigonometry, or calculus. Thus, their years of coursework must have been concen-
trated in areas like general math or business math.

® Students In low-Income and predominately minority schools have less access to microcoa-
puters and to teachers trained In the uses of computers. Furthermore, students In
predominately minority schools or classrooms are much more Ilkely to use computers for
drill-and-practice rather than programming or concept development than students in other
schools.

Overall, the evidence suggests that black students are exposed to less challenging
educational program offerings which are less likely to enhancs the development of higher
order cognitive skills and abllities than are white students.-/(pp.7-8)

(3) Plans to Request Special Help in College.

Students taking the SAT are asked if they plan to request
special heip i1n certain types of skills and counseling. The
responses generally reflect many of the strengths and deficfen-
cies noted in their tested proficiencies while in lower grades.
There are considerable differences between Whites and Minorities.
For example, in Indiana 18 percent of the Whites plan to request
special help in mathematics, while 34.4 percent of the Blacks
expect to do so. See Table 19 for more comparisons.

ﬂ%muﬁwuzRqﬁomu!anmauanmmd, :, Ln_HA
.2 : f Atlanta: 1340 Spring Street N.W.,

30309. (Reponted by Scott Jaschik, "DeLine in Emoliment of Blacks Seen
wwuu.s&un%samzhuwIquwu.” The Chronicle of Higher Education,
Jan. 8, 1986.) |

L @b 3
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TABLE 19

SELF-REPORTED PLANS TO REQUEST SPECIAL HELP OF HIGH SCHOOL SENIORS
COMPLETING THE “STUDENT DESCRIPTIVE QUESTIONNAIRE” OF THE
COLLEGE BOARD'S ADMISSIONS TESTING PROGRAM
FOR THE UNITED STATES AND INDIANA: 1985

All Ninority

Plans to Request  Geo. Al American | Oriental
Special Help Area | Students | White | Total Black | Hispanic | Indian | American
Eduational U.s. 3.9 | 35.31 | 29.5¢0 | 30.5% 40.43 | 34.08 41.01

counseling IN 2 |32 |4 2.7 3.1 2.8 3.3
Vocational/career  U.S. UN |57 2. | ul 8.13 | 2.5% .81
counseling IN U4 | 25.0 J20.3 a.1 .9 4.1 U9
Nathesat (cal u.s. 1.7 | 16.5% {al.48 | 30.28 6.1 | 22.3 19.5%
skills N 18.9 | 18.0 |25.0 uu .3 20.9 U.6
Reading skills u.s. 9.41 | 8.8 | 1138 | 11.58 13.91 | 10.1% 19.23
N 8.6 8.3 |10.6 1.1 15.4 12.1 24
Writing skills U.s. 14.88 | 13,9 | 17.68 | 19.2% .48 | 11.1% a9
IN 2.8 }12.5 ]14.8 1.4 19.7 11.9 %5.8
Study skills u.s. .68 | 23.41 joa.2s | 32.88 .41 | 28.08 u.1
IN 6.5 | .0 |22 36.4 3.1 .1 30.2

SOURCES: College-Bound Senicis, 1985: National and Indiana Reports,
College Board, Admissions Testing Program, 1985.

In general, proportionately more Indiana students than U.S.
students reported needs fn me hematical skills and study skills,
but U.S. students were more in need of help in reading skills and
writing skills.

In Indiana, Proportiona~ :iy more White than Minority stu-
dents reported needs in edu tiona! and vocational /career counsel ing.

The greater detailed differences in Indiana‘*s students
fncluded: ' .
(1) The relatively high Proportions of Blacks and Hispanics
needing help in math and study skills,
(2) The need for reading skills help by Oriental Americans
and Hispanics,
(3) The need for writing skills help by Oriental Americans
in particular, as well as by Hispaniecs and Blacks.

NOTE: Approximately 80% of all students who took the SAT reported they pian to request
help in one or more of the areas |isted.
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4. SOCIO-ECONOMIC TRENDS

A. lllegitimate Births

(1) General Background: The Situation

ssstvery day in America, 40 teen-age girls give birth to thelr
THIRD child. hbememhdwuddaﬁmwlsmbeuw
much "at risk® in terms of one’s future.” (p.3)

A recent, special CBS report, "The Vanishing Family — Crisis
in Black America," confronted

a probles only recently readmitted to public debate after 20 years of obfuscatfon and
MWNmemmmmmwwmmmmmnﬂmmuummﬂmmno
support their children, and the aimiess young men whose fdes of fatherhood ends with the
sex act, Nr. [(BI11] Noyers vas refreshingly judgaental, coming out frequentiy vith such
cossents as:  "Do you every think that maybe you shouidn’t do it unless you can be sure you
don’t have a kid?"... .

It’s impressive to see Nr. Noyers take up this topic again, considering that he was
witness to the last failed attempt to put the problem on the national agenda. What he did,
back in 1965 when he vas press secretary to President Lyndon Johnson, was pubiicize a
report by then Assistant Secretary of Labor Daniei Patrick Noynihan, which warned that
fanily dissoiution among poor blacks might cancel out the progress made by the civil-rights
movement.

..o The Noynihan Report attracted so much furious denunciation over the following few
years, [t became impossible to express concern about the skyrocketing rates of biack
i11egitinacy (currently 58%), and of teen-age pregnancy mong black Americans (the highest
in the developed world), without being called a racist. (p.22)

However, as one teenage mother told Mr. Moyers, "I’'m sick
and tired of just laying back waiting for a welfare check. 1|
says ‘This is not how I want to live the rest og/my 1i{fe. This
Is not the way 1 planned for my future to be.’'"2< (p.22)

According to Rep. Harold Ford, chalrman of a House subcom-
mittee on public assistance, "Half of all Black teenage girls
become pregnant. The fastest growing black famil /Formation
today is that headed by single teenager mothers."=' (p.7)

In 1960, 15 percent of total births to teenagers 15 to 19
years of age were children of unweg mothers; by 1983, the inci-
dence had increased to 54 percent.—/ [It should be noted, how-
ever, that ."fllegitimacy" is typically defined according to

lfﬂhaoZd L. Hodgkinson, ALL One System: Demographics of Education, Kinderganten
through Graduate SchooZ. wwﬁgn_gl‘in, D.C.: ;mﬁﬂge fon Eaazéaamﬁ

2/ Le4deMsRip, The., 985 ; oy n g

= CBS Reponrts, "The Vanishing Family -- Crisis in Black America” aired 25 Jan. 1986.
Reported by Martha Bayles, "Sex and the Single Teen," The Wall Street Journal,

3/ Mon. 27 Jan. 1986,p.22. ;
= UPI Release, "House Cites Problems of Single Parenthood, Poverty among Blacks."

4/ The Purdue Exponent, Wed. Feb. 19, 1986, p.7.
— AP Refease, "Teen Pregnancy: Repont Says Growing Problem Breeds Poverty,
Dependence on Government." Journal & Counien, Mon. Feb. 10, 1986,p.1.
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the time of birth, not conception, and that 1960’s soclety almost
required a pregnant female to get married, whereas, in today’s
society, marriage is typically viewed as unnecessary. Thus, a
large part of the increase In fllegitimacy may be artificlal.]

Experts who test!fled before the U.S. House sald there Is a *values crisis® in Aser-
fca, noting It Is now soclally acceptable to have children out of wedlock, not only for
poor black families but for society’s cultural heros.

Rarian Edelsan, head of the Children’s Defense Fund, told the subcommittee It |s time
to change that moral tone.

*If ve cannot have our leaders acting more sorally, what do we have,® she asked!/
noting the number of pop stars and actresses who have had chlidren without sarrying.~ (p.7)

Joyce Ladner, chairman of a panel on Teenage Pregnancy Prevention In the natfon’s
capital, said it Is time to *bring young men into the picture.® For too long, she said,
the social work network has ignored the young men who father children out of wedlock. *ls
the United States willing to support a permanent group g; people who il never have
effective participation In the labor forcel® she asked. (p.7)

A new study by the nomprofit Center for Population Options said Tuesday that teenage
pregnancies cost t!, Anerican taxpayer at least $16.6 billion In 1985 -- nearly double the
cost 10 years ago.¥ (p.7) .

Teen-age girls who have children are more likely than their peers to drop out of
school and become dependent on government assistance.... And famllles headed by young
nothers are seven timesmore likely to Iive In poverty.

Although the nation spends billions of dollars a year on teen-age mothers and their
children, there 13 no focused approach to solving the probleas of teen pregnancy at any
level of governaent....

Chalrsan George Hlller said more attention should be paid to preventing teen-age girls
mnmm“mmhqummMMMmanwmummmmﬂwm
pleces. [t’s all to deal with the results of a tragic situation.® (p.1)

(2) Fertility Rates for Women Never Married: U.S. and IN

- The United States fertiility rate (number
of children per woman) in 1980 for all women
15 through 24 years of age who were never
married was 96; that is, every 1,000 women
had 96 {llegitimate chilidren. The rate was
400 for unmarried women 25.through 44 years
old. Therefore, there were 168 flleglitimate
children for every 1,000 never-married women
between the ages of 15 through 44.

o N

The total fertility rate for never-
married women in Indlana 15-44 years of age
was slightly iower than the National rate.
The fertility rates In Indiana were higher
for never-married White women and much higher for never-married
Black women. Women In all the other minority groups iIn Indlana
had much lower rates than the National rates. These sharp dif-
ference In rates are shown In Table 20 on the next page.
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TABLE 20

ILLEGITIMATE-BIRTH RATES IN THE UNITED STATES AND INDIANA: 1980

(CHILDREN AS PERCENT OF WOMEN)

Fertility Rates

Women never Minor tie;

married Total | White | Black Hlspanlc-/ Nat. Amer. | Asian
15-24 u.s. .096 .037 .371 .178 .204 .036
yrs. old IN. .087 .045 424 . 124 . 140 .015
25-44 U.s. 447 137 1.38% 1.009 .898 . 104
yrs. old IN. .400 .149 | 1.487 .521 .573 .013
TOTAL u.s. .168*| .056 .641 .353 .331 .055
(15-44 yrs.) IN. . 136 063 ' .677 .167 .243 .014

lh%tbmumiab'nuultwuzzs- Blacks - Native Americans - Asian/Pac. Tslanders-
Non-Spanish Not ELsewhere Classified, 4i.e., Spanish people who do not
ddentify themselves as any of the afornementioned races.

*Represents 168 illegitimate children per thousawd women, never mannied, 15-44
yearns of age. :

SOURCE: 1980 U.S. Census Reports.

(3) Numbers of I[llegitimate Births in Indiana

The numbers and rates of illegitimate births in Indiana are
very significant and continue to grow. Total illegitimate births
in Indiana have grown from 8,713 in 1970 to nearly 15,000 in
1984; 9,329 were White and 5,669 were Non-White. More than 13
percent of all White births were illegitimate in 1984,and more
than 63 percent of all Black births were illegitimate, both

e CECS——  CEE————  e— —

increases from 1970 (see Table 21).

TABLE 21

ILLEGITIMATE BIRTHS BY RACE, INDIANA: 1970-1984
(ALL WoMEN 15 THRU 44 YEARS OF AGE)

[llegitimate Births
Non-White Ratel/
% of )
TOTAL | White Number - Total Total White Non-White
1970 8,713 | 5,301 3,412  39.16% 8.77% 5.887% 36.83%
1974 9,458 | 5,073 4,385 46,36 11.36 6.84 48.43
1979 | 12,922 | 7,474 5,448 42.16 14.84 9.67 55.46
1964 | 14,998 | 9,329 5,669 37.80 18.77 13;!5 63.33'

1/ . . ,
~'Pencent of Live binths.
SOURCE: Indiana Births 1979-1981. Indiana State Board of Health, 1984.

3

Augmented by 1983 & ﬁg&f data from Indiana State Boand of Health, Oct. 1985.
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The total {llegitimate~birth rate Iin Indiana more than
doubled between 1970 and 1984 (from 8.8% to 18.8% of all births).
The total numbers of illegitimate births tn Indfana fncreased
steadily, from about 8,700 in 1970 to nearly 15,000 fn 1984. |In
1984, of the Statet total female Population, approximately 89
percent were White and 11 percent were Non-White; however, the

Proportions of fllegitimate births were 62.2 percent White and
37.8 percent Non-white.

However, the {liegitimate-birth rate for Whites increased
more than 100 percent between 1970 to 1984 (from 5.9% to 13.2%)
whereas the Non-White fllegitimate-birth rate ifncreased about 75
peércent during that same period (from 36.8% to 63.3%). So,
although the fllegitimate-birth rate for Blacks 1Is now nearly
five times greater than for Whites, the gap has been narrowing.

There was a total of 244,550 births in Indiana during the
three year period of 1982-84; 44,163 of these births were {lle~-
gitimate (about 18.1%). The fllegitimacy rate of Non-wWhites
(primarily Blacks) was almost five times that of Whites, although
the number of Non-White births was less than the number of ille-
gitimate White births (see Table 22).

TABLE 22
ILLEGITIMATE BIRTHS BY RACE FOR INDIANA AND SELECTED COUNTIES
FOR THREE-YEAR PERIOD, 1982-1984*
Number of Percent 11legitimacy Rate
Illegimate Births Non-White || "(Percent of Live Births)
Geographic Area | Jotal |White | Non-White | Of Total | Total |White |Non-White
»
Indiana 44,163 | 27,219 16,944 38.37% || 18.06% [ 12.533 | 61.90%
Marion County | 11,214 | 4,594| 6,620 59.03 28.16 | 15.57 64.15
Lake 7,522 | 2,443 5,079 67.52 30.68 | 14.66 64.66
Allen 2,803 | 1,495 1,308 46.66 19.93 | 12.39 65.70
St. Joseph 2,211 | 1,175 1,096 48.26 21.56 | 13.25 65.63
Total
Selected Co.’s| 23,810 | 9,707| 14,103 59.23% (| 26.77% | 14.47% | 64.59%
*NOTE: 0f the 244,550 binths duning the three yeans 1982-1984, 44,163 (18.1%) were
Llegitimate,
SOURCE: Indiana State Board 0§ Health, October 1985.

More than half of ali fllegitimate bir
red In the four countles 1isted In Table 22, as were more than 80
percent of all Non-White births. The filegitimacy rate was also
much higher in these four counties, especially for Non-Whites.
The number and rate of f1legftimacy Increased from the previous

perfod 1979-81 for both Whites and Non-Whites, indicating this
problem {s getting worse over time.

ths In Indfana occur-

For the two counties with almost two-thirds of Indiana
Minorities (Marfon and Lake Countles, 20-25% of total population

in each belng Minority), more than half (59-68%) of each county’s
fllegitimate births were to Non-Whites.
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B. Household and Family Characteristics

The number of U.S. households increased 7.0 percent between
1980 and 1984 (to approximately 86.1 million), compared with a
4.2 percent increase in total population (to approximately 236.3

million). In Indiana, however, the number of households increase
3.3 percent to two million, .while the population grew very
slightly (0.1%) to just over five million.

One of the fastest growing segments of the U.S. household
and family structure is the presence of unwed teenage mothers and
their often mulitiple number of children, which forms a subfamily
within the larger family unit. While such subfamilies constitute
a marked financial strain on the larger family and its income
earners, other important considerations also exist. For example,

teen-age mothers tend to glve birth to children who are premature, due mostly to a lack of
physical examinations and to their very poor dlet while pregnant. Prematurity leads to low
birth weight, which increases these infants’ chances of major health problems due to the
lack of development of the child’s fmmune system. Low birth weight is a good predictor of
major learning difficulties when the child gets to school. This means that about 700,000
babies of the annual cohort of around 3.3 million births are almost assured of being either
educationally retarded or "difficult to f ach." This group is entering the educational
continuus in rapidly increasing nusbers.</ (p.5)

Robert Zajonc, a University of Michigan researcher, has
studied how family demographics influence academic performance
and has found a negatéye statistical association between family
s1Zze and test scores.= The smaller a student’s family, the
higher his or her SAT scores tend to be. This finding is espe-
cfally noteworthy for students of Black and Hispanic families
which tend to be larger than those of White students. Such
students tend to achieve much lower SAT scores than do White
students.

There is extensive variation, however, among ethnic groups
fn household structure and composition. For example, the 1980
U.S. census found that almost half of the Black households were
headed by a female, compared with one-fourth the White households
and one-fifth the Asfan-American households. In Indiana, propor-
tions were similar but the proportion of all Indiana households
which were headed by a female was slightly more than two percent
less than the proportion of U.S. households.

The structure of Black households, in particular, has
changed markedly since 1970, partly as a result of dramatically
fncreased divorce rates and pag}ly due to increases in the num-
bers of never-married mothers.= Between 1970 and 1982, female-

Yanotd L, Hodghinson, ALL One System: Demographics of Education, Kinderanten
through Graduate School. WashingZon, ﬁ.g.z TnsTitute fon EHEEEZEEEE%
2/ Leadership, Inc., 1985. :

= College Press Service nelease, "Study: Family Size Helps Determine Student's

3/ SATs." The Purdue Exponent, Friday, Feb. 21, 1986, p.1.

='The Coflege , and Exceflence: The Educational Status oé Black
Americans. New Yonk: ¢ CoZlege e n , .

[See Attachment 1.)
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headed households increased from 28 percent to 41} percent of all
Black households.

The number of persons per household also varies considerably
across ethnic groups. Hispanics tend to have the largest fam-
flies and Whites, the smallest. And the pattern for Indiana
parallels the national pattern.

Mast Black children do not live in two-parent households.

In 1982, only 43 percent lived with two parents,2/ g two percent
decrease in two years. This proportion was the same for
Indiana’s Black children, while 83 percent of White children
lived with two parents. Moreover, in 1982 almost half (48%) of
all U.S. Black children 18 years of age or younger lived in

householdg/below the poverty line, compared to one of six White
children.=

Finally, in households headed by a female, unemp loyment
rates are much higher for Blacks and Hispanics than for Whites.
This is especially problematic because of larger Black and
Hispanic households depending upon the mother’s j{ncome (or wel-
fare). Furthermore, while more than two-thirds of children 1{v-
ing In female-headed households received government assistance
targeted for the poor in the fcourth quarter of 1984, the percent--
age was evealhlgher (85%) for Black and Hispanic female-headed
households.—

The education systea is losing young peopie. The baby boom has gone *bust,® and
Awerica “will simpiy not be a nation of youth in our iifetime.® One obvious conclusion,
says Nr. Hodgkinson, is that coileges and universities will have to attract, retain, and
succeed in educating more and more oider students, or the institutions may not jong survive.

Widespread poverty, teen-age pregnancy, single-parent famiiies, and other syaptons of
social decay are virtually guaranteeing a repid rise in the nusber of children with serious
physical and educational disabiiities. Inevitably, most of those children will enter and
move through the schoois, from kindergarten to high schools and beyond. That means that
the battle for “remediation,® aiready a cause celebre in higher education, really ought to
begin a lot sooner than in coliege, Mr. Hodgkinson maintains -- and college and university
leaders ought to be right {n the thick of it by working with the schoois on their curricula.

Racial minorities are reproducing much faster than the white population, a fact of
Iife that means that schools and colleges will be made up increasingly of the kinds of
student with whom most present-day educators have had relatively little experience.

Aren’t such observations already past of the "conventional wisdom®? Haven't academic
leaders, researchers, and other observers of education been talking about such trends for
years? And aren‘t most officials struggiing to get out in front of thea?

Ar. Hodgkinson thinks not -- not adequately, at any rate. And the problems are
potentially so grave and o unlike those of the past, he says, that aany educatlg,al and
political leaders have been afraid to acknowledge them, much less confront thea. (pp.1,28)

4/5tagg Reponton, "Many U.S. Chitdren Live in Families Receiving Aid.” The Walt
Street Jowwnat, Friday, Jan. 31, 1986, p.3. S

5/ robork L. Jacobson, "Consubtant's Delight: Mabing Educatons and Politicians
Congront the Bad News." The Chronicle of Higher Education, March 19, 1986,
pp. 1,28,29. [Speaking of HanoZd L. Hodg on]
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TABLE 23
ANILY/HOUSEHOLD CHARACTERISTICS IN THE UNITEL STATES AND INDIANA BY ETHNIC GROUP: 1980

Nlnority

ol lylowsohold Total Wit —Totold Black Mpontc? 1 istan & Pac.Is1,
gracteristic: 1 gﬁ, M) _"n% L I I T N s,
(™ 0070 1,920, [68,990.3 1,m00.2 | 14061 IS0.2 | 84132 131.6 ) 1,402,683 | 1,069 6.3
sber Fennle Neads (Th) 2,4 @0 [1,088.2 8.3 65192 60D | 3,028.1  S6.6| «e6. 1.9 e 12
Porcont un 8.4 I B TR T NG 0G| Wl G| s | 2.8 18,58
Portsens/lenseio id LN LN L LN LT LN 16 3.6 1.6 . L .05
Persene/Tanlly L 1 B4 L9 L L N 6 1.6 .81 a4 5 1.8
osholds v. M Porsems ne 134 e oy | 28 W8 | N8 48] 0.8 2903 2.5 2.5
wo0me wndor 10 yre. (Th)  63,792.3  1,619.0 | 50,3906 1,400.2 | 13,3007 1108 | 9,406.9 153.2 2,110 12,2 | 1,025.0 8.0
iving v. 2 Perents L[ B X RN 058 | S8 00| 6.8 6835 6033 1.8 | 8IS 61,68
dor | ¥, Fanple Nowtobolder v, Bo Mustend Prosent:
et im OIS AT S8 | a66 M| 22 Bl M 1. 8.2 5
" ”'“ (“' mo' ".. m.! ..! I‘SO’ ‘os |‘Io‘ ‘oJ |5.’ o' Jo' .02
Percont “n 1.3 1.8 o8 60 1.0 LIS s S 1.3 158 48
miies v. § Dorkers s 16,58 9.8 1408 A3 .68 | a5 .31 B8 N2 169 1048
| Borker “l 8.1 03 5. 6.6 59| 65 S| 89 a6 (IR IR
32 Dorkers a4 NS S .S F+ J§ 65| 5.0 2.6 | 126 192 9.6 4.1
weiod-Col, Fonlites (Th) 40,9903 0, 246.4 | 43,6405 0,008.9 | S,348.8 614 | 3,486.6 55.6 | 9261 5.8 | 690.8 4.0
 Mithor Spover I Lador  6,152.0 1002 | 13465 614 | 0064 102 1.0 0.8 11 6.6 .4
force or Exployed
Percant 6.6 158 6.0 15,28 5.1 0508 | 1658 1598 12,68 11,68 9.91  10.63.
ey S
| (] - ~Native 18-Asian/Pac, 18 tandens-Non-Spanish "Not ELsewhere
Classifled®, L.¢., Spanlsh people who do not identify themselves as any of the agorementioned naces.
URCE: 1980 U.S. Cemsus reports. |

4

ERIC

Full Tt Provided by ERIC.
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C. lIncome Level

(1) General Background |

One socio-economic characteristic with the greatest ethnic~-group differ-
ences s income level. lack families earned 55 percent of the income earned by
White families in 1960. In 1969 Epls percentage was 63 percent, but by 1982
it had declined back to 55 percent. Moreover, although Black married-couple
famiiies made income gains betweei/197l and 1981, these families declined in

proportion of all Black S’mllles. The percentage of Black two-income families
has also been declining.

Since 1970, approxlTa27ly one in three 8lacks has lived with an income
below the poverty level. However, from 192; to 1984, the percentage de-
clined slightly from 36 percent to 34 percent.

Another -ethnic group with median income well below that of Whites is the
rapidly expanding Hispanic population. Although the percentage of all U.S.
People 1iving below poverty level decreased five percent during 1984 (including

BlacksA’ the percentage of Hispanics actually increased slightly, bucking the
trend.

The low median income levels of 8lacks and Hispanics results from their
concentration in occupations with low skill levels. "Education is the single
most important humag capital characteristic in terms of its direct correlation
on future earnlngs.—/(p.Z) Ignoring field(s) of study, 8lacks and Hispanics
have lower returns to education than Whites. While White men have earned 6.1
percent more for each additional year of school completed, the increase has been
only 5.4 percent for Mexican American men, 3.5 percent for Cuban and Puerto
Rican men, and 4.9 percent for 8lack men. However, besides educational level
and occupational field and level, income differences are also attributable to
such characteristics as language fluency, time in the U.S.._york experience,
age, military experience, health and government employment.

The percentage of people who are poor vary considerably across ethnic
groups. (Any family of four earning less than $10,609 in 1984 was considered
poor.) In the USA in 1984, 11.5 percent of Whites were below poverty level, as
were 33.8 percent of Blacks and 28.4 percent of Hispanics. In Indiana the
highest median incomes were earned by Whites, and the lowest were earned by
Native Americans, Blacks and Hispanics, which is quite similar to the National
scene. .

Ythe Cottege Board, Equality and Exceflence: The Educational Status of Black
Americans. New York: The CoZlege Entrance | xaminaiion Board, .

2/ mhmmt I;’

= Mireille G. Gates, "Experts: 80's Recession Kept Umnest in Check.” Jowwnal

3/H § Counier, Sun., Aug. 18, 1985.

axoZd L. Hodgkinson, ALL One System: Demographics of Education, Kinder arten
thwu Graduate School, waamgﬁn, D.C.: Tnstltute fon Fducational Iﬁ?w&p,
4/ inc., 1955. , . . :
Jack Kelley, "USA Gains in Poverty Fight." USA To Wed., Aug. 28, 1985.
EyNatianaL Sgﬁncit of LaRaza, Hispanics in thé'[iﬁﬁiga%iket: 1980-1985.
Washington, D.C.: LaRaza, Dec. 1 .
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TABLE 24
$ INCOME CHARACTERISTICS IN 1979 BY ETHNIC GROUP
FOR THE UNITED STATES AND INDIANA

NINORITY
T0TAL WHITE ol f_ sk | wiseane ¥
Incone Level: L o | ows  om |wse o | ws M| ws  om
Nusber of Fanilles (Th) 59,190.1 1,461.64 |50,644.9 1,350.32 |8,545.3 111,33 | 6,005.7  96.78 |1,232.6 .98
Nedian Incone $19,917  $20,535 | $20,835  $20,805 [$14,446  $16,748 | $12,598 $15,964 |$12,087  $18,583
~ Percent ¢ $10,000 2048 10.38] 168 6| 308 .98 | 4038 3301 .88 2.
Number of Households (Th)  |80,467.4 1,928.37 |68,991.3 1,778.16 [11,476.1 150.21 |8,413.2 13162 | 1,482.6 8.3
Nedian Incone $16,841  $17,582 | $17,680  $17,860 | §12,434 $14,632 | $10,943 $13,589 | $11,584 418,062
Percent ¢ $10,000 . 29.13 2658 | 26,88  25.68| 4291 3128 | 4658  39.3 | 36.48 10,58

Household per Capita Income $1,412  $7,269 | $7,929 47,4501 | 44,7601 45,362 | 44,610 45,330 | §4,641 5,701

Nuaber Married-Cpl. Fam. (Th) | 48,990.3 1,246.36 {43,641.5 1,178.94 | 5,348.8  67.42 | 3,486.6 55.58] 926.1 5.84
Nedian Income $21,635 §21,942 | $22,042 " $21,949 | §18,302 ¢21,820 | $17,499 422,001 $17,189 420,366

| Female H'Hold w/o Husb. (Th)| 8,205.3  175.11 | 5,488.6  137.26 | 2,716.6  37.85 |2,272.1 35.741  185.1 .15
Nedian Income $9,960  §10,417 ) §11,384  §10,979 | ¢7,058 48,379 | $7,211  ¢8,100f $6,937 (47,025)

Income Below 1253 Poverty Level:

Nuaber of Families (Th) 1,918.98  153.28 |5,213.02  124.61 |2,705.96  28.68 [2,062.73  25.70{ 409.17 1.45
Percent all Faailles - 13.41 10.5% 1031 9.20 | 13.13 25.88 33.88  26.68] 3328 22.m
Persons per Family 1.59 3.52 .3 .44 4.01 1.8 3.9 3.86 4.30 3,98

Nusber Famiiles with Pubiic
Assistance Income (Th) 2,213.97 35.45 |1,142.58 2271 J1,131.39 12,75 | 914.99 11.95| 148.22 A6

Percent all Faailies 3.8 2.43 2.3 1.7 13.20 1.4 15.03 12,38 12.0% 6.5%
Number Female Householders

w/out Husbands (Th) 3,100.39 59.81 |1,598.03 40.64 |1,503.36  19.17 [1,258.52 18.05| 169.13 64

Percent ali Fanllles 5.2% 413 .2 .01 17.63  17.2% 20,63 18.714] 13.71 9.2

Number working in 1979 Lall.4 34.35 1 195.19 24.86 § 616.28 9.50 | 529.13 9.00] 52.56 22

1 Female Householders 45.5% 57.4% 49.81 61.23 4.0 4.5 42.01 49.91] 31.1% 33.6%

E;Esﬁmzted as all Nowviites, mumbers {n parentheses are estimated as total of all Nomviite groups uding "Spaudish 0régin" in place of "Mispancc®.

Estimated as Total - Whites - Blacks - Native Amenicans - Asian/Pac. Isandens - Now-Spanish "Not Etsewhene Ctussifded” {.e., Spandsh pecpic whe dv aet *
;denuﬂyhthc:l:‘elves as any of the afonementioned naces; wumbers in patrentheses ane "Spanish Ovigin” (of any tace desiguated), usually twe to thwee tomes
argen than "Hispanic”, .

SOURCE: 1980 W.S. Census Reponts, , 5%




(2) Median Parental Income for Students !i;
Who Took the SATs in 1985

The median parental income of Whites was significantly higher than that of
Minorities for the U.S. ($34,700 vs. $24,410). The difference is also signifi-
cant for Indfana ($30,800 for Whites and $23,473 for minorities). The median
parental income 1s especially low for Blacks: 30-34 percent of Blacks have
income less than $12,000, compared to less than 10 percent of Whites. Although
the Indiana median parental income .is lower than that for the U.S., the income
of Blacks and Hispanics is higher in Indiana than in U.S. as a whole.

The estimated parental contribution to education of Whites is sfgnificantly
higher than that of Minorities in both the U.S. & Indiana; the difference for
Indiana {s not as great as for U.S. Parental contributions to education are
especially low for Blacks (almost nonexistent);they are also Jow for Hispanics.
The ratio of estimated contributions to income is significantly lower for Blacks
and Hispanics than for Whites. :

Nearly 38 percent of all U.S. students taking the SAT reported they planned
to request special help to get part-time work; 41.4 percent of Indiana students
planned to do so. A higher proportion of all Minority groups than Whites,
except for the Oriental Americans, planned to request part-time work: the high=-
est group was Blacks (55.4% of Indiana Black students).

TABLE 25

SELF-REPORTED SOCIOECONOMIC CHARACTERISTICS OF HIGH SCHOOL SENIORS
COMPLETING THE "“STUDENT DESCRIPTIVE QUESTIONNAIRE" OF THE
COLLEGE BOARD'S ADMISSIONS TESTING PROGRAM.

FOR THE UNITED STATES, AND INDIANA: 1985

Geo. Al ANl Ninority American, Urientai
Area | Students| White | Total® | Black |Hispanic | Indian | American

Ethnic representation of U.S. 100.0% | 75.7% | 24.3% 8.
5

1 . 51 4.5
respondents IN 100.0 | 87.2 | 12.8 1.3

4
.0 L] .‘ l.o

Nedian parental income U.S. | 432,200 934,700 (824,410 [$17,100 {419,378 [$24,700 | $26,400
IN 30,000 | 30,800 | 23,473 | 18,200 | 25,107 | 24,800 | 27,600

" Percent with parental income U.S. 54.61 | 60.41 1 36.53 | 23.31 26.8% | 40.11 | 4448
) 430,000 IN 50.1 52.3 2.2 24.5 3.0 35.8 46.8

Percent with parental income U.S. 11.5% T.23 | 2498 | 33.9%3| 29.33 | 21.48 | 20.68
¢ $12,000 IN 10.6- 9.1 22.8 30.8 5.6 11.5 19.9

Nedian parentai contribution U.S. | $2,020 | $2,590 $244 $0 $166 | $1,050 | 1,020

IN 1,590 | 1,820 590 170 620 960 | 1,280

Ratio of median parental u.S. 6.3 1.0 0.01 0.91 5.31 3.9
contribution to income IN 5.3 2.5 0.9 2.5 3.9 4.6
Percent planning to request U.S. 31.91 | 38.0% | 37.63 | 50.4% ) 44.08 | 42.4% | 39.3%
part-tise vork N 4.4 4.4 41.4 55.4 53.7 46.3 3.6

SOURCES: College-Bound Senions, 1985: National, Midwestern, and Indiana Reponts,
College Board, Admissdions Testing Program, 1985. '

*Estimated (also includes "Other" and "Not Reponted”); U.S. - United States
IN - Indiana.
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D. Higher Education Financial Aid Needs

(1) General Situation

In brief, the financial situation faced by blacks, either young people or adults,
considering college attendance has become harsher in the 1980‘s. Not only has family
income failed to keep pace with that of Whites and Wispanics, but the substantial Increase
in single head of family households (with, therefore, a single wage earner at best) makes
it most difficult to sccusulate even modest savings for college or to consider reallstical-
ly paying-off sonies borrowed to attend college. This disparity in income, combined with
the shifting composition of the financial aid package may be the primary deterrent to black
college enrotiment.... [Moreover,] increase in loans to over 50% of the aid package and a
reduction of grants from two-thirds to under half of the loan package would undoubtedly
prove very discouraging to minority and black young people, particularly as they look to a
four-year college education. A debt load of up to $10,000 at the conclusion of a four-year
degree program can prove a very strong deterrent to a lower income person whose annual
faaily income is half that amount.

«««[Therefore,] colleges appear to offer a debt burden and only modest assurances of
vell paid employment after graduation. This would appear to place colleges at a disadvant-
age In recruiting those young people u!y are uncertain as to their academic ability and
insecure as to their financial future. (pp.12-14,16)

According to a recent reporE/by the American Association of
State Colleges and Universities,& student financial aid has not
kept pace with increases in the total costs of attending public
colleges and universities between school years 1981-82 and 1983-
84. While total costs increased an average of $300, aid to the
neediest students increased only $150, and the number of
recipients fell 2.3 percent. Nevertheless, student aid did con-
tinue to be directed to the neediest students, with the propor-
tion of recipients meeting the most stringent aid criteria
increasing and the percentage of all aid dollars going to the
needy students. However, the overall recipient decline reflects
a much larger 12.4 percent decline for Minority students.
Minority students thus represented 29 percent of all recipients
in 1983-84, compared with 32 percent in 198]1-82.

More recently, the National Association of State Scholarship
and Grant Programs has found that state spending on grants and
scholarships for needy undergraduates was expected to lnc59ase
nearly 12 percent for academic year 1985-86 from 1984-85.2
However, 14 states were expecting no increase, while only 22
states expected an increase of 10 percent or more. Moreover,
grant aid has kept pace with total costs in only 15 states since
1979-80. A= "a reflection of the dramatic and recent decrease in
post-secondary-education partici§7tion rates of Black high-school
graduates throughout the nation"=/ (p.18), less aid was again
expected to go to Black students than previously, while more was

YThe cottege Board, Minonity Ewobement in Higher Education Institutions: A
Chronological View [Final UnafZ]. New Voak: The College Entrance Examination

2/ Board. Sept. 9, 1985, ) )

—' Jean Evangelauf, "Student Aid Fails to Keep Up with Costs on Public Campuses,
New Study Finds." The Chronicle of Higher Education, June 5, 1985, pp. 17,19.

bin Wikson, "State on Needy Underg ed fo Rise 12 Pet. This Year,

Survey Finds." The Chronicle of Higher Education, Feb. 5, 1986, pp. 13,18.
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expected to go to Asian-American students. Black students® share
of state scholarship aid was expected to decrease to 15 percent
of the total from 24 percent in 1981-82. Thus, in general, there
has besv a shift in student aid toward middie-class White stu-
dents.=/ Finally, an increased share of state grant aid was

expected to go to part-time students, oldgy students, and stu-
dents attending proprietary lnstltutlons.—

While less needy students have first relied upon loans, and
then personal resources and work, to pay for college, the need-
fest students have first relé;d upon grants, followed by loans,
personal resources and work. This reliance is especially crit-
fcal In light of a finding by the Education Department’s General
Accounting Office that 6.9 percent of Pell Grantss7warded in
1982-83 were underpayments to qualified students.> This was an
increase from the 5.7 percent in 1980-81. It is no wonder that
the Southern Regional Education Board has concluded that "the
high cost og/hlgher educaton has hurt efforts to boost Black
enrol Iment"='(p.18) and has blamed Black students’ better job
prospects and inability to obtalglflnanclal aid for making the
col lege-attendance rate decline.*

Finally, as noted earlier in this report, financial aid has
a major impact not only on college enrollmegtelbut also on college
retention, especially among Black students,=

who are neariy twice as likely to stay in 4-year colleges with aid than without. The
importance of financial aid for black students is apparent, considering that in 1981, 48
percent of black coliege-bound seniors came from fallllegjulth incomes under $12,000, as
compared to onty 10 percent of their white counterparts.” (p.5)

(2) College Student Expenses and Resources: Indiana Residents

Examination of estimated expenses versus possible available
resources, reveals that, on average, a student who can earn up to
about $1,100 a year from outside sources (no easy task), could
attend college from a financial point of view. Urnifortunately,
the shortfall between expenses and resources is greatest for
Blacks (despite Federal! Pell Grant Aid, State Assistance, etc.).
The gap is due in large part to low parental contributions and
the limitations placed upon and inter-relationships of certain
resources’ availability. Another major shortcoming is an apparen:t
ignoring of disadvantaged students’ aversion to loans —- espec-
fally relative to their families’ total income -- which make up a
substantial and increasing portion of their total aid package.

4/ pmenican Councit on Education, "Dim Outlook for Minonities in Higher Ed
AmContinug:.” 'o:eu Education § National Affairs, Vol. 34 (No. 19},
Oct. 14, 1985, pp. 1, News ] e A .
5/pobin Witson, "Nearty 30 Pet. of Pell Grants Ate Too Big or Too- Small,
“"é‘:ca;"‘..‘..‘efé'mu Find." Tl‘tg Chronicte of Higher Education, July 3,
1985, pp. 15,18. -
&/seott Jaschik, "Dectine in Emotiment of Blacks Seen Unless States Stant
7/ New Programs.” The Chronicle of Higher Education, Jan. 8, 1986. .
-/Exponent Wire Seazﬁi:, ;Study; ack Hud ' 0 e Attendance Drops.
Purdue E .y Jan. p.l.
ElThIﬁsoZZege BE%E%, Egég&éi%'and Excellence: The Educational Status of Black
Amernicans. New York: The College ¢ Examination Board, 1985.
TSee Attachment 1.) a8 60
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“ﬁ” TABLE 26
=7 ESTIMATED COLLEGE STUDENT EXPENSES AND RESOURCES OF INDIANA RESIDENTS

— BY ETHNIC GROUP (MEDIANS): 1986-87 SCHOOL YEAR
2-Year Public Institutions {-Year Publlc [nstitutlons
n White students | Black Students [Hispanic Students | ATt Students | Black Students | HIspanic Students
[nated Expenses: Coamuter Resident | Comuter Resldent | Conmuter Resldent | Comsuter Resident |Commuter Resident | Commuter Resident

Tultlon and Fees.ououvnvsonsinend 9659 THES9 | TOBSY 4659 | 9639 469 | AT ST [T S |inae 124
Books and Supplles..seveesenrannns] 355 15 355 355 35 155 m mn m m m m
Student’s RooB.uvvevrrrenienrniies] - 1,180 - 1,180 - 1,180 - L - L - (I¥4]]
Student's Board....uvvveuuneniinnns] (590 1,080 | (5900 1,180 | (590) 1,180 (618) 1,236 (618) 1,236 | (618) 1,236
Personal Expenses
(clothing, laundry, medical) 19 19 19 19 19 9 836 836 836 836 836 836
Transportation...vevvevvrenenrnnss] 704 386 104 386 104 386 104 3% 104 3% 04 390
Other Expenses , , , ,
{chlld care, handicep, ete.)....| _ 1 1| 1 1 1 1 !
1| EXpenses. coeuvuvenniensnnnennnnd[$3,037  §4,489 | 43,037 44,489 | §3,097 $,489 | 93,13 $5,314 (93,03 5314 190,713 45,34

urces:
Est, Paretal Contrio & o0 g | a0 o | o g [ man | am g | g )

Federal FellGr:g’Mdy........... L0 1,50 | 1,0 1,350 L6 1,0 | 1,30 1,350

State Assistance” ......... DR - W0 (1) - - 150 B[ 43 35
Institutionally Deteralned:
GIFt Aldeereriverireerereenarnnd = 200 - - - 100 - 620 - - - 100
Vork-Study (spproxisate)........|] - - - - - - - . - . . 300

Natlonal Direct :
Student loan (nx).....y.... - - - 1,200 - 1,540 - - - 1,500 300 1,500
Guaranteed Student Loan (max) oy 1,500 - - - - 1,000 1,700 - - - -
Student Contribution from Assets 2 2 15 145 170 170 w [+ 145 145 170 170
| Resources
except student contribution).......[§2,044 3,044 ] §1,945 43,605 {42,000 ¢3,700 | 3,044 $4,364 (32,715  ¢4,318 1,805 44,405

tleedy........................... §99 §45 ) 41,000 084 | 9957 guc 4129 4950 141,058 4995 | g898 §839

e Seholanship Setvice, CSS Counsebon's Sounce Book fon 1986-87. New York: College Entrance Examination Soard. 1985.p.47.
tional averages but bery 3

e Board, Coflege-Bound Senions, 1985: Indiana (Table 10). Admissions Testing Progham, 1985

ted by 0ffice of Financial Ald, Purdue Univorsity, Feb. 1986, using 1985-86 Pell Grant Schedule and State awards.
¢ Scholarship Service, Institutional Summary Data fon Academic Vear 1985-86: Indiana Higher Education (Table 7).
Lege Board, Sept. 1985,p.9.

met by outsdde gifts, non-wonk-study employment earnings, ete.
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(3) Relationships Between Parental Contribution to Education
and SAT Scores for Indiana Students

Average SAT scores are positively related to parental income
and contribution. Half of those students with parental
contribution $8000 or more also plan to apply for financial aid,
compared to 95% of the students with no parental contribution.

TABLE 27
ESTIMATED PARENTAL CONTRIBUTION TOWARD APPLICANTS® EDUCATION
BY SAT AVERAGE FOR INDIANA, 1985 .
Percent Planning §§
to Apply for
Financial Aid SAT Average
oy
Parental Contribution  OFf All. | Below 400- 500- 600 or No Al
Contribution Level Students | 400 499 599 Over SAT Students
$0 94,31 20,31 26.01 19.9¢ 6.3 12.88 | 33.48 21.5%
$1-499 91,7 8.8 10.9 10.0 1.9 6.2 10.0 9.6
$500-999 89.8 8.0 8.9 9.3 8.6 8.3 8.1 8.9
$1000-1499 8.8 8.3 9.6 9.5 9.1 1.3 8.1 9.3
$1500-1999 85.5 5.6 6.4 6.7 6.8 1.5 5.4 6.6
$2000-2999 83.1 9.0 10.4 1.3 11.1 10.8 8.3 10.8
$3000-3999 4.2 5.3 6.4 1.2 1.8 8.6 6.6 1.1
$4000-5999 1.4 1.5 9.4 10.5 12.2 12.9 8.7 10.5
$6000-7999 . 60.4 4.0 5.5 6.4 8.2 9.8 4.3 6.6
$8000-0ver 50.3 4.6 6.5 9.2 11.8 15.9 1.0 9.2
TOTAL 80.81 80.8% | 100.0%8  100.0% 100.0¢  100.0% | 100.0% | 100.0%
Number Responses 33,240 9,438 10,796 64254 1,689 1,664 29,841
{1 of Total 100.0% 31.6% 36.28  21.0% 5.74 5.6% | 100.0%
Nedian Contribution $1,210 $1,210  $1,592 $2,100 ¢2,159 $900 | 1,590
Nedian Income $21,700 $21.460  $30,180 $33,219  $36,087 |$24,600 |3$30,000
Ratlo of Hedian
Contrib. to Income 4.43 4.4 5.3% 6.3 1.6 n 5.3
SOURCE: Coflege-Bound Senions, 1985: Indiana Repont, Colfege Board,
WEALOM 'Mail—g F’ngﬂm» 1985,

| NOTE: Blacks and Hispanics in particular have Lower median parental
. dncome and contribution, and thein SAT scores are m&m '
below average. '

(See previous table and Section 4C of this report for details on
income and parental contribution.)
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5. EMPLOYMENT TRENDS

Because of the rapidly increasing representation of Minori-
ties within the population, demographic changes resulting from
these increases will continue to have a significant impact on the
labor force structure and on emp ioyment, :

«..Hispanics [and Biacks] are a youthful subpopuiation group with a vast productivity
potential. Hispanics are projected to account for at least 8% of the labor force by 1995.
Though national demographics will favor iower unempioyment over the next (2 years as prime-
age workers make up a farger share of the work force, the particular desographic trends of
the Hispanic community indicate the opposite, since its high birth rates and fower median
age mean that Hispanics will be entering the workforce at a high rate.

One fong-range effect of this demographic trend is that the taxabie salaries of
Hispanic [and Black] workers will be increasingly vital to the fiscal viabiiity of nany
domestic programs, especially Social Security, which relies on withholding allowances of
current workers for the support of current retirees. It is not unrealistic to envision an
mumnmmmmmwmmunummmwm%mmehmmmh
changes in public poficy, which recognize these demographic realities, are necessary in
subpopuiation groups....

Responsive policies from the federal [and state] government, poifcies which recognize
the educational crisis faced by Hispanics [and Blacks], are crucial If ...[Ninorities] are
to become productive workers. Education is inextricably bound to earning leveis, Higher
education not only raises wage rates, it also lowers the probabiiity and duration of
unespioyment speiis, which uitimately transiate to lover earnings.

«..Therefore, to enabie Hispanics and other sinority groups to make their fuil contri-
bution in the future -- and to assure a trained work force which can meet the future needs
of the U.S. economy -- husan investment partnerships must deveiop between the pubiic,
private, and nonprofit sectors. ...[Minorities represent] a human resource, whose reser-
voirs must be tapped in order to maximize its work Force participation and productivity
potential. The investment shouid be made now inlyrder to reap societai benefits and
protect the nation’s economic security tomorrow.~/(p.9)

A. Employment Status

According to the 1980 U.S. census, approximately six of 10
persons aged 16 or older were in the labor force. In recent
years this labor force participation rate has been increasing due
primarilyl;o increasing numbers and percent of women entering the
workp lace™ The highest national labor force participation rates
are associated with Asian-Americans and Hispanics, and the low-
est, with Native Americans and Blacks. The higher participation
rate for Hispanics has been attributed by some economists to the
younger average age of Hispanics because of higher paq;icipation
rates among younger -- as opposed to older -—- adults.— However,

Hispanics face severe, continuing uneapioyment and underespioyment. During both good
and bad econonic times, unempioyment among Hispanics is usually 60% higher than that of

White Americans. ...[And] doubie-digit uneapioyment has bjf" a pattern for both the
Hispanic and Biack comaunities during the last five years.~ (p.8)

Y Nationat Councit of LaRaza, Hispanics in the Labon Market: 1980-1985.
Washington, 0.C.: LaRaza, Dec. ;555. [See AZtachment TI.]
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Unemployment rates for black men and women in virtually all age categories have
Increased fairly steadily since 1965 [and are much higher than the unemployment rates of
White persons]. In 1992-83, about I out of every 5 blacks fn the labor market were unea-
ployed, with much higher rates for teenagers and young adults.

Unemployment rates and labor force participation rates are strongly correlated with
educational attainment for both blacks and whites. However for blacks, marked differences
in employabi lity ogyur only for those with a college degree [who enjoy the more favorable
employaent rates]. .

It should be noted that officlal unemployment rates do not
include either long-term discouraged workers or pPersons working
Part-time for economic reasons only.

(1) Unemployment Retes: National

There are very large differences In unemployment rates
across ethnic, age and occupational groups as presented in Table 28.

TABLE 28
EMPLOYMENT STATUS OF U.S. LABOR FORCE E} ETHNIC GROUP,
SEX AND AGE AND BY OCCUPATIONAL GROUPY ; FEB. 1986
(Seasonal iy Adjusted)
(Millions of Persons)
Civilian Labor FOrce ..eeeeeeeecee.. 118.8
Civilian employment ......ccc0c... 117.1
Unemployment ....c.ccceveneeceeen. 8.5
(Percent of
Unemployment Civilian Labor Force)
All civilian workers .....ceceee.. 7.3%
AdUTt MeN ccveenerencncnncoceens 6.2%
AdUIt WOmMEN ..vveevnenncennnness 6.7%
Teenagers (All) .ceccveececenn. 19.0%
wh'te .......................... 6.4%
White teenagers .....cc0000... 6.9%
Black LR BT BB BB B K I N I N Y S SAPARPOLPO l408%
Black teenagers ......ccc000.. 39.1%
Spanish orfgin ceeeeveeeeecnens. 12.3%
Occupational Groups (not seasonally adj.):
Exec., Adm., Mgrl. Workers...... 2.9%
Professional Workers............ 1.9%
Technician & Related Workers.... 3.9%
sa'es workers................... 6.1%
Administrative Support Workers.'. 4.97%
Protective Service Workers...... 5.8%
Other Service Workers........... 9.6%
- Precision, Craft, Repair Workers 9.5%
Oper., Fabr., Laborers.......... 12.3%
Farm, Forest, Fishing Workers... 12.4%

170ccupat£ona£ group employment status numbers and unemployment rates are
not seasonally adjusted,

SOURCE: Buneau of Labon Statistics News, U.S. Dept. of Labor, Washington,
L _D.C., Manch 7, 1986,

Z/The College Board, Eﬁ#5£$££ and Excellence: The Educational Sﬁaxua of
Black Americans. oa?: The College Entrance ’

ow
709. aee ent I.
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The income levels of Black and Hispanic workers were shown
earlier to be well below that of White workers. As can be seen
in Table 28, the unemployment rates of these minority groups are
much higher than for White workers.

(2) Labor Participation Rates: National

Labor participation rates of adults 25-64 years of age are
directly related to the number of years of school completed for
all ethnic groups. Only about 60 percent of the adults with less
than four years of high school were in the labor force, more than
75 percent who had completed high school were in the labor force,
and about 82 percent of those with some college and 88 percent
with four years or more of college were in the labor force.
Significantly, the proportion of Black adults with less than four
years of high school is nearly twice as large as it is for White
adults (26.2% vs. 14.7%), and the proportion of Hispanic adults
with less than four years of high school is nearly three times
that of Whites (43.5% vs. 14.7%).

Note there has been a decrease ir all groups during this
decade in the proportion of labor force with less than four years

of high school completed.

TABLE 29

LABOR_FORCE AND LABOR FORCE PARTICIPATION RATES FOR PERSONS
25 TO 64 YEARS OLD BY YEARS OF SCHOOL COMPLETED,
RACE, AND HISPANIC ORIGIN: MARCH 1975, 1980, AND 1985

Labor Force Status by White Black Hispanic origin
Years of School Completed

(Numbers in thousands) 1975 1980 1985 [ 1975 1980 1985 | 1975 1980 1985

U.S. Civilian Labor Force:
Totalissearenaeeeecencnncnnnannes {60,608 68,509 76,739 | 6,666 7,729 9,157 | 2,893 3,760 5,412
Percentecececenessecinnnseses | 106.0  100.0 100.0 | 160.0 100.0 100.0 | 106.0 100.0 100.0
Less than 4 yrs. of high school. | 25.8 19.1 4.7 ] 4.7 3.7 26.2] 543 415 4.5
High school: 4 yrs. only........ | 40.6 40.2  40.7 | 33.0 38.1 39.5| 26.0 30.0 32.0
College =1 tod yrsiesannea | 146 1.7 190 1L 16,2 19.2) 109  13.0 13.7

t 4 yrs, or more..... | 19.0 22.9 25.6 9.1 1.0 15.0 8.8 9.5 10.8

Labor Force Participation Rates:
Total (percent).cieseiesecncnenese | 76.8 742 76.6 | 69.4 TS 73.4] 66.7 70.5 T7L.1
Less than 4 yrs. of high schoot. | 62.0 61.4 60.7| 61.2 $8.1 ST.1| 60.5 63.5 62.6
High school: 4 yrs. only.ee.eee | 701 73,7 5.8 75.2 19.2 .2} T 150 75.9
College :1todyrseececensa | 5.4 792 811 811 82,1 85.6| 78.9 82.3 82.8
: 4 yrs. ofr more..... | 84.6 86,0 87.7( 88.3 90.3 89.9| 876 84.0 87.0

SOURCE: Bureau of Labon Statistics News (USDL 85-355), Labor Day, 1985.
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(3) Labor Force Characteristics

Since the second quarter of 1984, civilian employment (sea-
sonal ly adjusted) has increased approximately 3.3 percent while
unemployment has remained constant to a slight decline. By
ethnic group, employment {ncrease has been approximately 11
percent for Hispanics, 8 percent for Blacks, and 3 percent for
Whites. Meanwhile, unemployment rates have shown a decrease for
all except, perhaps, Hispanics. Changes, nowever, for Hispanics
are tentative because of new and !mproved procedures for calcu-
lating illegal immigration counts.

During this same time period, employment has increase for
all major occupational groups, except agricultural ones. The
greatest increases have occurred for Protective Service (12%),
Managerial (7%), and Administrative Support (6%) occupations. It
fs noteworthy that occupational unemployment rates® have been and
continue to be low for Professional workers (1.9%), Managerial
workers (2.9%), and Technician and Related workers (3.6%) (see
Table ¢é8). However, unemployment rates =re much higher for
Operators and Laborers (12.3%), Agricultural workers (11.0%),
"Other" Service workers (9.5%). and Precision, Craft and Repair
workers (8.9%), the very occupations within which Blacks and
Hispanics have been «wver-represented. These occupations will
continue to experience high unemployment because of the changing
industrial structure within the U.S., especially with increasing
automation. e

*Average of Jan. and Feb. 1986
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8. Occupational! Comparisons

Black and Hispanic workers, compared with White workers, are
more concentrated In those occupstions which have the highest
unemp loyment rates: e.9. operator, fabricator and laborer occup-
ations, "othar" service occupations, and farm laborer occupations.
These occupations 8180 tend to be at the ower end of the
Pay scale:

Although biacks have made strides since 1970 In galining access to higher-paying snd
Migher-status Jobe, whites were stii! more than tuice as Ilkely as blacks to hold Jobs In
professionsl or managerial occupstions In 1900, Black perticipstion In these [preferred)

. 00 ves 8190 concentrated In Jobs at the lower end of the professional pay
seele.¥ (p.4)

In 1984, Nispenic vorkers were especially concentrated In the following occupations:

I+ Technical, sales, ond adninistrative sepport, vhere 25.8% of Hispanics In the
clvilion fader force are employed, compared to 30.9% of the total labor force.
Over Molf of Nispenics (603) employed In this category are concentrated In
oninistrative swpport, Including clerical work,

2. Operaters, fobricators, and laborers, vhere 25.0% of Nispanics In the labor force
ore enployed, compered to 16.0% of the tota! lsbor force. Over half of Mispenics
(558) eaployed In this categery are machine operators, assemblers,and Inspectorss
one-fourth (273) sre hendiers, oquipnent clesners, and helpers.

3. Service occwpations, where 17.63 of Nispanics In the labor force are esployed,
conpered to 13.58 of the total labur force. Excluding private household and
protective sevice occupetions, ever foer-fifths of Nispenics (83%) espioyed In
this categery ore concentrated In Jobs such as cooks, dishwashers, cleaning
service werkers, and food counter vorkers. .

Nispanics are underrepresentad In the senagerial and professional occupstions, where
only 11.83 of Rispanic workers are employed, compared to 14.8% of Black workers, and 24.0%
of Mite vorkers. On the other hend, Uispenics are overrepreseated I the agriculture
Industry, where 5.73 of Nispaalcs are eaployed, compared to 2.7% of Black workers, and
0.391 of WMite werkers.¥ (pp.4-5)

The occupations which have attracted Blacks and Hispanics are the
ones which are being most negatively affected by the changing
industrial and business structure of the U.S. and Indfana.

Finally, another special concern for providing visible role
model!s for Minority young people is the observation that, al-
though the percentage of Minority students Is expected to in-
gresge to 38 percent by the year 2000, the percentage of Minogity
teachers could fall to half of its 1980 high of 12.5 percent.

1/ The Cotlege Board, and Excellence: The Educational Status o
Black Americans. I): ege Entuance Examination Board,
TVI5. (See Attaciment 1.

ywwo‘uhu,w (cs {n the Labon Market: 1980-1985.

’, *‘Mﬂ, voc.: m' . L] isa‘ W II-) Y
=~ "Taends: Minonity Teacher Ranks are Thinner”, Journal § Courier,
Fai., Feb. 14, 1986, p. Ct.
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For Indiana, while the percentage of Blacks In the first grade s
expected to increase from 14.2 percent currently to 17.7 percent
by the year 2000, the number of blacks studying at Indiana col-
leges and universitites in 1984-85 to become teachers has de- 4/
glined about two-thirds from its number 10 years ago to 200 now.=

The proportions of ethnic group members fn Indfana also vary
widely by the occupations in which they are employed. For ex-
ample, In 1980, 8.7 percent of all Whites were employed {n an
Executive, Administrative, or Managerifal occupation, compared
with only 4.8 percent of all Blacks. However, 23.!1 percent of
all Whites were emplioyed in the Operator, Fabricator and Laborer
occupations, whereas 30.5 percent of all Blacks were so employed.
It Is noteworthy that these latter occupations are the ones most
requiring retraining and upgrade training as modernization and
increasing high-tech tndustrialization occurs. See Table 30 for
other comparisons.

l [ p— 3
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4/ ‘ " Lack of Black Teachers.”
~ Paul Wiseman, "Educatorns Express Concern about of
Journal § Cournien [Associated Press Refease), Sat., March 22, 1986.
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TABLE 30
OCCUPATIONS OF EMPLOYED PERSONS IN INDIANA BY ETHNIC GROUP: 1980
(PERCENTAGE DISTRIBUTION OF PERSONS 16 YRS. AND OVER)
Occupation of { Native Asian & Pac.
Employed Person White Black Hisganic-i American Islander
2,194,431 | 147,506 11,102 3,652 9,572
(100%) Number (100%) (100%) (100%) (100%) (100%)
Executive Admin.
8 Managerial.seeesees 8.7% 4.8% 2.8% 5.9% 7.4%
Engineers &
ScientistSeseerseccse 1.8 o7 .6 2.4 8.5
Health
Diagnosingeeceececcsss ) o .2 .1 7.4
Health Assessment
& Treatment.cceeeeces 1.6 1.3 .6 1.1 2.8
Teachers, Librar.
- & CounselorS.eeeccssss 4.5 4,2 2.5 2.4 9.0
© Health
% Technicians..eessesss .8 1.3 1.0 1.5 1.9
3 Other
' TechnicianSeeseesesss 1.7 1.0 1.0 .9 7.5
+ Sales Supervisors
& & Proprietors.sieceess 1.4 .6 ol 1.5 .8
+w Sales Reps. &
S Finance...e.oecevesss 2.8 .8 .3 1.9 1.0
£ Other Sales &
S  Cashierseeceeccseeses 5.4 3.5 3.5 3.4 3.5
Admin. Support
Inciud. Clerical..... 15.8 17.8 14.4 11.1 9.5
H’shid, Protection, A
& Other Services..... 12.3 22.5 14.4 18.6 16.3
Farm Operators
& ManagerS..seeceesass 1.9 .0 .2 .5 .2
Farm Workers
& Related.esscssecocs 1.0 .3 .5 o7 .9
Precis., Crafts &
Repair Occupations... 14.3 8.6 12.8 15.9 5.8
Equip. Operators
s Loborersheovenns | 2301 30.5* | 43.6* 30,14 15.0
Handiers, Cleaners,
¢ b Helpers......oveeen 4.8 7.4 14.4 6.9 2.7
1 gytinated as Total-Whites-Blacks-Native Amenicans-Asian/Pac.1sLandens-
Non-Spanish "Not ELsewhere Classified", i.e., Spanish people who do
not identify themselves as any of the afornementioned races.
SOURCE: 1980 U.S. Census Reports.

It can readily be seen that the generally higher-paid
occupations, which require more education, have higher

proportions of Whites and Asian Americans than Blacks, Hispanics,
or Native Americans.
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C. Industry Employment Comparisons
(1) The Changing Industrial Labor Force

Through the remainder of this century, robotics is expected
to exert an increasing effect upon the industrial workplace in
the U.S., according to a recent panel study report by the Un]yer—
sity of Michigan and the Society of Manufacturing Engineers.~

Throughout industry, the overa.| displacement rate of workers by robots is forecast to
reach 4,31 by 1995. In some industries as many as 201 of the current work force say be

displaced by robots, but within this group of affected workers, Just 5-63 will actually be
diseaployed.

Nearly 901 of displaced workers will remain with their current enployers through lateral
transfer, retraining, or promotion. Among the resainder, half will take early retirement
and half will be terminated. [However,]...

According to forecast estimates, 101 of those disemployed by technological change 11| find
new jobs in 2 months or less, 37% within 6 months, and 73% within a year. Some 7% (or
about 1,000 people per year through 1990) will be unable to find alternative esployment due
to lack of marketable skills. "

Occupations most affected by robot installations are expected to include production
painters (201 displacement), welders and flamecutters (203), machinists and machinery
operators (131), and asseably workers (10%). Line supervisory personnel are projected to
decline by 33. [(p.10}]

The U.5. manufacture of robots is expected to create a total of more than 44,500 Jobs by
1995. [(p.9)]

Increasing automation of production Is forecast to create a need for a more highly trained
labor forces entry level Jobs *with no training or experience necessary® wiil become
Increasingly rare. ...The relatively standardized, routine occupations requiring little
formal training or skills are exactly the jobs that will find the most robots filling then.
Morkers previously performing these tasks will be left with two basic options: elther to
take even more mindless (and lower-paying) jobs that are ot economically feasible to
sutomate, or to move up to higher-skill positions. Thus, as has been true in every
technological revolution, the need for more education for workers Is paramount...[(p.10}]
{Under line added.)

- % T > 7 M

Rhere will these better-trained workers come from? There are currently three main sources:
young men and women newly entering the labor force, present workers already possessing the
requisite skills, and retrained workers. In 1985, nearly three of every five persons
handiing robots will be a retrained worker...; only one-quarter of these will be graduates
of a robotics program; the remaining 171 will come from other sources. Over time, however,
the role of retrained workers will diminish, as present workers approach retiresent and
more institutions establish robotics curricula. By 1995, only one-third of robotics
personnellylll be retrained worke-s, while half will be graduates of institutional
prograns.~ (pp. 17,79-80)

A shorter life cycle for job skills is occurring due to
rapid advance and application of technology. This requires the

Y Donatd N. smith 6 Petor Heytler, In. Industrial Robots: Forcast and Trends
(Second Edition Delphi Study). Dearborn, Mi: Sociely of Manufacturning
o Engineens, 1985. | "
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need for new workers to be educated for a wider span of changing
options, and necessitates current workers to be retrained or
upgraded throughout their working careers.

These changes are having and will continue to have a major
impact upon the status of the Black and Hispanic workforces in
particular. This is the case because of Blacks’ and Hispanics’ (1)
over-representation in those occupations being most negatively
affected by automation and robotics, (2) lower education and
acquired-skill levels, and (3) financial inability to obtain the
necessar. education or skills training to get and stay in step
with the changing technological workplace.

Accordingly, it is critical for workers to have a fundamen-
tally sound educational base, upon which necessary training or
retraining can build. Time and cost to keep a workforce current
will be of ever growing importance to employers.

According to a recent report from the Office of Technology
Assessment, Blacks and "displaced homemakers" (i.e., homemakers
forced into the labor force because of divorce, widowhood, dis-
ability or long—-term spousal unemployment) have been most ad-
versely affected by the d§$line and technological changes in
domestic manufacturing.=~=/ Manufacturing now accounts for only
20 percent of U.S. jobs, but almost half of the layoffs between
1979 and 1984 have occurred there, particularly among skilled and
semi—-skilled blue-collar workers. During this period, 11.5 mil-
1ion "displaced" workers lost their Jobs because of automation,
plant shutdowns and rising imports. Only 60 percent found new
Jobs during this period -- and only 42 percent of Blacks who have
held their previous jobs for at least three years.

The disappearing, well-paid factory-floor jobs of the past
are being supplanted by automation, and their labor force share
is being transferred to lower-paying service Jobs. Between 1970
and 1984, 94 percent of the 23.3 million new nonagricultural
workers were in service-producing sectors and only 1 percent in
manufacturing. Even since the beginning of the current business
expansion in December 1982, almost all the }0 million new Jjobs
have been in the service-producing sector. 3

*For displaced workers who are often unable to move into the more desirable Jobs in
service sectors without substantial education or retraining, moving to the service sector
will mean loss of income and status,® the study said. ({pp. 1,11)

However, American industries will continue to need a highly-
skilled work force. This will reguire job training programs "’to
reach many more displaced workers, and §7phasize training, partic-
ularly skills training, more strongly’"=' ip.1) [t now appears
that Jjobs being created provide income and benefits which are now
more related to the extent and relevance of workers’ acquired
education than was the case in the past.

zlﬁatt Yancey, "Training Programs May Not Help Wonkers Adapt, Study Says.”
3/ Associated Press Release, Feb. 6, 1986.
Kenneth B. Noble, "Study Finds 60% of 11 Million Who Lost Jobs Goi Nmo Ones.”
The New Yonk Times, Fri., Feb. 7, 1986, pp.1,11.
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(2) Industry Employment Comparisons: [ndiana

Because of Indiana’s past concentratfon of nonagricultura!
labor In heavy {ndustries, the changing industrial employment
composition is especfally critical as Indfana proceeds through
reorientation. Ethnic-group workers differ not only in terms of
occupations but also In terms of industry of employment. For
example in 1980, while 3.1 percent of all Whites worked in Agri-
cultural industries, only .7 percent of Hispanics and .1 percent
Blacks worked there. Conversely, Blacks were more highly repre-
sented than Whites in manufacturing (especfally durable goods),
services and public administration. Hispanics were more highly
represented than Whites and Blacks in manufacturing but less in

services.
TABLE 31
INDUSTRY OF EMPLOYED PERSONS BY ETHNIC GROUP FOR INDIANA, 1980
(PERCENTAGE DISTRIBUTION OF PERSONS 16 YEARS AND OVER).
Industry of 1 Native Asian & Pac.
Employed Person White Black Hispanic—/ American| Islander
Number 2,194,431 | 147,506 11,102 3,652 9,572
1007, (100%) (100%) (1009%) (100%) (100%)
Agr'culture......- 3.17. 017. ‘77. l 7. ‘ .87.
MiNniNGeececeoososd .5 .2 .0 .5 .2
: Construction...... 5.2 2.6 307 603 1.0
© Manufacturing..... 30.6 34.2 49.0 T.3 26.9
Y Transportation.... 3.9 4.4 3.6 .3 .8
:E COfﬂmun'C&t'OﬂS-... 102 1.5 Oa 1-5 .8
5 Utitities......... 1.4 1.4 .9 .8 .5
2 Wholesale Trade... 4.1 2.0 2.0 5.7 1.8
Q Retail Trade...... 16.7 10.9 ll‘e l( .0 ' 17.2
£ Finance, Insur.,
8 Rea] Estate..... 5.1 4.3 2‘8 3 - 3.3
s Services (Total)..| 24.7 31.8 15.7 24.¢ 43.9
a Hospital.eeeeewe 3.8 8.4 3.9 4.5 9.0
Educational..... 8.5 8.9 5.1 5.4 18.5
Soc. & Religious 2.0 3.2 1.7 2.8 2.1
PUbl'C Adm'n...... 3.3 l 6.7 309 3.7 ‘ 208
Yestimated as Totak-Whites-Blacks-Native Anericans-Asian/Pac.1standens-
Non-Spanish "Not Elsewhere Classifdied” 4i.e., Spanish people who do
not identify themselves as any of the agorementioned races.
SOURCE: 1980 U.S. Cew :4 <eponts.

The situation is especially critical for the more populated
Indiana counties, not only because of their previous dependence
upon heavy industry employment, but also because of their large
concentrat ifon of less-educated Minority workers.
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6. SUMMARY COMPARISONS OF INDIANA’S MAJOR ETHQ}C GROUPS

Indfana’s major ethnic groups, most notably Whites, Blacks
and Hispanics, differ markedly in terms of populati{os- statistics,
educational trends, academic preparation, socio-eccornomic charac-
teristics, anc employment trends. These differences have had and
will continue to have major implications for Indfana’s societal
and econonic structure and health. The following bar charts
graphically summarize the differences which have tieen presented
in tabular form and discussed in this report.

EJwites E5Bninorities [NBIacks [EZZZJ0ther Nirorities [SSSJHispanics

| POPY A ;
Percent [J 3.2%
Growth 19.1%
1970=19858 P2Z27777777777777777 2777777777777 7. 77777 277777 509.8%
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(EDUCATIONAL TRENDS:]
Percent Adults with 16.1%
less than High 21.0%
School Education 41 59
Percent Adults with 24.9%
One or More Years X
of College .
% Change in !lumber of -13.1%
Ist Graders:1984-04 Eﬁm +12.6%
% Change in Number of .21.9%
8th Graders:1984-04 M +16.0%

% Change in Number of -17.8% — ]
12th Graders:1984-04 ISSSEEOETRRRRRED] +17.4%

1984-85 Percent

4.,20%
Dropout Rate, Grades |

‘ _ 6.13%
—_—
7 through 12 AN NN N N I I I I I R R R R R R EEESESSSS=y 8. 827

DENT ACADE PREPARATION: |

Average 470
SAT~-Math 369
Scores: 1985 418
DA 2SN
% Students Planning to 83.7%
in College: 1985 93.8%
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CONO TRENDS :
Children/1000 Never- 60
Married Women, |5-44

Years Oid: 1980
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11legitimate Birth
Rate (% Live
Births): 1984

LXARLLCOCHNIX NN XNALCX NN NRNEMNRNNIL AN 63 332
paCbAbataotb-haatbliAcotb-Aoanc Aot Aaon i host

Percent of Households
Headed by Women:
1980

Percent of Households 13.4%
with More than 4 20.4%
Persons: 1980 29.1%

—

Percent of Persons ‘ 85.5%
under 18 Living with .
Two Parents: 1980 73.4%
Median Parental Income ' $30,800
of College-Bound y
Students: 1985 $25,100
Median Parental Contri- —J $1,820
bution for College-~ 0
Bound Students: 1985 $620

|EEPLQYH§NT TRENDS:: |

Unemp loyment
Rates,
Dec. 1985

43%

5.9%

14.9%
10.4%

% Employed Persons in
Exec., N..Mgr..Engr.,
& Sci. ..ccupaticns: 1980

% Enployed Persons in
Equipment Oper. & Laborer | ‘ ‘ ' I
Occupations: 1980 AANNMAINN R R I NI NKITENEREEEERREEREEEREEREESESSSS

43.6%

% of Employed Persons
in Manufacturing
Industries: 1980

% of Employed Persons
In "rade Industries:
1980

% of Employed Persons in
Service Industries &
Public Admin.: 1980




THE BOTTOM LINE:

The rapid Increase in minorities in our
population is here to stay. We need to make a
major commitment to see that all citizens, young
and cld have the opportunity to develop to and
perform at the highest levels possible. There will
be barriers of color, language, and culture, as the
proportions and numbers of American Blacks,
Hispanics, and Asian Americansgrow, and they are
Joined by others from foreign lands. We must not
lower the standards but must Increase the effort.
To do so will be to the direct benefit of all
Americans, as they add the high level of energy and
creativity that has always been characteristic of
groups who are making their way in America. Thelir
numbers are already so large that if they do not
succeed, all of us will have diminished futures.
That is the reality that requires a new commitment.
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ATTACHMENT 1

EQUALITY AND EXCELLENCE:
THE EDUCATIGNAL STATUS OF BLACK AMERICANS*

FSumMaRY |

Since the recent wave of reports on educational "excellence" has ennulfed the
country, numerous reform proposals have been proferred and, in some cases, initiated in
states and school districts nationwide. These ifncliude changes in currficulum
requirements, "standards,” and policies for selecting and compensating teachers.
However, the reports and the ensuing initiatives have largely ignored f{ssues of
educational equality, and analyses of the needs of various pupil populations or the
effects on them of new policies have been notable largely by their absence.

2

/
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This paper attempts to fill part of this void by presenting a brief assessment of
the current educational status of black Americans and a discussion of recent policy
trends as they affect black students. Among the many trends that emerge from this
analysis, the following are most striking:

Demographic Trends

®The structure of black families has changed sionificantiy over the past decade.
Female-headed househclids increased from 28 percent to 41 percent of all black
families between 1970 and 1982. This :s partly the result of dramatically

increased divorce rates and partly due to increases in the numbers of never-
married mothers.

®Most black children do not live in two-parent househoids. In 1982, 49 percent
lived with one parent, and 8 percent 1ived with neither parent.

®in 1982, nearly half (47.6 percent) of all black children aged 18 and under 1{ved

in households below the poverty line. This compares to only 17 percent of white
children.

Income and Employment

®The proportion of blacks living in households below the poverty 1ine remained

constant at 34 percent between 1970 and 1981, but increased in absolute numbers
from 8 miliion to 9 million persons.

® Real median income for black families decreased by 8.3 percent from 1971 to 1981,
and the ratio of black to white mediar family income declined steadily after 1975
to 55 percent, the level it had been in 1960. Although black married couple
families registered income gains, they constituted a smaller proportion of black
households in 1981 than fn 1971.

® Unemployment rates for black men and women ‘n virtually all age categories have
fncreased fairly steadily since 1965. In 1982-83, about ! out of every 5 blacks

in the labor market were unemployed, with much higher rates for teenagers and
young adults.

Reprinted with penmission §rom Equality and Excellence: The Educational Status
of Flack Americans, copyrnight 1985 by College Entrance Examcnatlion boanrd,
New Yonrk.
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® Unemployment rates and labor force participation rates are strongly correlated with
educational attainment for both blacks and whites. However for blacks, marked
differences in employability occur only for those with a college degree.

®A1though blacks have made strides since 1970 in gaining access to higher-paying and
higher-status Jobs, whites were still more than twice as 1ikely as blacks to hold
Jobs in professional or managerial occupations in 1980. Black participation in
these occupations was also concentrated in Jobs at the lower end of the
professional pay scale.

®|n terms of labor force participation and occupational upward mobility, greater
strides were made by black women than black men. The same is true for higher
education degree attainment, where the number and proportion of degrees has
declined for black men but increased substantially for black women.

Educat ional Attainment

® Although high school graduation rates have improved dramatically for black students
over the past two decades, college attendance and completion rates have declined
for blacks since 1975.

®placks are seriously underrepresented among graduate and professional school
students, and black participation rates in postgraduate education have declined
since the early 1970s.

®Blacks lose ground relative to non-blacks at each stage of the educational
pipeline. In 1972, for example, blacks represented 12.7 percent of all 18 year
olds, 10.5 percent of all 1972 high school graduates, 8.7 percent of all college
freshmen, and four years later, 6.5 percent of all B.A. recipients. By 1979,
blacks represented only about 4 percent of all professional and doctoral degree
recipients.

Higher Education

®At the undergraduate level, 42 percent of black college students were enrolled in
2-year colleges in 1980. Persistence rates for 2-year college students are much
lower than they are for students attending 4-year colleges, particularly for
black students.

® Financial aid has a great affect on college retention rates, particularly for black
students, who are nearly twice as likely to stay in 4-year colleges with aid than
without. The importance of financial aid for black students is apparent,
considering that in 1981, 48 perrent of black college-bound seniors came from

families with incomes under $12,C00, as compared to only 10 percent of their
white counterparts.

®0n the brighter side, over the past decade, blacks have become iore similar to
whites (and women more similar to men) in the fields of study in which they
received higher education degrees. Increasing proportions of blacks and women
are represented in disciplines 1ike business anc m=nagement and in math- and
science-related fields. However, black degrees are still concentrated in
educatfon, humanities, and the social sciences where salaries are lowest and
unemployment rates highest.
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® Although predominantly black col leges ®nrolled only 27 percent of black college
students in 1980 (as compared to more than 50 percent prior to 1970) and
accounted for only 34 percent of all bleck undergraduate degrees in 1980-81, they
granted more than 40 percent of all black degrees in agriculture, computer
sciences, biology, math, physical sriences, and sc 'al sciences.

®In our increasingly technological society, choice o f.elds is an important
dimension of ecuality. With respect to meth- and sciance-related degrees, blacks
lose "field" ground Just as they lose attainment ground at several points in the
educational pipeline. At the B.A. level, the percent choosing quantitative
fields is 60 percent of the national average; at the M.A. level, 40 percent; and
at the Ph.D. level, 33 percent. These choices are affected by two factors:
parental education and early educationa! preparation and achievement.

Elementary and Secondary Education

.The educational performance of black students in elementary and secondary schools,
as measured by standardized achievement test scores, rose in many areas over the
decade of the 1970s, but it remained lower than that of non-blacks by 1980.

® The strongest gains in mathematics and reading test scores were registered by young
black students, particularly those from urban, disadvantaged communities and from
the southeastern states.

® However, gains in mathematics and science were far less substantial than for
reading, and black 17-year olds showed stable or declining scores on achievement
measures in reading, mathematics, and science.

®Black students of all ages performed better in the area of mathematical knowledge
(factual recall) than in the area of mathematical skiils (performing computations
and manipulations), and least well in the area of mathematical applications (the
ability to solve problems and use mathematical reasoning).

®Disappointing trends in performance for older students, both black and white, and
on higher order cognitive tasks in reading, writing, mathematics, and science
reflect disturbing changes in educatiocnai metnods over the last decade. Between
1972 and 1980, use of teaching methods that might encourage the development of
higher order thinking sfr.1ities--project or iaboratory work, writing tasks, and
student-centered discus ' n--declined in public high schools.

Curriculum Equality

A number of indicators suggest that black students, on average, receive
educational programs and offerings that differ in kind and content from those of
white students. These differences in the substance of education have grave
implications for educational achievement and laster education and career optiors.
For example:

® Blacks are disproportionately more 1ikely to be enrolied in special education
programs for the gifted and talented than are whites. However, these
proportions vary widely across school aistricts, suggesting that
administrative policies and practices affect placement as much as do student
characteristics.
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®At the high school level, blacks are underrepresented in academic programs and
are overrepresented in vocational education programs where they receive less
educational preparation in areas |ike English, mathematics, and science, and
they lose ground in terms of educational achievement.

®Furthermore, black students in vocational education programs are enrolled
earljer and more extensively in programs training specially for low-status
occupations than are white students. Typically, these assignments are made
by school personnel rather than by election of students or their parents.

®Among college-bound senfors in 1981, most blacks had taken fewer years of
coursework in mathematics, physical sciences, and social studies than their
white counterparts. Even where years of coursework are similar, the content
of courses varies for black and white students. For example, black seniors
in 1980 were as likely as whites to have taken at least three years of math,
but they were much less likely to have taken algebra, geometry,
trigonometry, or calculus. Thus, their years of coursework must have been
concentrated in areas |ike general math or business math.

®Students in low-income and predominantly minority schools have less access to
microcomputers and to teachers trained in the uses of computers.
Furthermore, students in predominantly minority schools or classrooms are
much more likely to use computers for drill-and-practice rather than
programming or concept development than studente in othar schools.

Overall, the evidence suggests that black students are exposed to less
challenging educational program offerings which are less iikely to enhance the
development of higher order cognitive skills and abilities than are white students.

POLICY TRENDS

‘Several recent policy trends have particularly important implications for
black students’ schooling experiences. This paper examines trends in three areas:
funding for education; graduation and cther requirements for students; and
teaching force changes.

Einancing Education

Since 1975, state, local, and federal funding for public elementary and
secondary education has been made more tenuous by several factors: (1) the property
tax revolt of the late 1970s, which impaired the abflity of many states and school
districts to raise revenues; (2) economic recession; and (3) federal aid cuts under
the Reagan Administration. Although some states and school districts are beginning
to regain a firmer footing, a full recovery in the education sector is by no means
complete.

In particular, the reductions in federal aid for compensatory educetion at the
elementary and secondary levels, and in student financial assistance for higher
education, have negatively affected educational opportunities for black students.
Meanwhile, apparently growing support for the "privatization" of education {through
tuition tax credits or vouchers) may disproportionately benefit already advantaged
students while leaving public education support still tenuous.
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Stydent Requirements

Standards for students have changed through the institution of minimum
competency testing by mary states and localities, and are changing further with
newly increased course requirements for graduation in many places. While it is

difficult to oppose "standards," the effects of these policies must be careful ly
considered.

Minimum competency tests may improve educational qual ity by increasing
attention to the so-called "basics" of education. There is some evidence, however,
that the skills represenied on minimum competency tests are not "enabling" skills
that lead to higher order thinking abilities, and ttat instructional programs built
around competency tests emphasize rote learning at the expense of higher order
cognitive skills; use test-oriented activities 1ike lectures and multiple-choice
worksheets and test rather than performance-oriented activities 1ike discussions,
writing, and projects involving problem-solving; and de-emphasize nontested
subjects like science, social studies, and the arts. Furthermore, students who are
denied promotion as a result of these programs make less progress in educational
achievement than similar students who are not retained in grade.

The potential benefits and detriments of minimum competency tests and simflar
approaches to educational improvement must be carefully weighed in the context of
what they actually measure and what types of teaching they in fact encourage.

Increased requirements for graduation--the so-called "new basics"-- also hold
promise for improving the content of eductional programs and for reducing existing
differences in students’ schooling experiences. However, uniform educational
requirements, if administered without flexibility and sensitivity, may exacerbate
dropout rates, raising standards for some while excluding others from school
altogether. Equally important is the fact that there is not now a sufficient
number of qualified teachers to teach the new basics (particularly advanced math
and science courses), and teacher supply looks still more grim for the foreseeable
future. Inequalities {n available teacher resources will also affect the quality

of minority students’ educational programs, whether or not they are conducted under
the rubric of the new basics.

Teachir: Force Trends

Emc:ging teacher shortages have led to projections that by 1988 only 70 to 80
percent of the demand for new teachers will be satisfied. Furthermore, new
entrants to the profession are less academically able than was the case in the past
when education benefited from a captive labor force of academically talented women
and minorities who were barred from other professional occupations. Now these
students are choosing other more lucrative professions. Low salaries and low
occupational prestige are major reasons for the inability of teaching to recruit

new entrants. Unprofessional working conditions further contribute to high current
levels of teacher dissatisfaction and attrition.

The result for students where qualified teachers are not available is that
courses are taught by teachers inadequately prepared in the subject area, class

sizes are increased, course content is "watered down," or the courses are simply
not offered,



Two popular policy responses to the rroblem of attracting and retaining
ualified teachers are teacher competency testing of preservice teacher candidates
ond merit pay for inservice teachers. By 1983, 30 states hed mendsted competency
tests for teacher certification and 12 additions! states were considering such @
move. Despite the fact thet resesrch has found no consistent relationship between
sCores on such tests and later teaching performence, the tests are viewed as a
means for preventing Incompetent teachers from entering the profession. The tests
ere disproportionately eliminating minority candidstes from teaching: fallure rates
for blacks and otner minorities are 2 to 10 times higher then those of white
applicants In the states using the tests.

Whether these outcomes are the result of Inferior educstions) opportunities
+ 'lable to minority teaching cendidetes or to cultural bies In the tests
t. welves, the differential pass ratos are & source of socisl concern. Critics
orgue thet 1f the tests do not predict actusl abllity to tesch, they ere
exacerbating teacher shortages and eliminating minority teachers from the
profession at grest emxpense to minority children and to the society at lerge.
without commensurate Q8in In educationa! quelity. Even If the tests do In some way
sort out less qualified teacher candidetes, they do not address the oversl! problem
of improving the attrectiveness of teeching to increase the poo! of academically
talented recruits.

Nerit pey for inservice teachers also falls to address the roots of the
teaching force prodlem. Even If the failures of past merit pay plans are Overcome,
they wiil do littlie to enhence recruitment or retention unless major changes in
teachers’ seleries and working ~onditions are mede. Minority chiidren are most at
risk from the effects of these teeching force trends, for they attend school In
those ereas of the country and school districts where salaries snd working

conditions for teachers sre least conductive <o the sttraction and retention of
high quality teschers.

Black students have mede grest strides since 1960 In pursuing and profiting from
enhenced educational opportunities. levels of educstiona! sttainment have improved, and
disperities in fields of study and later career options have begun to nerrow. Some
erosion In these gains has occurred since 1975, however, end current policy trends
thresten to reverse the movement towerd zquality.

*Excellonce” for black students will not become a reality unless and unti! they
receive enriched curricular opportunities In slementary and secondsry schools,
sufficient financial assistance to pursus higher education opportunities, and
instruction from w3ll~welified teachers. Attainment of these goals mesns that the
excellonce agsnda tor black students cennot ignore the adequate end equal financing of
AUl ic education. the appropristeness of courses and achievament measures which are
intended to eforce higher standerds, or the policies which will ultimately determine
who vill tesch in our schools.

Of peramount importance is the content and gubstance of education received by black
students. Although finences and brosd program supports cannct be ignored, in the fins!
anelysis it Is the Interaztion thet goes on between students and teachers in individusl
schools and classrooms that defines educstional quelity end equaiity. Subtie and not-
so-subtle differences in curriculum track, in course content. and in teaching methods,
in the qualificstions and comm!tment of school personnel, in the opportunities for
innovation 'nd enrichment at the school site, ultimstely determine which students will
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receive a true education and which will merely be trained to assume a permanent role in
the nation’s underclasses.

These are not {ssues which are currently at the forefront of the nation’s
attention. Educators and polfcymakers who are concerned about equality, as well as
fundemental excellence, must put them there.
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HISPANICS IN THE LABOR MARKET: 1980-1985
(Selected Excerpts)

I. INTRODUCTION

Hispanic Americans are the natfon’s youngest and fastest-growing major
population group. Thelr youth and relatively low levels of education pose especially
intractable problems, suggesting that hard-core Hispanic unemployment and poverty
will endure into the future.

The 1980 Census estimated the Hispanic population in the Unfted States at 14.6
millfon, or 6.4% of the total U.S. population. The Hispanic community had & birth
rate in 1980 of 106.5 births per 1,000 women aged 18-44, compared to the White rate
of 68.5 and the Black rate of 84.0. This high fertility rate, which Is well above
"replacement” level, guarantees larger cohorts of children for years to come. These
high birth rates, which stem partly from a higher proportion of Hispanic women of
child-bearing age, reflect the low median age of Hispanics, which fs 23.2 years as
compared to 31.7 years for Whites, and 24.9 years for Blacks.

Hispanics are projected to account for at least 8% of the labor force by 1995.
The Hispanic community Is an fncreasing pool of potentially productive workers.
However, the progress of Hispanics {n the labor market is hindered by their low
levels of education, employment, and earnings. Hispanics are the least-educated and
the lowest-patd of all groups fn the labor market. Hispanic workers are "distressed"
workers -- a phrase coined by Professor Danfel Saks of Vanderbilt University to
{dentify large segmeE}s in the labor force who do pooriy in the labor market despite
good economic times. As "distressed” workers, Hispanics are extremeiy vulnerable
to shifts in the economy and to restrictive federal policies fn education and
employment and tralning.

National Office - Twenty F St. N.W., 2nd Floorn, Washingtor D.C. 20001,
(202) 628-9600. Raulb Yzaguirre, President

LA RAZA: The Hispanic People of the New Wonld
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IT. LABOR MARKET STATUS

A. Education

Data from the Bureau of Labor Statistics reveal that Hispanics are the least-
educated major population group in the country, and that the general Hispanic
population has lower educational attainment than Hispanics in the civilian labor

force: ... Hispanics appear to be more undereducated when compared - 3lacks and
Whites, as shown in the following data from the March 1981 Current : :iation
Survey:

MEDIAN SCHOOL YEARS COMPLETED, 1981
(Persons 25 years old and over)

White Males 12.6 years Hispanic Males 11.0 years
White Females 12.5 years Hispanic Females 10.5 years
Black Males 12.1 years

Black Females 12.1 years

... A disproportionately high percentage of Hispanic youth leave high school
without a diploma. Data from a 1979 Census Bureau study showed that 35% of
Hispanics 18-21 years old had dropped out of high school as compared with 25% of
Blacks and 15% of Whites. In 1983, only 50.3% of Hispanic 18-19 year olds had
graduated from high school as compared to 75.6% of Whites and 59.1% of Blacks...

Education is the single most important human capital characteristic in terms of
its direct correlation on future earnings. A study vsing data from the 1976 Survey
of Income and Education anc¢ the 1970 census found that Hispanics have lower returns
to education than Whites. For example, White men earned 6.1% more for each
additional grade of school completed, whereas Mexican men earned 5.4% higher wages
per school grade complz;ed. Pueito Rican men earned 3.6%, Cuban men earned 3.5%, and
Black men earned 4.9%.~ ...

B. Labor Force Participation

... Hispanic men have higher labor force garticipation rates than White or
Black men. Some economists believe that the higher overall labor force
participation rate reflects the fact thst the current Hispanic male population in
the United States is, on average, vounger than the non-Hispanic male population (in
1983, 49.7% of the adult Hispanic men were between the ages of 20 and 34 as compared
to 39.1% for all adult men) and young adul; men traditionally have higher labor
force participation rates than older men. Hispanic women, |ike all women, have
lower labor force participation rates than men... Hispanic women still have
somewhat lower labor force participation rates than other women.

C. Occupational Distribution

In 1984, Hispanic workers were especially concentrated in the following
occupations: >

l. Technical, sales, and administrative support, where 25.8% of Hispanics in the
civilian labor force are employed, compared to 30.9% of the total labor force.
Over half of Hispanics (60%) employed in this category are concentrated in
administrative support, including clerical work.
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2. Operators, fabricators, and laborers, where 25.0% of Hispanics in the

labor force are employed, compared to 16.0% of the total labor force. Over half
of Hispanics (55%) employed in this category are machine operators, assemblers,
and inspectors; one-fourth (27%) are handlers, equipment cleaners, and helpers.

3. Service occupations, where 17.6% of Hispanics in the labor force are

employed, compared to 13.5% of the total labor force. Excluding private household
and protecti{ve service occupations, over four-fifths of Hispanics (83%) employed
in this category are concentrated in jobs such as cooks, dishwashers, cleaning
service workers, and food counter workers....

Hispanics are underrepresented in the managerial and professional occupations,
where only 11.8% of Hispanic workers are employed, compared to 14.0% of Black
workers, and 24.0% of White workers. On the other hand, Hispanics are over-
represented ir the agriculture industry, where 5.7% of Hispanics are employed,
compared to 2.7% of Black workers, and 0.35% of White workers,

D. Earnings

The occupational concentration of Hispanics is within those Jobs which require
a low level of skills and are low paid....

Hispanic men and women earn the lowest wages in the labor market....

Professor Cordelia Reimers in her study, "A Comparative Analysis of the Wages
of Hispanics, Blacks, and non-Hispanic Whites," found that the ave57ge wages offered
to minority men are at least 15% below those offered to White men. The Reimers
study, based on data from the 1976 Survey of Income and Education and the 1970
Census, yielded the following findings:

1. The lower level of education of Hispanics was the single most important
reason for the lower wages they received compared to non-Hispanic Whites.

2. Controlling for sex, age, race, education, and other observable
characteristics, lower wages among Hispanic groups were attributed, in part,
to employment discrimination. Puerto Rican and Central and South American
men were found to experience the most employment discrimination...

Educag}on was found to be the major source of differences in wage
offerings.~ ...

The Reimers study also found that differences in language fluency, time in the
United States, work experience, race, age, armed forces experience, health and
government employment are also sources of wage differentials. But, after all these

factors are taken into consldzyatlon. a8 wage gap still remains, which can be
attributed to discrimination.< ...

E. n o

Hispanics face severe, continuing unemployment and underemployment. During

both good and bad economic times, unemployment among Hispanics s usually 60% higher
than that of White Americans....
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IT1. CONCLUSIONS AND POLICY RECOMMENDATIONS

l.

2.

An analysis of the labor market data clearly shows that Hispanic workers
occupy the bottom rungs of the labor market. Although they have a higher labor force
participation and lower unemployment rate than Blacks, Hispanics are ‘ i@ least-
educated and earn the lowest wages of any major population group in the country.
However, Hispanics are a youthful subpopulation group with a vast productivity
potential. Hispanics are projected to account for at least 8% of the labor force by
1995. Though national demographics will favor lower unemployment over the next 12
years as prime-age workers make up a larger share of the work force, the particular
demographic trends of the Hispanic community indicate the opposite, since its high
birth rates and lower median age mean that Hispanics wili be entering the workforce
at a high rate.

One long-range effect of this demographic trend is that the taxable salaries of
Hispanic workers will be increasingly vital to the fiscal viability of many domestic
programs, especially Social Security, which relies on withholding allowances of
current workers for the support of current retirees. It is not unreulistic to
envision an aged White population being supported by an increasingly non-White
workforce. Therefore, changes in public policy, which recognize these demcgraphic
realities, are necessary in order to bring about greater parity in the labor market
for minority subpopulation groups such as the Hispanic community....

Hard-core structural unemployment primarily affects disadvantaged minorities and
individuals who lack the education necessary to meet the needs of a changing
economy...

Hispanic workers are disproportionately vulnerable to shifts in the economy and
to restrictive federal policies in education and employment and training. The
growing Hispanic population will make up an increasing segment of the future labor
force. Therefore, to enable Hispanics and other minority groups to make their full
contribution in the future -- and to assure a trained workforce which can meet the
future needs of the U.S. economy -~ human investment partnerships must develop
between the public, private, and nonprofit sectors. The Hispanic community is a
human resource, whose reservoirs must be tapped in order to maximize its workforce
participation and productivity potential. The investment should be made now in order
to reap societal benefits and protect the natfon’s economic security tomorrow.
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ATTACHMENT I11

ACCESS TO HIGHER EDUCATION:
THE EXPERIIE\N(I:ESOFNBLACKS.

HISPAN
LOW SOCIO-ECONOMIC STATUS WHITES* =

l\

(HIGHLIGHTS AND SUMMARY OF REPORT)

HIGHLIGHTS
College Attendance Patterns

The decision to attend college continues to be influenced by a student’s
soc {oeconomic circumstances.

> Slightly more than half of the students who never attended college are in the
study’s lowest [Social Economic Status] SES quartile.

> Almost half of low-SES whites among 1980 seniors never attended college.

> A significant proportion of black :980 seniors (31 percent) applied to college
but were not attending two years later. The overall figure for all 1980
seniors was 23 percent.

> Overall, 40 percent of 1980 seniors enrolled in college and were still in
attendance two years later.

--=- The overwhelming majority of these students (65 percent) were in the
highest SES quartile.
--- The least represented groups for college attendance were Mexican-
Americans and low-SES whites; among these groups, 23 percent and 25
percent, respectively, were attending college two years later.
--- In contrast, 53 percent of Cuban-Americans and 56 percent of high-SES
whites were still in attendance two years later.

® Thirty-seven percent of 1980 seniors who entered college after graduation
were not in attendance two years later.
--- Minorities and low~SES whites were twice as likely to be in this
group than high-SES whites.

Two-Year and Four-Year College Attendance

> Of those 1980 senfors enrolled in college 58 percent attended four-year
institutions and 44 percent attended two-year colleges.

® Students attending four-year colleges had scored somewhat higher ori the
senfor~-year achievement tests than thglr two-year counterparts.

> The majority of black and high-SES whites attended four-year institutions (60
percent and 65 percent, respectively).
=== In contrast, 54 percent of low-SES whites and 61 percent of Hispanics
attended two-year colleges,

*SOURCE: Valerie Lee, American Council on Education, Division of Policy Analysis
and Research, One Dupont Cincle, Washington, D.C. 20036-1193, May 1985.
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> The distributiun of Hispanics enrolled in two-year institutions by nationality
are:
--- Mexicans-Americans 65 percent
--- Cubans 56 percent
-—- Puerto Ricans 48 percent and
--- Other Latins 57 percent

> The average scholarship amount for students attending four-year institutions
was twice the amount of those attending two-year colleges.

> Twenty-two percent of students at four-year institutions majored in technical
fields as did 19 percent at two-year institutions.

Students Who Withdrew From College

> Overall, men were more likely to withdraw from college than women.
--- Fifty-three percent of men withdrew from college compared to 47
percent of women.
--- Among low-SES whites women withdrew from college more So than their
male counterparts.

> Women tended to withdraw for financial reasons. Sixty percent of women
indicated they withdrew for financial reasons compared to 40 percent of men.

Characteristics of Students by Achievement Levels

> Seventy-one percent of 1980 seniors of "high ability" were attending college
two years later.

P Students of "high ability" were twice as 1ikely to major in the technical
fields than those of "average ability".

> Women were less likely to be in the "high ability" group than men.

> Blacks and Hispanics were the least represented 1980 seniors in the "high
ability" group.

> More than three quarters of 198G seniors in tﬁe average ability groups were
not attending college two years later.

Sex Differences Among Black Students

> More than half of black women (59 percent) were enrolled in college two years
after high school graduation compared to 41 percent ¢ f black men.

P> Black women withdrew from postsecondary education institutions more so than
their male counterparts (58 percent vs. 42 percent, respectively).

> Fifty-six percent of black women "couldn’t afford to continue" col lege
compared to 44 percent of men.
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ATTACHMENT 111 (Contfinued)
SUMMARY

Part I: Profiles of fech Groyp

Blacks

Blacks reported an average family income of $16,374 and more than half (53 percent) indicated that they were
from single parent families. OF all the subgroups, blacks were the most likely to come from this family type. On
average their parents had 12.4 years of education. MNore than haif (52 percent) of the blacks in the sample were in
the lowest [Social Economic Status] SES quartile and 11 percent were in the highest quartile.

Whiie in high school, blacks took an average of approxinately two years of mathematics courses and
approximateiy one yesr of laboratory science, In addition, biack students spent about 4 hours per week on homework
and vatched television for approximstely 4 hours per weekday in their senior year of high school. On a senior-year
achieveaent test composite, 56 percent scored in the lovest quartiie.

Black students appear to be college-oriented. As far back as the eigth grade, 49 percent expected to go to
college. In comparison, 41 percent of Hispanics and 34 percent of iow-SES whites expressed this idea in eighth
grade. In high schooi, 52 percent were in the college preparatory track, much higher than either Hispanics or low-
SES whites. A correspondingly lower percentage (25 Jercent) were in the vocational track.

Two years after high school graduation 37 percent of blacks wvere in college. Approximately 46 percent of
blacks in higher education were attending either doctoral granting or comprehensive universities and 36 percent were
in two-year institutions. Fewer blacks were in two-year institutions than either Hispanics (53 percent) or low-SES
whites (47 percent).

hispanics

The average family income reported for Hispanics was $18,882; 35 percent were from single~parent homes. Almost
half (48 percent) of Hispanic students are in the lovest social class quartile. Their parents had an average of
12,1 years of education.

While in high schooi, 37 percent of Hispanics were enroiled in the college preparatory track, 34.1 percent were
in the genera! “rack. Hispanics were more iikely to be in the general track than blacks (34 percent vs. 24 percent,
respectively). High school cuursework for Hispanics included an average of approximat2ly 2 years of math and one
year’s vork in the lab sciences. These students tended to spend an average of 3.5 hours on homework and spent 3.2
hours per weekday watching television. Siightly more than half (51 percent) of Hispanics scored in the lowest
achieveaent quartile on the senior-year test composite.

In 1982, only 30 percent of the original saenle of Hispanic high school seniors were enrolled in postsecondary
education. College attendance for Hispanics was lower than for blacks (30 percent vs, 37 percent, respectively).
As a matter of fact, 60 percent of Hispanics were working for pay two years after high school. Less than half (49
percent) of those going on for postsecondary education had applied to rollege directly fros high school. Of those
Hispanics who attended college over half (53.percent) were enrolled in coamunity colleges and about one-third (31
percent) were enrolled in doctoral or comprehensive universities. As far back as the eighth grade, 41 percent
planned to attend college.

Low=-5ES Nhites

Whites in the HS § B sample were divided into two groups ~- low-SES vhites and high SES-whites -- based on a
composite measure of a family’s socio-economic status. Low SES-whites were used as a disadvantaged comparison group
for the two racial/ethnic groups.
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Average family income of low-SES whites ($16,566) was slightly higher than that of the black subsa=pie, and
sosevhat lower than the Hispanic group. This smount represents neariy 50 percent of the average family income of
high-SES whites. Overall, the SES level of this group is only slightly below the two racial and ethnic minority
groups, but the average perental education {11.4 years) is about one year below that of blacks and Hispanics of low-
SES. )

In teras of high school achievement, this group falls almost midway between the two minority groups and the
high-SES whites. Course enroilment in high school is quite similar to the minority groups. VYocational enroliments
are quite similar to that of Hispanics (both 29 percent), with considerably less college preparatory enroliment than
found with blacks (36 percent vs. 52 percent). College expectations in the eigth grade were the iowest of the three
disadvantaged groups (34 percent).

Reflecting their low positon on coilege expectations, and in defiance of their overall achievement levzl, only
28 percent of this sample was in college two years out of high school. S5iightly iess than half of these students
applied to college directly from high school (49 percent), and we find that 63 percent were working for pay in 1982
- the highest percentage of the four groups. Eighteen percent were married, paralleling the Hispanics (16 percent),
but much higher than either the blacks or high-SES whites (both 7 percent).

For those 28 percent of the iow-SES whites who were actually in college, fewer are in doctora! and research
universities (12 percent) and more in comprehensive universities (23 percent). Almost half (47 percent) are in two-
year colleges. Course enrclliments in math, science, foreign ianguage, and social science are below the other
disadvantaged groups.

High-SES Mhites

This group was meant to serve as ¢ comparison for the three disadvantaged groups. The average family income
for this group ($30,778) is 60 percent more than the next highest group, the Hispanics. The average parental
education is over two years more than the highest of the three other groups (14.8 years). Only 18 percent of these
students come from single-parent families, about half that for the average of the other groups and, one-third that
for blacks.

High school achievement is almost 20 percent higher than that of the minority groups, 10 percent above low-SES
whites. All four groups of students seem to average sbout Z9 hours per week in paid work during high school, but by
the time these students are two years out of high school, only 51 percent of this group was working, compared to 63
percent of low-SES whites.  These students did more homework in high school (4.5 hours/week), watched less
television per weekday (2.7 hours), and took considerably more academic courses in high school, averaging a year
more of sath and twice as much science.

Sixty-five percent of this group took a college preparatory progrem in high schooi, and only 14 percent were in
the vocational progras, figures that are double those of the low-SES white group for college preparatory enroliment,
and half that for vocational enroliment. Twice as many of these students (15 percent) went to private high schools.
College expectations expressed in the eighth grade were about double those of the low-SES whites (63 percent vs. 34
percent).

The 60 percent of this sample who are in college reflact a much higher percentage who applied directly from
high school (75 percent). Over half ot these students (52 percent) are in doctor.i-granting or comprehensive
universities, only a small proportion more than for biacks, but considerably more than for Hispanics or for low-S£S
whites. Suprisingly, there is a considerable proportion of these students enrolled in two-year colleges (33
percent). College course enroliment in math, science, and social science is higher than for the other groups.
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Bart 11+ Fyrther Conperlsons Among Subgroups
Students Who Applied to College from High School, But Did Not 4ttend

A large proportion of students (about 23 percent) reported that they had applied to college while in high
school, but two years later they were not In ccllege.

Socioeconomic factors appear to be one of the reasons for not attending college. Over half of the students who
never applied to college are in the lowest SES quartile. In comparison, 65 percent of students currently attending
college are in the highest SES quartile. Students wno applied but subsequently were not attending fall into a
aiddle position, with 26 percent in the lowest SES quartile and 17 percent in the highest quartile. Put
differently, wpproxisately {7 percent of those In the highest achlevement quartile spplied but did not attend.

These two measures -- lower than average SES ranking and below average achievement -- suggest that both financial
and acadeaic reasons influence students who have applied to college but do not attend.

What are the characteristics of the students in this group? Blacks are more likely to be in the group (31
percent) as are Hispanlics (26 percent). The representation of lon-SES whites (24 sercent) is not significantly
different from the overall mean, and high-SES whites are less likely to be represented (9 percent).

If ve look only at those students who stated that they had applied to college while still in high school, a
striking 37 percent are not in college two years later. However, for minorities those proportions are even greater:
48 percent of those blacks and 50 percent of those Hispanics are no longer in school. Within the population of
vhites who applied to college from high school, aimost twice es many low-SES as high-SES whites are not in college
(48 percent vs, 26 percent, respectively) which would indicate that there are socio-economic reasons for the
difference.

Students In Two-Year and Four-Year Colleges

Of students in college two years out of high school, 7 imost half (44 percent) are In tvo-year colleges. There
are moderately strong social class and achieveaent differcaces In favor of students in four-year colleges. Blacks
are less likely than the general population to be found in two-year colleges, and Hisoanics are more likely, There
are strong social class differences in the white sample’s likelihood of attending each college type.

Total institutional costs, which are estimated by the respondents, average about 50 percent lower in two-year
than in four-year colleges for school year 1981-82, with tuition comprising the bulk of those costs.

About 14 percent of tho.- students currently in two-year colleges were offered loans, and about the sase
proportion were offered-scholarships, which averaged about $1,100 and $700, respectively. For those students
currently in four-year colleges, the proportions are substantially higher: 25 percent were offered loans and 28
percent were offered scholarships, each averaging about $1,200.

There is a strong contrast in the types of courses in which students enroll in the tvo-year colleges. Students
in two-year colleges are less likely to sajor in technical fields. The most striking differences are found in the
areas of physical sciences, biology, and math; no differences exist in either computer sclence or engineering.

Less than half of the students in two-year colleges plan to graduate from col lege, compared to 72 percent of
those In four-yesr colleges. The differences in educational aspirations for advanced degrees are even more marked.
Only 66 percent of two-year college students, compared to 82 percent of four-year college students feel they have
the ability to complete college. However, over 70 percent of ‘them plan to hold white-collar Jobs by the age of 30,
compared to 83 percent of those in four-year colleges.

in susmary, students in two-year colleges are less likely to have been continuously in school since high school
and, on average, are lower in both social status and achievesent measures. They are less educationally smbitious,
and less sure of both their academic abilities and the:y overall self-image. They were less likely to have been
offered financial aid. If aid has been offered, it is considerably less, although representing about the same
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proportion of total costs. Students in two-year collieges have taken considerably fever college-level acadesic
courses in all areas, and sre somewhat less likely to choose technical areas as possible majors. Blacks are
somewhat less likely and Hispanics more likely to be in two-year than four-year colleges. There is less difference
in occupational than in educational ambitions for the two groups, which inuicates a possible mismatch or lack of
information for the two-year college sample.

Students Who Have Interrupted Their Schooling Since High School

This analysis examines students who have been in some form of postsecondary education sometime since high
school, but have indicated that they have either "withdrawn from any schoul since high school™ (25 percent) or
"transferred from one school to another between high school graduation and February, 1982" (18 percent).

Transfer Students

Transferring seems to be positively related to social class. Achievesent does not appear to be related to
transfer -- in fact, those in the middle ranges are more likely than either extreme of the achievesent distribution

to have transferred. Within minority groups, both black and Hispanic males are more likely to transfer than their
resale counterparts.

Students Who Have Withdrawn

Because of ambiguity in the questionnaire, this group probably includes both those students who have left
cellege at the end of their second year out of high school, and those who have transferred to another school.
Ccaparing these students with those in college who have remained in their original schools, v# see that the
:thdrawal group is lower on measures of social class, high school achievement, and seif-image. Me could infer that
vtudents choose to withdraw for both economic and academic reasons. Students who withdrew were less satisfied with
almost every aspect ot life in the last school in which they had been enrolied.

The biggest satisfaction differences involve personal intellectual growth and the development of work skills,
Students are gensrally less satisfied with the counseling and job placement aspects of ‘heir schools, and more
satisfied with aspects of tesaching. Readers should be cautioned sbout drawing any conclusions from students’
reports about school dissatisfactions, in view of the fact that personal differences, both economic and
intellectual, were related to withdrawal as well.

Of those who state they had withdrawn from some school since high school graduation, 32 percent indicate that
they withdrew for financial reasons. Of the group who “could not afford to continue,® both the low-quartile SES and
the low-quartile achievement groups are over-represented. Blacks, Hispanics, and low-SES whites are all more likely
than high-SES whites to have withdrawn for financial reasons, and all three of these groups show males more likaly
than females to withdraw for lack of the financial means to continue.

In susmary, students withdraw from postsecondary educationa! institutions for 8 nusber of reasons: econonic,
Intellectual, and dissatisfaction with their schools. Minority status is related to withdraval, but it is difficult
to say whether this is due to social class or racial differences. Although transfer is positively related to social
ciass, withdrawal is negatively related: both relationships are moderate. The difésrences anong college
satisfaction ratings for those students who withdrew vs. those who did not are not surprising; what seeas wost
noteworthy is the fact that such a large proportion of colliege students have withdrawn froa sode college by the end
of their second year out of high school (25 percent) and that withdrawal is more 1ikely for msles than for females
throughout most minority subsamples, tut not among high-achieving and high-SES whitas.

higher Achieving Students
The entire sample was divided in order to compare the characteristics of lower-achieving and higher-achieving

students. This higher achieving group encompasses siigntly over 30 percent of the sasple. Ninority groups are
largzly underrepresented in this sample, much more so than their lower social class mean would explain. Less than
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10 percent of both the black and Hispanic subgroups are in the higher ability group; however, 24 percent of the
low-SES whites are so designated (and almost haif of the high-SES white saapie).

Of the higher achievement group, 71 percent are in coilege two years out of high school, and 75 percent are
vorking for pay. Clearly, these two groups overlap. Of the entire sampie in coliege, 56 percent of the higher
achieving group are in four-year colleges and only 28 percent in two-year coileges, constrasting with 44 percent in
four-year and 72 percent in two-year colieges for the remainder of the in-college group.

Cleariy achievement and enrollment in four-year colieges are highly related. Also. students of high
achieveaent are auch more likely to be in doctoral and research universities, and somewhat more 1ikely to be in
comprehensive and Iiberal arts institutions. The nigh-achieving students are Vikely to chcose agjors in technical
areas, particularly in the physical sciences, mathematics, and engineering.

The educational aspirations of the higher-achieving students are considerably higher than the ressinder of the
sampie. For the students who indicate their educationai aspirations two years out of high schooi (30 percent of the
entire sample did not enswer this question), 77 percent of the more achieving group indicate that they plan at least
to coaplete a BA, and 35 percent plan on pursuing advanced degrees. Comparable figures for the average ability
students are 36 percent and 12 percent. Over 80 percent of the more achieving studeits believe they definiteiy have

the ability to complete coilege, whereas slightly more than half of the resaining ssapie share that self-assessaent
of abiiity.

Clearly, social class and measured achievement are highly reiated in this sample, with 4 percent of the upper
quartile of the SES distribution falling in the higher ability group, and only 10 percent of the lowest SES quartile
so designated. Students in the higher achievement group have taken more math and science courses in high school, 80
percent took three or more years of math, and 38 percent took two or more years of physical science.

High schooi academic track placement is also highly related to subsequent measured achievement, with over 80
percent of these higher ability students having been in the college preparatory progrem and only 8 percent in the
vocational progras. Corresponding figures for the remainder of the sample are quite different: 38 percent in the
college preparatory progras and 28 percent in the vocational program. Perhaps some further analysis of the 8
percent of students from the vocationai program who scored in the top 30 percent on high school achieveasent might be
varranted. Track placement, high school course enrollment, and measured ability are very highly related.

Thus, 30 percent of the sampie failing in the group designated higher achievement for this report are more
likely to be of a somewhat higher socia) class, white, and are such more likely to have taken more academic courses
in high school. Course enroliment is highly related to high school acadesic track placesent, and both are highly
related to achievement measured at the encd of high school.
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ATTACHMENT IV

THE READING REPORT CARD

eEps;

Progress Toward Excellence in Our Schools

Trends in Reading over Four National Assessments, 1971-1984

Selected excerpts from subject report:*

Needs Further Improvement

® The marked improvements in the achievement of minority and disadvantaged
urban students Letween 1971 and 1984 have reduced the gap between their performance

and that of other students.

Still, the average reading proficiency of these
students is quite low and in need of further improvement.

For example, the average

reading proficiency of Black and Hispanic 17-year-olds is only slightly higher than

that of White 13-year-olds.

Trends in Average Reading Proficiency for White,
Black, and Hispanic Students

FIGURE 3.1
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® Six percent of 9-year-olds in 1984
could not do rudimentary reading exercises
and are in danger of future school failure.
Forty percent of 13-year-olds and 16 percent
of 17-year-olds attending high school have
not acquired intermediate reading skills
and strategies, raising the question of how
well these students can read the range of
academic material they are likely to encounter
in school. Few students, only about 5 percent,
even at age 17, have advanced reading skills
and strategies.

Other Trends
® The influence of home environment is

+ apparent from the relationship between

reading proficiency and both available
reading material in the home and level of
parental education. At all three ages,
students from homes with an abundance of
reading materials are substantially better
readers than those who have few materials
available. At all three ages, students
whose parents have a post-high school
education read substantially better than
those whose parents have not graduated from
high school.

ok

*SOURCE: Repont No. 15-R-01, National Assessment of Educational Progness,
Educational Testing Service, Rosedale Road, Princeton, New Jernsey 08541,
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