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1.1. CEDEFOP introduction

The aim of this publication is to
assist those establishing vocationa!l
preparation projects and prog;rammes
by drawing on experience gained in
a number of Member States of the
European Communities. In order to
understand the way in which this
assistance is presented, it is necessary
for the reader to know a little about
the process by which this handbook
was produced.

Following the publication by the
Commission of its Recommendation
to the Member States on vocational
preparation for dyoung people who
are unemployed or threatened by
unemployment in July 1977,* CEDEFOP
asked Community Projects Foundation,
a London-based community and youth
work organization, to establish a
small working group of practitioners
in the field of vocational preparation
and to see how far there could be a
useful exchange of experience and
information between those in this field.

This group was centred on project
managers from five Member States
(Denmark, the Federal Republic of
Germany, Ireland, the Netherlands
and the United Kingdom), and included,
in order to set the particular projects
in a wider context, a representative
of a national training authority in
each of the Member States concerned.
The group met regulariy during 1978
and 1979, and visits were undertaken
to a a number of projects. At the
conclusion of this initia! stage,
CEDEFOP, published a report entitled
‘Vocational preparation of unemployed
young people — a study based on
vocational preparation projects in

* OJ L 180 of 20.7.1977.
6.

five Member States of the European
Communities’, written by Jeremy
Harrison of CPF.

It is available from CEDEFOP in
English, French, German and ltalian.

From this report it was clear that
the members of the group, in spite
of the very different financial, legal
and organizational frameworks in
which they operated, were not only
confronted with very similar problems,
but also tended to seek solutions to
those problems along similar lines.
Both Community Projects Foundation
and the group were able to answer
in the affirmative to the question as
to whether they felt that. by continuing
to work together, they could produce
a handbook which would help those
establishing vocational preparation
projects. Accordingly the group, now
extended to include projects in Italy
and France, continued to work during
late 1979 and 1980. This publication
is the chief result of their work
together. It has been written by Jeremy
Harrison, assisted by Michaela
Dungate, on the basis of the
discussions of the group. While on
aii the important issues there was
virtual unanimity in the group, not all
the members of the group would
necessarily agree with the content
of, or the manner of expressing, every
single point in the handbook. Further
products from the work of the group
are summary descriptions (prepared
during late 1980) of each of the
projects in the network, and a paper
concerning criteria for good vocational
preparation.

The handbook has been constructed
for use as a too! in planning vocational
preparation initiatives. It is not
prescriptive, because such an
approach would not be valuable at
national level, and would be even

-7



less so at Community level. The
approach is to indicate the questions
which everybedy planning vocationai
preparation initiatives must ask
themselves and to suggest lines aiong
which answers to these questions
should be sought. Examples of
answers, used by the projects in
which members of the group are
involved, form a substantiai part of
the documerit.

In general, terms and the context
in which they are used are expiained
in the handbook. However three
probiems, which are partly ones of
definition, but which could raise
deeper issues and lead to
misunderstanding about the objectives
and scope of the handbook, need
ciarification here in order to avoid
ambiguity. They are:

)
what is meant
by vocationai preparation?

(2;1

what type

of vocational preparation projects
are considered in the

handbook? and

3)

what are the links

between vocationai preparation and
vocational training?

Almost all types of education and
vocational training can be defined
- as vocationai preparation in that they
heip the young person move from
school to work, from a position of
adolescent dependence to on~ of
aduit independence. In this haadbook
a narrower definition of vocational
preparation is used. It is one that
treats vocationai preparation in the
context of initiatives for the young
unemployed who in most cases have
left the educational system without

-~

obtaining any occupational skiii or
academic qualification,

Secendly, our concern is with
vocational preparation projects which
are not based entirely or even largely
within a traditionai educationai or
training institute. In all the projects
connected with the production of this
report, there is a large degree of work
experience which may take piace in
a speciaily constructed workshop or
in estabiished companies.

Thirdly, the need for vocaticnal
preparation projects of the type
discussed in this handbocit derives
partly from the fact that the young
peopie concerned have not been abie
to benefit fully from the compuisory
education system, partiy from the
shortage of suitable places in
vocational training or further
education, and partly because of the
continuing rise of unemployment.
Vocationai preparation initiatives of
the type considered here are not seen
as a repiacement for vocational
training or further education which
may lead to qualifications. Rather
they should be seen as ciosely iinked
with such J)rovlslons. In ail the projects
considered, there is a contact with
further education and vocational
training provision. A number of the
projects are organized by vocational
training authorities with a view to
assisiing young people, who otherwise mmm
would have difficulty in doing so,
enter a vocational training which
ieads to both a recognized
quaiification and improved
empioyment prospects.

Indeed in the view of some
members of the group
vocational preparation shouid
be seen primarliy as an
integral part of a vocationai
training programme.

on
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m A further general question, which
the reader of this handbook may
pose, Is why these particular projects
were selected. As indicated above,
selection took place in 1978 and in
1980. At the time of the inltial
selection, we hoped to find projects
which were more uniform in being
‘workshop’ based. This In the event
was not possible, and the reader wil!
see the projects vary considerab!y.

In the discussions in the group,
however, this has not proved to be a
disadvantage, and indeed the dversity
of approaches was enriching. Nelther
CEDEFOP nor the project managers
would claim that any one of the
projects has achieved completeiy all
the objectives which they have laid
down. All have weaknesses which
they would be the first to admit, as
well as the strengths with which the
handbook wil! deal. it has been
interesting to note how, during the
three years in which the group has
worked, many of the objectives and
methods of the projects have evolved,
as they learnt from their own
experience and because of press ires
deriving from the environment in
which they operated. This process

of evolution, and the problems it
presents, is one which will cont!nue,
and the planner and practitioner of
vocational preparation must be
prepared to accept and face up to it.

Michae! Adams
Project-Co-ordinator

1.2. Who produced this handbook? smm

This handbook was complied by
Community Projects Foundation (CPF)
under contract to the European Centre
for the Development of Vccational
Training (CEDEFOP). It was written
by Jeremy Harrison, assisted by
Michaela Dungate.

Its scope, structure and content
were discussed at meetings of a
group of practitioners and
administrators of vocational
preparation drawn from seven Member
States of the European Communities.

Those who participated regularly
in the group were:

Denmark (DK)

Carsten Jarlov

Svend Tychsen

Direktoratet for Erhvervsuddannelserne

ﬁlrectorate for Vocational Trainlng,
inistry for Education), Copenhagen.

Arne Thomsen
Amtskommune (Local Authority), Vejle.

Federal Republic of Germany (D)
Wolfgang Becker

Bundeslnstitut far

Berufsbildun sforschun_? (Federal
Institute for Vocational Training
Research), Berlin.

Horst Achim Kern

Senat far Famllie, Jugend und Sport
{Department for Family, Youth and
Sport), Berlin.

Otto Langeneckhardt
Internationaler Bund fir Sozlalarbeit
(International Association for Social
Work), Dasseldorf.
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France (F)

Jacques Gagnier
Greta Béarn — Souie
Jurangon.

Jean-Gabriel Meilhac

Agence Nationale pour le
Développement de I'Education
Permanente (ADEP)

(National Agency for the Development
of Permanent Education), Paris.

Ireland (IRL)

Robert Murphy

AnCO/The Industrial Training Authority,
Dublin.

Guss O’'Connel!
St Vincent’s Day Centre Workshop,
Dublin.

Italy (i)

Stivio Digennaro

Regione Liguria

Assessorato Formazione Professionale
(Vocational Training Administration

of the Region of Liguria), Genoa.

Paolo Palomba

Istituto per lo sviluppo della
formazione professionale dei lavoratori
(ISFOL)

(Institute for the Development of
Vocational Training of Workers), Rome.

Enrico Rovida
Team Consultenti Associati, Genoa.

Netherlands (NL)

Teddy Wijnhoven

De Putgraaf

g?egional Institute for Technical
ducation), Heerlen.

United Kingdom (UK)

Pat Edwards

Manpower Services Commission,
London.

Arihur Heel
Intaskill Workshop (Sandwell), west
Midlands.

CEDEFOP
Michae! Adams.

A number of others contributed by
attending one or two meetings:

Chris Allinson
Co-ordinator, CPF Workshop Resource
Unit.

Bob Clemmett
(formerly) Deputy Director, CEDEFOP.

Tom Black
Manpower Services Commission,
London.

Veronica Farry

Senior Instructor,
Community Workshops,
Dublin.

Bertram Hauf
Jugendwerkstatt, KIn-Gremberg.

Bo Kyems

Diraktoratet for Erhvervsuddannelserne
(Directorate for Vocational Training

in the Ministry for Education),
Denmark.

Guy Mangin

Agence Nationale pour le
Développement de I’Education
Permanente (ADEP) — National
Agency for the Development of
Permanent Education.

10
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John Morrison
Independent consultant, (formerly

Principal Careers Officer, Fife Region).

Lisbet Roepstorff
Sociologist attached to Nyt Arbejde.

Burkart Sellin
CEDEFOP.

Robert Wogan
Senior Instructor, Special Workshops,
Dublin.

While ideas and concepts from
other sources were used and
discussed, much of the inspiration
for the handboo’: has come directly
from the projeci:; with which members
of the group were closely associated.
These projects are:

-~ Nyt Arbejde, Vejle, Denmark

- Jugendwerkstatt, KéIn-Gremberg,
FR of Germany

- Ausbildung Jugendliche im
Jugendhilfebereich, Berlin West,

FR of Germany

-~ Formation-Production,
Oloron-Sainte-Marie, France

~ Centro Formazione Professionale
San Salvatore, Liguria, Italy

~ St Vincent's Day Centre Workshop,
Dublin, Ireland

~ AnCO Community Workshops,
Dublin, Ireland

~ Courses for the Young Unemployed
(CJW), De Putgraaf, Heerlen, The
Netherlands

~ Intaskill (Sandwell), West Midlands,
United Kingdom.

10

Brief descriptions of these projects
are available from CEDEFOP in
English, French, German and Italian.

In addition a number of vocational
preparation and training projects in
Berlin were visited by members of
the group and information and
impressions gained from them have
been extremely useful in compiling
this handbook. The projects were:

-~ Berufsinformationszentrum

~Jugendausbauwerk
~ Universal-Stiftung Helmut Ziegner.

11



1.3. Glossary of terms ___I

A number of terms are used
frequently in this handbook. They are
all quite familiar but they may not
carry the same precise meaning for
everyone. |n some cases they are
general terms which, in this case,
are being used in a precise way.

Alternance

Linked training and work systems,
officially encouraged by the Resoiution
of the Councii of the European
Communities of 18 December 1979.
One of the priority groups for the
development of alternance Is young
people with no vocationai training.
Alternance depends, as does
vocationai preparation, on the beiief
that work experience can in itself be
an integral part of education and for
deiivery on a partnership between
empioyers and education institutions.
CEDEFOP has pubiished a special
edition of its Bulletin (4/1980), and a
report on a conference held in June
1980 on this subject. A further major
publication is aiso planned.

Trainer

Any member of the staff of an
initative who gives direct education,
training or advice to young people.

Vocational preparation

A combination of basic training,
generai and remedial education, work
experience and cultural activities
designed specifically to heip young
people to enter the labour market
and provided separately and distinctiy
from other forms of education or
training (of which the provision of
some elements of vocationai
preparation may form a part).

Vocational preparation initiative

Part of an existing organization or
institution, or a separate organization
designed and set up to provide
vocational preparation for young
people.

Young person

Anyone at the transition from
full-time education to full-time work.
in nearly all cases, aged between 16 and
24 years. in most cases, aged between
16 and 20 years.

Unqualifled young person

One who has left schooi without
academic qualifications, or with so
few that they are of no use in
attempting to secure either vocational
training or employment, and who has
not obtained a training place or job.

12
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mm 14. A practical approach to voostional preparation

'Many of those who leave school
at the minimum school leaving age
do 80 because they find the school
atmosphere unocongenial and
unresponsive to their adolescent
interests. Therefore, the vocational

ion proposed should be set

a oontext appropriate to youn
aduits and related closely to thelr

practical needs. Formidable tasks
remain in deveioping the right
approaches and systems . ... The
preparation should equip young people
not only with the social skilis needed
at work, but also provide the basic
practical training in a well-defined
area of skilis, such as bullding,
ineering or office work. This basic
training should be 80 designed as to
enable the trainee to undertake a
nm:lﬂo Job in the chosen area and
aiso to qualify him to move Into
recognized courses of operative or
craft training.'

Commission of the European Com:
munities Reocommendation on
vocational preparation for young
people who are unemplioyed or
threatened with unempioyment: 6
July 1977

In response to high and growing
levels of unemployment throughout
the European munity, there has
been Incrouln? support for, and
encouragement of, new training and
retraining Initiatives within the Member
States. Special attention has been
focused on the problems of young
poorlo. especially those with poor
qualifications or with no qualifications
at all, attempting to enter the labour
market for the first time. An answer
to thelr probiems Is being sought
throufh the development of special
vocational preparation Initiatives.
Vocational preparation Is not In
iteelf a new concept. There are
numerous examples of vocational
preparation throughout the European
Community, mostly Involving the
Introduction to school curricula of
teaching about careers and work and
sometimes Involving the offer of some
actual work experience, elther within
schools or on the premises of
omxloyon.
hat s relatively new Is that the
broad principles behind vocational
preparation should be adapted and
developed to form the practice of
new specilal Initiatives specifically
designed for unemployed youn
people of 16 years or more, an
provided In adult not school settings.
It is widely recognized that
vocational rre aration Is neither a
substitute for training, nor a means
of reducing unemployment levels.
What It can achleve Is to give those
young le most in need access
to the basic and preliminary sklils
they require in order to progress. So,
throughout the European Community,
overnments and the European
mission itself have enccuraged

13
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the growth of initiatives which, despite
their great local, regionai and national
differences, share the objective of
helping young peopie to make the
transition from juvenile life at school
to the adult worid of work, tralning

or post-school education. Such
initiatives are likely to include some
combination or selection of:

-~ Basic skiii training

- Extenslon and deveiopment of
skilis through work experlence

-~ G@General education including social
education (life and social skilis) and
remedial education

~ Subject education to complement
and enhance training

- Personal support and counseliing
- Sport, leisure, cuiture

- Participation in planning and
management.

Some of thesellements are common
to the systems funded in ail Member
States. Others, for example sport,
cuiture and ieisure, are often provided
as extra eiements and may not attract
government funds. .

A great deal of rapid innovation in
the fieid of vocational preparation
has taken place without the benefit
of the experience of others who have
attempted simiiar initiatives before.

In many cases vocatlonal preparation
initiatives are providing combinations
of education, training, production
and social development, never
previously considered feasibie or
necessary. Many of the new initiatives
have been set up by pubiic bodies
which are consciously extending the
scope of their activities. Many are
organized by institutions or locali
bodies with no previous experience
in the field.

14

* See Subsection 1.2. above.

This handbook has been designed,
and its Informatlon provided, by a
group of people from seven of the
Member States,* who have all been
involved in estabiishing vocational
preparatlon Initiatives, relevant to
the needs of young people in their
particular localitles and to the

roblems and potentlal of thelr local
abour markets. Half of the participants
In this group have been concerned
with estabiishing, operating or advising
individuai initiatives. Haif have come
from nationai training agencies or
from the reievant ministries in those
seven Member States.

The members of the group agreed
to take part in devising the handbook
because they accepted that they and
young people in their countries do
face a number of common probiems.
in addition, after discussions in
meetings covering a period of more
than two years, they recognized that
the objectives and many of the
methods empioyed in the initiatives
which they have estabiished to address
those probiems are the same. The
group acknowiedged that there are
considerabie local and natlonal
differences in the ways in which the
problems manifest themseives. There
are aiso important nationai political
and administrative differences
affecting the kinds of vocatlonal
preparation initiatives which can be
proposed.

The handbook does not attempt
to conceal these differences, but
rather draws attention to them in.
order to encourage others to apply
common principles and common
approaches and techniques with
maximum locai reievance, and not
simply accord’ < to biueprints devised

13
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and tested out in very different
clrcumstances elsewhere.

There were signiflcant differences
within the group regardln? attitudes
to the labour market and its capacity
to provide stable and satlsfying
employment for young people. There
were also differences of opinlon about
the responsibility of governments to
intervene to attempt to ensure the
exlistence of jobs. These
disagreements partly reflected dlfferent
iocal employment conditions and
partly resulted from ideologlical and
politicai differences.

Behind these differences lay a
common agreement that vocatlonal
preparation should be a broad
educational appllication of an
Integrated programme based on basic
skili training, general education and
experience of work, with the objective
of expanding young people’s horizons
rather than restricting thelr prospects
to insecure and unsatisfylng work.
This handbook has been written to
reflect this objective by offering
concrete advice and information to
help others design and set up good
initiatlves In vocational preparation.

The handbook explains a variety
of settings in which vocational
preparation can and already does
take place, It lllustrates the very
distinctive use of different kinds of
education, training, production and
social activities to be found throughout
the European Community. It should
leave no-one in any doubt about the
viabilitr and the value of combining
for a single purpose the skills and
diverse approaches of craftsmen and
Industrial trainers, with those of
educationalists, social workers and
social activists.

14

However, the difficultles of planning
and organizing such unconventlonal
Initiatlves are conslderable. The
consequences of fallure to provide
a good basis of both organlzation
and training/education wlll Inevitably
be particularly damaging to the people
whom vocatlonal preparation Is
desligned to help - the young
unemployed people, who have already
observed that the labour market has
few, If any, Jobs for them, and who
In many cases can already see little
but fallure in their llves.

It is the belief of everyone In the
group responsible for this handbook
~ and, therefore, a constant theme
In the handbook itself ~ that for
these young people, the unquallfled
and the unemployed, the Important
thing Is to offer them some security,
an opportunity to begin to Identify
thelr own ablilties and a further chance
to develop those abilitles by using
them successfully.

This handbook Is intended to assist
people from all kinds of organlzations
and institutlons who can benefit from
sharing the group’s collective
experience of facing the problems of
planning and then delivering good
vocational preparation.

15



1.5. How to use this handbook eeeessses—————e————— T

This handbook Is presented as a
format for planning vocatlonal
preparation Inltliatlves for young
people. Part of the argument for Its
usefulness is that good planning as
well as good Informatlon is essential
if vocational preparatlon is to be of
high quality, and If It Is to reflect the
high expectations many people have
for Its potential.

For anyone consldering deslgning
a vocatlonal preparation Inltiative for
the first time the handbook contalns,
In what the compilers believe to be
a loglcal sequence, the most Important
of the many considerations which
must be taken into account. The
handbook should be read through
systematically, referring back to the
planning diagram on pages 16 and 17
and to the reading and address lists
contained in the annexes. These lists
consist primarily of addresses and
references known to the participants
in the working group. They represent
what they themselves have already
found to be useful, rather than a
comprehensive catalogue of everything
that is available. The reading list is
arranged so as to facilitate the reader
In the search for material directly
linked with the themes of the individual
sections or this handbook.

It is hoped that the handbook wili
prove equally helpful to existing
practitioners for whom there Is at
present very little specially designed
material. They may choose to use
the contents page and the diagrams
to select areas of interest, or issues
which are a problem. They may find
it both encouraging and helpful to
read the flrst-hand extracts from the
descriptions of the activitles of the
initlatives closely associated with

the production of the handbook. To
these exIsting practitioners the
handbook may be especlally helpful
as a resource for staff tralning, as
an ald to planning change or
expansion of an Inltiative, or as a
tool In identifylng issues to be
highlighted In any evaluation.

The handbook cannot be read as
a blueprint for successful action. All
the Initlatives assoclated with It are
themselves learning, developing, and
making mistakes while they do so.

It Is as full atreatment as the
working group could devise of the
principal questions and problems
encountered in desi?nin , setting up
and operating vocatlonal preparation.
The obligation to answer the questions
and solve the problems must remaln
with the reader in the light of local
needs. We believe that is the best
way to construct high quality, relevant
initlatives for young people as they
make the transition from school to
working life.

“Introduction
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This handbook suggests a form and
vocational preparation initiatives may cons
of the questions and problems they will be

AN

A plan for good vocational prep

All of these elements should be examined
16 . »
177 : - ot
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'The 'fil’St step in planning is the

apparently simple but, in fact, extremely
complex one of agreeing what the
initiative is being set up to achieve.
Examination of the objectives of the
initiatives which formed part of the study
group suggests that few, if any, of them

The answers to questions ag

= The scope of vocational preparation

~ = Potential participantsitrainees

= Educationalftraining priorities
= Relationship to the labour market
= Relationshig to loce! political, educational, soclal and community initiatives

were based on the results of a thorough
analysis of a'l these issues at the beginning
of their lives. i{owever, each of the
initiatives has been forced to face them at
some point and their combined experience
indicates that such questions are best dealt
with as early as possible.
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Vocatlonal preparation Is essentlally
an integrated mixture of skill tralning,
general and social education and
personal counselling designed to
help young people progress from
school to working life.

In the past, when unskllled and
semi-skilled jobs have been qulte
readlly avallable for most young
geople, vocational preparation has

een avallable mainly as part of formal
educatlon or skill tralning courses,
but has rarely been offered to those
who have left schooi unqualifled.

More recently, with demand for
jobs much greater than supply, and
wlith the disappearance of large
numbers of unskilled and semi-skilled
jobs, vocational preparation has been
seen as an ideal medlum for
Identifying and upgrading the abillties
of academically unquaiified young
people. It Is also widely seen as a
useful medium for enhancing the
abllltles, and the understanding of
the demands of working lif3, of young
people who are adequately quallfled
but for whom there are no immedi|ate
employment or training opportunitles.

Vocatlonal preparation is belng set
up in response to a decrease in
numbers of available jobs, but In
Itself it cannot create new jobs. it
can only prepare young people for
them when they appear.

it is not only the number of jobs
available which affect young people
seeking some form of gainful
occupation, but also the types cf
work avallable. Many of thos? actlvely
Involved in the provision of vocational
preparation have raised very serious
questions about the advisability of
offering preparation for jobs which

20

mm3.1. The scope of vocational preparation mse————————————————

are rapldly ceasing to exIst. Those
sponsors of vocational preparation
who declde that It Is qulte possible
to prepare for working life — even

to prepare to some extent for the
possibillty of unempioyment itself ~
without any real certainty about what
kind of work wlll be avallable, are
faced with real conflicts between
their need to deliver something which
Is immedIately concrete and useful
to all the young people who come to
them, and thelr need for something
of far longer term value in thelr
working lives.

Vocatlonal preparation Is sufficlently
flexible to be adapted to flt Into
different education and tralning
systems. It can also be offered to
young people of quite widely differing
abilltles. However, it does have
limitations and these need to be
recognized when objectives are set.

21



Vocatlonal preparation can: sess————re—

- Inform young people about thelr
own abllitles and the relevance of
these to the |abour market;

- glve youn? people some real
experlence of work;

- Inform young people about the
labour market and the ways In
which work s organized;

- provide counsellling and personal
support.

Vocatlonal preparation may be able {0: m————————————

- provide a young person with a
direct link tc a job or to a place In
further educatlon or skill tralning.

However, vocational preparation cannot by Itself : ses———————————

~ offer complete skill tralning,
though it Is possibiv (0 Integrate
vocational preparation and
vocatlonal tralning leading to a
recognized quallfication In one
programme;

- .become permanent work;

- provide a flrm guarantee of
work after It is completed;

— change the conditions of the
{abour market;

— alter social condltions.

It Is Important that the young people
taking part in vocatlonal preparation
initlatlves, together with all members
of staff, are aware of what can and
cannot be achieved. A clear
understanding at the outset should
enable participants to benefit more
fully from what Is being offered. Young
people should be able to enjoy their
experlence of vocational preparation. .

22

They should take encouragement and
strength from it. They should discover
aptitudes and abllities in themselves
which they did not previously know
were there. They may wel! work hard
and make Important declsions about
the kinds of careers they want for
themselves, but they must be helped
to be real!stic.
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mm 3.2, Potential participantsitrainees se————————esm

Vocatlonal preparation should for describing the young people who
Ideally be avallable In some form or are the participants and tralnees In
another to all young people to help vocatlonal preparation Initlatives.

them to make the difflcult transition
from school to work. Elements of
vocatlonal preparation are often
avallable within schools providing
some practical work experlence or
career counselling.

Nevertheless, for young people
who recelve no formal vocatlional
training after school, organized
vocational preparation has never been
avallable, although It has always been
needed. This need Is especlally true
for the 30 % or more young people
In many Member States of the
European Communities who have
traditlonally left school unquallfled
or minimally qualified and have gone
Into unskilled or seml-skllied jobs,
often chan;ﬂng them with some
frequency. High levels of
unemployment have Increasingly
made It necessary for those who
belleve In the Importance of vocatlonal
preparation to begin to provide It for
this predominantly unqualifled group.
This Is being done In the bellef that
such young people can take advantage
of It to compete more effectlvely for
avallable jobs and, In a signiflcant
number of cases, can discover and
develop abllitles which were not
obvlous during their school life.

There Is no doubt that the way In
which young people come to see
themselves Is strongly Influenced by
the views which other people have
of them. Many young people are quite
wrongly persuaded by parents, frlends
and by the medla that they are to
some extent to blame for thelr own
unemployment. This Is an Important
consideration for anyone responsible 23

22




Shorthand terms are often used to
describe unemployed young people -
they can be damaging unless used with

great care
*
Common generallzations: Young unem-  Definitlons Intended to be heipful: Young
ployed people tend tobe ... unemployed are likely to be ...
Unmotlvated This term is entirely Unskllied Many young people
unhelpful unless who have just left
qualifled in detail. school are likely to be
Motivation depends on without formal skills.
a belief that jobs or The question is what
training may be level of skill training
available. If young they are able to take
people are unmotivated on, and what mix of
it is probably because skills wiil be relevant to
adults are pessimistic. them. Others with some
formal! skills may not
be able to apply them.
Unsoclallzed This term is more or Unquallfied  But even those who
less meaningless. have some academic
Everyone knows that qualifications may not
unemployment tends find them useful in
to strike first at people getting training or jobs.
who already have other Many academic
problems or qualifications are bad
disadvantages. It then guides to ability. Many
makes many of them able people fail to
worse. But high secure such
unemployment also qualifications.

strikes at people with no
other problems at all.

Inexperlenced Young people by
definition {ack the
experience they can
only acquire by working
or being trained. This
is why good vocational
preparation needs to
include some element
of work experience.

Objectives

- -
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These terms sesm to be more or
less unavoldable and occur In the
most sympathetic and supportive
contexts. They ari-.e In many of the
descriptions of particlpants offered
by the Inltlatlves linked with the
production of this handbook.

illustrations

Nyt Arbejde, Vejie, DK

The project alms at helping
principally the young who have left
the tradltionai school pattern after
8 to 10 years of schoollng and who
have not completed any continued
schooling. Because of the
exceptlonally high unemployment
rate for womer, the project addresses
Itself malnly to young women.

Of the 30 young people, who started
In the project in May 1980 and
remained In It untll the 1st January
1981, 27 were women and 3 were
men. Most of the entrants were aged
between 20 and 24, having left school
after the Sth or 10th years of schooling;
a few had less school education, a
few had more.

None of the participants had
completed a vocatlonal training
course. About two thirds had
experlenced some sort of a job but
the rest were school-leavers or came
stralght from another form of
Interrupted training before becoming
unemployed. Only one or two of the
participants had been unemployed
for more than one year. Most of them
were unemployed between 6 months
and one year.

Jugendwerkstatt Kdin-Gremberg,
Nordrhein-Westfalen, D

The learning and tralning
opportunlties offered at the Youth
Workshop are Intended for unemployed
Juveniles from Kalk, Gremberg, and
the Immedlate vicinity who have left
a lower secondary school or special
school without any formal
quallificatlon. For young forelgners,

a knowledge of German Is a
prerequisite for admlission.

Speclal conslderation Is glven to
unemployed girls who are known to
have fewer ogportunltles on the labour
market than boys. The admission
criteria also favour those juvenlles
of both sexes who elther are not
covered by the opportunities currently
offered by the labour administration
or have already taken up these and
falled.

Experlence has proved the necessity
of making training places available
for those boys and glrls who, on
account of thelr learning difflcultles
In a formal school context, have been
prematurely released from lower
secondary school, a speclal school,
or their school-based vocatlonal
preparation year.

Jugendhlifebereich, Berlin West, D

Particlpants in the pllot project are
primarily those young people who,
because of their social sltuation,
have no opportunity or are not
motivated to take up vocational
training. They are youngsters who:

— are not, or no longer, reached by
the general vocatlonal schools and
industry nor, because of their
educational and motivational deficlts,
by any other institution;
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- because of their sociaiization
deficits, are cared for by the
Jugendhilfe services;

- face the threat of being brought
up in an institution.

Many of these youngsters have left
generai schoois without the
Hauptschule ieaving certificate (the
iowest educational qualification in
the Federai Repubiic of Germany,
the Hauptschule being roughiy
equivalent to a British secondary
modarn school) or a schooi for those
with iearning difficuities, with or
without a leaving certificate. Equali
numbers of boys and giris are trained
under the piiot project and foreigners
are not exciuded. '

Formatlon-Production,
Oloron-Sainte-Marle, Aquitalne, F

The trainee popuiation can be
described as foliows:

Carpentry sectlon — a heterogeneous
group in that they: are aged from 16
to 24; have educationai qualifications
varying from the Certificat d’Education
Professionneile (CEP) which is the
certificate of vocationai education
obtained after one year's vocationali
education, to the Baccaiaureat; may
or may not have working experience;
come from severai different
geographical areas. The oniy common
denominator is that they are aii
unempioyed.

Masonry section — a more
homogeneous grotip in that: the
average age Is 22 - 23; participants
have obtained Certificat d’Aptitude
Professionnelie (CAP) (Vocationai
Training Certificate), Brevet d'Etudes
Premier Cycie (BEPC), which is a
certificate to mark the end of the first
cycie of secondary education.

St Vincent's Day Centre Workshop,
Dublin, IRL

The Day Centre was opened in 1976
to provide a day sheiter for the many
unattached young peopie who frequent
inner-city night sheiters or who sieep
rough in the city centre. The age
range Is 15 - 35 with the majority
being in the 18 - 25 age bracket. Some
come from broken homes; others
from inadequate family backgrounds;
others from an institutional
background; some have opted out of
their famiiies or have been rejected
by their families. Some have had brief
periods in penal institutions. Most
of them wouid iack any basic formali
education.

Some participants are from the
inner city, but a good percentage
have drifted in from the suburbs or
from country areas. Some are married
with families and some others are
single parents. Very few have had
any real work experience with
consequent ioss of self-image,
confidence and sense of purpose in
iife. In recent times, some unempioyed
young people from the immediate
vicinity have aiso begun to use the
Centre and, whiie they may have a
fixed abode, they can identify with
many of the frustrations and

inadequacies of the main group.
]
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m first six months, a group

of about 40 to 80 ng peopie became
known to the staff of the Day Centre
from which grew a trusting and
productive relationship. They felt they
were getting into a viclous circle from
which they could not escape. They
wanted to do something t thelr
situation. The need for a broadly-based
educationalltraining and personal
development programme was Idenrtified
a8 a priority.

intaskill (Sandwell), West Midlands, UK

intaskiil caters for 16 to 19 year
oid female and male unemployed
le, who are disadvantaged
use of one or more of t
following reasons:

(a) no formal qualifications
z insutficient qualifications
) lack of seif-confidence
inabliity to communicate
NO Previous work experience

800 NO other alternative.

Most of our clients will be
endeavouring to find explanations or
answers to:

(0 why?chould | train if there are no
(®) why should | trust
that has

(©) Im‘v? do | know you will not reject
me
d mﬂmw | have any faith In you
(] ?
(o) why | work with those
blacks?

how | trainl
(0.' can;mmooona ralning
@) what is the point in trying anyway?

after all

(h) how do | know that you can help
me when | am already called
unemployable and a fallure?

it Is Inevitable that descriptions of
participants, especilally those designed
with either politiclans or funders In
mind, should be constructed to make
It clear that such Initiatives are belng
directed at those who most need
heip. Aithough the Intention Is simply
to prove the value of such Initiatives,
the resuiting impression of the
ranlclpanto can sometimes be
naccurate.

The most realistic test of the
accuracy and acceptabllity of
descriptions of participants |s probably
whether or not they can actually be
shown to the younﬂ reoplo In question.
As a general rule, it is most unwise
to write any description of young
people which they themselves cannot
be allowed to read.
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If shorthand terms are used, they require
a good deal of explanation and
qualification before they can provide an
adequate description of any group of
unemployed young people.

It is best to balance such descriptions
with more detailed assessments of the
characteristics of the young
unemployed. By trying to gain
information about their local
environment and individual traits, a more
precise picture can be formed
concerning both their personal and
group needs.

What I8 thelr background?

What social and physicai conditions do they iive in?
What educational faciiities exist in the iocaiity?
What counseliing and social work faciiities exist?
What social and ieisure facliities exist?

What traditions of work affect them?

What kind of Individuals are they?
What abilities do they have?
What have they achieved?
What are their ambitions?
What interests do they have?
What family or sociai support do they have?
What do other members of their famiiies do?
Do they have any particular problems?

N
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Many of the questlons listed here
can only be put directly to the young
people concerned, some of them only
after they have agreed to become
particlpants In vocatlonal preparation.
Yet It Is usually necessary to have
some Idea of a number of broad

characteristics and consequent

illustration

Method of Indentifying
target group

are |dentlfle

predicted needs at an early stage In
the planning of vocatlonal preparation
Inltlatives. Of course the ways In
which particlpants and thelr needs
are bound to differ from
one locallty to another, as the
following examples demonstrate.

Initially predicted needs

AnCO CommunltY
Workshops, Dublin, IRL

Intasklll (Sandwell),
West Midlands, GB

Malnly as a result of a
large number of
Inner-clty resldents not
applying for, and In many
cases when applying
falllng to galn admission
to, AnCO malnstream
courses. The group was
also Identifled by surveys
carrled out by AnCO’s
Research and Planning
Department.

In 1975, the Blrmingham
Metropolitan District
Councll, having
recognlzed the serlous
problem of
unemployment among
the city’s young school
leavers asked
Community Projects
Foundatlon to carry out
a survey In the clty and
recommend practical
methods of allevlating
the problem. As a direct
result, Intasklll was

_ established.

The need for a facllity to
provide a broad range of
technlcal skllls, together
wlith a need for life and
soclal skllls tralning to
develop confldence and
a posltive self Image.

The opportunity to:

- be glven a chance to
work;

- be offered practical
careers guldance;

- work with people and
be part of a team;

- discuss personal
problems;

- find a temporary
anchorling place.
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It should be added that whatever
the apparent needs of the young
unemployed, It is Important to bulld
in sufficient flexibllity to allow
Initiatives to adapt t0 emerging, or
sometimes changing, group and
individual needs.

it is recognized that speclal
vocatlonal preparation inltiatives are
dynamic measures which are belng
set up precisely because they can
offer suitable combinations of training,
educatlon, work experience and
counselling to young people for whom
no other provision is avallable. To an
observer, the participants of such
initiatives often appear to represent
oniy some particular sub-group within
the overail spectrum of the young
unemployed.

Sometimes there are far more males
than females, or vice versa. Sometimes
initiatives are principally made up of
the chlldren of immigrants or of
representatives of particular ethnic
groups. Some initiatlves cater for
large numbers of physically or mentally
handicapped young people, whereas
others may offer few or no places to
this group.

This may be by design, as some
initlatives are clearly set up to serve
specific groups among the young
unemployed and their objectlves
reflect this Intention. On the other
hand, it may simply be the result of
catering to the characterlistics of
unemployment in a given locality.
Ethnic minorities often find themselves
more seriously disadvantaged — in
effect, discriminated against ~ than
other groups within certain
communities. In some localities, there
are plenty of unskilled or semi-skilled
jobs for women: in other areas, there
may be none at all. There may be a
local tradition among some groups

not to register as unemployed and,
therefore, not to seek alternatives to
unemployment./

Whatever the reasons, It is vitally
Important that anyone setting up a
vocational preparation Inltiative be
able to define In advance the main
characteristics of the young people
who may become particlpants. This
Information may not only affect the
type of tralning offered, but may also
affect declsions about which staff
to employ and what soclal and
physical amenitles will be required.

3.3. Educatlon/training priorities mse——

Effective vocational preparation
wlll be a mixture of education and
tralning desligned to meet the needs
of young people for whom:

conventlonal schooling may no longer
be acceptable because of Its setting
and context, or relevant because of
Its approach and content,

but for whom:

direct access to apprenticeshlips or
conventlonal tralning In a speclfic
skill or group of skills Is elther not
possible or not appropriate.

The initiatives associated with thls
handbook have set out to meet this
need by providing, in some
combination or another:

basic skill training (wherevér possible
Identifying transferable skills and
c:ﬂr?ntratlng on the abliity to transfer
skllis);
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experience of real work (both as a
realistic context for tralning and as
a means of learning about work
outside the Initlative);

general educatlon, Including a wide
range of soclal educatlon;

remedlal education when necessary
(especially In literacy and numeracy).

In some cases they have described
thelr tralning and educational policies
very fully.

Illustrations

St Vincent’s Day Centre Workshop,
Dublin, IRL

Training and work programmes In
St Vincent's Day Centre have one
focal point - the Individua! needs
and personal development of the
participant. The maln thrust of the

programme Is such that the particlpant

will be (a fuller person) at the end of
the course rather than have (a skill).
The main product Is people. As far
as possibie training within the
workshop is offered in the context
of a real job. Work (projects) is
accepted primarily on the basis of
the vaiue of the tralning It can offer,
not the Income it can bring in.

All activity Is directed towards
developing life and social skills;
technical and motor skilis form the
activity, life and sociai skills form
the result. The programme heips the
Rartlcipant to learn about

imself/herself, to learn about
structures In society and to develop
the skilis required in order to
harmonize the two. It helps the
participant to develop an appreciation

of his/her own potentla! and to
discover his/her strengths and
weaknesses. It helps the particlpant
relate his/her ambitions and
expectations to his/her own present
and future potentlal. it helps them
develop thelr sense of responsibllity
for thelr own lives and towards soclety.

it sets out to show them the
Importance of planning and the
process and skllls involved in
declsion-making. While leaving the
maln initiative with the particlpant
all opportunities are avalled of to
help the indlvidual use his/her leisure
time in as responsible and as
constructive a manner as Is possible
In each case.

Much of the success depends on
the quality of the relationsh!p between
the instructor and the participant and
between participants themselves.
Every opportunitly for the fullest
Inter-action possibie Is utlilzed. To
this end, workshop experlences and
previous work/life experlences of
each instructor and participant are
pooled and reflected upon, so that
all can contribute to a real learning
experience for this reason also, the
Instructor is seen iess as an ‘expert’
than as another ‘resource’ person.

Every effort is made to provide as
‘threat free’ an environment as
posslble. Positive appralsal and
unconditional positlve regard’
summarize the attitude of the staff
to each particlpant. The staff subscribe
to the theory that, given the right
conditions, adults will act responsibly
In a given situation. it follows that
participants’ intentions are taken at
face value but staff constantly
challenge them as to the
consequences of thelr actions.

Participants are helped.to evaluate
and harmonize previousiy heid




oplnlons, positions and learning
experlences both of a formal and
informai nature. Participants are
encouraged to Ident!fy and remove
‘blocks’ to thelr learning and growth
potentlal.

The staff work together as a team
to create the condltions necessa?/
8o as to allow each Indlviduai to find
outd wl||at he or she can do and where
todo lt.

Centro Formazlone Professionale,
San Salvatore, Ligurla, |

Vocationali tralning in the Reglon
of Liyuria was conducted along
tradltional lines and did not meet the
real needs of elther party, the
employers or the young peopie In
search of jobs.

A large number of young peopie
who had dropped out of the market
did In fact take advantage of the
vocational training activities, but no
allowance was made for their
psychoiogical rejection of schooi-type
education. There was a need for
different teaching methods, with work
being used as the medlum and channel
for tralning.

In Investligating trainees’ attitudes
to, and expectations of, the experiment
on which they were embarking, it was
found that aimost every trainee was
antagonistic to the school as an
Institution and rejected its educationai
methods.

We realized that, if we were to
create a good relationship with these
young people, we wouid have to
reformulate our objectives, the materiai
taught and our methods of teaching
along lines radicaily different from
the conventional patterns adopted
in the school. What was needed was

a wholehearted commitment to ‘active
learning' methods. Specific
suggestions were made to the teaching
staff:

~ Rigid timetables should be
abolished. There should be no
compartmentallzation, either of
instructors or of subjects. The principie
of ‘learning targets’ shouid be foliowed
in allocating human and time
resources. For instance, a trainee
might be set the ‘target’ of
understanding a physical phenomenon
or technoiogical process, or learning
how a machine tool or instrument
works.
~ Stress shouid be piaced on the
ways in which each branch of iearning
iinks with other branches and the
reaiitles of work. Work may be inflnite
in its practical complexities, but the
fundamentais are the same. Instructors
should meet frequentiy so that they
can constantly monitor progress and
can define the next sub-targets on
the list.
- Preference shouid be glven to
inductive methods, even if this means
not teliing the trainees everything
about a subject. If trainees first tackie
a problem through practical experience
and have to think through a real
situation for themselves, they wiil
find it easier to organize the study
material systematicaily and arrive at
the correct soiution on their own.
- Tralnees should be encouraged
to join with others in iearning and to
pooi thelr experience. Group work
shouid be the general rule. ‘
- Maximum encouragement shouid
be given to experimentation, field
work and the visualization of the
subjects being taught, to meet
trainees’ very special need to learn
by watching and dolng.
L

N




]
Intaskill (Sandwell), West Midlands, UK
Life and soclal skills

The staff at intaskiii (Sandweli)
have become increasingly aware of
the need for constant appralsal of
life and social skiil input; in
endeavouring to assist young peopie
to meet the chaiienge presented by
the need for identification, the
transition t¢ work and the question
‘where am | going?’, the staff have
deiiberately interwoven iife and social
skiil training into the basic manuali
skiil training. Intaskiii’'s approach is
twofold:

(1) To impart information in group
situations concerning

~ the importance of planning

-~ the importance of decision making
-~ the need for seif motivation and
development

~ how to present oneseif to others
~ how to communicate, oraily and
in writing

~ the need to work with peopie

~ the need for authority and ruies
~ the roie of trade unions

~ job-seeking

~ the need for seif discipiine.

(2 Individual guidance, counselllng
and problem sharing

Each trainee can have his/her own
personal probiems which cannot be
discussed in a group situation.

Ali trainees are encouraged to taik
to any member of staff with whom
they have buiit up a respect/trust
relationship at any time of the day.

This element of life and social
skiils takes priority whatever the time,

on the basis that ‘no one can give
one’s best when beset by personai
probiems’.

An analysis of three and a haif
years' work suggests that young
peopie can be better prepared by this
integrai individuai approach to cope
with the probiems arising during the
transition process.

Education

Throughout the training programme
trainees are encouraged to participate
in reiated studies, which are integrated
with practical training. Those trainees
who express a desire to attend a
further education coiiege are given
paid day reiease during the coilege
term.

Numeracy and literacy courses are
arranged for those trainees who after
discussion express the desire to
participate. .

Aii staff are available on request
to give individual help and tuition to
any trainee; and, work as a team in
the individual help and counseliing -
element of iife and social skiiis.

In order to get a ciear idea of the
mixture of training and educationai
options available to any singie iocai
vocational preparation initiative it is
essential to consider carefuily now
the particular characteristics of each
approach can be related both to the
personal needs of the young people,
and to the special economic and
sociail conditions in the locality.

The foliowing questions need to
be examined, and shouid lead to
others which are more closeiy
concerned with purely local conditions.



institutions?

Basic skill Real work Qeneral Remedial
training experience with education education
employers
L5 e
~ What approach  — Can periods ~ Is the purpose - if remediai
to transferabie of real work of generai education is
skiiis is likely experience education to needed by
to offer young with empioyers compensate participants,
geo ie the be properly for the does the
est seiection integrated into deficiencies initiative have
of local jobs personai of the the right
and further training and education expertise and
training or education system, or to conditions to
education programmes introduce new provide it?
opportunities? for individuai principies of
young people, social
or is the education
purpose of designed to
contact with heip young
empioyers people
simpiy to understand
achieve and iive in
placement in their
jobs? communities?
Which parts Are both ~ is It desirabie ~ is there a
of the iocai emplioyers and to integrate danger of too
labour market trade unions the provision much of the
show the most likely to be of generai initiative's
signs of being abie to be education into activity being
capable of persuaded to the duties of defined as
survival or support the the training remedial,
deveiopment? objectives of staff, or might therefore being
a vocational it be more kept at too
preparation desirable to iow a levei for
initiative? secure the the
active participants
cooperation to benefit?
of iocai
education




=i 3.4. Relationship to the labour market — nationai and iocal m—————

The value of vocatlonal preparation
to a natlonal labour market Is quite
clear. It Is simply that It can Increase
the supply of young people who have
been educated to make the difflcult
transition from the relatively protective
educatlon system to the highly
competlitive adult world of work. It
can be used to transmit baslc skllls,
especlally those which are essentlally
transferable, and It can provide a
final chance to ensure that all young
People are adequately educated In
Iteracy, numeracy and other
fundamental abllitles.

It Is assumed and wldely accepted
that some mixture of education and
tralning related to the transition from
school to work Is llkely to:

-~ improve a young person’s abliity
to make active vocationai choices,
rather than to accept passively what
seems to be avaliabie;

— make it easier for a young person
to settie into an apprenticeship or a
first job;

- Increase a young person’s
motivation .o seek and accept further
:ra'l'r'llng, retraining or education iater
n life;

- provide a basis of training and
education about work to raise the
standards of unskilied or semi-skiiied
young peopie who may never seek
further education or training.

It Is difflcult to quantlfy the flnanclal
beneflits of vocatlonal preparation
where the alternative Is simply that
young people move directly from
school to work without beneflting
from It. It Is easler, on the other hand,
to achleve some Idea of the costs to
the communlty of vocatlonal
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preparation where the alternatlve Is
unemployment. Since the direct and
Indirect costs of malntaining even a
Koun person In unemployment are

Igh throyghout the Member States
of the Communlty, the net cost of
offerlng the same person vocationel
preparation as an alternative Is quote
modest.

For example, at 1980/81 rates, the
cost of offering a young school leaver
a year's vocatlonal preparation at
Intasklll, funded by the British
Manpower Services Commission was:

Tralnee allowance

Saare ¢.’ Instructors’ wages
Tralning costs

Estimated share of

capltal costs

UKL 3 950

if unemployed, the same school
leaver would be ellglble to recelve
beneflts of about UKL 1 000 per
annum. in addlition Intasklll expects
to produce and sell goods during the
year and, If It meets Its target, a
tralnee spending one year at the
workshop might be expected to
contribute, on average, UKL 200 worth
of production. Moreover, account
should be taken of the beneficlal
effects of Increasing each young
person's spending power, and of
providing jobs for managers,
Instructors and adminlistrators who
would often otherwise themselves
be unemployed. Thus the amount of
money actually required to fund the
workshop Is reduced and s about
UKL 1 800 per annum, per place.

This flgure does not allow for the
reduction In demand for soclal and
medical services among young people
who might otherwise be suffering
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from the increasingiy weil-documented
effects of unemployment. Neither
does it take account of the personali
benefits to the young peopie invoived,
nor of the iong term gains from their
acquisition of skiiis and easier
transition to the labour market.

The reai vaiue of vocationai
‘preparation in iocal labour markets
will be a refiection not just of
educationai and training benefits,
but often aiso of the sociai .
significance or even the economic
activities of initiatives. They may be
seen to affect the iabour market in
a number of direct ways:

- by using the production base
developed for training purposes to
establish some permanent jobs;

- by developing prototypes for which
others can set up production and
create jobs;

- by encouraging employers to give
more jobs to young people;

= by training to help reduce local
sklll shortages;

= by training In such a way as to
anticipate future local skill needs.

The initiatives used to iliustrate
the suggestions made throughout
this handbook demonstrate most of
these possibiiities.




Examples of local relevance

Nyt Arbejde, Vejle, DK An alternative workﬁlace providing training In the
organization of work, as well as In the specific skills
needed to rear fish and pigs, grow greenhouse
products and manufacture animal feed out of food
waste. Producing so as not to compete with local
industry, but producing and seiling In significant

quantities.
L
Jugendwerkstatt, A training workshop making goods of use to the
KoIn-Gremberg, communlty including items needed by the workshop
Nordrhein-Westfalen, D itself and by the trainees themselves.
b
Formatlon-Production, A treining initiative designed to provide vocational
Oloron-Salnte-Marie, preparation, renovate an old building for public
Aqultaine, F soclal use and to provide trained masons and

carpenters to fill a local skill shortage in small
enterprises.

St Vincent’s Day Centre A training workshop supplying some basically

Workshop, Dublin, IRL trained labour to local employers. Also using its own
productive capacity to establish small cooperatives
for its own ex-trainees. -

Centro Formazione A large technical schoo! providing vocational
Professionale, preparation and skill training in close association
San Salvatore, with local large and small employers. Training for
Liguria, | local crafts like furniture-making, and for large local

Industries such the steel industry.

De Putgraaf, Heerlen, NL A technical school running a vocational preparation
course based largely on social education and
counseiling. Strong connection with local employers
who give work experience and often jobs to young
people whiie they are on the course.

Intaskill (Sandwell), West A training workshop with a close connection with

Mlidlands, UK small local employers, encouraging them to employ
more young people and In some cases helping them
with particutar skill shortages. At the same time
developing prototype products with a view to
establishing new jobs.

In order to manage any of these relationships, it is absolutely essential that

any vocationa! preparation initiative secures the understanding and support of
both trade unions and employers’ organizations.
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3.5. Relationship to Ioc_al political, educational, social and community initiatives s

Vocatlonal preparation Initiatlves
are often developed as a result of
decislons taken In a polltical
Institution (elther natlonal or local),
In educatlonal Institutlons, or In local
soclal Inltiatives with a general
concern for young people. In most
cases, the vocatlonal preparation
Initlatlves themselves reflect a mixture
of the values and techniques
customary In the educational and
soclal work professlons applled to
the processes of tralning and
production. In some they represent
an effort by vocatlonal tralners to
adapt thelr techniques to the needs
of young people affected by
unemployment, or, equally Important,

an acknowledgement that mud"
vocatlonal training Is In danger of
belng too Inflexlble to adapt to
Industrlal change.

Naturally these antecedents tend
to produce Initlatives which are novel
In both thelr content and thelr form.
In the same way that they affect the
labour market, without actually belng
a full part of It, they also affect
pollticlans, educators and soclal
workers, and for the sake both of
their own institutlonal protection and
development and of the needs of the
young people they serve, they need
to seek Informal and formal links with
all of them at some time or another.

3.5.1. Politiclans ee————————

In addition to sharing the general
tralning and educational objectlves
of vocatlonal preparation Initiatives

politiclans may have thelr own speclal -

objectlves, for example:

-~ that they should keep as man?'
young unemployed people occupied
for as long as posslble;

~ that they should provide particular
goods or services for the community;
~ that they should traln for specific
sklll shortages;

~ that they should prepare young
people for any jobs whatever thelr
pay or conditions.

These objectives can, and do, result
In the establishment of good
vocatlonal preparation initlatives. -
However, they require examination
because, under some circumstunces,
they could run directly counter to the
more Important objectives of good

"\Tochonal preparation, even though

QR

the politiclans themselves may also
share them. Pollticlans cannot
guarantee quallty; they can onlr
employ competent professionals to
do It for them.

Politicians may require to be
represented on some management
boards, or may need to be glven
formal reports of the progress of an -
Initlative, but more often they just :
require Informal contact, In many

cases, informal contact with polliticlans u?

Is essential to ensure funding. ) -
Formal or Informal contact with vy

politicians Is also vital for the sake maw

of unemployed, unqualifled young
people. Unemployment Is a political
issue as well as an economic fact,
and politicians need to be kept in
touch with the measures belng taken
to alleviate it, so that they can support
them by securing for them both
recognition and cooperation.

e e fe e
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m 3.5.2. Educators and the education system ssssesssssssssssses———

Many vocational preparation Formai contacts absorb a great
initlatives emanate from the education  deal of time and energy and so should
system and so need no further links probably be avoided except when
wlth It In theory. In practice, the they are highly advantageous or
education systems in most Member absolutely necessary.

States are both iarge and diverse. informal contacts are likely to be
The fact that an initiative is ciosely essentlai, if an initlative is to offer a
connected to one part of it may not good educatlonal programme ltself
mean that it has any reiationships and aiso be in a position to refer
with any other part. young people to suitabie part-time

So, for these initiatives, as for the or fuii-time courses elsewhere.
others which emanate either from There are possibie benefits to be
training systems or from soclai had from elther formal or Informai
inltiatives, informai iinks with other iinks with the different parts of the

educators and some formai ilnks with education system.
the education system Itself must be

sought to ensure that educationai

objectlves can be set which

compiement rather than confiict with

other educationai provision,

Benefits of educational links

Link Purposes

Secondary schools if acceptabie to the young people, to know more
about their educationai backgrounds; to use the
resources of schoois to help iess weii-funded
Initiatives; to influence the way schoois teach young
peopie about work.

Further education To obtain advice, and possibly sessionai staff; to

technical schools teach life and social skiiis; to provide basic or
remediai education; to galn access to them in order .
to pass young peopie on for top-up education or
training; to gain access to resources and equipment.

Universities To get help with expert services, such as research
into products, management advice, pianning help
(especiaily from psychoioglsts and socioioglsts), heip
with monitoring and evaluation.

8 - " 39
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3.5.3. Soclal workers and soclal and community Initiatives m—————

Some vocatlonal preparation
initlatives are developed as a result
of work undertaken by existing soclal
work agencles or community-based
or%anlzatlons. In such cases, there
Is bound to be a strong blas towards
the constructive use of soclal and
community work phllosophles and
techniques. Whatever Its orlgins, any
speclal measure for unemployed
young people must offer more than
educatlon and tralning; It Is also a
major soclal Investment.

hlle many of the young
particlpants In Initlatives have simply
become the victims of economlic
forces beyond thelr Influence and
would need no help at all If there
were enough jobs, some particlpants
wlll have problems In addition to and
qulte apart from belng unemployed.
It Is natural that unemployment should
affect disproportionately those who
are already disadvantaged. For them
the chance to recelve organized
vocatlonal preparatlon Is of far more
significance than can be accounted
for by the value of the tralning or the
educatlon alone: It represents a
chance to be accepted, understood
and helped.

Some of the obvlous elements of
soclal support which can be offered
to young people Include:

- Increasing thelr seif respect by
glving them some status - the status
of learning something aduit and of
being seen to do a proper job;

- putting them In dally contact with
other young people who are also
experiencing unemployment thus
decreasing Isolation and encouraging
group self-heip;

- providing access to staff members
who can observe when there are
problems and offer help and support.

In the majorlty of cases,
particlpatlon In a vocatlonal
preparatlon Inltlative wlll also serve
as a source of Income and this Is
often a powerful contributory reason
for young people’s readiness to attend
Initlatives.

Because personal support and
counselling constitute an Integral
part of vocatlonal preparatlion, It Is
Important for all Initlatives to establish
links with approprlate local
Instltutions. The types of contact
likely to prove valuable include:

- llalson with hostel or home staff,

In the cases of young ranlclpants

who live In this type o

accommodation;

- contact with soclal workers/
counseliors who have legal
responsibliity for young people
attending the Initiative;

- Informal links with local youth
workers (in clubs, projects, soclal

work agencles, drop-In centres, advice
centres etc.);

- Informal links with local community
groups, for example tenants’
assoclations, cooperatives, locally-run
adventure playgrounds, etc.;

- the use of professional consultants
to provide staff support and/or training;

- the use of professional consuitants =

to provide research or evaluation
back-up;

- the use of outside speakers to
explain to youn reople the functions
of different social work or community
organizations.

(9]
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m Such institutions and organizations

mt an ma;nmt resource In
are to possess a great

deal of relevant information about,
and understanding of, the
characteristics, oultun and needs of
the young unem . Some
vocational preparat initiatives wil
onsure that one or more members of
their staff have professional soclal
work qualifications; others will need
to rely on referring young people to
lpoolalm ling help if the need

Flnllly. sOMe assessment must be
made oonocerning how much support
{ou m likely to need at

nt of, and anor. luvln‘ the
inkatve. The oiecivinane of
my we
depend on the dogm of

reon
Wm thlwpmodp‘“l;nll vital
V.fy

provulon ifitls
2:.‘;."".:'.{".:'..".‘ portant 1o recogniz
t mportant to recognize
the Implications In terms of both
adequate staffing levels, and the kind
of staff needed to ensure that
after-care is weil executed.

3.0. Stating objectives eemse———

Finally, It may be useful to note
how the Initiatives connected to this
handbook have set out thelr own
objectives In the brief descriptions
of themseives, which they provided
for use In the handbook.

Each Initiative has no doubt at
some time or another written a longer
and more comprehensive list of
objectives and It Is probably necessary
to do that at the planning stage of
an Initiative. However, the examples
do Indicate the cholcre which have
been made. They clearly delineate
the differences between the varlous
initiatives but also lllustrate thelr
cOmmon purposes.
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lllustrations

Nyt Arbejde, Vejle, DK
The aim of the project is twofoid:

- finding new and permanent

rlacements through the efforts of
he unemployed themseives;

- glving the young unempioyed

confidence in their own abiiities and

a zest for an active life after
compietion of the project.

Jugendwerkstatt Kéin-Gremberg,
Nordrhein-Westtalen, D

Integration of young peopie into
working life by way of

- provision of basic knowiedge and
skiils in the craft trades;

- development of seif-confidence
and reiiance on their own capabiliities;
-~ elimination of the isolation effects
of unempioyment;

- strengthening and promotion of
sociai behaviour.

We proceed from the assumption
that the young people come to the
workshop on a voluntary basis because
they enjoy the work they can undertake
there. This presupposes that we
provide for a pleasant group
atmosphere and a joint approach to
. the planning and impiementation of
projects. The juveniles are thus given
the opportunity to obtain a cle. r
picture of the individual work phases,
to appreclate the value of cooperation
and to critically examine their position
vis-a-vis the working world.

Jugendhlifebereich, Berlin West, D

The piiot project is designed for
those young people who can no ionger
be reached through the existing
vocational training measures; it is a
measure initiated by the Jugendhiife
which differs from the facilities offered
by other authorities and private
providers in form and content and in
its target group. It is addressed to
youngsters who, because of their
social situation, have no training
place and are worst hit by
unempioyment and is intended to
motivate them to undergo training
for a recognized skiiied occupation.
These are, in particuiar, inadequately
educated young peopie and they
include an over-proportional number
of giris.

Formation-Production
Oloron-Salnte-Marle, Aquitalne, F

The trainer has to overcome three
apparently incompatibie constraints:

- the managemsnt of a realily iarge
restoration site;

- the training of qualified workers
who can be placed in the buliding
trade;

- the validation of the training
through the trainee’s acquisition of

a Certificat d'Aptitude Professionneiie
(Certificate of Vocational Training).
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St Vincent’s Day Centre Workshop,
Dublin, IRL

To provide soclai services, training
and education and work opportunities
for young unemployed and homeless
peopie who are unattached in Dubiin's
inner clty and in a manner to which
they can respond and actively
participate in.

AnCO Community Workshops,
Dublin, IRL

To provide a period of introductory,
operative or basic training and work
experience for groups of unempioyed
young people of either sex who would
particularly benefit from such
experience. The workshops aim to
provide basic training in adaptabie
industrial skiils and broad-ranging
work experience which equip young
people for entry to employment in a
variety of industries. The workshops
also aim to help the trainees deveiop
self-awareness, identify capacities
and inclinations, build self-confidence,
provide the first steps in career
development, and to develop, as
appropriate, numeracy, literacy, life
and social skiiis.

42

Centro Formazione Professlonale,
San Salvatore, Liguria, |

Project ohjectives

To break down the two-year training
course into four moduiar units, the
first unit being designed to heip
trainees catch up with generai
education and to prepare for vocationai
training.

To provide specific periods of work
experience.

o help the under-privileged and
those on the fringes of the iabour
market.

To set up administrative centres
that would be open to participation
by other sectors of society.
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De Putgraaf, Heerien, NL

The aim of these courses for
unempioyed young peopie (Cursus
jonge werkiozen/CJW) is to improve
the empioyment prospects of
unempioyed young persons by
famiilarizing them with the
opportunities which exist in the iabour
market and with the requirements of
empioyers. In the short term the
objective is to faciiitate entry into
empioyment, whiie in the ionger term
the hope is that by remedying any
shortcomings in the area of generai
education the transition to job-oriented
tralning courses can be eased.

The target group consists of those
unempioyed young peopie whose
position on the iabour market is
extra-vuinerable, given the generai
education they have received. Those
at risk in this sense are young peopie
without a dipioma from the first stage
of secondary education or who hoid
only a MAVO (intermediate ger .rai
secondary), HAVO (higher ge’ sral
secondary) or VWO {(academic
secondary) diploma or one relating
to an LHNO (lower domestic-science
and craft education) or LEAQ (iower
economic and administrative
education) course. The age range
covered by CJW courses is 16 - 22
years, and thus includes 16-year-oids
and those for whom part-time
education is compuisory.

intaskiii (Sandwell), West Midlands, UK

To provide an authentic factory
setting in which young unempioyed
peopie aged 16 to 19 years with no
quaiifications, can find basic training
and an introduction to working iife.

To estabiish an environment in
which young peopie can discover and
deveiop their naturai skiiis through
the medium of fiexibie training
programmes.

To encourage young peopie to
deveiop seif-confidence, a sense of
vaiues and an appreciation of the
need to work together.

Perhaps one of the best ways of
obtaining a good basic understanding
of the objectives of vocational
preparation is through discussion
with those aiready invoived in the
fieid. Many vocationai preparation
initiatives have produced written
accounts of their work and these are
iikely to contain a varlety of
stimuiating Ideas, as weli as vaiuable
insights.

it has not been possibie to compile
a readlnf ilst detailing such
publications. However, readers are
encouraged to get in tauch with
existing initiatives particularly those
operating in their own areas.
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Act Y
Basic skiil
training.
Extension and develop-
ment of skills .
through work experience.
,General education
including social

education (iife and soclal
skilis) and remedial education.
Subject education to complement
and enhance training. ‘
Personai support and counselling.
Sport, ieisure, culiture.
Participation in planning
and management, -




O

ERIC

Aruitoxt provided by Eic:

Ir

gfo"rganlmlonal structhres and staffing
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4.1. Organizational structures and statfing ses———————————————

Early decisions about how an
initiative wiil be organized and about
how the recruitment and training of
its staff wili be organized wiii go a
iong way towards either ensuring or
undermining its success.

Observation of existing initiatives
of different kinds and sizes confirms
the view that they are exceedingiy
demanding to administer because:

- @& great deai of money is often
invoived;

- there are sometimes several
funders for a singie initiative aii
demanding some form of accounting;
- where goods or services are being
produced and soid, there must not
only be stock control systems but
effort wiii aiso have to be put into
balancing the demands of production
with the priority to provide for the
training needs of young participants;
- staff are usually working under
stress;

- traditional management structures
may not be suitable, or staff may not

. wish to work within hierarchicai or

disciplinarian structures, but may
seek a participatory structure of
management;
-~ whatever structure Is chosen, it
is very complicated to manage
initiatives which depend on combining
a range of activities, drawn from
diverse disciplines (training, education,
social work, etc.).
Sometimes the law may predetermine
a decision on structure by requiring
clear accountability for reasons of
heaith and safety, especiaily where
manufacturing is taking place. On
other occasions, insurers may also
make demands.

Yet whatever basic management
structure is either dictated or chosen,
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it is fair to assume that a vocationali
preparation initiative wiil need to
empioy staff who wish to participate
in plannlnﬁ and wish to share
responsib ity for as many important
decisions as possible. Even If
participatory structures are not
demanded by staff, it may be an
advantage to propose them as a
significant element in the education
offered to the young participants.
The mixture of staff recruited to
any vocational preparation initiative
wlii be determined by Its objectives,
its activities and the administrative
demands on it. Further discussion
of the recruitment and training of
staff is presented under Section V-
Action, but it is useful to note a
number of principles about staffing,
8o that proper preparation can be
made while an initiative is being
designed:
- It is faise economy to save money
by understatfing the administration
of initiatives — uniess this is reilably
discharged, nothing eise willi happen
as it shouid, and young peopie wili
be iet down;
- a proper description must be
produced of the responsibiiities
attached to each Job —~ In this way
it shouid be possibie to test whether
plans are physially capabie of being
carried out;
- time must be aliocated to ailow
proper inductior for staff — if this
does not happen, initiatives wiil be
at risk because their compiicated
objectives may n-t be understood
clearly by staff, e: Jeclaily those who
have never worked In simiiar settings
before;
- time must aiso ¥ 9 aliowed for
raguiar staff train .g.

1



Examples of some of the different
ways in which initiatives associated
with the handbook have organized

Nyt Arbejde, Vejie, DK

Structure

The Steering Committee has the
overall responsibility for the project
and consists of representatives
appointed by the Fredericia, Kolding
and Vejle (County) authorities.

The Project Management is
responsible to the Steering Committee
and does the day-to-day managing
of the project. It has one administrative
project teader and one pedagogicat
consuitant. The administrative project
leader is answerable to the Steering
Committee for the project’s daily
administration, planning and staff
management via the Secretary. He
also establishes contact with the
public authorities, with a view to
ernlisting new entrants for the project
and their eventual placement. in
addition it is up to him to ensure that
the guidelines for the project are
being followed. The pedagogical
consultant is responsible for planning
and coordinating the lessons in the
project.

The Basic Groups have 1 or 2
day-to-day leaders and 8 -~ 10 young
unemployed under 25. The leaders
are responsible for organizing and
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and staffed themselves give an
indication of the wide range of
possible structures.

accomplishing the daily work In the
basic groups. Two of the leaders
came from the group of young
unemployed who in 1977 took the
initiative to taunch the project and
who In 1978 started out as project
participants. Two of the leaders have
taken part in all 3 phases of the
project. Of the remaining three one
has taken part in the 2 last phases
of the project, whereas the other two
were taken on at the start of the
present phase.

Each basic group has a certain
measure of autonomy subject to the
Steering Committee's financial g
responsibility vis-a-vis the grant-making:
authorities, the planned group tasks, -
negotiated pay and working conditions;:
and the number of participants.

In practical terms autonomy is
therefore limited to:

I-b planning and detailing of specific
obs

~ arranging the practical side of ;
the group’s daily lives bearing in mind
the necessity to have 9 hours teaching .
In class per week. %

'
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AnCO Community Workshops, Dublin.
IRL

The three workshops are fully
equipped and wholly run by AnCO
— The Industrial Training Authority.
AnCO is an agency of the Department
of Labour with wide ranging
responsibility for training at all levels
of industry and commerce.

Centro Formazione Professionale
San Salvatore, Liguria, |

Two-year pilot project — The training
of young people for industry

Workshops are part of AnCO's
Training Centres Division and are
directly managed and controlled by
the Beresford Place Training Centre.
which has particular responsibility
for training within the inner city.

Each Community Workshop is
staffed by a team of three industrial
trainers.

Authorities and bodies taking part in
administration of the project

Offlce of
Regional Counclllor
for Employment
Vocational tralning

Regional
Working
Group
General
education
sub-committee
4 direct 4 centre
management technical
centres committees
: 4 indirect 4 centre
| management technical
l centres committees

Technical Committee

Electrical
engineering

Mechanical
engineering
sub-committee

sub-committee



Participating bodles

Besides the instructors, certain
committees were involved in the piiot
project.

A committee known as the ‘Regionaj
Working Group’ (gruppo di iavoro
regionaie) consisted of representatives
from the national authorities (the
Ministry of Labour), the locai
authorities (at provinciai ievei), the
two sides of industry (employers and
unions) and technical advisory bodies
working in the fieid (ISFOL).

Another body, caiied the ‘Technicai
Committee’ (commissione tecnica),
consisted of six experts in training
designated by the empioyers and
unions, with a regional civil servant
as coordinator. For practical purposes,
the committee split up into three
sub-committees each tackiing a
specific set of problems.

Finally, a committee was set up
for each of the eight centres invoived.
The members of each of these ‘Centre
Technical Committees’ were the
centre director and representatives
of the instructors, the unions and
employers. The committees’ terms
of reference covered:
the conduct of the two-year piiot
courses held at the centre;
consideration of training requests
and requirements arising during the
courses;
pinpointing the significant features
of the experiment which couid be
incorporated in future projects;
links with the centre technicai
committees in the other centres taking
part in the pilot project, as weii as
links between these committees and
the office of the Regionai Councilior
responsible for employment;
.periodicai progress reports on the
pilot project, pointing out the
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differences between conventionali
and experimentai courses;
encouragement of the whoie of the
staff at the centre to become invoived
in the piiot project, making the materiai
produced for the project avaiiabie
and passing on the benefit of
experience;

practicai contact with the reaiities

of the industrial world in the area
served by the centre in order to keep
abreast with the demand for iabour
and job opportunities for trainees (in
cooperation with the staff bodies in
the centre);

suggestions and guidance as to the
content nf the refresher training
course :iven to the instructors directiy
invoived in the piiot project;

making contact with the industriai
firms coctorating with the work
experience phase of the trainees’
course.
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Aruitoxt provided by Eic:

De Putgraaf, Heerlen, NL

At present Heerlen has a staff
establishment of 15 full-time teachers,
2 part-time teachers and 2 assistant
administrators.

Management of the schoo! mee———

>

ro

Reglonal team of
teachers
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mmm 4.2, Funding and 6180 LT C10 5 S —

In the seven EC Member States
represented In the working group
which contributed to this handbook
the funding for vocatlonal preparation
has come from the following sources:

Ministries of Education,
Ministries of Labour,

Natlonal training agencies,
National labour market agencies,
Local labour market agencies,
Local government,

- Voluntary, charitable or
Independent bodles.

There were no examples of direct
funding from either employers or
trades unlons, although there was
evidence of them cooperating and
contributing In other ways.

This list more or less expresses
the whole range of possible funders.
The only significant omisslon Is the
European Social Fund, which may
offer money to be combined with
funds from a national government
for vocational preparation In certain
areas with particular economic and’
social difficultles.

However it is worthwhile noting
that at the moment many vocational
preparation Initiatives recelve funding
from more than one source. This Is
the case in at least six of the nine

Initlatives mentioned in this handbook.

This indicates that in general the very
broad practical approaches used In
most initiatives do not fall within the
funding remits of single ministries

or agencles. This is principally due

to the fact that education and training

are rarely funded or administered
from the same source. They are
traditionally separate, yet vocational

preparation is a mixture of them both.

52

Sometimes Initlatives recelve funds
from both national and local bodies.
In such cases It Is important to
recognize possible differences In
expectations between national and
local funders (often local government).

Vocatlonal preparation by definition
crosses the boundarles between
education, tralning, soclal and
sometimes even business
conslderations. it is likely that
vocatlonal preparation Initlatives will
often grow organically to meet
developments In both needs and
opportunities.

In planning It Is essentlal to be
clear about the limitations of the

rinclpal sources of funds avallable.

n general It Is easlest to Interest
additional funders In Initiatives at
their very outset while their approaches
can be seen to be fresh and the
strongest arguments about need can
be advanced. Cooperation wiil

- sometimes be more important than

money.
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4.3. Actlvities e

Since the essence of vocational
preparation Is that It should extend
rather than limit possibliities for
young people and that It should be
taught, as far as possible, In relation
to transferable skllls, the optlons for
activitles on which to base It are
theoretically very wide. In practice,
these options wlill be limited by a
number of factors:

~ the range of work In the local
labour market, to which vocational
preparation must be related If It Is
to do its job of placing young people
closer to employment;

~ ‘the preferences of the young
people themselves, who for a varlety
of reasons, may very wel! reject jobs
(which those of thelr parents
generation might have found quite
acceptable);

~ the locatlon, premises, and capltal
equipment avallable;

~ the avallabllity of sultable staff;
~ any restrictlons which funders
might place on activitles;

~ legal and Insurance restrictions.

These factors may very easlly cause
Initlatives to Incline heavlly towards
a single form of actlvity, perhaps
ignoring one or more others.

A chart noting the broad range of
actlvities avallable to participants In
the princlpal Initlatives assoclated
wlith this handbook demonstrates the
diversity of course content behind a
common approach,
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Aruitoxt provided by Eic:

Intiative
]

Nyt Arba|ds,
Vejle, DX

Jugendwerkstatt
Koin-Gremberg,
rgordrheln-wmtalan.

R
Formatlon-Froduction
Oloron-Salnte-Marle,
Aquitaine, F

R
St Vincent's

Day Centre Workshop,
Dublin, IRL

]
Centro Formazione
Professlonale,

San Salvatore,

Ligurla, |

De Putgraaf,
Heerlen, NL

]
Intasklll (Sandwell)
West Midlands, GB

Basic skill training

During first month
lessons in work-related
techniques, use of
tools, measuring
techniques, etc.

Extension and development of skills through

Production within
initiative

Tralnees divided into
3 groups: animal feed
conversion and
analysis; greenhouse;
flsh breeding. Each
Involves physical and
written wo

-~
Tralnees undertake projects which combine

skiil training and production (either for own or
community use). Maln activities include:
electro-mechanics, textiles, woodwork.

Technological and
design exerclses not
encountered on the
buliding sites.

Introduction to
Industry course

Rehabilitation work
divided Into: masonry
and jolnery.

Muiti-skills course
(woodwork, metalwork,
electrical, motor
mechanics, walding)
induatrial and
domeastic skills course
(hand and machine
knitting and sewing,
light assembly crafts,
domestic science).

Baslc tralning In manual work, including

production.

Manual dexterity,
handicraft classes.
Optional programmes
In typing/shorthand,
chlidcare, health.

Initial month of
famlliarization with
light englneering
equipment. Trainees
can attend Day
Release classes.

]
Maln activities Include
shaet metal, general
fitting, general
machining, basic
electrical, basic
maintenance,
component inspectlion,
welding, office and

clerical.
54

Work expenence
with employers

]
Trainees undertake a

rerlod of practical
n-firm training.

|
.|
Job creatlon project

linked to other courses
offered

300 hours spread over
2 months spent In
local firms,

]
Can spend maximum
of 8 weeks In local
flrms to gain
experience of chosen
work

|
Tralnees can go on
secondment to local
Industrial workshops,
building sites,
factories, warehouse

Social education

Communication
techniques
Understanding
(unemployment law
etc,) Opportunity to
discuss work
programme or
personal problems.

Bullding up
self-confidence and
trust Is viewed as -
central to all tralning -

actlvltx. .

Handled througha '
specific approach to

course materlal, listed
under Subject »
education. '_r,i

" | B

Emphasis on s
self-development and ,
learning, 80 life and- -
soclal skills Integral to
tralning. B A

R
Understanding soclety,
famillarization with ;™
technology, weekly:
aroup discussion:
urlng work . i
oxperience phase, .
tralnee evaluation of
course, . . %I

work disclpline,. . i)
personal development:
all viewed as Integral !
part of R ‘f;i
training/production. =




Qeneral e atin i lyding

Remeiti gl edar 4ton

Literacy tuior on staft.

L

I
'i'il s

H
i

|

bl education

sttond externe!
o there
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i
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|
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I

Petaonal support
Al counnetling

Career guidance

mﬂ with soclal
e 36,3

Hport teangre
cutture

museums, oinemas,
oto.

Parhicipation in
planting and
management

One day per week |8
oot for joint
stafiftraines planning
sessions,

.
. ]
Trainees participata in
evsigaton ol

programme with staff.
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Skill training forms a vital part of
vocational preparation but it is only one
of a number of elements, some equally
important, others highly desirable, which
must also be considered:

*

Essential elements: basic sklil training (Including manual dexterity and
famillarization with toois/working processes):
general education (Including education for and about
work, soclal education and remedial education);
personal support and counselling.

Optional elements: work experience and training whrough production;
experience of work with employers.

Additional elements: sport, leisure cuitural actlvities;

(sometimes Included In participation In planning and management.
the above elements)
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4.3.1, Basic skl tralnlng—

Skill tralning should be provided In
the context of clear Instruction about
the transferabllity of the skills belng
taught. This is entirely In keeping
with concepts of groups of skllis
which have already been introduced
to the apprenticeshlp systems In
some Member States and are being
developed elsewhere.

Equaliy important, and If anything
more difficult to teach, is the abllity
of the Indlvidual to actually transfer
skills from one activity to another.

These two approaches to the single
concept of transferabllity of skllls
are the most important elements in
the objective of vocational preparation
to increase young people's
independence in the labour market
by extending as far as possible thelr
immediate choice of jobs, training
or further education later in life,
ideally as part of an organized system
of aiternance.*

The way in which Initlatives organize
the provision of basic skill tralning
varles. Often it is used as an
Introductory measure to familiarlze
tralnees with a wide range of tools,
equlpment and work processes.

in some cases, additionai baslc
skiil training is offered as a
suppiement to work experlence
through production or with empioyers.
Elsewhere practical skill training is
provided alongside theoretical
educatlon and can be a useful means
of testing how far tralnees have
grasped concepts taught within
classroom settings.

Experience of the particlpating
Initlatives suggests that the acquisition

* See Glossary of terms.

o7

of basic, transferable skills is most
successful when tralning Is related

to some form of tangible end product.
It Is less easy to sustaln the Interest
and motlivation of tralnees, when
tralning Is based on a succession of
exerclses.

4,3.2, General education/social education msmsm

The range and amount of general
and basic education (including
remedlal education) necessary In a
Inltiatlve Is llkely to depend partly on
the age of the participants, but wlll
depend mostly on the level of thelr
academic achlevements or the degree
of thelr handicaps. In some Member
States there seem to be far greater
problems of functional llliteracy and
Innumeracy among school leavers
than in others. When these problems
are identified, they must be dealt
with as quickly as possible.

For participants in most vocatlional
preparation initiatives three kinds of
education are extremely important:

-~ general education necessary to
enabie them to undertake the skiil
training, production or work experience
bullt into the Initiatives or, as is the
case in some Member States,
necessary In order to enable them to
seok jobs or further training or
education:

-~ sgocial education about the worid
of work, about the workings of soclety,
and about the iocalities they live In;

- life and social skiils training -
providing them with both the
information and the
communication/presentational skills
needed to increase self-confidence.

(o
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There are a number of vocational
preparatlon programmes throughout
the EC Member States which
concentrate on education about
working iife and are, in the main,
provided within the school system.
Elements of this approach are readlly
adaptabie to speciai vocational
preparation initiatives. All the
inltlatives associated with this
handbook provided some education
about and for work and in one, De
Putgraaf In Heerlen, The Netherlands,
the programme of actlvities centres
on education for work.
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lllustration

De Putgraaf, Heerlen, NL

As the course progresses the
following programmes are offered:

Soclal and personal education

The social educatlon trainers pay
attentlon to improvement of the
life-skilis of unemployed young people
as regards their position on the labour
market through:

" - education programmes:

-~ programmes for the improvement
of communicatlon technlques (eg.
how to apply for a job);

- programmes for gaining an insight
into soclal relations, especially as
regards unemployment and Its
consequent problems.

Programmes providing Information
on careers

General Information on careers wiil
start after the introductory week is
over and the varlous sectors of
professlons wiii be dealt with.

Specific Information on careers
wlll be given after the general
information. Small groups of people
showing common Interests are formed,
focusing on the cluster of possibliitles
in that carefully chosen sector. Varlous
sectors are belng developed, such as:

— heaith sector
- administrative sector
- technical sector, etc.

Groups of common Interest are
going to work independently and so
the trainer’s task wlil mainly be
advisory. He wlli promote a positive
iearning atmosphere for the trainees.



Optional programmes The extent to which these

By offering the tralnee approaches to general education can
pedagoglc-didactic help we enable be integrated into broad courses of
him/her to achleve the knowledge, vocational preparation is demanstrated
attltude and skllis necessary to by the following two examples of
Increase his/her fleld of Interest, modular programmes from France

which may concern his/her preference and ltaly.
for a certaln profession. This applles

equally to the recreational domaln,

the latter belng of Importance to all,

but especlally to people possibly

unemployed for a long time.

Programmes for manual dexterity or
handicrafts

The handlcraft lessons contrlbute to:

- Improving the tralnee’s creatlveness
and thus arousing his/her Interest In
choosing a hobby. It Is often a
problem, particularly for young
unemployed people, as to how to
spend thelr lelsure time.

By taking an actlve part In working
on varlous materlal, the tralnee may
discover a declslve or entirely new
domaln of Interest, which may
influence him/her to change his/her
orlginally limited job preference.

General

A maln objectlve Is to enable
tralnees to learn through particlpation
and gather thelr own Information.
Orlentatlon vislts to factorles,
workshops, tralning centres and so
on wlll play an Important role.

39

59

Design



Formation-Production, Oloron-Sainte-Marie, Aquitaine, F

Operational diagram of the production training scheme for a given subject

P 3}

Specific exercises, S e,

difficuities not
encountered on
thotalt::m
-~ lsonnology
~ drawing

CAPUC - Certificat

Capitalisée, that is

Cenlflcat% ;or Vocat
)

a'Aptitude Professionnelle par I'Unité
programmes for the obtaining of the
fonal Training through credit units —

..... 3

Notes on the diagram

1.

The time schedule or the planning of the
work proposes that the foreman should
prepare the acquisition of know-how and
overall educational progress. Indeed, the
programme of the trainln? tourse is a
permanent articulation of elements in
constant inter-relation; none of them can
t2>e tackled on its own.

Skills in the field U1 will be acquired In
the course of the various training stages
on the site.

3

(fomplementary elements of the field U1,
60 -
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CAP“G,.}. : TR . : :'..
iy et g . ¥ : 2

U1 g DL e . . 8
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(4 Genoral education ™
- m!ﬂl B

':es-.mms'u 37 st e

= SOOI yerriain ariigins syt i)

©oa eI 2 10 wdor & oaia

e A T

S ent

i.e. skills which a“e not encountered on
the site, will be the subject of specific
exercises.

Technology and drawing will serve as
;egular supports of Points 2 and 3.

General education: this will be
indlvidualized as much as possible and
wlill take account of the trainee's past.
It will permit instruction in the units:
mathematics, sciences, French, the
world today. It will take place on the site
and in direct connection with it (see
weekly schedule).

BEST COPY AVAILABLE
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(5) Added-val

renovation .. .

= execution. of. : .
operations and TR
specifig ‘know-how’ H
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5.
The added-value renovation: some of the
skills acquired on the site go beyond the
areas of competence normally covered in
a CAP. -

Also, the trainee will be encouraged to
get to know other public bodies, he will
even have to do some work for them.

6

Specific modules. These will enable
greater in-depth study of some important
subjects arising specifically from
renovation activities. The purpose of this
should be to give the trainees more
autonomy on the site and in the firm.

€

(% Speoific modules o
- safety: 3 days on il
- 8pgcl G rengva T I £
téchiiology e e
awareness of architectural ;... ;'
costs and market war
- knowledge of
administrative
Wm Rl L O D T P
T v,
BRI TSN
EH w9l iz ul
R TS 4 Gl ot CITRE
: ANEPRRtY X IERY o 1]
WERITHV Y |
pivse. i |

— Safety: ever present on the site and in
technology; it will be the subject of
specific objectives to be attained by
the trainees. _

- Legislation: this will confront the
trainees with the socio-professional
and administrative environment.

- Renovation: more awareness of the
inherent architectural  problems
(conservation of the site, respect for
the original construction, etc.).

- Knowledge of administrative and
financial mechanisms (elementary

information). Jrp—
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Weekly schedule

Levels Carpenter-Roofer Mason Tralning

Level 1: 26 26 Practlcal
tralnees with tralning
studles above 14 14 General
BEPC* level, no B8+2+2+2) B8+2+2+42) education
job experlence ~ technology,
In the bullding drawing
trades ' - mathematics
— French
- sclences
\
Levei 2: 26 22 Practlcal
tralnees with tralning
studles below 18 18 General
BEPC* level, job B8+4+44+2) B8+4+44+2) education
experlence In - technology,
the bullding drawing
trades ~ mathematics
~ French
~ sclences

Thus, for the total duration of the course:

(a) Level 1: (b) Level 2:

780 hours of practical tralning 660 hours of practical training

420 hours of general training, of which 540 hours of general tralning, of which
240 hours of technology 240 hours of technology

62

BEPC Is a certlificate given on completion of the first cycle of secondary education.
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Centro Formazione Professlonale,
San Salvatore, Ligurla, |

Course units

The course was divided Into four
modular unlits and the tralning
programme objectlves for each unit
were defined as follows.

Unit 1 = Brushing up general
education and vocatlonal preparation

Catching up with general educatlon
as Imparted In compulsory school
(literacy and numeracy).

Famlliarization with the products,
processes and technologles used In
the reference area of skills and sector
of industry.

A grounding In history, economlcs
and geography as necessary to help
the trainee understand the nature
and manlfestations of soclety.

Unit 2 - Interdisciplinary tralning In
the area of skllis

Consolidation of technlcal knowledge,
designed to famlllarize the tralnee
with the productlon cycle.

Knowledge of an abllity to use the
technology speclflc to the Industrial
sector.

Approach to work organlzation.

Unit 3 - Introduction to the industrial
world

Famillarlzation of the tralnee with
productlon processes and work roles
(the work actually done in a job
setting).

Awareness of organizatlonal and
unlon problems on the shop floor.

Unit 4 - Additlonal specific work
preparation

Technlcal review of work experlence;
acquisition of more advanced skllls.

Acqulsition of a standard of
educatlon equlvalent to that attalned
In schools at a simllar level.

4.3.3. Personal support and counsellingum

These are separate actlvitles In
that many young people wlll need a
geod deal of personal support,
understanding and encouragment
throughout thelr time In vocational
preparation, while the demand for
counselling is more llkely to be
specific and short term.

Both actlvitles depend on the abllity
of staff to either undertake them or
to make arrangements for them to
be provided by someone else. This
has Implicatlons for staff selecticn
and training.

Examples of how inltlatlves provide
these demonstrate differences between
the different Member States In the
divislon of professional
responsibllities.

A job which in some Member States
could only be carrled out by a soclal
worker or a social pedagogue Is, In
other Member States, Included In the
responsibllities of a manager, director
or Instructor,

As far as the linked Initlatlves are
concerned, those employing
professional social work staff are
more likely to be actively Involved In
famlly and communlty outreach work,
than those without such spaclalists.
The following examples demonstrate
two parallel German approaches,
made po: sible because of the uss
of tralned social workers.
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lifustrations
Jugendwerkstatt Kéin-Gremberg,
Nordrhein-Westfalen, D

Manual work in the various craft
options is viewed as the focai point
of the training and, therefore, serves
as the point of departure for the
socio-pedagogic work. Group
counseiiing and individuaiized
guidance are aiways oriented towards
promoting seif-heip.

Realization of the targets depends
to a high degree on the attitude of
the parents towards the Youth
Workshop. For this reason

- information on the Youth Workshop
is made avaiiabie to both the parents
and the young peoplie;

- visits are paid to the parents’
homes with the approvai of the young
peopie;

- parents are invited to public events;
- activities are carried out jointiy
with both the parents and the young
peopie, eg. neighbourhood assistance
initiatives.

The team considers It essential
that the juveniies’ sociai background
be taken into consideration. Only in
this way Is it possibie to ensure that
inconsistencies do not compromise
the objectives and to guarantee
continuity within the project.

Jugendhilfebereich, Berlin West, D

The aim Is to induce youngsters
to participate In the pliot project by
addressing them through Jugendhiife
institutions (advice centres, homes,
youth ciubs) and at school. This
carefully-directed approach via
institutions which are aiready
concerned with young peopie in the

64

target group ensures that these
particular youngsters are actualily
reached. With the aid of
socio-pedagogic programmes in youth
ciubs they are to be motivated to
underqo vocational training.
Motivationai aids and component
parts of the training programme are
being deveioped which take into
account these young peopie’s existing
sociaiization deficits. To put it in
sequence: through appropriate youth
ciub programmes the young people
are motivated to take up vocationai
training. During the actuai training,
soclo-pedagogic components are
inciuded which create the training
conditions needed to enabie them to
acquire a vocationai quaiification.
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4.3.4. Work experlence and training through production s———————re

Work experlence and training
through the actual production of
goods or services Is an Important
optional element of activity to which
many vocatlonal preparation trainers
attach great significance. In a large
number of cases initiatlves are either
established around opportunities for
practical work, or are designed so
that young people can take advantage
of chances to gain short periods of
work experience with local employers.
(In this aspect of thelr operations
many vocatlonal preparation Initiatives
come closest to the operations of
employers and unions and
considerable care is often required
to ensure that nothing is done which
threatens the trading position of
employers or the job of their
employees.)

The value of authentlc work
experience is normally accepted as
being that:

- It provides a reallstic context In
which ablllties relevant to work can
be Identifled and encouraged;

- It gives young people the
opportunity to learn about the ways

In which work Is organized and carrled
out: discipline, safety, standards of
performance;

- [t Is highly motivating to many
young peopie who want the ‘feel’ of
real work In an adult setting.

There are a number of different
circumstances in which vocational
preparation initiatives may be Involved
with productlon or the provision of
a service. In some Member States,

subject to certaln restrictions,
Initiatlves may actualiy market and
sell goods or services. In other cases
the productlon is organized to fulfil
a publlic service.

Whatever the circumstances, the
introduction of real work as part of
the training offered in an Initlative
involves reviewing a number of
important considerations, including
those set out in the following table.

65



Real work — production and service provision s————e———

L] Yes reessssssn——— Y S |

Wil production or
service provision
actually help your
training/personal
development
programme?

No

Don't produce

66

Can you set up
work which can
provide a basls
for teaching skllis
readlly?

No

Don’t produce, or
look at other
options

6o

Is there a known
market for the

product or use for
the sarvice?

No

Reconsider their
value. Consider if
a market or use
can be generated.
Look at other
options



nYes meeeee———————— YOS sesssensm—

Are you certaln
that you wlll not
put anyone else
out of work?

No

Look for a
different product
or service

Can you organize

and kflnan(':,e the|

work you have In

mind? Yes

No, Uncertain

Get expert advice
on investment
cash flow etc.

67/

You may have

located a form of

production or

service which is:
useful for training

in transferable
skills;

relevant to loca
labour market;
providing
something in
short supply;
financially
feasible.

It may very well
prove useful in

motivating young

people to learn,
and may also
offer them
valuable
experience of
work.

But

production
schedules can
prevent training
and education
taking place. If
this happens, it
will defeat the
objectives of
vocational
preparation.
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Examples of existing Initiatives do
show that it is quite feasibie for
vocational preparation to be assisted
by certain kinds of production, and
for vocational preparation Initiatives
to enhance both their abiiity to train
well, and their status within focal
labour markets by producing and
selling.

lllustrations

Nyt Arbejde, Vejle, DK

in ail groups much has been
demanded from the participants In
terms of work and craftmanship and
looking after fiving organisms fike
fish, pigs and plants. Apart from that
participants have been invoived In
the current experiments In the basic
groups consisting of measuring and
tabulating work, the drawing of graphs
etc.

The Fish Brzading Group carries
out triais in an experiment to breed
trout in the warm cooling water of a
power station.

The Drier Group works on collecting
and re-cycling swiit from hospitais,
nursing homes etc. The swill Is dried
and analysed and its suitabllity for
re-use and pig feed is assessed.

The Greenhouga Group Is fitting
out and adapting a greenhouse,
developing optimum conditions for
traditional and untraditional plants.
In this connection experiments are
conducted in heat and energy-saving
programmes.

The products, i.e. fish, pigs and
plants from the work of the three
basic groups are solid, the proceeds
being part of the project budget.
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Formation-Production,
Oloron-Salntg-Marle, Aquitaine, F

it Is quits clear that a training
production site cannot reproduce the
v|ery same conditions as a real building
site:
— as priority Is given to the quality
of work carried out, there Is no
pressure to make a profit; . .
= the trainer/trainee relationship Is
not comparabie to the foreman/worker
relationship;
- by its very nature, a production
site remains a protected pilace;
= relations with potential employers,
particularly craftsmen, are not always
easy. The craftsman often feels that
he Is the best master of the training
course. Aithough firms with more
than 10 employees are Interested In
this scheme, there Is a reticence on
the part of young people to take up
this type of empioyment.

Intaskill (Sandwell), West Midlands, UK

Throughout the whoie training
vJerlod the young people are invoived
either individualily or as a team to
develop their skills through producing
items for themseives, for the workshop
or for other people or institutions.

This method has shown that most
trainees develop senses of:

personal Erlde
team wor ‘
confidence In their abiiit
communication.

intaskili has involived itself
deliberately in the fleld of innovatory
work such as prototype or new
rroducts as this type of work offers
mmense training vaiue.



4.3.8. Experience of work with empioyers emesssess—————————

The advantages of this kind of actlvity are: - It draws employers Into a
relationship with an Initlative which
may result In jobs for participants;
- It effectively broadens the scope
of the training on offer and extends
staff resources;

- It may encourage employers to
support vocational preparation
Initlatives In other ways.

Yet there are dangers as well as a
need for consideration of a number
of safeguards before any particlpants
go on placement to local employers
as part of thelr tralning. The sorts of
questions which merit examination
?rle shown In the dlagram which

oligws.

Design




Experience of work with employers mes———— e ——

Better to orovide Existing jobs Public money Must question
work cxperience must never be should not be whether or not
within, perhaps threatened. used to subsidize  young people can
through cheap labour. learn from
production. Or working in poor
seek other conditions.
employers.
No No No No
s YOS asse—mm Y 05 e———Y € S | ————
Wil employers Can this be done  Can it be done Can employers
willingly offer without threatening without offering provide good
work experience existing jobs? cheap labour to working
opportunities? employers - conditions and
perhaps at the some training?
expense of jobs
elsewhere?
Doubtful Doubtful Doubtful Doubtful

Suggests need for
close supervision

It may be better by representative
to look for other of vocational
employers or preparation
reconsider. This should be initiative, and
Employers’ Existing jobs investigated perhaps legal
commitment is must never be thoroughly to agreement with
vital. risked. remove doubts employer.
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L .

Supervision is
vital — without it
work experience
will probably be
of limited value.

No
or
Doubtful

Calls into
question
employers’
commitment -
needs
re-examining.

No

m YeS mummeeen Y05 sansrsssssss——

WIii employers’
supervision be
adequate?

Wil the
vocatlonai
preparation
Initlatlve be able
to continue to
exerclse care and
supervision?

Doubtful

This is also vital.
Underlines the

need for a proper

agreement
between the
employers and
the vocational
preparation
initiative.

WIil empioyers
agree to discuss
each young
person’s
performance with
him or her, Yes
and with a
representative of
the vocational
reparation
nitlative?

No
or
Doubtful

Must be arranged
in advance.

If these
conditions can be
satisfied work
experience with
employers may be
a very valuable
preparation
programme.

But

Expectatiors

must be clarified

on all sides. If

there is no

possibility of a

job being offered

as a result of a
placement, this

should be made

clear. If there is a
possibility, the

young person =
should be m
prepared in = —
advance for what m

will really be an
extended q,

interview. Q
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Many Initlatives have resolved these
questions and have regular
arrangements with local employers.
These can be backed up by binding
formal agreements between the
employers and the Inltlative, or the
Initlatlve’s funders. This example
from Liguria shows how one Inlitlative
has approached the organization of
work experlence with local employees.
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Hiustration
Centro Formazione Professionale,
San Salvatore, Ligurla, |

This was the critical phase In the
pllot tralning project, both because
of the large number of people Involved
and because of the technlcal and
organizatlonal difflcultles Inherent
in the experiment.

The greatest practical difficulty
was to find firms willing to cooperate
with the centres by offering tralning
opportunlties In production settings.

The essential features of the third
course unlt were:

(a) the need for the In-service tralning
schemes to provide a genuine and
reallstic experlence, not just a
simulation or ~ even worse — a
fleeting vislt to a company;

(b) the deslrabllity that the tralnees
should grasp the broader signiflcance
of the work they were doling,
understanding the Interconnections
between the indlvidual phases of the
productlon cycle, either by working

at several jobs in turn or by becoming
thoroughly famillar with the cycle as
a whole;

(c) the educational significance of
learning on the job, In that an
opportunity is glven to build on to
the technical concepts learned In the
tralning centre and to come Into
contact with all the people who are
to be found in the world of work;

(d) conslstent Integration of work
done during the in-service scheme
and the rest of tralning, with the
instructors making regular checks
with the firm providing on-the-job
training and with the trainees devoting

the days on which they re.urn to the
centre to pooling thelr axy arlence.

Before the tralnees moved to a work
environment, there was contact
between the centre Instructors and
the tralners within the companles
that were to provide the work
experlence. Through this contact, the
Instructors could flnd out what kinds
of experlence the companles could
offer and could then choose the type
that would be most likely to achleve
the preset targets. The opportunity
was also taken to tackle all the other
practical, If minor, problems that
arose: problems of logistics and
regulations associated with the
conduct of the on-the-job work scheme.

In every case, the tralning scheme
was based on a flve-day week: four
days ~ Monday to Thursday — were
spent with the company, and the flfth
day - Friday - was spent back at
the centre going over the experlence
of the past week.

Each tralnlng scheme lasted an
average of 300 hours and was spread
out over a perlod of two consecutive
months.

Design
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The agreement which the Province
of Ligurla slgns with the employers
who collaborate with Its Initlatives
Is of great Interest because It may
serve as a useful model for anyone
who feels It Is Important to establish
a clear contractual relatlonship for
such an Important element of
vocatlonal preparation.

The agreement set out In such a
detalled and formal way was the only
document of Its kind used by
particlpants In the working group
responsible for this handbook.
Amongst other things It strongly
reflects the high degree of local trade
unlon collaboratlon In the Province’s
vocatlonal preparation.

lilustration
Agreement
between the Province of Ligurla with seat in Genoa, Vla Fleschl 15, In the person ot the
President pro-tempore of the Provinclal Councll of Ligurla, Mr Armando Magllotto,
authorlzed there to by the Provinclal Councll with dellberation No
of and with seat |In
, In the person

of thelr legal representatlve.

Whereas
(a) the Provinclal Law of 7. 8. 1979, No 27 ‘Discipline of the actlvitles of vocatlonal
tralning’ foresees, under Article 9, 1st paragraph, that the Province stlpulate
agreements with flrms of all flelds of production for the reallzatlon of practical
apprenticeshlps Included In courses of vocatlonal tralning;

(b) the tralnees must not be assigned directly productlive dutles except for the perlod
of time strictly necessary for acquiring a sufficlent professionallsm;

(d) with the apprenticeship no work relationshlip Is estab!Ished since such actlvity Is
part of the structure of tralning activitles provided for by Article 5 of the
above-mentioned provinclal law.

It is agreed and stipulated that

Art.1 The Province of Ligurla In accordance with and to the effects of Article 9,
ist paragraph, of the Provinclal Law of 7.8.1979, No 27, will send to
represented by
born In

on resldent for this purpose In
young women/men attending tralning actlvities organized by the Province for
the accomplishment of a practical apprenticeshlp ¢f an average duratlon of
hours In the perlod from

to
Art. 2 With regard to the expenditure related to the reallzatich of the practlcal
apprenticeship In terms of rent and/or amortization of the premises and durable
equipment made avallable, and costs of ordinary malntenance, the Province
recognlzes, upon presentation of the blit of costs, the lump sum of LIT 400 (Including
VAT) for each hour and each tralnee; the above amount will be pald after presentation
of regular involces.
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Art. 3 The Province of Ligurla guarantees Insurance agalnst labour accldents for
eachtralnee as well as forthe RC = RCT - RCO Insurance for the tralnees, teachers,
company owners and thelr staff appolnted to departments, laboratories, and Inside
places where the tralning actlvity takes place.

Art. 4 Should, In the course of the apprentliceshlp, the tralnee use the company's
canteen, the respective expenses wlll be relmbursed by the Vocatlonal Tralning
Centre covering the place of origin of the tralnees.

Art. 5 The non-observance, on the part of the company, of just one of the aforesald
clauses, could entall the annulment of the pressnt agreement, the Province then
belng entlitied to be Indemnlfled for contingent speclfic damages that may arise from
the behaviour which led to this non-observance.

Art.6 Any dispute arising out of, under, or I, connectlon wlith, the present agreement
?hall. wlith the common accord of the partles, be referred to the competent jurisdiction
n Genoa.

Art. 7 The giving of notice by registered letter from the Province to the company,
15days |n advance, stating that It Is not possible to start the apprenticeship, does not
jeopardize the tralning actlvitles, but Involves the revision of the present
agreement.

The President of the
Provinclal Councl|
(Armando Magliotto)

The Company

Design




Actlvities under these headings are
common In the Inltlatives connected
with this handbook, but In no case
do they form a major part of any
Initlative’s actlvities. It Is dlifflcult to
foresee any of the Inltlatives devoting
more than half a day, or at the most
one day, per week to them, although
there are some Instances of organized
actlvitles at weekends, and the
benefits of them from the polnt of
vilew of good relations within the
Inltlatives are quite clear.

It Is worth noting that some
managers and directors of Inltlatives

Practice on tralnee participation
In planning and management varles
a great deal In existing Inltlatives
throughout the European Communlty.
It Is widely accepted that particlpation
and the assumptlon of responsibllity
are highly desirable, but three maln
factors seem to be responsible for
the wide differences In attitude and
practice reveaied in the table ‘Activitles
In the seven linked vocatlonal
preparation inltlatives’:

76

mm 4.3.6. Sport, ieisure, cuiture  E——,— S

feel that Increasingly high levels of
unemployment may lead to an Increase
In importance In educatlon for lelsure
and culture and that If this Is to
become a larger part of adult life It
should also be seen &s a larger part

of vocatlonal preparatlon. This view

Is contentlous, and Is strongly opposed
by others who feel that any move

away from work-related education

and tralning programmes may simply
serve to conflrm the young unemployed
as no more than fringe participants
In the labour market.

mm 4.3.7. Participation in planning and management 1 —

- effective participation by tralnees
Is most difficuit to achleve in the
Initlatives which are most closely run
along the lines of manufacturing
Industry, partly because of attitudes,
and partly because of conslderation
of safety;

- soclal expectations differ
conslderably from one Member State
to another, as do traditions of
industrial democracy;

- the rejulrements and expectations

of funders differ considerably from
one Member State to another.
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Hllustration

The learning/training unit comprises
activities In the flelds of textlles,
woodworking, and electro-mechanics.
The young people learn to work
together to plan thelr work, put Into
practice that which they have planned,
assess the results, and declde on the
future use of thelr products. The
tralning team supports the tralnees
wlth recommendations and, In line
with the objectlves of the project,
encourages the juvenlles to go ahead
and reallze thelr own |deas.

There are also examples among
the Initlatives of highly-developed
particlpatory arrangements which
have been discontinued. In Nyt Arbejde
this appears to have been because
the system proved both dlvislve and
Inefficlent as a means of organizing
a complicated work programme.

It Is clear that most of the Initlatives
connected with the productlon of the
handbook encourage at least some
baslic degree of Involvament by
participants In declslons about soclal
and lelsure facllitles. Some
undoubtedly provide parallels to
whatever particlpatory committees
are required by law of adult employees
within thelr own systems. At Intaskl!l
(Sandweil), thls amounts, among other
things, to tralnee Involvement In
health and safety arrangements.

There Is no doubt at all that for
many inltlatives this question of
tralnee participation Is a difficult one.
On the one hand, a high degree of
particlpation in planning courses and
in managing them Is felt (often very
strongly) to be both educatlonally
and polltically deslrable. On the other
hand, the responsibllity to provide a
well-planned, carefully administered

Jugendwerkstatt K&in-Gremberg Nordrheln-Westfalen, D

Initlative Is especlally strong when
relatively young, largely unquallfled
young people are being offered
vocational preparation for a |imited
perlod of time.

it may be helpful to review the
degrees of particlpation as three
relatively simple optlons. The table
which follows Is designed to glve
some help with thls, and to Indicate
a few of the quallficatlons of each
optlon.
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Participation: Three simple options

Degree of
participation

Declslons about
working condltlons,
soclal and lelsure
facllltles.

Planning the content
of the educatlon and

tralning programmes.

Particlpating In the
overall management
of the Inlitlatlve.

78

Sultable for

Particlpants oi all
ages and all rangos of
abllity.

Particlpants who
begin with some
knowledge and
understanding of the
optlons avallable to
them.

Older particlpants
with some
quallflcations
especlally those who
may remaln in the
Initlative for a
reasonable length of
time.

78

Value

Contalns experlence
of the kinds of
participation expected
of employees In many
jobs.

Of great educational
value. Participants
can be encouraged to
think clearly about
what they want to
lea:n. They may learn
beticr as a result of
this.

Enables particlpants
to learn about and
galn experlence In all
ﬁ?pects of working

e.



Problems

May be accepted as a
simple option and,
because it is simple,
operated
automaticaily with no
organized attempt to
use it as part of the
instruction.

May take up 80 much
time that training Is
reduced. May not be
acceptabie to funders,
and/or trainers.

Mistakes or disputes
can easily undermine
tre working of the
whole initiative.

It Is iikely that the more ambitious
forms of participation wiil be
appropriate where participants are
at the upper end of the age range,
where unempioyment forces
participants to remain connected
with initiatives for lengthy periods,
and perhaps In other instances where
there Is littie emphasis on production,
or where the production itseif invoives
no dangerous processes.

The degree of trainee participation
should be kept constantiy under
review to ensure that participants
are being encouraged to take as much
responsibllity as is consistent with
the educational and training objectives
of the initiative.
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um 5.1. Sotting up management and adminlistration e

Many initiatives have no chcice
about the administrative and
management systems they adopt
because they simpiy take on those
of the institutions of which they are
part, or from which they have been
developed.

initiatives which have some choice
in the administrative and management
systems they adopt, or which have
to set up entirely new systems, may
usefuily consider a number of
probiems which arise partiy because
of the compiexity of the actlivities in
many vocational preparation initiatives.

- Manr Initlatives experience
difficuities In managing the
relatlonships between educators and
Industrial tralners on the one hand
and soclal workers or soclal educators
on the other. There can be a certaln
amount of tenslon between the two
resulting from thelr differing methods.

— Where vocatlonal preparation Is
based on any Industrlal processes,
safety conslderations make It
Imperative that there ara adequate
management and adminlistrative staff
to organize the Instructors, educators
and soclal workers, and to ensure
that they are nct distracted from
supervision by the need to take on
too many management tasks.

- Vocational preparation, especlally
with unemployed young people, or
with young people whosae job
prospects are very bad, Is very
demanding on the trainers and
educators. They are likely to need a
good deal of support from the
managers responsible for them.
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8.2. Selection, induction and training of staf! cnee—————

The success with which the right
staff = not just the trainers, but the
adminiotrators as well — are selected
and then supported will determine
the effectiveness of any Initiative.

Experlence throughout the European
Community confirms that work In
vocational preparation |3 ex~eptionally
demanding. It Is demanding, even if
it takes place as part of the operation
of a large supportive Institution.
indeed large Institutions often produce
their own stresses and can be
Inflexible In thelr operations. When
It takes place |,  amall Initiative,

8.2.1. Selection

There seems to be ganeral
agreement among established
vocational preparation Initiatives that
there Is a basic list of qualities which
must be t in any successful
trainer (see definition in Glossary of
terms) These, not In any order of
importance, are:

technicai abliity and experience |
.lltll.lwu.lpo:hlmtlon; "
ress of comemunity problema:
aWareness .
to communicate with young.'

|

speclally set up fcr the pu-pose, It
combines the stresses of working In
an Innovatory education and training
setting with those of sustaining a
small organization.

Approaches to selection and training
of staff are, to some extent, dictated
in different Member States by
employment law, by restrictions
at'ached to the funds provided for
vocational dpreptmtlora or by
established practice and union
agresments. But there are a number
0 ﬂuldollnes which can apply equally
well In all circumstances.

It Is not at all easy to Identify these
quaiities In anyone on the basis of
a written application, followed by one
or two conventional face-to-face
Interviews. A more rellable selection
process might Include:

2 oppormuny lor the applicant
- unity for the applicant to
observe the initiative and mest both
you le and other staff, if
possible;

- discussion to ses how applicant
works in a group;

- formai interview;

- appointment;

- period of probation of as much
as three months, foliowed by a detalied
review of cupacity and suitabliity.

Since the purpose of vocatlonal
preparation is to offer young people
a vital educational opportunity, the
staff of initiatives must be the best
that can be attracted.
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15.2.2. Induction ssssseresssssss—e——— RS

Some form of organized Induction
to vocatlonal preparation Initlatives
Is essentlal unless staff have worked
In them before. Because vocatlonal
preparation as It Is now belng
developed Is a relatlvely new measure,
very few staff will have had direct
experlence. Most wlll be experlenced
In thelr particular sklll or
speclallzation. They may be
experlenced educators, tralners, or
soclal workers, but they are unllkely
to have been glven the opportunity
to work togr .her to make thelr skllls
useful to unemployed young people.

For some of them the
unconventional setting of many
Initlatives and thelr Informal
management structures wlli be
unfamiliar. For others, the |deals and
approaches of other staff members
from dlifferent backgrounds and
different disclplines wlll be surprising

and difficult to accept. Many wlll be
qulte unused to working In teams
and wlll be apprehensive of the
responsiblilties involved. The
Implications of mixing educatlonal,
training and soclal objectlves are
more complicated than most people
Imagine before they try to do It. The
obvious problems can at least be
outlined.

The formal and Informal programmes
run by existing special vocatlonal
preparation inltlatlves suggest that
useful elements In Inductlon
programmes are:

- opportunities for team discussions;
- opportunities to see simllar
Initiatives In operation;

- m)onunltlos to meet young people
outside an educational or tralning
setting.

15.2.3. Tralning e———————

Trainlng is crucial if vocatlonal
preparation is to be efflclent in the
short term and If It Is to be developed
in line with its potentlal in the longer
term. For this to happen all staff need
to be highly competent at their basic
skllls, and have enough understanding
of the signlificance and Indlvidual
nature of thelr work to be able to
become planners for its future.

There are as many different tralning
programmes for staff as there are
national and local initiatives. (Although
there is as yet no sign of any
widespread pre-recruitment training
for vocationai preparation staff.) In
the main they naturally reflect the
customs and practices of the
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educational and training systems of
the EC Member States from which
they have emerged. Often they also
differ within individual Member States.
There is nothing to be galned from
trying to transplant any one system
or approach from one Member State
to another, but there are a great many
common vaiues which should be used
everywhere. There are also a number
of useful techniques which are quite
capable of being applied within any
of the different natlonal approaches
to staff training.

It is generally accepted that staff
training (particularly for trainers)
should concentrate on five main areas:




Approaches to staff training
L

Type of training

Comments

L

Trainer's own
skill or subject

Instructional skills

-

Communication skills

Counselling skiils

Evaluative skills

Qualificatlon requirements for trainers vary widely
throughout the European Community, ranging from
Britain where formal quallfications are not a
prerequisite for adult employees in vocational
preparation schemes under the Youth Opportunities
Programme to the Federal Republic of Germany where
all trainers must have proper certificate. Irrespective

of qualifications, there must always be some recurrent
opportunity for staff members to refresh or add to their
basic skills.

Many initiatives clearly need a great deal more technical
advice on this aspect of training. The process of
teaching the ability to transfer skills from one job or
occupation to another is very complex. Trainers without
previous experience are llkely to need a great deal of
help before they are effective.

Many young people’s greatest difflculties lie in their
inability to communicate effectively on thelr own behalf.
This results in poor performance at job interviews and
often in unsatisfactory relationships at home as well

as at work. in the flrst place, trainers must ensure that
they are effective communicators themselves.

In some Initiatives social workers are employed
alongside qualified instructors and teaching staff. In
others, instuctors are expected to embody the approach
of social workers with the skills of craftsmen.
Whichever is the case all trainers need some grounding
in the principles of social work. Sufficient jeint contact
must be arranged for staff to be able to share the
approaches of the different disciplines and to influence
each other.

Staff may need to receive special training to enable
them to make accurate assessments of thelr own
performance as tralners as well as of the progress of

- the young people with whom they are working.
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The way In which these essentlal
elements of tralning are dellvered
wlll differ widely, not just because
of natlonal differences but also
because different techniques wlll be
needed depending on the size,
organizational base, exIsting staff
capaclty and the stage of development
reached. The following Is an example
of how a tralning programme was
organized In Llgurla, to cater for a
large number of staff recrulted from
the traditional education system to
start work Involving completely new
approaches to education and tralning.

illustration
Centro Formazlone Professlonale,
San Salvatore, Ligurla, |

Most of the staff Involved In the
fro]ect were drawn from the body of
nstructors teaching In conventlonal
courses; they were motlvated and
recelved approprlate baslic and
refresher tralning. This was planned
to alternate with the tralnees' courses,
so that It could meet the changing
needs of the teaching staff as they
encountered a dlverslity of teaching
problems. The teachers’ tralning was
divided Into four phases.

First phase

The first phase of the course took
Place before the pllot project started.
t conslisted of an advanced course
In tralning methods, conducted at
the International Labour Offlce's
International Centre for Advancecd
Technlcal and Vocatlonal Tralning In
Turln. It was designed to make the
Instructors aware of the value of
group work and famlllarize them with
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all tha teaching alds that might be
made avallable by the local centres.

During the course, the future
Instructors attended lectures, took
part In discusslons, made study visits
and learned about the audlo-visual
alds In the ILO centre. Of speclal
value was the way In which the
particlpants pooled thelr Ideas and
thelr theoretical and practical
knowledge. In the final stage, they
dlrew up group and Indlvidual lesson
plans.

In essence, there were six course
objectives:

~ plan the sequence In which
subjects linked with speclific
technologles should be taught, so
that practical tralning needs might
best be satlsfled;

~ select and use up-to-date teaching
methods best sulted to each Indlvidual
case;

~ produce teaching materlal that
would make the tralning more
effectlive;

~ (In the case of practicai work
Instructors) arrange and manage
workshop and laboratory work to
meet the learning needs anad abllities
of Indlvidual tralnees;

-~ based on the resiIts achleved,
evaluate tralnees and the ccurse Itself;
~ relate tech.hological developments
In the anglneering Industry to future
tralning needs.

Second phase

The feature of the second phase of
refresher trulning was the Instructors’
acqulsition of a baslc store of
Informatlon on and shared experlence
In the links between vocatlonal
tralning, Industry/industrlal tralning
and employment In gereral.



An important part of this phase
was the instructors’ series of visits
to companies and their encounter
with the outside worid; they spent
two days in production workshops.

Third phase

The duration of the third phase varied
in individuai centres. it was a time

of preparation for the work oxperience
schemes arranged with potentiai
empioyers, the instructors in individuai
centres making contact with the firms
in question.

During the meetings between the
instructors and officiais in the firms
or, more specifically, the trainers
designated by the empioyers, at which
teaching and organizational matters
were discussed, the technical content
of the trainees’ curricuia was defined
as weli as the ways of tackiing the
curricuia and monitoring progress.

Fourth phase

The final phase of the refresher course,
iasting a total of five days, took place
during the finai part of the trainees’
course, when aimost ail the centres
had come to the end of their trainees’
work experience periods.

The working method adopted was
to compare the resuits achieved in
indivudual courses and to break them
down according to type of skiiis.
Reaiistic and comparable end
objectives appiicabie to ali centres
were then defined. Consideration was
aiso given to the progress tests taken.

in generai, most initiatives seem to
make use of some combination of
four distinctive approaches:
’1) A training model ~ where experts
rom outside an Initiative devise a
programme of training and probably
help to impiement it as weli. it Is
uniikely to be appropriate as the soie
means of delivering staff training.
(2) An Indlvidual model — where
individual staff members are
encouraged to participate in exiating
externai training courses designed
to satisfy individuai and speciaiist
needs. Most usefui for skiii updating.
(3) An experlentlal model where
programmes are designed to fit in
with circumstances experienced
within each initiative. Essentiai to
take account of the unfamiiiar and
innovatory nature of much that

happens within vocationai preparation.

(4) A network model — where training
is conducted through support groups
of staff. Very important in new and
possibly insecure forms of activity.
Networks wiii be mostly provided
from within iarge Initiatives, but in
smali initiatives it will be necessary
to form networks of peopie engaged
in similar work eisewhere.

Some forms of staff networks for
train'ng and generai support are iikely
to be very important wherever they
can be set up. So are any networks
which enabie staff in different
initiatives In an area or a region to
meet together from time to time.
Obviously there must be a strict limit
to the amount of time and resources
which can be set aside for this kind
of training exercise, but within reason
such exercises can be very usefui.

Whatever forms of training are devised

for vocational preparation staff, their
effectiveness Is iikely to be decreased
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= considerably If those who should

beneflt from them feel insecure In
thelr jobs, and if they cannot see any
career structure ahead of them.
Whlle so much vocational preparation
contlnues to be established as a
short-term measure, often quite remote
from both the education and the
Industrial training systems, staff wll
Inevitably feel insecure In thelr jobs
and uncertaln about the llkely value
to them of developing thelr skllls and
abllitles.
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5.3. Selecting participants sess———

In some Member States, the
managers and sponsors of vocational
preparation Inltiatives themselves
play no part In recrulting potentlal
participants, who are sent to them
by some third party, usually a
government labour agency.

Even where this is so there may
often be more young people needing
or actively seeking places within
vocatlonal preparation initlatlves than
there are vacancles. In these
circumstances. Initiatlves may have
to declde whether to take young
people on a flrst come flrst served
basls, or whether to narrow down the
definition of their target group.

Even if an Initiative plays no direct
part In a selection process, young
people are belng channelled into
vocatlonal preparation by someone
and it Is Important that referral agents
understand fully the objectives o
vocational preparation initiatives.

Young people themselves may be
able to choose whether or not they
wish to accept an offer of vocational
preparation but, bearing In mind the
limited number of Initiatives, are
unlikely to have much choice as to
where they undertake it. In some
cases, any element of choice may
be further diminished because a
¥oung person may lose money by

ailing to participate.

If it is found that there Is a
mismatch between the young people
comln? into an inltiatlve and the
potential target group described In
Its original objectives, It is important
to analyse why this is happening
before taking any action.
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Difficulties In selecting participants

Posslbie problems

Suggestad approaches to them

High level of youth
unempioyment has
resulted in chan‘yes in
the characteristi >s of
young people without
work.

Initlative may be
offering rnew or unusual
actlvitles.

initlatlve may be based
on actlvities which are
or have become
unpopular.

Potential particlpants
are not choosing to
take up offers of
places.

Vocatlona! preparation is useful o anyone, especlally
when unemployment Is high but speclal Initlatlves have
been set up for the beneflt of young people who would
otherwise get no further educatlon or training offer.
Prlority must stlll be glven to this group.

Young people and/or referral agencles may not be used
to such opportunities, so It may take time to be
accepted. If this takes too long, re-examine objectlves
to see whether reallstic. Publiclty may need approving.

Declsion must be made as to whether the needs of the
local labour market and consequent local employment
opportunities should take precedence over asplrations,
however unrealistic, of young people.

Examine selection procedhresllnltlal interviews. These
may be daunting for those with little self-confldence.
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6.1. Why ovaluate? e —

There are two reasons for evaiuating
vocational preparation initiatives.

The first is that funders, poiiticali
sponsors and legitimately-interested
observers concerned with training
and industry and with sducation need
to be abie to see how important and
innovative work Is being carried out.
The fact that vocationai preparation
aimost always invoives the expenditure
of public money reinforces the
obligation to be accountable.

The second reason Is that
practitioners themseives, and the
young peopie who are Iin effect their
ciients, must be able to review what
they are doing and to reach
conclusions about its efficiency and
its effectiveness.

Some kind of evaiuation of existing
methods and achievements must be
available as part of tha basis for
improvements and deveiopments.

The justifications for organized
evaluation are simple and clear
enough, but transiating them into
action frequently causes enormous
difficulties which quite often result
in nothing effective being done until
some outsider demands an evaiuation,
very likely as a pre-condition to future
funding.

The principie cause of difficuities
is the fear on the part of those running
local initiatives that others, whose
objectives may have national rather
than local relevance, may conduct
evaiuzations which are damaging
because they are irrelevant or
misleading, and may then use them
against the interests of both the
Young people concerned, and of the
nitiative itself. Whether this fear is
frequently justified or not does not
matter. The important thing is that

it exists and Is aiways Iikely to exist
wherever Initiatives derive from a
number of different sets of objectives
refiacting the interests of highly
diverse, and often geographically
remote, groups of psopie.

But despite the danger that the
resuits of evaiuation may be misused,
or that evaiuation itseif may be badiy
carried out, it Is vital that every
vocational preparation initiative
attempts, wherever possibie, to carry
out a thorough seif-evaiuation to
reduce the need for externai inspection
(though not necessarily the desirability
of seeking expert assistance to
examine some aspects of the activity).

This section proposes a means of
providing self-evaluation which can
be used as a basis for responding to
outside questions about methods,
success and failure, and which can
also be invaiuabie as a starting point
for discussions about changes or
developments In the initiative.

The approach breaks evaiuation
down into three components:
~ description
~ assessment
~ judgement of vaiue.

Evaluation
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mm 6.2. Description

A helpful evaluation mpst begin
with a full description of{the Initiative.
The simplest way to achjeve this is
to decide to confine the/descript'- ~
entirely to fact, and to adopt a c,.ar
format of headings against which
information can be updated at regular
intervals.

There are plenty of options for the
way in which the headings are devised
and for the order in which they are
presented. A single format was
adopted by neariy all the initiatives
associated with the production of
this handbook. The material used as
examples throughout the handbook
is mostly extracted from these
descriptions, which were arranged
under the following headings:

1. Objectives.

2. Status. (Whether or not it is an
independent initiative; whether or not
it Is part of a national programme for
vocational preparation.)

3. Funding.

4. Clients. (Ages, status, sex,
qualifications of the young people.
Note particular strengths they have
and any special problems they face.)
5. Location and premises of the
initiative.

6. Statfing.

7. Training, education and work
programmes. (Including links with
other institutions and Initiatives.)

8. Guidance and counseliing.

9. Assessment. (How Is individual
achievement recognized?)

10. Additional information.
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6.3. Assessment mmEEEE——————

An essential part of the day-to-day
operation of any initiative is the
assessment and monitoring of the
work. The extent tc v.hich assessment
is required of Initiatives differs from
one Member Statc to another but,
from the point of view of any individual
initiative, an effective and full
monitoring system Is vital as a basis
for self-evaluation and as a means
of ensuring that correct facts are
available for use In any evaluation
conducted either by independent
observers or by funders.

Financial monitoring is always
required and can be extremely complex
if an initiative is providing training
through production, and if finance is
provided from more than one source.
Budgetary performance needs to be
monitored on at least a two-monthly,
and preferably a monthly basis. The
shorter period may be essential
wherever there is a significant amount
of production and particularly if sales
are involved.

Assassment of the day-to-day
performance of an initiative’s staff
is also very important and needs to
be done on a far more frequent basis.
Much of this is likely to be achieved
through a regular system of meetings
but some written reporting system
is tikely to be necessary and staff
meetings themselves benefit from
having their important points recorded.
It should be possible to compare
actions with agreed plans.

Following the progress of
participants is by far the most
significant task of any assessment
system, since its results will make it
possible to evaluate progress in
achieving the prime objective of
vocational preparation initiatives.



Important aspects of monitoring the
progress of participants are llkely to
be:

— Instructors’ regular reports on
thelr work;

~ Particlpants’ own views of thelr
progress, perhaps through dlarles,
perhaps through grour discussion,
perhaps through regular Interviews
with Instructors or soclal workers;
— Observations of outsiders who
have contact with them (for Instance,
employers with whom they may be
acquiring work experlence).

An extremely useful review of the
essentiai elements of a monitoring
irogramme has been produced in

ACIDTIIREE |liustration

| ArCo Community Workshops
i Pwbiin, IRL

! NMoni*.ring and evaluation of
pre-vazational preparation programmes

Mos: important to establish first:
(1) Neads of client
(2) Truiring content to meet those
needs
(8) Criteria for assessment and
avaluation.

(1) Neads of cllent

Needs of young people who participate
in pre-vocational training programmes
will vary but the most basic ones
identified are:

(&) Literacy;

(t) Numeracy;

(c) Seif-confidence;

{d) Personality/emotional problems;

(3) Lack of basic skills (technical);

(H Lack of baslc skills (soclal and life).

(2) Tralning content to meet those
needs

(a) Literacy programmes to deal witis
tralnees on a one-to-one basis using
material which Is cuiturally relevant,
Avoid ‘school-ilke’ atmosphere where
possible. Variety of material to
generate interest and motivation.

(b) Basic measurement etc. through
medium of technical skill, basic taries
and fractlons etc.

(c) Role playing, simulations, personal
development programmes, counselling
etc.

(d) Group work, counselling, referrai
where necessary, psychological
assessment.

(e) and (f) Pre-training programmes

in a varlety of skills as per guidelines.
Social and life skills programmes
using a varlety of techniques: role
playing, group work, drama etc.

(3) Criterla for assessment and
evaluation

(a) Literacy

Measured by Standard Reading Test.
This gives measure of individual's
reading age on entering the workshop.
It is administered again after six
months to test progress, and also
when possible on termination.

(b) Numeracy
By Standard Maths Test.

(c) Self-confidence
There are numerous measures of
confidence or self-esteem available.
Many of these require good leveis of
literacy. Standard tests may be
adapted to sult needs. Other measures
based on rating scales include the
followlng criterla:

— ablilty to communicate with others,
~— Interpersonal behaviour,

mI
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~ job-seeking efforts,

-~ confidence in carrying out specific
tasks (skiil-related),

- Initiative or ability to do things

on their own etc.

(d) Personallty/emotional problems
Again, there are many psychological
tests available to measure these ~

e. g. ‘'Eysenck’s Personality Inventory’.
If trainees have persistent problems
they can be referred to psychologists
for assessment. Regular meetings
with trainees help identify specific
problems as they arise. Criterla here
might include; '

~ problem behaviour in the workshop
and under what conditions It occurs,
~ communication difficulties,

~ interpersonal problems,

~ attitudes to work, family, school,
poiicy etc.

Ongoing observation by trainers and
group discussions are other methods
of relevance here.

(e) Skiils: technlcal

Assessment of individual and project

work in a variety of skills by the

trainers on an ongoing basis to

determine trainees’ weaknesses and

strengths and skiil preferences.

Difficuities In cornection with:

() the handiing of toois and
equipment,

(i) measurement,

() reading and understanding written
instructions,

can be identified by trainers on the
shopfloor at relatively early stages.
Programmes to help overcome these
difficulties can be initiated and
progress monitored. Formal testing
may not be appropriate in all cases
for assessing attainment, but rather,
individual continuous assessments.
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(f) Soclal and life skllls

Again, as with the technical skills,
ongoing monitoring tarough the
observation of trainee performance

on soclal and life skill exercises.
Cr'teria here would include:

~ interpersonal behaviour and
communication,

~ ability to communicate and be
understood,

~ ability to handle conflict situations,
use of source material (e. g. telephone
directory),

~ Job seeking behaviour, etc.

Ali the above would contribute
towards building up individuai profiles
on trainees and their development
during the pre-vocational training
period. At regular intervals, trainees’
progress would be reviewed and
further needs identified. Some trainees
would, no doubt, progress at different
rates than others. Consequentiy,
facilities would be necessary to ensure
that those progressing at siower rates
would receive special attention and
could remain in training for longer
periods to build up confidence and
skilis. Others may be ready to leave
earlier and their further
training/employment needs could be
evaluated and action taken by both
themselves and trainers to pursue
either training opportunities or
employment opportunities.

Certification Is an Issue which
always arises as a possible part of
any assessment system. There is a
great deal of argument about its
suitablility and value to special
vocational preparation initiatives and
practice varies conslderably between
Member States and also within
individual EC countries.



The princlpal arguments on the
Issue are outlined below:

~ It Is argued that vocatlonal
preparation Inltlatives need to be able
to offer young people status. To do
this, a paper quallfication must be
provided to show what sklll level they
have reached. Emnloyers need this
Information.

~ |t Is argued that low-level
certificates are useless and may
actually make It more dlfficult for
young people to get jobs. They willl
simply conflrm the marglnality of the
young people who need speclal
vocatlonal preparation.

~ It Is argued that, while certlficates
showlIng achlevement are Irrelevant,
certlficates showlng attendance and
descriting experlence are of great
vah:e in Increasing young people’s
self-esteem and In proving to
employers that they are reliable.

-~ It is argued that even this kind of
certlficate can be damaging because
It also labels a young person as
someone for whom speclal provislon
must be made.

~ It Is argued that certlficates may
be irrelevant If Inltlatives are closely
enough Integrated Into local labour
markets. Then young people will be
accepted elther because they are
personally known, or because the
Initlative is well respected.

Whatever the arguments about the
value or otherwlse of issulng
certlficates to young people in
vocatlonal preparation Inltlatlves,
practice Is certain to conitinue to vary
qulte consliderably. Wherever the
tralning In an inltlatlve forms part of
some accredlted qualifi-‘aticH, a
certlficate Is obvlously . 3s(...'al at
the end of the course. W=are 1ls is

»

e

not the case, there Is a good deal of
support for the practice of Issulng
young people with a simple certlflcate
stating time spent In the Inltiative
and lIsting carefully all tralning and
other actlvity undertaken during the
time. This can often be very helpful

In demonstrating to employers that
Individual young people have a record
of attendance for work and have
speclfled practical experlence.

6.4. Judgement of value eeeEe————————

An evaluation should make use of
the objectives set out when an
Initlative Is planned. It should examIne
the degree to which they have been
achleved In the light of a cautious
Interpretation of the progress made
by Indlvidual particlpants, In the light
of concluslons reached about the
efflclency of the Instruction and the
administratlon and management of
the Initlative, and In the light of the
relatlonships sustalned between the
Inltlative and other Institutions, Interest =
groups and relevant Indlviduals.

The following Is an lllustration of
the way In which Formatlon-
Productlon, Oloron-Ste-Marie, F, sees
this process. It reflects their own,
perhaps Indlvidual, approach to
evaluation, but It sets out the range
of complexitles which any evaluator
must at least consider.
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Formation-Production, Oloron-Sainte-Marie, Aquitaine, F a———

Local council Who evaluates Teacher evaluation
policy - people concerned ~ evaluation objectives
- training - the local council - organization
- employment ~ the authorities - teaching team
concerned
<-> <->
t <

the teaching plan

the neads/wishes of the  who is being evaluated { trainee evaluation
trainees during the training period | = acquired knowledge
| changes
e behaviour

financial
backing




-

ultimate
objectives

to obtain a professional
qualification

_’.

¥

to find work
to start work

- <

f

sociological
adjustment

—) &

}

personal
developments

Final evaluation

99

Evaluation



Just as it was possible to suggest
a format for describing vocational
preparation initiatives, it is also
possible to suggest the headings
under which the conclusions reached
during evaluation might be presented
(they are not presented in any order
of importance):

39
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~ Economic: the role the initiative
plays within its local labour market;

~ Educational: levels of educational
achievement, and the appropriateness
of educational methods;

~ Skili tralning; the level and the
context of training and practical work -
experlence;

~ Soclal: the extent to which the
vocational preparation initiative is
also a social initiative, and the role
it plays in relation to young peopie's
broader needs;

~ Structural: the relationship of the
initiative to other relevant educational
or training provisions;

~ Organizational: standards of
administration, and design of
administrative and participatory
structures insofar as they bear a
direct relationship to the delivery of
good training;

~ Planning - assessment ~
evaluation: conciusions about the
effectiveness of planning, assessment
and monitoring processes and aiso

a review of the evaluation itself.

Self-evaluation in a vocational
preparation initiative will usuaily be
conducted through whatever
management ctructure has toan set
up. If this structure does not ailow
for the active participation of staff
at all levels it is likely to result in a
great deal of unnecessary suspicion
and_insecurity on the part of those
who feel excluded or unrepresented.
Selv-evaluation must be an exercise
in participation, albeit a controiled
and efficient one.
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7.1. Planning for change s —————

Any planning process should be
completed with some ideas about
the ways in which the planied activity
may change at some time in the
future. This is especially relevant for
vocational preparation initiatives
which are established to respond to
young people’s needs in the contaxt
of their local communities. There are
numerous reasons why such initiatives
may need to respond to changes in
social or economic conditions, or to
new demands from participants, from
politicians, or from the staff
themselves. It is never likely to be
possible to predict such changes
exactly, but it is essential to try to
remain aware of the kinds of
developments which are most likely
to be considered.

At the time of publication, the
initiatives associated with this
handbook were predicting a variety
of possibilities for their own {utures,
all of them working from the
assumption that young people will
continue to face equal, if not
increasing, difficulties in entering
the labour market and, therefore, that
expansion is likely.

Among the developments predicted
by individual initiatives were:
- diversification of training and
education to provide a greater range
of possibly transferable skills;
- extenslon of cultural, sporting
and social activities;
- attempts to set up smalii production
units, possibly cooperatives, to
capitalize on manufacturing experience
lgablned during training and to provide
obs;
- improvement of the range of
training available for femaies;

- Increased emphasis on providing
continuing contact and support for
ex-participants.

hese predicted developments have
been accepted as possibilities by
managers or sponsors of initiatives
because they represent responses
to developments or changes either
inside or outside their initiatives and
because they are consistent with
their objectives.

It is extremely important in a
fast-developing field to keep noting
and reviewing objectives so that they
can be used as a bench-mark of
acceptability of new ideas. If this is
not done, the chances of initiatives
being deflected from their real
purposes (and perhaps from serving
the interests of their original
participants) in order to respond to
either crises or apparent opportunities
are quite high.

There are, of course many ways in
which an initiative may need to be
altered, but most of them are
contained within four principal kinds
or change:

- an increase or decrease in the
size of an initiative;

- an attempt to improve the quality
of what is being offered to young
people;

- alteration in the contents of what
is oeing provided;

- a widening or narcowing of the
range of young people coming within
the scope of the initiative.

These changes are likely to be
prompted either by some change in
the external circumstances affecting
the initiative, or by the initiative’s
own evolution making change
necessary.

Future developments
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mmm 7.2. Changed circumnstances e

The most significant likely change to anyone attempting to do something
in the circumstances dictating the about it). All the more reason to be
development of vocational preparation careful to examine the real
IS a change in the numbers of implications of increased or reduced
unemployed young people. It is likely unemployment and the considerations
to have a powerful effect not just on which must be set against any
the intentions of those responsible decision to increase or decrease the
for funding and administering amount of vocational preparation
initiatives. but also on the expectations  available.
of the public (especially when A change in the nurabers of
unemplovment has increased and a unemployed young peoble is. of
great deal of publicity is being given course. only one example of a change

Possible significance of changes in numbers of unemployed young people

an increase s 1. May require expansion of existing
initiatives

2. May require more initiatives

A change in the numbers of young May not have affected the young
unemployed people geo'ple ef:j)r whom the i'r:mative hasdbeen
esigned, or may not have affected the
0" ememmmmmnlly |ocality it serves.

a decrease smmmmmmmellp-1. May necessitate fewer initiatives

2. May require smalier initiatives

106 IU‘i




which can radicatly affect the way

in which the future of an initiative is
planned. Other important changes
may inctude:

— changes or developments in policy
towards vocational preparation from
the European Community. a national
government or a regional or local
government:

— changes in laws or regulations
either affecting secondary education
for young people aged 15 or more.

or concerned with the availability or
content of vocational training;

- alterations in the attitudes of
young people towards vocational
preparation, resulting perhaps in
either increased or decreased
willingness to participate in it;

- changes affecting the availability
of suitable staff for initiatives;

— increased or decreased number
of other local vocational preparation
initiatives.

Affecting decisions about expansion
should be consideration of:

In which case other considera*ions
must dictate whether or not change is
necessary.

Aftecting decisions about contraction
should be:

=P 1. The best way to maintain and

increase quality.

2. The most economlic way to provide a
wlide range of actlvitles.

3. The nature and locatlon of the new
young unemployed.

=) 1. The need to continue to help those

for whom there Is still no viable
alternatlve.

2. The need to continue to offer good
vocatlonal preparation to those who
have not yet benefited from It.

f—.‘.
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wm 7.3. Evo‘ut'on s

The other, and perhaps more
common root cause of the need for
changes in an initiative is the natural
evolution of abilities, attitudes and
ideas which takes piace over time.
Enterprises of most sorts tend to
evoive considerabiy before sufficlent
internal pressure Is bulit up to dictate
changes. if change Is delayed too
iong or resisted under these
clrcumstances, an initiative may
coilapse because its practice, its
methods, or infrastructure may be
seen to faii to refiect the expectations
of everyone invoived In it.

Evoiution may aiso resuit in
imbalances within an initiative, or in
confiicts between its staff, which
cannot easliy be resoived. it may not
lead to improvement or expansion at
ail. It it goes unrecognized and

unchecked, it may destroy an initiative.

in most cases, aithough the major
stimulus for deveioping an initiative
wiil either be changes in the
circumstances affecting it or evolution
of its own capacity, both wiii need
to be taken into account.

in most Member States, vocational
preparation is sufficiently new as a
concept for it to be inevitabie that
poiicies, techniques and attitudes
relating to special initiatives are iiable
to change or be modified quite
frequently. At the same time, so many
Initiatives have themseives only been
operating for at most four to five
years, that they are evoiving at a swift
and sometimes apparently
unpredictabie rate.

Evolution and change

May be asscciated
with:

Evolution of the
initiative over time

But may aiso be
accompanied by:
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1 1

Increased competence To increase size
of staff 2.
2. To improve quality
Improved techniques further
of education or which should suggest 3. .
"tralnlng o continued s To Increase the range
3. development of the of actlvitles by-further
Better support from initiative in which it investment:
local politiclans, may be possible: 4
soclal, educatlonal or To develop the scope
training Instltutions by admltting a more
4 - widely based cllent
More flnancle! .acking group -
5.
Increased abllity to
recrult chosen cllent . v
group ,
* m
1. 1. [ -
Experlenced staff Continue to develop ﬂ)
I2eavlng for new jobs along existing.lines
Major changes In Be closed or-merged
accepted standards of which may well mean with some other - = Q_
'}good practice that the initiative -} Institution. =
3. should be reviewed to 3. il O
Isolation from some determine if it should: Be redesigned . . - . e~
vital local Interest B ((})
groups >
N D
No capltal to Invest In
replacement g e
equipment and
machinery ﬂ)
5. Y
Major changes In -
target group of young
B°°B|° 'ls
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Decisions about change are likely
to have to be based on a sophisticated
and complex appreciation of need,
market forces, official policy and
professional capacity. This section
can be no more than an outline of
some of the possibilities whic! must
be considered. Because these
possibilities are complex and, because
those involved from day to day are
inevitably under almost constant
pressure, they are certain to need
some assistance in recognizing the
implications of their current practice,
as well as in planning for the future.
Experience argues the value of two
different kinds of resource:

- automatic and compulsory time
away from the initiative to evaluate
and pian together as a group - this
may be caliled training or it may be
cailed pianning: it does not matter
as long as it happens:

= the avaiiabliity on a regular basis
of someone or some group able to
take on an informed but detached
view of the initiative. This may be a
consuitant of some sort (in some
cases psychologists have been used
effectively), or it may be in the form
of a management or advisory
committee.

The role of the outsider is aiways
important. Vocational preparation is
concerned with transition from school
to adult and working iife. Its
practitloners cannot afford to rigsk
becoming narrow or iosing their own
contacts with the world of work.

An unplanned initiative will never
fulfil Its obligation to the young people
for whom it exists. On the other hand,
an inltiative which Is too tightiy
pianned and lacks the fiexIbility to

110

respond to change or which Is run
without the confidence to admit ¢resh
ideas and objective criticism will
inevitably fail in the basic objective
of good vocational preparation, that
is, to provide for young people training,
education, experience of work and
social support, which will increase
their career choices and improve their
ability to select and pursue one of
them.
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mum Roading st mese—————

The iist which foliows, has been
compiied on the basis of various
suggestions for further reading and
source material made by members
of the group and of CEDEFOP's
documentary resources. The iists are
not comprehensive and, as regards
the more subjective as opposed to
factual material, group members may
not necessarily agree with the theories,
analysis and advice offered. The
intention has been to provide a varied
iist from which readers may choose
those areas which Interest them most.

Most of the entries, inciuding the
vast majority of materiai pubiished
at nationai levei, has for easy reference
been categorized under subject
headings which relate directiy to the
various sections of this handbook.
Foiiowing these sections, there is a
iist of pubiications of a more generai
nature reiating to vocational training.
Many of these are published by
CEDEFOP. inevitably some titles
apply to more than one category but,
for reasons of space, they have been
entered once only.

Many of the books are not pubiished
by iarge commercial publishers whose
titles are readliy available in
bookshops. Consequentiy, the names,
addresses and, where known,
teiephone numbers of pubiishers
have been listed to heip readers to
iocate suggested material and obtain
up-to-date information on new
publications.

To the best of our knowiedge, the
iists were accurate at the time of
going to press. However, the author
and publiishers cannot accept
responsibility for the continuing
availability and current prices of tities
included.
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Accompanying reading list for Saction 3 ~ Objectives

* = Materlal produced by these publishers can be purchased or ordered from most booksellers, thus
avolding additional costs for postage and packing (P&P)

Author/s Title Publisher & address Lan-  [Date |Price

bt

A. Youth unemployment - Publications from Denmark

Youth unemployment 1878 Undervisningsministerlet, Danish (1979  |Free
Arbejdsministerlet, English
Indenrigaministeriet, Vester
Voldgade 117,
1652 Kabanhavn V.
Indsatsen mod Undervisningeministerlet (as above) [Danish (1880  [Fres
ungdomsarbejdslasheden 1679
Moasures to combat youth Undervisningsministeriet (as above) [Danish [1878  [Free
unemployment taken according fot English
the employment plan

Youth unemployment - Publications from France

Collectif Lea ounes et le premler emplol | Assoclation des Ages, French | 1077
|7’3 aimnue Paul Dousser, 75016
arls,

Youth unemployment - Publications from the Federal Republic of Germany

Jugendsozialarbelt for die achtziger | Arbeltsgemelnschaft Heimathile | German | 1979
Jahre Nordrheln-Westialen, Zeughausstr.
13, 5000 Kdin 1
Gero Lenhardt Der hilflose Sozialstaat - Suhrkamp Verlag FrankfurtMain | Germen | 1979
Jugendarbeitsiosigkelt und Polltlk | . 1 1 1
= A A
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Youth unemployment - Publications irom Ireland

8. Murphy & 7. Morrissey Aswd&ol Youth Employmentin [ AnCO and thy Depariment of English [July 1978| Free
North Central Dublin Labour, Avallable from AnCO, The
Industrial Training Authority, PO
Box 456, Bapgot Court, Upper
Baggot Streat, Dublin 4,
Youth unemployment - Publications from the United Kingdom
Adrlan Sinfleld What Unemployment Means Martin Robertson & Co, Ltd.,* 108 |English [188%  |UKL 275
Cowley Road, Oxford OX4 1JF,
Tel, Oxford 0865-48109
Institute of Carears Officers Young People and Unemployment | Inatitute of Careers Officers, 2nd  |English (1980  [UKL 2
Floor, Old Board Chambers, 37a
High Street, Stourbridge, West
Midiands. Tel. Stourbrldge 76484
Into Work Jobless - a study of unemployed | Into Work, English 11880  |UKL1
young people In North Tyneside |57 Chalton Street, London NW1, inc, P&P
Tel, 01-388 4753
Peter Makeham Youth Unemployment - an Departiment of Employment, English {March |Free
examination of evidence on youth | Economic & Soclal Divislon, 1880
unemployment using natlonal 28 King Street, London SW1Y 6RB.
statistics ~ Research Paper No 10 | Tel. 01-214 6000
David J. Smith Unemployment and Raclal Pollcy Studles tnstitute, English |Feb. 1981| UKL §
Minoritles 1 Castle Lane, London SW1,
Tel. 01828 7055

B. Tralning practice: Background reading/guidelines -~ Publications from Denmark

Rapport om forsag med Limited number avallable from:  [Danish (1878  [Free
komblnerede undervisnings-og  (Undervisningsministeriet, Vester
produktions-programmer Volgade 117, 1652 Kebenhavn V,
Pallo Banke o Birthe Hedegaard | Beskeeftigelsesprojeiter for unge | Teknologisk Inatitut, Danish (1980  |Free
arbejdslose Gragarsensvej, 2630 Tastrup.
K. 0. Wagner Ungdomsarbe]dsiosheds- Kabenhavns Universitet, institut for | Danlsh | 1980
- bekasmpelse Peadagoglk, St, Kannlkestrasde 18,

1169 Kbenhavn
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Tralning practice: Background reading/guldelines - Publications from the Federal Republic of

Germany
Peter-Werner Kloas Berufsstartprobleme und Bundeasinstitut for Berufsbildung, |German | 1979 Free
MaBnahmen 2ur Berufsvorbereltung | Fehrbelliner Platz 3, 1000 Berlin 31.
und -autbildung von Sonderschulen
und Hauptschulabgéingern
G. P. Bunk, A. Hosel, R. Relser, G. | Berufseingllederung und Bundesinstitut for Berufsbildung German | 1980 Free
Slehimann, D. Zielke Bcrufnusblldun? Jugendlicher (As above)
ohne Hauptschulabschlu8 (DHKT
Modell)
M. Baethge et al Ausbildun Js- und Sozlologlschos Forachungsinstitut |German | 1978
Borumtwargblomo Jugendlicher | (SOFI) Gottingen
unter der Ingungen verscharfter
Sltuatlor.en auf dem Arbelts- und
Ausblldungsstellenmarkt
Das Berufsvorbereltungsjahr Franz Stelner Verlag German | 1978/79
(Heftthema) In: Dle Deutsche Bcrufs-| Wiesbaden
und Fachschule 74/1978/79
Tralning practice: Background reading/guldelines — Publications from France
A. Balller, J-G Melihac Formations en alternance: Agence Natlonale pour le French |March |FF 40
expériences frangalses Développement de I'Education 1880
Parmanente (ADEP) Tour Franklin
Cédex 11, 92081 Parls la Defense.
Tel. Paris 776 42 21
Collectlf La Formation dans ies prisons ADEP (as above) French Mgasr;h FF 58
1
Collectif Groupe d'actions éducations ADEP (as above) Fench | March
éducatives concertées 1981

Tralning practice: Background reading/guldelines — Publications from the United Kingdom

British Assoclation for Commerclal
and industrial Education

Industrial Tralning Boards -
Progress Report Eight

11

British Associatlon for Commerclal

and Industrial Education (BACIE),

[}e Park Crescent, London W1N 4AP.
el. 01-836 5351

English

1979

UKL 4;
UKL 2 for
members




National Conferance for Community | Community Schemes Unlt, Natlona! {English (1681  [Free
Service Agencles Report Councll for Volunlary Organlzatlons.
20 Bodlord 4&6“0' London WCH,
Cornmunlty Service Resource Unit,
Scottish Community Education
Centre,
4 Queenafarry Strest, Edinburgh.
Tel, 031 225 8451
@eoff Stanton Experlence Relecticn Learning | Further Fducation Curriculum Engllsh | Jan. 1980| Free
- suggestions for organisers of | Review & Development Unit (FEU),
schemes of Unified Vocational Rm 581, Ellzabeth House, York Rd,
Praparation London SE1 TPH. Tel, 01-928 8222
Communtty Enterprises Grapevine, BBC TV, English 1981  (Free
London, W12 8QT,
B. 0. Pettman et al Impact of Government Sponsomd MCB Publicatlons, Englich (1878 (UKL 575
Tralning 188/200 Keighley Road, Bradford, + 057
Wast Yorks, BD8 4JQ. P&P
Tel, Bradford 0274-499821
Manpower Services Commission | Annual Report Manpower Services Commisslon  |English |Annual |Free
(MS0) Selkirk House,
ag% High Holborn, London WC1V
Tel. 01-836 1213
MSC MSC Manpower Review MSC (as above) English {1880  |Free
MSC Review of the second yaar of Speclal Programmes Divislon English [1980  |Free
Speclal Pros rammes MSC (as above)
MSC Sponsors' Handbooks (Tralning | Special Programmes Divislon MSC [ English | Aug. 1880 Free
Workshops, Community Service, | (as above)
Project Based Work Exporlanco &
Work Experlence on Employers'
Pramises)
Richard Grover et al Work & the Community - a report | National Councll for Voluntary English (1980 UKL 2.75
on the MSC Speclal Programmes for| Organizations, 26 Bedford Square,
the Unemployed London WC1. Tel, 01-838 4068
Mantred Jourdan (Edltor) Recurrent Education in Western | NFER Publishing Co. Ltd,,* Darville [English | 1880

ZLL

Europe

Houss, 2 Oxford Road East,
Windsor Berks SL4 DF. Tel, Windsor
89345

European orders via: Global Book

Resources, 109 Great Russell Street,

London WC1

IText Providad by ERIC.
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Monlka Jamigson Wray, Christine | Uniiied Vocational Prapdiation: [ NFER (a8 above) English (1880 UKL G.75
Moor & Sheelagh Hil An Evaluation of the Pllot nc. P&P
Programme UK:
UKL 7.65
0veraeas
orders
Natlonal Youth Buresu Communlty Service for Unamployed | Natianal Youth Burea, English |1860  |UKLO.85
Young People (a study of schemes | 1723 Alblon Street, Lelcester LEf
In Coventry, Livrpool & Plymouth) |60, Tel. Lelcester 554775
Youthaid Youthald Working Group Review of | Youthald, English | Jan, 1881 UKL 1
the Youth Opportunities Programme | Tress Houss, 3 Stamford Strest, Inc, P&P
London SE1 8NT, Tel, 01.928 6424 in UK:
Add UKL
1 for
0verseas

C. Descriptive material on potentlal participants In vocational preparation - Publications from
the Federal Republlc of Germany

Klaus Schwelkert Fehistart ins Barulsleben Bundesinstitut f0r Berufabildung  {German (1878 [Free
Jungarbeter, Artbeltsiose, (S99 previous category for addrass)
unversorgte Bawerber um
Ausbildungestelien
Frank Braun & Materlallen 2ur Arbeltslasipkelt und | Verlag Deutsches Jugendinstitut | German | 1978
Alols Weldachar Barufsnot Jugendiicher Monchen
Vierter Jugendbericht; Deutscher Bundestag, Bonn German | 1078
Sozlallsationsprobleme der
arbaltenden Jugend In der
Bundesrepubllk Deulschiand
Klaus Schwelkert ot af Jugendllche ohne Berufsausbildung | Hannover German | 1675
- [hre Herkuntt, lhre Zukunht
Elke Stark von der Haar Arbelterjugend - heuts, Jugend - | Neuwled Luchtarhand German 1877

ohn Zukunft?

Descriptive material on potentlal participants Iln \Ifocsllonal preparation - Publicatlons from
relan
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Claire Hastings
Des O'Byrne & Noel Jones

Tne Learning Problems of Disabled
Trainees

AnCO - The Industrlai Training
Authority, PO Box 456, Baggot
Court, Upper Baggot Street,
Dublin 4

English

Jan, 1978

Free

Brenda McQennis

Young Industrial Workers - a study
of the transition from school and
adjustment to work of young
Industrlal workere In Dublin

Research & Planning AnCO (as
above)

English

1979

Free

D. O'Byrne & Brenda McGennis

To be or not to be - a study of the
job aspirations of Intermediate and
Group Certificate students In
Vooational Schools In Dublin & the
West of Ireland

AnCO (as above)

English

1979

Free

Mary Leydon

Young Women Workers - a study
of young women industrial workers
in the West of ireland

AnCO (as above)

English

%

Free

Going Solo ~ Part | & Part Il

O'Brien Educational,

11 Clar» Street, Dublin 2.

English

1980

each

IRL 0.80

Descriptive materiai on potential participants in vocational preparation — Publications from the
United Kingdom

John Grimond Youth Unemployment and the Anglo-Gorman Foundation, English | 19880 UKL 4.95
Bridge from School to Work St Stephen's House, Victoria
Embankment, London SW1A 2LA,
Also: 53 Bonn 2, Jean-Paul-
StraBe 12, FR of Germany.
Commisslon for Racial Equality Youth in Multi-racial Soclety: Commission for Raclal Equality, English {March {UKL 1,50
The urgent need for new policies Elliot House, 10-12 Allington St., 1980 -
. London SW1E SEH. Tel. 01-828 7022
Linda Ciarke (For Department of The Transition from School to Work | Her Majesty's Stationery Office,” English | 1980 UKL 2.50
Employment, Careers Service - acritical review of research In | 49 High Holborn, London WC1V Paper-
Branch) the United Kingdom 6HB. back
Tel. 01928 6977
Manpower Services Commission Young People and Work HMSO as above English 1978 UKL 2.50
Into Work In Need of Experience -~ a study of | Into Work English |1980 UKL 1

-b

the views of unemployed young
people in the YOP

% gmnoﬁ Street, London NW1
Tel. 01-388 4753

-—b
o
Reading list

1

16




Q National Asoclation for Aslan Youth

Working with Aslan Young People | National Assoclation for Aslan English 11970 |UKL0.35
Youth, 46 High Street, Southall
o Middieaen.
8ryan Dockersl Schoot and After NFER" (s0g previous category for  (English 1678  |UKL
(for the Councll of Europe) addresses) ms
1182
Ovorseas
Dr, Chre Mumay Youth Unemployment; NFER (18 above English (1978 (UKL 6
Soclal-Paychological Study of UKL 6,60
Disadvantaged 16~ 19 year olds Ovargeas
John Panckhurst & Athur G, An Approach to the Furiher NFER (a8 above) Engllsh (1880  |UKL50
McAllister Education of the Physically UKLG.05
Handlcapped 0vérseas
Palricla Rowan What Sort o LIfe? A Paper forthe | NFER (88 above) English (1860
OECD Projact ‘The Handicapped
Adolgacant
A, Sawdon, S, Tucker & J. Pallcan | Study of the ransition from schoal | Youthald (as above) English {Jan, 1878{ UKL 4
o working Iife, Vol. | Jan, 1881 | UKL §
Study of the transition from sehool English 0varseas
o working llfe, Vo, I UKL 3
UKL 4
083608
D. Blbllography & referenca - Publications from the Federal Republic of Germany
Menired Bobeien, Blblografl 2u Berutevorbersltung | Bundesinettat 0r Berufsbildung, | German |1880  |Fres
Josefine Papp und Berufsausbildung Fehrbelfiner Platz 3, 1000 Berlin 31
Lembeeintréchtipter Jugendiicher
Albracht MotlerSchdll, Joachim | Jugand In Barulsnot Kloti-Cotla," German |1880 (DM 1280
Kleppel, GOnther Sommer Konzepte der Humanwlssenschaften
F. Braun, Dle Ausbildung der jungen Deutsches Jugendinstitut German | 1881
B. Gravelas Ungelernten DJi-Dokumentation
Saarslr, 7
8000 Mdnchan
Blbllography & reference ~ Publications from the United Kingdom
Davld Wheatley (Editor) A Tralning Officer's Guide tothe | British Assoclation for Commerclal English |6th &d. |UKL 4;
Education System of Great Britain | and Industrlal Education (BACIE), 16 1978 [UKL2for

Park Crascent, London WIN 4AP

members
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DE & MSC Research 1970~ 1680 - Her Majesty's Stationary Ofilce, 49 1080  |UKL 4.50
Dapartment of High Holborn, London WC1V 6HB.
EmploYmonUMnnpower Services
Commission
M3C Guide to the work of District MSC, Selkirk House, 166 High Dec 1879 | Free
Manpower Committees Holborn. London WC1V 6PF.
MSC Special Programmes Divisivn Spectal Programmes Division, MSC Dec  1|Free
Research = Work In Progress, (a8 above)
Planned and Completed -
Organisational Aspects
G, Terry Page & J.B, Thomas with A, | International Dictionary of Kogan Page*, English (1877  |Paper
R, Marshall Education 120 Pantonville Road, London N1, back
Tel, 01837 7651 UKL 2.95
France: SCM Publications, Centre UKL 3.50
Burel, Place de Reflets La Defense In¢
2, 82081 Parls,
Denmark; Sven Gade & Erlk
Sandemanda I/S, 17 Mellemvang,
2870 Horsholm,
E. Relevant journals and newsletters - Publlcations from Italy
Lucio Pagnoncell Educazione Adultl Distribution via: tallan  (BI: Annual
(Dirattore) Edizlon! delle Autonomle, monthly |sub. LIT
via C. Balbo, 35 Roma, Italla. 18000
Overseas
LIT 30000
Joumals and newsletters ~ Publications from the United Kingdom
British Assoclation for Commerclal | BACIE Journal BACIE, 16 Park Creacent, London  |English [Monthly |UKL 2
and Industrlal Education W1 4AP. Tel, 01838 5351 or Iatsue:
ree fo
members
Lionel Morrlson New Equals Commission for Racla! Equallty  |English |BI- Free
{Editor (Address lIsted above) monthly
Community Service Community Schemes Report Community Service Unit, Natlonal  {English |Monthly |Free
Unit Councl! for Voluntary Organlsatlona
28, Bedford Square,
_‘ London. WC1B 3HN.
Tel, 01636 4066

Ep\eadlng list
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Steve Reardon Employment Gazette Ospariment of Employment, English | Monthly [Annual
(Editon From: HMSO, 40 High Holborn, 8ub. Inc,
London, WC1V 6HB, PAP
UKL
2172 per
lssue
Wanpower Sarvices Commission  {Actions  Back Isayes MEC (so0 provious cateqory for  (English [Final  [Free
Network address) lssues  |Fres
March
1601
Natlonal Gouncit for Voluntary | Workshea! Employmant Unit, NCVO. English {Monthly |Free
Organisations (Addrass as above)
A, Rogers Youth In Society National Youth Bureay English | Monthly [UKL 050
(Editor 11:23 Alblon Street, Lelcester
LE1 6GD. Tet, 0533 536811
Times Educationaf Supplement | Times Nowspapers Lid, English | Weakly UKL 0.35
(particularly ‘School to Work) | Available from newsagents
&d?'llgwn Training Workshops Bulletin Tralning Workshop Resource Unit, | English Quarterly | Free
0

Community Projects Foundation,
80 Highbury Grovs, London N5 2AG.
Tel. 01359 163

11y



Accompanying reading list for Section 4 ~ Design

In the following st emphasis has been placed on providing a sample of practical material, Titles
Included are geared towards the English language rsadar and some sections, notably 'Flim and Video'
under Learning aids, aré of relevance only to UK readers. German and UK publications are listed first
under subject headings and these are followed by & small saigction of French publications,

Most ofthe toplcs covered are constantly under review, with new methods and techniques developing
allthe time. Readers are advised to keap in touch with new publications by scanning reviews in some of
the journals I1sted on page 205, 1t ey also be useful to get hold of up-to-date publications catalogues
from some of the specialist publishers mentloned below. Many local organizations publish handbooks,
bulleting and Information sheets etc. It s worth visiting local advice centres and other relevant local
agencies 10 find out what s avallable.

" = Material rroduced bythese publishers can be purchased or ordered from most booksellers, thus

avolding additional costs for postage and packing (P&P).
Authorls Title Publlsher & Address * Lan- | Date | Price
(uage
A, Funding
Commission of the European Grants and loans from the European| Commission of the Eurapean English |Aprll  |Free
Communities Community Gommunities, 2 Konalnston Palace 1979
Gardens, London W8 4Q0. New ¢d.
Tel, 01727 8090 pending
2 Morrion Square, Dublin 2.
Tel, Dublin 760353
Tom Cynog-Jones Fund Ralsing for and by Small | The Voluntesr Cantrs, Engilsh (1960  [4.50 4
Groups of Volunteers 29 Lower King's Road, 025 P&P
Borkhamsted,
Herts, HP4 248,

Deparimant of Employment The European Soclal Fund - What (Department of Employment, English |Jan,  |Free

It dos, who can apply? (verseas Division, Caxton House, 1961
Tothill St,, London SW1H ONA, Tel,
01:213 3000
ERJC) Coune Grants for Youth Exchange Exchanges Depariment, British  |English (1860 | Fres

1680-1881 Ccag‘ncllﬂs Davies Street, London



wh

ve

Full Tt Provided by ERIC.

Mike Granatt The Caring Community: aid from the Depariment of Employment, English INov.  (UKL2
Soclal Fund (in: ‘Emrlo ment From HMSO, * 49 High Holborn, 1980
Gazette' November p.1188)  |London WC1V 6HB Issue

Famlly Wetfare Charltles Digest Family Wellare Assoclation, English |Annual | UKL 550

Assoclatlon Central Office, 501 Kingsland Road, +
London E8. Tel, 01-254 6251 0.75 P&P

B, Tralning and education - Publications from the United Kingdom

Judith Banbury ef al Literacy, Numeracy and the Young |Adult Literacy & Basic Skllls Unlt, English [1881  |UKL1 4
Tralnee - a handbook for Kingsbiourne House, 2281231 High P&P
Supervisors of Youth Opportunities Holborn, London WC1V 7DA, Tel.
Schemes 014054017

Bernard Davles In Whose Interests? - From Soclal | National Youth Bureay, 17-23 English |Aug.  [70p
Education to Soclal and Life Skills |Alblon Streel, Leicester LE1 6GD. 979 |
Tralning Tel, 0533 538811

JIl Falrbairns Experlences of Using Outward Training Services Divislon, MSC, English [July  |Free
Bound T:alning as part of a Youth  [162- 168 Regent Street, London 1980
Opportunties Programme W1R 6DE. Tel, 01-214 6417

M. R. Freshwater Making the Most uf Tralning Tralning Services Divislon, MSC, 8 | English July  |Free
Workshor Opportunities Using a Wigmora Street, London W1H 9AA. 1980
Basic Skills Checkiist Volumes | & 1| Tel, 01488 8488

C. Gallop Developing a Questionnalre to help Tralning Services Divislon, MSC, (As English |Sept.  |Free
Erepare Young People for Work [ above) 1980
Xperlence

Rosemary Les Bayond Coping: some approaches | Further Education Currlculum English 11880  |Free

to soclal education Review & Daveiopment Unlt, limited
number of coples avallable from:
Publications Dasgatch Centrs,
Honeypot Lane, Canons Park,
Stanmore, Middlesex, Tal, 01952
2368 Ext, 503
MSC Instructional Gulde to Soclal and Manpower Services Commission, |English |Undated |Fres
Life Skilis Selkirk House, 168 High Holborn,
London, WC1V 8PF,

National Extension College Teaching Socfal and Life Skills | National Extension College, 18 Engllsh 11880  |UKL 270
Brooklands Avenu, Cambridge CB2 inc,
2HN. Tel. 0223 83485 P&pP

ERIC 121
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Alec Oxford, Derrick Sprang & Knowing's Not Enough - flve case | National Youth Bursau, As above  |English |Feb. UKL 250
Graham Swaln studies of a social education 1860
approach In the Youth Opportunlties
Programme
Phillp Priastiey ot al Soclal Skils and Personal Problem | Tavistook Publications Lid.* 11 |English |1978  |UKL 595
Solving = & handbook of methods | New Fetter Lane, London EC4, Tl
01-563 8855
@, P. Stanton et al Developing Soclal and Life Skills | Further Education Curriculum English |Jan,
Review & Developmant Unit, Room 1980
581, Ellzabeth House, 38 York Road,
London SE1 7PH. Tel. 01.928 9222
Ext. 3177
Training and education ~ Publications from the Faderal Republic of Germany
Handbuch zur Bundesanstalt {0r Arbeit German
Berufswahivorboraltung gg&ensbumer Str. 104
Ndmberg
Berufsvorbereltung und Bundesinotitut far German {1881
Berutsausblidung 10r benachielligte | Berufsblidungsforschung
Jugendliche Fehrbelfiner Platz 3
1000 Berlin 31
Berulsbildungsberlcht, erscheint | Der Bundesminister f0r Blidung und | German |annually

selt 1671 In J&hrilcher Folge

Wissenschaft
Stresemannstr, 2

5300 Bonn-Bad Godesberg
Helnz Dedering Lernen fOr die Arbeltswalt, Helnz Dedering German {1979
Sammelband
DurchfBhrung des Kultusminister Nordrhein-Westfalen | German | 1978
Barufsvorberaltungsjahres, in; Volkiinger Str, 49
Amtliches Schulblatt, S, 7075 4000 Dsseldorf
o K H Selfert Handbuch der Barufapsychologle |K. H. Salfent German | 1877
a Gottingen

Daading I
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C. Loaming Alds ~ Gamesiresource packs
Aon Doaring & Howard Amatrong ™ Youth Games Book Intormediate Treaiment Resouros [ 3nglieh |Aprl  |UKL2
Contre, 21 Atholl Cresoent, 0 1&
Edinburgh
“ﬁ_ S
Doon Byme 4 Bholagh Mrxon Communication Games NFER Publieh Ld,' [English 1079  [UKLS.2S
Darvile House, & Oxtord Foad Ensi, inc, P&P
Windeor Berks, 8L4 107, e, +10%
0034 0 *reeas
M
MWIMW Simulstions NFEN (a0 sbows) English 197 [As above
e P R S S —
Kon Jones Bimuiations, & handbook for * 10 Pontonville |English (1980  [UKL 0.20
oo 'a:, i ON. To, Hardback
0 .
Jone Mo Loaming from Experience lish . |UKL 350
. m m W Eﬂﬂ m ino. P&P
Ml). Room 17
London, W3 8XJ.
Tol MMW
Work Kit Basio Bkits Unit at the Nations! lish [1080 UKL 10
— mcoummmy o
mmnmmm with specieet wu‘mmmwmmmwmmumtmmm
(1] ] todle m» the firstinstance. The follow! o8 prod
el Hobeons Prese mpcmum 0223 00811: ?imt:mﬂmm Lt%c.lg HIII

D. Learming Alds - Film and video

mummumupum.mummummmmmnmwmmrmummpmu
nmmmmummmmuwummmmm 18sue In order to provoke
vooationsl Inkinthes mey have made thelr own video/fime and may be wil toither lend them out or arrange
mnmnmu ) o

1] and thoes listed below offer & wide variety of material. Readers are advised fo
ﬂﬂmnh”bm hmmmuMnMMdmled
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Cement & Concrete Assoolation Fllm
lemx Wexham Sptln’o Slough
813 6PL. Tol. Fulmer 2727

16 mm flims covering espects of
concrete design and construction,
available on free loan to UK

rs.

Quild Sound & Vision Ltd.,
Woodston Houss, Oundle Road,
Peterborough, PE2 9PZ. Tl
Peterborough 63122
16 mm {lims, mostly also avallable
In video formats. Subjects Include:
management, safety and security,
first ald, technicsl training,
resentation skills. Some films on
ree loan, hire charges range from
UKL 4.80 to UKL 20,

Liberation Films, 2 Chichele Road,
London NW2 3DA. Tel. 01-480 7855/8

Mostly 18 mm flims, some video
tapes. Focus on social issues end
the structure of society.

BBC Enterprises Flim Hire,

Rows P 'J.%“"' 2“3%'2'05’7.
08 erborou

Tel. #mrboroughgséw/a

More than 1000 titles of 88C

pn:aummea - 16 mm film

only.

Concord Films Council Lid., 201,
Felixsiows Road, Ipswich, Suffolk
IP3 9BJ. Tel. Ipawich 78012

16 mm flims, mostly dealing with

Central Film Library, Bromyard
Avenue, London, W3 7JB.

16 mm filma and videotapes. Some

s0clal issues. avaliable on fres loan. Short
documentaries and educational.
Tony Dowmunt Video with Young People Inter-Action Inprint, 15 Wilkin Street, | English | 1880 UKL 2.05
London NW3 3NG. Tel. 01-267 8421 +
0.45 P&P
K. G. Jackson Newnes Book of Video Newnes Technical Books,* English | 1980 UKL 5.95
(Editon) R Newnes-Buttarworths, Borough
Green, Sevenoaks, Kent. Tel.
0732 884567
London Community Video Directory of Video Tapes London Community Video Workers | English | 1979 UKL 2
Workers Collective Collective, c/o Walworth &
Aylesbury Community Arts Trust,
Shop 8, Taplow, East Straet, London
SE17.
Media Advisory Unit A directory of Medla Training Media Advisory Unit, Community English | Merch
Opportunities for community groups | Sarvice volunteers, 2nd Floor, Ralll 1880
and voluntary organisations Bullding, Stanley Street, Salford, M3
SEF. Tel. 061 8325748
NARVAC Audlo Visual Handbook | Kogan Page,” (3ee above) English {1880 IUl(L PO&B:
ne.
Audio-Visual Equipment and Bailey Bros & Swinfen Ltd.,* Warner| English | 1979 UKL 5.95
- Materials: a basic repair and House, Folkestone, ant CT19 6PH.
maintenance manual

]
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E. Handbooks for trainees

Basic Skllis Unit Workfacts Basic Skills Unit at the National English | 1881 UKL 0.98
Extenslon College (see above)
BIll Birtles & Patricia Hewltt Your Rights at Work National Councll of Civil Liberties, |English | 1980 UKL 1.50
188 Klnss Cross Road, London
WC1XBDE
Robert Leach Ooplnq with the system -~ a brief | Natlonal Extenslon College (as English {1980 UKL 2.30
citizen's manual above) inc. P&P
Ruth Sandys & Alexa Stace The Job Finder's Book Kogan Page,* (as above) English |October |Paper-
1980 back UKL
295 +
0.55 P&P
Varlous The Kogan Page Careers Serles Kogan Page,* (as above) English |Various |Paper-
(short guldes to different careers for backs
school leavers, graduates and those UKL 1.95
seeking new careers) each +
0.50 P&P
Office Hazards Handbook The Women & Work Hazards Group, | English | Jan, 1981] UKL 1.75
34 Gowan Road, Saltley,
Birmingham
Raw Deals (booklets on: Health & | National Cyrenians, 13 Wincheap, |Engiish | 1980 UKL 0.10
Welfare: The Law: Housing: Jobs & |Canterbury, Kent. each +
Money) postage
F. Participation
W. P. Anthony Particlpative Management Addison-Wesley Publishers Ltd.,* | English | 1978 UKL 8
West End House, 11 Hills Place,
London W1R 2LR. Tel. 01-439 2541
Employee Participation: sources of | Food, Drink & Tobacco Industry English 1980 UKL 2
help avallable to companles. Tralning Board, Barton House,
Introducing participation Barton Street, Gloucester.

ERIC

Aruitoxt provided by Eic:
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G. Reference books for managers — Publications. from the United Kingdom

ACAS Industrie) Relations Handbook Advisory, Conclllation and English | 1980 UKL §
Arblitration Service, Avallable from:
HMSO,* 49 High Holborn, London
WC1V 6H8B. Tel. 01-928 6977
M. Armstrong, T. R. Ball & C. T. Page | Personnel and Tulnlna Kogan Page,* (as above) English |7thed. |UKL
(Editors) Management Yearbook & Directory 1979 10.50
Equal Opportunities Commission How to Set Up a Work Place Equal Opportunities Commisasion, |English | 1980 Free
Nursery Overseas House,
Quay Street,
Manchester M3 3HN.
Tel. 061 833 9244
Olivla F. Falrfax & John Pearce Teaching and instruction: an Councll for Educational Technology, | Engiish | 1980 UKL 7
annotated list of resources for 3 Devonshire Street,
tutors and tralners London W1.
Tel. 01-580 7553
Thomas Kempner (Editor) A Handbook of Management Penguin® English %%gd. UKL 250
Karl Mackie The Employment Act 1980: an Universities of Leeds & Nottingham | English | 1880 UKL 250
analysis in Assoclation with the Institute of
Personne! Management,
Central House,
Upper Woburn Place,
London WC1
Tel. 01-387 2844
Alan Mumford Making Experience Pay: McGraw-HIll Book Co.,* Engiish | 1980 UKL 7.95
Management Success through
Effective Leaming
Elizabeth Summerson & Maureen Directory of Independent Training & | Careers Consultants Ltd., English |July 1980 | UKL 3
Davis Tutorlal Organisations 12-14 HIll Rise, Richmond, + 0.90
Surrey TW10 GUA. P&P
Tel. 01-840 5668
W. H, Welss Supervisor's Standard Reference Prentice-Hall,* English {1980 UKL
Handbook 12.30

Reading |

Ist
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§ H. Reference books for managers — Publications from the Federai Repubiic of Germany

Rahmenplan zur Durchfahrung von | Bundesarbeitsgemeinschaft German | 1976
Forderungslehrgéingen der Jugendaufbauwerk

Tragergruppe der Haager Weg 44

Bundesarbeltsgemeingchaft 6300 Bonn-Venusberg

Jugendaufbauwerk

Berufsvorbereitende MaBnahmen ~ | Bundesanstait for Arbeit German | 1974/75

Etgebnlm in dem Beriohtsjahr Regensburger Str, 104
1974/75 (Jahrllohe Berichterstattung),| 8500 Narberg

In: Informatlonen {0r die Beratungs-
und Vermittiungsdienste der
Bundesanstait far Arbeit

Handreichungen for Lehrgéinge zur | Bundesinstitut far German | 1977
Forderung der Ausbiidungsreife Berufsbiidungsforschung

Jugendiioher, Didaktische Fehrbelliner Piatz 3

Materlallen far verschledene 1000 Berlin 31

Berufsfelder

l. Publications from France

Collectif Le C.C.C.A. et les jaunes (In: Comité Centrale de Coordination de | French | Sept.
‘Jeunes Travalleurs’) I A:ptenllsuge (C.C.CA) 1978
7 Rue du Douanler Rousseau,
75214 Paris
J. C. Gimonet Psychosoclologle des dquipes U.M.M.F.RE.O,, French | 1979
éducatives, (In: Mesenance No 3)
J. Legroux Outiis pédagoalnues et aiternance |U.M.M.F.R.E.O,, French | 1979
(in: Mesenance No 4)
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Accompanying reading list for Section 5 - Action
* = Materlal produced by these publishers can be purchased or ordered from most booksellers, thus
avoiding additlonal costs for postage and packing (P&P). -

A. Staff training — Publlcations from ihe United Kingdom

BACIE industriai Training Boards ~ British Association for Commercial |English | 1979 UKL 4:
Progress Raport Eight and industrial Education (BACIE), UKL 2 for
18 Park Crascant, London W1N 4AP. mambers
T. H. Boydeii A ﬁulde to tna idantification of BACIE (as above) English [2nd ed. |UKL 3:
training needs 1979 ;JKL 1.50
or
members
D. Magginson & A Manager's Guida to Coaching BACIE (as above) English [1979 UKL 3.30:
T. H. Boydeil UKL 1.85
for
members
En*lneetlng Indusiry Training Board |Tha Training Eisment System Engineering Industry Training Board | (Engiish UKL 1
(EITB) Publications Department, PO Box 75
EITB The Training of Aduit Operators EiTB Pubilcations Dept, (as above) |English |Undated |UKL 1.40
Guiid Sound & Vision Quild Training Cataiogue of British | Guild Sound & Vision Ltd., Engiish | 1980 Free
Training Films Woodaton Housa, Oundia Road,
Petarborough PE2 8PZ.
Tel. Paterborough (0733) 83122
Training of Trainers: First Report of | HMSO*, High Holbom, London English | 1978 UKL 2.50
t1h°¢7 gulnlng of Trainars Committee |WC1V 8HB.
Petar Panton Communication Skiiis Hutchinson* English {1980 UKL 2.85
Cary L. Cooper & David Bowics Hurt or Halped? — a study of the | Tralning Sarvicas Division, Engilsh | 1877 UKL 1
personal impact on managers of Manpower Services Commission,
expariantial, small group training | Diractorate of Training and
programmas Information,
Room 220, Ragant Straet,
London W1R 6DE
Tal. 07-214 6590
S. Downs Trainabliity Tasting TSD, MSC (as above) English | 1977 UKL 1

Reading list
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Dr. M. A, Pearn Selecting & Training Coloured TéD, MSC (as above) Engilsh | 1977 UKL 1
Workers
Dr. P. B. Warr & M. W. Bird lﬂ:mlfylng Supervisory Training TSD, MSC (as above) Engiish | 1976 UKL 2
s
Identifylng Cierical Training Needs | TSD, MSC (as above) English | 1980 UKL 1
L. Dawes, J. Harvey & G. Liewsilyn | Report on Postal Survey of Adults | Special Programmes Division, MSC | English | 1979 Free
on YOP Schemes (as above)
B. Staff tralning -~ European publications
CEDEFOP Vocational Tralning Buiietin 1979 | CEDEFOP, Danish |1979
No 4 - Training of Trainers Bundesallee 22, 1000 Berlin 15. German
French
Itallan
Dutch
Engiish
Councii for Cultural Co-operation Training of Trainers and Councii for Cultural Co-operation, | French | 1881 Free
Underprivileged Groups Council of Europe, Librairle
Berger-Levrault, Place
Broglie, 87081 Strasbourg, France.
C. Selection procedures/interviewing ~ publications

M. C. Killcross & W. T. G, Bates Selecting the Younger Trainee Tlt;’lnl;lo Services Division, MSC (as |Engiish | 1980 urL 1

above

MSC & Community Service Unit at | YOP: Recruitment and Appointment | Speclal Programmes Division, MSC |English | 1881 Free

NCVO of Staff (as above)

J. 8. Gough Interviewing in 26 Steps BACIE (see above) Engilsh | 1878 Ugé 1.90:
0.
members

lan MacKay A Guide to Asking Questions BACIE (see above) o English | 1880 UKL 3:
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Harold F. Lock

Interviewing for Selection

NFER publishing*, Darville House, 2
Oxford Road East, Windsor, Berks.
Tel. Windsor 69345. European
Orders:

Global Book Resources, 109 Great
Russell Street, London WC1.

English

1975

UKL 1.75
Inc. P&P
+10%
overseas
orders

D. Publications from France

C. Cuche & C. Dezandre

Rennes: une actlon expérimentaie
d'aide & I'iInsertion professionnelle
des jeunes

Actualité de la formation
permanente No. 87 Centre Saffon,
Cedex, Tour Europe, 98081 Paris la
Defense.

French

May 1975

A. Balller & J. G. Mellhac

Formations en alternance:
expériences frangalses

Agence Nationale pour le
Développement de I'Education
Permanente Tour Franklin Cedex 11,
92081 Parls la Défense.

French

March

J. Rossigneux

Documents sur le préformation

D.AF.C.0O,
31 Rue Mouge, 21033 Dijon.

French

ist
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Reading list for Section 8 ~ Evaluation

There I8 very ttle appropriate published materlal devoted entirely to evaluating vocational
preparation programmes. However many of the publications mentioned above Include elements
of evaluation. In addition, however, there Is a large and relevant evaluation programme being

undertaken by the Initiatives assoclated with the European Community Action Programme : From
school to working Iife.

vEL

To make contact, write to: ifaplan Gesellschaft fir angewandte and ask to be placed on the
Sozlalforschun? und Planung GmbH  distribution llst of thelr reqular

Stadtwaldgrtel, 33 newsletter. (Issue No 6, January 1961
D-5000 K&ln 41 containg material on evaluation,)

Publlcations of the European Communities

Olav Magnusson, Institute of Analyels of Vocatlonal Preparation | Commission of the European Gorman |1978  |DKR
Education, European Cultural In the Member States of the Com:munities, Office for Official | Duteh 20,70
Foundation Europsan Community Publications of the European Danish FF 17
Communities French LIT 3150
L2085 Luxembourg |tallan UKL 2
English
Dr A, P. O'Rellly A Survey of the Role of Pilot Commisslon of the European Danish
Schemes and Studies for Young | Communities, Directorate General | German
Persons for Employmant, Soclal Affalrs and | French
- |Educetion, 200 rue do la Lol,| Itallan
1048 Brugsels Dutch
English
The European Community and Commisslon of the European Danish (October |Free
Vocational Tralning Communities (as above) English {1980
French
German
(fallan
Dutch

Publications of the Councll of Europe

Councll for Cultural Co-operation of | Adult education, employment and | Gouncll for Cultural Co-operation, |French | 1979
the Counclt of Europe underprivileged groups Councll of Euraps, Librairle English

Berger-Levrault, Place Broglle, 67061
Strasbourg, Erance

. ERIC Jl




Yves Deforge

Living Tomorrow . .. An Inqulry Into | Council for Cultural Co-operation | French {1980

the Ereparatlon of young paople for | (as above) Engtlsh
working life In Europe

Other European publications
Youth unemployment - European publications

Tony Kinsella Youth Unemployment, Causes, The Councll of European Natlonal | English | February
(Researcher) Cures Attitudes, Proposals & Youth Committees, (CENYC), 120 | French 1978
Flgures Rue du Cornet, 1040 Bruxalles Norwe.
glan
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CEDEFOP publications
A. The following are relevant CEDEFOP publications concerned with youth unemployment, vocational

training and vocational preparation:

e e e

1 Youtl:'uaoor;t%loymom and vocational tralning ~ A Conference
Pu Ilaﬁod In Englleh, French and German, Now avallable only
In Franoh,

¢, Emergency measures for the employment and training of

oung people In the Europaan Communities, (1676)
J, &cu%gﬁggal cholce andpmotlvatlon of young people ~ Their

vocational training and employment prospects ~ Surveys on

Member States of the Eurapean Communlties. (end edltion, 1980)

4. Ocoupationat cholce and motivation of young peaple = Tiel
vocatlonal training and employmant prospects in the Eurapean
Oommunlt’y -

A synthests repor, (1660)"

6. Vocational praparation of unemployed young people, {1960)
Now avallable only In French and German

6. Jugendarbeltslosigkelt und Berufsblidung, Sozlaler und
materieller Status von Jugendiichen beim Obergang von der

Schule 2um Berut In der Bundearepublik Deutschiand, (1980)*
Avaliable only In German,

1. Chomaga des jsunes et formation professlonnelle Statut
matériel ot soclal des jounes lors du passage de I'dcole 4 a
vlo active en France. (1680)*

Avallable only In French,

8, Jougdwerkloosheld en berospsoplelding
De sociale en materldle status van jongeren bl de overgang
van school naar werk In Nederland. (1980)"

Avallable only In Dutch,

B. The following CEDEFOP publications concernin
for women are listed, because of the evidence
the challenge of providing opportunities for w

establishing suitable programmes.

1, Equal opg?rtunltles and vocationat training - A seminar
report, (1978) Now avallable only In Franch

2 Equl opportunities and vocational training - Tralning and
labour market policy measuras for the vocational promotion
of women In the Faderal Republic of Germany, (1081)

3. Gelllks kansen in de berospsoplelding - Maatregelen op het
gebled van het opleidings- en arbeldsmarkibeleld voor de

yg_rbeterln? van de boroegsrosltle van vrouwen In Nederland,
ute

«9) Published only In Duteh, Stock exhausted

8. Youth unemrloyment and vocational training - Materlal and
soclal standing of young people durlng transition from school
to work In Ireland, (1980?'

10. Disocoupazione glovanlle e formazione prolessionale
Condizloni matertall @ saclale del glovani durante la transizione
dalla scuola al lavoro In alla, (1980)*

Avallable only In Itatian,
1. Youth unemployment and vocational tralning - Materlal and

soclal standing of young people durlnp transition from school
o work In the Usilted Kingdom. (1680

12, Statul matérlel o! saclal des eunes lors du passage de I'dcole
418 vio active en Belglque. (1960)°
Avallable only In French,

13, Youth unemplorment and vocational training - Materlal and

goclal status of youn |6 during transition from school
to work - Synthy:slsgn%.borﬂ' g

14. Youth unemployment and vocational training ~ publications
of the EC Member States ~ selected bibllography. (1960)

18, Youth unsmployment and aftsmance training In the EEC =
Confarence report, (1681)*

16, Youth unemployment and vocational tralning - material and

soclal atanding of young people during transition from sehool
fo work = Conference report 1961

g vocational training and equal opportunities
that many vocational preparation projects face
omen, and sometimes have difficulty in

7. Parith di opportunith nella formazlone professlonale Interventl
di caratters formativo @ favore dell'occupazione & della
promozione professionale delle donne In Halla, (1979)
Publlshed only In Itatlan, Stock exhausted.

8. Eqallté des chances et formation professionnalla Actions de

formation en faveur de 'amplol et de la formatlon
professlonnelie des femmes en Balglque. (1678)

Publlshed only in French and Dutch, Stock exhausted

133
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4, Llrg:lmullgheder | ethvervsuddannelsen Uddannelses og 9. Equal opportunities and vocational training = Tralning and
a

dsmarkedspo!ltiske foranataltnlngef Hl stotte for |abour market policy measures for the vocatlonal promotlon
selverhvervnde kvinder | Danmark, (1976) of women In Ireland, (1980)
Avallable only In Danish, Stock exhausted. 10, Women and vocat!“nal training = Publications in the EC

. labour market policy measures for the vocational promotlon
of women In France, (1081)

8. Equal opportunities and vocational training - tralning and
labour market policy measures for the vocational promotion
of women in the United Kingdom. (1879)

M

C._In ‘Continuing education and training - File of innovations In the EEC Member States (1979)'
~ the reader will find listed a large number of projects concerned with people in the transition
from education to working life.

D. Descriptions of vocatlonal training systems
1. CEDEFOP is publishing a serles of descriptions of vocatlonal tralning systems in each of

the Member States of the Community. Theso will eventually be published In all of the

Community languages. In 1981 the reports on the following countries are avallable: Belgium,
Denmark, France ,Ireland ,ltaly ,Luxembourg ,Netherlands

2. A comparative study of the vocational training systems in the EC Member States.
Avallable in German In 1981 - available in English, 1982

3. A comparative study on the financial, legal and organizational structure of vocational
training - Federal Republic of Germany, France, Italy, United Kingdom. (1981)

E. Perlodicals

CEDEFOP publishes:

CEDEFOP News

The bulletin on Vocational Tralning.*

Both contain information which may be relevant to vocational preparation, and in particular
the following numbers of the Bullgtin may be useful:

1979 - No 213 - A common policy of vocational training?, Training projects for young people
1979 - No 4 - Tralning of trainers

1980 - No 4 -~ Linked work and training for young persons in the European Community

6. Equal opportunities and vocational tralning - tralning and Member States, se. 3cted bibliography (2nd edltion 1080)

- CEDEFOP publications can be obtained directiy from CEDEFOP. Altamatively those marked with an* can be obtained through the Office for

g‘flﬂclalbﬁub:lcatlons of the European Communitles in Luxembourg or 118 agenis In the Member States. These are llsted inside the back cover of
8 publication, .

..HEDEFOP public‘ati,ons 134

et bt ot e ket Bt e 0 B L g,
Ve st Mok iy ) :lr AN IR N MR '.'.‘.\'V“.'.."' S S e i
TR u(:;ifu‘l«"i’?::'5.r?ﬁﬁéﬂ‘&ﬁﬁlﬁ%si:m-&‘;u.;\i';l{;’&:nﬁ;m‘;m!ihmlmmn.-l'}mh‘.:.sil.\,‘..‘.';ezﬁ il by L



List of useful addresses

The following is a list of some of the
agencies in the EC Member States
which are likely to be abie to offer
information, advice, support or, in
some cases, resources and funding
for vocational preparation Initiatives.
The type and number of entries for
each Membor State differ and this
reflects contrasting forms of national
organization, as well as the subjective

boards, so where possible, regional
offices have been listed.

The list Is not comprehensive as
the Intention has been to provide a
starting point for those wishing to
look into the possibility of setting up
vocational preparation Initiatives.

While every effort has been made
to ensurs inai the information
coniained here was accurate at the

nature of information compiled on

the basis of individual

recommendations as to the most
relevant entries. For instance, in some
Member States, it is clearly more
appropriate to approach regional

time of going to press, no guarantee

can be made as to its cont nuing

manpower agencies or advisory

Offlce Nationale de I'Emplol
(ONEM)

7, Boulevard de I'Empereur
B-1000 Bruxelles.

Denmark

Undervisningsministeriet,
(Minlstry of Education)
Frederlksholms Kanal 21-25,
1220 Kobenhavn K.

Arbejdsministerlet,
(Ministry of Labour)
Laksegade 19,
1063 Kebenhavn.

Direktoratet for arbejds-
markedsuddannelserne,
(Directorate of adult
vocational training)
Nerre Voldgade 16,
1359 Kobenhavn K.

Direktoratet for
erhvervsuddannelserne,
(Directorate for technical and
vocational education)

Helbro Plads 4,

1200 Kobenhavn K.

138

Arbejdsdirektoratet,
(Directorate of Labour)

Adelgade 13,

1304 Kebenhavn K.
Federal R: blic of
Germany

Bundesinstitut for Berufsblidung
(8IBB

Fehrbellinger Platz, 3
1000 Berlin 31.

Bundesanstalt far Arbelt
Regensburger Str. 104
8500 Narnberg.

Deutsches Jugendinstitut
Saarstr. 7
8000 MQnchen

Bundesarbeitsgemeinschaft

der Frelen Wohlfahrtspfiege e.V.
Franz-Lohe-Str. 19

5300 Bonn

Das Dlakonische Werk
Staffenbergstr. 76
7000 Stuttgart

Deutscher Parlitatischer
Wohlfahrtsverband
Helnrich-Hoffmann-Str, 3
6000 Frankfurt/Main

accuracy. Nor is there any guarantee
that agencies listed can deal with
enquiries in anything other than the
appropriate national ianguage.

Deutscher Caritasverband e.V.
Karlstr. 40
7800 Frelburg

Bundesminister far
Bildung und Wissenschaft
Stresemannstr, 2

5300 Bonn-Bad Godesberg

Bundesministerlum far

Jugend, Famllie und Gesundheit
Kennedy-Allee 105/107

6300 Bonn 2

Bundesministerium far
Arbelt und Sozlalordnung
Rochusstr. 1

5300 Bonn-Dulsdorf

Bund-Lander-Kommisslon f0r
Bildungsplanung und
Forschungstérderung
Frledrich-Ebert-Alles 39
6300 Bonn 1

Standige Konferenz der
Kultusminister der Lander
in der Bundesrepublik
Deutschiand

Nassestr. 8

6300 Bonn 1

Padagoglsche Arbeltssteile
des Deutschen
Volkshochschulverbandes
Holzhauser Str. 21

6000 Frankfurt/Maln




Bundesarbeitsgemelnschaft
Jugendaufbauwerk

Haager Weg 44

§300 Bonn-Venusberg

Jugendsozlalwerk e.V.
Manchener Str. 38
6000 Frankfurt/Main

Arbelterwohlfahrt
Ollenhauerstr. 3
§300 Bonn

France

Ministére de I’Education Service
de la formation continue,

107, rue de Grenelle,

75007 - Paris.

Tel. Paris 550.10.10

Ministére du Travail et de la
Main-d'CEuvre,

127, rue de Grenelle

75700 - Paris.

Tel. Paris 567.55.44

Ministére de la Santé et de la
Securitd Sociale,

1, Place de Fontenoy,

75700 - Paris.

Tel. Paris 567.55.44

Assoclation Nationale pour la
Formation Professionnelle des
Adultes (AFPA),

13, Place de Villiers,

93108 - Montreuil.
Tel. Parls 958 90 40

Agence Nationale pour le
Développement

de V’Education Permanente
(ADEP),

Cédex 11 — Tour Franklin,
92081 — Parls la Défense.
Tel. Paris 776.42.21

Comité de Liaison pour la
Préformation des Migrants,
4, Place Félix Eboué,
75012 - Parls.

Tel. Parls 341.71.10

Assoclation des Centres de
Préformation de Marsellle
(ACPM),

Chargée d'une mission nationale
our la formation des
ormateurs,

48, Boulevard Marcel Delprat,

13013 - Marseille.

Tel. Marseille (91) 68.37.03

Ireland

An Chombhairle Oiliuna (AnCO),
The Industrial Tralning
Authority,

Tralning Centre,
Northumberland House,
Beresford Place,

Dublin 1.

Tel. Dublin (01) 720817

AONTAS,

Nationai Assoclation of
Adult Education,

14, Fitzwilliam Place,
Dublin 2.

Contact: Michael O’Murchu

Trinity College Curriculum
Development Unit,

28, Westland Row,

Dublin 2.

Contact: Gary Granvllle

Bord Naislunta Eolaiochta agus
Teicneolalochta, (National
Board

for Science & Technology)
Shelbourne Houss,

Shelbourne Road,

Dublin 4.

Dublin Institute of

Adult Education,

1-3 Mountjoy Square,

Dublin 1.

Contact: Father Eoin Murphy,
Director

Tel. Dublin (01) 740932 or 787266

Adult Education Department,
Maynooth College, Co. Kildare.
Contact: Dr. Liam Carey,

Adult Education Director

Italy

A. National Agencies

Ministero P.l.,

Direzione Istruzione Tecnica,
Direzione istruzione
Professionale,

Viale Trastevere — Roma.
Tel. Roma 58591

Ministero del Lavoro e PS,
Direzione OAPL,

Via Pastrengo, 22

Roma.

Tel. Roma 4683

ISFOL,

via Bartolomeo Eustachio, 8
Roma.

Tel. Roma 859730/858440

FORMEZ,

Via Salaria,229
Roma.

Tel. Roma 841101

CENSIS,

Piazza Novella, 2
Roma.

Tel. Roma 8390642

IFAP/ANCIFAP,

Piazza della Repubblica, 52
Roma.

Tei. Roma 479871

ENAIP,

Via G. Marcora, 26/28,
Roma.

Tel. Roma 5868021

IALCISL,

Via Tagliamento, 39
Roma.

Tel. Roma 855103

CNOS,
via Appia Antica, 126
Roma

Tel. Roma 5137884

ENFAPI,

Viale dell’Astronomia, 30
Roma.

Tel. Roma 59031

R L
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8. List of reglonal vecetional raining sseessors
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l. Lavoro ed Emigrazione
Vll m 00 Pescara. o
P. . Gaetano Noweilo
Aseessore Formazione Professionale, Diritto
oo Assistanza Soolastica o Problemi
Vie Refasio = 08100 Pescara.
Regione Besilicats
Prot. Nicola
Asssssore aila Putdiica Istruzione ¢ Formazione
Via £ Totl, 0/o ex Enaoll
08100 Potenzs.
Negione Calebdria
Rag. Stefano Arturo Priolo
Asdessore WW‘:-' Lavoro, 'ormulom Profoulonllo
Palazzo -8 Mulc dl cn
o) c.!m anzero

Attivita Culturall o Bonl Ambientall
rancesco, 37 — 34100 Tries

Aido Gebriele Renzui
A800000re &! leoro. Aulmnn Soclale,

me Trieste.

mwcmcé“m
Mohm1
Roma.

Regione Ligurie

Aw, E. Bruno Valenzlano

Assessore al Turlsmo, Formazione Professionale
¢ Cultura

Via Fieschi, 18 - 10121 Genova.

Regione Lomberdis

Prol. Fllippo Hazon

Assessors all'lstruzione e Formazione
Professionale

Via Soderinl, 24 - 20148 Milano.

Rag. Geetano Recchl

Assessore Industria, Artiglansto, Formazione
Professionale e Pesca Marittima

Via Gentile da Fabbiano

60100 ~ Ancona,

Regione Molise

Prot, Adolio Ulderico Colaglovanni
8ll'lstruzione Professionale e Entl

Locall @ Pubblica Istruzione

Via Cardarelll, 19

08100 c.mpobauo.

Regione Piemonte

ing. Glovann| Ferrero

Assessore alla Cultura ¢ Beni Culturali
Via Magents, 12 - 10100 Torino.

g:ft. Vllmoumlooll

As8080070 alla Pubblica Istruzione
Plazza Caduti di Tutte le Guerre
70128 Bari.

lone Sardegne
g:.' Antonio Secchl
Assessore al Lavoro ¢ alla Formazione
lonale

Profess|
Via 28 Febbralo, 5
09100 Cagllari.

Regione Sicllle

Awv. Luctano Ordile

Assessors al Bonl cultunll @ Amblentall ¢ alla
Pubbiica Istruzi

Via Nourbanolo. 17

90148 Palermo.

Regiore Toscane

Prol. Luigl Tassinari

Assessore all'lstruzione e Cultura
Via Farinl, 8 = 50121 Firenze.
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Reglone Trentino Alto Adige

Provinola Autonoma dl Trento

Dott. Mauro Betta

Asaessore alla Publica Istruzione

Gallerla del Leglonarl Trentinl, 5 — 3810 Trento.

Provinola Autonoma di Bolzano

Dott. Remo Ferrettl

Asaessore all'Istruzione Pubblica - Lingua
Italigna

Gallorla Europa, 15 -

39100 Bolzano.

Dott. Anton Zeiger

Assessore all'lstruzione Pubblica - Lingua

Tedesca
Via Crispl, 1 = 39100 Bolzano.

Reglone Umbria

Prof. Venanzio Nocchl

Assessore al Diritto allo Studio e alla Formazione
Professionale Permanente

Via Fontl Coperte, 10

60100 Perugla.

Reglone Valle d'Aosta

Prof.ssa A. Marla Ida Viglino
Assessore alla Pubblica Istruzione
Plazza Deffoyes - 11100 Aosta.

Reglone Veneto

Prof. Gliberto Battistella

Assessore alla Formazlone Professlonale,
Cultura e Informazione

Via Dorsodura, 3807 - Palazzo Balbl - 30123
Venezla.

Reglone Veneto

Rag. Luclano Righl

Assessore al Lavoro @ Economla

Via Dorsodura, 3907 - Palazzo Balbi
30123 Venezla.
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Luxembourg

Ministére de I'Education Nationale
6, Blvd. Royale
L 2449 - Luxembourg.

Netheriands

Ministerie van Onderwl||s en Wetenschappen
Nleuwe Uitleg, 1
NL-'s Gravenhage.

United Kingdom

Manpower Services Commission,

Speclal Programmes Divislon — Central Office,
Selkirk House,

168 High Holborn,

London WC1V 6PF.

Area offices of the Special Programmes Division
of the Manpower Services Commission

Birmingham

24th Floor,

Alpha Tower,
Suffolk Street,
Queensway,
Birmingham B1 1TB.
Tel. 021 632 4451

Bristol

Manullfe House,
Marlborough Street,
Bristol BS1 aNU.
Tel. 0272 279123

Cardiff

4th Floor,

Phase 1 bullding,
Tyglas,
Llanishen

Cardlff CF4 5PJ.
Tel. 0222 75321

Cheshire

Sefton House,
Exchange Street East,
Liverpool L2 3SD.

Tel. 051 227 4811




Covent

Bankfleld House

163 New Unlon Street
Coventry CV1 2QQ.
Tel. 0203 23581

Dumfrles (sub-office)
139 Irlsh Street
Dumfiries DG1 2NU.
Tel. 0387 5161

Dundee

5 Whitehall Crescent
Dundee DD1 4AR.
Tel. 0382 26011

Edinburgh 4
2-3 Queen Street
EdInburgh EH2 1JS.
Tel. 031 225 1377

Exeter

Central Station Chambers
Queen Street

Exeter EX4 2R2,

Tel. 0392 38711

Glasgow

Sth Floor

Blythwood House

200 West Regent Street
Glasgow G2 4BY.

Tel. 041 204 2877

High Wycombe
Dralda House
Crendon Street
High Wycombe
Bucks HP 13 6LE.
Tel. 0494 41518

London

6th Floor,

18-29 Woburn Place,
London WC1 OLU.
Tel. 01-832 532177

Manchester

First Fioor

Alexandra House
14-22 The Parsonage
Manchester M3 2JA.
Tel. 081 833 0413/0581
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Middlesbrough

9th Floor Stanley Street
Corporation House Workington
73 Albert Road Cumbrla CA14 2JD.
Middlesbrough Tal. 0800 4588/9
Cleveland TS1 2RU. *
Tel. 0842 241144 Wrexham

Crown Bulidings
Nottingham 31 Chester Street
3rd Floor Wrexham

Victorla House Clwyd LL 13 8BH.
76 Militon Street Tel. 0976 261037
Nottingham NG1 3RE.
Tel. 0602 45716 York

14 Coppergate
Preston York YO1 1NR.
5th Floor Tel.
Unicentre
Lords Walk
Preston PR1 1QG.
Tel. 0772 59205

. Sheftleld

Flrst Floor
Furnival House
Furnival Gate
Sheffleld S 1 4PQ.
Tel. 0742 75301

Southampton

Queen's Park House
2.8 Queen’s Terrace
Southampton SO1 1BP.
Tel. 0703 34041

Sunderland
2nd Floor

- Lynas House

Frederick Street
Sunderland SR1 1LQ.
Tel. 0783 43318

Swansea

2nd Floor

Orchard House

Orchard Street

Swansea,

West Glamorgan SA1 5AP.
Tel. 0792 460355

Wolverhampton

2nd Floor

Burdett House

29-30 Cleveland Street
Wolverhampton WV1 3HA.
Tel. 0902 711111
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Workington (sub-office)



Trelning Workshop Resource Unit,
Community Projects Foundation,
60 Highbury Grove,

London N5 2AG.

Tel. 01-359 1363

Community Schemes Unit,

Natlonal Councl| for Voluntary Organisatlons,
26 Bedford Square,

London WC1B 3HN.

Tel. 01.838 4066

Youth Opportunities Development Unit,
Natlonal Youth Bureau,

17-23 Alblon Street,

Leicester LE1 8GD!

Tel. 0533 538811

Youtheid,

Tress House,

3 Stamford Street,
London SE1 9NT.
Tel. 01-928 6424

Natlonal Workshops Association,
26 Bedford Square,

London WC1B 3HN.

Tel. 01-836 4068

Employment Unit,

Natlonal Councli for Voluntary Organisations,
26 Bedford Square,

London WC1B 3HN.

Tel. 01-836 4068

Natlonei Association for the Care and Resettiement

of Ottenders (N.A.C.R.0.),
169 Clapham Road,
London SW9 OPU.

Tel. G1-582 6500

Besic Skllis Unit,

Natlonal Extenslon College,
18 Brooklands Avenue,
Cambridge CB2 2HN.

Tel. 0223 63465

Further Education Curriculum Review and
Development Unit,

Room 5/81, Elizabeth House,

39 York Road,

London SE1 7PH.

Tel. 01-928 9222 Ext. 3177

Aduit Literacy Unit,
§2-54 High Holborn,
London WC1V 6RL.
Tel, 01-405 4017

Action Resource Centre,
9 Henrletta Place,
London W1,

Tel. 01-629 3826

Prectical Action,

1, Manway Place
London WIP 9 DF
Tel. 01-580 8947

Informetion Technology Centre
Consultancy Unit

Notting Dale Technology Centre
191, Freston Road

GB -~ London W10 8TH

Tel.: 01-969 8042
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CEDEFOP ~ European Centre for the Development of Vocational
Training

Planning vocational preparation Initlatives for unemployed young
people

Luxembourg: Office for Official Publications of the European
Communities

1982 ~ 143 pp. — 16.0 X 20.0 cm

ISBN 92-825-2402-7
Catalogue number: HX-32-81-213-EN-C

Price (excluding VAT) in Luxembourg
ECU 2.40 BFR 100 IRL 1.70 UKL 1.30 USD 2.90
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