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ABSTRACT

Over the past ten years, dramatic changes have been
seen in the numbers of mildly mentally retarded students in the
United States; in particular, a 30 percent decrease in the number of
mildly mentally retarded students between 1976 and 1986 has been well
documented. These changes have occurred in response to litigation in
the federal courts, concerns about the fundamental nature of mental
retardation (particularly whether persons from "adverse"
socioeconomic circumstances can be classified as mildly mentally
retarded), and disputes about the nature and meaning of adaptive
behavior. Two issues are critical in the changing status and
diagnosis and treatment of the mildly mentally retarded. The first is
the fundamental meaning of the diagnostic construct of mild mental
retardation, and the second is the outcome of special education
programs for students classified as mildly mentally retarded. This
issue of outcomes may be addressed more effectively in current
special education reforms, through use of evidence from follow-up
studies to design curricula, and in basic research on cognitive
modifiability. These trends may lead to the development of more
effective programs in the future which make genuine differences in
the capabilities of persons who used to be, and in some cases still
are, classified as mildly mentally retarded. A list of 40 references
is appended. (CB)
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There has been a revolution over the past decade whlch has gone, with few

exceptlons, largely unnoticed. That revolution concerns the mlldly

mentally retarded In educatlonal sui*lngs. A seer at the One Hundredth Annual

Conventlon of AAMD In 1976 could have astounded nearly everyone by predicting

that the prévalence of mental retardation In publlic schools would decline by

over 30 percent from 1976 to 1986. That declline Is now well docuheﬁfed (Unlted

States Department of Educatlon, 1985).

The meaning and proper Interpretation of the enormous decline In mental

retardation over the past ten years Is not well understood nor easlly

(o

haracterized. We might view thls enormous declIne as:
a) Evldence of the greafesfladvance In the treatment
and prevention of mental retardation In hlstory.

b) The miraculous recovery of thousands of students, many
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c) Changlng conceptlons of mild mental retardatlion. reproduction qualily

¢ Points of view or 0pinions stated in this docu-
ment do not necessarly represent official

d) The trlumph of soclo political considerations over OERI posiion or polrey

well established psychologlcal and educatlonal evldence.

There Is at least some evldence for three of the above optlons.

1

Qutline and brlef narratlive of paper presented at the Amerlcan Associatlon on
Mental Deflclency Annual Conventlon, Multldisclplinary Sesslon on
wSocliocultural Mental Retardatlon: Perspectives and Issues In Prevention and
Rreatment, " May, 1986, Denver, CO.



Unfortunately there Is IIttle or no evldence to suggest that mild mental
retardation Is treated or prevented with substantlally greater success In 1986

than In 1976.

Changes In Miid Mental Retardation

In this sectlon some of the more dramatic changes In mlld mental
retardation are brlefly dlscussed. Further Information on these changes Is
avallable In several excellent articles contributed by MacMIllan and col leagues
(MacMIllan & Borthwick, 1980; MacMIllan, Meyers, & Morrison, 1980; Polloway &
Smith, 1983; and Pol loway, 1985).

Declining Numbers

In Table 1 at the end of thls paper the number of students classlfled as
mental ly retarded and served In speclal education programs In the Unlted States
In 1976 and 1983 Is provided In Table 1. There has been an enormous decllne on
the order of 33 percent. That Is, there are 33 percent fewer students
classlfled as mentally retarded and served In the public schools now than 10
years eariler. Those declining numbers are especially astounding In view of
the fact that many moderately, severely, and profoundly retarded students
galned access to publlc schools for the flrst time durlng thls perlod. It
Is highly llkei, that the actual decline of mildly retarded students |s even
greater than Indlcated In Table 1.

More Seriously Impalred

A second change, an obvlous consequence of the flrst change, Is that
students now in programs for the mildly retarded are probably more serlously
Impalred than simllarly constituted students ten years ago (MacMIllan &
Borthwick, 1980). Other evidence which supports the notlon of greater
Impalrment Is avallable from studles of state educational criteria which have

become more stringent and research on students who were declassifled as a



result of court orders or Offlce for Clvil Rights pressure. Both of these
toplcs are dlscussed brlefly In a subsequent section. The major consequence of
the shift In the capabllitles of the populatlion of students classifled as
mildly mentally retarded are that much of the research conducted In the sixtles
and early seventles probably does not apply to the present population.
Furthermore, as MacMIllan has polnted out qulite eloquently, the present day
population of students with mlld mental refardafidn may be far less able to
cope adequately In regular classrooms, a sltuatlon faced Increasingly due to
the malnstreaming trend as well as the recent attempts to reform speclal
educatlon.

Educational Classificatlion Criteria

Substantlal changes have occurred In the State Department of Educatlon

criterla used to classlfy students as mildly mentally retarded. These_changes
have been uneven. Some states have Instltuted substantlal changes which were
then applled to the entlre EMR population qulite abruptly leading to masslive,
Immedlate changes (a good example Is descrlbed by Meyers, MacMlllan, & Yoshida,
1978).
| Much to my surprise, a survey conducted In 1980 (Patrick & Reschly,.1982)
revealed conslderable varlatlon among states wlth respect Té State Department
of Educatlon Classlficatlon Criterla In Menial Retardation. For the purposes
of thls presentation, two of tne flndings are relevant. Flrst, there was a
clear trend toward establishment of more stringent criterla through lowerling
the 1Q cutoff, and placing greater emphasls on adaptive behavlor. Second,
there was conslderable varlatlion In 1Q criteria with about fifteen states
adopting the AAMD criterlion of about 69 or 70, another flfteen states at 1Q of
75, and several more states at other polnts such as 1 3/4 s.d. below the mean,

1 1/2 s.d. devlatlons below the mean, 1Q of 79, 1Q of 80, and even 1Q of 85.



My Impresslon Is these trends have contlinued through the 1980s. Further
informatlon on State Department of Educatlion Criterla should be avallable soon
through research belng conducted by Cheryl Utley and her col leagues at
Vanderblli+t.

The potentlal Influence of classlflcatlion criterla changes has probably
not been appreclated sufflclently. Changlng the upper 1Q IImIt from 79 to 75
or to 70 exerts a trememdous Influence on the percentage of persons potentlally
ellglble for the classiflcatlon of mild mental rgﬁardaflon. The 1Q polnt of 75
(assuming a standard devlatlion of 15) has a percentlle rank of 4.75 while the
1Q polnt of 70 has a percentlle rank of 2.3. The "mere" change of 5 polnts,
from 75 to 70, reduces the population potentlially ellgibie by half.

Ethnic-Race Proportions

Overrepresentation of'economlcally dIsadvantaged, mlnority students has
provoked Intense controversy in the professional |lterature, efforts to reform
assessment practlices, and |ItIgatlion which contlnues today. Thls
overrepresentatlon ralses serlous questlons about the fundamental nature of the
dlagnostlic construct of mlid mental retardatifon. Unfortunately, dlscussion of
that Issue has all too often been Ignored in the courts and In the professlonal
| Iterature where much more attentlon has been devoted to alleged blases In
Indlvidual 1Q tests.

The nature of the overrepresentatlion has often been exaggerated and
distorted. The fact Is that the class represented In thls IltIgation Involves
a very smal | percénfage of students. A question | have posed to many audlences
In the past ten years is, "What percent of black students are affected by the
landmark Larry P. court decision which banned certaln uses of 1Q tests?" An

answer to that question Is provided in the tables at the end of thls paper. In

any discusslon of ethnic or race proportions in programs for the mildly



mentally retarded, careful examlnation of data Is critical (Reschly, 1979,
1982, 1986, In press a, b).

There have been some changes In the nature of overrepresentation of
minority students In programs for the mildly retarded over the past ten years.
Certalnly, the enormous decline In numbers of students classifled as mlldly

mentally retarded means that far fewer minor Ity (and white students as well)

are currently placed In programs for the mild" - ly retarded. The decl Ine
In absolute numbers Is dramatlc, as noted N “.3ver, has this decl Ine
changed the pattern and degree of over:: . a1

Prior to about 1975 there are good data ‘. subsvantlate that economlcally
dIsadvantaged minority students, Including black, Hlspanlc, and natlve Amerlcan
Indlan, were overrepresented In special class programs for the mlldly mentally
retarded. Thls overrepresentation led to Ilflgafloﬁ, usually settled by
consent decrees, which Instltuted reforms such as due process and assessment
procedures conslstent with the student's primary language. Data c.
overrepresentatlon gathered since 1975 Indicates that Hlspanic students are no
longer overrepresented In programs for the mlldly mentally retarded. In fact,
most results suggest that Hispanlc students are underrepresented In the three
major categorles of mlldly handlcapped students, mild mental retardatlion,
speclflc learnlng dlsabllltles, and emotlonal disturbance/behavior dlsorder.
This result Is supported by the natlonal survey of school distrlcts conducted
by the Offlce for Civll Rights (see, Finn, 1982) and by studles In Chlcago and
New Jersey. The elImination of overrepresentation of Hlspanlc students might
have been anticlpated by the results published by Reschly and JIpson (1976)
Indlcating that greater rellance on nonverbal measures of abll Ity elImlnated
overrepresentation of Hispanlc students In programs for the mildly mentally

retarded.



The over-:-; ~asentat{cr ~{ "'a~k students In progress for the mildly
mentally reta: .. may not nave . ' ~rosed substantlally over the past ten years
desp Ite the conslderable ceuc . e ' <ojute numbers. Data availlable at the
tIime of the Larry B. trial indlcated that despite {rhe massive decline 'n numbter
of students classified as mildly retarded In Caii‘~ ni. '~ the early 157, ..
black students were still overrepresented by a factor of about 2.5.
Furthermore, the proportions had not changed from the late 1960s, and,
appparently, are still about the same at least In San Franclsco. Similar
results were reported by (Finn, 1982) and In several other locatlons (see
tables at the end of the paper).

“he most volatlile Issue In mild mental retardation has been and continues
to be overrepresentation of minority students. The pattern of
overrepresentation fc: ,anlc students appears to have changeu ir ;7 to
underrepresentation. Although the absolute numbers and percentages have
decl ined substantially over the past ten years, the degree of

overrepresentation of black students has remalned about the same.

Dynamics of Change

Many of the changes clted In the prevlious section were prompted by forces
related directly or Indlrectly to concerns over disproportionate representation
of minorlty students In programs for the mlidly mentally retarded. These
dynamlcs, placement blas |1tigation, soclocultural conslderations, and adaptlive
behavlof, represent fundameﬁfal Issues In three areas: a) concepfion of the
dlagnostlc construct of mil«d mental retardation; b) how the construct Is
operationalized In evaluation of students referred for learning problems; and

¢) In the development and Implementatlion of speclal educatlon programs.



Blecoment Blas uitigs:lon
Placement bias 11tigation al:~~Ing discriminatlion due to
overrepresentatlo’ § minority st.uents In programs for the mildly mentally

retarded began I~ @ late 1960. rnd contlnues today. The most famous of these

cases, Larry k. ley 1972, * 74, 1979, 1984) contlnues to provoke
conslderable ;. - ~zler .n <+ » ofesslonal |lterature (e.g., Prasse & Reschly,
1986; EI € ' --, 1982). The placement blas [Itigation has
exerted : o fiv . - Lo speclal educatlon, school psychology, and the
gicgnostic <o ¢t - mental retardatlon (Reschly, 1981a, 1982, 1986, In
prass al). h o ssien of thls placement blas Iltigation Is far beyond

the scope of thls paper. Several polnts will be made brlefly. First, the
placement blas IItlgation contlnues and the baslc Issues are by no means
settled as far as the courts are concerned. 7The Larry B. declslon banning the
use of 1Q tests with black students 1f the ou?cdme Is placement In an EMR
classroom was upheld In a split declslion by the clrcult court. However, that
declslon wlll not, apparently, be appealed to the United States Supreme Court
by the State of Callfornla.

In contrzst to the Larry B. declslon, other courts have reached d}fferenf
concluslons on the same Issues. In PASE v. Hannon (1980) a Federal District
Court ruled that overrepresentatlion as such was not dlscriminatory and that use
of 1Q tasts as part of the classlflicatlon-placement process was acceptable. In
another case In Georgla, Marshall y. Georgla (1984, 1985) a Federal District
Court ruled that overrepresentation was not discrimlinatory and that adaptive
behavior In a school settlng (as opposed to out of school settings) should take
precedence In declslons on educatlonal classlflcaton and plc:cement. The
Georgle case has been appealed to the 11th Clrcult Court which upheld the

original trlal decislon In 1985. One additlonal case Is before the courts at



this time. In the case of S1 Y. Turlington a Flordla Dlstrict Court Is
currently hearlng evlidence concernling overrepresentation of black students In
speclal class programs for the mildly retarded. That case, |lke the others
Just clted, deals with essentially the same Issues, overrepresentation of black
students, alleged blases In 1Q tests, and whether disadvantaged students who
perform very poorly In educatlonal settings can be considered to have exhiblted
a deficit In adaptive behavlor. The answers to these questions from the courts,
flke the professional |lterature, are far from clear.

Several other conclusions concerning the placement blas | Itigatlon are
mentloned only briefly here due to time and space |imitations. The placement
blas |ltigation reflected numerous Impliclt issues and underlylng assumptlions
which may have been more Important In plaintiff's motlvatlons than placement of
students In speclal educatlon programs (Reschly, 1979, In press a). Further,
the courts are not a good mechanism to resolve enormously complex lssues of
thls nature. In particular, soclal sclence evidence Is virtually always
mlsused or at least partlally dlstorted In court opinlons (Bersoff, 1982;
Sattler, 1982). Some other method to resolve these Issues Is needed, a
conclusion reached Increaslingly by persons on both sldes of the blas cases
(Flrst & Cardenas, 1986; Reschly, In press b).

Soclocultural Factors

Tho baslc questlon over the past ten years has been, Should persons who
are physical!y normal, for whom no Ildent!flable neurologlcal or blologlcal
anomal les can be establIshed, be classlfled as mentally retarded due to
signlflcantly subaverage general Intellectual functloning and adaptive behavior
deflcits In a school setting? Persons wlith those characterlstics have been
known to be dlsproportionately minorlty for several decades (Reschly, 1986).

The ‘tradl+lonal mental retardatlon |!terature as well as the current AAMD



classlflcatlon scheme (Grossman, 1983), clearly and uneqivocally regards such
persons as mildly mentally retarded (assuming other consideraticns are met).

Over the past ten years or so the very nature of mlld mental retardation
construct has been serlously challenged, at least Implicitly, In the work of
Mercer (1973, 1979) and others who have argued that economlically disadvantaged,
minor Ity students, who exhiblt "soclocu!tural differences™ should not be
classifled as mlidly mentally retarded unless thelr adaptive behavlor deflcits
are comprehensive (Involving all major settings); unless thelr handicap Is
highly Ilkely to be permanent; and unless there is some !dentiflabls
physlological or tlologlcal basls for the deflicit behaviors. Although many of
the arguments related to these Issues occurred within the context of
conslderatlon of blases In 1Q tests and other assessment Issues, the
fundamental |ssue was the baslc nature of mild mental retardation. It Is worth
noting In thls regard that the trlal Judge In Larry P. concluded that the
students who had been classlfled as mildly mentally retardod were not, In fact,
(In hls view) retarded. Obvlously, other Judges In the |litigatlion cited above
reached dlfferent concluslions, but the most Interesting aspect of the Lacry PE.
conclusloun |s the Impllclt assumptlon mede by Judge Peckham concerning mental
refardéflon, l.e., that It must be permanent, comprehenslive, and blologlcally
based.

A reform In traditlonal assessment practices strongly advocated by Mercer
(1979) was the use of soclocultural Informatlon which were applled to the
conventlonal Wechsler scores ylelding an "EstImated Learning Potentlal." The
very broad (and oversimptifled) purpose of the Soclocu'rural Measures and the
ELP was to eliminaie the alleged soclocultural blases In canventional
Intol ! lgence tests. Much has already been sald about these measures (see SOMPA

A Symposlum, 1979)., Perhaps the most positive contributlon of these measures
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to date has been the asslistance they provide In reminding persons of the
dlfferences that may exist between the home and school settings. However, the
sociocul tural measures and the resultant ELP do not have a very large effect on
the numbers or proportlions of minority and white students classifled as mlidly
mental ly retarded. Contrary to expectations, the ELP, purported to be a less
blased measure of abllity, stlil! ylelds substantlal overrepresentation of
minor Ity students (Reschly, 1981b; Talley, 1979). A very tentative conclusion
from those studles might be that something substantially more than cultural
differences Is represented 1) mild mental retardation. The well known fact
that the vast majority of economically disadvantaged minority students are
never classifled as mlldly retarded would seem to be addltional support for
thls tentative concluslon.
Adaptive Bebavior

Perhaps the most subtle, and most Important, dynamic changing the numbers
of students classlfled as mildly mentally retarded has been the greater
emphasis on adaptive behavior. The majJor Issues in adaptive behavicr, all far
from resolved, are: a) conceptlon of adaptive behavior (should underlying
cognitive competencles be Included?); b) settings that are most Important for
school age chlldren and youth (relatlve Importance attached to the schocl vs.
out of school settings); c) measurement of adaptive behavior (dlrect vs.
Indirect measures or measures which focus on speclflc skllls vs. measures whlch
rely on Judgment of siygnificant others); and d) criterla for determining that a
signiflcant |imltation In adeptive behavior exists, (l.e., degree of
discrepancy from average levels of performance, and use of preclse cut off
scores from Inventorles vs applicatlon of clinical Judgment).

Depending upon the answers to the questions ralsed above, virtually all of

the students currently placed In programs for the mlldly retarded, as well as

11
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most of those placed In programs for the mildly retarded ten yesrs ago, might
be classifled as mildly mentally retarded or might pot be classifled as mildly
mentally retarded. |t may well be that adaptive behavior, rather than
Intel lectual assessmont, may exert the greatest amount of Influence on the
future exlstence of the dlagnostic construct of mild mental retardatlion.

| have attempted to discuss the adaptive behavior Issues thoroughly in
other publicatlons (Reschly, 1982, 1985 and In press a; Reschly & Gresham, In
press). If the conception of adaptive behavlor excludes underlyling cognitive
competenclies, If the out of school setting Is used exclusively, If judgments of
significant others rather than speclfic sklills are used, and If an expliclt,
extreme dlscrepancy from average Is requlired, then virtually everyone
classifled as mlidly mentally retarded In 1976 and In 1986, both white and
minor |ty students, will no longer be regarded as miidly mentally retarded
because they would not exhibit an adaptive behavior deflclit (Reschly, 1981b;
Talley, 1979). In my view, adaptive behavior should Include underlying
cognitlive competencles or what some call "functlional academlcs," should Include
the school setting for school age chlldren and youth, should be bgsed on skills
as well as Judgments of significant others, and, consistent with the AAMD
scheme (Grossman, 1983), should be based upon clinical Judgment rather than
precise, extreme discrepancy scores. These are my opinlons, based on my
Judgment of what the dlagnostic construct of miid mental retardation shc
mean and, most Importantly, what Is best for children and youth. Other
concluslons have been reached by other persons who are equally sincere | thelr
concerns for children and youth. The dlfference In our opinions on this
matter, | suspect, arise from differonces In how we view the 1lative stigma of
mild mental retardaticn vs. the beneflts of speclal educatior rograms for the

mildly retarded. It Is this Issue that |s recelving Increasin attontion today.
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Current and Future Irends

In the small amount of tIme and space avallable | want to ldentify four
current and future trends which may have substantlal Influence on the
dlagnostic construct of mlld mental retardatlon.
Special Education Reform

The possibllilty of signlflcant reform In the way remedlal and compensatory
educatlon programs are provided to low achleving students seems more |lkely
today than at any time over the past thirty years. We may yet see far more
attentlon devoted to what Is provided for low achleving students rather than
where services are d~|Ivered and the classlflcation used to fund the program
(Heller, Holtzman, & M sslck, 1980). The speclal educatlion reform movement
applles princlipal to the mlld!yﬁﬁéhdlcapped. It holds the promise of
slgnlflcant changes In the structure of speclal and regular educatlon. The
most Important of these changes Is the possiblllty of Ffar greater rellance on
regular educatlon for most students now classlfled as mlldly handicapped. This
reform movement Is thus far based on model programs which hold consliderable
promise. The complexitles of Implementation of these programs In other
settings and wlde spread system change should not be minimlzed. However, there
Is conslderable commltment now at the Federal and state level to at least pllot
projects which would substantlally change the current classificatlion and
speclal educatlon programming system (see Wang & Blrch, 1984; Wang & Reynolds,
1985).
Eoliow=Up Studies/Transition

Follow-up studies on mildly handlcapped students, particularly the milidly
mental ly retarded are Increasingly Important In consideratlons of who ought to
be classifled as eliglble for speclal education programs. Conslderable

emphasis Is now placed on transltlon from school to work. Data on that
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transitlon should assist In developlng more approprlate classlflcatlon systems
and more ef/iectlve programs. | am especlally lmpraﬁsed wlth the work of
Edgerton and col leagues who have used the ethnographic method to establ Ish
Indepth understanding of the phenomenon of mlld mental retardatlion (Edgerton,
1984). The chapter by Koegel and Edgerton (1984) Is particularly relevant to
further consideratlion of the concept of "SIx hour retarded chlld". |t seems to
me that Informatlon on fol low-up studles along with careful assessment of the
effects of speclal educatlon programs should provide the bases for future
dlscusslons of the nature, meanling, and consequences (that Is programming) of
mlld mental retardatlion.
Cognlitive Modification

There 1Is a great deal of work today on the concept of Cognlflve
modl flcatlon ranging from stucles of Feuersteln's Instrumental enrlchment to
baslc research on cognltive prucesses (Camplone, Brown, and Ferrara, 1982),
This research holds promise for fFr better understanding of the learning
problems exhIblted by mildly retarded students. Cognitlive modl#labil ity as
well as efforts to prevent the development of mlld mental retardation (see
Garber & Heber, 1981; Ramey & Campbell, 1984) represent the dream of most of us
vitally concerned with this fleld.
Revival of MMR In Schools

There Is some evlidence now to suggest that mild mental retardation may be
revived In school settlings or at least the enormous deéllne over the past
decade has ended. : This revival may occur under a different classlfication
system, or at least a dlfferent term, where mild mental retardatlion might be
clearly distingulshed from other levels of retardation (see Polloway & Smith,
1983; Reschly, 1979, 1982). The efforts of the mental retardatlon divislon of

the Councll of Exceptlonal Chlldren over the years (see Polloway, 1985) has
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been to produce sllightly more lenlent classlficatlon criterla. Thls group has
argued for a number of years now for an 1Q cutoff score .f 75 and has recently
advocated a notlon of adaptlve behavior for school agu chlldrun which places
relatlvely greater emphasls on school than out of school settings (Polloway,
1985). The most recent AAMD revislon (Grossman, 1983) clearly suggests the use
of a sllightly higher 1Q cutoff score In a school setting. Thls may mean that
wlll see Increasing adoptlion of an 1Q cutoff score of 75 rather than 0,
although that would requlre reversal of a trend noted In the flrst sectlon of
thls paper.

The revival of mild mental retardation In school settings will depend to a
great extent on other events such as spec]al educatlon reform and |1tIgation.
However, the most Important single Influence should be outcomes of programs for
students classifled as mlldly mentally retarded. Those outcomes are enormousl!y
complex but prlior to a wldespread revival of mild mental retardation In schools
somethIng more than justiflcatlon of programs based on student needs should be
provided. Some studles of thls nature are underway (the lowa Mental
DisabllItles Project) and some states have been particularly mindful of the
need to establIsh approprlate currlcula and effective Instructlon In speclal
class proyrams.

Conclusions

Ve have seen dramatlc changes In numbers of mlldly mental ly retarded
persons over the past ten years. These changes have occurred In response to
I1tigation In the Federal Courts, to concerns about the fundamental nature of
mental retardatlion, particularly whether persons from "the adverse"
socloeconomlc clrcumstances can be classifled as mlldly mentally retarded, and
d!sputes about the nature and meaning of adaptive behavlor. Two Issues are

critical. The first Is the fundamental meaning of the dlagnostlc construct
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o) mlld mental retardation. The second Is the ou*comes of speclal educatlon
programs for students classifled as mildly mentally retarded. This outcomes
Issue may be addressed more effectively In current special education reforms,
through use of evidence frum follow-up studles to design curricuia, and In
basic research on cognitive modifiabllity. These trends may lead to the
development of more effective programs In the future which make genuline
differences In the capabllitles of persons who used to be, and In some cases

still are, classifled as mildly mentally retarded.
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Table 1

1Overrepreaentation Data From California 1968-69 and 1976-77

Peroant of
Percent Parcent Each Group
nf Total of EMR in EMR
Gro: p Jdlation Enrollgent —0lagsen
£8=69 16-71 = 6B8=69 = 16-11
White 72% 43 ¢ — 0.8% 0.4
Black 108 25.5% 25. 4% 3.2% 1.1%
Hiapanioc 15% 29 % - 2.6%

1Based upon estimates derived from data reported in Larry P. (1979),
Yoshida et al. (1976), and personal communication with the California
State Department of Education in 1979.

Table 2
'Riveraide, California, about 1065
khite Black Hispanig
Percent of Total Enrollment 82% 9.5% 7%
Percent of MMR Program 53% 32 % 12%
Percent of Group in MMR 0.6% 3.4% 1.7%

1Ba:sed on data reported by Mercer (1973) and personal communication from

Mercer in 1979 indicating that the total enrollment in the Riverside Publi:
Schools in the mid-1960's was about 25,000 students, of which about 1% were
in special classes for the mildly retarded.



Table 3

!
Overrepresentation Date for State of New Jueisev

Mhite Rlagk Hiapania

Percent of Total Enrollment T3 18 T
Percent of Total Handioapped Enrollment " 21 7
Percent of MMR Enrollment 43 43 13
Percent of Group in MMR 0.5 1.9 1.4
Percent of Group in Ed 0.8 2.3 0.7
Percent of Group in LD 2.8 2.3 1.4
Percent of Group in LD + Ed + MMR b1 6.5 3.5
Peroent of Group in Special Education 10.4 12.5 10.1

1Based on data from Manni, et. al., 1980, Table 1, p. 10.

Table 4

1_Qverrepresentntion Data For Chicago Public Schools

1980-8! 1983-84

White Blaok White Blaok

Percent of Total Enrollment 18.7 60.7 15.6 60.6
Percent of Group in MMR 1.7 3.8 1.3 2.9
Peroent of Group in LD 4.2 2.4 4.8 3.1
Peroent of Group in LD + MMR 5.9 6.2 6.1 6.1
Percent of group in Speoial Educatiion 11.0 9.7 1.4 10.4

1Based on Caught in the Web (1982) and Personal Communication
with Chicago Public Schools.
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Table b
*Nal.onal Projeations Frow 1974
OCK Survey (Finn, 1982)
Group Minority White Hiapanio Black
s 5 1 ]
Classifioation
Mildly Mentally Retarded 2.54 1.07 0.98 3.46
Seriously Emotionally Dis . 0.42 0.29 0.29 0.50
Learning Disabled 2.29 2.32 2.58 2.23
Speech Impaired 1.82 2,04 1.78 1.87
Totally (Mildly Handioapped) 7.07 5.72 5.63 8.06

lBased on Finn (1982) Table 1 on p. 324 and Table 3 on p. 310.

Table 6

1Hental Retardation and Learning Disability Child Count Data, 1976-1983

1976=77 1983-84 Change Per Cent
MR 969,547 650,534 -319,013 -33%
LD 797,213 1,811,489 +1,014,276 +127%

1Based on December 1 child counts in the 1976-77 and 1983-84 school Years
(United States Department of Education, 1985).



