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EXECUTIVE SUMMARY

Research Report #181

TEACHING HERITAGE LANGUAGES AND CULTURES
IN AN INTEGRATED/EXTENDED DAY

The main nurpose of this study was to describe the setting
of the newly developed Torouto Board Integrated/Extended Day
Heritage Language and Black Cultural Programs in terms of sociai,
cultural, economic, educational, political, demographic and
psychological variables.

The study began with several weeks of intensive exploratory
fieldwork during the winter of the 1984-85 school year that
included interviewing and observing in the fifteen elementary
schools then offering the programs. It culminated in October,
1985 with the distribution of detailed survey questionnaires to
all the principals, vice-principals, teachers, administrative
assistants, lead instructors, heritage language instructors,
Black cultural instructors, concurrent instructors and parents
involved with the fifteen schools.

Of those who responded to the survey, 88% believe that
children should learn their heritage languages mainly:
(1) to improve communications with relatives,
(2) to enhance pride in heritage,
(3) to maintain and revitalize culture and religion, and
(4) Dbecause languages are best learned when young.

Children can be taught their heritage languages and cultures
in a variety of ways - at home, after-school classes, summer
classes, weekend classes, during extended school days and by
using them as media to learn other school subjects. Not everyone
agreed on the best method. However, if they are taught during an
extended day, then late afternoon was considered by many the best
arrangement.

The text and tables in this report describe and detail a
multitude of issues related to the integrated/extended dey
programs including methods of implementation, effects on the
children, effects on the regular staff and school day, working
and social accommodations between the iteachers and instructors,
reactions of regular staff as described by themselves and
perceived by others, opinions about the instructors, distribution
of information, responsibilities and duties of ragular staff and
instructors, involvement of parents, materials and resources, and
changes that should be made if the program is to be continued.

Summaries of several randomly selected pupil interviews are
included.
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INTRODUCTION

On June 15, 1977, the Ontario Ministry of Education released
Memorandum 1976-77:46 which reads in part:

«+«« the Ministry of Education will implement
a Heritage Languages Program to be effective
as of July 1, 1977. For the purposes of this
program, a heritage language is any language
other than the two official languages of
Canada.

An amendment will be made to Regulation 191
to allow for the provision of heritage
language classes for elementary school
children by all school boards.

Under this program, any group of parents will
be able to approach its local school board
with the request that heritage language
classes for elementary school children be
given under the Continuing Education Program.
Such classes may be offered after school, or
on non-school days, or where numbers justify
an extension of the required 5-hour school
day. Under this program, no student may
receive ' more than 2 1/2 hours instructiorn per
week, or more than 2 1/2 hours per day in the
case of summer school classes.

««+ Boards wisning to set up heritage
language classes must accept full
responsibility for the staff, curriculum, and
supervision of the classes, and subscribe to
the usual conditions of evening and summer
school programming.

+«+ The instructors hired by the boards for
these classes need not have Ontario
certification but should have qualifications
acceptable to the boards, principals, and the
parents' groups.

(The, entire memorandum is included as
Appendix E.) :

During 1981, Ontario Regulation 617/81 amended
Regulation 262 made under the Education Act so that the "required
S5-hour school day" must exclude recess time. For most schools in
the Toronto Board of Education, the regulation meant an
additional 150 minutes of instructional time per week.

In March of 1982, a Work Group on Third Language Instruction
of the Toronto Board of Education published its final report
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entitled Towards a Comprehensive Language Policy. The following
are some of the recommendations in the report:

- That the Toronto Board of Education petition
the Ontario Ministry of Education to permit
the teaching of Heritage Languages during the
additional 150 minutes per week required by
the Ministry.

- That in schools where integrated Heritage
Languages Programs are established, such
programs as cross-cultural studies, Latin,
Native Peoples' languages and Native Peoples'
Studies be introduced for students who do not
take part in the Heritage Languages Program.

- That the Director of Education develop and
implement a two-phase plan for integrating
the Heritage Languages Program with the
regular program throughout the Toronto school
system and that:

(a) phase I of the plan provide for the
integration of Heritage Languages
classes in five to ten schools, in
addition to the present schools with the
integrated Heritage Languages Program,
beginning in September, 1982.

(b) phase II of the plan provide for the
establishment of integrated programs in
additional schools annually, over the
next three-year period.

(c) Dboih phases include provision for local
school and community consultation.

- That school principals and staffs, with the
co-operation of the School Community
Relations Department, if necessary, make
every possible attempt to encourage the
parents of their communities to enrol their
children in Heritage Language classes
wherever actual student population warrants.

- That the Toronto Board of Education adopt the
principle of bilingual/trilingual education
as a fundamental principle of its education
policy.

- That the Toronto Board of Education request
the Ontario Ministry of Education to amend
the Education Act:

(a) to permit the use of languages other
than English and French as media of
instruction during the regular school
day.

11
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(b) to facilitate the development of
bilingual and trilingual education as
proposed in this report.

- That the Director of Education develop a
comprehensive, in-depth documentation report
based on available research and other valid
information documents on the subject of
bilingual/trilingual education.

- That the Director prepare a proposal for a
research project, to be done in conjunction
with outside agencies, if possible, to
examine the correlations between enrolment in
Heritage Language Programs (integrated and
otherwise), first language competence,
academic performance (in English, French and
other areas) among students whose first
language is neither English nor French, and
that such research include documentaticn of
relevant programs.

On May 12, 1982, the Chairman of the Board forwarded to the
Minister the recommendations on third language which the Board
approved on May 6, 1982. The Minister replied in a letter dated
June 9, 1982. She stated in part:

The commitment of the Toronto Board of
Education to the development of programs
which are sensitive to the language
backgrounds of its pupils is acknowledged.
However, it is our feeling that this
commitment can be realized within the
existing provisions of the Education Act and
Regulation 262.

The Government, therefore, is not prepared to

make changes to the language requirements
currently set out in the Education Act.

The Board's unsuccessful petition of the Ontario Ministry of
Education to permit the teaching of Heritage Languages during the
additional 150 minutes per week meant that if the Heritage
Languages were to be integrated with the regular program in the
Toronto school system, the school day would have to be extended
another 30 minutes. Consequently, during the 1984-85 school
year, fifteen elementary schools in the Toronto school system
were operating according to a schedule referred to as an
Integrated/Extended (I/E) school day for the purpose of teaching
Heritage Languages (HL) and Black Cultural Heritage (BC).

During 1984-85, these fifteen extended-day schools had a
total of 138 integrated HL/BC classes ranging from one to eight
languages per school. The languages were Arabic, Chinese
(Cantonese), Greek, Hindi, Italian, Portuguese, Panjabi, Spanish,
Urdu and Vietnamese. Black Cultural classes were also offered in



tv>» of the I/E day schools.

Prior to 1984-85, pupils in the I/E day schools not enrolled
in HL/BC classes were the responsibility of the regular teachers.
They usually stayed with the teachers in the regular classronms
and did such things as homework, remedial work and housekeeping,
although in some cases the teachers developed special prog»rms
for these children. This arrangement required that teachers i.c
responsible for and/or teach pupils for an additional 150 minut.s
per week which was not required of other teachers in the system.
The Board's elementary teachers then made the decision early in
1984 to withdraw their voluntary services. In February, 1984, a
Letter of Understanding Committee on "Provision of Heritage
Language Programs within the Integrated/Extended Day" made up of
representatives of the Board and the Toronto Teachers' Federation
met several times and recommended (among several items) the
following, that was approved by the Board on February 21, 1984:

Board to provide concurrent program in all
existing integrated/extended day schools and
any new ones, li.e.,

- classroom teachers will not be required to
have any direct involvement with the
concurrent program;

- classroom teachers will not be requ.red to
have any direct involvement in
integrated/extended program;

- classroom teachers will not be assigned other
duties during the time their pupils are
involved in the Heritage Language/Concurrent
programs;

- classroom teachers will be expected to
continue to fulfil their professional
commitment for remedial programming as may be
appropriate, : :

The Concurrent Program (for pupils not enrolled in HL/BC
classes) was staffed by persons hired from outside the TBE, not
necessarily with Ontario teaching certificates, but with special
areas of expertise. The Concurrent (CC) classes that were
offered vari.d from school to school but included enrichment
activities such as karate, puppetry, music, storytelling,
rocketry, crafts and cross-cultural studies.

The process of becoming an I/E day school in 1984-85 for the
purpose of teaching Heritage Languages and Black Cultural
Heritage involved several steps including school designation,
consultation, planning and staffing. Several types of staff and
committees were part of the total package. There were Heritage
Language, Black Cultural and Concurrent Instructors. There were
also Local School Lead Instructors and Language Lead Instructors.
(Roles and titles of Lead Instructors have since been changed.)

A local school liaison committee consisting of parents and the

13
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school principal assisted in staffing, scheduling of classes,
curriculum and program evaluation. The Heritage Languages and
Concurrent Program Consultative Committee (HELACON) (previously
HLAC - The Heritage Language Advisory Committee) advised the
Board of Education on matters pertaining to the HL/BC/CC programs
and was composed of trustees, one elected representative from
each language program, one representative from the Toronto Public
School Principals' Association, one representative from the
Toronto Teachers' Federation, one representative from the Library
Board, and four representatives for Concurrent Programs. The
entire Integrated/Extended Day Heritage and Concurrent Programs
Operations Manual is included in Appendix F and fully describes
all these details. The TBE fact sheets on the programs are
included in Appendix G.

Research Activities

In December, 1983, the Research Department prepared an
interim proposal suggesting that the above stated recommendations
reiated to research be conducted in three phases:

(1) In-depth documentation and review of research related to
bilingual and trilingual education;
(2) Documentation and ethnographic study of the

Integrated/Extended Day Heritage Language Programs; and

(3) Correlational study of enrolment in Heritage Language

Programs, first language competence and academic
performance.

The literature review was completed in 1984 and exists as
Research Report #175 under the title Bilingual Education and
Bilingualism: A Review of Research Literature.

What follows is a report of phase two - the documentation
and ethnographic study of the Integrated/Extended Day Heritage
Language Programs.

Phase Two: Research Methods

The purpose of this phase was to describe the setting of the
Integrated/Extended Day Heritage Language and Black Cultural
Programs in terms of social, cultural, economic, educational,
political, demographic and/or psychological variables. A second
purpose was to supplement the themes and findings of the
literature with ideas characteristic of the Toronto setting to
design phase three.

This phase began with several weeks of intensive exploratory
fieldwork during the winter of the 1984-85 school year. The work
involved interviewing and observing in the fifteen I/E day
schools. Principals, vice-principals, administrative assistants,
teachers, HL/BC/CC instructors, HL/BC/CC pupils, HL/BC/CC
parents, lead instructors, superintendents, administrators,
personnel of the School Community Relations (SCR) Department and
representatives of the Toronto Teachers' Federation (TTF) and
Toronto Public School Principals' Association (TPSPA) were
interviewed. Several HL/BC/CC classes were observed in each I/E
day school. The investigatiors also observed and participated in

14
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meetings of various committees such as HELACON and the local
school liaison committees.

Because of time constraints and the numbers involved, it was
not possible to interview every teacher, pupil and parent.
Consequently, in each school, the TTF representative and a 20%
random sample of teachers were interviewed. In the case of the
pupils, each HL, BC and CC instructor of the classes observed was
asked to select the one boy and one girl whose birthday was
closest to January lst; these were the pupils who were
interviewed. Interviews with the parents were organized in a
variety of ways, sometimes with individuals identified by the
principal, sometimes as part of agendas of other teacher-parent
meetings, and sometimes in meetings especially scheduled for the
researchers. Interpreters were frequently present while
interviewing the parents.

Although several of the HL, BC and CC instructors worked in
more than one of the I/E day schools, each was interviewed only
once. The local school lead instructors were interviewed in the
schools, and the language lead instructors were interviewed as a
group.

Opportunity was provided for TTF to observe at meetings
between the researchers and local school liaison committees, at
the recommendation of the Board.

After completion of these exploratory fieldwork activities,
the investigators then (during March of 1985) set about designing
a set of survey questions that could be used to give everyone
associated with the fifteen I/E day schoois a chance to express
their opinions.

The survey questionnaires were built entirely from the ideas
and concepts encountered during the fieldwork and recorded in the
notes that were taken. This meant that the questionnaires
contained considerable detail; however, an effort was made to
keep them simple to answer, most questions requiring only a quick
check. Copies of the questionnaires are not included in this
report, as the tables used to report the data in Appendices A, B
and C represent the ideas contained in them. Anyone wanting
copies may obtain them by contacting the authors,

Eight questionnaires were developed, one for each group -
principals/vice-principals, teachers, administrative assistants,
parents, HL instructors, BC instructors, CC instructors and lead
instructors. A large proportion of questions was repeated for
each of the eight questionnaires, and each contained as well a
set of questions to be answered solely by the respective group of
respondents. The parent questionnaires were translated into the
twelve major languages used in the homes of the children in the
fifteen I/E day schools. (Principals were surveyed for this
information.) The languages were: Chinese, French, Greek, Hindi,
Italian, Korean, Polish, Portuguese, Panjabi, Spanish, Urdu and
Vietnamese. Finally, a covering letter was composed and
translated to accompany the questionnaires for each group. The
letters for the English-speaking parents and Chinese-speaking

15
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parents are shown as examples in Appendix H.

The questionnaires were completed and ready for distribution
in May, 1935. However, the process was delayed due to a variety
of sensitive issues including teacher negotiations and an
arbitration related to the I/E day that TBE administrators and
executive of the TTF feared would be affected by the release of
the questionnaires in the system.

Distribution of questionnaires finally took place in
October, 1985. Because of staff changes, schools were contacted
to update the lists of nemes, and questionnaires were then sent
to all the principals/vice-principals, teachers, administrative
assistants, lead instructors, and HL, BC and CC instructors who
had worked in the fifteen I/E day schools for the 1984-85 school
year ard during the fall of 1985. In some cases, this meant that
home addresses had to be obtained; however, the bulk of the
questionnaires were sent out through the board mail.

Parents received thelr questionnaires through their children
in the schools (one per family) and then returned them in the
stamped envelopes that were provided. All parents received an
English questionnaire and letter, and many also received the
appropriate translated version. Upon return of the envelopes, a
careful check was made to ensure that only one questionnaire per
parent was analyzed.

Questionnaires were returned to the Research Services office

for several weeks until the end of 1985, during which time they
were sorted and coded. Analyses began in February of 1986.
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HERITAGE LANGUAGE QUESTIONNAIRE RESPONDENTS

Principals and Vice-~Principals

Twenty-two principals and vice-principals held positions in
the fifteen Integrated/Extended Day schools during the time of
the study. A questionnaire was sent to each; 16 (73%) responded.

Teachers
(Table Al)

A total of 262 teachers taught in the fifteen schools during
the two years of the study and remained as employees of the
Toronto Board of Education. Each was sent a questionnaire, and
50% responded. The teachers were asked to name the cultural or
ethnic groups to which they belong; the results were 37% Canadian
or French Canadian, 35% European, 3% Chinese, 1% Japanese and 1%
Australian. Another 23% did not answer the question and/or
objected to it.

Administrative Assistants

Sixteen administrative assistants held positions in the
fifteen schools during the two years of the study and remained as
employees of the Toronto Board of Education. A questionnaire was
sent to each, and 10 (63%) responded.

Lead Instructors
(Table A2)

Twenty-four language lead instructors and local school lead
instructors were involved with the fifteen schools during the two
years of the study. A questionnaire was sent to each; 6 (25%)
responded. These six instructors were somewhat more likely to
have obtained their qualifications and teaching experiences in
Canada than outside Canada.

Heritage Language Instructors
. (Table A2) ‘

Sixty-six HL instructors were involved with the fifteen
schools during the two years of the study. A questionnaire was
sent to each; 11 (17%) responded. The majority of these eleven

instructors had obtained teaching certificates and taught outside
Canada.

Concurrent Instructors
(Table A2)

Fifty-six CC instructors were involved with the fifteen
schools during the two years of the study. A questionnaire was
sent to each; 22 (39%) responded. Very few of these twenty-two
instructors had teaching certificates, although 50% had B.A.'s
and 9% had M.A.'s.
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Black Cultural Instructors

Five BC instructors were sent a questionnaire; none
responded.

Parents

Approximately 2800 families with children attending the
fifteen I/E day schools received questionnaires; 449 (16%)
responded.

Parents were asked at the end of the questionnaire to
indicate whether they had children in HL, BC or CC classes and if
so, how many. And then, based on the responses, the parents were
divided into four groups as follows, and all data were analyzed
separately for these four groups.

HL/BC Parents (N=239)

These parents had children in Heritage Language (N=234) or
Black Cultural (N=5) classes. Of these parents, 211 reported a
total of 333 children in these classes; the other 28 parents did
not indicate the number of children.

CC Parents (N=103)

These parents had children in the Concurrent classes. Of
these parents, 88 reported a total of 126 children in Concurrent
classes; the other 15 parents did not indicate the number of
children.

HL & CC Parents (N=65)

These parents had children in both Heritage Language and
Concurrent classes. Of these parents, 60 reported a total of 51
children in Heritage Language classes and 87 children in
Concurrent classes; the other five parents did not indicate the
number of children.

UI Parents (N=42)

These parents chose not to identify themselves by the
classes their children attended.

Socio-Economic Status of the Parents (Table A3)

The socio-economic status (SES) of the four groups of
parents (HL/BC, CC, HL & CC, UI) is different. CC parents are
not so likely to be classified as low SES as are the other three
groups.

The Cultural or Ethnic Groups to Which tke Children Belong

(Table Ad)

The 373 parents who supplied information on the culture and
ethnicity of their children named a total of 25 groups (45
parents said their cnildren belonged to two or more groups). The
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largest numbers of parents described their children as Chinese
(29%), Canadian (28%), Portuguese (8%), and Italian (6%).

The HL/BC parents named a total of 16 groups; the largest
numbers described as Chinese (31%), Canadian (23%), Portuguese
(12%), and Italian (6%).

The CC parents named a total of 18 groups; the largest
groups described as Canadian (50%), Chinese (11%), Italian (7%),
and English/British/WASP (5%).

The HL & CC parents named a total of 12 groups; the largest
numbers described as Chinese (63%), Canadian (11%), Greek (6%),
and Italian (5%).

Many (45%) of the UI parents did not respond. Those who did
named a total of 10 groups; the largest numbers described as
Canadian (21%), Chinese (14%), Portuguese (5%), Italian (5%),
Vietnamese (5%), '‘Greek (5%), East Indian (5%), and French (5%).

Languages the Children Learned to Speak (Table A5)

The 418 parents who indicated the languages their children
learned to speak first named a total of 21 languages (48 parents
said their children learned two or more languages
simultaneously). The largest numbers named English (38%),
Chinese (31%), Portuguese (10%), Greek (5%), and Italian (5%).

The HL/BC parents named a total of 13 languages; the largest
numbers named English (32%), Chinese (31%), Portuguese (16%),
Italian (6%), Greek (5%), and Vietnamese (5%).

The CC parents named a total of 15 languages; the largest
numbers named English (60%), Chinese (14%), and Portuguese (6%).

The HL & CC parents named a total of 11 languages; the
largest numbers named Chinese (66%), English (26%), Greek (6%),
and Italian (5%).

Many (26%) of the UI parents did not respond. Those who did

named a total of 11 languages; the largest numbers named English
(33%), Chinese (19%), Portuguese (5%), Vietnamese (5%), Hindi

(5%), French (5%), and Panjabi (5%).

The Cultural and Ethnic Groups to Which the Children Belong
in Individual Heritage L-nguage and Black Cultural Classes
(Tables A6 and A7)

The Spanish, Italian, and Portuguese HL classes are most
heterogeneous with respect to the cultural and ethnic groups of
the children. The Spanish HL classes, for example, have children
from this sample of respondents who are Spanish, West Indian,
Canadian, Filipino, Yugoslavian and Hungarian. The Italian HL
classes are more likely than other HL classes to be made up of
children whose parents refer to them as Canadian.

13
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The First Languages of Children in Individual Heritage
Language ar ack Cultural asses ables an

Children in Spanish, Hindi, Panjabi and Black Cultural
classes are most likely to have learned English first, while
those in Vietnamese, Chinese, Portuguese and Urdu classes are
least likely. The Italian and Portuguese HL classes are most
neterogeneous with respect to the first languages of the
children. The Italian HL classes, for example, have children
from this sample of respondents who learned Italian, English,
Portuguese, French, Ukrainian and Gujarati first. The children
in Hindi, Greek and Spanish HL classes are most likely to have
learned two languages simultaneously in the home.
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RESULTS

Should Children Learn Their Heritage Languages?
(Table Bi)

A total of 644 persons participated in this survey; 569
(88%) answered "YES" to this question. Among the ten groups of
respondents, lead instructors answered "YES" most frequently
(100%), and concurrent instructors least frequently (77%).

Reasons Children Should Learn Their Heritage Languages
(Table B2)

Respondents who answered "YES" to the first question were
then asked to check one or more of nineteen reasons children
should learn their heritage languages.

An examination of the percentages across the ten groups of
respondents for each of the nineteen reasons indicates that the
following four reasons have the strongest support:

(1) Improves communication with relatives;

(2) Enhances pride in heritage;

(3) Languages are best learned when young;

(4) Maintains/Revitalizes culture and religion.

And, these four reasons have the weakest support:
(1) Improves communication in school yard;
(2) Provides a chance to excel;
(3) Facilitates learning English;
(4) Improves other academic learning.

In considering these reasons, the comments of three
interviewees are interesting:

I am not sure that the surface structure of
the Chinese language will help the Chinese
children learn English. I support the
heritage language program for self-esteem
reasons. We must be certain of the claims we
make for the program. I am not certain that
learning of one language helps the learning
of another language. (Teacher)

Heritage language class helps my child
improve his Chinese. He feels more
comfortable talking to me and his
grandparents in simple Chinese and
understands 90% of our Chinese conversation
at home. His Chinese language skills will
come in handy when we visit his other set of
grandparents in Hong Kong next summer.
(Chinese parent)

The Chinese children in Toronto get Chinese
at home, in the newspapers, on the radio, at
movies and in the shops and restaurants.

They are seeing only Chinese; they should see
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a wider world. They will be ill-prepared.
Their abilities in English may be slowly
dropping. (Teacher)

Some groups of respondents checked more reasons for learning
heritage languages than others, thus indicating stronger support
for the concept. For example, 50% or more of the lead

instructors and HL instructors checked 14 reasons for children
learning their heritage languages. The numbers of reasons

checked by 50% or more of the other groups are as follows:

HL & CC parents - 13
HL/BC parents - 10

Administrative Assistants - 7
UI parents - 6
Principals/Vice Principals - 4
Teachers - 4
CC parents - 4

3

CC instructors -

By What Methods Should Children Learn Their
Heritage Languages in Toronto?
(Table B3)

The Integrated/Extended schoo! day, Saturday morning classes
and after school classes are the three methods most preferred for
teaching children their heritage languages in Toronto. HIL/BC
parents, HL & CC parents, HL instructors and lead instructors are
those who most prefer the Integrated/Extended school day (50% -
82%); teachers, lead instructors, principals, administrative
assistants and CC parents are those who most prefer after-school
classes (29% - 45%); and teachers, administrative assistants, CC
parents and principals are those who most prefer Saturday morning
classes (25% - 42%).

Using heritage languages as media to teach some or all
school subjects, or teacking the languages during the summer rre,
overall, the least preferred methcds (0% - 33%).

The ranges of percentages have been included to show that
some groups are stronger in their preferences than others.

During the interviews, everyone had a lot to say on this
topic, and many of the arguments that were presented for and
against the various methods will be presented later in this
report. However, at this point, a sample of comments from
various persons is informative:

As a teacher from a minority group, I fail to
see the value of teaching heritage languages
during the school day. They should be
learned at home. It is the responsibility of
the parents. They are best taught by the
parents. Th=2y should be learned outside
school by visiting people and places. School
is an artificial place for learning heritage
languages. (Teacher)
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I succeeded in getting more children
(especially Portuguese and Panjabi) enrolled
in heritage language classes by having them
in the I/E day. As part of the regular
program, the languages get more recognition.
However, the price is that some children do
not want to be in the classes, and the
principal is fr :ed to give extra
encouragement. | Principal)

The I/E day gives more value and status to
the language. Instructors feel like
professionals. Instructors get more support
from principals and others than they do when
classes are held after school and on
Saturday. Children are respected more for
their knowledge of another language. (Greek
Instructor).

Chinese students seem to be happier in the
I/E day arrangement. They have a "standing
tall", "walking tall" feeling because they
can identify with adults of the same cultural
background. (Chinese Instructor)

I prefer the I/E day because there are other
family activities on Saturday. During the
weekdays, children are already in school, so
they might as well stay a bit longer to learn
their heritage languages. (Italian parent)

When the classes are not integrated, it is
particularly difficult during the winter.
Many trips must be made by parents and pupils
if they are not integrated. Kids used to
complain that other kids got out of school
earlier than they did. (Greek parent)

What is the Best Organization for HL/BC/CC Classes
' in the I/E Day Programs?
(Table B4)

Total Time Per Week

The Ontario Ministry of Education's Memorandum 1976-77:46
(see Appendix E) states that, "...no student may receive more
than 2 1/2 hours instruction per week..." With the exception of
the administrative assistants, the highest percentage of every
group of respondents believes that 150 minutes (2 1/2 hours) a
week is the best amount of time. The administrative assistants
favor less than 150 minutes a week.

It should also be noted that quite a few teachers and UI

parents did not have an opinion, and several HL instructors would
like more than 150 minutes a week.
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Number of Periods Per Week

Not many strong trends of opinions exist among the groups of
respondents on this matter, although "3 periods" and "5 periods"
are more favored than other numbers of periods. Several parents
interviewed said they preferred a daily lesson because:

«+.children remember what they learn better.
They learn bit by bit. If held once or twice
a week, the lesson is easily forgotten, and

it is more difficult to maintain interest.
(Chinese parent)

The researchers also observed some HL/BC/CC classes of 75
minutes duration that seemed too long. Limited materials and
resources and a lack of variety in teaching metliods tended to
make the time drag.

The Time of Day

There is very little support for teaching HL/BC/CC programs
in the morning or early afternoon. Late afternoon is considered
the best arrangement, although a substantial proportion of every
group had no preference. It is, however, the opinion of many
that whatever is taught at the end of the extended day, that is
the time the children are most tired and teaching is least
effective. For this reason, some parents ard instructors would
prefer the languages taught earlier in the day. For this same
reason, many teachers were concerned that the core curriculum
(the primary responsibility of the schools) not be taught at the
end of the day.

During the interviews, some parents and instructors also
expressed concerns that HL/BC classes at the end of the day meant
that they were not truly integrated and, in fact, were no
different from after-school classes.

Instructors' Timetables

With the exception of the HL instructors, those working in
the I/E day schools strongly favor hoving all the HL/BC/CC
classes blocked at the same time. The opinions of the four

groups of parents on this issue are diverse.

Blocked timetables are favored by many because it means that
different students are not withdrawn from the regular classes at
different times of the day to attend HL/BC/CC classes.

In the case of the instructors, blocked timetables are apt
to mean they must travel from school to school to build up
teaching time instead of teaching several lessons at different
times of the day in one school.

Blocked timetables mean that in schools where several HL
classes as well as BC and CC classes are taught, as many as 22
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instructors may converge on the schools at once.

Class Size

The general feeling is that the size of the HL/BC/CC classes
should not exceed 20 students, and there is quite strong support
for even smaller classes. The size recommended by the Board is
20 pupils, although {to the consternation of some), the Board
does not always insist on it.

Those who favor smaller classes do so for a variety of
reasons. One reason is that some language groups (e.g.
Vietnamese) cannot have classes in some schools because they
cannot gather together 20 children. A second reason is that many
HL/BC/CC classes are made up of multi-age, multi-cultural,
multi-interest, multi-ability children, meaning that large
classes present many pedagogical problems.

Number of Languages Per School

On the whole, respondents either have no opinions on this
topic or are accepting of "any number" of languages per school.
However, substantial proportions (over 30%) of seven respondent
groups think that the number should not exceed four.

Opinions About the Implementation of the
Integrated/Extended School Day

(Table BS)

Representation

Everyone was asked to indicate whether they felt the
representation of the principals, teachers, administrative
assistants, instructu:ss and parents is good with respect to the
implementation of the I/E school day.

Of the ten groups of respondents, teachers and CC parents
are least satisfied with the general representation of the
various groups while lead instructors, HL instructors, HL/BC
parents and HL & CC parents are most satisfied.

The teachers and CC parents are least satisfied, while the
HL instructors are most satisfied about their own representation.

Overall, respondents were most likely to say that principal
representation is good.

One teacher's dissatisfaction with representation was
expressed in this way:

The I/E day program was dumped on us. There
were a couple of token meetings for teachers
to ask questions, but we got no answers. The
message we got was, "this is the policy - you
have to do it." Teachers, as a whole, are
not against heritage languages but are
opposed to having it dumped on us. The Board

25



-17-
lost the teachers' support on this. (Teacher)
A CC parent had this to say:
The Board hasn't thought through the problem.
We are guinea pigs. We are upset about how

the whole thing is beiang handleda. It's just
dumped on our laps. (CC parent)

Resources and Information

The three groups of regular school staff, CC par=ntc and CC
instructors were not as impressed by the quality of the resource
people and information used during the implementation of the I/E
day as the other five groups of respondents. Some wondered about
how research information was being used:

Referring to research about teaching heritage
languages that was done with other groups in
other ureas (e.g., Navajo children in the
United States) is liike comparing apples and
oranges. (Teacher)

Some school staff felt neglected by resource persons:

The teachers got zero help from the
consultants, Area Superintendents and
trustees. We need to talk to someone about
our fears. The only information we get is
from the Toronto Sun. They should come and
win us over. They did an okay public
relations job with the parents, but they've
never done anything with the teachuers.
(Teacher)

Concurrent parents frequently expressed feelings of having been
misinformed:

We were not truthfully informed during the
consultation process. The I/E day program
was sold to us like a vacuum cleaner. They
made it sound as if all the kids would
benefit. Things came out after it was
implemented, such as not being able to get
extra English in concurrent classes.
(Concurrent parent)

Power Struggle vs Interests of the Children

Regular school staff tend to parceive the implementation
process as a power struggle among many groups, while HL
instructors, HL/BC parents, HL & CC parents and UI parents are
more likely to believe that the best interests of the children

have been considered. The comments of two principals are
illustrative:
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We are caught in a war between the TBE and
the TTF. (Principal)

What is the role of the trustee? 1Is the
trustee a resource person or an educator?
Education is now political. It doesn't
matter what professional educators say. We
must meet political needs. Should the needs
of the trustees or the kids be met first?
(Principal)

Trustees and Board Administrators

Have the trustees and Board administrators attended to all
groups during the implementation of the I/E day? Many of the
respondents had no opinion. However, just over 50% of the HL/CC
parents believe that both trustees and administrators have done
8o, and just over 50% of the HL instructors believe the trustees
have done so.

Democracy, Taxpayers' Money and Promises

Respondents were asked whether the implementation of the I/E
day had been democratic, whetker the programs are a good use of
taxpapers' money, and whether promises have been fulfilled. The
HL instructors alone are strongly convinced about all three
points,although the HL/BC and HL & CC parents tend to support the
first two. Persons who felt the implementation was undemocratic
did not necessarily think that way for the same reasons:

I think the program should be discontinued.
Any parent who wants their children to learn
a heritage language should have them stay
after regular school hours. I don't think
other children should be penalized because of
the wishes of some. It is undemocratic.
(Concurrent parent)

The schools make the final decisions; it
doesn't matter what the parents say.
(HL parent)

The regular teachers can't talk to us. We
feel badly about not being able to talk to
teachers to get their ideas and help about
the program. (CC parent)

A system that does not cater to the total
population of students is not a fair system.
Some children do not get taught their
heritage languages because their numbers are
too small. (Vice-principal)

Teachers should have an active part in the

formation of the program. We are not
permitted to defend our classes, our
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position, our pupils or ourselves. We cannot
help but be unhappy about the situation.
(Teacher)

It is demeaning for TTF and TPSPA
representatives to attend HELACON. The vote
is usually 22 vs. 2. (Teacher)

Similarly, persons who felt that promises had not been fulfilled
varied in their elaborations on the matter:

Many promises for help (e.g. a
vice-principal) did not arrive.
(Administrative Assistant)

Last year when the teachers were doing the
concurrent classes, an administrator said we
would get help. No one came. We had to
prepare the units ourselves. (Teacher)

We were promised computers for the concurrent
program. Nothing happened. (CC parent)

Voting Procedures

The Operations Manual in Appendix F describes the voting
procedures. The regular school staff and the three groups of
instructors mostly agree that the voting should be conducted on
an individual school basis but also feel that more than a 50%
vote should be required before the Board proceeds with
implementation in any one school. The four groups of parents, on
the other hand, are not so likely to believe the implementation
should take place according to these two voting conditions.

Enrolment

Regular school staff, lead instructors and HL instructors
believe the I/E day is best implemented when 50% or more of the
students in a particular school enrol in the HL and BC programs.

CC instructors and all parent groups are much less firm on this
matter.,

Some children and/or their parents change their minds during
the school year and request to switch HL/BC/CC classes. (The
combinations of possible switches in some schools are numerous.)
Principals, administrative assistants, HL instructors and HL & CC
parents tend to agree that switching should be allowed. Teachers
and CC instructors are least enthusiastic about switching.

Does the I/E Day Affect Children Differently
From the Regular Day?
(Tables B6 and B7)

Those who have known the children in both an I/E day and a
regular day - principals, teachers and parents - were asked to
Jjudge whether the I/E day affects children differently and to
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check one or more of thirty-six possible effects. Nearly all the
principals and teachers said "Yes". At least 50% of the
principals checked (1) more fatigue and stress, (2) more problems
going home, (3) less remedial work, (4) fewer extra-curricular
activities, (5) worse school spirit, (6) too much work, (7) too
little play, (8) less integration of Special Education students,
and (9) less motivation for older children to learn HL/BC. The
majority of the teachers checked (1) more fatigue and stress,

(2) fewer extra-curricular activities, and (3) less time spent in
the library.

The perents were much less likely to answer "Yes" to this
question (24% to 52%). The CC parents who answered in the
affirmative were most likely to say the effects were (1) more
fatigue and stress, (2) more problems going home, and (3) more
disruptions of out-of-school activities such as music lessons.
The HL/BC and HL & CC parents who answered in the affirmative
were most likely to check (1) more multicultural friendships,
(2) better relationships with adults, (3) more chances to excel,
(4) more self-confidence, (5) more pride in heritage, (6) more
motivation for young children to learn HL/BC, (7) more academic
motivation, (8) better ability to think, (9) more chances to
learn languages other than HL's, and (10) more likely to think
HL's and BC's are important.

Comments from one principal are divided:

I can give you two examples of good effects.
One child who was experiencing problems in
the regular class has experienced increased
self-confidence in her heritage language
class. Another child who has severe
emotional problems has found that copying
Chinese characters has provided her with
something to do.

However, the loss of remedial time for some
children has serious effects. The teachers
did use it profitably.

The After-4 program is gone, because I do not
have the energy to supervise it. The
activities are in the concurrent program,
anyway. (Principal)

The following are more examples of the many, many opinions

the investigators heard about the effects of the I/E day on the
children:

We are not worried about our children missing
sports. Heritage Languages are more
important than sports. Girls in grades four
and five do not miss sports. (HL parents)

No sports are a real loss for kids. Kids

need positive opportunities to use leisure
time; it results in less vandalism. It
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teaches discipline. It teaches spirit and
positive attitudes. The system will
eventually pay for the loss of sports.
(Administrator)

Losing extra-curricular activities is a
shame. The teachers may never go back to it.
(Administrative Assistant)

We lost all sports, house leagues, clubs and
remedial work. (Principal)

The day is far too long. The kids feall
asleep at their desks. I let them sleep.
(Teacher)

The kids used to go to day care from 7:30
a.m. to 6:00 p.m« The I/E day is actually
shorter. (HL parent)

The kids are not so tired now. Most used to
take after-school Greek for three hours.
(HL parent)

I don't mind my child staying longer in
school because he doesn't seem tired. He
still has lots of energy. (CC parent)

I had an opportunity to teach four grade 8
classes during the last period of the day.
They all had the "we've had it" attitude.
They were just saturated with learning. They
had reached an instructional overload.
(Vice-~Principal)

Integration of heritage languages means kids
come more regularly. (HL Instructor)

Some school yard ghettoization is occurring.
(Principal) ,

A Chinese child has an identity problem. He
wants to be a Canadian, but his parents want
him in heritage language class. He is
creating problems for everyone. He is
sitting in the office right now. (Teacher)

Five years ago, ethnic kids were called
names. Now, they are accepted more. Ethnic

kids are now going to love their roots and
their new country. (HL parent)

The program has done a lot in terms of
integrating the kids. There are now fewer
fights in the school yards and no more
prejudice in the school. The atmosphere here
is completely different this year. This is a



-29.

kig achievement and a step in the right
direction. (BC parent)

My grade 8 son is no longer ashamed of his
culture. He is more assertive. (HL parent)

With the introduction of the I/E day program,
kids are more open with the language at home
and in public. There are also fewer cultural
conflicts. (HL parent)

There is lots of positive feedback from the
children. There is better communication at
home. Children are becoming closer to their
parents. They have a sense of pride about
their culture. (HL parent)

Does the I/E Day Affect the Community and Parents
Differently From the Regular Day?
(Tables B8 and B9)

The majority of the principals, administrative assistants
and teachers answered "Yes" to this question. In contrast, the
parents' opinions were more divided.

As a whole, the three groups of regular school staff saw the
effects on community and parents mostly in terms of (1) more jobs
in schools for adults, (2) less cooperation among parents,

(3) less respect and understanding among parents, and (4) worse
understanding between regular teachers and parents.

The CC parents who felt there are different effects due to
the I/E day (44%) were most likely to check (1) more positive
parent involvement in school and (2) more concern for safety of
children.

The HL/BC and HL & CC parents who answered "Yes" to this
question (33% - 43%) most frequently reported the effects to be
(1) more positive parent involvement in school, (2) better
understanding of parents' roles with respect to schools, and
(3) better parent self-confidence. Here are some quotations that
illustrate these themes:

The communication between teachers and
parents has broken down. The mistrust
between them has increased. It is not as
open as before. Now parents don't trust what
the teachers say. It is not a healthy
atmosphere. (HL parent)

The damage between parents and teachers is
worse than that between parents who support
the I/E day and those who oppose it.

(HL parent)

The I/E day causes problems between teachers
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and parents. I feel uncomfortable discussing
heritage languages with parents for fear of
being labelled as prejudiced. (Teacher)

The four heritage language parent committees
in my school meet separately. (Principal)

Parents are becoming more and more involved.
(Principal)

I like the involvement of parents in the
concurrent program. If we don't like the
content, we are allowed to give input. We
can participate in instructors' interviews
and have a lot to say. (CC parent)

The interface between parents and the TBE
could be stronger. It should be easier for
parents to approach the Board. For the
heritage language program, parent initiative
is essential at first, but then the school

looks after it and the parents withdraw. (HL
parent)

Does the I/E Day Affect the Regular Staff
Differently From the Regular Day?
(Tables B10 and Bll)

Principals/vice-principals, teachers and administrative
assistants are in almost complete agreement that the I/E day does
affect them differently from the regular day. Of 29 possible
effects listed on the questionnaire, the following ten were
checked by the largest proportions of respondents across the
three groups:

(1) More supervision duties for principal/vice-principals.
(2) More supervision duties for administrative assistants.
(3) More fatigue/stress for principals/vice-principals.
(4) More fatigue/stress for teachers,

(5) More fatigue/stress for administrative assistants.

(6) More work for principals/vice-principals.

(7) More work for administrative assistants.

(8) More work for caretakers.

(9) Less access to principal.

(10) Lower morale.

In addition, 88% of the principals/vice-principals felt that
the I/E day makes it more difficult to perform regular duties and
results in more pressures from unions.

The following comments from regular school staff elaborate
on these points:

My number of "contact people" has increased
to 78 and does not stay as the same people
all year. I am not really resistent to
changes; I just want preservation. We don't
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have policies for change. (Principal)

A lot of discipline problems come into the
office. We have to babysit because the
principal may be gone and the teachers are
not involved. Sometimes we have to look for
kids, as the regular teachers and instructors
do not communicate, so kids skip out.
(Administrative Assistant)

We have numerous interruptions. The
instructors send the kids to the office for
supplies, stencils, materials and
information. We can't concentrate on the
important jobs. (Administrative Assistant)

When I first came to the Toronto Board
several years ago, there was great spirit.
Now there is confrontation, and morale is
poor. (Teacher)

The morale of the teachers is at an all time
low. We feel let down by our employer and
abused by the newspapers. We should not have
to undergo such a barrage of insults.
(Teacher)

The principal constantly has to patrol the
school and check to see that things are
running properly. (Teacher)

The supervision guidelines are not clear.
Should teachers stay until the end of the
day? TTF says teachers are not to b2
involved. This means the principal must do
the supervising. What if there was an
accident? Who is responsible? In this
school, I get lots of help with supervision
from the teachers because they care.
(Principal)

The absenteeism of the teachers is 20% more
than last year. I have never had teachers
come up to me before and say they wanted time
off because of the compaction and pressure.
They are tired, not just physically, but
psychologically as well. (Principal)

There are more disruptions and discipline
problems now with a small enrolment of 400
kids than in the days when we had portables
to accommodate many more kids. (Teacher)

The caretakers have more work and complain.
During heritage language period, all hell
breaks loose. The rooms at 4 p.m. are a
mess, with papers, paint and glue all over
the place. (Teacher)
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Principals have many more people to deal
with. Everyone wants things done right away.
It is a severe intrusion of time, and other
things such as TPR, CIP, the gifted program,
pilot programs and guidance get neglected.
Home life is affected because of the extra
work load. The emergencies never seem to
end. (Principal)

Does the I/E Day Affect the School
Differently from the Regular Day?
(Tables B12 and Bl13)

This question was asked of regular staff followed by a list
of 22 possible effects they could check.

At least 80% of the principals/vice-principals, teachers and
administrative assistants agreed that the I/E day does affect the
school differently, and they checked the following five effects
most frequently:

(1) Fewer interschool activities.

(2) More interruptions to teaching time.
(3) Harder to plan regular classes.

(4) Less use of sports facilities.

(5) Harder to schedule regular classes.

In addition, 90% of the administrative assistants reported
more disorientation; at least 75% of the principals indicated
that it is more difficult to schedule ESL, French and to schedule
in K-6 schools; and at least 66% of the teachers reported there
is worse overall discipline and that it is harder to schedule for
discipline time.

The following are a small sample of the difficulties
outlined for the investigators during the interviews with the
regular staff:

Everything has to be scheduled around the
heritage language program. Field trips can't
be scheduled on those days. (Teacher)

Each kid has an average of four withdrawals;
six, including recesses; and ten, including
music, Learning Centre, speech class and
physical education. The HL class is another
withdrawal. (Teacher)

The flow and continuity is lost during the
I/E day. It takes time to build up a theme
and get students to open up. Then, just as
the students are warmed up, they are
interrupted to go to HL class. (Teacher)

34



-26-

The ESL (English as a Second Language) kids
come to me from three different classes.
Therefore, timetabling is very complicated.
(Teacher)

The concurrent class uses the computer room,
so we do not get as much access to the
computers. The HL kids get less access than
the CC kids. The Special Education kids
should have more access. (Teacher)

The day is broken up. Grade one kids need
time together for continuity, flow and
caring. Regrouping is daunting for young
kids. (Teacher)

The Special Education teachers are set apart
in terms of timetabling. It is very
complicated; we must consider heritage
language classes, regular classes,
integration, bussing, gym and French.
(Teacher)

The swimming pool is not being used.
(CC parent)

I am upset that Special Education kids do not
get a chance at the full range of concurrent

activities. My child has to stay in Special

Education class and gets no chance at drama,

photography and journalism. (Parent)

There is more mobility in the school, and
this causes discipline problems as the kids
are not always accompanied by staff. At the
end of the school day, when HL and CC classes
are dismissed, the discipline problems flow
out all over the school. (Vice-principal)

The total time for teaching core curriculum
is fragmented into 10 or 15 minute periods.
It is not only difficult to teach a lesson in
this amount of time, but it is also difficult
for pupils to learn efficiently when
continuity is lacking. (Teacher)

Because of the HL classes in the afternoon,
morning and afternoon Kindergarten classes do
not involve the same amount of time.
(Teacher)

We can no longer keep the kids at the end of
the day to finish work or to discipline them.
The kids know this and are taking advantage
of it. They are getting away from working.
(Teacher)
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Working and Social Accommodations Between the Teachers

and Instructors in the I/E Day Schools
Table Bl4)

Principals/vice-principals, teachers and the three groups of
instructors were asked to evaluate the working and social
accommodations between the teachers and instructors. Not many
strong, common themes can be found across the five sets of
responses, probhably because the accommodations vary from school
to school and even from individual to individual. As a
consequence, the responses of each group will be considered
separately.

Principals/Vice-principals

Over 60% feel that the accommodations are good with respect
to: (1) using office space, (2) using projectors, (3) using
office equipment, and (4) using classroom furniture.

Teachers

The majority (62%) feel that the communication between
teachers and instructors about course content is poor. One lead
instructor expressed it this way:

There is a need for the regular teachers to
meet with the instructors to have formal
exchanges about lesson plans so that there is
no overlap and so that the two complement
each other. But the instructors are not paid
for this extra time, and the regular teachers
do not consider the instructors to be
"teachers". (Lead Instructor)

Some other comments were: .

All the "fun" things that teachers used to
like to use to round off a unit or a day are
now done in concurrent classes. There is no
coordination. It is like introducing a
second school; it causes duplication and loss
of activities. (Principal)

There is not much interaction with the
instructors. We have had only one meeting
together. The program and instructors are a
separate entity. The instructors speak their
own languages. (Teacher)

The instructors and teachers should work
together on the kids' problems. There should
be one staff member responsible for each
instructor. All must work together for the
benefit of the kids. (Principal)
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Lead Instructors

Over 60% feel that the accommodations are good with respect
to: (1) organizing concerts and festivals, (2) wusing school
space in general, (3) using staff room space, (4) using office
space, (5) using bulletin boards, and (6) using office equipment;
but poor with respect to: (1) communicating about course content,
(2) communicating about school activities, and (3) meeting
together formally.

HL Instructors

Over 60% feel that the accommodations are good with respect
to: (1) organizing concerts and festivals, (2) using school space
in general, (3) using classroom space, (4) using staff room
space, (5) using office space, (6) using office equipment,

(7) using classroom furniture, (8) maintenance and housekeeping
duties, and (9) using school supplies; but poor with respect to
meeting together formally.

The following elaborate on these data and illustrate how
accommodations vary by school:

The HL instructor shares my classroom and is

very cooperative. There is a nice
relationship between us. (Teacher)

Teachers are open to the idea of sharing
classrooms, but expect things to be left in
place. (Teacher)

Every Friday is "treat" day. The instructors
join the regular staff in the staff room.
Everyone takes turns bringing in the treats.
(Principal)

I get good cooperation fron the teacher.
When I am short of paper and other supplies,
she lets me use hers. She also lets me have
one corner of the cupboard and bulletin
board. (HL Instructor)

The regular teacher's materials are on the
blackboard. The HL instructor leaves them
and writes around them. (Researcher's
observation)

The HL class is conducted in the regular
teacher's classroom. The regular teacher
stays and works at her desk on her own work.
It seems to be working well. (Researcher's
observation).

The regular teacher and I cooperate. We have

common goals. Our two programs complement
each other. (HL Instructor).
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I share a classroom with an instructor.

There are few problems. They are nice
people. I wait for the instructor to come to
my classroom and get set up. I don't stay in
the class. I take my materials and work in
another place. I don't mind. However, there
is very little formal interaction between the
teachers and the instructors. There is no
structured time for it. (Teacher)

Sharing my classroom with the instructor
makes me feel like a lodger. The instructor
uses three-quarters of the cupboard space and
a large amount of the display area.

(Teacher)

Sharing my classroom inconveniences me. The
spare period is wasted because I don't have
access to my classroom. I don't feel
comfortable going back to the classroom
during the HL period. The staffroom is too
noisy to do preparation there. (Teacher)

The regular teacher is in tvhe classroom
during my HL class. He has e¢ven invited
someone to come in and chat during the class.
The kids then think that the HL class is not
as important as the regular class.

(HL Instructor)

Having to share a classroom is a major
concern. I am tense all the time, worrying
that things may get broken. I have to be a
policeman, instead of a teacher. The fact
that I can't relax makes the kids feel tense
as well. (HL Instructor)

I can't organize the classroom the way I
would like because it is not my classroom.
The lack of freedom to decorate the classroom
is a problem. I can't make it "personal".
(HL Instructor)

The principal in this school provides
opportunities for teachers and instructors to
get together, so I get a chance to talk to
the regular teachers. The principal here is
supportive and makes me feel relaxed. As a
result, I can teach better. Bi: things are
so different in another school. There, I
feel 1like a guest. I have very little
interaction with the regular teachers. I
think twice betore asking for help in the
office. They don't respond right away and
make me feel as if I am bothering them all
the time. (HL Instructor)
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Teachers are concerned about storage space
for HL/BC/CC classes; they are resentful. A
portable trolley might help. Rooms and
cupboards should be shared. They are TBE
property. (HL Instructor)

The instructor has carried her materials into
the classroom in a plastic tub.
(Researcher's observation)

Things have been missing from my classroom
after the CC class. The physical state of
the room is bad. (Teacher)

The instructors are not involved with the
regular teachers. They feel marginalized.
(Parent)

My schedule is hectic. I have to teach in
another school right after the class in this
school. I don't have time to talk to the
regular teachers. (HL Instructor)

CC Instructors

Over 60% feel that the accommodations are good with respect
to (1) using school space in general, (2) using classroom space,
(3) using staff room space, (4) using office space, (5) using
tape recorders, (6) using office equipment, and (7) using
classroom furniture. ‘

How Should Principals and Vice-Principals
React to the I/E Day?
(Table B15)

The principals and vice-principals alone were presented with
this question, and a glance at the percentages who responded in
the affirmative to the ten items indicates considerable support
on their part for the I/E day and related concepts. At least
50%, and as many as 88%, believe they should: (1) encourage
children to study HL's and BC, (2) encourage instructors to
integrate, (3) be willing to learn about other cultures,

(4) encourage parents to enrol children in HL's and BC, (5) trust
other groups, (6) treat all children the same, (7) be willing to
work on solving problems, (8) be receptive to the changes, and
(9) be willing to help instructors.

Here are some comments the principals made during the
interviews:

I hold regular meetings with the HL and CC
instructors once a month to talk about
concerns. I try to work things out.
(Principal)

I try to introduce the instructors to the

33



-31-

regular teachers on their first day at
school. I also give extra encouragement to
some pupils who dislike HL to enrol in the
classes. (Principal)

Both the students and the instructors need
some positive stroking. This is what I do
during the HL period. (Principal)

I try to influence the teaching styles of the
instructors. (Principal)

I am determined to make the program work.
(Principal)

How Do Principals and Vice-Principals
React to the I/E Day?
(Table B16)

The perceptions of the other nine groups of respondents
concerning how the principals and vice-principals actually do
react to the I/E day vary considerably. Whereas the lead
instructors, HL instructors, CC instructors and administrative
assistants primarily see the principals reacting as the
principals themselves say they should (see above), the teachers,
CC parents and UI parents are less likely to see it that way.

Two HL instructors had the following to say about how
principals react to the I/E day:

The positive environment created by the
principal helps. It makes things easier for
the instructors. The positive attitude
carries over to the teachers; as a result,
many of the grades one and two students
attend my HL class. (HL Instructor)

All the principals are nice. They get me the
materials I want. (HL Instructor)

How Should Teachers React to the I/E Day?
(Table B17)

The teachers alone were presented with this question, and,
as .the percentagzes show, they are moderately supportive of the
I/E day and related concepts. They are most likely to feel
(over 70%) that they should: (1) be willing to learn about other
cultures, (2) treat all children the same, and (3) be willing to
work on solving problems. They are least inclined to say (31%)

they should encourage parents to enrol children in HL's and BC
classes.
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How Do Teachers React to the I/E Day?
(Table B18)

The other nine groups feel the teachers are somewhat less
supportive of the I/E day and related concepts than the teachers
report themselves to be. It is interesting that, of the ten
items, the other groups are most likely to say the teachers:

(1) are willing to learn about other cultures (33% - 56%),
(2) treat all children the same (41% - 70%), and (3) are willing
to work on solving problems (36% - 73%).

The following are comments from persons who perceive the
teachers as unsupportive of the I/E day program:

The teachers are telling the students they
will lose their English and French if they
take heritage languages. (HL parent)

Teachers are allowing kids - miss HL classes
and not informing the parents. (HL parent)

If the parents are against the teachers,
things will be very bad. The trust has to
come back. If the teachers accept the I/E
day, the parents' trust will come back. We
all need to be wiser to recover from the
problems. In the future, we need to be more
careful. The groups are split now.

(HL parent)

The kids pick up the tensions. (HL parent)

The teachers do not understand the program.
They lack information. TTF is against those
wvho support the program. The teachers are
not rolling with the times. (Administrator)

The regular teachers do not welcome the CC
program. As a result, there is no parental
interest in it. (CC Instructor)

The teachers put the blame on the HL class
when the students perform poorly in their
other subjects. (Lead Instructor)

Opinions About the HL and BC Instructors
(Table BI9)

Principals/vice-principals; teachers; lead, HL and BC
instructors; and parents were asked for their opinions about the
HL and BC instructors. Before discussing the results, it is
important to note that no BC instructors responded, just 5 BC
parents responded, and the teachers and UI parents mostly
expressed no opirions.

Principals/vice-principals and lead instructors agree (over
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60% each) that the HL and BC instructors are committed and
enthusiastic, cooperate well with parents, and are good role
models for the children. Lead instructors also feel (over 60%)
that the HL and BC instructors are good resource personnel for
regular school staff and communicate well with parents and
children. The HL instructors themselves wholeheartedly agree
with these five points and also say they know and understand the
children. BC parents support these opinions; however, HL and

HL & CC parents display only moderate support.

Lead instructors and HL instructors report (over 60%) that
HL and BC instructors experience pressure to motivate children
and experience pressure to prove themselves. Further, lead
instructors say (over 60%) that the HL and BC instructors must
try to please too many groups, and the turnover rate is too high.
Finally, HL instructors (over 60%) say they need time to adjust
to the Toronto Board and are willing to do volunteer work with
children.

Some quotations from the interviews are informative and
elaborate on these statistics:

Some of the HL instructors delight the
pupils. There are some nice things happening
in the HL classes. (Teacher)

I am impressed by the calibre of the
instructors working here. Their dedication
is far beyond the call of duty. They put in
so much work for so little pay, and they have
to work in an environment that is against the
I/E day. (Lead Instructor)

The pupils feel comfortable with me. They
sometimes come to see me and talk to me about
their personal problems. (HL Instructor)

One HL instructor has volunteered to teach an
extra one-half hour of the language.
(Principal)

From the instructors' point of view, the pay
is unfair. They quit after finding better
jobs. Consequently, there are always new
instructors. The high turnover rate causes a
lot of disruptions to the HL classes.
(Vice-principal)

The students can leave the HL/BC classes any
time, so there is a lot of pressure on
instructors to keep them motivated.

(HL Instructor)

The HL instructors understand the language

and culture of the children and communicate
the children's conceras and problems to the
regular teachers. (Lead Instructor)

I
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The HL instructors make good role models for
the children. The pupils can identify with
adults who are of the same ethnic background.
(Lead Instructor)

Opinions About the CC Instructors
(Table B20)

Principals/vice-principals; teachers; lead and CC
instructors; and parents were asked for their opinions about the
CC instructors. First, it is important to note that the teachers
and three groups of parents mostly expressed no opinions.

Principals/vice-principals are most likely (over 60%) to say
the CC instructors are committed and enthusiastic, are good role
models for the children and cooperate well with parents. Lead
instructors (over 60%) mostly describe the CC instructors as good
resource personnel for regular school staff and as committed and
enthusiastic but say they must try to please too many groups and
have a high turnover rate.

The CC instructors themselves (over 60%) say they are
committed and enthusiastic, understand and know the children, are
good role models for the children and are good resource personnel
for regular school staff.

Information About the HL/BC/CC Programs
in The I/E Day Schools
(Tables B21, B22 and B23)

Do regular school staff, instructors and parents feel well
informed about the HL/BC/CC programs in the I/E day schools? At
least 50% of five groups of respondents said "Yes" -
principals/vice-principals (88%), lead instructors (83%), HL
instructors (73%), administrative assistants (50%), and HL & CC
parents (57%). However, the other five groups do not feel so
well informed.

Across all ten groups of respondents, principals/
vice-principals, teachers and HL/BC/CC instructors are most
likely to be named as the sources of any information respondents
may possess. However, it is also interesting to note that quite
a few parents (21% - 43%) and teachers (34%) named children as
their sources of information.

Other patterns of information flow can also be detected by
examining Table B22: (1) Toronto Board Administrators to
principals and lead instructors, (2) the SCR department to
administrative assistants, (3) the Toronto Teachers' Federation
to principals and teachers, (4) the administrative assistants to
each other and lead instructors, and (5) parents to principals
and HL instructors,

Respondents were then asked to check from a list of 15

topics, those about which they would like more information.
Taking each group in turn, the topics checked by 50% or more of
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the respondents are as follows:

Principals/

Vice-principals - Financing/budgets

Teachers - Instructors' qualifications
- Financing/budgets
-~ Methods of instruction
-~ Curriculum

Administrative

Assistants - Goals

~ The process of decision making
- Instructors' qualifications
- Curriculum

Lead Instructors - Goals

- Disadvantages

~ Theory of language learning

-~ The policy of the Toronto Board

-~ The role of HELACON

~ The process of decision making

~ Materials used

- Instructors' qualifications

- Financing/budgets

- Research on bilingual education

~ The position of the TTF

-~ The role of the local school
liaison committees

-~ Methods of instruction

HL Instructors ~ Theory of language learning
- Materials used
- Research on bilingual education
- Methods of instruction

CC Parents - Methods of instruction
HL & CC Parents ~ Methods of instruction
The following quotations are interesting:

I am not well informed about the HL
curriculum. I feel helpless, as I can't tell
what is going on in the different languages.
(Principal)

Most parents do not know very much. They
feel confused. They don't know what to do or
who to speak to. They are always referred to
the TBE rules, guidelines, etc. etc. How
much money is being spent? The regular
teachers need money; where does the extra
money for heritage languages come from? What
about the curriculum next year? Will the
same things be repeated? What are the
long-term plans? We don't know what the

Q 4 “i
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regular teachers think. (CC parent)

I don't get enough information about the CC
program. I would like a written format of
what is being taught. I want information
about the whole year's agenda and program.
(CC parent)

The instructors seem to have different
teaching and discipline methods. We don't
understand them. The funds seem to come from
a mysterious source. Where does this
significant amount of money come from?
Parents don't know what is going on; there is
a lack of parent involvement. (Principal)

The teachers probably don't oppose the I/E
day so much, but the communication between
the parents and teachers has broken down.
(HL parent)

It has been difficult the past year to
understand information about the HL/BC
programs, as there has been a barrage of
information from many camps supporting
different views. Some of the research
literature has been misrepresented.
(Principal)

Conflict About the HL/BC/CC Programs
in the I/E Da% Schools
(Tables B24, B25 and B26)

Regular school staff (72% - 90%) and instructors (59% -
100%) are in general agreement that conflict exists about the
HL/BC/CC programs in the I/E day schools. The beliefs about the
sources of conflict vary from group to group. However, 83% of
the Lead Instructors believe the Toronto Teachers' Federation is
a source, 70% of the administrative assistants name trustees and
over 60% of the principals name both trustees and the School
Community Relations Department.

Who should be trying to resolve the conflict? Again,
opinions vary from group to group. However, the majority of the
principals/vice-principals named Toronto Board administrators,
the Toronto Teachers' Federation and the Ministry of Education;
the majority of the teachers named Toronto Board Administrators;
the majority of the administrative assistants named Toronto Board
administrators; the majority of the Lead Instructors named
trustees and the Toronto Teachers' Federation; and the majority
of the HL Instructors named Toronto Board administrators.

Parents are much less likely (12% - 51%) to consider that
conflict exists in the I/E day schools.
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Responsibilities of Principals and Vice-Principals
in the I/E Day Schools
ables B27 an )

All 16 principals/vice-principals indicated that their
responsibilities in the I/E school day are different from those
in a regular school day. They were then presented with a list of
28 kinds of responsibilities and asked to check whether each was
more or less in the I/E day. Every item was checked as "more" by
50% or more of the respondents. The following ten items were
checked by 100% of the principals/vice-principals.

(1) More night meetings.

(2) More individual parent meetings.

(3) More supervision.

(4) More negotiating between groups and individuals.
(5) More timetabling.

(6) More interviewing and hiring.

(7) More provision of moral support.

(8) More paperwork.

(9) More telephone communication.

(10) More rearranging of space.

Three principals described their additional responsibilities
as follows:

There has been a 30% - 40% increase in my
work load. (Principal)

I try to be available to many people. It is
difficult to plan anything else. I must put
out a lot of fires, cover for absent
instructors, deal with keys, consider class
lists, look after tape recorders, etc. etc.

I must delay work on CIP, TPR, ABC and
newsletters. I neglect the regular teachers.
Priorities are ill-defined. (Principal)

This program has almost tripled the time
required of the principal. On heritage
language day, I have a heavy burden. I am
exhausted and am neglecting other
responsibilities. It is very time-consuming.
(Principal)

Responsibilities of Administrative Assistants
in the I/E Day Schools
(Tables B29 and B30)

All 10 administrative assistants indicated that their
responsibilities in the I/E school day are different from those
in the regular school day. They were then presented with a list
of 41 kinds of responsibilities and asked to check whether each
was more or less in the I/E day. At least 60% of the respondents
checked "more" for 37 of the items. The following nine were
checked by 90% or 100% of the administrative assistants.

(1) More typing.
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(2) More duplicating.

(3)  More paper work.

(4) More telephone communication.

(5) More payrolls.

(6) More requisition forms.

(7) More supplies to look after.

(8) More interruptions to regular work.
(9) More arrangements for translators.

Here are the details as described by two administrative
assistants and comments from one lead instructor:

The work load is incredible. I must answer
questions from many people. I must deal with
supplies, class lists, voting, program
choices, registrations and gather data about
home language and place of birth. The
regular teachers feel the loss of my time. I
can't do the little things I used to do for
the regular teachers. At the beginning, it
is really difficult. I have to do a lot of
extra work at home. (Administrative
Assistant)

There is a great increase in activities and
stress. The regular school activities cannot
be completed before 4:30, so I stay late.
Typing of schedules is very difficult. The
class lists change almost daily because the
students are allowed to switch classes.
There are many extra bodies with extra
problems. The lead instructor is good, but
still an extra body; I must train her. She
gets paid more than I do; it is unfair. I
can't keep up with the work, and I am very
tired. My social life is going down the
drain, and I am making more errors.
(Administrative Assistant)

The administrative assistant has a heavy work
load. I feel I should take over some of this
work load, but I spend most of my time
substituting for instructors who are absent.
(Lead Instructor)

Duties of Local School Lead Instructors
(Tables B31, B32 and B33)

Local school lead instructor positions were established in
September 1984 to assist the principal with both heritage and
concurrent programs in an Integrated/Extended day. An excerpt
from the Intergrated/Extended Day Heritage and Concurrent
Programs Operations Manual (see Appendix F) reads as follows:

The Principal may hire a lead-instructor for
the Heritage and Concurrent Programs in each
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Integrated/Extended Day school to assist him
or her in such duties as purchasing of
supplies, record-keeping, supervision of
students, scheduling of occasional
instructors and where necessary to substitute
in classes for instructors in their absence.

(p.7)

In this survey, the school lead instructors, principals,
administrative assistants and HL/BC/CC instructors were asked to
submit in an open-ended format a list of ways in which the school
lead instructors help in the I/E day schools.

Help For the Principals and Vice-principals

In addition to the duties outlined in the Operations Manual,
several principals and vice-principals described the school lead
instructors' duties as:

(1) program planning, integration and research,
(2) timetabling/organizing,

(3) help in hiring instructors,

(4) liaising with regular staff,

(5) liaising with parents, and

(6) interacting with instructors.

The school lead instructors themselves emphasized:
(1) liaising with regular staff,
(2) liaising with parents,
(3) assisting in classrooms, and
(4) assisting in evening programs and school-community activities.

Help For the Administrative Assistants

The administrative assistants provided a long list of ways in
which the local school lead instructors help them, although it
lucks strong agreement in any one area. Included in the list are
s ch diverse activities as ordering supplies, making class lists,
unlocking classrooms, translating, moral support, and locating
missing students. The five lead instructors themselves provided a
mu h shorter list but particularly emphasized paper work for TBE
ana Ministry, attendance keeping, supplies, and Xeroxing.

Helr For the HL/BC/CC Instructors

The responses clearly indicate that the local school lead
+. structors help both HL and CC instructors in a wide variety of
ways. Accross the three groups of instructors, mention was most
frequently made of:

(1) supplies,

(2) liaising with regular staff,

(3) classroom management and discipline,
(4) programming, etc.,

(5) assisting instructors, and

(6) informing instructors.

While this survey was being analyzed, the position of local
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school lead inst:.>tor was revised and on February 12, 1986, the
following recommendations were passed:

1., That in recognition of the facts that the
Local School Lead-Instructors serve both the
Heritage and Concurrent programs and that
they provide closely related program and
administrative assistance, the word "school"
in the title be replaced by "HELACON Program"
and the full title become "Local HELACON
Program Lead-Instructor."

2., That the responsibilities of the HELACON
Program Lead-Instructor be as follows:

To assist the Principal in the
supervision of Heritage, Black
Cultural and Concurrent Program
and with administrative duties as
follows:

PROGRAM

- classroom program management and
planning, e.g. materials, themes,
activities, guest speakers, special
events, extra-curricular activities.

-~ instructional methodology.

- co-ordination of audio and visual aidsc.

- occasional instructor as needed.

ADMINISTRATION

(a) Preparation of records:

- registration and attendance of pupils
and instructors.

- related reports.

(b) Liaison among Heritage and Concurrent
Instructors and regular teaching and
support staff.

(¢) Liaison with parents:

- attend meetings of and prepare
reports for liaison committees,

- contact parents re Heritage and
Concurrent programs.,

(d) Assistance to instructors in the
ordering of supplies.

ERIC 1
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(e) Assistance in the selection process
of instructors, as is appropriate.

(f) Arranging for occasional instructors.
(g) Hall and classroom management.
(h) Other duties related to Heritage and

Concurrent Programs and determined by
the principal.

(p.28)

Duties of Language Lead Instructors
(Tables B34 and B35)

The Integrated/Extended Day Heritage and Concurrent Programs
Operations Manual (see Appendix F) states:

Where number of classes warrant, a language
lead-instructor is hired by the Heritage
Languages Department to act as a resource
person for specific languages in classes
across the city.

(p.9)

The language lead instructors and the HL instructors were
asked to list ways in which the former helps the latter.
Unfortunately, just one lead instructor returned an answered
questionnaire. However, 11 HL instructors responded and most
frequently described the help as reiated to:

(1) supplies,

(2) programming and curriculum,
(3) information,

(4) ideas and suggestions, and
(5) help with discipline.

Role of Parents in the I/E Day Schools
(Table B36)

Generally speaking, principals/vice-principals, HL
instructors and the four groups of parents judge parents to be
more willing than qualified to assist in hiring instructors,
planning programs and evaluating programs in the I/E day schools.

CC instructors either did not respond or checked "Don't
Know".

Involvement of Parents in I/E Day Schools
(Tables B37 and B38)

Parents alone were asked whether their involvement with the
schools had changed with the introduction of the I/E day. When
divided into the four groups, no majority response is obvious,
although parents (with the exception of the HL & CC group) are
most likely to say "Don't Know". The HL & CC parents are most
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likely to say "No" (34%).

Those who answered "Yes" to the question (14% - 29%) were
then asked to examine a 1ist of 21 possible changes in parent
involvement and to check those that applied. The following seven
items received the largest proportions of checks across the four
parent groups:

(1) More planning of programs.

(2) More attending of meetings.

(3) More communication with principals/vice-principals.
(4) More communication with regular teachers.

(5) More communication with instructors.

(6) More communication with other parents.

(7) More written communication.

During interviews with the other groups, lack of parent

involvement was frequently mentioned as a concern. The following
comments are examples:

My relationship with the parents is good when
the parents come in, but I have very little
contact with them. (HL Instructor)

I am disappointed that the parents of the
various language groups are not showing up.
Is this being picked up by the kids?

(Lead Instructor)

I made the proposal and all the decisions
about the concurrent program and took them to
the Area Office. Nc concurrent parents
showed up at the meeting. (CC Instructor)

There is a lack of parent involvement. Kids
may not want to go to the heritage language
classes. Parents don't know what is going
on. (Principal)

It is difficult to communicate with parents.
They have to work. We need to talk to the
parents more. (HL Instructor)

What Changes Should Be Made if the Programs Continue?
(T.bles B39, B40 and B41)

Based on an assumption that the HL, BC and CC programs
continue in the I/E day schools, the ten groups of respondents
were asked to indicate changes that should be made. A long list
was presented and respondents were asked to check one or more.
The most frequently checked responses are presented individually
for each group.

Principals and Vice-principals

The following changes were checked by 40% or more:
(1) Put French in €©C (concurrent programs).
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(2)
(3)
(4)
(5)
(6)
(7)
(8)
(9)
(10)
(11)
(12)

(13)
(14)
(15)
(16)
(17)
(18)
(19)
(20)
(21)
(22)
(23)
(24)
(25)
(26)
(27)
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Put computers in CC.

Do remedial work in CC.

Have regular teachers do CC programs with pay.

Sort out priorities at the Toronto Board.

Have HL/BC programs partly funded by parents.

Improve curriculum guidelines for instructors.

More emphasis on Canadian culture in HL/BC/CC programs.
Pay instructors to get more training.

Pay instructors for parent interviews/meetings.

Pay lead instructors more.

Provide more in-service and professional development
for instructors.

Pay principals more in I/E day schools.

Pay vice-principals more in I/E day schools.

Give all I/E day schools a vice-principal.

Pay administrative assistants more in I/E day schools.
Provide more clerical help in I/E day schcols.

Better delineation of policy regarding supervision.
Provide in-service for lead instructors.

Provide funding for HL/BC/CC curriculum develorment.
Make Toronto Board consultants available to instructors.
More commitment from Board administrators.

Improve substitution procedures for instructors.
Decrease paperwork.

Familiarize instructors with child development theory.
Familiarize instructors with teaching methods of TBE.
Familiarize instructors with effective classroom
management techniques.

Teachers

(1)
(2)
(3)
(4)
(5)
(6)
(7)

The following changes were checked by 40% or more:

Sort out priorities at the Toronto Board.

Have HL/BC programs partly funded by parents.

More emphasis on Canadian culture in HL/BC/CC programs.
Hire only instructors with Ontario teaching certificates.
Pay principals more in I/E day schools.

Give all I/E day schools a vice-principal.

Provide more clerical help in I/E day schools.

Administrative Assistants

(1)
(2)
(3)
(4)
(5)
(6)
(7)
(8)
(9)
(10)
(11)
(12)
(13)
(14)

The following changes were checked by 40% or more:
Have regular teachers do CC programs with pay.

Do more long range planning.

Sort out priorities at the Toronto Board.

Have HL/BC programs partly funded by parents.

Better overall organization,

Hire only instructors with Ontario teaching certificates.
Pay principals more in I/E day schools.

Pay vice-principals more in I/E day schools.

Give all I/E day schools a vice-principal.

Pay administrative assistants more in I/E day schools.
Provide more clerical help in I/E day schools.

Prepare administrative assistants better.

Prepare regular teaching staff better.

Increase familiarity and awareness of trustees.
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(15) Increase familiarity and awareness of Board administrators.
(16) Better define the role of lead instructors.

(17) More commitment from Board administrators.

(18) More commitment from parents.

Lead Instructors

The following changes were checked by 40% or more:
(1) Put computers in CC programs.
(2) Do cross-cultural studies in CC.
(3) Do more long range planning.
(4) Make HL/BC/CC programs more uniform by school.
(5) Improve procedures for ordering HL, BC and CC supplies.
(6) Sort out priorities at the Toronto Board.
(7) Better overall organization.
(8) More creativity in designing HL/BC/CC programs.
(9) Improve student evaluation in HL/BC/CC programs.
(10) Incorporate better activites into HL/BC/CC programs.
(11) Put HL/BC/CC marks in regular report cards.
(12) Improve curriculum guidelines for instructors.
(13) Blend HL, BC and CC activities.
(14) Create a resource centre for HL/BC/CC programs.
(15) Give instructors fringe benefits.

(16) Pay instructors to get more training.

(17) Pay instructors for parent interviews/meetings.

(18) Pay instructors for marking and report cards.

(19) Pay instructors for curriculum development.

(20) Pay lead instructors more.

(21) Give instructors job security.

(22) Give instructors better schedules.

(23) Provide more in-service and professional development
for instructors.

(24) Pay principals more in I/E day schools.

(25) Provide more clerical help in I/E day schools.

(26) Prepare principals better in I/E day schools.

(27) Prepare administrative assistants better.

(28) Prepare regular teaching staff better.

(29) Increase familiarity and awareness of trustees.

Have principals and lead instructors meet as a group.

(31) Provide in-service for lead instructors.

(32) Better define the role of lead instructors.

(33) Improve administration and distribution of funds
for HL/BC/CC programs.

(34) Increase funding for supplies and materials for
HL/BC/CC programs.

(35) Have Toronto Board take more responsibility for
hiring instructors.

(36) More commitment from parents.

(37) More support from Toronto Teachers' Federation.

(38) Improve substitution procedures for instructors.

(39) Familiarize instructors with child development theory.

(40) Familiarize instructors with teaching methods of TBE.

(41) Familiarize instructors with effective classroom
management techniques.

(42) Teach more cu.ture in HL classes.

(43) Teach more history and geography of homeland in
HL classes.
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HL Instructors
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The following changes were checked by 40% or rore:
Do cross-cultural studies in CC.

Provide more choices of CC program.

Do more long range planning.

Make HL/BC/CC programs more uniform by school.
Integrate more into regular program.

Give all Toronto Board schools the same additional
resources.,

Improve procedures for ordering HL, BC and CC supplies.
Provide a class for every heritage language in each
school.

Better overall organization.

More grouping by age in HL/BC/CC programs.

More grouping by ability in HL/BC/CC programs.
Incorporate better activities into HL/BC/CC programs.
Deliver HL/BC/CC supplies on time.

Update HL/BC/CC curriculum each year.

Put HL/BC/CC marks in regular report cards.

Improve curriculum guidelines for instructors.

Make HL/BC/CC programs more equal in status.

Create a resource center for HL/BC/CC programs.
Give instructors fringe benefits.

Pay instructors to get more training.

Pay instructors for parent interviews/meetings.

Pay instructors for lesson preparation.

Pay instructors for marking and report cards.

Pay instructors for curriculum development.
Increase hourly rate of pay for instructors.

More frequent pay periods for instructors.

Give instructors job security.

Give instructors better schedules.

Provide more in-service and professional development
for instructors.

Unionize the instructors.

Increase familiarity and awareness of trustees.
Increase familiarity and awareness of Board administrators.
Better define the role of lead instructors.

Provide funding for HL/BC/CC curriculum development.
Increase funding for supplies and materials for
HL/BC/CC programs. ,

More collaboration among instructors.

More cooperation between parents and instructors.
More support from Toronto Teachers' Federation.
Familiarize instructors with effective classroom
management techniques.

More reading of HL in HL classes.

More writing of HL in HL classes.

More speaking of HL in HL classes.

Teach more culture in HL classes.

Teach more history and geography of homeland

in HL classes.
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CC Instructors
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The following changes were checked by 40% or more:
Do more long range planning.

Give all Toronto Board schools the same additional
resources.

Improve procedures for ordering HL/BC/CC supplies.
Put HL/BC/CC marks in regular report cards.
Improve curriculum guidelines for instructors.
Create a resource centre for HL/BC/CC programs.
Give instructors fringe benefits.

Pay instructors to get more training.

Pay instructors for parent interviews/meetings.
Pay instructors for lesson preparation.

Pay instructors for marking and report cards.

Pay instructors for curriculum development.
Increase hourly rate of pay for instructors.

More frequent pay periods for instructors.

Give instructors more work.

Give instructors job security.

Give instructors better schedules.

Prepare regular teaching staff better.

Increase funding for supplies and materials for
HL/BC/CC programs.

More coliaboration among instructors.

Improve substitution procedures for instructors.
Familiarize instructors with child development theory.
Familiarize instructors with teaching methods of TBE.
Familiarize instructors with effective classroom
management techniques.

HL/BC Parents

The following changes were checked by 40% or more:

(1) Put HL/BC/CC marks in regular report cards.
(2) More cooperation between parents and instructors.
(3) More reading of HL in HL classes (HL parents only).
(4) More writing of HL in HL classes (HL parents only).
(5) More listening to HL in HL classes (HL parents only).
(6) More speaking of HL in HL classes (HL parents only).
(7) Teach more history and geography of homeland in

HL classes (HL parents only).
(8) Present Black culture/history more positively

(BC parents only).
(9) Teach wider variety of Black cultures (BC parents only).
CC Parents

The following changes were checked by 40% or more:
(1) Put French in CC programs.
(2) Put computers in CC programs.
(3) Have Toronto Board take more responsibility for

hiring instructors.
(4) More cooperation between parents and instructors.
(5) Familiarize instructors with child development theory.
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CC Parents

(1)
(2)
(3)
(4)
(5)
(6)
(7)

(8)
(9)
(10)

(11)

(12)
(13)
(14)
(15)
(186)

(17)
(18)
(19)
(20)
(21)
(22)
(23)
(24)
(25)

The following changes were checked by 40% or more:

Put French in CC programs.

Put English in CC programs.

Put computers in CC programs.

Update HL/BC/CC curriculum each year.

Put HL/BC/CC marks in regular report cards.

Pay instructors to get more training.

Provide more in-service and professional development

for instructors.

Increase familiarity and awareness of Board administrators.
Provide funding for HL/BC/CC curriculum development.
Increase funding for supplies and materials for

HL/BC/CC programs.

Have Toronto Board take more responsibility for hiring
instructors.

More cooperation between parents and instructors.

More commitment from Board administrators.

More support from Toronto Teachers' Federation.
Familiarize instructors with child development theory.
Familiarize instructors with effective classroom
management techniques,

Encourage instructors to act more professionally.
Increase regular extra curricular activities.

Provide guidelines about HL/BC/CC curriculum for parents.
More reading of HL in HL classes.

More writing of HL in HL classes.

More listening to HL in HL classes.

More speaking of HL in HL classes.

Teach more culture in HL classes.

Teach more history and geography of homeland in HL classes.

UI Parents

(1)
(2)

The following changes were checked by 40% or more:
Put French in CC programs.
Put English in CC programs.

Here are several quotations that elaborate on a few of the

preceding suggestions for change in the I/E day programs:

It would be nice to have more of a
curriculum., We need Canadian materials. The
curriculum we get frocm the Board relates to
teaching English as a Second Language; what
we do is quite different. We have to make up
our own lessons and work. (HL Instructor)

The materials we get from Portugal that are
used in Portuguese schools are not always at
the right level. The materials must match
not only with the ages of the children but
with their abilities in the Portuguese
language. (HL Instructor)
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The classes are too large with a wide variety
of ages, interests and abilities. We need
more trained instructors who have classroom
experience and know how to set goals for the
children. (Lead Instructor)

Materials are scarce and orders for them do
not come through. Some activities are not
feasible because the materials are too
expensive. (HL Instructor)

I get the materials from the parents and kids
who have just arrived in Canada. However, I
am not happy with the political bent of some
of these materials. (HL Instructor)

I get my materials sent in from India;
however, they don't suit the ages of the
children. I use my own money. Similar books
purchased in Toronto are very expensive.

(HL Instructor)

If the heritage language program is to last,
it will have to be "souped" up. (Teacher)

We are not getting our money's worth. The

instructors are not qualified. Many have a
poor grasp of the mentality of the Canadian
kids. Their teaching methods are different
and it confuses the kids. The instructors

should be attending seminars and FEUT.

(HL parent)

The kids have drawn a line between adults
they can and cannot manipulate. They feel
they can manipulate the instructors.
(Teacher)

There are many ages in my class. I divide
them into two groups - grades 1-3 and grades
4-6. (CC Instructor)

They started mixing CC and HL classes by
putting cartooning in the HL class. This
decreased the kids' desire to transfer to CC
class. (Parent)

My child is not in the BC class because it is
Jamaican-oriented and I am not too interested
in the Jamaican culture. I would prefer a
Black multicultural program. (BC parent)

The money is okay this year with start-up
funds, but next year may be a different
story. Funding must match the requirements
of the programs. (Parent)
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Trustees have no idea what it is like on the
front line. (Administrative Assistant)

It is good to be an Educational Assistant
first. I learned a lot about Canadian
methods and materials that way.

(HL Instructor)

My son has reading problems. I would like
remedial work in the concurrent program with
a qualified instructor. (CC parent)

At the last meeting, parents were not too
happy because slavery was being taught. It
causes problems instead of solving them and
the presentation is not too good.

(BC parent)

I resent getting paid just once every nine
weeks. (CC Instructor)

The good Portuguese Instructor has been an
Educational Assistant here for years. It has
helped her a lot. She picks up ideas very
quickly. Her curriculum matches each grade
level of the regular curriculum. (Principal)

What about teaching Canadian/British culture
in the concurrent programs? (CC parent)

The computers in the concurrent program cause
competition between the HL and CC programs.
(HL parent)

Need Portuguese/Canadian blended materials.
The Ministry should provide more money for
this. If province approves multiculturalism,
they must recognize it and do something about
it instead of just paying lip service.
(Vice-principal)

The TBE is weak in helping to fill
instructors' positions. The effort is not
coordinated. The principal becomes an
employment agency - other principals phone.
(Parent)

The Board administrators and trustees rarely
come out. (Principal)

I would like long term plans for curriculum
development and cross cultural studies.
(Administrator)
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HL Instructors' Descriptions of Children in HL Classes
(Table B42)

The HL instructors were asked to consider a list of 25
descriptors that might fit children in HL classes and to check
those with which they agreed. Over 90% checked the following:
(1) Happy
(2) Multicultural friendships
(3) Good relationships with instructors
(4) Good attendance
(5) Good self-confidence
(6) Identify with heritage
(7) Listen to HL well
(8) Young children are motivated to learn HL
(9) Older children are motivated to learn HL
(10) Enjoy the change in pace.

Fewer than 20% checked:
Tired and stressed
Problems going home
Feel alienated.

W~

CC Instructors' Descriptions of Children in CC Classes
(Table B43)

The CC instructors were asked to consider a list of 17
descriptors. Over 90% checked the following:
(1) Good attendance
(2) Are from many cultural backgrounds.

Fewer than 20% checked:
(1) Feel alienated
(2) Understand the purpose of CC classes.

Comparison of Integrated HL Classes
With Other Types of HL Classes
(Tables B44 and B45)

Parents with children in HL classes were asked whether the
integrated classes affected their children differently from other
types of heritage language classes. Responses varied; however,
more said "Yes" than "No".

Of those who said "Yes", the effects most frequently checked
(over 33%) were:
(1) Better HL reading
(2) Better HL writing
(3) Better HL speaking
(4) Better HL listening
(5) Better communication with relatives
(6) Better understanding of culture
and/or religion.
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Comparison of Integrated BC Classes
With Other Types of BC Classes
(Table B46)

Parents with children in BC classes were asked whether the
integrated classes affected their children differently from other
types of Black Cultural classes. Five BC parents returned a
questionnaire, but none answered "Yes" to this question nor
checked any of the eight possible effects.

Activities and Methods Used to Teach HL and CC Classes
(Table B47)

Heritage language and concurrent instructors use a wide
variety of activities and methods to teach their classes.
Considering both groups, the most frequently mentioned were
activities and methods related to:

(1) games and contests
(2) music

(3) crafts

(4) oral communication
(5) reading

(6) art, and

(7) story-telling.

The HL instructors also frequently mentioned pictures,
writing and acting while the CC instructors mentioned films,
exercises and "hands-on" experiences.

Materials Used to Teach HL and CC Classes
(Table B48)

The instructors use a wide variety of materials to teach HL
and CC classes. Heritage language instructors most frequently
listed:

(1) bocks, etc.

(2) charts, etc.

(3) various types of paper

(4) flash cards, etc.

(5) audio-video equipment, and
(6) copied materials.

Concurrent instructors most frequently mentioned:
(1) books, etc.
(2) audio-video equipment
(3) colored markers
(4) paper
(5) pencils/pens, and
(6) glue/paste.

Other Materials Instructors Would Like
(Table B49)

There are many additional materials instructors would like
to teach HL and CC classes. However, audio-video equipment,
tapes and tape recorders, books, cultural materials, and arts and
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crafts materials were most frequently suggested.

During the interviews, many HL instructors and parents and
teachers expressed the desirability of materials that blend the
heritage cultures with the Canadian culture. And, during the
classroom observations, the researchers frequently noted how the
instructors used both English and the heritage language to work
with the children. Consider the following:

Books that blend the Canadian and Italian
cultures are best. (Italian Instructor)

Asian materials are too difficult, they are
not Canadian based. (Chinese Instructor)

A flip chart is in use that displays both
Chinese and English words. (Observai.on of a
Chinese class)

The instructor disciplines the children in
both English and Portuguese. (Observation of
a Portuguese class)

I like to blend the Vietnamese and Canadian
cultures when I teach. I point-out the
differences and similarities. (Vietnamese
Instructor)

I Xerox the books I like that are in short
supply. (Chinese Instructor)

I balance between teaching English and
Chinese depending on the background of the
students. (Chinese Instructor)

The Greek class is being shown a film in
English and the walls of the classroom are
covered with French materials. (Observation
of a Greek class)

The instructor and students switch between
Spanish and English. The switching is barely
noticeable because it is done so quickly and
with such ease. (Observation of a Spanish
class)

Instructors use English to help the students
learn the heritage language. This also helps
the children learn English. (Lead
Instructor)
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Sources of Materials
(Table B50)

HL. and CC instructors obtain and collect materials from
quite a variety of sources, although most materials come from the
TBE. Several instructors use their own personal materials and/or
get materials from the parents and children. Libraries of
various kinds are also favorite sources.

Centro Canadese Scuola e Cultura Italiana, the Greek
Consulate in Toronto and the Chinese Lingual-Cultural Centre of
Canada were frequently mentioned during the interviews as good
sources of Italian, Greek and Chinese materials.

Most of the Chinese instructors were using multilevel books
designed by Chinese instructors in Canada. The books are set up
so that one topic may be taught at a variety of levels, and the
books build on each other. For the heritage language classes
that frequently contain many age levels and many degrees of
language ability (even children of other language groups), the
materials are invaluable.

Opinions About Regular School Programs
in Toronto Elementary Schools
(Table B51)

Respondents were asked to indicate changes they would like
to see in the regular school programs in the elementary schools.
They were presented with a list of 15 possible changes and asked
to check one or more.

Principals/Vice-principals

60% or more would like:

(1) more individual :tention
(2) smaller classes

(3) more computers.

Teachers

60% or more would like:
(1) smaller classes.

Administrative Assistants

60% or more would like:

(1) more English

(2) more individual attention
(3) smaller classes.

Lead Instructors

60% or more would like:
(1) better discipline.
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HL Instructors

60% or more would like:
(1) better discipline
(2) more books.

CC Instructors

60% or more would like:
(1) more individual attention
(2) smaller classes.

HL/BC Parents

No changes were suggested by 60% or more of these parents.

CC Parents

60% or more would like:

(1) more individual attention
(2) Dbetter reporting to parents
(3) more computers.

HL & CC Parents

60% or more would like:
(1) more basics

(2) more English

(3) more homework

(4) more computers.

UI Parents

No changes were suggested by 60% or more of these parents.
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PUPILS IN INTEGRATED/EXTENDED DAY SCHOOLS
(Tables Cl1-C12)
(Appendi= D)

During the exploratory phase of the study and using the
methods outlined in the Introduction, the investigators
interviewed 103 pupils in HL/BC classes and 59 in concurrent
classes, approximately three-quarters of whom were in grades 3,
4, 5 and 6. The majority (83%) of the HL/BC pupils interviewed
were enrolled in Portuguese, Chinese, Italian, Greek and Spanish
heritage language classes and about 10% of the HL/BC pupils were
enrolled in classes different from their actual heritage language
(e.g. a Greek-speaking child enrolled in a Spanish class). The
CC pupils were enrolled in a wide variety of concurrent classes
ranging from karate to journalism with approximately 40% in
classes associated with the arts and crafts.

HL/BC Pupils' Opinions

These pupils were all asked what language(s) they use with
parer ¢s, siblings, school peers and community peers. As Table C3
indicates, English is much more likely to be used with siblings,
school peers and community peers than with parents (roughly 70%
vs 30%). It is also interesting to note that approximately 10%
use both English and their HL in communicating with these four
groups.

What do pupils like and dislike about the HL/BC classes?
Pupils' likes are varied, with instructors, games, writing,
reading and coloring/drawing mentioned most frequently, and 25%
claimed they had no dislikes. The list of dislikes given by the
others, however, has seoveral items in it that suggest there are
discipline problems in some HL/BC classes.

Most pupils offered additional solicited or unsolicited
comments during the interviews. These were recorded and grouped
into Table C6. Some interesting comments are:

(1) Parents want child in HL/BC class (43%)

(2) Pupil wants to be in HL/BC class (40%)

(3) Learns to write HL (34%)

(4) Learns to read HL (26%)

(5) Learns to speak HL (21%)

(6) There are many ages in the classes (15%)

(7) Parent wants child to be able to communicate

better with relatives (15%)

(8) Pupil would rather be in concurrent class (15%)

Finally, many children talked about the third language they
are learaing; that is, French, and often stated that they liked
it but were not too fluent in it. Others ever mentioned being
involved with a fourth language. For example, Pupil C in
Appendix D is involved with English, Laotian, Chinese and French.
Pupils involved with several languages often said they did not
get the languages mixed up.
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CC Pupils' Opinions

What do pupils like and dislike about the concurrent
classes? As with the HL/BC classes (see Table C9), their likes
and dislikes are varied, but at the top of the list of likes are
the instructors. The most prominent theme among the dislikes is
poor discipline.

Additional comments provided by CC pupils are shown in Table

Cl2. Reference is made, among other things, to small classes and
mixed ages.

The summaries of interviews in Appendix D clearly illustrate
the multicultural backgrounds of pupils in CC classes and the
fact that many have previously attended heritage language
classes, or wish that a class existed that they could attend. It
is also obvious that parents frequently allow children to make
their own decisions about which classes to attend. Finally, it
is interesting that several pupils said they liked the concurrent
program arrangement better than the previous year, when they
usually remained in the regular classrooms.
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SUMMARY AND DISCUSSION

Those readers who have studied the data and tables in
Appendices A, B and C will realize that the main text of this
report is itself a summary that highlights only the major
findings of a topic that encompasses a multitude of issues. This
section will therefore take the form of a more general
discussion.

Nearly everyone thinks that elementary school children
should learn their heritage languages and there is a general
consensus on the main reasons for doing so. The reasons are:

(1) to improve communications with relatives,

(2) to enhance pride in heritage,

(3) to maintain and revitalize culture and religion, and
(4) Dbecause languages are best learned when young.

Children can be taught their heritage languages and cultures
in a variety of ways - at home, after-school classes, summer
classes, weekend classes, and by using them as media to learn
other school subjects. Not everyone agrees on the best method.
This report describes the teaching of heritage ianguages and
cultures as part of an extended school day, a new Toronto Board

program with the following unique characteristics, successes and
problems.

First, it is the perception of some that the program in
these fifteen schools has divided the children into two camps -
Anglo-Saxon, English-speaking children enrolled in the
concurrrent (CC) classes versus non-Anglo-Saxon children enrolled
in the heritage language and Black cultural (HL/BC) classes.
Others believe it is leading to ghettoization. The data, on the
contrary, indicate that the cultural makeup of these classes is
very complex. Very few of the HL/BC classes are culturally
homogeneous, and the CC classes tend to be quite multicultural.
Some Anglo-Saxon children enrol in the HL/BC classes, some
children elect not to study their HL/BC, even when a class is
made available, and many families have children enrolled in both
classes. The concurrent classes also contain many children from
cultural groups for which HL/BC classes, because of small
numbers, have not been established. Across these fifteen
schools, eleven different HL/BC classes were in existence;
however, the 16% of the families who responded to the
questionnaire belonged to 25 cultural groups and named 21 home
languages.

Second, many assume these integrated HL/BC classes can and
should be designed and offered in a manner similar to that of a
regular school class. That is, assumptions are made that
children will progress at regular steps through material of
ever-increasing difficulty and that progress will be carefully
measured at various times during the year. However, the
realities and circumstances surrounding the Integrated/Extended
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day program mean that these classes are, in fact, very different
and should be understood to be so if they are to enjoy more
success. These classes are composed not only of multicultural
children (as previously mentioned), but of children of many
different ages, skills, dialects, language abilities and
interests. For example, a Spanish class might contain several
Anglo-Saxon children, a Spanish teenage boy just beginning to
learn Spanish, a Kindergarten child who speaks Spanish perfectly
and knows no English, a Chinese child born in Latin America who
wants to maintain the Spanish she knows, and a Black child from
Africa who has no Black cultural class in the school to attend.
It is obviously difficult to teach such a class a series of
lessons on the Spanish language and culture in a traditional
manner. In order for these classes to be more successful, new
kinds of goals, methods, materials, teaching aids and modes of
evaluation would have to be created. The multilevel Chinese
materials are good examples.

Third, there are those who maintain that the HL/BC classes
distract children from learning the Canadian culture and the
English language. Several findings of this study suggest that
this is not likely to happen. The interviews with the children
revealed that most speak English with their sitlings and peers at
home, in the community and in the school yard. The English media
are strong influences. In fact, the children seem to be an exact
reflection of their environment. They are Canadian (however
defined); thay use English in the greater part of their
environment, and many use a heritage language with parents and
grandparents.

Fourth, some feel that the HL/BC classes are best taught
using the methods and materials of the homelands. Interviews
with instructors, parents, teachers and principals as well as
classroom observations suggest that the crildren tend to respond
best to methods of learning and classroom materials that are a
blend of the heritage cultures and languages with the Canadian
culture and English language. Some instructors emphasized that
materials from the homelands are not quite appropriate, many find
it necessary to make some use of English in the HL classes, and
many teach the classes by comparing the heritage and Canadian
cultures. Unfortunately, curriculum materials that are a blend
of heritage and Canadian cultures are very scarce for the use of
either the instructors or the regular teachers. Such materials
might help the children identify better with their learning
experiences and might help confirm for them the realities of
their environment. Many also feel the instructors need more
training in "Canadian" methods of teaching.

Fifth, some believe that the introduction of an innovation
such as the I/E day program into a school can be accomplished
without the cooperation and commitment of many who must
ultimately contribute if it is to be a success. The findings of
the study clearly show that the I/E day program makes heavy
demands on principals, vice-principals, administrative
assistants, teachers and caretakers. A great deal of extra work
is created. Space, materials, equipment, supplies, furniture,
supervision duties, time, curriculum goals, scheduling
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arrangements and the children (problems, attendance records,
etc.) must be shared. Several of the regular staff (particularly
the principals) have taken on these additional demands with
determination and in good faith, and many even express pride in
their accomplishments. These staff members have developed a
"sense of ownership" in the program, and they feel committed to
making it work. Consequently, it seems obvious that if regular
school staff are 'not fully prepared, involved and committed from
the very beginning, then the implementation of such a program
will meet with resistance and/or be problematic.

Sixth, some believe that any adult can manage and teach a
class of young children. The problems in some of the HL/BC/CC
classes, particularly the CC classes, suggest that this is not
the case. Teaching is a profession that requires many skills and
tools, knowledge of good pedagogy and child development, and
experience in classroom management techniques. While many of the
instructors are committed and enthusiastic, understand the
children in special ways and are frequently good role models,
those who lack professional qualifications and/or experience can
be at a disadvantage. Individuals who do not possess such
qualifications and who have limited access to good tools should
probably not be placed in classes that are so pedagogically
challenging.

Seventh, the natural tendency is to think that it would be a
straightforward administrative task to have some additional
adults enter a school for 150 minutes a week and teach a new
program. However, the findings of this study suggest otherwise.
Many other matters including benefits, unionization, school
space, inservice, arranging schedules among several schools and
payment for out of class work time must be considered. The newly
employed adults soon expect to be treated as are regular
employees,

Eighth, many initially were of the opinion that the
concurrent program needed only minimal attention. However, the
data in this report reveal that several groups of respondents
would like the concurrent program to be more sophisticated and
challenging. French, English, computers, remedial work and
cross-cultural studies have been suggested as possibilities for
the concurrent program.

Ninth, one would naturally tend to think that a program such
as the I/E day program that teaches children their heritage
languages and cultures would lead to a much greater involvement
of the parenis in the schools. The experiences of the
investigators in this study and the comments from regular staff
and the instructors indicate that for most schools this is not
so. While it is true that the program has lead to intense
involvement for a few parents, on the whole, the majority remain
uninvolved and, one senses, uninformed. On the premise that it
is desirable that parents be involved with the schools their
children attend, it is unfortunate that even a program such as
the I/E day program has limited powers in realizing that
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involvement.

Tenth, some might be of the opinion that those who are
strongly in favor of teaching heritage languages and cultures in
the schools would be less interested in the regular school
programs. The investigators suspect that this is not the case,
for discussions about the I/E day programs nearly always led to
discussions about the regular programs. The desire for excellent
regular programs was obvious. When asked on the questionnaire to
suggest changes that should be made in the regular programs, the
three most popular were: (1) more individual attention,

(2) smaller classes, (3) more computers, and, on the part of
the parents, (4) more homework.

George Bernard Shaw, in The Devil's Disciple, wrote:

The worst sin towards our fellow creatures
is not to hate them, but to be indifferent
to them; that's the essence of inhumanity.

The investigators can state without reservation that the
adults involved with the I/E day programs are not indifferent.
What mostly exists instead is passion, caring, hard work and
sensible attitudes. The children in these schools are, in this
regard, very fortunate. While it is true that antagonisms do
exist, the investigators were impressed by the frequency with
vhich individuals, even the most outspoken leaders of the various
groups, expressed regret that they had been allowed to develop
and privately longed for solutions.
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Table Al

THE CULTURAL/ETHNIC GROUPS TO WHICH
TEACHERS BELONG

Cultural/Ethnic Teachers
Group (N = 130)

Canadian 3
Italian

Ukrainian

Middle European/European
French

Polish

British

Czeckoslovakian

Chinese
Yugoslavian/Croatian
Lithuanian

French Canadian

Greek

English

West Indian

Irish

Japanese

Swedish

Australian

Austrian

O R NN W W W W W e s Y R

Macedonian

No response

N
w

71




-63-~

Table A2

QUALIFICATIONS AND EXPERIENCES OF INSTRUCTORS*

Qualifications Lead HL ccC
and Instructors Instructors Instructors
Experiences (N =6) (N = 11) (N = 22)
% % %
Canadian teaching certificate 50 18 18
Teaching certificate from outside Canada 33 73 9
B.A. 67 46 50
M.A. - 18 9
Ph.D. - - -
Diploma in Early Childhood Education 17 9 5
Fluent in English 100 91 96
Fluent in French - 18 )
Canadian teaching experience 67 55 73
Bducational assistant in Toronto Board 33 = 14
Teaching experience outside Canada 50 73 5

*No BC instructors returned a questionnaire.



Table A3

SOCIO-ECONOMIC STATUS OF THE PARENTS*

ALl Parents HL/BC Parents CC Parents HL & CC Parents UI Parents

Status ' (N = 449) (N = 239) (N =103) (N = 65) (N = 42)
b % b % %
Low SES 4 18 42 % 8
Medium SES 12 11 18 9 4
High SES 15 16 18 9 10
Other (wemployed, homemaker, student,
pensioner, retired) 4 3 3 9 -
:
No response 2 2 18 17 38 !

" chi square test on the frequencies represented by the percentages in the last four colums of this table was
significant at the .05 level with 12 degrees of freedom, Therefore, the socio-economic status of the four
groups is different,




Table A4

THE CULTURAL OR ETHNIC GROUPS TO WHICH THE CHILDREN BELONG*

Qultural or Ethnic All Parents HL/BC Parents CC Parents HL & CC Parents UI Parents
Groups (N = 449) (N = 229) (N =103) (N = 65) (N = 42)

—

. % % . %
Chinese 29 i 11 63 14

Canadian 28 23 11 21

(8 4]
o

Por tuguese

o
N

Italian
Vietnamese
Greek

w O N U W
NP U unoun

8

6

3

3

Spanish 3
West Indian 3
East Indian/Pakistani 2
English/British /WASP 2
1

1

%

%

4

U e W W NN g S

French

t
wn ™o N

= o W B W W W o O
t
o

American
Ukrainian

Irish

!
_ [ ] -
|
t

Japanese

o=

[ SN o
]

™o

i

Filipino
Yugoslavian
Scottish
Black

Australian

N i
~ I !
! N !
) ] ! ()
i I 1 1

Arabic

>
p—

¥

1

Laot1an L : 1
\orean } 1
Russian % ST - -
Hungarian b - - 2 -

No response 17 15 16 5 45

*Mese columns do not add to 1004 since 45 parents o2scribed their children as belonging to two or more groups.
O
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Tarle AS

THE LANGUAGES THE CTIILDFLN LEARNED TO SPEAK FIRST*

All HL/BC cc HL & CC UI
Parent.s Parents Parents Parents Parents

Languages (N = 4¢%) (N = 239) (N =103) (N = 65) (N = 42)

% % % % %
English 33 32 60 26 33
Chinese i1 31 14 66 19
Portuguese G 16 6 2 5
Greek £ 5 4 6 4
Ttalian 5 6 4 5 2
Vietnamese 4 5 4 2 5
Spanish 3 2 4 2 2
Hindi 2 2 1 - 5
French 1 1 - 2 5
Urdu 1 L - 2 2
Panjabi 1 Y - - 5
Ukrainian 1 % 2 - -
Serbian % - - 3 -
Arabic 3 - 1 - -
Gujarati % L - - _
Laotian % - 1 - -
Finnish % - 1 - -
Pilipino Y - - 2 -
Dutch L - 1 - -
Slavic L - 1 - -
Ojibwa L - 1 - -
No response 7 6 5 2 26

*These columns <o not add to 100% since 48 parents reported that their
children learned two or more languages simultaneously.




Table A6

[

THE CULTURAL OR ETHNIC GROUPS TO WHICH THE CHILDREN BELONG IN THE HL/BC GROUP OF RESPONDENTS BY HL, CLASS*

g g B ,
3 ga 3 05 ¢ 3 é (LN T
00° "D T LU P L PR
Cultural or Ethnic gmn Bol a,ug -y iﬂ [ ﬁﬁlt ’§'3 [ @u w (- ]|
Grous 02 0% 402 8% fBo® s0% giz gz fgr B
L b % % % % % %
Chinese 7 - - - - - - - - -
Por tuguese - 49 ] - - - - - - -
Italian - 6 41 - - - . - - -
Greek - - - 40 - - - - - -
Spanish 1 - - - 50 - - - - -
Vietnamese 1 - - - - 100 - - - -
West Indian - 4 3 - 14 - 80 - - -
Hindi - - - - - - -2 - .
Panjabi - - - - - - - - 0% -
Urdu - - - - - - - - - -
East Indian - - 3 - - - 60 - -
Pakistani - - - - - - - - - 100
Indo-Canadian 1 - - - - - - - 0N -
Canadian 18 22 85 2 29 - 0 2 - -
Anglo-Saxon - - - - 7 - - - - -
British 1 - - - - - - - - -
American 1 2 “ - 7 - - - - -
Bustralian - - - - 7 - - - - -
French - 2 - - - - - - - -
Japanese - - - - 7 - - - - -
Filipino - - - - 7 - - - . -
No information 11 24 10 kX! 1 - - 20 3 -

*The Arabic class was discontinued during the time the questionnaires were sent out.
*¥These colimns do not add to 100% since some parents described their children as belonging to two or more groups.

O
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THE CULIURAL OR ETHNIC GROUPS T0 WHICH THE CHILDREN G IN THE HL & OC GROUP OF RESPONDENTS BY HL CLASS *

Chinese & CC  Spanish & CC  Italian & CC  Greek & CC  Portuguese & CC  Vietnamese & CC

Cultural or Ethnin Classes Clagses Classes Classes Classes Classes
Groups (N = 44) (N =5) (N=4) (N=3) (N=2) (N=1)
b # b * % % %
Chinese 9% - - - - -
Spanish - 40 25 - - -
ltaiian - - 25 - 50 -
Qreek - - - 67 - -
Portuguese - - 25 - 100 -
Vietnanese - - - - - 100
Canadian 1 2 - - - -
Yugoslavian - 40 - - - .
Hungarian - 20 25 - - -
Italian Canadian - . 50 . - -
West Indian 2 - - - ; -
Greek Canadian - - - (R - -
No information 4 - - -

¥The Arabic class ves discontinued during the tine the questionnaires were sent out.

**These columns do not add to 100% since some parents described their children as belonging to the two or more groupst)



Table A8

FIRST LANGUAGES OF CHILDREN IN THE HL/BC GROUP OF RESPONDENTS*

Languages Children
fearned to Speak First

= 90)

Chinese
Class

(N

Partmguese

Class

= 49)
29)
15)

= 14)

= 7)

= 5)

- 3)

(N

Italian
Class

(N =

Greek
Class

(N =
Spanish
Cless

(N
Vietnamese
Class

(N

Black Cul-—
tural Class
(N
Hindi
Class

(N 5)
Panjalbi
Urdu
Class

(N

Chinese
Portuguese
Italian
Greek
Spanish
Vietnamese
English
Hindi
Panjabi
Urdu
French
Gujarati

Ukrainian

No response

[V
E
¥

+

-3 Class
(N

2
e
32
R
R
R
e
e

]
1
1
]
1

o
on
~3
¥
1
]
1
]
t

10 - - - - 20 -

*The Arabic class was discontinued during the time the questionnaires were sent out,

**These columns do not add to 100% since some

simultaneously,

parents reported that their children learned two or more lanquages

= 1)



Table A9

FIRST LANGUAGES OF CHILDREN IN THE HL & OC GROUP OF RESPONDENTS®

Lanquages Children  Chinese & CC  Spanish & CC  Italian & OC  Greek & CC Portuguese & CC  Vietnamese & CC

Learned to Speak Clasges Classes Classes Classes Classes Classes
First (N = 44) (Na$) (Ned) (N=3) (N=2) (N=2)
%t 5 b k k ¥
Chinese 95 - - . i
Spanish - 2 - - - -
Italian - - 50 - 50 -
Greek 2 - - 67 - -
Portuguese - - - - 50 - |
Vietnamese - - - - - 100 ;
English 18 40 [ 3 50 -
Serbian - 40 - - - -
french . - - - 50 -

*The Arabic class was discontinued during the time the questionnaires were sent out.

**These columns do not add to 100% since some parents reported that their children learned two or more languages
Jimultaneously,
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Table Bl

SHOULD CHILDREN LEARN THEIR HERITAGE LANGUAGES?

Don't No Number of
Respondents Yes No Know Response Respondents
% % % %
Principals/Vice-

Principals 94 6 - - 16
Teachers QS 2 1 12 130
Administrative

Assistants 90 - - 10 10
Lead Instructors 100 - - - 6
HL Instructors 91 - - 9 11
CC Instructors 77 9 - 14 22
HL/BC Parents 90 2 1 7 239
CC Parents 85 5 3 7 103
HL & CC Parents 95 - - 5 £5
UI Parents 86 5 2 7 42

86




REASONS CHILDREN SHOULD LEARN THEIR HERITAGE LANGUAGES

Table B2

| 0
8 0 8 0 0 E
g N T I - ;
wu o . 1 0 i 0 i 0
~ Ly it ~ W~ g by
i padfc o B 5 B o oo o
dad ge AuA Ho g:—l NN KA o A
S8 g E-a o A A Biodr e dy
Reasans f42 #2982 §2 gz pz dz pz gz gz
ook % % %% % % %9
Facilitates learning English H 19 10 6 % 18 26 2 B U
Facilitates learning all lanquages 4 31 30 88 18 Bk 0 7 4 A
Motivates study of more languages 6 27 30 67 T 4 60 37 60 38
Improves other academic learning 312 20 5% 4 23 % A 37 U
Improves thinking abilities 27 20 67 9 4 49 RN 57 A
Makes children better educated H R N B ”ORN N L 8 B
Improves communication with relativas 8 7 60 8 9 M M 5 "/ e
Improves communication in community B 465 60 83 82 B 9 B 6 5
Improves commurication in schoolyard 13 10 10 17 27 B % 1B ¥
Facilitater world travel and mobility B 03 L0 0 MW 3 5 49 6 55
May Le studied in higher educatior B 465 40 17 5 3% 4 4 43 38
Improves future employability % 3% 5 67 8 46 64 43 63 4
Maintains/Revita.izes culture and religion 50 62 70 100 7T 46 59 53 9 33
Provides a chance to excel 6 19 20 - 36 9 M 19 48 1
Enhanc2s self-coafidence 0 4 60 0 MW 23 4 w54
Enhances prude ir heritage 8 65 0 67 100 77 65 64 80 60
Inc.easer social acceptance 6 19 10 3 MW B 4 17 5 AU
Canada is multicultural 19 3 20 88 8 27 6 4 M 5
Lanquages are best learned when young 4 54 60 100 8 S0 T 6 83 64
Q
ERIC 38



Table B3

BY WHAT METHOD SHOULD CHILDREN LEARN THEIR HERTTAGE LANGUAGES IN TORONTO?

S N
00 Y v v
Tl 8 bds & b2 b 8 00w
Tl L CN O I A SR R
;18,5" g Eﬁ.ﬁn EAE ggn g1 «agu gn
etods fzkz ez hlz Y8z g8z iz 3fz piz afz i
I . % ook % I
As a subject in an integrated/
extended school day 13 10 10 50 8 3 67 3 n 86
As a lanquage to teach sone other
school subjects b 3 - 3 9 5 6 1 2 10
As a language to teach all other
school subjects - 1 - - 9 5 5 3 8 2
Saturday morning classes 5 2 40 - 9 18 10 26 4 U
After school classes 3 45 40 3 9 23 13 29 15 X
Sunmer classes b 19 20 l 9 9 12 13 9 U
Privately funded school/classes 25 21 40 - ) 23 4 1l 3 2
At home 19 21 40 i - 18 8 19 8 10
*One principal, three teachers and one HL/BC pavent indicated that children should learn their heritage lanquages
2 a subject in a reqular day.
JU

l(“‘i\)
ERIC ‘

Full Tt Provided by ERIC.



Table B4

TE BEST ORGANIZATION POR HERITAGE LANGUAGE, BLACK CULTURAL
AND CONCURRENT PROGRAMS IN INTEGRATED/EXTENDED DAY SCHOOLS

0
0 non 2
: IR I
AT PR A T
N RTR IR NP AL
A, -Gl-dr-l g:—t H.-i axo g.-c gm N ;{a.-a 8«: ﬂﬁv
Total Time 3 l_g U alomal H @u Bl @l
Per Heek fgiz §z §iz Q) 32 B2 g2 4z 3z nz
o8 % % % 4 4 % % 4
150 minutes (2% hours) 69 4 30 B3 55 59 52 42 46 1
Less than 150 minutes 6 18 40 - - 23 8 2 12 2
More than 150 minutes 6 6 10 17 4 9 A 13 2 U
Don't know/doesn't matter /no response v B 0 - - 9 19 2 2 13
B.
Number of Periods
Per Week
1 period - 7 10 - - 9 5 13 2
2 periods 19 9 20 17 27 18 1 12 9
3 periods 9 25 10 33 27 4 U4 2 B
4 perinds 13 3o ) 1 8
5 periods | % 15 106 S5 18 5 30 17 A
Don't know/doesn't matter/no response 24 41 % - ¥ 2 U B 8

Full Tt Provided by ERIC.
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Table B4 (cont'd.)

T™E BEST ORGANTZATION FOR HERTTAGE LANGUAGE, BLACK CULTURAL
AND CONCURRENT PROGRAMS IN INTEGRATED/EXTENDED DAY SCHOOLS

9 ' :
0

1903 b 00 gde Sl L

0 kM WlBO YU~ P HN M 0O Yo oN

¢, 'UI-SH gr-l EEH E\O gm EN N ?av'! Vv :a’d‘

The Time SOE1 T Ay gdud Al Ay é [ R

o by iske bz 4z Shz gz gz gz gz gz g

Poo% % % % % % % % 9

Early morning - I 10 - - 9 4 17 15 12

Late morning 6 2 10 - 21 B8 5 4 5 19

Early afternoon - (IR (R ¥ 9 W 23 0 2 10

Late afternoon 4 52 40 3N 18 27 A N 2B 1

Don't know/doesn't matter/no response 50 40 30 50 46 R 3 28 % 4l

D.
Instructors'
Timetables

AL HL/BC/CC classes at the same tine G 6 M W0 % 8 % 54 R N
HL/BC/CC classes at various times of the

day 25 8 10 - 5% 9 25 18 45 2%

Don't know/doesn't matter/no response 2 21 0 - 9 B ¥ 8B B H

ERI! lCC’

Aruitoxt provided by Eic:



Table B4 (cont'd.!

THE BEST ORGANTZATION FOR HERTTAGE LANGUAGE, BLACK CULTURAL
AND CONCURRENT PROGRAMS IN INTEGRATED/EXTENDED DAY SCHOOLS

)
0 a0 v
: I T
P T T T SRNPU T
1 HF\ mg bg,—‘ .8 E"\ Eﬁ ha gg a‘ﬁ g’"‘
g 8o f% 4 10 U~ dd do am 00 Yo §N
0fn gd e Em gr-u EN Nogd Do ye
E. Egfn T g2y T HI A g & G o
Class Ltz §z §%z gz dZ 0z JZ Uz JZ Wz
Size E>&V 8\’ o~ 3 ~ Tw 8v T~ 8" T 5.,
% ook % % % % %y
20 19 30 10 3 46 217 30 21 40
Less than 20 4 N 67 54 64 43 48 B 38
More than 20 19 1 10 - - - 2 4 5 2
Any size b 8 10 - - - 12 6 17 17
Don't know/doesn't matter/no response 12 2% . - - 9 13 16 4 19
F.
Number of Languages
Per School
1 B3y 2 - - 5 2 5 - -
2 6 1 - - - 18 6 16 6 U
3 19 5 20 17 9 18 20 10 u 10
4 13 1 -1 - 5 3 6 5 10
5 - 2 10 - 18 5 2 1 8 2
6 - - - - ) ) ) 2 -
1 - - - - - . D) - - .
8 R T T B
9 - - - - - - 1 2 - .
Any number 3 0 6 64 18 30 28 25 29
Don't know/no response 18 39 10 - 9 3 ¥ 3N 492 ¥
e 99
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Table BS

OPINIONS ABOUT THE IMPLEMENTATION OF THE INTEGRATED/EXTENDED SCHOOL DAY

0
0 n 0 v
: 58 1
N It I B N
n a0 U 0 0 0 0
T %c 18 Bio b B Bo 3 g7 Eo ot
8 85 U8 WG B~ 237 U5 &M 62 va 6a
d,d" Ud Ags Ho o Bd 0N N kA Do ye
Wi, L& g0 U
SRS TN Al Tl AN AL @l A el
Cpnions Fsfz Bz §ds 8z gz yz gz g2 gz 42
0% % % % % % % % %
Democratic 5 18 10 S50 8 32 54 2% 69 4
Good resource peopie B 23 N 67 8 5 57 3B 68 55
Good information B 18 40 S0 99 27 62 4 N 55
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Do
(e o]
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o
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Good parent representation

Good teacher representation 0 2 2 5 W 4 58
(od principal representation 63 34 60 83 82 64 57
Good instructor representation il * 20 67 8 64 5
God administrative assistant representation 25 22 60 50 46 55 *
Trustees attend to all groups % 1 10 * 55 % &
Board administrators attend to all groups 4 2 * 33 46 *x %
It is a power struggle among many groups B8 68 80 S0 46 4l ¥
The best interests of the children arecorsidered 6 10 20 50 91 - 41 66
Promises fulfilled S U S (| N S I S )|
Good use of taxpayers' money 6 12 -3 100 36 49
Individual school voting is best 9 60 50 67 64 * 50
Mcre than 50% vote should be required 9% 5 60 B3 MW 64 47

50% enrolment in HL/BC should be required 9 69 M 67 55 46 36
Switching between HL, BC and CC should kealloed 69 32 10 * 55 3 43
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*50% or more of the respondents said “Don't Know" and/or did not respond.
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Table Bé

DOES THE I/E DAY AFFECT CHILDREN DIFFERENTLY
FROM THE REGULAR DAY?

Don't No Number of
Respondents Yes No Know Response Respondents
% % % %
Principals/Vice-principals 100 - - - 16
Teachers 88 2 6 4 130
HL/BC Parents 41 38 11 11 239
CC Parents 52 31 11 7 103
HL & CC Parents 43 43 5 9 65
UI Parents 24 31 24 21 42

33



Tablie B7

WAYS IN WHICH THE I/E DAY AFFECT CHILDREN DIFFERENTLY FROM THE REGULAR DAY

T
& S.G 8 % ] g‘\l 5 8 0 E 5 RI
g7 0 EN g OE8 i
EUS Uh @81 A sg0
Effects gz gz EEE 02 éEf HZ
% % % I T
Fatigue and stress (more) B 80 20 B 15 U
Problens going home (more) 5 49 12 B 1 I
Remedial work (less) 63 37 12 5 1 1
Extra curricular activizies (less) 9% 61 17 18 U4 19
School spirit (worse) 6 49 9 A 2 7
Happiness in school (less) | B 46 § 2 3 7
Respect and understanding for each other (less) 1 4l 3 6 - 1
Academic achievement (worse) 25 40 5 u - 1
Multicultural friendships (more) 13 15 36 43 2%
Relationships with adults in school (better) 13 8 €19 ¥ N
Amount of work (too much) 69 44 13 5 3 19
Anount of play (too little) 5 45 2 16 6 U1
Understanding of school schedules (worse) 38 39 5 2 - W
Time spent in library (less) 43 55 13 17 6 10
Punctuality (worse) 44 36 4 11 =10
"Attendance (worse) 5 23 3 0 - 2
Chances to excel (more) - 15 23 17 3%
Self-confidence (more) 3 U KUY S | I
Integration of Special Education students (less) 50 25 ° ° ¢ °
Chances for Special Education students to excel (less) 25 29 ¢ ° * *

Z‘)El{l‘c~a-school conflict (more)‘ i 32 13 6 1 10

Full Tt Provided by ERIC.
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Table B7 (cont'd.)

WAYS IN WHICH THE I/E DAY AFFECT CHILDREN DIFFERENTLY FROM THE REGUL!R DAY

E 0 0 0
7 T~ w0 a Em o~ Ea
84 QY HM wm o0 Uunn 0N
AR g N bA Do ke
Eycn Ui ﬁé G0 Al @00 o
Bffects fghz gz d§z gz 44z sz
% . % I T
Identity problems (more) 519 1L ¥ 155
Communication in school yard (worse) 19 25 ° ° ° °
Pride in heritage (more) 3 2% 3 * 8 5
Motivation to learn HL/BC (for young children) (more) 38 19 24 Y] 1
Motivation to learn HL/BC (for older children) (less) 5% 29 20 * 6 -
Academic motivation (more) 6 6 28 8 -3 14
Ability to think (better) 6 9 30 8 3% 2
Get languages and cultures mixed up (more) 19 30 8 * 9 7
Remember reqular homework (less) 44 41 6 15 3 7
hdjustment to school (worse) 19 3 b 8 2 12
Some feel alienated (more) - 19 30 g - 18 6 14
Think HL's and BC's are important (mere) 6 10 23 A/ 5
Chances to learn languages other than HL's (more) 13 18 29 5 37 X
Enrichment (less) 4 4 3 n - 5

Disruptions of out-of-school activities (e.g. music lessons)

(more) * ¢ N 28 6 10

°This item was not asked of these respondents.
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Full Tt Provided by ERIC.
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Table B8

DOES THE I/E DAY AFFECT LHE COMMUNITY AND
PARENTS DIFFERENTLY FROM THE RESULAR DAY?

Don't No Number of

Respondents Yes No Know Response Respondents
% % % %

Principals/Vice-principals 83 - 6 6 16
Teachers 55 4 34 7 130
Administrative Assistants 80 10 10 - 10
HL/BC Parents 33 42 14 11 239
CC Parents 44 36 16 4 103
HL & CC Parents 43 37 8 12 65
UL Parents 24 38 19 19 42
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WAYS IN WHICH THE I/E DAY AFFECT THE COMMUNITY AND PARENTS DIFFERENTLY FROM THE REGULAR DAY

Table B9

N | 0 3
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% % % % % % %
Respect and understanding among parents (less) 38 22 60 1 16 3 5
Cooperacion among parents (less) 50 29 50 317 2 1
Parent involvement in school (more positive) 31 12 200 33 24 46 17
Understanding between reqular teachers and
parents (worse) 25 27 50 2 16 - 5
Parent responsibilities for success of school
programs {less) 19 24 30 2 15 3 5
Parent self-confidence (better) 25 13 20 21 14 M U4
Parents' understanding of their roles with
respect to school (better) 6 9 2025 19 39 4
Appeal of school for other families (wrrse) 13 15 40 I 13 2 2
Jobs in schools for adults (more) 63 35 0 19 18 28 17
Disruptions to family life (less) ’ : : 8 5 25 10
Babysitting costs (more) ' ' * 10 20 5 17
Concern for safety of children (more) ’ ‘ * 18 23 19 26
Travel time to school (more) : ’ * 13 18 1419

*This item was not asked of these respondents.
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Table B10

DOES THE I/E DAY AFFECT THE REGULAR STAFF
DIFFERENTLY FROM THE REGULAR DAY?

Number
Don't No of
Respondents Yes No Know Response Respondents
% % % %
Principals/Vice-

Principals 100 - - - 16
Teachers 93 1 4 2 130
Administrative

Assistants 100 - - - 10
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Table Bll

WAYS IN WHICH THE I/E DAY AFFECT THE REGULAR STAFF
DIFFERENTLY FROM THE REGULAR DAY

Principals/ Adminis-
Vice- trative
Principals Teachers Assistants
Effects (N = 16) (N = 130) (N = 10)
% % %
Supervision duties of principals/vice-~

principals (more) 100 77 100
Supervision duties of teachers (more) 56 59 50
Supervision duties of administrative

assistants (more) 75 54 100
Fatigue/stress of principals/vice-

principals (more) 100 78 90
Fatigue/stress of teachers (more) 81 87 80
Fatigue/stress of administrative assistants

(more) 88 69 90
Absenteeism of principals/vice-principals * _ * *
Absenteeism of teachers * * *
Absenteeism of administrative: assistants * * *
Principal/vice-principal workload (more) 100 82 90
Teacher workload (more) 63 61 50
Administrative assistant workload (more) 88 62 90
Caretaker workload (more) 81 72 80
Teaching time of ESL teachers * * *
Teaching time of Special Education teachers

(less) * * 50
Access to principals (less) 94 55 70
Performance of regular duties (e.g. CIP)

(harder) 88 50 60
In-school preparation time (worse) 44 35 50
Cohesiveness among staff (less) 50 * 60
Pressures from unions (more) 88 * *
Relationships with SCR personnel (worse) * * 40
Inner conflicts (more) 50 * 70
Morale (lower) 83 71 90
Sense of security (less) 50 * 60
Professionalism (decreased) 56 * *
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Table Bll (cont'd.)

WAYS IN WHICH THE I/E DAY ASFECT THE REGULAR STAFF
DIFFERENTLY FROM THE REGULAR DAY

Principals/ Adminis-
Vice- trative
Principals Teachers Assistants
(N = 16) (N = 130) (N = 10)
% % %
Status of teaching profession (weaker) 50 52 50
Support of Board policies (less) 50 49 *
Publicity * * *
Transfer and adjustment of principals/vice-
principals * *

*50% or more of the respondents did not check the item therefore indicating they

felt there was no effect either way.
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Tapbie B12

DOES THE I/E DAY AFFECT THE SCHOOL DIFFERENTLY
FROM THE REGULAR DAY?

Number
Don't No of
Respondents Yes No Know Response Respondents
% % % %
Principals/

Vice-Principals 81 6 - 13 16
Teachers 88 1 4 7 130
Administrative

Assistants 80 - - 20 10

140
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Table Bl13

WAYS IN WHICH THE I/E DAY AFFECT THE SCHOOL DIFFERENTLY
FROM THE REGULAR DAY

Principals/ Adminis-
Vice trative
Principals Teachers Assistants
Effects (N = 16) (N = 130) (N = 10)
% % %
Interschool activities (fewer) 94 75 80
Use of sports facilities (less) 81 69 70
Vandalism (more) * * 50
Parent support (less) * * 40
Interruptions to teaching time (more) 81 77 90
Disorientation (more) * 57 9%
Overall school discipline (worse) * 66 60
Use of resources such as computers * * *
Access to other TBE departments, meetings
and activities * * *
Access to parks arnd recreation facilities * * *
Scheduling Special Education (harder) 69 * 60
Scheduling Kindergarten (harder) 63 * *
Scheduling French (harder) 75 * 60
Scheduling ESL (harder) 81 * 60
Scheduling regular classes (harder) 88 59 70
Scheduling for buses (harder) 56 * *
Scheduling in K-6 schools (harder) 75 54 50
Scheduling in K-8 schools (harder) 63 * *
Scheduling noon hour activities (harder) 63 51 *
Scheduling for discipline time (harder) 56 68 60
Teaching classes as a whole (withdrawals)
(harder) 63 59 60
Planning regular classes (harder) 75 65 90

*50% or more of the respondents did not check the item therefore indicating they
felt there was no effect either way.
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Table Bl4

WORKING AND SOCIAL ACCOMMODATIONS BETWEEN THE TEACHERS AND INSTRUCTORS

IN THE I/E DAY SCHOOLS
Principals/
Vice Lead HL cC
Principals  Teachers Instructors  Instructors  Instructors
Accommodations (N = 16) (N = 130) (N = 6) (N =11) (N =22)
% % % % %

In communicating about children (poor) 56 52 33 18 41
In communicating about course content

(poor) 56 62 67 46 59
In communicating about student evalua-

tion (poor) 56 56 50 36 5
In communicating about school

activities (poor) 44 52 67 18 46
In rewarding children (poor) 3 3l 50 27 21
In disciplining children (poor) 3l 55 50 18 46
In supervising children (poor) 56 56 ki 18 3
In organizing concerts and festivals

(qood) 56 2 67 64 27
In getting access to preparation

space (poor) 56 42 17 27 23
In using school space (general) (good) 56 3 67 64 68
In using classroom space (good) 56 28 50 64 64
In using staff room space (good) 56 40 83 [£! B2
In using office space (good) 69 2 67 [£; n
In using blackboard space (poor) 19 2 50 18 18
In using wall space (poor) 19 23 50 55 14
In using cupboard space (good) 44 25 50 55 55
In using hulletin boards (good) 56 30 67 46 50
In using flip charts (good) 25 * 17 46 4

©
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Table B14 (cont'd,)

WORKING AND SCCTAL ACCOMMODATIONS BETWEEN THE TEACHERS AND INSTRUCTORS
IN THE I/E DAY SCHOOLS

Principals/
Vice Lead HL. cC
Principals  Twachers Instructors  Instructors  Instructors
Acconmodations (N=16)  (N=130) (N=6) (N=11) (N = 22)
% % % % %
In using tape recorders (good) 4 21 50 46 £
In using projectors (good) 63 19 50 46 59
In using office equipment (good) 69 * 67 64 64
In using classroom furniture (good) 63 28 50 82 64
In maintenance and housekeeping duties
(good) 25 2 3 n 50
In using school supplies (good) 50 20 50 82 55
In meeting together formally (poor) 50 50 67 82 4l

#50% or more of the respondents said "Don't Know" and/or did not respond.

ERIC
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Table B1S

HOW SHOULD PRINCIPALS AND VICE-PRINCIPALS REACT
TO T™HE I/E DAY?

Principals/
Vice-Principals
Reactions (N = 16)

%
Encourage children to study HL's and BC 69
Encourage instructors to integrate 81
Be willing to learn about other cultures 88
Encourage parents to enrol children in HL's and BC 50
Trust other groups 63
Treat all children the same 69
Be willing to work on solving problems 88
Be receptive to the changes 81
Be willing to help instructors 88
Put children before Federation matters* 44

*38% did not respond to this item.
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HOW DO PRINCIPALS AND VICE-PRONCIPALS REACT TO THE I/E DAY?

Table Bl6
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Rections jz 484z $8z 2fz gz dfz pz gz gz
% % b % . . I T
Encourage children to study HL's :
and BC i 60 67 82 50 42 ¥ 0057 1
Encourage instructors to integrate 30 60 50 b4 5 36 2 5
Willing to learn about other cultures 42 60 83 i 46 40 0 5 38
Encourage parents to enrol children
in HL's and BC 29 60 67 i 50 47 3 60 N
Trust other groups 21 30 50 64 55 30 21 40 2
Treat all children the same Y 0 83 64 b4 57 8 63 5
Willing to wrk on solving problems 5] 10 83 91 i 54 8 6 d
Receptive to the changes 39 60 83 82 64 37 B 6 3
Willing to help instructors 48 0 83 91 n 45 % 57 B
Put children before Pederation matters 35 30 67 46 36 3 57 0

ERIC

Full Tt Provided by ERIC.
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Table B17

HOW SHOULD TEACHERS REACT TO THE I/E DAY?

. Teachers

Reactions (N = 130)
%
Encourage children to study HL's and BC 49
Encourage instructors to integrate 48
Be willing to learn about other cultures 75
Encourage parents to enrol children in HL's and BC 31
Trust other groups 45
Treat all children the same 76
Be willing to work on solving problems 72
Be receptive to the changes 56
Be willing to help instructors 53
Put children before Federation matters* 57

*23% did not respond to this item. A few made a note that they resented it.
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Table B18

HOW DO TEACHERS REACT T0 THE I/E DAY?

-5 eg—
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* . . % k % ook
Encourage children to study HL's and BC 31 40 33 2 32 4 3H 5% 1
Encourage instructors to integrate 25 30 X! 36 2 MU % ¥
Willing: to learn about other cultures 5% 40 20 36 16 39 Al 33
Encourage parents to enrol children in
HL's and BC 13 40 17 21 32 53R 3
Trist other groups 13 30 17 21 3 32 n 2
Treat all children the same 69 10 67 64 41 5 47 66 43
Willing to work on solving problems 63 60 50 7 50 a7 49 62 36
Receptive to the changes 38 30 33 36 36 303 53l
Willing to help instructors % 30 50 55 59 B 0B 51 3
Put children before Pederation matters 13 60 33 9 /) 33 5 31
ol
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Table Bl9
OPINTONS ABOUT THE HL AND BC INSTRUCTORS
¥
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% % % % % % %
(od role mdels for the children 63 r 67 91 56 60 59
Cood resource personnel for reqular staff 50 24 8 91 * 60 *

Communicate well with parents about children
Cooperate well with parents
Understand and know the children
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100 52 80 52

Are conmitted and enthusiastic Cil * B3 91 * 60 52
Experience pressure to motivate children 56 LY 91 * * *
Experience pressure to prove themselves 4 LAY 82 * * *
Must try to please too many grovps 25 * B 46 * X %
Turnover rate is too high 3 * 67 ° * * *
Disillusioned with job * * ‘ 46 . ° ¢
Feel like second class citizens ‘ ° ) 2 ° ° ‘
Have many other jobs . . . 3 ° ° °
Need time to adjust to the Toronto Board . . ' 67 . ° °
Willing to do volunteer work with children g ° * 7 * ° ¢

#50% or more of the respondents said "Don't Know" and/or gave no response.
#C instructors are not included as they did not answer the questionnaire.
*This item was not asked of these respondents.

Full Tt Provided by ERIC.
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Table B20

OPINIONS ABOUT THE CC INSTRUCTORS

P h " 0 0

P8 18 0. 7 58 yu ks
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% ook % 0%
Good role models for the children 63 * 50 N X % "
Good resource personnel for reqular school staff 38 % 67 noo* LI
Communicate well with parents about children 44 x 50 % 8
Cooperate well with parents 63 * 50 * 36 LI |
Understand and know the children 50 * x 68 39 LI
Are committed and enthusiastic 88 % 67 noox 5% %
Experience pressure to motivate children 44 x 50 5 % L
Experience pressure. to prove themselves 44 x 50 b ¢ LI
Must try to please too many groups 25 x 83 3 ¢k %
Turnover rate is too high 56 * 67 o x * &
Disillusioned with job : ¢ ° 18 o e
Feel like second class citizens ° ¢ ° 23 ° ° 0
Have many other jobs ° ° ° 4 ° ° 0
Need time to adjust to the Toronto Board * * ° 3 ° ¢
Willing to do volunteer work with children . * * 6 ° ° 0

*30% or more of the respondents said 'Don't Know" and/or gave no response.

*This item was not asked of these respondents.
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Table B21

DO RESPONDENTS FEEL WELL INFORMED ABOUT THE
HERITAGE LANGUAGE AND CONCURRENT PROGRAMS IN THE
INTEGRATED/EXTENDED DAY SCHOOLS?

Number
Don't No No
Respondents Yes No Know Response Respondents
% % % %
Principals/Vice-

Principals 88 - - 12 16
Teachers 36 46 10 8 130
Administrative

Assistants 50 50 - - 10
Lead Instructors 83 17 - - 6
HL Instructors 73 18 - 9 11
CC Instructors 36 46 - 18 22
HL/BC Parents 44 28 16 12 239
CC Parents 32 49 12 7 103
HL & CC Parents 57 15 17 11 65
UI Parents 26 38 17 19 42
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Table B22

SOURCES OF INFORMATION ABOUT THE HL/BC/CC PROGRAMS IN THE I/E DAY SCHOOLS

0 nou

> (R

M 0 0

N It I B ¥

0 oy My N0 U 0 )
a @n 06 BE~ 9 L~ B~ @ Em .~ E~
:

O LM 0de U~ Pe PN um 00 Uun o
G‘HH gd gﬁﬁ 90 gﬁ gN EN HH Ugw HW
58§" U1 ddn g oA A @mu I T
sorces fghz gz 98z 48z 2z pz 6z pz g8z e
% % % % % % %
Trustees 19 15 20 B3 5 17 16 2% 10
Toronto Board adninistrators 510 6 % W19 9 %K 1L
Principals/Vice-Principals 88 5 0 67 MW 55 29 R 4 A
School Community Relations Department 19 6 50 33 9 9 20 10 w 19
Toronto Teachers' Federation 4 42 30 - - 5 1 7 20 17
Mninistrative Assistants n 12 40 N 27 U4 8 5 12 1
Teachers B 40 50 B05% 46 M 0N 2 u
HL/BC/CC Instructors % 2 40 67 N 64 31 15 40 17
Parents 44 9 - - 46 5 2 15 22 17
Children 6 3 20 - 27 R % 84 0B A
Newspapers 6 29 10 3% 2718 17 B AU
Television 6 18 - 17 9 18 13 11 B 1
Other - 4 10 CX; - 5 8 5 11 12

ERIC

Full Tt Provided by ERIC.
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Table B23

TOPICS ON WHICH RESPONDENTS WOULD LIKF MORE INFORMATION ABOUT THE I/E DAY
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% . k . . . . /I T
Goals il 12 50 50 21 46 kil 4 19 %
Disadvantages 25 37 30 50 3 18 19 30 8 U
Theory of lanquage learning /IS B () 67 55 18 30 29 2 A
The policy of the Toronto Board 6 2 20 50 46 41 JA) I 3129
The role of HELACON 19 3 10 67 21 36 16 5 19 19
The process of decision making 13 il 50 67 18 23 18 H 19 1
Materials used 6 22 10 50 55 36 29 ¥ 40 19
Instructors' qualifications 19 62 50 50 21 18 39 4 B A
Advantages 3l kY] 30 17 18 21 29 4 31 2
Financing/budgets 63 50 20 67 3 46 19 5 1209
Research on bilingual education il 29 - 67 55 23 il H B 1
The position of Toronto Teachers'
Federation - 2 20 50 21 23 2 23 2% 1
The role of the local school
liaison committees 13 2 2 50 18 5 13 17 15 10
Methods of instruction 13 51 40 67 55 46 42 5 59 4l
Curriculun il 58 50 33 18 36 33 1 46 A
RIC 199 130

Full Tt Provided by ERIC.
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Table B24

DOES CONFLICT EXIST ABOUT THE HERITAGE LANGUAGE
AND CONCURKENT PROGRAMS IN THE
INTEGRATED/EXTENDED DAY SCHOOLS?

Number
Don't No of
Respondents Yes No Know Response Respondents
% % % %
Principals/Vice-

Principals 75 19 - 6 16
Teachers 72 9 13 5 130
Administrative

Assistants 90 - 10 - 10
Lead Instructors 100 - - - 6
HL Instructors 64 27 9 - 11
CC Instructors 59 23 9 9 22
HL/BC Parents 33 28 31 8 239
CC Parents 51 21 24 4 103
HL & CC Parents 23 54 19 5 65
UI Parents 12 24 31 33 42
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Table B25

RESPONDENTS' BELIEFS ABOUT THE SOURCES OF CONFLICT
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% % . I ok %

Trustees 15 5 0 % 9 14 13 18 12
Toronto Board administrators 19 0 5 33 9 5 11 15 14
Principals/Vice-principals 25 0 10 - - - 8 1 10
School Community Relations Department 63 % 40 - - 5 8 1l 10
Toronto Teachers' Federation 50 2 5 83 6 14 17 18 12
Administrative assistants 13 12 10 17 - - 3 b 10
Teachers 44 ¥ 5% 50 2150 A 2 17
HL/BC/CC instructors 19 16 - 50 21 U 1 9 1
Parents 44 BN - 9 18 11 30 12
Children 13 2540 - 9 %0 § 17 12
Newspapers 44 24 - 17 18 - 5 9 1
Television 13 16 - - - - 3 8 12
Ministry of Education 44 310 17 - 5 7 10 14
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WHO SHOULD BE TRYING TO RESOLVE THE CONFLICT?

Table B26
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Who Should Resolve Conflict? HdhZ pzZ 5535 335 LK EE %EE Yz gﬁg HZ
A T % % % % % % %_

Trustees 5 50 s 6 2 0B ¥ B 1 A
Toronto Board administrators % 5 W % 55 M B 2% M4 A
Principals/Vice-principals 50 24 40 33 36 41 9 25 4 2
Schocl Community Relations Department 13 2 30 17 21 18 32 8 12
Toronto Teachers' Federation 56 46 40 67 I18 k) B 27 12 A
Mnministrative assistants - 5 10 17 9 - 3 9 3 1
Teachers ¥ 030N K5 S [ VAN NS B L S ¥
HL/BC/CC instructors b 14 10 - 21 21 | 14 § 12
Parents S 40 17 46 2 17 % 1 U
Ministry of Education 63 46 50 5% 27 % 2 L U
No one - - - - - - 1 1 2 2
Conflict will decrease with time - 2 - 17 9 9 9 10 6 1
J)
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Table B27

ARE THE RESPONSIBILITIES OF PRINCIPALS AND
VICE-PRINCIPALS DIFFERENT IN THE I/E DAY SCHOOLS?

Number
Don't No of
Respondents Yes No Know Response Respondents
% % % %
Principals/Vice-
Principals 100 - - - 16
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Table B28

THE DIFFERENT RESPONSIBILITIES OF PRINCIPALS
A. s VICE-PRINCIPALS IN I/E DAY SCHOOLS

Principals/
Vice-Principals

Responsibilities (N = 16)

%
Night meetings (more) 100
Individual parent meetings (more) 100
Individual student counselling (more) 75
Meetings with regular teachers (more) 50
Meetings with other adults (more) 88
Disciplining (more) 8l
Supervision (more) 100
Class observing (more) 75
Class monitoring (more) 8l
Substitution (more) ' 63
Interpreting Board policy (more) 81
Negotiating between groups and individuals (more) 100
Timetabling (more) 100
Interviewing and hiring (more) 100
Individual counselling on teaching methods (more) 88
Providing moral support (more) 100
Orientation of new staff (more) 81
Planning programs (more) 81
Paperwork (more) ' 100
Written communication (more) ) 94
Telephone communication (more) 100
Interaction with the media (more) 56
Interviews with visitors (more) 81
Interactions with Board administrators (more) 88
Interactions with trustees (more) 88
Interactions with SCR personnel (more) 94
Arrangement for substitutes (more) 81
Rearranging space (more) 100
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Table B29

ARE 1HE RESPONSIBILITIES OF THE
ADMINISTRATIVE ASSISTANTS DIFFERENT
IN THE I/E DAY SCHOOLS?

Number
Don't No of
Respondents Yes No Know Response Respondents
% % % %
Administrative
Assistants 100 - - - 10
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Table B30

THE DIFFERENT RESPONSIBILITIES OF THE
ADMINISTRATIVE ASSISTANTS IN THE I/E DAY SCHOOLS

Administrative

Assistants

Responsibilities (N = 10)
%
Meetings (more) 20
Discipline (more) 70
Typing (more) 100
Duplicating (more) 100
Paper work (more) 100
Written communication (more) 80
Telephone communication (more) 90
Payrolls (more) 100
Timetables (more) 70
Registration forms (more) 80
Attendance forms (more) 60
Requisition forms (more) 90
Application forms (more) . 60
Report cards (more) 70
Sign-in books (more) 70
Student cards (more) ' 20
Overtime duties (more) ' 70
Class lists (more) : 70
Supplies (more) " 90
Interactions with administrators (more) 70
Interactions with parents (more) 80
Interactions with trustees (more) 40
Interactions with SCR personnel (more) 60
Interactions with caretakers (more) 60
Interactions with regular staff (more) 60
Interactions with the media (more) 10
Orientation of new staff (more) 70
Adjustments to new staff (more) 80
Supervising clerical help (more) 60
Providing moral support (more) 80
Negotiating between groups (more) 60
Interruptions to regular work (more) 90
Q Covering for principals and vice-principals (more) 80
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Table 30 (cont'd.)

THE DIFFERENT RESPONSIBILITIES OF THE
ADMINISTRATIVE ASSISTANTS IN THE I/E LAY SCHOOLS

Administrative

Assistants

Responsibilities (N = 10)
%
Monitoring petty cash and budgets (more) 70
Arrangements for translators (more) 90
Arrargements for room permits (more) 70
Locking cupboards and rooms (more) 70
Locating children and adults (more) 80
Collecting information about children (more) 80
Describing programs to new families (more) 80
Arrangements for interpretations (more) _ 80
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Table B3l

WAYS IN WHICH THE LOCAL SCHOOL LEAD INSTRUCTORS
HELP THE PRINCIPALS AND VICE-PRINCIPALS

School
Type Principals/ Lead

of Vice-Principals Instructors
Help (N = 16) (N =5)

% %
Program planning/Integrating with regular

programs/Program research 75 20
Ordering/Maintaining equipment and supplies 69 -
Disciplining/Supervision/Management 69 40
Timetabling/Organizing 63 -
Paperwork/Registers/Monthly reports/Records/

Clerical tasks/Pay sheets 63 80
Substituting when instructors are absent 56 -
Help hiring instructors 50 20
Liaise with regular staff/between

instructors and principals 50 80
Liaise with parents/Report to parents 25 60
Meet with/Support/Manage instructors 25 20
Student/Instructor attendance 25 -
Organizing for substitute instructors 19 20
Registration of students 19 -
Organization of meeting/storage/rest space 19 -
Assisting in evening programs/activities/

school-community activities 13 40
Local in-service/workshops 13 -
.Orientation of new instructors 6 | -
Liaise with other lead instructors 6 -
Help in transferring students 6 -
Supervising budgets of instructors 6 20
Prepare materials for instructors 6 -
Relate to children 6 -
Assist in classrooms .- 40
Hosting visitors - 20
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Table B32

WAYS IN WHICH THE LOCAL SCHOOL LEAD INSTRUCTORS
HELP THE ADMINISTRATIVE ASSISTANTS

School
Type Administrative Lead
of Assistants Instructors

Help (N = 10) (N = 5)
% %
Disciplining children 30 20
Order/Distribute supplies 30 60
Pupil/Instructor attendance 30 40
Organizing 30 -
Unlock/lock classrooms 20 20
Moral support/Co-operation 20 -
Registration forms 20 20
Arrange for substitute instructors 20 -
Timetables 20 -
Orientation of new instructors ' 20 -
Translate/Interpret 10 -
Curriculum programming 10 -
Mail : . 10 -
Phone calls 10 -
Xeroxing _ 10 40
Meetings 10 -
Report cards 10 -
Student cards 10 -
Class lists 10 -
Liaise with regular staff 10 -
Paper work for TBE/Ministry 10 80
Locate missing kids 10 -
Liaise with parents 10 -
Typing - 20
Substitute for administrative assistants - 20
No help 10 -
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Table B33

WAYS IN WHICH THE LOCAL SCHOOL LEAD INSTRUCTORS
HELP THE HL/BC/CC INSTRUCTORS*

School Lead HL cC
Instructors " Instructors Instructors
(N =5) (N =11) (N = 22)
% % %
Order/maintain supplies 100 36 45
Liaise with regular staff/

administration 100 36 27
Discipline/Classroom management/

Monitoring 100 36 32
Assist with A.V. equipment 60 - -
Programming/Advising/Supporting/

Organizing/Scheduling 60 36 14
Liaise with other instructors 60 - -
Organize/Attend workshops 40 - -
Integrate concurrent and heritage

program 40 - -
Substitute for instructors 40 - -
Arrange for cupboard space 20 - -
Arrange meetings 20 - -
Prepare materials . 20 18 -

Assist instructors with field trips 20 - -

Assistant to instructors[ideas/

suggestions 20 27 18
Information for instructors 20 36 18
Meet with instructors 20 - -
Community relations 20 - -
Find substitutes for instructors - 9 14
Budget - 9 5
Moral support/Attention to needs - 9 27
Paper work/class lists - 9 14
Xeroxing - 9 5
Model lessons - 9 -
Entertainment/Socialization materials - 9 -
Supervision of instructors - 9 -
Lock/Unlock doors : - - 14
Liaise with TBE - - 5

18 5

QO  Liaise with parents -1 43
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Table B33 (cont'd.)

WAYS IN WHICH THE LOCAL SCHOOL LEAD INSTRUCTORS
HELP THE HL/BC/CC INSTRUCTORS*

School Lead HL cC
Instructors Instructors Instructors
(N =5) (N = 11) (N = 22)
% % %
Look for missing children - - 5
Enlisting new children - - 5
Attendance - - 5
Orientation to school and customs - - 5

*No BC instructors responded to the questionnaire.
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Table B34

WAYS IN WHICH THE LANGUAGE LEAD INSTRUCTORS
HELP THE HERITAGE LANGUAGE INSTRUCTORS

Language Heritage
Type Lead Language
of Instructors Instructors

Help (N=1) (N = 11)
% %
Order /Maintain supplies/materials 100 55
Planning 100 -
Programming/Curriculum implementation 100 45
Provide/make materials 100 -
Integrate culture/language ' 100 -
Interpret procedures and policies 100 -
Information (meetings, etc.) - 45
Ideas and suggestions ' - 45
Discipline - 27
Organizing/Scheduling - 9
Liaise with parents - 9
Moral support/Attend to needs - 9
Supervision of instructors/Visiting classes - 9
Model lessons - 9
Provide personal materials - 9
Workshops - 9

Q. 145
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Table B35

OTHER WAYS IN WHICH LANGUAGE LEAD
INSTRUCTORS HELP IN THE I/E DAY SCHOOLS

Language
Type Lead
of Instructors
Help (N =1)
%
Order/Maintain supplies/materials 100
Planning 100
Programming/Curriculum implementation 100
Provide/Make materials . 100
Integrate culture/language 100
Interpret procedures and policies 100
Language games 100
Cultural activities 100
Model program after regular program 100
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Table B36

RESPONDENTS' OPINIONS ABOUT THE ROLE OF THE PARENTS
IN THE I/E DAY SCHOOLS

Principals/ HL cC
Vice Instruc- Instruc- HL/BC cC HL & CC UI
Principals tors ters Parents Parents Parents Parents
Opinions (N = 16) (N=11) (N =22) (N=239) (N=103) (N=65) (N=42)
% % % i % % %
Qualified to assist in
hiring instructors 25 27 14 34 31 40 36
|
Willing to assist in .
hiring instructors 81 64 * 46 51 52 38 »
Qualified to assist in
planning programs b 27 * 38 35 * *
Willing to assist in .
planning programs 63 59 * 50 52 54 *
Qualified to assist in
evaluating programs .25 21 J 35 35 40 *
Willing to assist in
evaluating programs 56 46 k 47 53 51 *

*50% or more of the respondents said "Don't Know" and/or did not respond,

Pt
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Table B37

HAS THE INVOLVEMENT OF THE PARENTS OF CHILDREN
IN I/E DAY SCHOOLS CHANGED?

Don't No Number of
Respondents Yes NO Know Response Respondents
% % % %
HL/BC Parents 25 29 31 15 239
CC Parents 22 23 48 7 103
HL & CC Parents 29 34 20 17 65
UI Parents 14 19 43 24 42

149




1

o

|

Table B38

WAYS IN WHICH THE INVOLVEMENT OF THE PARENTS OF CHILDREN IN THE I/E DAY

SCHOOLS HAS CHANGED
HL/BC HL & CC
Parents  (C Parents Parents  UI Parents

Changes (N=239)  (N=103) (N=65)  (N=42)

% ! % %
Planning programs (more) 11 1 19 12
Attending meetings (more) 2 15 25 10
Evaluating programs (more) 9 1 15 1
Hiring staff (more) 8 5 19 1
Communication with principal/vice-principal (more) 17 8 2 10
Conmunication with regular teachers (more) 18 8 26 14
Communication with instructors (more) 15 8 29 5
Communication with other parents (more) 16 1 22 1
Interaction with the media (more) 6 5 12 5
Interaction with trustees {more) 10 5 19 2
Interaction with administrators (more) 6 6 14 1
Interaction with visitors to the school (more) 5 3 9 5
Interaction with School Community Relations personnel .(more) 9 5 v 1
Negotiating between groups and individuals (more) 8 6 11 1
Paperwork (more) 8 4 9 7
Telephone communication (more) 7 5 14 5
Written communication (more) 10 6 22 12
Supplying materials from home (more) 5 4 12 1
Volunteering in school programs (more) 8 6 12 1
Involvement with politics (more) 5 5 9 5
Public speaking (more) 8 6 12 10

ERIC

Full Tt Provided by ERIC.
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Table B39

ASSUMING THAT THE HL, BC AND CC PROGRAMS CONTINUE IN THE I/E DAY SCHOOLS,
WHAT CHANGES SHOULD BE MADE?
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Put French in CC (concurrent programs)
Put English in CC
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Put computers in CC % 32 * 50 9 3% 3 46 46 36
Do remedial work in CC 5 29 3 9 2 2 18 28 1
Do cross-cultural studies in CC B B ° 8B M4 RN 19 17 8 A
Have reqular teachers do CC programs

with pay 3 19 50 17 9 9 29 % 28 29
Provide more choices of (C program B 2% ° = 46 27 2B B/ M 2%
Do more long range planning % 2 60 67 % W2 w0 3 A
Make HL/BC/CC programs more uniform by

school 19 2 © 50 46 18 27 18 37 12
Combine small HL/BC/CC classes across

schools 3 4 10 17 - 5 17 U4 2% 17
Integrate more into reqular program 25 1 . 7 5% 23 4 12 3% 2A
Give all Toronto Board schools the same

additional resources 3 2 2 3 5 46 3% 33 37 2%
Improve procedures for ordering HL, BC

and CC supplies 6 9 20 5 5% 4 °¢ = 0 °
Provide a class for every heritage

lanquage in each school 13 19 - 7 5% 32 ¥ H 2 U

O
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Table B39 (cont'd.)

ASSUMING THAT THE HL, BC AND CC PROGRAMS CONTINUE TN THE I/E DAY SCHOOLS,
WHAT CHANGES SHOULD BE MADE?

4 o 0 4
@i > H 0 0 c
- o 9] H 7]
~ A H )] by by c N
28 -~ B8 08 8 4 g a8 g
ifc 88 hhs L~ O3 bg &2 53 oz &3
8¥H TR ﬂﬁa Bm gﬂ gN Ny A 89 N
a0 'g [ ;g-a g [ ] éﬁ T - VI . B Y- vl
Changes kgz 8z 98z 88z 3z yz Jz gz 2z 52
% % % % % % % % % %
Sort out priorities at the Toronto Board 8l 54 60 50 * 27 * ° * °
Have HL/BC programs partly funded by
parents 44 42 40 - - 36 6 14 14 12
Transfer school staff in opposition 31 13 30 33 - 9 17 8 19 7
Better overall organization 25 38 50 50 46 27 26 18 37 26
More creativity in designing HL/BC/CC
programs 19 32 . 50 18 36 25 23 34 12
More grouping by age in HL/BC/CC
programs 25 26 . 17 64 32 26 23 32 14
More grouping by ability in HL/BC/CC
programs 19 22 . 33 55 27 30 23 34 10
Improve student evaluation in HL/BC/CC
programs 31 22 . 50 9 18 20 18 26 12
More homework in HL/BC/CC programs - 5 . = 27 - 28 18 34 14
More individual attention in HL/BC/CC
programs 6 13 . 33 27 14 26 20 28 26
Incorporate better activities into
HL/BC/CC programs 38 21 * 50 55 18 22 20 34 14
Deliver HL/BC/CC supplies on time 13 3 30 33 46 18 ° ° ° °
Update HL/BC/CC curriculum eacl. year 25 21 ° 33 . 46 9 27 23 45 24
Put HL/BC/CC marks in regular report cards 6 22 - 100 55 55 41 34 46 19
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Table B39 (cont'd.)

ASSUMING THAT THE HL, BC AND CC PROGRAMS CONTINUE IN THE I/E DAY SCHOOLS,
WHAT CHANGES SHOULD BE MADE?

0 " 2
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Improve curriculum quidelines for
instructors 3 B ° 67 46 50 A 17
More consideration for content of
reqular programs B 38 ° 17 9 23 °
Make HL, BC and CC programs more equal
in status B 12 ° B oo 3 AU
Blend HL, BC and CC activities 25 b . 83 9 271 1
Merge HL, BC and CC into cross-cultural
programs 13 8 o 3 9 9 12
Create a resource center for HL/BC/CC
programs 3 13 ° 100 64 50 26
More emphasis on Canadian culture in
HL/BC/CC programs 4 42 ° 3 21 U
Give instructors fringe benefits 311 ° 67 T 68 2%
Pay instructors to get more ‘raining 44 15 ° 67 100 4 23

Pay instructors for parent interviews/
meetings

44 8 ° 3 9 59 20
Pay instructors for lesson preparation 13 1 ° BB e 19
Pay instructors for marking and report cards 25 b * 50 04 4l 16
Pay instructors for curriculum development 3l 12 ° 100 82 % 16
Increase hourly rate of pay for instructors 19 8 ° 3B 50 18
Pay lead instructors nore TR [ N - N B Y B

More frequent pay periods for instructors - 30 3 46 59

-—6TT~—



ASSUMING THAT THE HL, BC AND CC PROGRAMS CONTIMUE IN THE I/E DAY SCHOOLS,

Table B39 (cont'd.)

WHAT CHANGES SHOULD BE MADE?

O

g n o b
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1T 2 $E5 8 ks Ee A% ER De Eo
8o B8 h6o b~ dAa 23 &m 66 uya 6N
4 0A gH o deA o EH gm N kA Yo ‘A
SO80 Ul Adl my HI A @u T
s ighz 4z 3dz 38z gz gz g2 B gz 2
0% % % % % % % &
Give instructors more work 19 2 ° 3 21 4 15 11 19 14
Give instructors job security 19 12 Y 82 55 3 28 37 2%
Give instructors better schedules 19 9 ¢ 83 Bl e o s
Hire assistants for instructors b 4 ¢ n 09 23 18 31 A
Provide more in-service and professional
development for instructors 5 29 ° 100 B oA b 42 19
Unionize the instructors . - 9 10 3 64 23 11 10 M 12
Hire only instructors with Ontario teaching
certificates B 54 60 17 $ 5 2 N 2 A
Hire only instructors with Tbront6~Board
experience - 3 10 - 9 5 13 U B 19
Hire only instructors with good English C) ARG | B K 21 % 20 30 28 2%
Pay principals more in I/E day schools 69 4l 0 50 18 32 17 19 2 U
Pay vice-principals more in I/E day schools 63 37 50 33 9 27 1 13 2 10
Give all I/E day schools a vice—brincipal 9 46 40 17 8 23 4 9 2 7
Pay admi strative assistants more in I/E
day sch. J1 63 39 80 3 9. 2 9 11 2 10
Provide more clerical help in I/E day shools 100 59 50 50 27 21 18 20 35 17
‘Prepare principals better in I/E
day schools 19 24 20 50 9 23 21 19 3 2
Prepare idministrative assistants
better 13 19 40 50 - 14 16 10 25 10
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ASSUMING THAT THE HL, BC AND CC PROGRAMS CONTINUE IN THE I/E DAY SCHOOLS,

Table B39 (cont'd.)

WHAT CHANGES SHOULD BE MADE?

0 ) 0 3
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Prepare reqular teaching staff better 3 3 50 50 0 4 25 29 »H VW
Increase familiarity and awareness of trustees 31 23 60 50 46 27 2 18 3 2
Increase familiarity and awareness of Board
administrators 1A 4 17 46 14 24 1 42 19
Better delineation of policy regarding
supervision | % 31 0 B 95 9 v
Have principals and lead instructors meet
as a qroup 13 16 * % 18 27 ° ° ¢
Provide in-service for lead instructors % 25 ° 67 27 18 ° ° ° 0
Better define the role of lead instructors ¥ 19 50 W 44 23 9 0 0 0
Improve administration and distribution of
funds for HL/BC/CC programs 38 8 30 5 3% 3% 25 A4 28 U
Provide funding for HL/BC/CC curriculum
development 44 9 ° 5% RN O U 4H I
Increase funding for supplies and materials
for HL/BC/CC programs 25 6 20 5 8 46 3¢ 29 46 A
Make Torontc Roard consultants available to
instructors 4. 16 ° KX 1 S v A
Have Toronto Board take more responsibility
for hiring instructors | B 2 ’ 5 36 5 3% 4 6 2%
More collaboration among instructors 31 Ui * 1 6 4 ° & 0
More collaboration among lead instructors 5 10 * kX g 27 ° ° 0
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Table B39 (cont'd,)

ASSUMING THAT THE HL, BC AND CC PROGRAMS CONTINUE IN ‘HE I/E DAY SCHOOLS,
WHAT CHANGES SHOULD BE MADE?

0
3 ook &
-a 0 0 & ¢
N Y N B B M
AT A A
a aa e PE~ ¥ i~ L~ d0 - N
o kM nfo e e wnN am §O pn N
O AT L IR0 gﬁ N N 4 Do g
gogi Ul gl %gn IoH @u Y I R T
Chnges kghz fz §dz Ydz gz yz dz gz gz sz
Bo% % % % % % % %4
More cooneration between parents and
instructors 5 U S A C IS B L Y| N1 B
More commitment from Board administrators 44 12 50 17 3% 18 23 2 43 19
More commitment from parents B 19 40 0 B W 2 6 3 A !
More support from Toronto Teachers' N
Federation 3109 2 8 % B3 3N N 46 A !
Improve substitution procedures for
instructors 50 . * 67 3% 46 e v e 0
Require longer notice for instructors
firing and resignation 13 * R Y A R V' ¢ e
Decrease paperwork L5} ° © - 21 Ui e v e
Familiarize instructors with child
development theory 69 ¢t B % 4 B’ 40 510B
Familiarize instructors with teaching |
methods of TBE 69 . 67 3% 4 2 W8 37 17
Faniliarize instructors with effective N
classroom management techniques B ° 8 6 50 332 8B 45 U 18~
161 Encourage instructors to act more
professionally B ¢ ‘ * D ) R B VA |
Increase reqular extra curricular
activities i1 12 - 178 ¥4 2w 2 A
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Table B39 (cont'd.)

ASSUMING THAT THE HL, BC AND CC PROGRAMS CONTINUE IN THE I/E DAY SCHOOLS,

WHAT CHANGES SHOULD BE MADE?
0
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Increase reqular remedial work 115 10 -2 8N 1
Encourage reqular teachers to act more
professionally 13 ‘ ‘ ‘ . * %
Provide quidelines about HL/BC/CC
curriculum for parents ‘ ‘ * ‘ ‘ * %
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*This item was not asked of these respondents.
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Table B40

ASSUMING THE HL CLASSES CONTINUE IN THE I/E DAY SCHOOLS, WHAT

CHANGES SHOULD BE MADE?
Lead HL HL & CC
Instructors ~ Instructors  HL Parents  Parents UL Parents
Changes (N = 6) | (N=11) (N = 234) (N=65  (N=42)
% % . % %

More reading of HL 3 b4 57 59 1

More writing of HL 33 55 54 54 1

More listening to HL 3 36 12 54 5
|

More speaking of HL 3 55 55 55 1 "
»

Teach more culture in HL class 50 46 3 52 2 '

Teach religion in HL class - 9 17 22 5

Teach more history and geography

of homeland in HL class 50 46 50 55 5
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Table B4l

ASSUMING THE BC CLASSES CONTINUE IN THE I/E DAY SCHOOLS,

WHAT CHANGES SHOULD BE MADE?*

Lead BC
Instructors Parents
Changes (N= 6) (N = 5)
% %
Present Black Culture/history more
positively 17 60
Teach wider variety of Black
Cultures 17 40

*No BC instructors returned a questionnaire.
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Table B42

HL INSTRUCTORS' DESCRIPTIONS OF CHILDREN
IN HL CLASSES

HL
Instructors

Descriptions (N = 11)

%
Tired and stressed 9
Problems going home -
Happy 100
Respect and understand each other 82
Multicultural friendships 91
Relationships with instructors (good) 100
Punctual 82
Good attendance 100
Excel in HL 13
Self-confidence (good) 91
Identify with heritage 91
Understand culture and/or religion “ 82
Read HL well 82
Write HL well . 55
Listen to HL well 91
Speak HL well ' 73
Motivated to learn HL (young children) 100
Motivated to learn HL (older children) 91
Get languages mixed up 27
Remember HL homework 82
Think the HL is important 64
Enjoy the change in pace 91
Are from many cultural backgrounds 46
Feel alienated -
Undertand the purpose of HL classes 32

o
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Table B43

OC INSTRUCTORS' DESCRIPTIONS OF CHILDREN
IN CC CLASSES

cc
Instructors

Descriptions (N = 22)
%
Tired and stressed 36
Problems goivg kome 23
Happy 68
Respect and unders+and each other 36
Multicultural friendships 77
Relationships with instructors (good) 68
Punctual 68
Good attendance 91
Excel in concurrent activities 36
Self-confidence (good) 59
Motivated to learn/dc concurrent activities (young children) 59
Motivated to learn/do concurrent activities (older children) 36
. Thin' <tne . rrren. class is important 36
Enjoy the c!ange in pace 77
Ar ‘rom mar/ cultural backgrounds 100
Fee’ aliena*ad 5
Un’erstand t. 2 purpose of CC classes 14
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Table B44

IES THE I/E DAY AFFECT CHILDREN IN HERITAGE LANGUAGE
CLASSES DIFFERENTLY FROM OTHER TYPES OF HERITAGE
LANGUAGE CLASSES?

Don't No Number of
Respondents Yes No  Know Response Respondents
% % % %
HL parerts 38 22 24 16 234

HL/CC parents -~ 49 .20 8 23 65
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Table B45

WAYS IN WHICH THE I/E DAY AFFECT CHILDREN IN HERITAGE
LANGUAGE CLASSES DIFFERENTLY FROM OTHER TYPES OF
HERITAGE LANGUAGE CLASSES

HL HL/CC
Parents Parents

Effect (N =234) (N = 65)

% %
Reading HL (better) © 38 43
Writing HL (better) 36 40
Speaking HL (better) 40 43
Listening to HL (better) 35 37
Number of children enrolled in HL (more) 21 25
Supervision of HL class (better) 18 35
Overlap with night school HL classes (more) 8 15
Remember HL homework (more! ' 21 31
Communication with relatives (better) 36 42
Communication in community (better) 32 35
Understanding of culture and/or religion

(better) 34 37
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Table B46

DOES THE I/E DAY AFFECT CHILDREN IN BLACK CULTURAL
CLASSES DIFFERENTLY FROM OTHER TYPES OF
BLACK CULTURAL CLASSES?

Don't No Number of
Respondents Yes No Know Response Respondents
% % % %
BC Parents - 60 40 - 5
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Table B47
ACTIVITIES AND M S MOST COMMONLY USED TO TEACH
) CC CLASSES*
HL cC
Instructors Instructors

Activities and Methods (N = 11) (N = 22)
' % %
Goal oriented games/Games/Contests 73 27
Music/Songs/Instruments/Singing 64 32
Crafts/Wallhangings/Silk Screens/Paper Mache 64 1¢
Communication/Speaking/Discussions 64 14
Reading Stories/Books 55 23
Art/Painting/Coloring 55 27
Telling Stories 45 27
Pictures 45 5
Writing books/Writing 27 9
Theater -games/Skits/Plays 27 18
Films/Movies/Slides 18 23
Cooking 18 9
Flash cards 18 -
Dancing 18 5
Outdoor activities/Games 9 18
Puppetry 9 14
Clay work/Sculpture/Plasticine 9 9
Quizzes 9 -
Charts (alphabetic, pictures) 9 -
Trips 9 -
Translating 9 -
Card Playing 9 -
Modelling 9 -
Reciting 9 -
Tests 9 -
Note-taking/Dictation 9 -
Texts 9 -
Exercises/Warm-ups/Action songs - 32
Hands-on experience/Learn by doing - 27
Example of teacher/Demonstration - 18
Praise/Postive reinforcement/Acceptance - 14
. Note-taking/Dictation - 14
Musical games - 9
Newspaper - 9
. Self-expression/Creativity - 9
Lecturing - 9
Imaginative activities/Novel activities - 9
Peer tutoring - 9
Use chalkboard - 9
Straight-forward instruction - 9
Rhythms - 5
Listening to stories - 5
Being happy and enthusiastic - 5

Q 1’7:3
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Table B47 (cont'd.)

ACTIVITIES AND METHODS MOST COMMONLY USED TO TEACH
HL AND OC CLASSES*

HL cC

Instructors Instructors
Activities and Methods (N =11) (N = 22)

Disciplining -
No. homework -
Simple activities -
Total class participation -
Hand-outs -
Humor . -
Minimal direction -
Observation : -
Teacher-student collaboration -
Question-answer -
Sequential teaching and learning -
Problem solving -
Displays -
Groups -
Pairing students -
Use of holiday theme -
Individualization -

cuuuuiuuTuTunuiuuuiyuunnun . B

*No BC instructors returned questionnaires.
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Table B48

MATERIALS MOST COMMONLY USED TO TEACH HL
AND CC CLASSES *

HL CcC
Instructors Instructors
Materials (N = 11) (N = 22)
% %
Books/Texts/Magazines 73 27
Charts/Posters/Pictures 64 9
Mural paper/Construction paper/Crepe paper/
Back board 45
Flash cards/Cards 36 9
Films/Videos/A.V./Projectors 27 23
Copier/Xeroxed materials 27 . -
Tapes/Tape recorder /Cassettes 18 18
Colored markers 18 23
Blackboard 18 14
Plasticine 18
Crayons 18
Cardboard 9
Paint 9 18
Slide projectors 9
Building toys/Toys 9
Games/Self-made games 9
Note books 9 14
Cultural materials 9 -
Flipcharts 9 -
Paper - 55
: Pencils/Pens - 36
Glue/Paste - 23
. Cloth - 18
Musical instruments (Orff) - 14
Thread/Rikbor:c /Wool - 9
Scissors - 9
Records - 9
Wood - 9
Clay 175 9
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Table B48 (cont'd.)

MATERIALS MOST COMMONLY USED TO TEACH HL
AND CC CLASSES*

HL cc
Instructors Instructors
Materials (N = 11) (N = 22)
%

Typewriters -
Wallpaper books -
Baking utensils -
VCR -
Music books/Manuals/Song books -
Brushes -
Novel objects -
Puzzles -
Ink -
Bandages -
Mathematical sets -
Overhead projector -
Computers ‘ -
Computer software and materials -
Bulletin Board -
Gym equipment/Sports -
Buttons - -
Groceries -
Plaster -
Wire -
Rulers -
Erasers -
Masking tape -
Costumes -
Puprets -
Camera -

W W W YW VW VW W VW W VW VW VW VW VW VW VW VW VW VW VUV VW VW VW VW VW W N

*No BC instructors returned questionnaires.
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Table B49

OTHER MATERIALS INSTRUCTORS WOULD LIKE
TO TEACH HL AND OC CLASSES*

HL cC
Instructors Instructors
Materials (N = 11) (* = 22)

% %
Films/Video/A.V./Projectors 45 14

Tapes/Tape recorders/Cassettes 45
Books /Texts /Magazines 27
Cultural materials
Paint

Brushes

Building toys/Toys
Games/Self-made games
Typewriters

Blackboard
Charts/Posters/Pictures

Computers
Crayons

—
®
[

Copier

Small library

Cooking recipes

Film production procedures
Personal classroom
Art/Craft materials

Paper

Musical instruments (Orff)
Building tools (saws, hammers) - 14
Pencils/Pens - 5

. Mural paper/construction paper/Crepe paper/
Back board -

Wood -
Coloured markers -
Note books -
Computer software/materials -
Gym equipment/Sports -
Hats/0ld clothes -

Q 177
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TABLE B49 (cont'd.)

OTHER MATERIALS INSTRUCTORS WOULD LIKE
TO TEACH HL AND OC CLASSES*

HL cc

Instructors Instructors
Materials (N = 11) (N = 22)

%

®

Play makeup -
Play sets -
Tac Board -
Science Supplies -
Sewing machine -
Animals -
Clothes pegs -
Popsicle sticks -
Candle making -
Food dye -
Soap flakes ' -
Outside resource people -

LS I VS LR N Y N, R NG IR S BN S )]

*No BC instructors returned the questionnaires.
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Table BS50

SOURCES OF MATERIALS USED IN HL AND CC CLASSES*

HL cC
Instructors Instructors
Source (N = 11) (N = 22)

% %
. Toronto Board of Education ‘ 82 45

Instructors themselves 27 32
Libraries 18 9
School resource centers 18 -
Friends 18 -
Ethnic cultural and education center

(-
=3
|

Home products from parents and children
Children's Book Store

School Library '

American bookstore

Ethnic book stores

Children

Newspapers

Other Canadian locations

W W W W W YW W YV Y
|

Other countries
Art Store

Arts Junction

|
(-
=3

Found objects (nuts, flowers, leaves)
Regular teacher -
TBE CC/HL Departments -
Toy-lending libraries -
Hobby stores -
Faculty of Music (U of T) -
Lead instructors -

Grocery store -
St. John's Ambulance -
Secretary -

i i L1 L\ L\ LT i L\ © VU VYV Vv

Principal -

*No BC instructors returned questionnaires.
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Table B51

WHAT ARE RESPONDENTS' OPINIONS ABOUT REGULAR SCHUOL PROGRAMS IN TORONTO
ELEMENTARY SCHOOLS? WHAT CHANGES SHOULD BE MADE?

0
>
'd
N H 0 0 0
n o0 0 .M v 0 0
T~ wo HE~ 3 4 B~ @ ER A EA
ﬁ i IR 0fc 0~ 3 bta oM §8 yon on
I = e I E\O aH EN ¢N tar"l QA0 HQ‘
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8tz fz ﬁwz gz ng gz iz uz adz wz
Changes YohZ BZ RAZ Y5Z ZHE YRZ 8% UZ 20% BZ
% % % % % % % % %
Basics (more) * * 5 % * 59 % r 40 %
English (more) * * 60 * * 50 * * 63 52
French (more) * * 5 % * * * * 48 *
Homework (more) % * L x * 57 52 66 48
Individual attention (more) I 51 60 % * 68 5 62 5 50
&oupj_ng by ab]_]_lty * * * * * * * * * *
Parent involvement (more) * * 5 % * * * * * X
Uniform curriculum * * LI * * * * * *
Classes (smaller) (- - | 5% 64 k5 o«
Discipline (better) * - N I A k5 54 &
Student evaluation * * LI | * * * * *
Reporting to parents (better) 50 * ko k * * o §0 S1 ¢
Teachers * * * * * * * * * *
Books (more) % ] 50 64 ¥ + 5] 57 *
Computers (more) 8l t 50« * * k65 63 ¢

#50% or more of the respondents did not check the item therefore indicating they felt there should be no change

either way.

—8¢€T—
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APPENDIX C
TABLES C1 - C12
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Table Cl

GRADE DISTRIBUTION OF HL/BC PUPILS

Hu/BC
Pupils
Grade (N = 103)

' %
5 21.4
4 19.4
6 17.5
3 16.5
2 . | 11.7
1 5.8
7 . 2.9
8 1.0

No information 3.9

Q 153:3
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Table C2

HERITAGE CLASSES IN WHICH HL/BC PUPILS WERE ENROLLED

HL/BC
Pupils
Heritage Language Class (N = 103)
” -
Portuguese ' 25.2
Chinese 23.3
Italian ‘- 12.6
Greek ' 11.6
Spanish | 10.7
Hindi 4.9
Urdu 3.9
Black Cultural _ 3.9
Arabic ' 1.9
Panjabi : 1.0
Vietnamese 1.0
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Tabie C3

LANGUAGE USAGE WITH PARENTS, SIBLINGS,
SCHOOL: PEERS AND COMMUNITY PEERS

HL/BC PUPILS (N = 103)

With With
Language With With School Community

Used Most Parents Siblings Peers Peers
% % % %

English 30.1 67.0 79.6 72.8
Chinese 17.5 3.8 1.9 2.9
Portuguese - 16.5 - - -
Both English and HL 8.7 11.7 6.8 6.8
Italian 4.9 1.0 - -
Greek 3.9 1.0 - -
Spanish 3.9 - - -
Panjabi 1.9 1.9 - -
Vietnamese 1.9 - - -
Kachi 1.9 - - -
Urdu 1.0 - - -
Lao tian 1.0 - - -
Latvian - 1.0 - - - -
Gujarati 1.0 - - -
English and Mother's HL 1.0 - - -
English and non-HL - - 1.0 2.0
Not applicable - 1.0 - -
No information 3.8 10.7 10.7 15.5
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Table C4

LIKES ABOUT HL/BC CLASSES

+

HL/BC Pupils

Likes (N = 103)
%
Instructor 25,
Games 21,
Writing 19
Reading , 15.

Enjoys/like class (with no elaborati~n)

-y
wm

Colouring/drawing

(-
wn

WW VO OV O OV OV O OV WV W WV W WV W WV W OV O VW ® ® ® O W Ll 1 & & N

Singing songs
Class is fun
Stories
Speaking/oral work
Plays
Books
It is easy

- Language learning in general
Special projects
Outdoor activities/races/gym
Better command of HL
Making holiday decorations
Poems
Sounds of the language
Festival planning/preparation
Puzzles
Friends are in the same class
Movies
Religious stories/Koran
Treats
Pupils are helpful

PO DN NN D DN N DD WWWWW e g

Everything

Learns new vocabulary
Arts a d crafts

o N
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Table C4 (cont'd.)

LIKES ABOUT HL/BC CLASSES

HL/BC Pupils

Likes (N = 103)
%

Listening to music/playing musical instruments 1.9

Dancing 1.9

Working 1.9

Learning about culture/famous people 1.9

Miscell: ~eous responses mentioned once by one pupil 16.5

No likes 6.8

No response 3.9
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Tabie C5

DISLIKES ABOUT HL/BC CLASSES

HL/BC Pupils

Dislikes (N = 103)
%
No dislikes 25.2
Too noisy/too much ta.king/shouting 15.5
Writing the HL/very hard 9.7
Pupil distrubed/bugged by other pupils/can't work 7.8
Instructor yells when children talk 6.8
Boys bothering girls/boys misbehave 5.8
Doesn't learn much 5.8
Lack of interesting activities/boring/no challenge 4.9
Reading 4.9
Pupils call each other names 3.9
Homework /assignments 3.9
Poor discipline 3.9
Too much work/work 2.9
Copying from blackboard 2.9
Spelling 2.9
Different ages in class 2.9
Instructor (no elaborations) . 2.9
Dictation 1.9
Memorization 1.9
When instructor tells/reads story in HL 1.9
Colcuring . ' 1.9
Too much repetition 1.9
Class is too short 1.9
Instructor is mean/abusive 1.9
Class is too easy 1.9
Language learning in general 1.9
Instructor won't let pupils go to washroom 1.9
Instructor sends pupils to the office 1.9
Instructor is too strict 1.9
Miscellaneous response mentioned by one pupil 20.3
No response 2.9
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Table C6

ADDITIONAL COMMENTS ABOUT H!,/BC CLASSES

HL/BC Pupils
Comments (N = 103)
%

Parents want child in HL/BC class 42.7
Child wants to be in HL/BC class 39.8
Learns to write HL 34.0
Learns to read HL 26.2
Learns to speak HL 21.4
Many ages in HL/BC class 14.6
Parents want child/ch’1ld wants to communicate better

with relatives 14.6
Pupil would like “o be in CC class 14.6
Pupil has visited homeland 12.6
Parents want child to learn a diiferent/more language(s) 8.7
Parents want child to communicate better in visits to .

homeland 8.7
Discipline problems in HL/BC class also take place in

regular class 7.8
Instructor/pupils use a lot of English - 7.8
Pupil doesn't like HL/BC class very much 7.8
Parents insist against pupil's wishes to go to HL/BC class 6.8
Parents like/plan to move back to homeland 6.8
The extened day is not too long/don't feel tired ’ 5.8
.Pupil chooses HL/BC class because friends are there 5.8
Pupil doesn't mind class of varied ages/likes it 5.8
Pupil prefers HL/BC class during the school day 4.9
Pupil 1likes regular class/teacher more 4.9
French is pupil's favorite language 4.9
Pupil learns vocabulary 4.9
Older children help younger ones in HL/BC class 3.9
CC class doesn't interest pupils/don't want to go to

CC class 3.9
Pupil reads Koran at home 2.9
Pupil uses HL in the community 2.9
Pupil learns a lot of general knowledge from HL/BC class 2.9
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Table ¢C6 (cont'd.)

ADDITIONAL COMMENTS ABOUT HL/BC CLASSES

HL/BC Pupils

Comments N = 103)

%
Pupil also attends HL night class 2.9
Pupil spends time .n HL class doing other things

(e.g. homework for regular class) 2.9
Pupil prefers after-school/Saturday morning HL class 2.9
Pupil likes HL class more than regular class 1.9
Parents want pupil to learn HL to teach them 1.9
Pupil gets no choice of not attending I/E day 1.9
Many pupils in HL class do not have same heritage (e.g.

English and other groups in Spanish HL class) 1.9
Some pupils in HL class do not understand HL 1.9
Pupil wants to learn HL to better communicate with friends 1.9
Pupil thinks' HL is important 1.9
Pupil learns culture/history 1.9
Pupil misses extra-curricular activities 1.9
There are no HL books in class 1.9
Miscellaneous responses mentioned by one pupil 33.0
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Table C7

GRADE DISTRIBUTION OF CONCURRENT PUPILS

CC Pupils
Grade (N = 59)
%
6 30.5
5 22.0
3 13.6
4 11.9
2 5.1
7 3.4
8 3.4
1 1.7
No information/not clear 8.5
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Table C8

TYPES OF CONCURRENT CLASSES IN WHICH PUPILS WERE ENROLLED

CC Pupils

Concurrent Classes ( N =59)
%
Art 13.6
Arts/Crafts 8.5
Arts/Crafts/Plays/Music 6.8
Problem solving techniques 6.8
Dance 6.8
Arts/Puppetry 6.8
Karate 6.8
Drama 5.1
Story-telling 3.4
Sports/Drama/Murals 3.4
Cartooning 3.4
Computer 3.4
Journalism ' 3.4
Painting/Dc-ama 3.4
Music 3.4
Music/Drama - 1.7
- Book Binding 1.7
Art/Gym 1.7
Sports/Drama/Calligraphy : 1.7
Art/Writing/Crafts : 1.7
No information/not clear 6.8
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Table C9

LIKES ABOUT THE CONCURRENT CLASSES

CC Pupils

Likes (N = 59)

%
Instructor 28.8
Class is fun 20.3
Class in general /everything 18.6
Plays/drama/performing 18.6
Art 16.9
Games 15.2
Painting/colouring/drawing 10.2
Listening to music/different kinds 8.4
Dance/break dancing 6.8
Learning self defense 6.3
Exercises/aerobic movements 5.1
Mindstorm/brainstorm problems 5.1
Learning something worthwhile ) 5.1
Computer games/compose music/write stories with computers 5.1
Stories/tales/jokes 5.1
Bottles , 3.4
Casts . 3.4
Problem solving 3.4
Making crafts 3.4
Making puppets , 3.4
Projects/decoratiors for holidays 3.4
Miscellaneous response mentioned once by one pupil 20.3
No response/no information/not clear 6.8
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Table Cl10

DISLIKES ABOUT THE CONCURRENT CLASSES

CC Pupils

Dislikes (N = 59)

%
Pupils are undisciplined/shout/mean to each other/
don't listen to instructor 27.1
A certain kind of exercise 8.5
Too much repeated activities/boring 6.8
Pupil not too keen on/dislikes CC class/feels forced 6.8
Unhappy with other pupils in class 6.8
Instructor not understanding/uses old methnd/gets angry 5.1
Pupil sent to principal 5.1
Mixed ages in class 3.4
Class does not meet pupil's expectation 3.4
Pupil can't finish work 3.4
M. scellaneous response mentioned by one pupil 15.2
No dislikes 28.8
No information/not clear 18.6
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Table Cl1

TYPES OF ACTIVITIES IN CONCURRENT CLASSES

CC Pupils
Types of Activities (N = 59)

N
w
®

Drama/plays
Art/design

N
=N

Stories (write, tell, read)

[
[

Paint

[
[

Fitness/sports/exercise
Games

Singing sorgs

Music

Crafts

Problem solving

[
[

Sketching/drawing
Dance

Puppets

Karate

English

Musical instruments
Movies

Rhythms /beats
Pictures

Records

Group work
Cartooning
Computers
Clapping exercises
Masks

Casts

Writing/journalism

W W WwwwWwWwwi I /I B I i/ ~o®moewm®®oOaoa®M®mMOODM?UULW VW O O O

w wwwwwwwumu;uun oy OO O O O

Miscellaneous activities mentioned by one pupil 28.8

No information/not clear 3.3
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Table Cl2

ADDITIONAL COMMENTS ABOUT CC CLASSES

CC Pupils

Comments (N = 59)

%
Most of the pupil's friends are in CC 18.6
CC has fewer than 15 pupils 15.3
Pupil prefers CC to going home early/HL class 15.3
Mixed ages in class 13.6
Pupil doesn't mind mixed ages 10.2
Extended day is not too long/pupil not tired 10.2
Pupil does not miss extracurricular sports/extracurricular
sports not affected 10.2
Parents want pupil in CC 8.5
Pupil likes/benefits more from/regular class than CC 8.5
Pupil prefers doing own work/go home early/HL class to CC 8.5
Pupil /parents do not like the longer day/less time after .
school/tired/no time to see each other 8.5
Poor discipline 6.8
HL programs good for ethnic groups 5.1
There should be an HL class for all languay:.s 5.1
Pupil takes CC seriously 5.1
Pupil would like a different CC 3.4
Pupil misses extracurricular activities 3.4
Parents are pleased with computer class 3.4
Would like to be in class with only pupils from own ethnic
group 3.4
Would like more things to do/field trips in CC 3.4
Comments that were mentioned by one pupil 35.
No additional comments 15.3
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APPENDIX D
SUMMARIES OF INTERVIEWS OF PUPILS IN I/E DAY SCHOOLS

Children in Heritage Languages Classes (A to Y)

Children in Black Crltural Classes (Z and 22Z)

Children in Concurrent Classes (AA to YY)
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Children in Heritage Language Classes

Pupil A

A is a grade four pupil who has been in a Portuguese language class for three years., She was
born in Canada, but her parents and brothers were born in Portugal.

She camunicates with her parents in Portuguese and with her brothers in English. she uses
primarily English but same Portuguese with her friends at school and all English with her friends
around hame, She listens to only English radio and watches only English television. There are no
newspapers and books in her hame.

Her parents want her in the Portuguese class so that sle can improve her camunication with
them. A agrees with them and likes the program. She says that in class they spend most of their
time practising speaking Portuguese foliowed by reading activities. She likes the reading
activities best. However, A does not enjoy writing Portuguese as it takes so long ard the
instructor goes too fast.

In addition to English and Portuguese, A is alsc studying French. A maintains she does not get
the languages mixed up and knows Englisii best.

Ppil 8

B is a grade three pupil in a Chinese language class. B and his parents were bom in Vietnam
and cam to Canada when he was very young. At hame, he speaks Chinese with his parents, and
siblings. When asked if the Chinese he speaks at hame is the same as that taught in the Chinese
class, he said "yes". B reported that he also speaks Chinese with his friends around hame but uses
English with his friends at school. At hate, he watches television and reads newspapers and books

in both English and Chinese. There is no radio in the hame, ‘

B's parents want him in the Chinese class so that he speaks more Chinese. B says he wants to
be in the class.

B says that in Chinese class they sing songs, write and read. He likes the writing best but
does not care for the singing.

Pupil C
C is a grade four pupil in a Chinese language class who was bomn in Thailand and came to Canada
four years ago. C speaks Lao with her parents but English with her sister. She speaks English with

ner friends at hame and at school. At ham, she watches English television and sometimes reads
Chinese newspapers and booke.

C's parents want her in the Chinese class so that she will be able to comunicate wit'
relatives who speak Chinese. C also wants to be in the class.

In addition to leamning English, Lao and Chinese, C is studying French. C says her
language is English and that she sametimes gets English and Chinese mixed up because she 't
know Chinese very well.

In Chinese class, she 1ikes writing best.
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Pupil D

D is a grade two pupil in a Greek language class. D was born in Canada: his parents were born
in Greece. N speaks mostly English and same Greek with his parents and siblings. He speaks English
with his friends at hame and at school. At hame he watches English television, listens to English
radio and reads English newspapers and books. However, he and his tamily sometimes watch Greek
videos. D says his best language is Greek.

D says his parents want him to be in the Greek language class because it is their language and
they like it, They want him to learn Greek so he can talk to them more often in that language.

D says he likes the Greek language class. He says he used to go to Greek night school, hut he
dian't like it because it was very long with no recess and was too much work, He used to get tired
in Greek night class.

In this Greek class, D says they use only Greek. They speak, write and sing in Greek. The
instructor reads them Greek stories and tells them about Greek men that have died. He says there
are no Greek books in the class. D mest likes singing in Greek and listening to the instructor read
in Greek. He dislikes writing Greek because it takes a long time. He camplains tha the instructor
does not let the pupils go to the washroam,

Pupil E

E is a grade six pupil in a Hindi language class. E has attended this school since
Kindergarten. This is the first year that £ has attended a Hindi language clacs, since it is the
first year that it has been offered in this school. E was born in Canada; his parents wers born in
India. E speaks mostly English with his parents and siblings, althouyh they also use lats of Hindi.
£ says his best language is English, tollowed by Hindi and then Fre-h,

E's parents want him in Hindi class so that he leams more of the language: F would rather he
in the Concurrent class.

In Hindi class, E says they learn new words by writing them on the blackhoard, saying them and
then copying them into their books. They also read Hindi books anl use game cards. F says be likes
the game cards best hut is generally unhappy in the class because he does not iearmn much.

E reports that while the class has only nine pupils in it, they range in age trom rive through
eleven years, E says it is difficult for the instructor to teach children of so many ditferent
ages. E teels he might camplain to the instructor that he does not teach the vowels.

Pupil F

F is a grade three pupil in an Urdu language class. She says she was bor: in Canada, but she
is not sure where her parents were born. She speaks Xachi and sometimes English to her parents, To
her little brather, she speaks English and sametimes Kachi, She says that Kachi is an Indian
language that is similar to Urdu. With her friends around hame, she speaks English and sametimas
Urdu, while she uses only English with her triends at school.

F's parents want her in the Urdu language class so that she can learn Urdy and then teach it to
them, Her parents want to learn Urdu so they can communicate with her aunt who speaks Urdu,

F herself vants to learmn Urdu so she can cammunicate better with same of her own tricrds who
speak Urdu, She says she already knows Kachi.
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F watches Engiish television and listens to English radio. Sametimes she listens to Indian
radio. At hame, she reads newspapers and books in English because she cannot read Urdu.

F says she knows tour lanyuages: English best, French second best, tollowed by Urdu and then
Kachi.

In Urdu class, F says they write in both Urdu and English, do translations, sing some songs,
say a lot of prayers, read sentences and read the small Koran. She particularly likes the puzzles
and outside games and races they do. She says it is a small class of mostly younger children, F
gets upset in class when the boys bother her.

Pupil G

G is a grade four pupil who is in a Portuguese language class. G was borm in Canada: her
parents were bom in Portugal. She has two siblings. She communicates in Portuguase with her
parents. With her friends at school, she uses English, with her friends at hame she uses mostly
English, sametimes Portuguese. She says her best language is English.

This is G's first year in this school and also her first year in a Portuguese integrated class.

G's mother wants her to learm more Portuguese so her daughter can communicate with her better,
as well as with G's grardpaients who live next door and speak only Portuguese.

In Portuguese class, G says they are mostly leaming to read Portugurse. They are also
leaming to write by copying fram the blackboard. They do plays in Portuguese. G likes the readiny
activities best and has no camplaints about the class.

Pupil H

H is a grade five pupil in a Vietnamese language class. She and her parents were hborn in
Vietnam and they camunicate primarily in Vietnamese. She has many brothers and sisters with whan
she uses more English than Vietnamese. With her friends at school and around hame, sne uses all
English. H watches English television and Vietnamese videos. She listens to English and Vietnamese
radio stations and reads books at hame in both languages.

H says her best language is English, followed by Vietnamese and then French,

This is H's first year in the Vietnamese language class. Her parents want her to learn more
Vietnamese so she can talk to them better, write to her grandmother and read Vietnamese books. She
is not sure whether the family will retum to Vietnam.

H wants to be in the Vietnamese class and intends to enroll next year.

In Vietnanese class, H says they sound words, write letters, read stories, siny songs and study

maps. H likes everything about the class but sametimes can't think of what to write when the
instructor asks her to write a story in Vietnamese,

il 1

&4

I is a grade six pupil in an Italian language class. [ was bom in Canada: his parents were
born in Ttaly. While I speaks mostly Italian and only a little English with his parents, he speaks
all English to his siblings, friends at hame and triends at school.
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I's parents want him in the Italian class to improve his Italian, since his yrandparents are
caming to Canada and they speak only Italian.

[ thinks he might like the Concurrent class where art is taught but yoes to Itaiian class
regardless.

I says the Italian class helps him improve his speaking and writing skills. In Italian class,
he says they have films, plays and games. They write, sing and copy Italian. They talk about
grapes and wine. [ especially likes the plays. However, he feels discouraged about the large
volume of writing his instructor expects them to copy fram the blackboard.

I says the Italian class is different because pupils of various cultures are not mixed together

as in the regular class. He says he has friends fram all cultures and likes it hest when they are
mixed together.

Pupil J

J is a grade five pupil in a Portuguese language class. J and her brothers and sisters were
bomn in Canada. Her parents, with wham she camunicates mostly in Portuguese, were born in
Portugal. J uses all English with her siblings and friends at school, although she does use a
little Portuguese with same of her friends around hame.

J has been in Portuguese classes for five years. She and her parents are keen that she learn
as much Portuguese as possible, as iney intend to returmn to Portugal. J is also leaming French in
school. She says her best language is Portuguese, followed by English and then French.

Pupil K

K is a grade six pupil in a Greek language class. K was born in Canada while her parents were
bom in Greece. K speaks English with her tather and Greek with her mother. She uses English with
all her friends at school and around hame. She and her brother cammunicate primarily in English but
also use a little Greek. K says her best language is English, followed by Greek and then French.

K has been taking Greek language classes for five years and says she has learred quite a lot,
particularly in the areas of reading, writing, yeography and history. She says they are now
leaming Greek songs for Christmas.

K also goes to Greek language classes on Saturday momings and maintains she likes it better
because of same of the activities such as dancing and “close the words". K says the integrated
class is too short. K says her parents do not like the integrated/extended day hecause they think

it interrupts pupils in leaming their English and makes the young children tired and forces them to
go hame in the dark.

K's integrated Greek class has only thirteen pupils in it, but they range in age from tive
through eleven years.

K likes leaming Greek history and geography.

Pupil L

L is a grade five pupil in a Spanish language class. L was bormn in Canada and cames from a
family with an English-speaking background.
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L is in the Spanish language class because his rather trequently does business in
Spanish-speaking countries such as Chile and Argentina and has his family accampany him on his
business trips. L wants to leamn same Spanish so that these trips are more enjoyable.

This is L's second year in the Spanish class, and he says he is learning to read Spanish. L
says that he and his ramily sametimes practise Spanish at hame and have at times cone tn Spanish
movies and restaurants in Toronto.

L says that the thing he Iikes best about the class is the “sound" of the Spanish languaye. He
tinds the assignments, especially writing, very difticult.

According to L, there are just ten pupils in the class, only one Of whom is a Spanish-speaking
pupil,

L's parents let him make up his own mind about whether he will attend Heritage Language or
Concurrent class.

Pupil M

M is a grade four pupil in a Portuguese language class. M was borm in Canada: his parents were
borm in Portugal. M speaks mostly Portuguese with his parents - sametimes a little English with his
tather. M speaks only English with his siblings and trienas at school and friends around home. M
says his hest language is English, tollowed by Portuguese and then French, He says he sometimes
mixes the languages up a little. :

At hame, M watches English television, listens to English radio and reads English books. There
are times though, when he also tunes into Portuguese television and radio.

M has been in an integrated Portuguese class for two years, wants to be there and likes it.
His parents want him to learm more Portuguese, as they believe he will be able to make use of it
when they visit Portugal.

In Portuguese class, M says they do more writing activities than anything else, although they
also speak and read Portuguese as well as draw and color. M likes the writing, drawing and coloring

but does not care as much for the reading. M gets upset when the other pupils disturb him and don't
let him work.

According to M, there are sixteen pupils in the class, varying widely in age. M says he is the
oldest in the class and doesn't mind the younger children being there.

Pupil N

N is a grade six pupil who attends Greek class. His father came from Greece while his mother
came fram Scotland. N, however, was bom in Canada.

N talks to his parents, sister and most of his friends in English. He reads some Greek books
and watches Greek television programs at hame. Sametimes he goes to Greek movies with his tather.
N also attends Greek church with his family. He has visited Greece once and may visit the country
again,

His father wanted him to enrol in Greek class, but N would have chosen to attend Greek class on
his o, He likes the Greek class because the instructor shows movies about Greek gnds every two
weeks and teaches about many interesting places in Greece.
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N wishes that the qupils would make less moise and remamber to bring their textbooks. Another
suggestion N made was to have more Greek hamework, because just classroam work is mt enough for a
serious leamer,

N used to attend Greek class after school two times a week tor 2 1/2 to 3 hours per session,
He felt that he leamed mre in the evening class than the day class hecause of the longer
instruction time,

Pwil 0

0 is a grade tive pupil attending Arabic class. Her father is trom South Atrica and had lived
in the United States before moving to Toronto. Her mother came tram England.

0 uses English all the time with her parents, siblings and friends. Sometimes she uses simple
Arabic with her parents' friens. () reads same Arabic books at hame in addition to the Koran., She
does not watch Arabic television, although her tather does.

She also leamns French in school. She manages not to get the languages mixed up, even thouyh
sane French and Arabic words are similar,

0 finds that pupils generally do not benave as well in Arabic class as in regular class. The
boys tend to read sports magazines while the girls tend to talk a lot during Arabic class.

0 does not find leaming the Arabic language that useful but s>s it is always tun to leam
languages. She feels she can listen to and understand Arabic better after attending the class bit
still cannot speak the language very well,

Pupil P

P is a tirth grader attending Chinese Heritage Language class. She speaks Chinese mostly with
her grandparents, parents and brothers. Although most of P's friends are Chinese, she still prefers
to use English with them,

P's parents want her to attend Heritage Langiage class and she wants to gn too, because she
enjoys it.- She has attended Chinese Heritage Language class since Kindergarten, and she still wants
to go next year. : :

She learmns to read and write Chinese fram her Heritage Lanquage class. However, she doss not
do any Chinese reading and writing autside of the classromm.

P also leams French in school. Of the three languages, she tinds that she is nnst tluent in
English and least tluent in French,
Pupil Q

Q is a Canadian-born yrade two pupil attending Spanish Heritage Language class. Her parents
care fram Ecuador and have plans of moving the tamily back to Ecuxior next year.

Q talks to her parents in Spanish and to her brother and friends in English. They do not have

relatives in Toronto but scme in New York wham they visit quite often. She always speaks English
with these relatives,
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She reads some Spanish books at hame and we:zhes Spanish television programs. The only time
she writes Spanish at home is when she does her Spanish hamework.

Q has attended after-school Spanish class in the past. Her parents want her to go to Spanish
class during the regular school day this year. She likes her Spanish class because the bonks are
fun and the instructor gives parties.

Pupil R

R is a Chinese Heritage Language pupil whose parents are from China. She is in grade one now
and has attended Chinese Heritage Language class since Kindergarten.

R cammunicates with her parents in Chinese. She uses English with her older brothers and with
her triends, most of wham are Chinese. She watches Chinese television programs, reads Chinese books
and writes Chinese at hame.

She enjoys her Chinese class, especially the toys, books and the instructor and would like to
continue next year. She feels she gains a lot of knowledge fram the class, such as how to take care
of pets, in addition to leaming the language.

The only complaint she has about the class is the misbehavior of the boys. This is, howver,
not unique to the Chinese class because it happens in other classes too.
Pupil S

S is a grade two pupil of Anglo background attending an [talian Heritage Lanyuage class. Her

parents encouraged her to learmn a new language. Since many of S's school friends are Italian, she
chose to enrol in [talian class.

Only English is used at hame. She also uses English exclusively with her triends. She watches
only English television and reads English books at hame,

S has not learmed to write and read Italian yet because she just gnt started in the new

language. She likes the instructor, enjoys colouring, making testive decorations and doing projects
in the [talian class. She thinks she will continue in tha same class next year.

Pupil T

T is a Canadian-bom yrade two pupil attending Panjabi class. Both parents came trom India. T
has visited India once hut was too young to remewber anything about the country.

T uses same Panjabi but mostly English with his parents. He uses English all the time with his
sister as well as with his friends, most of wham are of Indian origin,

He watches Panjabi video assettes with his parents at hame but only partly understands them,
He neither reads nor writes Parjahi at hame.

T's parents want him to go to Panjabi class, and he likas to learn the language, especially the
writing, He was in Panjabi Heritage Lanyuage class last year and has decided to continue next year.
He has no concerns ahout yetting the languages mixed up,

204



-162-

_P_qpil \

UJ is in grade five attending an Italian Heritage Language class. He was born in Canada, but
his parents are fran Italy. He uses English with his parents, siblings and triends,

He has been attending Italian Heritage Language Class Since yrade one. He quit last ywear
because he did not like the instructor. U explained that the Italian instructor was too strict
canpared with his regular teacher. U had been sent aut of the classroam tor talking mre than once.
ile is enrolled in Italian class this year because his parents wanted him to retum and also because
he will be going with his parents to Italy for a visit this summer.

U quite enjoys his Italian class this year because of the games the instructor uses in teaching

them new Italian words. He wishes he had mre chances to use the Italian words outside of the
classroan,

Pupil V

V is a grade seven inmigrant pupil enrolled in Chinese class. He was bom in China and moved
to Canada four years ago. This is also his first year in this senior school. The junior school he
artended did not offer Chinese Heritage Language class, and he has not attended any Saturday or

evening Heritage Language ciasses.

He speaks Chinese with his parents but English with his brother. He uses both Chinese and
English with his Chinese triends, but English with triends of other ethnic backgrounds.

V does not read Chinese books or newspapers at home but likes to watch Chinese television. He
also has a chance to use his Chinese when Qing to the Chinese restaurants.

V says he tends to take the Chinese class less seriously than the regular class because the
language instructor gives less work,

He thinks it is likely that he will choose the Chinase class over a Concurrent class next year.

Pupil W

W is a yrade three, Canadian-borr pupil in Chinese Heritage Language class. His parents cane
fram China. W has never had a chance to visit his parents' birthplace.

W's parents want him to go to Chinese Class because they teel he does not speak enough Chinese
at hame. He talks to them in both English and Chinese and to his sisters entirely in English, He
uses English with his friends, most of whom are Canadians.

He does not read any Chinese materials at hame but takes time to do same Chinese writing. When
he watches Chinese television, he does not fully understand the programs.

W 1ikes the Chinese class, especially writing and doing arts and crafts. He would like to
continue next year.

He just started leaming French this year and says that he sametimes gets the English and
French words mixed up.
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Pupil X
X is a yrade tive pupil of Greek origin attending Spanish Heritage Language class.

She was in Greek inteyrated Heritage Lanyuage class last year. X now keeps up her Greek by
going to Greek Saturday moming class. She uses Greek with her parents but English with her
brothers, sisters, cousins and triends.

X chose to go to Spanish class this year because her friends are going to Spanish class. She
also likes the sound of the languaye. Her tavorite activities in Spanish class are reading porms
and singing songs. X says that the instructor and pupils make the class a delight. X teels she has
made good progress in the class. She has learmea the days of the week, counting, same simple
conversations and a bit of reading and writing -- all within a couple ot months. She is quite
excited about her Spanish class and will enrol in it again next year.

At home, she neither reads Spanish nor watches Spanish television prograns but yets a chance to
practise the language with same Spanish speaking friends outside of class.

In addition to English, Greek and Spanish, she is also leaming French. She is proud to say
that she never gets the languages mixed up.

Pupil ¥

Y is a grade three Italian Heritage Language pupil. She was bom in Italy and has yone back to
[taly for several visits. The most recent visit was last year.

She speaks Italian to her mother and grandmother but English to her father and siblings. She
reads Italian books and newspapers and watches Italian television and mvies. Y also writes [talian
letters to friends and relatives in Italy. :

Her parents want her to attend Italian class. She said she would not choose it herself. Y
finds no challenge in the class and does not seem to leam anything new at her level. She learns
much more [talian fram her visits to Italy than fram the Heritage Language class. She also says her
[talian instructor screams too much in class. The activities she enjoys most in her language class
are word games, gym exercises and writing.

French is another language she is leaming. Of the three languages, she is most fluent in

English, least fluent in French. However, she likes French the most. She has no problems keeping
the lanquages separate.
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Children 1n Black Cultural Classes

Pupil Z

Z is a grade tive pupil in a Black Cultural class for the second year. He and his parents were
porn in Jamnaica.

The activities Z likes best in the class are the dancing, music and acting. He likes the
musical instruments they make with caws, thimbles, jars and washboards. Z also likes ¢oing to the
gym to play Dodge the Ball. He says they learn about Black Cultural tood. He is disappointed that
sane of the school trips they were pramised have not materialized.

2's parents want him in the Black Cultural class, but Z would rather he in the Concurrent class
where they have art contests. Z says he has same friends in the Black Cultural class.

Z complains that the pupils in the Black Cultural class are not well behaved and that the
instructor frequently sends individuals to the principal's office.

Pupil ZZ

27 is a grade two pupil enrolled in Black Cultural class. Her father came tram Trinidad, while
her mother cames fram Ontario.

Her parents want her to @ to Black Cultural class, out she would prefer to g to Concurrent
class. This is her second year in Black Cultural class. She feels she does not learn new things
fram this class as she does in the regular class.

Her older sister from grade five is enrolled in the same Black Cultural class. ZZ likes being
in the same class with pupils of various age groups (ranging from Kindergarten through grade six)
because she gets to meet more pecple.

The activities she enjoys most are tilms, stories, colouring and special projects on famous
Blacks. ZZ likes the instructor because she does not send pupils to the office tor mishehaving ror
the first time. However, ZZ is bothered by the noise in the Black Cultural class. The instnictor
has to yell often to keep the noise down. ZZ also feels that the Black Cultural class has too much
fun and no serious work.
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Children in Concurrent Classes

Pupil AA

AA is a grade tour pupil in a Concurrent class who was born in Vietnam and has ,ust recently
arrived in Canada. AA says he speaks four languages: Chinese best, Vietnamese second best, tollowed
by French and then English. He says he does not get the languages mixed up. AA says he is picking
up most of his English fram his teachers and is in an ESL class. AA says he speaks Chinese to
everyone in his family and does his best to comunic.te in English with the other pupils. Since
AA's English is poor, the interview is somewhat limited and little information is gleaned about the
Concurrent class except that he likes it.

Pupil BB

B8 is a grade tive, English-speaking pupil in a Concurrent class for the first year. For *he
three previous years, B8 had enrolled in a Chinese language class. (Concurrent classes were not
available until this year.) As a result, BB says he knows a little Chinese. However, BB says he
never uses Chinese even though most of his friends at school and same of his triends around hame are
Chinese; all of them use English. BB is also studying French in school and feels that his abilities
in Chinese and French are about the same.

In Concurrent class, they do arts, crafts, plays and music. BB says he likes the plays hest.
He feels samewhat dissatisfied with the music though, because he does not have his own instrument in
the class.

BB's parents allowed him to enrol in Heritage Language or Concurrent class as he wished.

Pupil CC

€C is an English-speaking grade one pupil in a Concurrent class. While CC was horn in Canada
and her mther was born in England, CC says her grargdparents are Polish and speak English.

(C's mother prefers that she be in the Concurrent class but is unhappy because the extendex
school day means she is no longer able-to see her daughter after school, as she must leave tor work
at 4:15.

" CC describes & r'mber of activities that have taken place in Concurrent class, most of which
she likes. She speaks most favorably of a play they did fc~ Christmas. Other activities include
games, jogging, exercising, soccer and painting murals.

Pupil DD

DD is a grade three pupil who has switched fram a Hindi language class to a Concurrent class.
DD persuaded his parents to let him switch because he didn't like leaming Hindi and found it too
hard. He says it is better to learn French, since it is easier. DD was born in Canada and Speaks
English to everyone in his tamily and all his friends. He is not sure where his parents were bom
but says their cultural background is Indian.

In Concurrent class, they do art, drama, exercises and make things. He likes the art best.
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Pupil EE
EE is a grade four, Erglish-speaking pupil enrolled in a Concurrent class.

In Concurrent class she says they paint, do drama and exercise. She likes the drama test. She
is concerned Decause the painting and exercises sometimes spoil her clothes.

EE is studying French in schoo! in a regular proyram.

Pupil FF

FF is a grade five pupil in a Concurrent class who was bom in Chile and came to Canada in
1980. FF speaks mostly English and sume Spanish with her parents but only English with ber siblings
and all her friends. FF wishes there were a Spanish lanyuage class in her school but says thzre are
not enough Spanish-speaking children to begin one.

In Concurrent class, FF says they mostly do art work and puppetry. She says this arrangsment
is better than last year when there was no Concurrent class and five children were left behind in
class with their regular teacher to do hamawork and such odd jobs as cleaning the blackhoard
brushes.

FF likes the art work better than the puppetry. She says that sametimes the kids start acting
up because they think they are too smart tor the class. :

Pupil GG

GG is a grade three pupil in a Concurrent program, GG was bom in Vietnam and came to Canada
when she was two years old. She speaks mostly £nglish and some Vietnamese with her parents and only
English with her older brother. She speaks mostly English and same Vietnamese with her friends at
school, all English with her triends around hame and listens to only English television and radio.
GG says she sametimes gets English and Vietnamese mixed up.

While GG is in a Concurrent class this year, last year she was in a Chinese languaye class.
Her father would like her to continue in Chinese class, as he himself speaks same Chinese to her
grandmother. GG did not like the Chinese class very much as she tound the Chinese instructor
difficult to understand. GG's parents let her make up her own mind about whether she would attend-
Chinese class or Concurrent class. This school has no Vietnamese class.

&G says the Concurrent program is arts and crafts where they do such things as araw pictures
and make inasks.

GG thinks the Heritage Language classes are good and doesn't mind that the extracurricular
sports have been cancelled.

Pupil HH

HH is a grade six English-speaking pupil in a Concurrent class in a school where a large
proportion of the pupils are in Chinese language classes. HH says she could enrol in a Chinese
class but feels she doesn't need to leam Chinese. Her parents let her make up her own mind. HH
has Chinese triends at school but cammunicates with them all in English. Her triends around hame
are English-speaking.

HH says the Concurrent class has five pupils in it. She likes it and teels she leams a lot.
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They make masks and get involved with plays and music. She says it is better this year than last

when there was no Concurrent program. Last year, she and a tew others stayed in the regqular
classroan and usually used the time to finish their regular work.

HH believes the Heritage Language classes are good for the Chinese pupils.

Pupil II

I1 is an English-speaking pupil in a Concurrent class in a school where a large proporticn of
the pupils are takiny Chinese language classes. II has never been in a Chinese langiage class and
does not plan to enrol in the future. He says that English is the lanyuage mostly used in the
school playground.

In Concurrent class, they leamn approaches to solving problems and puzzles and how to
mindstorm. I likes the class and has friends enrolled in it. He says the Concurrent class is
better than last year when children nut in Chinese classes would stay in the regular classroom and
play games or finish their work. II feels the Concurrent program is useful to him,

Pupil JJ

JJ is a Black grade six pupil in a Concurrent class. JJ was born in Canada; his parents were
born in Jamaica. JJ speaks only English ard is studying French in the regular school program.

JJ'‘s Concurrent class focuses on tilm making and journal writing. He likes the class,
particularly vhat he is learning about movies.

According to JJ, there are seven pupils in the class, of different ages.

JJ's school does not have a Black Cultural class.

Pupil KK

KK is a grade three pupil in a Concurrent program. KK was born in Canada; her parents vere
born in Guyana. KK says she speaks English with everyone in her family and with all her triends.
KK does nat know what her cultural background is.

Both KK and her parents want her to take the Concurrent class rather than a lanquage class.
The Concurrent class is drama, and she liket it. They play games, do mime, sing ana perfonm plays.
She likes the games and plays best.

According to KK, there are about twenty pupils in the class -- she is not sure of their ages.

Pupil LL

LL is in a Concurrent class in a school where a large proportion of the pupils are in Chinese
language classes. LL says she comes trom a mixed cultural backgrouni of Polish, Gemman and Indian.
In this school, LL has never enrolled in a Chinese language class but has been in the Chinese school
choir. She says she doesn't need to know Chinese and that Fnglish is mostly spoken in the school

playground. LL's parents allow her to choose between the Concurrent and Chinese classes as she
pleases.

LL likes the Concurrent program where they learn techniques of problem solving and brain
stomning. She says it is better than last year and that they are learning more than when they
stayed in the classroam and tinished their regular work. ‘
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Pupil M4

MM is a grade three Black pupil in a Concurrent class. MM was born in Canada; his parents were
born in Nigeria, MM says he speaks mostly English and same of what he calls 'Nigerian' with his
parents. He speaks only English with his siblings and all his friends.

MM says his parents know very little about the Concurrent class and don't know whether he
should be enrolled in it. However, MM likes everything about the Concurrent art and drama class.
te says they make things with bottles and patterns. He particularly likes the ciass when they do
breakdancing and the instructor gives prizes for the best pertormances. There is no Black Culti:ral
class in MM's school .

Pupil MN

NN is a grade eignt pupil in a Concurrent class. NN was born in Canada: his parents were born
in China. NN speaks Chinese and a little English with his parents but all English with his siblings
and friends. NN has been in various types of Chinese language classes in previous years hut this
year has chosen the Concurrent karate class which has been offered for the first time. He likes
karate class except when he gets hit., He says the Concurrent ciass is fun compared with the Chinese
classes which he found boring and difficult.

Pupil 00

00 is a grade five pupil in a Concurrent program. She and her parents were born in Guyana. (0
speaks only English and is studving French in the regular school program.

00's parents want ner in the Concurrent program which is arts and crafts. 00 i< not overly
enthusiastic about the activities in the program. 00 says they paint, make casts and dolls. She
likes making the casts most. Sametimes she gets upset because she doesn't get the work tinished on
time. '

Pupi) PP

F? is a grade six pupil in a Concurrent art class. PP was born in Trinidad and came to Canada
“when he was four years old. He speaks English to everyone in his family and a'l his friends.
- Sametimes he tries a bit of Portuguese with Portuguese friends, and last year he enrolled in the
Spanish language class tor a short while. He “. studying French in the regular school program.

PP likes the Concurrent program and says the arrangement is better than last year when they
spent the time playing games or finishing their regular work. This year, he says, they are actually
doing something., In the Corcurrent class, they mainly do collages, sketches and models. He feels
that 3 few field trips would improve the class.

According to PP, the Concurrent class has about fifteen pupils in it from grades four, five and
SiX.

PP thinks it is good to have Heritage Language classes available for the other pupils.
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Pupil QQ

QQ is a yrade six pupil in a microcamputer Concurrent class. QQ was horn in Canada and
beliaves her parents were bom in the United States. While her family has an Italian hackgrounmd,
neither she nor her parents speak Italian or are interested in leaming it.

(QQ likes the microcomputer class where there is one computer tor every pupil. She particularly
likes writing stories and playing games with the machine. They also do vocabulary, spelling and
typing drills on the microcamputer. (QQ says she sometimes has trouble deciding what to do on the
canputer as the instructor doesn't always decide for them.

Q's parents are very pleased about this Concurrent class. (Q is also looking forward to the
next section of the Concurent program whicn is a dance class.

Pupil RR

RR is a Chinese pupil in a Concurrent class who has previously been in Chinese language classes
for five years. This year RR enrolled in the Concurrent class because he wanted to try samething
different and because he doesn't need or want to leam Chinese. He says he speaks English and
Chinese at hame but only English in the school yard with pupils from various other ethnic groups.
RR says he sometimes goes to Chinese movies. RR has made up his own mind ahout the switch from
Chinese to Concurrent class and his parents have consented. He has friends in both types. of
classes.

RR likes the Concurrent class where they leam how to work out problems vaster; he likes it
.better than the Chinese class.

Pupil SS

SS is an English-speaking pupil in a Concurent class in a schcol with a large mmber of Chinese
pupils. Last year she tried the Chinese language class but gave up because it was too hard.

This year she is enjoying the Concurrent class vhere they leam to do group work and solve
problems. She says it is different,

Pupil TT
TT is a grade six Portuguese pupil who attends a microcamputer Concurrent class.

He has been to Portuguese class for only one year, during grade 3. His parents teel that TT's
Portuguese is good enough; therefore they never push him to yo to Heritage Language class. They
also believe that TT can learmn Portuguese at hame.

He is happy in the computer class and wishes he could stay in the same class all year instead
of switching over to another Concurrent class af*er Christmas. This is his first contact with
camputers, and he is glad that he made the decision to enrol in this class. He enjoys playing the .
video games and camposing music on the camputers. The Story Writer, too, he says is worthwhile
because it helps him with his spelling.

__ He has mor2 of his friends going to Concurrent class than Portuguese class. He doubts if he
will go back to Portuguese class unless the Concurrent programs are really boring.
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Pupil W

W is a grade eight pupil in a karate Concurrent class. He is of Chinese heritage. W speaks
and understands Chinese and was in Chinese Heritage Language class the year before. However, the
language class seamed more and more ditficult for hir, so he switched to the Concurrent proyram this
year.

W has lots of fun in the karate clacs, He teels he is quite equipped to defend himself now,
in case of attack. He takes the karate ;s seriously and puts as much effort intc it as he does
his regular classes.

Although W enjoys the Concurrent class, he would still prefer to use the time to tinish his
hamework .

Finally, W comented that the extended day does not seem to affect the extra-curricular
activities in the school, except for last year, when the teachers withdrew their voluntary services.
He does not feel more tired as a result of the extended day.

Pupil W

W is a grade six pupil in a puppetry Concurrent class. His parents came trom Portugal. He
went to Portuguese Heritage Language class the previous year but did not like it.

W is ylad to have made the decision to switch, because he likes the Concurrent class. He
enjoys making puppets and doing special projects in the class. He now has more of his triends in
the Concurrent program than in the Heritage Lanyuage class.

The only camplaints he has about the puppetry class are the pupils who misbehave and the high
level of noise.

"Pupil W

bW is a grade five pupil in a story-telling class. She was bom in Vietnam and has been in
Canada for five years. Her best triends are mostly fram Vietnam. They usually caomunicate in
English. The majority of them also go to Concurrent class.

She has never been to a Vietnamese Heritage Language class because there is none offered auring
the regular school day in her school. 'She finds the Concurrent class horing, hut she has no choice,
except to stay.

WW's father has tried to get the school to start a Vietnamese Heritage Language class, but

there are not enough pupils to form a class. Her father is concerned and upset because the children
are gradually losing their Vietnamese language, expecially ¥WW's younger brother.

Pupil XX

XX is a yrade six pupil of Anglo background in the Concurrent program. He went to Portugusse
class for a while, but his mother feels it is time for him to have a change.

.He has finished a ten-week nutrition class and is now in an arts and crafts Concurrent class.
XX likes this class because art is always his tavorite subject. What he enjoys most is making
shadow puppets.
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However, when XX campares his regular class with the Concurrent class, he rinds the Concurrent
class noisier and the pupils nore rowdy. He also likes the regular teacher more than the Concurrent
instructor because the former always brings in treats, and the latter tends not to let him speak up
even though he has samething impcrtant to say.

XX does not find the extended day too long, but if he had a choice, he would prefer yoing hame
earlier.

Pupil YY

YY is a grade six female pupil in the arts and crafts Concurrent class. She is ot Anglo
background and has never attended a Heritage Language class. During the last few years, she was
left to do her hamework while the oiher pupils attended Heritage Language classes. She detinitely

likes che arrangement of having a Concurrent prugram this year because it is more exciting and
stimilating. '

She just finished a ten-week block program on nutrition and is now in arts and crafts for the
next ten weeks. She looks forward to her Concurrent class and does not mind staying later tor it.

The Concurrent class also has pupils from grade five. She makes a lot of new friends in this
class.

However, she is bothered by the noise in the Concurrent class. She camplains that the pupils
tend to get out of control quite often.
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APPENDIX E
ONTARIO MINISTRY OF EDUCATION

MEMORANDUM 1976-77:46
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Ministry Mowat Block, Queen's Park -173-
of Toronto, Ontario

Education M7A 1L2 1976-77: 46

Ontario

MEMORANDUM TO: DIRECTORS OF EDUCATION
PRINCIPALS OF SCHOOLS

RE: HERITAGE LANGUAGES PROGRAM

I am pleased to inform you that, as announced
in the Throne Speech of March 29, 1977, and in the
Premier's - speech of May 4, the Ministry of Education will
implement a Heritage Languages Program to be effective as
of July 1, 1977. For the purposes of this program, a

heritage language is any language other than the two official
languages of Canada.

An amendment will be made to Regulation 191 to
allow for the provision of heritage language classes for
elementary school children by all school boards.

Under this program, any group of parents will be
able to approach its local school board with the request
that heritage language classes for elementary school
children be given under the Continuing Education Program.
Such classes may be offered after school, or on non-school
days, or where numbers justify an extension of the required
S5-hour school day. Under this program, no student may
receive more than 2% hours instruction per week, or more
than 24 hours per day in .the case of surmer school classes.

To this end, the limitation on evening and summer
school program enrolment, announced by memorandum on October

1, 1976, will be relaxed to accommodate heritage languages
classes.

Boards wishing to set up heritage language classes
must accept full responsibility for the staff, curriculum,
and supervision of the classes, and subscribe to the usual
conditions of evening and summer school programming. Classes
may be held in a facility other than a school, provided the
instructors are hired by the board and responsible to them,
and provided the boards accept full responcibility foyr the
classes, as mentioned above.

The instructors hired by the boards for these
classes need not have Ontario certification but should have
qualifications acceptable to the boards, the principals,
and the parents' groups.

(over)
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1976-77: 46

In order to avoid duplication of services, a
school board may wish to enter into an agreement with
another school board in respect of the provision of
particular heritage language classes.

Boards operating or planning to establish heritage
language classes for elementary school children, shall send
to the Regional Office of the Ministry of Education by
September 30, 1977, a list of their heritage language classes
offered and the estimated enrolment in each class. As usual,
school boards must maintain a summer school/evening class
register for each class (Form ME 275 (1/76)).

J e

R. A. L. Thomas,
Assistant Deputy Minister.

1977 06 15
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APPENDIX F
INTEGRATED/EXTENDED DAY
HERITAGE AND CONCURRENT PROGRAMS

OPERATIONS MANUAL

Please Note: This Appendix contains the

full text of the operations manual.

Several pages were blank, except for a page

number, and therefore were not reproduced.



Integrated/Extended Day
Heritage and Concurrent Programs

OPERATIONS MANUAL

TORONTO BOARD OF EDUCATION

o1

January 17, 1985

\

Introduction

In 1977 the Ontario Minishry of Eqycation published Memorandum 19767746 which
made it possible for the Herilage Languages Program lo be taught during an extension
of the required inslructional school day, as welas afer school and on non-school days
In schools where the inlsgratediextended day program is ofiered, Ihe Hentage classes
e laught al some time during the day and the ingiruclional day is extended by one-haif

hout lo aecommodle (he program,

111 the pokicy of the Toronto Board of Education (hat:
"school principats and slafls, with the co-operalion of the School
Communty Relations Department, i Necessary, make every
possible anemplto encourage the parents of thexr communities lo
enrol thew children in Herilage Language classes wherever aclual
population watrants" (foronto Board of Educalion, May 6. 182).

\

Approved by Board, January 17, 1985,
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3
| Designation for Consultation

The Director wil consider requests for designation mada by paren(s) ol a school of ward
truslea(s)

Such requesls must be receved n wiiing by December 1 for possible mplementatior i
Saplember ol the folowng year Requests are forwarded 1o the Co-ordinaling Prncipal
of Herlage Languages wha refers them o the Director lor consideraton

The following factors i be ronsidered by the Director when 8 reques! has been made
lor an Inlograted/E xiended Day Herlage and Concuirent Program
+ Ethno-Cultural composilion of the schoo! communily,

» Number o pups rom the school who are presently envolled in
the Board's Heritage Program classes.

» Number of possible inlegrateciextended day Classes in Ihe
school,

« Any olher inormation that wil aflect the implementahion of this
program

Notitication for Consultation

Prior 1o the las! Board meeting in December,the Director of Education will make his
decision as o which schools he will designate lor consullation leading 1o possible
implementation. He nolifies the following:

» lhe School Superintendent,

o the Assistant Superinigndents of Curriculum and Program
(responsibie for Heriage Languages and Concurrent Programs),

+ the Co-ordinaling Principal of Heritage Languages,

+ the Co-ordinalor of Alernative and Communily Programs,
» the Co-ordinator of School Communily Relations,

» Ward Tuslees,

+ Hentage Languages and Concurrent Programs Consullative
Commitee.

+ the Board of Education.
Upon feceipl of s inlormalion, the School Superintendent il nolty the Schoa

Principal who in utn wil notity the schaol siait The Principal vl oty the parents in
wiling in boh English and other appropriate languages (see Appendi A)

Il Consultation

Purpose
The purpose f ths fult consultation process 5 o inform the staff and the parenls ol the
following
+ phiosophy ard pedagogy ol ntegrated Henlage Programs
ncluding the vatue of fanguage learning.
+ requred changes in the organization of the school day.

« posshle dificulties, proposed solutions an* mplications of
mplementation,

o parenlat and slafl views,
o the nalure of the programs in other schools.

 possible Henlage Programs and Concurren! Programs for the
school

221

Time-Line

The consutalion process wi bagin as aarly as possible in January and wik be
competed by the e of March each yeaskr implamenlation in the olowing
Seplember The School Superinienden! wil conduct the consulalion process and
ensure thal # s carried out according o Board policy.

Role of Particlpants

Principal and Staft
The School Superiniendant wil provide an opportunty for the Principal and Ihe

school statl 1o be imvoivesd in a discussion of all aspects of the program such as
phiosophy, pedagogy and Board policy. The School Superintendent, the Assisant
Superintendents of Curriculum and Program (responsibie lor Hertage Langugages
and Concurrent Programs), the Co-ordinating Principal of Herdage Languages and
the Co-ordinalor of Alternative and Community Programs vil ba involved in the
coneultation pMOCESS a5 resoulce persons.

Communtty -

The Principal noifies all parents by leterin Appendix A (in Englsh and then
respective languages) when the schoo is designated to underlake consulaton lor
8 possible Inegralec/Extended Day Hertage and Concurrent Program. The
community consutation process is for parents of e school and should be
conducled as decided by the planning commitiee. i the responsibiy o il
parents 1o make use of the consulation process o become nformed abaout the
program in order ko be able lo make a decision abot i i their school.

Planning Committee

The School Superintendant sinkes a Planning Comemitiee 1o develop a communty
plan. The School Superintandent has the responsibilty of caling the fr megfing ofthe
Planning Commitie, ensuring thalthe minules of all meefings are Laken and that lhe
consultaion process 5 execuled in accordance with the Commee's plan.

» Composttion of the Planning Commitioe
The compostion ol the Commiiee wil be:
- School Superiniendent {chaifperson),
- School Principal,
- Ward Tusiees,
- One represaniative flom the schoolteaching stall f stal wishes to
participate),
- School Community Redations Department Staf!,
- *Appropriate Herfage Languages and Concurient Programs
Consutative Commitiee members,
- Chaimersonis) of the schools” Herage Languages Liaison
Commitiee(s),
- Chairperson of the schools' oficial school commundy organization
of his or her designale,
- Where leasible up to 2 representatives of other after-school
programs conducied al e school
The following individuals will act 8s resource persons (o the comiee:
- Assistant Superiniendent of Curiculum and Program (Herftage
Languages, andir Co-ordinating Principal of Hertage
Languages
- Assisiant Superiniendent of Cumculum and Program {Concurrent
Programs) andior Co-ordinalor of ANesnative and Comimunity
Programs,
- other appropriale Board Staff.

“This willinchude representalives of Concurrent Programs
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5
+ Task of Planning Commillee

The task of the planning commileg 15

- lo designthe format of the consultation process by delermining
the number of megtings, the format of the meglings agendas lor
meglings, resource persons for mealings,

~ o develop a wrifien consutation plan.

Role of Currieulum and Program Division Statfin the Consultation
Process

The Assstan! Supenrtendents of Cunculum and Program, the Co-ordinating
Principal of Hertage Languages. the Co-ordinalor of Atenative and Communiy
Programs or thewr designates, and other stalt as is appropnale will assis! in the
consullaton process whergver possible

Role of School Community Relations Department In the Consultation
Process

The School Supenniendent andhe Principal wil discuss ang anange with the
stallof the School Communiy Relalions Deparimen their invelvement n the
consuttaion process in the following ways:

- assisling in the consultation process,

- provding inlormalion to paren's tegarding the Haritage and
Concurrent Programs,

- assisting lhe school Heritage and Concurrent Plogtams Laison
Commitee(s}to participate inthe planning for the programs,

- assisiing the Schoot Principal in the adminsiralion of the Baliot
and Registration Forms,

- assisting the School Prnctpal in he follow-up of the Ballot and
Regstraion Forms wih parens who g nol return the formis)

Il Community Survey and Vote

1 Following the communiy information meeting(s), the Principal sends home with a
pupil one balo! with a standard leter (see Appendix B} to each family in the school.
The Ballol wil be in Engish and the family's home language as is appropriate The
Ballo is to be completed and returned o the school sealed i the envelope provided
by the school Incase of loss. one duplicale ballot wil be provided Each envelope wil
clearly identy e student s or her grade and room number. Seven school days wil
be allowed for the return ol the Ballols after they have been sent home

2 Schools wil be prowded wih clericaf assistance for s lask through the Area Offces

3 Every eflort wil be made lo encourage parents to return a completed ballol wilin the
seven days Al the end of four school days. the School Communiy Relations
Oepariment stafl wil atiempl Io conlact or arrange to have contacled by telephone the
non-tespondents {0 the Ballot and urge them to return the Ballot sealed in the
envetope which has been provided The School Communty Refations Deparment
slaff wil providg one other ballot when the firsl ballot has nol been reewed

4 11 the opinion of the Area and School Supenntendents. ihe number of ballols
" outstanding at the end of the seven days 1s such as 10 ause concern, the matter wil
be discussed with the Direclor who may extend the t..¢ lor an adJtonal three school
lays whig the School Communty Relations staff continues to urge the parenlsto
relurnthe Ballol No ballot wil be opened unti alier the oficial closing date The Area
and School Superintendents are responsible for opening Ihe Baftols tabulating the
resulls and reporting the results to the Direclor The form for this report appears in
Apend: C This responsibilly 15 not ransleiable

b
IV Declslon to Integrate the Program

1 Where more than 50% of the families who vole support the 10ea of nlegraling the
program, the program 15 inegraled (For fiee:slanding semiol schools se Formalion

of Classes. section, V. 1., below)

2. The Avea Offce reporls the result o the vole ! 10 the Drector (sae Appendix C).
who then authorizas the relgase of tha information to the School Principal, the
Assisiant Superiniandents of Cutriculum and Program and the Ward Trustees

3 Onthe next school day, following the Diclors's relgase of the rgsuls of the voting,
the Principal nolfies the slaff at @ special meeting caled lor the purpose and sends
out 2 etter {0 al parens, in Enghsh and olher appropnale anguages. nofying Ihem
85 1o the resulls of the vote

4 Inschools where the program 1s 10 b inlegraled:

» On or aboutthe 151h of May, the Prncipal wil send out o each lamly a Regst
alion Form {Appendix D), indicating the Herilage and Concurtent Programs
whigh the school wil ofler and inviling parents lo tegister therr chidichiidren in
that program. The Principal wil,with the assistance of the School Gommunty
Relations Depariment, encourage the maxinum tegistration inthe Hertage
Language Program. Those parents whose fst prelerence or a Hertage Program
cannot be accommaodated will have an opportundy lo eniol thew chiidichidrenn
one ol the available inlegraled Heritage Programs. Ctherwise, the chidichidren
wil parcipate in a Concurrent Program.

o At the fime of restration parens of ngw pupils nthe school are inlomed ol the
program and given registration forms to complete,

« Earlyin June the School Principal convenes 8 meeting for the eslablishment of
Liaison Commities) for al inegrated Heriage and Concurrent Programs Al
Ihis megting(s) the parens wit be informed of the respansibiies of a Liason
Commitee and wil elect Ihen representatives The School Superiniendent wi
ensure that the appropriate Liasion Commitiea(s) are convened

§ Incases where the program is nol integrated

+ The Principal wil notiy parenls In wriing in Englh and appropiate anguages ol
the specitc results of the vote;

+ The Principal wil inlorm parents of other imes when the Herlage Program can
be ofieredin the schoo;

+ 1 a Heritage Program cannot be made avaiable al the school the Principalin
co-operalion with the Co-ordinating Principal of Herilage Languages wil decl
the parents 1o the closest pronram of thei choice in another school

V Planning For The Integrated/Extended Day

Program

1, Formation of Classes
() Onthe bagisof the Regstralion Form. a decision s made by the Schoo!
Principal regardng the number of languaqes and the number of classes to be
oflered in both the Hertage and Concurten! Programs

(i) For senior schools (ree-standing) - pupls (and ther parents). phot to entesing
grades 7 and 8, wil complete an oplion sheel for Hertage and Concurrent
Programs The Inlegraled/Extended Day program will be offered in grades 7
and 8 where regisiration n the Hertage Program 15 50% of the pupils in grades
Tand8 ‘

(The factthatthere s requred 50% registalon n Ireg-standing Senior
Schools wil be Clearly ated during the consuliation process and on bolh the
Ballot and the Registration Forms)
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2, Scheduling of Classes

(i) The nstruchonal day 1 extended by one-hall hout each day for all ppilsinthe
school (except for (a) some pupils wilh Special Education hvansponzligln
anrgngemenis and (b) pupis n one hall day kindergaens whose day wil be
extended &l (he discrelion of ther parents n consutahon wilh the Principal)in
order to ensure that no pupHn the school mises any reqular school subjecs

(i) The Hertage and Concunen! Program classes are scheduled
extended Insiructional day uled during the

(i) Only one wihdrawalfor Herlage and Congurren! Programs from gach class n
the school i 1o be scheduled unless oherwise approved by the Area
Superntendent :

{iv) The Schaal Pnnqpal in consutation with the School Superintendent, the
Co-ordinating Principal of Herfage Languages, the Co-ordinator o Allenalve
and Communily Programs and Ihe Heriage and Concurren! Program Liaison
Commitegs 15 responsible for the scheduling and limetabling of classes in a
manner which considers the needs of the pupils and I areg o cilywde
sharng of Hertage and Concureent Programs inslruclors

3, Staffing
Instructors
The stafing of1he program will be done in the Spring by the Schoo Princinalin
consullation wih the local Herdage and Concurren! Pr?;f?m Liaison Commin%e('s)
&ind in co-operalion ith he Co-ordinating Principal of Heritage Languages and
Co-ordinalor of Alernative Programs who will co-rciate the staffing with other
E\(ljegra‘l:a)dlﬁme:;dedl day zrog:ams Ingtruclors'rate of pay is based onthe Continuing
ucahon hourty rate paid to instructors of non-credit courses. This rale i
vacation and statutory holiday pay. S

Local School Lead-Instructors

The Pn‘nc:pal may hire a leadinstructor for the Heritage and Concurrent
Programs in each Integrated/E xtended Day school 10 assis! him o her i such
duties as purchasing of supplies, record-keeping, supevision of tudanls,
scheduing of occasional instructors and where necessary 10 substitue i classes
forinruclors in thelr absence. This posiion wilbe advertised. Every efiort should
be made o recruit peaple who speak the majorly Merizge Languagein the schoo
and who are famiar with the local school communiy. Laadinstructors may be hired
fom1510§ hours per day calculated on the days and fimes that the program isid
gpelanoln |g snua;lgns where inthe opinion of the Principal and the School

upennlendent additonal time s required, additional |

ot ot quired, addtionaltime ey be approved by

Language Lead-instruclor
Ham Z:ml;er ol Blass:s wa:ranl. alanguage leadinstructor is hired by the
uages Deparm il
reage & ’% ss?he cny‘.)a ent 10 acl as a resource person for specilic languages
The ratio of tead-nsiructors to classes willvary according to the number of
pupils. the numbe ol localions, and the need lor program assistance i each
language Al present there are ten language lead-nsiruclors in ning languages

4, Program Duration

The Itegrated/E tended Day Herilage and Concurrent Programs beginin
Seplember as part ol the school's requtar program and end in June

5. Program sUpporl

The Principal wil meel with Hertage and Concutren! Program
InSIruclors
orde o facibtate the Program ang 10 discuss matiers such aosg '

* Pupls’ progress
» matiers of concern
* integralion of the Heritage and Concurrent Programs
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VI Planning of Concurrent Programs

Pupils who o nol participale i the Heritage Program wil enrolin  Concurian!
Progrem. The activities which are underaken in the Concurrent Pragrams wil be geared
to the needs and interests of pupils The options which can be offered cancurrently wih
the Heritage Program may include eniichment programs Such as.

Cross Cultural Studles, Ar, Music, Dance, Drama, Storytelling and
appropriate physical education activities.

Each school will select the activiies which are most suited to the inlerests and needs
ol s pupils and parents Principals wil consultwilh parenis ol chidren n the Concurren!
Program about the mos! appropyiate optians for the pupis ol the school. Pringipals may
also wish to discuss these ophions with Schoo! Superinendenis and consuliaive St

Consideration should be given lo nfegrating the Hertage and Concurrent Progiams

-~ and o nroducinginto the Concurrent Program awareness of the Hentage Languages

and Cultures of the tocal school.

The Principal, in consulation with the parents of pupilsn the Concurrent Programs,
willcongider the options lor the Concutrent Programs and wil prepare a Congurrent
Program plan statement. The Principal wil nolily parents by leter about the Concuttent
Programs which pupls whoare nol atiending the Heritage Progrm wil recerve This
nolification is t take place betore the Concurrent Programis) begin

Vil Budget

Start-up Funds
A slartup supply budget of $2000 (wenty dolars) per pupil wil be provdied for new
Hertage and Concurrent Program classes. These funds ave provided on a one-ime only

basis.

Supply Budget
The annual supply budgel wil be based on the followng formula
Population of School - 20 studenis per class x $10000
($100.00 for every 20 students in the school)

Furniture and Equipment
Schools may draw on a centrl budgel of $5,0000010 provide sioage space
(fr example, cabingl and cupboards) for both the Heriage and Concurtent Programs

- 6£L£1T—

VIll Program Support and Curriculum
Implementation

« The Principal i responsible lor the implementation ol curriculurn
» The Area Ofice provides appropriate consulltive assistance for the inslruclors n
both the Heritage and Concurtenl Programs from Ihe Area Consutanis Team
+ A sel of cutticulum malenals is provided by the Hentage Languages Departmen
Thig includes: .
- Herilage Program Policy and Procedures Manual .

- Hertage Program Core Currculum,
- Language Specihc Curiculum or Language Speciic Course Ouling whete

avaiable,
- List of other language specilic resource matenials
+ The Principal wth the assistance of the School Communiy Relanons Ciepariment
wil develop a local school plan fo promote the Heriage Language Program This
plan may include Such things as Open Houses.displays of pupts’ work, cullural
perlormances and providing informalion 1o parents about the progran
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IX Program Evaluation

Program evaluation should be an ongoing process, wih an official evaluation taking
place inthe Spring .

The School Supeintendant evaluales the program in consulalon wih the Principal
the local Heriage Program Liaison Commitiee(s), he focal Concutrent Program Liaison
Commitiee, the Co-ordinaling Principal of Hertage Languages. Co-ordinalor o
Altgenative and Community Programs, the Heritage and Concutrent Program insiructors
and the Heritage Program lead-nshiuctors

X Future Consultation

These procedures are designed to implemen the Integraled/E xtended Day Program
in our school system. Once the program has been inlegraled in a Schoo! i remains 5o
unless onthe basss of he review process in XI below, the Drector of Educalion
recommends o the Board inat he IntegraledEtended Day Program be terminated

XI Review Process

1he Director decides thatthe number of the pupils registered inthe Inlegraled!
Extended Day Heritage Programis such as 1o warrant a review, Ihe Direclor wil impe:
men! under the supervision of the School Superintendent a Review Process as follows

1. The School Superintenden wil establish and chai a Review Commitee
+ Composition of (he Review Commltee; .

- School Superintendent (chewperson),

- School Principal,

- Ward Trustees.

~ One represeniative from the school teaching statl 1 stall wishes fo
participate),

- School Community Relations Depariment stafi,

- Herilage Languages and Concurrent Programs Consulative Commitiee
epresentalivefs),

- Chanperson(s) o he schools Hertage Languages Liason Commities),

- Chairperson o the school's oficial school communiy organizalion of his or
her designate.

- Chanperson or designale of the Concurrent Program Liaison Commitiee

- Where feasibie up to 2 representatives ol aher school programs congucted
althe school

* The following individuals wilt act as rsource persons to the committge:

- Assistant Superintenden of Cumculum and Program (Heniage Languages)
andior Co-ordinatng Prncipal of Hentage Languages.

- Rssistant Supenniendent of Curnculum and Program (Concurrent Programs)
andlior Co-ordinator of ARernative and Communty Programs

- Other appropriale Board slatf

» Task of Review Commitiee:
Thelask of the committee wil be a lwo stage process
Stage One
* The commitiee wil consicer whelher the parents in the school should be
consulted regarding the possible termination of the program in June of
that school year

* The School Superintendent willrecommend to the Direclor whether the
progtam should continue o whether the rewiew process should begin.

10
Slage Two
* It the Direclor decides thal the review process Should begin, the
review commitee wil.

* design the format of the review process by detemining the aumbe ol
megtings. the formal of the meelings, agendas lor meelings, resource
persons for meglings.

+ develop awritlen consultalion plan

2 Duringthe Review Process every oppartunily wiltbe provided to the school com:

munily wih the assistanice of the Cumculum and Program Divisicn and the

School Communily Relatians stafl to ncrease Ihe enroiment in the Herage Lan-

guages Program

3. Whenthe review has been completed accarding to the plan, the School Superin.

tendent will make a recommendalion o0 the Director &5 [0 whether the Hentage
and Concurrent Programs should conlinue or be withdrawn lrom the school al
the end of the school year The Director wil make an appropriale fecommenta:
tion tothe Board,

Note Notwihstanding the above, the Director may infervene in the above
procedures and bring appropriate recommendations 1o the Board
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Appendix A v
Appendix B
School Name
Date
Dear Parent:
Dear Perri Guardan RE: Inlagrated/Exended Dey Hertage and Concumen Programs
Integrated/Extended Day Heritage Program The polcy ol he Torento Board of Educalion is 1o encourage the teaching of Henlage
Programs ianguage and cullua) as par of an exended instructional school day This
, ia in aocordance with the poticy of the Ontario Minisiry of Education sl oul in Policy Memorandum
!2: IeI‘llell st Sehoolwil begina lul Number 7. Some of the :m for g mrmmreym are i u
o st:a:nlol:hpl:icesls whlpch will give parenls an oppartunily 1o consider the option ol » The latringof nquages s a valusbi academic actvy b ¥ pupds
Boagrd of gdugal;’r'\?\:ur'emarrl;:lo o ededschody The potc o hé Toono » The refentioh and the development of the pupi's firstlanguage has been demonsiraled {0
althe decisionto inegrate the program wil be made by help th pupi o develop il in English and improve hs o 1 academ: achievemen!

the parents ol tns school.
 The fespec! for and the learing of the pupil‘s first language and the study of his or her
The IntegratectE xiended Day Herlage and Congurrent Program provides pupils with an el ol telp he pupl o 660D aosive s e
I‘_’ipm"”""y 1ostudy a language OlhellhanEnglish or French of o study Black Cutyra . Thelanguage classes are open o & pupis and provide opportunies or them to develop skil
riage during Ine nstructional day. While mos! students in Herilage Programs already in @ variety of lnguages and leam abodt other culures

Speak alanguage n addiion 1o Englsh or French the
‘ the program s avarable o an : !
sludent who would like the opportuniy lo sludy another language For studenis vrho do h m T I RS O O ™
n;l la:e partinthe Herlage Program, a Concurrent Prograra which can include =
enrichment programs, uch as language, artor cross-cultural studies, wil be oflered 1, Theinsiructional day would be extended by one-half hour each day for all pupis Inthe
school (excapt fo f) some pupit with Special Education Iransporation artangements and

I order o prowide{o an Iriegrated/Extended Day Heriage and Cancurient Program, g?’ glnfl*s‘? ;mmg:wﬁmﬂuﬂ;m w'm g:vylﬂn?: ‘aext':m ;L zlel :;?gilcuml the

the school day would be lengthened by one-hall hour ior all pups
pupls The Heriage ang : ’
Concurent Programs can then be laugh durin me s
g the day
2. The Heritage Program would be taught al some time during the instructional day of week

Isnc zrdTrslll:aI ¥Ou have enpugh inlormation 1o make a decision about this program, the 3 Parents would decide whether of not their child or children would afiend a Herdage
| 00d periniendent wil establsh a Planing Committee that wil pian parent meglings Program. :
I?u grgf:::eglséoxl:e::ljheg\grm;uon and answer your questions about the 4 Pupis ol aflending the Hertage Program would paricipale inconcuri:  ademic
8y Herlage and Concurrent Program. When this consullation programsinthe schoal The Conculre Program wi be defermined n +Jialion wih

process s completed, parents wil have an opporuniy 0 vole on ths pragram pasens.

‘ ' 5 The fanguages ofered wil be based on pupil fegistalion forthe program. Howeve!, based
::":' keep you informed as our [I)laﬂsl|0l the consutation process develop The decision onthe number of sludenis in our school who already speak a thd language, we would

&t parnis are asked 1o make is an important one and so | encourage you lo panicipate sxpect o offer th ollwing languaies of cultral programs n an nlegralediextended day
Inthe consukalian process program.
Yours simcerely

H you are inlerested in a language other than those hsted. please ndcale 1 on the Program
Reggsraton Form which wil be send out o you in May of s year Addional languages can
be nilared i approxmaledy 25 students reques! them

Principal
Fopa His imporiant thal we hea Irom al parents nthe school Please eturn the atached Ballot. inthe
envelope proviud, by
e
Yours sircerely,
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Integrated/Extended Day Heritage Language,
Black Cultural and Concurrent Programs

BALLOT
8OO0 .. e+ e e
Nome of PuieniGuardan
(Pledse pir)
Telephong Number
: m
Saliot

| m n avour of the proposed inlegrated€ ended Day

Hartage Language. Black Cutural and Concurrent Programs

0 my ool

| J— No ——

Sonsion o Periliardan

Nole:
* These biatols w! be opened Counted 47 aned 1 e Area O by e Areg and Schoo
Supevemendents n /0 10 saleguid CONMINhaNy ol 103p0nses. Where more than 50% ol the
mmmwmmwmmuwmnmmmwuwm
# Your QPR e, Ihal Oty DN OF QuiVGant eritied 10 vole 00 50 I Miows e Area Diice
1030w up o1 Urves. ned badon )

Lisison Commitiess
l For ihe puroone of Geverorng an afechve Herkage ang Concurren program a yout schoal fhe
23 Prrcod of e school i establsh Heriage and Concurrent Program Lson Commitens) The
Cammen(s] wi const o he school Prcos and Mertage and Concurrant Program parenis

Integrated/Extended Day Heritage Language,
Black Cultural and Concurrent Programs

BALLOT

(lor hee-standing semor schoals)

School _ -

Name of ParentGuardian ____ .

(rease pr m)

Telephone Numbgr

Nole: The inlegralediexlended day program wil be ofered only tegisration n the
hedage program 15 $0% of the pupls in grades 7 and 8

Baliot

{am n lavour of Ihe proposed Integralea/E Mended Day
Herdage Language. Black Cu'iuralang Concurtent Programs
1nmy school

-Z28T1T—

Yos No

Sgmuture o PaeGuprdan

Note:
*+ Tnese ballols wil be 0pened Couied and 1elanea n(he Avga Otice by the Area and Schoo
Super nlengants 0101 1o Saleguard corhaentaily of responses Where more than 50 of the
Tame ah0 vo'e Supcort he Oea of nlegratng the Hetlage Program the POQram wil be iniggraled
* You sQ7alure ensute: Ml 0y paeatt o gud'aans enleg 1o vole €0 50 and alows e Area Offce
toollow up an unvel.rmed balots |

Lisison Commiltees

£0r 116 purpose of oe iopng an efle, e Hedage 200 Conc,n program al you schoor (he
Prixc:al of Ihe Schoos » D eslabiish Hertage and Concunrent Program L ason Gommitegis) The
Commtigets) wil consi$ of the schout Ponc pal ang Henlage and Concuvrent Prograns parents

n
b



Appendix C

Report to Director on Results of Community Vole
Integrated/Extended Day Herltage and

Concurrent Programs
Area
School
tNumber ot Famiies | Number of “Non Spoled
in School Voles Cast Relutns Yes | No Ballot
Percentages (based
on rumber of
reluned ballots)
Schoo! Supanniengent

Arga Supenniendent

Piaase return [o the Director of Educalion immediately atter the count of the ballo!
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Appendix D ()

Integrated/Extended Day Herltage Language,
Black Cultural and Concurrent Programs

Registration Form

Name ol Schog!

Based on (he number of siudens in our school Irom vaiious linguisc of cultura
backgrounds. we would expectlo ofer the oliowing languages or cultual programs
nan Inlegrated/E xtended Day Program

Other
Please complete A or B below

A. Herilage Program
iwe) wish to regsler my{our) chidichicren n the Herdage Program as follows

Language of Cullural Program
Name of Chid Grade Aoom (please Specily hom above hs)

B. ‘Concurrent Program

Al students who do not tegster in a Herlage Program wil be enrolled in the Concurren!
Program

liwe) wish 10 register my(our) chiichiidren n the Concurrent Program
Name of chig Giade Room

Name ol pareni(s) or quardian(s) ___

1V st et

Signatureis) of parenis) or quardian(s)

“For the pupose of developing an eftectve Concurren Program al the schiool. Ihe
Prncipal ofthe school wil esiabish a Concurrent Program Liason Commilee This
Cometee v consis of the school Puncipat and Concurrenl Program parenis The
committee may make suggestions o Ihe Pincipal regarding Ihe kind of Concurrent
Program ofered al the school

{
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Aruitoxt provided by Eic:

Appendix D (ji)

integrated/Extended Day Herltage Language,
Black Cultural and Concurrent Programs

Registration Form

(for tree-slanding semior schools)
Name ol Schoot

Based on the number of sludents in our school from various bnguistic or culturat

backgrounds we would expec! lo offe) the following languages or cullural programs in an

Inlegrated/E xtended Day Program

Other
Piease complete A or B below

A. Heritage Progiam
l(we) wish to regisler my(our) child/children in the Hertage Program as follows

Language or Cuhural Program

Name of Child Grade Room (please specify from above hst)

8. *Concurrent Program

All students who do not register in a Hertage Program will be enrolled in the Concurrent

Program.

* I(we) wish 1o register my(our) child/children in the Concurrent Program.

Name of child Grade Room

Name of parent(s) or guardian(s)

(Dlease print)

Signature(s) ol parent(s) or guardian(s)

*For the purpose ol developing an ettective Concurrent Program al the school. the
Pnncipal of the school will establish a Concurrent Pro.am Liaison Committee This
Committee will consist of the school Principal and Concurrent Program parents The
committee may make suggeshons 1o the Principal regarding the kind of Concurrent
Program offered at the school.

Note: The integrated/exiended da Erogram wil' be offered only if registration in the
Heritage Program is 50% of the pupils ir: grades 7 and 8.
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Education Totonto = one of % series Of fact sheets on the school systam operated by the Torunto Board of Edueation

Jinuary 1986

Heritage Languages Program

Heritage Languages are defined by the Ministry of
Education as Languages other than English or French,

SPURPOSE OF THE PROGRAM

Tt s generally recognized that all students cen
benefil from the opportunity to leam anther
langusge or to function more effectively in the
language of their home or herltage, Both the
Toronto Bourd of Education and the Ministry of
Education belleve that, in the multicultural

setting of this city and province, it is particulurly
important that students be given opportunities to
maintain and develop the abillty to read, write and
speak heritage Ianguages. Such opportunities will—

o Enhance the students’ concept of themselves
and their heritage

o Improve communication with parents and
gandparents

o Prepare students to use heritage languages
in the Canadian context

o Allow students bo use skills and concepts they
already possess

o Provide experiences in leaming that may prove
a viluable basis for credit courses at the
seconday school level

¢ Encourage students to develop new Iangusge
skills that will help them 1o function more
effectively in Canada's multicultural
enviranment

*From Ontario s Heritoge Languages Program,
Ministry of Education,

THE PROGRAM

'The Toronto Board of Education is committed to
the study of langusges e a valuable tool that
should be a part of the education of all students.
'The Board has offered Haritage Language Programs
tince they were authorized by the Ministry of

Education in 1877, Atthe present Ume the
Board offers 33 languages in classes throughout
the clty attended by approximately 10,200
students,

The program provides an opportunity for all
elementary schoo) students to study a language
other than English or French and to leam about
another cultuse. It 1s an enrichment selivity
offered as an addition to the regular school
curriculum for two and one hall hours 8 week.
Enrolment Is voluntary,

Classes may take place during the schoal day
{in an integrated extended school day ), after
school, in the evening, or on the weekend, The
program can be offered in an integrated;
extended school day in schools where more than
50% of the families who vote support it in a survey
and where the school day is extended by onehalf
hour per day for all students,

In schools which offer the Herilage Program
during an integrated/extended school day, students
who do not participate in the Heritage Program
take part in a Coneurrent Program which may
include enrichment activities such as Janguage,
visus] arts, music, or croas-culturs] studies.

Summer School Prognm

The Heritage Languages Program is offered in
summer school and operates from various
locations during the month of July and the first
week in Augunt. (See the Summer School
Directory—available in the spring trom the Con.
tinuing Education Department, 591.8238.)

CURRICULUM

The emphasis in the Heritage Languages Program is
on the language in use. The fous communication
skills — listening, speaking, reading and writing ~
are studied through a variety of activities and

areas including art, music, science and history, The
program also introduces students to a culture of

a people —to their history, literature, and their
contribution to the areas of music, art, science

and sports.

The curriculum guideline for the program Iy the
Haritage Cora Curriculum, In addition Lo this guide.
fin, Ianguage specilic curriculum guidelines or course
outlines are avallable for most programs, A summary
of resource materlal is availabl2 for afllanguages,

INSTRUCTORS

Instructars in the Herltage Languages Program
must be acceptable o the parents, the school and
the Board, Preference is given to those who hold
Ontario Teaching Certification, equivalent back:
gound from another country and/ot have relevant
teaching experience.

HOW 70 START A HERITAGE PROGRAM

The Heritage Languages Program is available free of
charge to elementary school students who live in
Metropolitan Toronto. To open a class, approxi-
mately &6 students ate required.

Any parent, group of parents or community
organlzation may request that a program be
eatablished, Parents interested in having & heritage
language class should contact their school principal
or the Heritage Languages Department, 5918182,

CO-OPERATION BETWEEN SCHOOL
AND COMMUNITY

Locat Lirison Committees

A local linison committee conaisting of paents and
$he school principal operates in conjunction with
each Heritage Languages Program, This commitlee
assists in stadfing, scheduling of classes, curriculum
and program evalustion,

Heritage Languages and Concurrent Program
Consultative Committee

This committee is composed of trustees, one
elected representative from each language program,
one 'erreunutive from the Toronto Public

schont Principali' Auoclation and four represent-
ativer for Concurrent Programs,

The tunction of this committee Is to advise the
Board of Education on mattets pertaining to the
program. The representatives are expected to
maintain contact with the groups which they
represent in order 10 ensure communication among
parents, community members, school and admlnie
srative stafl,

A membership List s available from the Heritage
Languages Depariment, 5918182,

AVAILABLE LITERATURE

The tollowing materias provide more information-
¥ Heritage Programs (Information for parents in

. 36 languages)

¥ Studying Languages: A Passpor! {0 the World
(This brochure, printed in nine languages, out-
Ines the value of studying languages.|

o Language and Cultural Enrichment Programs in
Toronto Schools (Provides information on the
integrated/extended day Heritage and Con-
current Programs.)

Language ~ No.of No.of Enrolment
Schools  Classes

Albanian | 1 3
Arabic ] { 80
Armenian | 14 n
Benguli 1 2 4
Cambodian 1 1 15
Cantonese o MW
Caechoslovakian | 1 48
Dutch 1 b 60
Estonian 1 11 168
German 1 1 16
Greek 38 111 1986
Gujerati 1 2 1]
Hebrew 2 6 126

Hindi 1 1 122
Hungarian 1 1 18
lialian 15 20 283
Japanese 2 L] A
Korean 3 1l 200
Latvian 1 ] 90
Macedonlan 1 ! 19
Mendarin 5 16 3
Ojibway 1 3 {1
Persian 1 11 262
Polish § ] 152
Portuguese kIl B 1268
Punjabi 6 8 145 |
Serbian 2 1 160 -
Serbo-Croatlan 1 { N g
Slovenian 1 1 16 I
Spanish k| 19 346
Ukrainisn 2 1 134

Urdu 1 1 130
Vietnamese 1 9 14

Number of languages: 33

Number of school locations: 203
Number of students: 10,193

Number of classes 545
Integrated/extended day programs: 156
After-school programs: 182

Weekend programs: 207

FOR MORE INFORMATION

¢ Heritage Languages Department
Telephone: (416) 5918182

Address

¢ Toronto Board of Education
155 College Street, Room 623
Toronlo, Ontario M5T 1P6
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Black Cultural Heritage Program

'The Black Cultural Heritage Program i a program

in which Black elementary schoo! students and

other students [nterested in Black culture have an

opportunity to learn about the origins, history and

contributions of Black people in Canada and

throughout the world. Such opportunities will*=

® Encourage students to understand and appee:
ciate their heritage

¢ Enhante the students’ concept of themselves

o Allow students to learn about Black people and
their roots

* Allow students to understand, sppreciate and
enjoy Black literature, including the oral tn-
dition

o Allow students Lo recognize the contributions of
Black people in Canada and other parts of the
world

¢ Encourage students to understand, accept and
appreciate the role of Black cultural institutions

THE PROGRAM

The Black Cultural Heritage Program has been
offered by the Toronto Buard of Education since
197,

The program pro*:des an opportunity for al
elementary schoo! students to learn about Black
cultural heritage. It is an enrichment activity
offered a5 an addition v the regular school cur:
riculum for two and onehalf hours & week during
the school year, Envolment is voluntary,

Classes may take place during the schuo! day (in
an integrated ‘extended school day), after schoo),
in the evening, or on the weekend. The pragram can
be offered in an integrated extended school day in
schools which have the Heritage Languages Program
offered during the day. {For information un the
Heritage Languages Program see fact sheet 44.)

Q
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Summer Schoo! Program

The Black Cultural Heritage Program is offered in
summer school and operates from various locations
during the month of July snd the first week in
August (See the Summer School Directory = avil.
able n the spring from the Continuing Education
Depariment, 5918238,

A = st e« e 1 —- o

i

CURRICULUM

The curriculum introduces students to the heritage
of the Black people = to their history, literature
and their contribution Lo arcas such as music, art,
seience and sports,

The folluwing curriculum guidelines for the pro-
gam have been developed by the Board -

* Black Cultural Herituge Program Art Unils:
Literature, Music, Crofts {primaty, junior, inter-
mediate divisions)

* Black Cultural Heritage Program Wistory Units
14: Blacks in Canade Today, Predecessors of
Blacks ir: Canada, Africa = The Ancestral Home.
land of Blacks, Current Jssues in Black History

! INSTRUCTORS

Insteuctors must be acceplable to the parents, the
school and the Buard. Preference is given to
instructors who hold Ontario Teaching Certifica-
Yion, equivalent background from anuther country,
and/or have relevant teaching experience.

HOW 70 OPEN A CLASS

The Black Cultural Heritage Propram is awilahle
{ree of charge Lo elementaty school students who
five in Metropolitan Toronto. To open a class,
approximately 25 students wre required.

Any parent, group of parents or community
organization may request thal a program be
established, Parents interested in having a Black
cultural heritage class should contact their school
principal or the Heritage Languages Department,
5918162,

COOPERATINN BETWEEN SCHOOL
AND COMMUNITY

Local Linison Committees

Alocal linison commit tee consisting of parents and
the schoal principal operates in conjunction with
each Black Cultural Heritage Program. This com.
mitlee assists in stalfing, scheduling of classes,
curticulum and program evaluation.

Heritage Languages and Concurrent Program
Contultative Committee

An elected representative for the Black Cultural
Heritage Program is a member of the commiltee,

This commitiee advises the Board of Education on
matlers pertaining to the program.

The Black Cultural Heritage Program represen:
Lative is expected to maintain contact with parents
which he or she represents in order Lo ensure
communication between parents, community
members, schuol and administrative staf!,

A membership list s nvailable from the leritage
Languages Department, 591 8182,

SCHOOLS PRESENTLY OFFERING
THEBLACK CULTURAL HERITAGE PROGRAM

¢ *Brock Public School

» Dewson Street Community School
o *Eatlscourt Public School

* *McMurrich Public Schaol

* Queen Victorin Public School

¢ *Ryerson Public School

o Winona Drive Public School

—£L8T—

*Offred man miegratedrextended scbool day.

FOR MORE INFORMATION

o Hentage Lanpuages Depariment
Telephone: (416} 5918182 .

Address

+ Torento Boand of Education
155 College Street, Room 623
Toronto, Ontariv MST 1P6
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International Youth Year
1985

THE BOARD OF EDUCATION FOR THE CITY OF TORONTO

\
u 155 College Street, Toronto MST 1P6, Canada, 598-4931 Vﬁ% ‘Qe/

8
N=E

Annde internationale
de |a jeunesse (988

Dear Parent/Guardian:

The Research Department of the Tc.onto Board of Education is

studying Heritage Language, Black Cultural and Concurrent classes

in the fifteen schools with an Integrated/Extended School Day.

Earlier in the year, we interviewed some individual parents and

various parent groups representing the different types of classes.
~We are now sending the enclosed questionnaire to every family.

The questionnaire elicits primarily attitudes and subjective
reactions and is meant to help produce a description of the
setting in terms of social, cultural, political, psychological,
economic and school environmental variables.

We would greatly appreciate your attention in-responding to the
questionnaire which, although it is somewhat lengthy, is easy
to answer.

Please note carefully how each question is to be answered and do
so as honestly as possible. Your responses are anonymous.

If you have received two questionnaires, one in English and one
in your heritage language, answer and return only one, in the
language you prefer.

Please return the questionnaire in the stamped self-addressed
envelope as soon as possible.

If you have any questions, telephone us at 598-4931 (Ext. 2005
or 2004).

Thank you.
Sincerely,

lglrii Al My Liins,

SYLVIA LARTER, Ph.D. MAISY CHERG, M.A. /
Research Associate Research Assistant

SL:dm
Encls.
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Edward N. McKeown, Director of Education/Ronald W. Halford, Associate Director — Operations/Donald G. Rutledge, Associate Director — Program
Charles W, Taylor, Superintendent of Curriculum and Program/Linda Grayson, Superintendent of Information Services
Helen 1. Sissons, Superintendent of Personnel/Michael J. Rose, Comptroller of Buildings and Plant/David S. Paton, Comptroller of Finance
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International Youth Year

Ow] THE BGARD OF EDUCATION FOR THE CITY OF TORONTO LN
155 College Street, Toronto MST 1P6, Canada, 598-4931 \( \&
\E= P

=8

=2 L

Année internationale

de i jeunesse 1988

Chinese

Anhk/EB.
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