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Introduction

The Parent Involvement in Education Project (PIEP) has as its major
goal to help in building more effective partnerships between
homes/communities and the public schools. In the previous four years, the
Parent Involvement in Education Project has surveyed parents and educatcrs
and found that parent involvement in the educational process is strongly
supported by parents and educators. The results of the surveys also
indicate that additional training, especially for preservice and inservice
elementary teachers, is necessary to enhance effective parent involvement.
Thus, efforts of the Parent Involvement in Educaticn Project during this
year of work have focused on developing guidelines and strategies for
training both preservice and inservice elementary school educators about
parent involvement.

This executive summary reports on highlights concerning the development
of guidelines and strategies for training both preservice and inservice
elementary school educators about parent involvement. These guidelines and
strategies have the.potential for expanding parent involvement in education
through teacher training. Ultimately, parent involvement in education can -
help build the much needed partnership between parents and schools which ir
turn can help foster excellence in education. Preparing teachers to help
facilitate this partnership is an important part of the process.

From the teachers' perspective, increased contact with parents has
added to the demands traditionally associated with the teacher role.
Teachers are now expected to develop skills in working with parents and
taking leadership roles when working with advisory groups. These are in
addition to the fundamental skills they must acquire which pertain to
classroom instruction. Although additional teacher competencies are
needed due to the increase of parent involvement, they are generally not
addressed in the professional training programs for teachers. Training for
teachers has continued to stress classroom teaching skills while more or
less neglecting the new skills where teachers involve parents in the
education of their children both at home and at school.

Research results from the PIEP's previous surveys of parents and
educators has indicated that more training for teachers is necessary to
increase the effectiveness of parent involvement. Using the following
major recommendations from its previous research studies, the PIEP has
developed a set of guidelines and strategies for training both preservice
and inservice elementary school educators about parent involvement.

Major Recommendations From Previous Research:

o Parent involvement at both the preservice and inservice elementary
teacher training level should be taught in a developmental sequence
that progresses from learning about the more traditional types of
parent involvement where parents are asked to cooperate with school
staff, to the types of parent involvement in which school staff
provida assistance to parents, and, then toward the types where
parents and school staff work together essentially as partners in
education.



Preservice elementary teacher education as well as inservice teacher
staff development must, as a priority, focus on providing partici-
pants with an overview of or background about the parent involvement
movement as well as providing them with knowledge, understanding,
and skills regarding major aspects of parent involvement in
education (e.g. the personal, practical and conceptual frameworks).

Parent involvement must be presented to elementary preservice and
inservice/teachers so that it is viewed as an integral part of their
preparation, rather than an attachment to it. As such, teachers
will need to lTearn how to enhance teaching and learning success; how
to develop better, more of a partnership with parents; how to help
develop broader community support for the schools; and how to make
cooperation between home and schonl more synergistic.

The parent involvement teacher training sequence needs to address
specific knowledge bases related to the various kinds and levels of
parent involvement. For example: teachers should be taught the
differences between teaching children in the classroom and teaching
or working with their adult pareirts to become more involved as home
tutors.

After assisting preservice and inservice teachers to examine and
identify their attitudes toward parent involvement, broaden their
perspectives concerning the value/impact of parent involvement, and
acquire the relevant knowledge and understandings regarding the main
kinds of parent involvement, they should be provided practical
opportunities or experiences to develop and sharpen skills in
working with parents.

Inservice parent involvement teacher training in order to more
effectively enhance teachers' knowledge, understandings, skills,
attitudes and mctivations for working more collegially with
parents will need to consist of a series of sequenced workshops
rather than a one-day, one-time workshop effort.

Principals and other administrators must be included in parent
involvement training as they often set the rules and norms in the
schools. If they are not aware of the benefits of parent
involvement, or not skilled in working with parents, they may set
norms for teachers that discourage them from using the skills or
knowledge acquired regarding parent involvement.

To encourage all school staff in school districts to develop better
relations as well as work with parents, moreso as partners in
education, formal district policies need to be written that clearly
spell out the commitment to parent involvement. Responses from our
superintendents' and school board presidents' surveys indicate that
existence of formal written policies encouraging parent involvement
is directly related to increased levels of a variety of parent
involvement activities in schools.

In designing school district parent involvei. 't programs, the
various types of parent involvement must be viewed as a
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developmental sequence, from the teachers' and the parents' point of
view. Increasing parent involvement in the role of audience
requires comparatively less effort and skill on the part of both
teachers and parents than would parent involvement as home tutors.
Therefore, interests, skill levels, and estimates of available time,
especially on the part of parents, must be considered when deciding
which types of parent involvement are to be the focus of program
efforts.

0 School district, building, and/or classroom parent involvement
efforts need to establish program activities based on the premise
that parents are as equally important to children's academic success
as educators. This will necessitate providing parents with more of
a participatory role in ali educational matters.

o Parents need to be more fully involved at all levels of the
educational system so that they can (a) strengthen the capacity of
their families to establish appropriate learning environments, (b)
provide meaningful home learning experiences, and (c) support/
reinforce school learniny activities.

o Parents should be provided with more educational information, more
opportunities to share their insights/concerns, and more training,
as needed, for the roles with which they can, or wish to be involved
in education. This can serve as a means of strengthening parents’
ability and status as partners in the education of their children.

o Parents must be provided opportunities, through parent involvement,
to interact with, be informed about, referred to, and learn how to
deal with those agencies, organizations, resources or networks
available in their communities. This should enhance their abilities
to arrange for and/or care for family needs in a more
self-sufficient and efficient manner.

Need for Present Work

Results from PIEPs surveys ciearly indicated a need for training
preservice (undergraduate) and inservice elementary teachers in the area of
parent involvement. A previous review of the literature reveaied that no
teacher training materials existed that were research based, systematized
theoretically, logically sequenced and accompanied by specific strategies
for teaching parent involvement to teachers. Thus, few of such materials
were available to teacher trainers on a widespread basis and, of those that
were, not many were research/theory based and developed from the
perspectives of key parent involvement stakeholder groups.

A decision was made by Project staff not to develop materials which
were completely prepared and ready for use as courses, modules, or programs
for parent involvement teacher training. Rather, it was agreed that a set
of research-based guidelines and strategies for parent involvement teacher
training would be more practical. As such, these would provide a
theoretical/research framework for materials which allows teacher trainers
to utilize their creativity and flexibility in developing the more viable
approaches to parent involvement teacher training.
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With the guidelines and strategies, the variety of parent involvement
teacher training materials available to teacher trainers could be more
systematically organized, grouped, and utilized. They would also enable
teacher educators to determirie how much depth their parent involvement
training effort would have in their coursework, workshops, seminars, etc.
This kind of flexibility is important to teacher educators, especially when
the amount of time available for parent involvement instruction will vary.

The guidelines and strategies focus on parent involvement in children's
education at home as well as at school and on parent involvement in various
aspects of school governance based upon PIEP's research findings. This
research also suggests that these guidelines and strategies provides
specific information about the things teachers need to know, feel,
understand and do regarding the involvement of parents in children's
education.

Results from the teacher educato:s' survey indicated that they have
available materials that provide broad theoretical frameworks for
developing parent involvement teacher training activities nor do they have
a comprehensive set of r=lated strategies to implement the activities.
Thus, Project staff saw a need to develop a set of research-based
guidelines and strategies for training preservice as well as inservice
elementary teachers in the area of parent involvement at home and school.
Further, staff surmized that this information needs to be shared with
teacher educators, staff development/inservice specialists (state and
local), parent involvement program staff, and other stakeholder groups in
the SEDL region. As a result, this year of project work centered around
responding to these needs.

Development of Guidelines and Strategies

The guidelines and strategies were developed by a comprehensive process
which utilized the recommendations from previous surveys of the key
stckeholders in parent involvement (teacher educators, principals,
teachers, parents, and school governance persons), a thorough review of the
literature, need-sensing among experts and college/university faculty
regarding what teacher training about parent involvement should include,
and assessments of a draft version of the guidelines and strategies by
parent involvement experts, faculty from colleges and universities,
representatives from local, intermediate, and state education agencies, and
parent-teacher association leaders.

More information about the specific procedures used in developing the
guidelirnes and strategies can be found in the Parent Involvement in
Education Project's 1984 Annual Report through ERIC.In addition, executive
summaries from previous years and an annotated bibliography are available
as separate documents.

The guidelines and stirategies were divided into two topic areas. They
are as follows:



A. Strategies for Training Teachers about Parent Involvement in
Children's Learning.

B. Strategies for Training Teachers about Parent Involvement in Shared
Educational Decision-Making.

Each of the topic areas is subdivided into parts as indicated by Figure
One. Each set of guidelines contains knowledge, understanding, and skills
as well as related strategies for preservice/inservice training.

FIGURE ONE
CATEGORIZATION OF GUIDELINES AND STRATEGIES

A. GUIDELINES AND STRATEGIES FOR TRAINING TEACHERS ABOUT PARENT
INVOLVEMENT IN CHILDREN'S LEARNING.

Guidelines Strategies
| |
[ g 1 | g
Knowledge Understanding liiills Preservice| |Inservice

8. GUIDELINES AND STRATEGIES FOR TRAINING TEACHERS ABOUT PARENT
INVOLVEMENT IN SHARED EDUCATIONAL DECISION-MAKING.

Guidelines Strategies
| 1
l ! il il B
Knowledge Understanding Skills Preservice| |[Inservice

After considerable input, assessment, and revision, the guidelines and .

strategies represent a synthesis of the five surveys of the previous four
years, the literature review, and the need sansing of experts and
college/university faculty regarding teacher training in parent

Three essential components of the ideal teacher training
program in the area of parent involvement were identified.
personal framework, the practical framework, and the conceptual framework.
An overlapping of these three components represents the ideal teacher

involvement.

training program in the area of parent involvement.

the ideal teacher training program in more detail.
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THREE ESSENTIAL COMPONENTS OF THE IDEAL
TEACHER TRAINING PROGRAM IN
THE AREA OF PARENT INVOLVEMENT

Note: In the figure 2bove, the shaded area represents the ideal teacher
training program in the area of parent involvement. The ideal teacher
training program contains part of all three frameworks: personal,
practical, and conceptual.

elf
A. Personal framework chocls
Knowl edge, understanding, skill parent
community
rogram
B. Practical Framework effective methods

Knowledge, understanding, skills interpersonal communication
. limitations

history
C. Conceptual Framework theory
Knowl edge, understanding, skill research
developmental nature

Figure 2




Assumptions

Four assumptions are essential to the development of the guidelines and
scrategies. These assumptions reflect the basic philosophy of the Parent
Involvement in Education Project. The assumptions are as follows:

1.

Parents are important participants in the education of children and
youth. Parent involvement in a child's education is a major factor
for improving school effectiveness, the quality of education, and a
child's academic success. Family participation relates to the
eventual success of learners because it helps reinforce school
learning, allows learners to relate home/community experiences to
school activities, and enables education to tap a rich potential of
resources and experience bases for its learning program. Parents
should be partners in the educational process.

The attitudes of teachers and educators are critical to the
development of effective parent involvement programs and
activities. It is not enough to have knowledge and skills about
parent involvement; understanding is also important.

Parent involvement is a developmental process that must evolve over
time. The traditional activities of audience or school program
supporter are at the beginning of the ccntinuum and shared
decision-making is at the other end of the continuum. Effective
parent involvement must include a range of opportunities on this
continuum,

The guidelines and strategies are intended as an ideal program
outline for training teachers about parent involvement. They are
intended as a heuristic, or starting point, to be modified on the
basis of individual student, teacher, school, or school district
needs.

Key Definitions

The following operational definitions are provided which help interpret
the use of these terms in our guidelines and strategies:

1.

3.

4,

Parent Involvement - any of a variety of activities which allow
parents to participate in the educational process at home or in
school, such as information exchange, decision sharing, volunteer
services for schools, hcme tutoring/teaching, and child advocacy.

Guideline - a key indication of either some knowledge, understanding
or skill needed by teachers to more effectively involve parents in
education.

Strategy - a method or approach to training teachers in the
successful acquisition of certain parent involvement knowledge,
understanding or skill.

Knowledge - information, facts, principles, theories or models,

etc., concerning parent involvement in education that teachers need
to be acquainted or familiar with.
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5. Understanding - personal interpretations based upon comprehension,
awareness or cognition of relationships among various variables or
factors by teachers that are needed as part of their preparation for
involving parents in education.

6. Skills - the abilities, competencies, techniques, expertise that
teachers need to develop as preparation for involving parents in
education,

7. Preservice Training - training for students in teacher training
programs, training for prospective teachers.

8. Inservice Training - training for teachers employed in schools.

The Guidelines and Strategies

Project staff developed the ideas generated by the previous research,
literature review, and need-sensing into short paragraphs about each
knowledge, understanding, and skill area. The strategies for both
preservice and inservice teachers were developed in relationship to these
areas. The guidelines and strategies are arranged so that there is a
linear relationship between each knowledge, understanding, and skills item
with preservice and inservice strategy.

The word "teacher" is used in the guidelines to include both preservice
and inservice teachers with the understanding that some inservice teachers
without previous training in parent involvement may need the same training
as preservice teachers and that other inservice teachers may only need
selected aspects of the training of the training recommended for preservice
teachers. The guidelines and strategies are designed for adaptation to
meet the individual strengths, needs, and concerns of teachers as well as
local school districts. Further, they can be adapted to the individual
teaching styles of teacher trainers. The guidelines and strategies are
presented on the following pages.



GUIDELINES AMD STRATEGIES FOR TRAINING TEMCHERS ABOUT PARENT INVOLVEMENT T0 SUPPORT CHILOREN'S LEARNING

GUIBELTHES

- Knowledge

Unoerstanding

— §iTis

A, Personal Framework

0 Teachers nzed to know about what their own
attitudes, beliefs, and values are with re-
spect to parent Involvesent, Such informa-
ton provides teachers with a basis for de
termining how relevant and effective their
ow approaches will be toward planning, de-
veloping, and implementing parent fnvolve-
ment efforts to support children's
learning,

0 Teachers need to know about the features of
a school and school district, Knowing
about a school's as well as a school dis-
trict's characteristics is fmportant be-
cause 1t helps teachers focus parent in-
volveaent efforts toward the uniqueness of
a schaol,

o Teachers need to know about the fmportance
of individual interests, strengths, needs,
and characteristics of parents as a child's
first teacher, Fanlfarity with the di.
versity of education, fanlly structures,
work exper{ences, socfo-economic Tevels,
and cultures wili aid teachers in
developing mare effective programs o acti
vitles for parcnt fnvolvement that
support children's Tearning,

0 Teachers need to know about the Individual

A, Personal Framework

o Teachers need to appreciate the 1keness.
es and differences when compared to
others of their own attitudes, bellefs,
and values regarding parent fnvolvenent,
Being aware of this will help teachers
choose appropriate parent involvenent ac-
tivities that are viable for their
psychosocal makeup, the school environ-
ment and the parents with whom they work,

0 Teachers need to be sensitive to a
school’s as well as a school district's
enviranaent in order to develop appro-

priate progran plans or activitles for a
school,

0 Teachers need to coaprehend the complexi-
tles involved in working with diverse
groups of parents within a comunity,
Parents bring with thes varfed back-
grounds of belfefs, values, attitudes,
Interests, concerns, resources, and ex
pertences that Wil directly affect how
and whan these parents will participate

in programs to support thelr children's
learning,

0 Teachers need to be sensitive to the

A Personal Framework

0 Teachers need to be able to objectively
ident1fy and exanine thelr own values,
attitudes, and capabllities for parent
Involvenent that support children's
learning, Teachers must be able to util-
12e this knowledge about themselves in de
veloping their parent {nvolvement pro-
gran or actlvities which support child-
ren's learning.

0 Teachers need to be able to {dentify and
recognize the unique features of a
school as well as a school district,
Teachers need to be able to obtain facts
about a school's as well as a district's
history, leadership, organization, cli-
mate and other features and then be able
to incorporate these characteristics Into
a viable plai of parent fnvolvenent ef-
efforts to support children's learning,

0 Teachers must be able to assess the in-
terests, strengths, needs and character
Istlcs of parents, Teachers also must be
able to accurately apply this informa-
tion about parents to appropriate ways
of developing parent fnvolvenent which
supports children's learning, Skills in
adult learning are critical aspects of
parent fnvolvement efforts to support
children's learning,

0 Teachers need to be able to {dentify dif-
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___ CUTBECTRES

Knowledoe

thderstanding

SKITTs

A, Persanal Framework (contfnved)

uniquenesses of school communities, Know-
Tedge about the uniqueness of a communily
w11 help teachers focus on parent involye-
nent efforts to support children's learning
which are most relevant to the school cone
muniLy's needs and practices,

B, Practical Framework

0 Teachers need Lo know aboul varfous models

of parent fnvolvement to supporl children's
Tearning including both voluntary and leg-
ally mandated programs, M overview of
these mejor models will provide teachers
With a broader perspective concerning par-
ent fnvolvenenl to support children's
learning,

Teachers need Lo know sboul 2 wide varfely
of ffect ive methods for Involving parents
n children's learning, M gverview of the
many effective methods will belp Leachers

develop their o program or activitles for
parent fnvolvenent in children's learning,

A Personal Framevork (continued)

differences belween and within conmuni-
tles. Teachers need to understand both
the taportance of building 2 program from
where the comunily 1s and how comnunity
differences relale to differences in ¥-
proaches to parent involvenent prograns
Which support children's learnings

B, Practical Framework

0 Teacuers need 1o appreclate the spectfic
Ways In which varfous models (both volun-
tary a Tegally mandated) of parent in
volvesent work Lo support children's
learning, The conplexities {nvolved fn
different models will help teachers real-
1ze the importance of consdering a wide
varlety of approaches for support ing
children's learning through pavent, i
volvement o

0 Teachers need Lo understand Lhe appropri-
dteness of specific methads for {volving
parents in efforts to suppors, children's
learning. An appreciation of a wriely

- of methods for developing parent fnvolve-
ment Lo suppord children's Tearning will
help teachers deternine which methods
besL malch the needs of their program or
activiifes,

A Personal Frasework (continued)

ferences belween and with!n communilies,
Teachers also need gkills to appropriately
utilize these perceptions in planning
parent involvement programs or aclivilles
Lo support children's learning, Human re-
lations skills are particulariy imporlant

for working with people fram diverse
backgrounds,

B, Practical Framework

0 Teachers need skills in {dent1fying, a-
cessing, and evalualing specific mdels
of parent fnvolvenenl to support child-
ren's learning, particularly in thefr
school, district, state, or region,
Teachers must be able 1o utilize and/or
adapt the successful parls of obher
wodels In developing their om parent in-
volvement program or activitfes,

-0 Teachers need skills in fdentifying, «-

cessing, and critiquing methods of parent
Involvement Lo supporl children's Team
Ing. Some spectfic skills teachers need
are fn the areas of comunication {both

"~ onal and written), conferencing with
parents, sroblem solving with parents,
working wilh parents on fnstruct fonal
activities, bone visits, and leading
smll and large group discussion with
parents,
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RUIGELIRES

Fnowledge

(nderstanding

N3ILE

B, Practical Framework (continued)

0 Teachers need to know abeut Interpersonal
cornurication and human relations, Tea-
chers need to know how to communicate ef-
fect ively with people in both positive and
negative situations,

0 Teachers need to know soout potential prob-
lens in developing parent fnvolvenent pro-
grams 1o supporl children's learning,
fnowing about potential Vimitations and
areas of conflict will provide teachers
with o franework to deal with such con-
straints in their program or activitles,

C. Conceplual Framework

0 Teachers need to know aboul theorfes pe-
garding parent involvement's fmpact on
children's learning, Theorles of parent
Involvenent widl provide teachars with a
conceplual framework for working with
parents Lo improve children's learning,

B Practical Framework (continued)

0 Teachers nead Lo understand how Lhelr {p-
lerpersonal comunicatfon and relation-
ships with people affect the development
of their parenl {nvolvesent program or
activities,

0 Teachers need to understand fiw some of
the potential problems such as time,
cost, attitudes, support and spectal in-
lerest groups affect parent {nvolvement

pregraas or atlvities to support child-

ren's fearning, Teachers should be aware
of these limitations as they establish
the goals and objectives for parent in-
volvenent prograns and activites which
support children's learning,

Co Conceptual Framework

0 Teachers need to conprehend bow the fn-
creasing complexily of societal-educa-
tlonal fssues &ffects the ways In which
porent involvement fn children's learning
Is conceplualized, Teachers need to un-
derstand which theorles are sost appro-
priate for the development of their par-
enl {nvolvement program or activities,

B, Practical Framework (cont Inued)

0 Teachers must be able to ef fect ively con-
municate with people n a wide varlely
of both positive and negative situalions.
Teachers must be able to handle apalhy,
consensus, and conflict resvlution.

0 Teachers aust be able to work within Lhe
Vnitatfons of parent involvement Lo su-
port children's leaming and develop ap-
proaches o overcone the potential prob.
lems such as tine, cost, atlitudes, sup-
port and speclal Interest groups.

€.’ Conceptual Framework

0 Teachers must be able to {denlify and
analyze a varlety of theorles concerning
the importance of parent {nvolvement: In
children's learning, Teachers must be
able to ubilize varlous theorles in es-
tablishing the framework (goals, objec-
tves, ativities) for thelr parent In-
volvenent efforls which support child-
ren's learning bolh at home and al
school s
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GIIBELTRES

Knowledge

“Tnderstanding

Skills

C. Conceptual Framework {continued)

0 Teachers need to know.about the history of

parent {nvolvewent with respect to fts sup-
port of children's learning, The history
of parent {rvolvement wil) help teachers
focus attentfon on gronth and developaent
of parent Involvement to suppart children's
learning,

Teachers need to know about research stud-
fes and outcomes in the area of parent in-
volvenent to support children's Fearnlng.
Such research findings will help teachers
establ Ish and/or confirm the benefits of
parent {nvolvenent In children's learning,

Teachers need to know about the develop-
mental nature of parent lnvolvement efforts
which support children's learning, Te2-
thers need to recognize that parent {ne
Yolvement prograns or activities are evoly.
Ing processes which take tine and occur

at varlous levels of intensity,

G, Conceptual Framework (continued)

0 Teachers need to appreclate the benefits
that can be gained In viewing parent in«
volvement frum its early stages to the
current complex aspects regarding child-
ren's tearning, Understanding the his-
tory of parent Involvenent in regard to
children's learning will help teachers
better plan for the present and the
future,

o Teachers need an appreciation of the spe-
¢Ific relationships of research findings
to thelr particular parent involvenent
program or activities, Understanding the
Inpl{cations of research will help tea-
chers better define and dévelop thelr ow
sppraoches to parent Involvement in
children's learning,

0 Teachers need an awareness of the deve-

Topmental nature of parent involvement
as 1t specifically relates to their pro-
gram, A sensitivity to time and growth
factors will help teachers set realistic
goals for parent {nvolvenent to support
children's learning,

C. Conceptual Framework (continued)

0 Teachers nust be able to recognize and
relate aspects of the historical devel-
opnent of parent Involvement to thelr
present program, Teachers must be able
to appiy a historical perspective of
parent Involvement to the developnent of
thelr current and future plans.

0 Teachers must be able to access and cri-
tque the fmportant research studies
about parent {nvolvenent to support chil.
dren's learning, Teachers must be able
to incorporate research findings Into
their developnent of parent lnvolvement
efforts which support children's
learning,

0 Teachers must be able to envision how the

small steps are part of a larger whale

In the developnent of parent involvenent
activities/prograns to support children's
learning,

16
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STRRYEGIES

preservice Tralning

Inservice Training

Ao Personal Framework

0 Students need to assess thelr own Indfvidual attitudes, beliefs, and

values with respect to parent {nvolvement to suppart children's
learning, Students need to share results of insights from these
assesswents {n group discussions or Individually with instructors as
& neans of examining thelr ow |1kenesses and di fferences regarding
parent Involvement to support children's learning,

Students need to practice obtaining. facts about a school/school dis-
trict's history, leadership, organization, climate, and other fea-
tures, Students need experdences n using these unique characteris-
tlcs of schools n developing sample parent {nvolvewent prograss and
actlvities or working with case studles,

Students need to have experlenzes with parents from diverse fanily
structures, educational backgrounds, interests, work experiences,
tine awsilabllity, socio-economic tevels, and cultures, Students
need to attend PTA meetings and observe teachers making huse visits,
confer with parents from diverse backgrounds, and help traln parents
for involvesent 1n their children's Tearning,

Students need to participate In a range of activities within differ-
ent schaol comunities, Students need to observe how teachers wark
with parents {n different school comunities and to rote the differ-
ences and similarities between or anong school communities,

A, Personal Franework

+0 Teachers need to participate in both {ndividual and group activi-

tles that help them assess thelr oun attitudes, beliefs, values,
and carahllitles regarding parent {nvolvenent to support child-
ren's tearning,

Teachers need to meet with other teachers, the principal, and
school district adwinistrators to discuss how thelr school/school's
district's characteristics relate to the qoals, objectives, and
actlvities that teachers use in developing parent {nvolvenent
efforts that support children's Tearning,

Teachers need to hold conferences with individual parents at hone
andfor at school about what their needs, concerns, strengths, and
Interests are regarding parent {nvolvenent that supports children's
learning, Teachers need to attend courses or vorkshops In adult
Tearning to gain experfence In helping parents from diverse
backgrounds becone mare Involved In their chlidren's learning,

Teachers need to take an active role {n PTA meetings and attend
nelghborhood association meetings, Teachers need to observe vari
ous parent {nvolvenent prograns and activitles in ¢ifferent school
comun{ties within thelr local ares,
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Freservice Tralning

inservice Irafnlng ™

B, Practical Framework

0 studénts néed to read the 1iterature, talk to experts, and consull

B, Practical Framework

0 Teachers need o observe a varlely of parent {nvolvenenl models

with teachers about the varfety of parent Involvement models thal
support children's learning, Students meed to oblatn Information
about and evaluate the strengths and weaknesses of several mjor
voluntary and Tegally wandated models, particularly those models that
are being used in their local area, Examples wight Include the PTA,
bead Start, Follow Through, and Title fre/Chapter One,

Students need to read about and observe the use of several effective
methods for developing parent fnvolvenent efforts to support childe
ren's Tearning, Students need opportunities Lo chserve and practice
effective Interactions with parenls, conference with parents,
prablen-solve with parenls, mke home visits to parents, and lead
snall and large group discussions with parents,

Students need to practice effective oral and writlen comunication .

ski1Ts and role-play specific exawples of both posltive and negative
Interaction. Students need Lo learn how to handle apathy, consensus,
and conflict situations.

Sludents need o be informed shoul as well as observe some of the

witatlons and areas of conflict in parent fnvolvement programs and
activitles to supporl children's learning, Students need Lo i sucss
possible solulons and ways of decreasing such problens and conflict

areas n parent {nvolvement Lhrough roleplays, case studles, or
aclual experience,

(both voluntary and legely nandated) {n operation, Teachers need
o visit and observe successful prograns and aclivitles n parent
Involvenent that support children's learning, Heetings with pro-
gram sLaff afler such visits and obsarvat fons would be helpful for
Leachers as they altempl to design efforts which ulildze and/or
adapt the best parts of other models for thelr own parent involve-
ment program or activities,

o Teachers need Lo keep abreast of new fdeas about effective methods
of parent fnvolvement o support children's learning, Tezchers
néed access to Hleralure and malerfals as vell as need opporlunl-
Ues 1o discuss then analyze these nex {deas with other teachers

fnvolved in parent programs/activities that support children's
learning,

0 Teachers need Lo discuss and pract fce thelr communication skills.
Specific training in handling apathy, consensus, and conflict
+ should be provided,

0 Teachers need Lo Identify, assess and develop plans that belp
olleviate problems and constraints with parent Involvenenl ef-
forts, Teachers need Lo bold Joint meelings with parents Lo con-
sider Haitations and possible ways to decrease or resolve Lhese

problems regarding parent Involvemenl hich supporls children's
learning,

o
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GUIDELINES AND STRATEGIES FOR TRAINING TEACUERS ABOUT PARENT INVOLVENENT T0 SUPPORT CUILOREN'S LEARNING
. STRATEGIES

Preservice Training inservice TralnTng

C. Conceptual Framework C. Conceptual Framework

0 Students need to conduct reviews of the theoretical 1iterature re- 0 Teachers need to read current parent {nvolvenent 11terature and

garding parent Jnvol vesent to Support children's learning, Students keep abreast of new theorles and deas about parent {nvolvenent
need practice {dent{fying/critiquing (deas and cons{dering how that support children's Vearning, Teachers need to attend work.
varfous thearles relate to the goals and abjectives of parent {n- shops and courses which deal with theorfes about the developnent
volvenent efforts that support children's learning. of parent Invalvenent that support children's learning,

0 Students need to examine the early attempts and at parent fnvolvoment| o Teachers need to discuss the Impl{cat ons of past parent 1nvolve.
- Involvement, Students need to read pnd critique historical 14tera. ment efforts and how these relate to thelr current or future
ture and to talk with experfenced professionsls ho have developed |« plans, Teachers need access to lterature and materials about

parent {nvolvesent programs, Students nesd experfence applying a past parent involvement programs/activities to suppart children's

historical perspective to developing parent {nvolvewent prograns and Tearning as wel as experfences in selecting/applying aspects of
activities, these to ther om parent Involvenent efforts,
0 Students need to {dentify, obtain and Critioue fmportant research Teachers need to hear abaut current regearch efforts/findings in
studles about parent {nvolvesent to that supports children's dear- parent {nvolvement to support children's learning, Teachers also
ng, Students need to pract ice Incorporat ing rsearch studles into need to participate In workshops and seninars Jed by parent {n-
" the development of parent nvolvesent programs and activities by volvesent experts In order to relate thelr o prograns and act-
” designing hypothetical parent {nyolvement plans, vitles to current research outcones,

0 Students need to abserve and participate In parent {nvolvenent pro. 0 Teachers need £2 visit and observe parent {nvolvenent prograns

grans in different stages of developaent, Students need exper fences and activitles at different stages of developnent, Teachers need
In setting appropriate goals for programs at yvartous levels of de- ta be traned In tine managenent, goal setting, inmplenentation,
velopment, carrylng out the goals, and evaluat ing goal acconpl {sh- eveluation and revision of parent Tnvolvenent efrorts,

ment, , :
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A, Personal Framevork

0 Teachers need Lo know Lhelr own bellefs,

altitudes, values and capabilities regard.
ing the invelvement of parents In educa-
tHonal dectson-waking, Such knowledge
WT¥ proyide Leachert with a foundation
for developing thelr own programs or acti«
Vitdes of furenl Involvement n shared
educatlonal decision-making,

Teachers need Lo know about the individua)
traits of thelr school districts. Knowing
about school /school district characterdss
Ues 15 Important data in helping deternine
what the focus of teachers’ efforts lo {n.
volve parents in shared decision-naking
could Include,

Teachers need to know about the fmportance
of Individual interests, strengths, needs
and characterdstics of parents fn a school,
Foml Harity with the diversity of family
struclures, education, work experiences,
Ume avallabi)ity, soclo-economic levels,
and cultures will provide Leachers with
important data for developing shared
decislon-making programs/activities,

Teachers need lo know about the unfqueness
of Lhe school comunily. Knowledge about

A Personal Framework

0 Teachers need to be aware of and appreci-
ale thelr omn uniqueness regarding parent
fnvolvesent In educational decision-mak-
Inge  This will enable Leachers Lo better
conceptual fze and Lhen develop appropri-
ale activities for parent {nvolvenenl fn
educational decision-making which best
fit thelr styles and situations,

0 Teachers need to be sensilive to the in.
dividuality of a schoo? disteict In order
to betler select and Lhen conceptualize
a plan for parent {nvolvement In shared
declsionmaking that s relevant Lo the
school fschool district's uniqueness.

0 Teachers need Lo comprehend Lhe complexi-
tes favolved In working with diverse
groups of parents within a school,
Parents bring with them varled back-
grounds of bellefs, values, attitudes,
and experfences that will directly af fect
the extent Lo which parents can and wil)
participate In shared decsion-making,

0 Teachers need Lo be sensilive to the di-
ferences between and within 2 school ‘s

A Personal Framework

0 Teachers must be able Lo objectively

{dentify and examine thelr onn values,
altitudes, and capabllities regarding
parent {nvolvement In shared declslon-
mking. Teachers must be able Lo util-
fze the knowledge about Lhemselyes in
developing objective parent {nvolvement
programs or activities hat Included
shared educal fonal declslon-making,

Teachers must be sble to acquire,
analyze, and use Information about a
school districl's wnique features.
This includes belng able to deternine
3 school /schodl district's history,
leadership, organization, and olher
features and then incorporating
these characteristics nto a plan

for parent fnvolvement {n shared
decision-making,

Teachers must be able Lo assess the in.
terests, sirengths, needs, concerns and
characteristics of parents n a school ,
Teachers alsp must be able Lo accurately
apply Lhis Informatlon to develaping
appropriate methods of fnvolving parents
in shared declslon-makings

Teachers must be able lo fdentify lke-
nesses and differences belween and within

D
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- GRS
—m Knowledoe Understanding Skills

0

A, Personal Framework (continued)

the uniqueness of a comunity will erable
teachers to better focus on how to work

Nith the specific parent populations re-

garding their nvolvement effort in shared
decislon-making,

B, Practical Framework

Teachers need to know the perspectives of
experts and practitioners regarding a
varfety of models for involving pareats
shared declsion-making, Teachers need to
know about both voluntary and legally -
nandated programs which have shared
dectsion-naking with parents as a
conponent,

Teachers need to know about the variety
of effective methods far developing parent
fnvolvement in shared decision-making efe

forts. Such knowledge wili snable teachers

to develop a wider range of {nvolver-nt
opportunities for parents regarding .aared
decision-making,

A, Personal Framework (continued)

~ Involvesent in shared declsion-making

B, Practica) Framevork

o Teachers need to understand the many wavs

cormunity, Teachers need to understand
both the importance of building a program|
from where the comunity fs and how

these differences in communities relate
to differences fn approaches to parent

in which various models can fnvolve per-
ents in shared decision-making, ‘hess
include helping make decisions regarding
school /classroom instruction, discipline,
budget, environnent, district boundardes,
and more, Incorporating the idess of
such progran models will help teachers
develop more of an awareness regarding
the complexities assoctated with involy-
ing parents 1n shared decision-making,

Teachers need to understand the 2ppro-
priateness of specific parent Tnvolve-
ment methods relating to shared de-

cisfon-naking, An awareness and appreci-
atfon of these wethods will help teachers
better deteralne the levels of participa-
tion which best match the interests/
characteristics of parents regarding

A, Persona) Framework (cont{nued)

a school's comunity, Teachers must be
able to appropriately utilize this infor-
mation in plaaning relevant parent in-
volvenent programs or activities in
shared decisfon-making,

B, Practical Framework

o Teachers need to be able to adapt various

madels (bath voluntary and legally man-
dated) of shared decision-making to their
parent Involvement efforts, They need to
be able to identify, access, evaluate,
and effectively use resources and ma-
ter{als dezling with shared decision-
making, particularly in thelr school,
state, district, or region,

Teachers must be able to 1dentify, lo-
cate, and critique various nethods of
volving parents in shared decision-
making, Some specific skills teachers
nust have are effective comunication
(bath oral and written), working with
parent groups, using team approach to
decision-making, facllitating the

Pt e,
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Knowledge

GUTBELIRES

nderstandlng

Sl%s

B, Practical Framework (continued)

0 Teachers need to know about interpersonal

* chers need to know how to communicate ef-

(. Conceptual Framawork

0 Teachers need to knoﬁ about varfous theor-

comanication and human relations, Tea-

fectively with a varfety of people In 2
varlety of decision-naking situstions,

Teachers need to know about possible prob-
less &g |imitations assoctated with devel-
oping parent involvement programs n shared
decisicn-naking, Knowing the Vimitations
w11 provide teachers with a framework

to deal with specific constraints of thelr
program,

fes concerning parent involvenent in shared
decislon-naking, These theorles will help
provide teachers with a conceptual frame-

work for developing shared declsion-making

B, Practical Framework (contlnued)

shared decision-making n thelr prograns
activities,

0 Teachers need to understand how thelr {n-
tersersonal comunication and relation-
snips affect the developrent of thelr
parent, {nvelvesent 1o shared decision-
paking efforts,

0 Teachers need i be cognizant of how Some
of the specific problems such as tims,
cost, attitudes, support, and special fn-
terest groups wlll affect parent {nvolve-
ment programs n shared decision-making,
Teachers need to relate this inforsatio
to the process of setting the goals and
objectives for parent {nvolvenent in
shared decislon-making,

C, Conceptual Framework

0 Teachers must appreciate the increased
complexity of both so¢ial and educational
systens and how this cosplexity
relates to the concept of parent Involve-
ment {n shared declsion-making, Teachers

B, Practical Franework (cont{nued)

decision-making process, planning, Iden-
tifying oals and priorities, and work-
Ing within budgets,

0 Teachers nust be able to effectively cpe
mounicate In a wide varlety of both pos-
{tive and negative sltuations, Teachers
need to have effective comunlcation
ski11s (both oral and written) In working
With Individuals, smll groups, and Targe
groups regarding shared declsion-making,

0 Jachers mist be able te work within the

Iinitations of parent favolvement in
shared decision-naking and develop plans
which appropriately overcone some of the
problems such as time, cost, attitudes,
support, and speclal Interest groups,

Co Conceptul Framework

0 Teachers must be able to {dentify, ana-
Iyze and sumarize the relevance of
theorfes regarding parent involvement
In shared deciston-mking, Teachers
must be able to use the appropriate

-~
-
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GUTDELIRES

Kiowledce

Understanding

Skl

C. Conceptual Framevork (eontinued)

efforts in classitums and schools with
parents,

Teachers need to know the historical back-
ground of parent involvesent in shared de-
ciston-making, This history will help tea-
chers focus on the importance of parents'
rights and responsibilities regarding par-
tcipation in educational decision-making,

Teachers need to know what the research
says concerning parent involvement in
shared decisfon-making, Such research
findings will provide Information to tea-
chers® efforts in establishing and/or con-
firning the benefits of parent involvement
in shared decision-making,

Teachers need to know that parent fnvolve-
ment In shared decision-naking is an
evolving, developental process, It takes
tine for parent involvement progran/
activities in shared decision-making Lo
araw and become effective,

C. Conceptual Framework {continued)

should coeprehend the relevance of vari-
ous thaorfes to the development of shared
decisfon-naking approaches fn their

parent fnvolvement programs/activitfes,

Teachers need to realize the specific
benefits that parent fnvolvement in
shared decision-making has had in the
past, Understanding the past events
will help teachers relate the effect of
shared deciston-making for conceptualiz-
ing and developing parent involvment
program or activities,

Teachers must have 2 broad appreciation
of the relationships that research find«
Ings have to the conceptualization and
development of parent fnvolvenent pro.
grams or activities with shared deciston.
making s & major coaponent, A broad un-
derstanding of research faplications will
help teachers better develop more viable
programmatic approaches to parent in-
volvement in shared decisfon-naking,

Teachers need an awarencss of the de-

velopmental nature of parent fnvolvenent
especlally as it specifically relates to
their prograns or activities. A sensiti-

+ ¥ity to tine and growth factors will help

enable teachers to set realistic goals

C. Conceptual Framework (continued)

theorfes or -parts thereof regarding
parent fnvolvement in shared
decision-raking in deternining the
framework of goals, objectives and
activities,

Teachers nust be able to exanine the
early attempts and consequences of par-
ent involvement in shared dectsfon-mak-
ing, Teachers need to be able to associ-
ate the historical relevance and emergenc
of parent involvenent in shared decision-
making with the development of the curr.
ent parent fnvolvenent program or
activities,

Teachers nust be able to fdentify, lo-
cate, and critique the important re-
search studies concerning parent involve-
ment in shared decision-naking, Teach-
ers need to be able to use these findings
and fmplications in developing their own
parent Involvement programs or act!vitfes
for shared dectsfon-makng,

Teachers must be able to effectively

use and manage the time needed to devel-
op and fmplement programs/activities for
parent involvement in shared decision-
making, Teachers must be able to

to envisfon how initial low levels of

o
oD
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GUIDELINES AND STRATEGIES FOR TRAINING TEACHERS ABOUT PARENT INYOLVENENT [N SHARED EDUCATIONAL DECISION-MAKiNG

"UTDELIHES

Knowledge

Understanding

Skills

¢, Conceptual Framework (continued)

C, Conceptual Framework (continued)

for eiforts concerning parent {r-
volvement in shared decision-naking,

B, Conceptual Framewor {continued)

parent {nvolvenent are part of a larger
whole in developing effective parent
involvenent in shared decision-making
efferts,




GUIDELINES AKD STRATEGIES FOR TRAINING TENCUERS ABOUT PARENT INVOLVEMENT IN SHARED EDUCATIGHAL DECISIOH-RAXING

STRATEGIES
Preservice Tralning o Inservice Training
A Personal Framework A, Personal Framework

0 Students need to assess their own beliefs, attitudes, and values 0 Teachers need opportunities to exanine thelr o attitudes, be-
about parent Involvesent in shared decislon-making, Students need 1Hefs, values, and capabilities about parent fnvolvement {n
to expmine themselves fndividually and then share thefr ynderstand- shared decisfon-naking, Teachers need-to discuss thelr unique
Ings with small groups of students and teachers to see how their characteristics and how these Individual traits relate to
unique characterlstics relate to the type of parent {nvolvement memmuMMManMwmmanWmm
plans for shared deciston-saking that they might develop,

0 Students need to obtain Information about a school district's 0 Teachers need to have meetIngs with other faculty, adninistrators,
history, Yeadership, organization, climate, and characteristics, and parents in their o schoo) district to discuss and plan
Students need to {ncorporate these facts into plans for developing how to {ncorporate the unique features of their school district
parent involvesent prograns In sharéd decision-making, Students with parent nvolvenent {n shared decision-naking activities,
need to observe the differences among and between varlous kinds of Teachers; adwinistrators, and parents need to visit other
school districts and the different kinds of programs and activitles school districts to see how different types of parent {nvolvenent
that each has n operation, In shared decisfon-naking prograns and activities are developed

based on unique local characteristics,
N

0 Students need to attend PTA meetings, shared decision-making 0 Teachers need to hold mestings and workshops with parents to con-
neetings, and conferences with parents from diverse educational ceptualize then develop plans for shared deciston-naking,
backgrounds, fantly structures, interests, work experiences, Teachers and parents need to visit and observe other parent in-
twe availability, soclo-econontc Tevels, and cultures, Students volvesent prograns and activities in shared decision-naking
need to observe teachers interacting with wany parents in a varfety to see what possible adaptations could be utildzed in afforis
of situations, and to practice working with parents through role- working with parents from diverse backgrounds.

plays or actual experfences,

0 Students need to visit and participate in a range of parent in. 0 Teachers need to Interact with neigbborhood assoctations and par-
volvement activities and programs in several different school ticipate with parent activities in a varfety of school comuni-
comunities, Students need to discuss how the differences in tles, Teachers need to observe how different comnunities develop
school comunitles relate to differences in parent involvenent parent {nvolvenent in shared dectsfon-making prograns and
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STRRTEGIES

Preservice ﬁMg

“Tnservice Training

A Personal Framewark (continued)

prograns and act{vities In shared decision-making,

B. Practical Framework

0 Students need to Interact with experts and professionals about the

varfety of effective mdels for parent involvement in shared
declsfon-making, Students need to read the iterature, {dentify,
then discuss the advantages and disadvantages of both voluntary
and legally mandated parent involvement decision-making models,

Students need to obtain information about a wide variety of effec-
tive methods for parent involvement in shared decision-naking,
Students need to read about these methods and analyze their
appropriateness for parent {nvolvement n shared dectsion-neking
efforts through case Studfes. Students need to talk with experts
and abserve practitioners working with parent groups, bullding
teans, making decisions, planning, managing tiee, identifying
goals and priorities, and working wthin budgets,

Students need to practice effective communication skills through
roleplay or actual experfence. Students need to observe coperative
conflict resolution,

Students need apportunities to witness first-hand sone of the prob-
lens and constraints of parent Involvement In shared decsion-
making, Students need to discuss and analyze various ways to
lessen these |{mitations,

A, Personal Framework (cont Inued)

activities,

B, Practical Framework

0 Teachers need to obtain and critique Infomation from the 1itera-

ture regarding the variety of parent Involvenent models for shared
dectslon-making madels, Teachers need to visit other pragrans
and read the Iiterature about shared decision-making with respect
to parent {nvolvement,

Teachers need to review and critique new methods of parent in-
Yolvenent in shared decision-making, Teachers need to partici-
pate In workshops and seminars with experts, parents, and their
practitioners, and teachers need access to current )iterature
ah:?t effective models of parent involvement in shared decision-
making,

Teachers need to assess and practice thelr comunication skills,
Teachers + d “vefresher® training in handling apathy, consen-
sus, w et

Teachers 1..ed to ident!fy then exanine the lnitations of parent
involvement In shared decision-making, Teachers need to

devise strategles to alleviate and overcone soe of the problens
and constraints of parent Involvement in educational
decfsion-naking,
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STRAERTES

Inservice Trafnlng

C, Conceptusl Framework

0 Students necd to read and synthesize the theoretical 11terature re-
garding parent {nvolvenent in shared declsion-making, Students
need opportunities to discuss with professiomals how various
thearfes relate to prograns and activities in shared decislon-
making,

0 Students need to find out about the history of parent {nvolvesent In
shared decision-making both from the |{terature and from
experfenced professionals, Students need to discuss how early
shared decision-naklng efforts have helped to Influence curpent
developaents in parent {nvolvenent,

usmmnmmmmmumwnmmwmwmmms

about parent Involvement in shape declsfon-mking, Students
need to utilize research Findings in developing plans for parent
Involvenent n shared decislon-making,

ommnmnummwu“nmnuwmmmmem
grans In shared decision-waking when the programs are at di fferent
stages of growth and development, students need to observe
how goals are set at different points in a progran's evolvement,
how goals are carrled out, and how goals are evalupted,

Co Conceptual Framework

0 Teachers need to participate In courses, wrrkshops, and meetings
where theorles of parent {nvolvement n shared dec|ston-making
are presented and critiqued, Teachers need access to current
theoretical Mtarature and opportunitles to discuss with
other teachers how theorles of shared decision-naking can be

utllized in the development of thelr own parent {nvol vement
program and activities,

0 Teachers need to revlew Inforaation about past progras and
activities In shared decision-making, Teachers need opportunt -
ties to analyze the historical evolvenent of parent involvement
In shared decision-naking and {ts possible relationship to thelr
programs and activities,

0 Teachers need to actively participate In analyzing research find-
Ings, Teachers need to read current research Journals and books
and to attend workshops and seminars where research {mplications

of parent Involvenent in shared declsion-making are presented and
discussed,

0 Teachers need to abserve and visit parent fnyolvenent prograns
fn shared declston-making at different points n thelr

developaent, Teachers need trafning fn developing realis’c
goals and time frames,




Significance

These guidelines and strategies represent what the Parent Involvement
in Education Project feels is a significant contribution in helping to
build more effective partnerships between homes/communities and the public
schools. A strengthening of these partnerships can lead to more relevant
and quality educational experiences for all learners.

The materials are designed to serve as a basis for expanding,
increasing sensitivity to, and soliciting parent cooperation, support as
well as input into education. The guidelines and strategies are
specifically aimed at helping to sharpen preservice and inservice teachers'
as well as administrators' abilities with respect to parent involvement in
children's learning and in shared decision-making with educators. Local
and state education agencies, institutions of higher education, and
professional/lay organizations will find the guidelines and strategies
useful to and supportive of their efforts which promote more effective
partnerships between homes/communities and the public schools.

SUMMARY

The primary purpose of the guidelines and strategies is to help train
preservice and inservice elementary school educators about parent
involvement. The guidelines and strategies are unique because they are
based on research and were developed using input from experts and
professionals actively engaged in teacher education and/or parent
involvement. These guidelines and strategies are the product of a
comprehensive effort which included surveys of key stakeholders in parent
involvement, a review of the parent involvement 1iterature, need-sensing of
teacher educators and experts in the parent involvement field, and reviews
of draft versions of the document.

The guidelines and strategies are designed to be used in a range of
teacher training situations but are not a prescriptive plan for parent
involvement teacher training. The broad nature of the guidelines and
strategies enables them to be used moreso as a framework for developing
courses or parts of courses, modules, seminars, or workshops on parent
involvement. Teacher educators can also use the guidelines and strategies
to develop their own parent involvement teacher training materials as they
allow for flexibility and creativity on the part of teacher trainers. This
is especially important when the amount of time available for parent
involvement instruction among teacher educators will vary.

A flyer describing the guidelines and strategies will be dev~.:.. »d and
mailed to local school districts, state education agencies, and
colleges/universities, etc. within SEDL's six state region. Those
interested can then request copies of the guidelines and strategies and/or
other information from PIEP.

41

24



