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This Resource Manual for College Supervisors of Interns is developed
in conjunction with the College of Education and Human Services
Teacher Education Internship Project.

The purposes of this manual are to:

a. crient the college supervisor to the
policies and procedures of internship,

b. assist the college supervisor in -
facilitating the professional growth
of his/her intems,

c. distinguish among the rules and responsi-
bilities of the college supervisor in the
reqular school site, the cluster site,
and the intensive site,

d. assist the oollege supervisor in
understanding the concept of clinical
supervision as the basis for supervisory
functions,

e. assist the college supervisor in acquiring
and enhancing skills inherent in clinical
supervision: observing, analyzing, con-
ferencing,

f. orient the oollege supervisor to the
objectives for internship as identified
in the Intern Module,

g.” relate the objectives for intermship as
developed by the College of Education and
Human Services to the state-mandated twenty-
‘our generic competencies for teachers,

h. show the relationship of the objectives of
internship to the Florida Performance
Measurement System,

i. provide alternative instruments and procedures
useful for the collection of formative and
summative data on intern performance,

y. facilitate the college supervisor's record-

keeping responsibilities, as needed for
effective and efficient supervision, and




k. provide means for gathering data from the
college supervisor to be used for program
evaluation. '
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The roles and respmnsibilities of the college supervisor are related
to the functions or the Director of the Internship Program. The
Director facilitates the work of the college supervisor by establishing
the framework within which the supervisor works and by providing
assistance, as needed, in the supervisor's relationship with the
cooperating school. It is helpful, therefore, for the college super-
visor to be aware of the roles and responsibilities of the Director of
the Internship Program.




Roles and Responsibilities of the

. Director of the Internship Program

eral categories:
(1)
(2)
(3)
(4)
(5)
(6)

The Director of the Internship Program provides the overall
leadership and direction for the internship program. The
responsibilities of the Director are organized into six gen-

Professional Relationships

Professional Relationships
Poliry-Making and Iniplementation
Placement of Interns

Orientation of Directing Teacher
Record-Keeping

Program Evaluation

One of the most important responsibilities of the Director of
the Internship Program is to establish and maintain a positive
. professional relationship with the educators in the service
area, both at the district level and at the local school level.
More specificially, the Director of the Internship Program:

a. represents the university to the professional
community in a positive manner,

b. maintains professional contact with educatorr
at the district and school level,

c. communicates the philosophy and purposes nf the
internship program to personnel at the district
and local level,

d. examines, and is sensitive to, the needs of the
schools in relation to expectations being made
of them by the university,

e. determines means by which the university
community can provide service and assist-
ance to the schools in the service area, and

f. communicates, when requested, the availability
of education graduates for positions in schools.




. Policy-Making and Implementation

In the area of policy-making and implementation, the Director
of the Internship Program:

a. assists in the development of established
policies and procedures, consistent with
state mandates and university philosophy,
for internship,

b. communicates established policies and pro-
cedures to appropriate university personnel,

c. commun.cates established policies and pro-
cedures to personnel at the district level
and in the cooperating schools, and

d. orients interns to the university policies
and procedures which will affect their in-
ternship experience.

Placement of Interns

One of the most important functions of the Director of the
Internship Program is the placement of interns. In this
‘ regard, the Director:

a. distributes application forms to all students
seeking to enroll in internship,

b. determines the eligibility of candidates for
internship,

c. prepares placement recommendations through the
.appropriate county contact person,

d. makes the most appropriate and efficient place-
ment of the intern in the coouperating school,
ensuring that "other-cultural"” and "other-grade-
level" criteria are met,

e. communicates intern placement information to
university personnel: division chairpersons,
Program Director for Educational Foundations,
college supervisors,

f. communicates intern assignments to cooperating
school personnel: principal and directing teacher,

g. communicates to intern his/her school assignment
and the name of the college supervisor, and

. h. assists the coll_ye supervisor in the reassign-
ment of an intern, if necessary.

11




Orientation of Directing Teacher

The Director of the Internship Program assumes the respon-
sibility of initially orienting the directing teacher in
his/her roles and responsibilities. The Director:

a. provides the directing teacher with information
regarding the personal background and profes -
sicnal preparation of the intern,

b. provides the directing teacher wi* information
regarding the general policies and requirements
of internship,

c. provides the directing teacher with information
regarding his/her role and responsibilities in
the internship program, and

d. distributes to the directing teacher the materials,
forms, and instruments used for record-keeping.

Record-Keeping

To facilitate an effective and efficient internship program,
records must be maintained. All of the personnel involved
in the internship program, the Director, college supervisor,
directing teacher, and intern, have responsibilities in this
regard. It is one of the functions of the Director of the
Internship Program to facilitate this process. Thus, the
Director:

a. provides overall leadership and direction for
the development and revision of materials, forms,
-and instruments for the internship program,

b. distributes materials, forms, and instruments
regarding the internship program to the intern,
directing teacher, and college supervisor, and

c. maintains records of the internship program as
required by the state for documentation ard
evaluation purposes.




Program Evaluation

In order to increase the effectiveness and efficiency of the Internship
Program, data must be collected and evaluated. The Director of the
Internship Program facilitates program evaluation via assessment of
the inter ship program by:

a. oollecting data fram the intern, directing teacher,
and the college supervisor on the quality of the
internship experience,

b. collectiry data fram the intemn, the directing
teacher, and the college supervisor on the effec-
tivencas of the teache:r education program to pre—
pare the students for intermship,

Cc. coollecting data fram the intern and the directing
teacher 7n the quality of supervision by the
college supervisor,

d. oollating, summarizing, and distributing data
regarding the effectiveness of the intemmship
experience to use for program evaluation, and,

e. collating and sumarizing data regarding the effec-
‘ tiveness of the teacher education program to pre-—
pare students for intermship and sharing this data
with the Dean, Division Chairperson, Program Director,
and members of the College Field Services Committee.




Roles and Responsibilities

of the College Supervisor

As the process of supervision is so complex, so are the roles and
responsibilities of the college supcrvisor complex and varied.

For organizational purposes, these responsibilities of the college
supervisor are divided into three areas: Liason with the Cooperating
School, Assistance to the Directing Teacher, and Respcnsibilities
to the Intemn.

Liason with the Cooperating School

As the primary liason between the university and the cooperating
school, the college supervisor works closely with the school to
develop a plan which facilitates the professional growth of the
intern and enhances the program of the cooperating school. To
this end, the college supervisor:

a. facilitates communication between the personnel
of the cooperating school and the university,

b. orients the cooperating school personnel to the
philosophy, organization, and objectives of the
inte ~ship program,

c. clarifies the roles and responsibilities of the
cooperating school personnel in regard to the
intern and the university,

d. serves as a resource to the faculty and staff of
the scio0l, and

e. provides professional services to the cooperating
school, if feasible.

Assistance to the Directing Teacher

An important responsibility of the college supervisor, and ¢..z
which significantly impacts the quality of the internship e -
ience, is to provide direction and assistance to the direct:ng
teacher. To facilitate the effective and efficient participation
of the directing teacher, the college supervisor:

a. confers with the directing teacher to assist in
the orientation of the directing teacher and the
intern,




assists the directing teacher in understanding his/
her roles and responsibilities in the internship
experience,

assists the directing teacher in planning and or-
ganizing a program for the intern which gives hin/
her optimum opportunity to demonstrate the speci-
fied competencies in internship,

assists the directing teacher in developing and
organizing a plan for the intern which allows him/
her to became increasingly responsible for teach-
ing behaviors,

familiarizes the directing teacher with the record-
keeping responsibilities associated with the super-
visory process,

assists the directing teacher in developing skills
in the process of clinical supervision - observing,
analyzing, conferencing, evaluation - through verbal
cammunication and modeling,

assists the directing teacher in the selection and
use of effective formative instruments for intern
observations and feedback,

confers with the directing teacher and intern to
develop a professional plan for the intern designed
to enhance strengths and remediate weaknesses,

assists the directing teacher in detecting, analy-
zing, and providing feedback to interrms who experi-
ence serious difficulties in the internship experi-

" ence,

seeks input and recomendation from the directing
teacher concerning the summative evaluation of the
intern, and

serves as a resource to the directing teacher and
other personnel in the cooperating schecol.

Responsibilities to the Intern

While the oollege supervisor performs an important service to the co-
operating school and to the directing teachers, the primary function N
of the oolleye supervisor is to facilitate the professional growth of
the intern. Each intern is a distinct individual who requires the
college supervisor to assume different roles at different times. How-

’ ever, it is possible to identify the ways in which college supervisors

15
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generally provide assistance to the intern. To assist the intern, the
college supervisor:

confers with the intern to orient him/her to the co-
operating school to which he/she has been assigned,

orients the intern to the cbjectives of internship
and his/her responsibility for the demonstration of
the specified competencies,

communicates to the intern the expectations for par-
ticipation in intern seminars,

facilitates communication between the intern ama the
directing teacher,

monitors the intern's experiences to ensure an appro-
priate number of hours are sccumulated in observation,
participation, and teaching,

assists ir the resolution of any problems which the
intern encounters in the internship setting,

familiarizes the interns with the formative instru-
ments to be used for observations,

confers with the intern in a planning pre-conference
before each scheduled observation,

observes the intern a minimum of three times for
scheduled observations and at .cast one unannounced
observation to analyze effecrive and ineffective

. teacher behaviors and the intern's demonstration of

the stated competencies,

confers with the intern, and the directing teacher,
if possible, in a supervisory post-conference fol-
lowing each observation to share analysis of the
teaching behaviors observed,

provides written feedback of the intern following
each formal observation,

provides written documentation concerning the forma-
tive observation of the intern to the Director of the
Internship Program,

creates, in collaboration with the directing teacher
and intern, an evolving professional develogment plan
airmed to enhance strengths and remediate weaknesses of
the intern,

requests that other college supervisors or professionals
observe the intern, if additional feedback is needed,

‘ 16
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discusses the intern's personal problems as they relate to

and impact his/her effectiveness in internship and suggest
referrals, as indicateq,

analyzes the intern's written daily lesson pians and urnit
plans to ensure effective planning by the intern,

examines and provides feedback to the intern regarding
his/her portfolio, if one is required by the college super-
visor,

observes, examines written materials, and confers with the
intern in order to document the intérn's demonstration of the
state-mandated twenty-four competencies for teachers,

analyzes the intern's professional attitudes and commitment
toward teaching as a career,

discusses the professional goals of the intern and provides
counsel,

communicates the process and procedures to be used in deter—
mining the summative evaluation of the intern,

orients the intern to the instrument t© be used for summative
evaluation,

confers with the intern and the directing teacher, at the
conclusion of internship, regarding the summative evaluation
of the intemn,

shares with the intern the written summative evaluation
which becomes a part of the intern's placement papers at
the university, and

recamends a change in placement of the intern or the removal
of the intern, if needed, in a precessional manner so as to
maintain the integrity and esteem of all concerned.

The roles and responsibilities of the college supervisor may vary
according to the type of school setting for interns to which he/she
is assigned. Interns at the university may be assigned to a reqular
school site, a cluster site, or an intensive site.

Cluster Site

A cluster site is defined as a school which serves as the placement
for a number of interns, usually six to eight interns. while the role
of the supervisor at a cluster site is consistent with the role of
the supervisor at the regular site, the placement of several interns
within one school allows for more efficient and effective supervision

~ 17




12
by the college supervisor. Particularly significant is the fact that
the cluster site facilitates increased observation and supervision
by the college supervisor. The interns benefit by maximum contact
with the college supervisor and by the camaraderie which usually develons
among the interns. This association with other interns is particularly
beneficial for the intern who lacks self confidence or who can henefit
from ideas and rcsources shared by the other interns. This clustering
of interns also allows the college supervisor to have increased con-
tact with the school to facilitate professional growth of th faculty
and to enhance the cooperative relationship between the school and
the University of North Florida.

Intensive Site -

The role of the college supervisor of interns at an intensive site
encampasses the roles of supervisors at regular sites and at cluster
sites. In addition, the college supervisor, because of his/her reduced
teaching responsibilities, is able to provide additional preservice
instruction to the intern and inservice assistance to the school
faculty and staff. The function of the college supervisor at the
intensive site is largely determined by the building principal and
teachers who determine in what ways the supervisor serves as a
resource.

In schools which serve as intensive sites, college supervisors often
provide the following services and participate in the following
activities:

A, provide increased observation and conferences
for interms,

B. assist teachers in developing curriculum materials
for use in their classes,

C. demonstrate specific teaching strategies in
classroams,

D. provide inservice to faculty,

E. develop protocol tapes at the school for use in
classes at UNF,

F. provide information to faculty regarding graduate
courses and programs available at UNF,

G. tutor individual and small groups of students
with special needs,

H. organize a professional library for use by interns
and directing teachers,

I. develop a special course for faculty at an
intensive site,

-~ 18




attend county inser_vice and school social activities,
at the invitation of the school,

K. assist grade level teachers in organizing materials
to facilitate their use by the teachers,

L. quide interns to be more effective observers and
assessors of teacher behavior by videotaping each
other, and _

M. enhance the relationship between UNF and the school
through increased contact with all faculty and staff.

It is suggested that faculty who are supervising cluster and inten-
sive sites have an initial meeting during the first week of the sem-
ester with the principal and suggest ways he/she can provide service
to the school. At that time, the principal may take the initiative to
use the college supervisor as a resource, or the supervisor may make
specific suggestions. During the semester, the college supervisor,
intern, and directing teacher are encouraged to make suggestions to
the principal as to ways the college supervisor can serve the pupils
and the faculty.




CLINICAL SUPERVISION 14

The primary function for the college supervisor is to improve instruction
by the intern and to increase the professional growth of the intern.
This purpose is congruent with the‘ concept of cliaical supervision.

According to Robert J. Krajewski (1982), clinical supervision can be
viewed both as a concept and as a process. He points out that clinical
supervision, as defined by Morris Cagan (1973), is a process:

Clinical supervision is focused upon the
improvement of the teacher's classroom instruc-
tion, The clinical damain is the interaction
between a specific teacher or team of teachers
and specific students, both as a group and as
individuals. Clinical supervision may there-
fore be defined as the rationale and practice
designed to improve the teacher's classroom
performance. It takes its principal data from
the events of the classroom. The analysis of
these data and the relationship bewecn teacher
and supervisor form the basis of the program,
procedures, and strategies designed to improve
the students' learning by improving the teacher's
classroom behavior.

Cogan (1973) described clinical supervision as including eight phases
which he called "the cycle of supervision." These phases are:

1. Establishing the teacher-supervisor

relationship

Planning with the teacher

Planning the strategy of observation

Observing instruction

. Analyzing the teaching-learning
processes

6. Planning the strategy of the

conference
7. The conference
8. Renewed planning

Gl W N
.

Goldhammer (1969) saw clinical supervision, according to Krajewski (1982),
as an idea to be included in a humanistic process. Goldhammer explained
clinical supervision:

"Clinical" conveys an image of face-to-face
relationships between supervisors and teachers..
"Clinical" supervision is meant to imply
supervisors up close... the term should

also denote supervison of actual professional
practice, of actual professional behavior.
What the teacher does is central in clinical
supervision, of which one hallmark is that the
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superv.sor is an observer in the classroom and that
the observational data collected represent the princi-
pal foci of subsequent ar._lysis... Given close obser-
vation, detailed observational data, face-to-face in-
teraction between the supervisor and the teacher, and
an intensity of focus that finds the two together in
an intimate professional relationship, the meaning of
"clinical" is pretty well filled out. 2An image of
idiographic analysis of behavioral data and a tenden-
cy to develop categories of analysis after teaching
has been observed, rather than beforehand, completes
the picture.

Goldhammer identified five stages in the process of clinical supervi-
sion:

1. Pre-observation conference
2. Observation

3. Analysis and strategy

4. Supervision conference

5. Post-conference analysis

Krajewski (1982) states that Abrell also saw clinical supervision as
. a process. This process, acoording to Abrell (1974), included five
steps:

1. Establishing an open, trusting, and
collegial relationship;

2. Identifying needs, aspirations, talents,
and goals of both persons and institutions
in which the trusteeship is to take place;

3. Planning what is to be done, how it is to
take place, and when it is to occur;

4. Observing the performance by "taking the role"
of the performer, the learner, and the super-
visor; and

5. BAnalyzing the performance, holding conferences,
and sharing appraisal feedback.

Clinical supervision is viewed as a process by Krajewski (1982) con-
sistent with the five steps identified by Goldhammer. However, Krajew-
ski emphasizes the importance of "establishing and maintaining rapport".
Tus, Krajewski sees clinical supervicion as:




Pre-observing R 16
Observing
Analyzing F
Reporting R

sl s - T
Critiquing

Krajewski (1982) points out that while Sergiovanni (1976) viewed
clinical supervision as an idea, he viewed it even more as a concept.
Sergiovanni defined clinical supervision:

Clinical supervision is a planned intervention
into a world of the artificial. Its objective
is to bring about improvements in classroom
operation and teacher behavior...clinical
supervision is not only comermed with teacher
behavior and the antecedents of this behavior
but with the incompleteness with which most of
us view our assumptions, beliefs, objectives,
. and behavior...the supervisor works to surface
dilemmas from inconsistencies that exist between
teacher-stated intents and antecedents and
intents and antecedents inferred from teacher
behavior and artifacts of that behavior.

According to Shane and Weaver, (1976) clinical supervision:

refers to a form of professional "support system"
for teachers that encourages personal, social,
academic, and general intellectual development
as coordinate and indispensable components of
their progress toward greater instructional and
pupil guidance skills in the classroom.

Flanders, (1976) In his analysis of the instructional process, viewed
clinical supervision as:

a special case of teaching in which at least two

persons are concerned with the improvement of

teaching and at least one of the individuals is a
teacher whose performance is to be studied...

. it seeks to stimulate same change in teaching, to
show that a change did, in fact, take place, and to

¢
oo
-
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compare the old and new patterns in instruction in
ways that will give a teacher useful insights into
the instructional processes... but much depends on
how improvement is to be defined and how one de-
cides that improvement has occured.

Fram this historical perspective, Krajewski concludes that the more
recent proponents of clinical supervision have supported clinical
supervision as a concept rather than as a process. It appears that
clinical supervision must first be considered as a concept and also

as a process. To attempt to define it as either a concept or a process
restricts the potential it has for the college supervisor.

In 1977-78, the Association for Supervision and Curriculum Development
organized a group to consider the "Role and Responsibilities of Super-
visors". Among the persons interviewed were teacher educators, school
administrators, teachers, and professors cf curriculum. Those inter-
viewed were asked to identify the activities of instructional super-
vision. Forty-nine of the sixty-three suggestions involved the tech-
niques and practices of clinical supervision. In response to other
questions, the interviewees stated that interaction among the instruc-
tional personnel was vital to the success of the learning process, and

that clinical supervision was the process which encouraged this inter-
action.

Krajewski (1982) states that supervisors must first understand clinical
supervision as a concept before they can be trained in the skills in-
volved in the process of clinical supervision. He identifies seven "con-
cepts" or "conceptual elements" which are included in clinical supervi-
sion literature and practice. He states that each is necessary to create
the foundation upon which to build clinical supervision programs.

1. Clinical supervision is a deliberate
intervention into the instructional
process.

Using Krajewski's ideas to apply to the internship setting, the college
supervisor intervenes when he/she observes the intern's lesson, analy-
zes data collected, reports findings to the intern, and works with the
intern to plan for improvement. This intervention is deliberate in that
the college supervisor and intern plan what is to be observed and the
instruments to be used in the observation.

2. Clinical supervision creates productive
tension for both teacher and supervisor.

Krajewski states that the act of being observed and provided feedback
is tension-producing for teachers. He suggests that the supervisor,
also, experiences tension as he/she assumes the multi responsibilities
for improving instruction by the teacher.
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As applied to supervision of interns, it might be assumed that the

intern will be likely to experience even more tension as he/she is

aware that the summative evaluation will be a grade for course credit.

3. Clin.cal supervision requires supervisor
knowledge and training.

Oollege supervisors must understand instructicnal ski -n order to
fulfill their role. Clinical supervision requires the ..ilege super-
visor to be able to observe a specified lesson and collect data on a
specific teaching skill. Although every college supervisor is not an
expert in every aspect of the aurriculum, the techniques used have
applicability to most every subject.

4, Clinical supervision is a technology
for improving instruction.

Krajewski (1982) points out that clinical supervision is both a tech-

nology and a use of technology. He states that the key clement is
objectivity.

5. Clinical supervision is goal-oriented,
systematic, yet flexible.

Clinical supervision requires that objectives for observed lessons be
specified and that the improvement of a specific teaching behavior to
improve instruction serve as the goal. The college supervisor must be
systematic, yet flexible, to meet the needs of the intern.

6. Clinical supervision requires mutual
trust and rapport nurturance.

KI'aJEWSkJ. (1982) states that "rapport is the binding element for
clinical suparvision". (p. 42) The college supervisor must create
and maintain a trust relationship with the intern.

7. Clinical supervision fosters role
delineation.

"Role delineation is perhaps the most overlooked, least understood and
accepted" element, according to Krajewski (p.42). The college super-
visor and the intern must understand and accept the roles for which
each is responsible,

The model on page 20 illustrates the Clinical Supervisicn Cycle as it
applies to intern supervision by college supervisors.
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The model reflects that, first, the college superviscr arranges a plan-
ning conference with the intern and directing teacher prior to an obser-
vation. After analyzing data collected during the observation, the college
supervisor meets with the intern, and possibly the directing teacher, in
a supervisory post-conference. In this conference, the college super-
visor, intern, and directing teacher develop a PDP, Professional Devel-
opment Plan, for the intern.

The cycle of planning conference, observation, analysis of data, and
supervisory post-canference is repeated for further formative analysis

of the intern's instruction with revisions made of the PDP as needed.
lastly, a conference is scheduled with the directing teacher, and then with

both the directing teacher and intern to consider the sumative evaluation
of the intern.

To further amplify the Cycle of Clinical Supervision, as represented in
the model, the Resource Manual provides information an each of the cam-
ponents of Clinical Supervision: Planning Conference, Cbservation, Anal-
ysis of Data, Supervisory Post-Conference.
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PLANNING CONFERENCE

After the intem is oriented to the school sctting and the class

with whaa he/she is working, the college supervisor confers with

the intern and the directing teacher to dete" nmine a date for the
first observation of the intern. It is important :o arrange this
first cbservation only when the intern is relatively comfortable with
the class and feels sufficiently confident with the content to be
taught. Oonsistent with the Clinical Supervision Cycle, a planing
conference is scheduled between the intern and the college supervisor
prior to the observation. It is helpful for the directing teacher

to be a part of this conference, particularly in planning for the
first observation.

The purpos« of the planning conference is to ensure that the intern
has adequately planned and to make preparation for the observation.
Specifically, the purposes of the planning conference are to:

1. arrange the details for the ob arvation,

2. analyze the intern's plans for tea hing,

3. determine the formative instrument to be
used for the observation, and

4. arrange for the Sumervisory Post=Conference.

Arranging Details for Chservation

At the planning conference, the details for the observation are es-
tablished. The time for the observation is determined as well as

the length of time the intern will be observed. The college super-
visor discusses with the intern the most effective seating placement
for the observation, one which affords maximm opportunity to observe
the intern anu pupils with the least intrusion into the instructional
process.

Analyzing Intern's Plans for Teaching

The second purpose for the planning conference is to analyze the in-
tern's plans for teaching and provide helpful feedback. Before dis-
cussing the specific plan the intemn has developed, the college super-
visor needs to be oriented to the frame factors which will impact

the observation. The college supervisor determines from the intern
the following information:

1. what is the grade level of tiv: pupils?

2. Are the pupils ability groupeu? If so, will
the intern be working with one specific
group?
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3. Does the instructional group include any excep-
tional pupi.s, or pupils with special needs as
language and/or cultural differences?

4. Will the directing teacher be in the class while
the intern s teaching the lesson to be observed?
Is this the first time the intern will be in the
class without the directing teacher?

5. Will an aide or other resource teacher also be
working with the class during the observation?

6. Will any pupils be leaving the class to work with
resource teachers or to participate in extra-
curricular activities?

Additional questions to ask of the secondary intern are:
1. Is this class a requirement or an elective?

2. Are there prerequisites which pupils m:.t meet to
be in this class?

3. Do most of the pupils have the basic background
and skills needed to be successful in this class?

lesson Plan

Once the frame factors have been established, the college supervisor
sets the stage for amalyzing the intern's plan for teaching. It is
important that the college supervisor clarify that the purpose is

to provide assistance in developing a plan for maximm teaching effec-
tiveness. It is the intant of the college supervisor to ensure that
the intern has planned specifically for the teaching episode to be
observed.

The intern brings to the conference the written lesson plan developed
for the lesson to be observed. The format for the written plan should
reflect the form specified to the intern by the college supervisor
during the orientation to internship. The written lesson plan most
likely will include the following components:



Goals Objective:

Central Idea:

Rationale:

Content

Sarple lesson Plan Format

Procedures

Pupil Evaluation:

Self Evaluation:
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If another format is to be required for the lesson plan, the college

supervisor needs to provide a copy to the intern. Other possible
formats for lesson plans are included at the end of this section of
the Resource Manual. It is expected that the intern may plan in less
written detail as he/she progresses through internship. In fact, the
intern, at some point, may begin to use the daily Lesson Plan Book
used by the directing teacher. The degree of detail an intern uses
in written plans is based upon the intern's need for specificity in
planning.,

If the intern is using an abbreviated form of written lesson plan,

as may be the case for subsequent observations, .. is important

that the intern develop a detailed lesson plan for all those times
he/she is to be observed by the college supervisor. This written plan
is the basis for the planning conference with the college supervisor

and guides the supervisor in selecting the appropriate formative
instrument for observation.

In examining the written lesson plan, the college supervisor asks
questions of the intern to clarify and to encourage the intern to
think critically about the teaching episode to be observed. Questions
the college supervisor might ask are:

vhat is the long-term objective?

What is the short-term objective?

How will you create a set to introduce the lesson?

What are the teaching strategies you will use?

What are the pupil activities you have included?

What do you need to locate/do/assemble beforehand?

How might you expect the pupils to respond?

How will you use pupil feedback, verbal and non-verbal, to alter
your teaching during the lesson?

How will you deal with certain contingencies, as students' not
having read the material, off-task behavior, etc.?

How will you achieve closure at the conclusion of the lesson?

What will be the follow-up to the lesson for the next instruc-
tional period?

How can I assist you?
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In the Florida Beginning Teacher Program, the beginning teacher is
asked to camplete a Planning Data Form to be shared with the observer
during the planning conference. This form, as cawpleted by a beginning
teacher, is included at the end of this section of the Resource Manual.
An adaptation of this fom is also included which is based on research
findings as to the effective teaching of concepts, priciples, aca-
demic rules, value knowledge and skills.

During the planning conference, the observer uses the Formative Plan-
ning Instrument to quide the discussion with the teacher. This instru-
ment consists of fifteen questions which are coded to the 24 Generic
Competencies and to the Domains of the Florida Performance Measurement
System., These questions are:

1. what do you plan to teach in this period of instruction?

2. What should the students know or be able to do as a
result of instruction over this content?

3. what factors were considered in selecting content for
this lesson?

4. How did you determine that students were ready for this
lesson?

5. How did you decide how much content would be taught in
this period of instruction?

6. How is this content related to previous and/or future
lessons?

7. What elements of content will be emphasized in the lesson?

8. What materials are to be used for instruction and why were
these selected?

9. What preparation of materials is required prior to the
beginning of the lesson?

10. What plans have 1ou mede for managing materials during
instruction?

11. Wwhat activities will be included in this lesson and for
what purpose?

12. How will you conduct each of these activities?
13. what is the sequence of activities to be used in this lesson?
14. How will the class be organized for instructional activities?

15. How will you determine that the intended learning has taken
place?

31



The teacher's responses to these questions and the information the
teacher has included on the Planning Data Form provide information
for the observer to use in checking the indicators on the Formative
Planning Instrument. The Formative Planning Instrument is included
at the end of this section of the Resource Manual.

The college supervisor may ask the intern to complete the Planning
Data Form or an abbreviated version to be used during the planning
conference. Similarly, the college supervisor may use the Formative
Planning Instrument or an abbreviated version to determine the extent
to which the intern has adequately planned for teaching.

After the intern has had experience in planning single lessons for
teaching, it is suggested that the college supervisor require the
development of a unit plan in a selected content area. A sample
format of the unit plan is included at the end of this section of
the Resource Manual. Thus, in subsequent planning conferences, the
colleqge suvervisor will ask questions of the intern regarding the
development of the unit plan and how the specific lesson to be ob-
served relates to the unit plan. Questions the colleye supervisor
might ask regarding the unit plan are:

How did you determine the relevance or need for this
unit of instruction?

. Were you able to integrate content areas and skills
in the unit?

What is the unifying element or theme of this unit?
How did you determine the goal(s) for this unit?

How did you determine the specific objectives for
the daily lesson plans?

How did you determine the resources to use in the unit?

How did you determine the teaching methods and pupil
activities to use to accomplish the stated objectives?

How will you evaluate pupils to determine if the objec-
tives were achieved?




Selecting the Formative Instrument for Observation

The third purpose for the planning conference is to determine the focus
for the observation and the formative instrument to be used by the
college supervisor during the observation. It is likely that the first
observation will be of a general nature in order to analyze broad areas
of strength and weakness and to consider the intern's demonstration of
ine 24 Generic Competencies and the objectives of Internship as identi-
fied in the Intern Module. The first observation may be viewed as a
diagnostic-prescriptive process which will serve to define the focus for
subsequent observations. The final observation may also be of a general
nature in order to gather data which examines the intern's progress as
campared with the initial observation.

Formative instruments which may be used for gathering data during ob-

servations are included in the section of the Resource Manual labeled

Formative Analysis. The college supervisor may have other data-gath-

ering instruments he/she prefers to use. The formative instrument to

be used in observations must be shared with the intern and the direct-
ing teacher during the planning conference.

In making decisions regarding the selection of the formative instru-
ment, the college supervisor may ask the following questions:

1. 1Is the nature of the observation to be of a
general nature or to focus on a specific aspect?

2. What features of the lesson taught give direction
to the selection of the formative instrument -
assuring congruence between the lesson and the data-
gathering instrument?

3. Is there a generic competency or intern competen-
cy which has not been examined which needs a focus?

4. Has the intern or directing teacher expressed a
concern which will provide direction for the forma-
tive instrument to be used?

5. Is there a need to gather certain data regarding the
intern's performance which points to a specific forma-
tive instrument?

6. To what extent does the college supervisor understand
and feel camfortable with a particular formative in-
strument?

In summary, the selection of the formative instrument is based upon the
kind of data to be gathered. More specific information helpful in mak-
ing decisions regarding the formative instrument to use is provided in
the section of the Resource Manual labeled "Observation".
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Arranging for the Supervisory Post-Conference

The final purpose of the planning tonference is to establish a time
and setting for the supervisory post-conference. In planning this
conference, the college supervisor needs to allow adequate time for
analysis of the data collected during the observation.

Planning conferences for subsequent observations follow the same
format as the planning conference for the initial chservation. It is
assumed that subsequent observations will deal more specifically with
one aspect of teaching and be of a less general hature. Thus, the
nature of the planning conferance will change as the nature of the
planned observation changes.
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. SAMPLE LESSON PLAN FORMAT
NAME SUBJECT ABILITY LEVEL
UNIT TITLE GENERAL OBJECTIVE DATES
DATE IMPLEMENTED STANDARDS
DATE COMPLETED UNIT OR TOPIC (SSAT, SAT, MLST) OBJECTIVES




Instructional Materials/ 30
Media/Special Resources STUDENT ACTIVITIES MEANS EMPLOYED TO
(Speakers, Field Trips) (LEARNING PRINCITLES/STRATEGIES) EVALUATE STUDENT LEARNING




1. Objective

31
Diagrostic-Prescriptive

2. Activity

Form
LESSON PLAN Date _
Special Education
a. Enroute Objective:
b. Criteria to be 1sed for each student:
a. Elicitors to be used:
b. Elicitor Level: Abstract Concrete Seml Abstract
c. Activity:
d. Modality emphasized for each student:
3. Reinforcement System
a. Reinforcer used:
b. Reinforcer Level: Primary Social Symbolic

c. Reinforcement Schedule:

4. Evaluation:

a. Rapport Established: Yes
b. Objectives Communicated: Yes
c. Objectives Accomplished: Yes

Student's Name and Scores or Percentage

No
No
No

1. 4.
2. 5.
3. 6.

5. Application Activity:

Pupil(s) Response to Application Activity:

37




32
PLANNING DATA FORM
FLORIDA PERFORMANCE MEASUREMENT SYSTEM

Teacher Interviewer

Date of Interview

Directions: This form should be completed for the lesson that will be

discussed in the scheduled planning interview. Please return it to the
interview.

Content to be taught

I. Analysis of Content

1. Place a check beside each form of knowledge that will be taught
in this lesson.

Concept--go to item #2

Principle--go to item #3

Rule--go to item #4

]

Skill--go to item #5

2. Concept

a. Define the concept as you will define it during instruction.

o

Identify the attributes of the concept.,

(g}

Name the examples that you plan to provide and/or elicit
from your students.

d. Name the non-examples that you plan to provide and/or elicit
from your students.
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e. Indicate any related concepts that you will distinguish
‘ from the concept you are teaching.

3. Principle

a. State the principle exactly as you will present it to your
students.

4. Rule

a. State the rule exactly as you will present it to your students.

b. Place a check beside each of the alternatives that describes
how you will provide for rule application.

. Teacher provides situation
Students provide situation
Teacher provides application

Students provide application
5. Skill

a; Name the skill(s) you will be teaching in this lesson.

b. List the steps necessary to perform the skill in the sequence
you will present them during the lesson.




II. Identification of Materials y

1. List the materials that you and your students will use during
' the lesson.

Materials to be used by th Materials to be used by the
teacher: ) students:

III. Identification and Sequencing of Activities

! List the activities that you and your students will engage in
during the lesson and indicate their sequence by numbering

the activities in the order in which they will occur in the lesson.

Teacher Activities: Student Activities:




An Adaptation of PLANNING DATA FORM
35
INTERN SCHOOL GRADE LEVEL
CONCEPT 1
Definition:
Attributes:
Examples:
Non-Examples:
Related Concepts:
PRINCIPLE )
Statement of Causal Principal:
Explication of the Cause:
Explication of the Effect:
. Application of the Causal Principle:
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ACADEMIC RULE

..

Statement of the Academic Rule:

Description of Situations to which the Rule is Applicable:

Provision for Practice of the Rule:

VALUE KNOWLEDGE

Statement of Value Question:

Development of Criteria of Judgment:

Jrganization of Facts to use in Answering the Value Question:

Testing of the Value Judgment:




Name of the Skill:

Steps Necessary to Perform the Skill in Sequence to be Presented in Lesson:

’ Provision for Practice of the Skill:
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TEACHER ACTIVITIES

TEACHER MATERIALS

STUDENT ACTIVITIES

STUDENT MATERIALS

&

PUPIL EVALUATION




FORMATIVE PLANNING INSTRUMENT

Focus: A specific item of content and associated
expected learner outcomes should be iden-
tified. The teacher's responses, those
made during the interview and on the
Planning Data Form, should be considered
in checking the indicators found on the
right.

Competency: 9
Domain Indicator: 1.1.1, 1.4.1

Question #1

What do you plan to teach in this
period of instruction?

Question #2
What should the students know or be

able to do as a result of instruc-
tion over this content?

INDICATORS

related content is consistent with
adopted curriculum materials and
state and district goals

expected learner outcome is
identified

6€




INDICATORS
Focus: Responses to question #3 should reveal the
rationale used by the teacher in selecting
and evaluating the appropriateness of
content to be taught.
Competency: 8, 9 i
Domain Indicator: 1.1.3, 1.5.2
|
|
Question #3 . learner state*
what factors were considered in se- relation of content to other con-
lecting content for this lesson? ' tent in sequence or hierarchy of
tasks
curriculum guides or text mate-
rials .
timeliness

content coverage of standardized
test(s)

*If learner state is included in the other (specify)
response to this question, proceed to
question #4; if it is not included,
proceed to question 5.




Focus: The interviewer is seeking information to

indicate that the teacher has specifi-
cally considered learner entry state in
deciding on the content to be taught,
making use of appropriate diagnostic
methods and available information.

Competency: 7
Domain Indicator: 1.5.1

49

Question #4

How did you determine that students
were ready for this lesson?

INDICATORS

re-test was given and results
analyzed

analysis of previous work (assign-

ments, practice, homework)

observation: learner performance,
attitude, interest

on-going evaluation of learner

capability: general ability,

exceptionalities, etc.

'

187

-
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. INDICATORS ‘
Focus: Teacher decisions about pacing of con-

tent should be described in the responses
to this question. The teacher may
indicate that he/she considered one or
a combination of factors in deciding
how much content would be covered in this
period of instruction.

Competency: 9
Domain Indicator: 1.1.5, 1.5.2

Question %5 learner state
How did you decide how much of this long- or short-term time constraints
content would be taught in this (amount of time available or a
period of instruction? date or deadline)

organization of curriculum mate-
rials (for example: "They have
to have the post-test over these
sounds before they start learning
the next ones, so I am giving the
test on Friday. That way we can
start a new skill on Monday.")

principle of learning (for example:
"I don't want them to go on to

the next part until I've had a
chance to give them some feedback
on what they've done, so I'm going
to stop here an' evaluate their
work to this point before I give
them the next section.")

(A7
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Focus: The teacher's ability to specify the
relationship between the content to be
taught in this lesson and that taught in
previous or future lessons indicates an
awareness of correct content sequence
and, in some instances, the application of
principles of learning {i.e., remediation,
extension, prerequisites, consolidation).

Competency: 9, 6/19
Domain Indicator: 1.1.4

Question #6

How is this content related to pre-
vious and/or future lessons?

INDICATORS

remediation

extension

___ practice
____prerequisixe
____consolidation (review)
___Jenrichment'

non-related (content that is
selected on the basis of timeliness
such as that connected with an un-
expected event may not be related
to previous or future content but
still may be appropriate)

other (including not related/not
appropriate) &




Focus: The teacher's responses to-questicns
about Analysis of Content on the Planning
Data Porm (Section I) should indicate
whether the analysis of content that is
made auring planning supports effective
treatment of concepts, principles, rules,
and skills during instruction.

Coupetency: 9
Dorniain Indicator: 1l.1.2

Question #7

What elements of content will be
emphasized in the lesson?.

(Any further questions you have about
the teacher's analysis of content as
it was reported on the Planning Data
Form should be addressed at this point

in the interview.)

INDICATORS

concept analysis includes:

formulation of definition

identification of examples/
non-examples

determination of related con-
cepts

rinciple/rule statement contains
linking word(s)

application of principle/rule is
planned

correct sequence of steps for skill
teaching is identifi.d

144
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INDICATORS

Focus: The teacher's response to this question
will enable the interviewer to determine:
(1) the extent to which the teacher has
selected, reviewed, and evaluated availa-
ble instructional materials; and (2) the
degree to which the materials have been
matched with student needs, content to be
taught, and instructional activities.

Competency: 10, 15
Domain Indicator: 1.2.1, 1.2.2, 1.2.3, 1.4.2 The teacher has considered the following
criteria in selecting materials:

Question #8 approved for use in the school
What materials arxe to be used for previewed by teacher
instruction and why were these se-
lected?* judged to meet instructicnal

objective

selected/adapted for regular/
exceptional students in this class~
room ,

chosen to provide a variety of
stimuli

chosen to provide alternative for
teaching and reteaching

other (specify)

*A list of materials should be found on
the Planning Data Form which the teacher
has completed prior to the interview.
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Focus: The answer to this question should allow
the teacher to demonstrate awareness of
the need for collecting/preparing, arrang-
ing, and checking materials so that all
is in readiness for instruction.

Competency: 15
Domain Indicator: 1.2.4

Question #9

What preparation of materials is re-
quired prior to the beginning of the
lesson?

INDICATORS

The teacher has:
|

located textbooks, reference
materials

assembled realia, films, tapes,
games, flash cards, charts, etc.

arranged for any A-V materials to
be available at the time needed

checked any equipment for opera-
tional defects

roduced/obtained an adequate
supply of any materials to be used

!




Focus: The teacher's answer provides evidence
that consideration has/has not been given
to organization of teacher and student
materials to insure optimum time-on-task
and to lessen the chances for student
disruptive behavior.

Competency: 10, 15
Domain Indicator: 1.2.4

Question #10

What plans have you made for managing
materials during instruction?

INDICATORS

The teacher can

his/her sys
and collect

describe:

tem for distribution
ion of materials

routines for use of materials for

independent
checking st
centers, et

order and p

activities (labs,
ations, learning
c.)

lacement of materials

to be used by the teacher during

instruction

!

Ly




Focus: The teacher's response to this question
should help the interviewer determine if
the allocation and utilization of in-
structional time for academic tasks has
been considered, and if provision has been
made for lesson development, practice, and
review through these activities.

Competency: 1l
Domain Indicator: 1.3.1, 1.3.3, 1.3.4, 1.3.5,
1.4.2 )

. Question #1l1

what activities will be included in

this lesson and for what purpose?*

*A list of activities, numbered by se--
quence, should be provided on the Planning
Data Form. This information stould be
used to help determine which cf the
indicators for questions #11 and #13 are
evident in the teacher's pl.aning prior

to the interview.

INDICATORS

student and teacher activities that

comprise this lesson have been
identified prior to instruction

number of activities is reasonable/

feasible for time allocated

activities have an academic focus

lesson development activities
focus on treatment of subject
matter

!

practice activities are appropriate

for content and expected learner

outcome

review activities are planned (be-
ginning of lesson, topic summary,
or end of lesson review)

8%
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INDICATORS
Focus: The teacher's response to question #1l1
should provide evidence that activities
have been organized to include such 1
things as ways of involving students with
content, checking comprehension during
instruction, and the management of assign-
ments. .
Competency: 11, 13
Domain Indicator: 1.3.3
Question #12 activities provide for active stu-
dent involvement with selected
How will you conduc. each of these content (responding to questions,
activities? discussion, choral/independent

practice, seatwork, homework)

activities provide for checking
comprehension during lesson
development

independent practice is to be
supervised and assisted

rovisions have been made for
giving feedback to students during
or after practice

6v




Focus: The teacher's answer to this question

should enable the interviewer to determine

if the pattern of activities for the

lesson supports an effective flow of con-
tent and has potential for keeping stu-
dents engaged throughout the instructional

period.

Competency: 11
Domain Indicator: 1.3.2, 1.3.4

Question #13

be used in this lesson?*

What is the sequence of activities to

*The Planning Data Form should provide a
list of activities numbered in order of

intended use,

&7
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INDICATORS

-—_5equence of activities permits in-

struction to move from one phase
to another in a logical manner

(for example: 1lesson development~

review-practice; review-lesson
development-practice)

sequence of activities maintains
academic focus throughout the
lesson

an

6s




INDICATORS

Focus: The teacher's response to this question
should indicate whether the teacher has/
has not selected a suitable format for
each instructional activity and made
provisions essential to the inanagement

of instruction for multiple qroups where
needed.

Competency: 15, 17
Domain Indicator: 1.3.6

Question #14 class organization fits selected

activity
How will the class be organized for
ins‘’ ructional activities? organization nrovides oppoitunity

for academic engagement of all stu-
dents throughout the instructional

period
Focus: The answer to this question will indicate
whether or not the teacher has identified
criteria for acceptable performance and
some way(s) of forma. or informal assess-
ment of student's attainment of the de~-
sired level ol performance,
Competency: 14
Domain Indicator: 1.5.3
Question ¥15 test
How will you determine that the in- culmirating activity (product/
tended learning has taken place? performance) n
[
demonstration
6y ____application or extension of knowledgt
Q ' . or skill

ERIC v
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In the planning conference, the college supervisor established with
the intern the details for the observation and analyzed the intern's
plans for teaching. Decisions were made concerning the focus of the
cdbservation and the formative instrument to be used for data-gathering.
To provide further direction to the college supervisor in planning for
cbservation, it is helpful to examine the three approaches to observa-
tion as identified by Goldhammer, Anderson, and Krajewski (1980):

The first is either totally teacher-initiated and
drawn from teacher perceptions of what to look for,
or supervisor-initiated, making the teacher aware
of the numerous possible options for observation
and then jointly select one or several that appear
to meet existing teacher concerns most effectively.
The second approach is for the supervisor to link
his or her perceptions of the teacher's concern

t2 known research and recommend a specific data
collection focus cr approach that seems best suited
for resolving teacher concerns. The third approach,
which is quite different fram the first two, is pre-
determined in cases **iere a teacher is attempting
to perform skillfully a particular model of teach-
ing. (p. 76)

In the first approach, the intern, directing teacher, and college
supervisor reach consensus on the focus for the observation. 1In the
second approach, the college supervisor considers the intern's concems
and uses related research to determine the approach for the observation.
The third approach provides an opportunity for the intern to demonstrate
a specific model of teaching, as questioning, inductive, etc.

In considering which approach to use, the college supervisor may be
guided by concerns or issues which the intern has identified for ex-
amination. The directing teacher may have valuable suggestions as to
the focus for the observation. If the intern is able to have input
into what data is to be collected, he/she is more likely to perceive
the observation as a means of professional growth, and not primarily as
a means of evaluation. It would appear that it is important for the
college supervisor to consider intern needs and to apply relevant
research to analyze specific teaching behaviors. Observation that is
research-based emphasizes the aspects of teaching which have been
identified as having an impact on the learning process.

Observation Systems

In considering observation systems, Cogan (1973) concluded that there
were more instrments available to measure verbal behavior in the in~-
structional setting than nonverbal. While this trend may, somewhat,

be true today, current supervisors are designing their own methodologies
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and instruments, some of which do include nonverbal behavior. Gold-
hammer, Anderson and Krajewski (1980) indicate that current methods
for data collection fall into categories such as "teacher-pupil
interaction, classroam climate, talk flow, verbal analysis, use of
space, skill maintenance, nonverbal commmnication, positive and neg-
ative stroking, levels of questioning, body language, and group roles,
tasks, and responsibilities." (p. 74)

Benjamin Bloom (1976) identified four variables which affect the quality
of instruction: cues and directive, reinforcement, participation, and
correctives and feedback. Karolyn Snyder (1978) has used these four
variables as the basis for a training program for principals and super-
visors in clinical supervision. The supervisors view videotapes of
each of the variables singly. The next phase is for the supervisors
to look at teaching segments in order to observe all four of the
variables as they occur in the lesson. They, then, identify patterns
in the ways the teachers use the variables. According to Bloom (1976),
in effective learning situatjons, the four variables occur in sequence:
cues ax;}cz directives, reinforcement, participation, correctives and
feedback,

For the college cupervisor, it is helpful to be aware of the data
which can be collected in areas within the four varizbles identified
by Bloam. Goldhammer, Anderson, and Krajewski (1980) suggest the
following areas for data collection during observations:

Ques and Directives

Classroom management procedures

Social-emotional climate

Body langusge

Relationship of program objectives t -
learning activities

Student response to cues

Use of space

Reinforcement

Motivation strategies

On~-task/off-task behaviors

Skill maintenance

Repetition of learning tasks

Verbal reinforcements

Environmental reinforcements

Student response to reinforcement pro-
cedures

Participation

Teacher-student interaction
Student-student interaction

Levels of thinking tasks

Nature of individual tasks

Nature of groups tasks (large and small)
Peer learnirg tasks

Wait time

Questioning techniques

Student participation in planning

Group roles, tasks, and responsibilities
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Correctives and feedback 55
. Selection of program materials

Feedback content

Feedback procedures

Kinds of correctives

Relationship between a learning behavior and
feedback

Use of teaching team resources

(pp. 75-76)

Acheson and Gall (1980) have examined the research of David Ryan (1960),
Ned A. Flanders (1970), and Rosenshine and Furst (1971) to determine
general characteristics of effective teachers. These characteristics
are observable and can serve as criteria for measuring intern competency.

Cbservable Indicators of Effective Classroom Teaching

Ryan's Factors

1. Teacher is warm and understanding versus
cold and aloof.

2. Teacher is organized and businesslike versus
unplanned and slipshod.

3. Teacher is stimulating and imaginative
versus dull and rottine.

Flander's Indicators of Indirect Teaching Style

Teacher asks questions.

Teacher accepts students' feelings.
Teacher acknowledges students' ideas.
Teacher praises and encourages students.

LK OS IS o )
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Rosenshine and Furst's Correlates

l. Teacher is enthusiastic.

2. Teacher is businesslike and task-oriented.

3. Teacher is clear when presenting instruc-
tional content.

4, Teacher uses a variety of instructional
materials and procedures.

5. Teacher provides opportunities for stu-
dents to learn the instructional content.
(p. 27)




' The formative instruments developed in conjunction with the Florida
Performance Measurement System are used to observe teachers in five
domains:

Domain 2.0 Management of Student Conduct

Damain 3.0  Instructional Organization and Development
Damain 4.0 Presentation of Subject Matter

Damain 5.0 Communication: Verbal :1d Nonverbal

Domain 6.0 Testing: Student Preparation, Administration
Feedback

A Summative Instrument in the Florida Performance leasurement System
provides data concerning all of the above domains. This instrument is
used in the initial observation of the beginning teacher as a diagnostic
measure and is followed by observations using the formative instruments
which focus on a specific area of concern. The Sumative Instrument is
also used during the final observation of the beginning teacher.

While the Florida Performance Measuremant System is research-based, it
should be noted that the research does not deal with interns cr specif-
ically with "beginning" teachers and reports research pertaining to pupil

’ achievement. For these reasons, college supervisors who use the FPMS
instruments must be realistic in their expectations that interns will be
able to perform as experienced teachers. However, research-based obser-
vation "makes sense because it nc - only gives teachers important messages
about what makes a difference, but also tends to maximize the effective-
ness of supervisory observations and to result in behavior reinforcements,
modifications, and alterations that may have significant impact on the
learning process itself." (Goldhammer, Anderson, Krajewski, p. 74) For
th’s reason, the instruments of the Florida Performance Measurement Sys-
tem may have value in assisting the college supervisor with sharing rele-
vant research with the intern. Copies of these instruments are included
in the Intern Module.

As discussed in the section of this Resource Manual labeled "Planning |
Conference", the col ege supervisor will most likely structure the ini- |
tial observation to gather general knowledge about the intern's behavior |
in the instructional setting. Observations to follow will most likely |
focus on specific aspects of teacher behavior. Formative instruments, ‘
with brief descriptions and directions, are included in a later section |
of this Manual.
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Recording of Data

An essential aspect of observation is to determine a means for re-
cording data collected. The college supervisor must determine the
nmost effective and efficient means for making a record of what has
been vbserved in order to provide feedback to the intern and to main-
tain a record of the intern's progress in the internship experience.
The use of the formative instruments included in this Resource Manu-
al obviously requires the use of hand recording. Such recording may
take the form of check marks, short descriptive phrases, or a written
narrative. Other possible ways to record data in cobservations include
audiotaping or videotaping the intern. The examination of represent-
ative samples of the intern's work related to observation is helpful.
For erxample, the intern should provide the college supervisor with a
copy of the written lesson plan and all handouts, tests, etc. to be
used in the teaching episode.

vhen formative instruments or modes of recording are used during the
scheduled observations, data need to be collected which serve to help
verify the interm's:

1. demonstration of the objectives as identified
in the Intern Module,

2. demonstration of the 24 Generic Competencies,

3. professional growth during internship as indicated
by a reinforcement and enhancement of existing

strengths and progress toward remediation of weak-
nesses,

4. comletion of the internship experience, with a
minimum level of competence to be indicated in
the summative evaluation of the internstip.

As the interns are observed, and data collected and shared with them by
the college supervisor, the interns remain aware of their prugress in
the internship experience. The Intern Professional Development Plan,
described in the section of this Resource Manual labeled "Formative
Analysis", is Ceveloped and refined as the college supervisor system-
atically observes the intern's changing behavior.

In sumary, there are several basic assumptions regarding observations
of interns which are significant:

1. Wwhile objectivity is a goal, it is impossible for any
observer to be totally objective as each brings his/her
own experiences, expectations, biases, and feelings to
the situation.

2. The presence of any observer in a class changes the cli-
mate of the instructional setting, particularly in terms
of pupil behavior.
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Many intermns are less effective in their instruction

when they are being observed, particularly by someone
who is in an evaluator position,

No single observation provides sufficient data on
which to base major decisions or conclusions concerning
an intern's performance.

Qbservation, as an analytical process, is veary camplex
and requires considerable skill.
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ANALYSIS OF DATA

Following the observation of the intern, the college supervisor prepares
for the supervisory post-conference. This preparation involves the
analysis of the data collected during the observation of the intern and
the development of a strategy for the supervisory post-conference with
the intern and directing teacher.

According to Goldhammer, Anderson, and Krajewski (1980), there are

several advantages and disadvantages to scheduling the post-conference
directly following the observation. If the conference occurs immediately
after the teaching, the data are fresh for the supervisor; however, feelings
of the intern may be acute. For this reason, it is advantageous to delay

the ccference for a short time. A second reason for delaying an

immeu..ce conference is to allow the college supervisor time to examine

the data from the observation, to begin making interpretations, and to
develop a strategy for the supervisory post-conference.

The purpose of the data analysis is to determine ways in which the intern
needs to change his/her teaching behavior to facilitate the learning
process. Goldhammer, Anderson, and Krajewski (1£80) report that the
analysis of the data from the observation may take the form of:

(1) the simple inventory, (2) critical incidents, or (3) recurrent
patterns. The simple inventory is a list of the events observed by the
college supervisor in the teaching episode. The events are recorded and
analyzed in terms of what effects they have on the teaching process.

This supervision is called ''descriptive and unanalytic" by Goldhammer,
Anderson, and Krajewski.

The second kind of analysis examines critical incidents which the college
supervisor observed. The supervisor focuses primarily on what he/she sees
as the primary turning points or critical events in the teaching episode
rather than dealing with less important details. The disadvantage of

this approach is that critical incidents may be analyzed with the intern's

not understanding why they became critical or seeing them only as separate
incidents,

According to Goldhammer, Anderson, .d Krajewski, the identification of
recurrent patterns is the most comp.ex level of supervisory analysis.
Patterns may be identified in what is being taught, in the act of teaching
itself, and in the ways pupils respond. It is essential to bring the
patterns to the atteation of the intern while suggesting alternatives

in order for the intern to understand what changes in teaching behavior
are needed. The focus ig on the constructive analysis of instructional
issues, not on the personality of the intern. Emphasis is on the re-

inforcement of patterns which are effective rather than on criticism of
ineffective patterns.
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This analysis of teaching patterns is based on two assumptions. The
first assumption is that patterns do exist in teaching---that what the
teacher says and does shows recurring patterns. If teaching does show
evidence of consistency, it can be observed and analyzed. A second
assumption is the belief that certain teaching behavior is subject to
change by the teacher. This assumption is basic to the concept of
clinical supervision.

Since the college supervizor is most likely to be familiar with
observations which take the furm of the simple inventory or critical
incidents, this manual will focus on the use of recurrent patterns as

a means of analyzing teaching behavior by the intern. Following the
observation, the college supervisor analyzes the data collected to

sort it into patterns of teaching behavior. These teaching patterns
are identiiied by the general category or categories into which they
fit. Finally, appropriate research findings are applied, for it is im-
portant to focus on those teaching behaviors which research indicates
are related to pupil learning.

An example might be an observation in which the college supervisor
collects data concerning questions asked by the intern.

Data = Teacher Questions

The college supervisor detects a pattern in the questioning by noting
that the intern asks multiple questions: two or more questions asked
.S one.

Pattern = Multiple Questions
The college supervisor applies the following research fin. .ag to the
pattern: Student achievement is positively related to teacher questions
which are stated singly, without rephrasing or giving additional

information. (Wright and Nuthall, 1970)

Application of Research = Multiple Questions

The model on the following page describes the Analysis Cycle.
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In an incidence where the college supervisor observes several patterns
of teaching behavior, a decision must be made as to which pattern or
patterns to discuss. Goldhammer, Anderson, and Krajewski (1980) suggest
the following criteria for determining which teaching pattern(s) to
discuss with the intern. .

1. Teaching patterns and related issue:
should be salient.

2. Teaching patterns should be few in
number.

3. Teaching patterns should be intellectually
and emotionally accessible to the intern
for analysis and treatment. (p. 96)

Goldhammer, Anderson, and Krajewski (1980) explain why each of these
three criteria is important as a basis for the selection of teaching
patterns to discuss with the intern.

Reasons for Saliency

It is important to select saliency issues because they:

1. will have the greatest effects upon the
pupils' learning,

2. will be perceived by the intern as
important to his/her teaching
effectiveness.

3. will be easier to establish the
significance of "ancillary patterns"
by referring to salient patterns.
(Prominent patterns of teaching cz1 more
readily serve as organizing principles for
the data than lesser elements.)

4. will be more easily recognized by the
intern than superficial patterns. (p. 96)

Reasons for Fewness

The reason for selecting a few patterns, rather than many, is based upon
the assumptions that:

1. time available for conference is limited,
2. intern has finite patience and capacity
for assimilating ideas (pp. 96-97)

Reasons for Treatability

Treatability is important as a criteripon for selecting teaching patterns.
The concept of treatability allows the college supervisor to:

1. make most effective and efficient use of
supervisory time,

2. deal with behaviors the intern perceives as
treatable in order to give intern more
confidence in the supervisory process. (p. 97)
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Thus, the college supervisor uses saliency, fewness, and treatability as

criteria for the selection of teaching patterns to di.cuss in the super-
visory post-conference

Criteria for Saliquz

How does the college supervisor determine which of the teaching patterns
observed are salier .? Goldhammer, Anderson, and Krajewski (1980) suggest
the following criteria for saliency:

1. Their frequency and abundance in the data.
' The existence of demonstrable effects
upon the students.

Their theoretical significance.

Their structural importance in the lesson.
Their commonality among teachers.

Their known or predictable significance

in teachers' already existing pro-
fessional frame of reference. (p. 100)

[N, BN 7]

The third criterion for determining which teaching patterns to discuss
with the intern is the concept of treatability of intellectual and
emotional accessibility. Goldhammer, Anderson, and Krajewski (1980)

point out the 'ssues which make this criterion complex. They state

that it is important to understand the emotional significance of
supervisury behaviur for the intern. In this regard, college supervisors
need to avoid oveivhelming interns with complex displays of data or
complicated analysis. On the other hand, supervisors must avoid

dealing too indirectly with issues.

It is important for the college supervisor tc determine the "emotional
loading" that certain issues may have for the intern and to consider
this factor in deciding which teaching patterns to address in the
supervisory post-conference. To determine the extent of "emotional
loading" related to an issue, Goldhammer, Anderson, and Krajewski
state that the college supervisor needs to:

1. read internal and external signals of
anxiety from the intern,

2. determine the intensity of the intern's
anxiety, and

3. recognize common patterns of defensive
behavior, (p. 101)

If the college supervisor detects considerable anxiety in the intern,
"~/she needs to alter s*rategies and be sensitive to the emotjonal
;ate of the intern.

In ¢ ' sidering which teaching patterns are likely to be treatable, the
colle & supervisor must consider the intellectual capacity of the intern.
The college supervis~r analyzes the complexity of the teaching pattern,
considers his/her pe.ceptions of the intern, and decides whether a dis-
cussion of the teaching pattern is likely to be within the conceptual
framework of the incern. Goldhammer, Anderson, and Krajewski, (1980)
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point out that the intern's emotional involvement with the issue will
impact his/her ability to deal with it conceptually.

In determining the accessibility of a specific teaching pattern for
treatability, the college supervisor will recall previous experiences
with the intern and experiences with other interns. Other considerations
which Goldhammer Anderson, and Krajewski suggest that the college
supervisor analyze are:

1. whether an issue is likely to be co
threatening that the intern will become
too anxious to work effectively and will
spend time in defensive behavior instead
of analysis of teaching,

2. sensitivity to the intern's overall
psychological condition,

3. extent to which the teaching pattern is
likely to appear to be technical or
personal in the intern's frame of
reference. (pp. 109-111)

Finally, C»ldhammer, Anderson, and Krajcwski (1980) remind the supervisor
to consider on''s own motives for selecting or rejecting a teaching
pattern to uncover biases. A simple rule is to deal with those

issues the intern wants to, and to avoid those the intern wants to avoid.
This consideratic . is based upon the assumption that persons will

change only when they perceive the need to change and are likely to
resist any data which suggests changes to which they are not open.

Criteria for Fewness

In dealing with fewness as a criterion, Goldhammer, Anderson, and Krajewski
(1980) discuss seven criteria, some of which have previously been examined
with the concepts of saliency and accessibility. The criteria for

fewness are:

Principle of Data

Principle of Subsumption

Principle of Sameness of Difference
Principle of Loading

Principie of Time

Principle of Energy

Principle of Sequence

(p. 112)

NON AN

Principle of Data

If the supervisor has clearer and more abun-ant data to document some
patterns more than others, those patterns may be selected by treatment.

This is assuming all other things ure equal. (Goldhammer, Anderson,
and Xrajewski, 1980)

84




Principle of Subsumption 65

The college supervisor may select patterrs that subsume other patterns.

In the example previously used, ti.: college supervisor selects

"Questions" as Class I pattern. The Class II pattern, "Multiple Questions'
represents a behavioral component of the Class I pattern. The Class I
pattern subsumes the Class II pattern. When the supervisor's strategy

is to build from small pieces to the whole, the process 1s reversed.

The intern may be more likeiy to accept small, specific elements of his/

her teaching rather than larger characteristics. It might be less over-
whelming or threatening to examine small part. than the large ones and
it might seem more manageable to the intern to work on the smaller
teaching patterns. (Goldhammer, Anderson, Krajewski, 1980)

Principle of Sameness or Difference

The principle of sameness, as described by Goldhammer, Anderson, and
Krajewski (1980), refers to the selection of patterns which relate to

some common category of teaching. This enables the supervisor to focus

on some single facet of the intern's behavior. The principle of difference
refers to the supervisor's selection of patterns from different categories.
If the supervisor wishes to expand the base of discussion or prevent an
overemphasis in any one category, the principle of difference is helpful.

Principle of Loading

The college supe’ visor may select or reject certain patterns because of

‘ their possible emotional impact or in spite of it. While it is usually
best to avoid dealing with issues which are 7ikely to make the intern
very anxious, the supervisor might purposely attempt to jolt the intern
into dealing with a certain pattern. This might be particularly helpful
if the intern is on the verge of making progress with this particular
teaching pattern. However, if the principle of loading is likely to
interfere wit." the intern's progress, it is best t° avoid it. The
college supervisor must determine when the principle of loading will
benefit the intern and when it will be detrimental. (Goldhammer, Anderson,
and Krajewski, 1980)

The principle of loading is related to the principle of fewness. The
principle of fewness will not be effective if each of the 'few'" patterns
selected for discussion is emotionally laden for the intern. The college
supervisor should not expect the intern to deal with too many emotionally
significant teaching behaviors in a single supervisory post-conference,
according to Ccidhammer, Anderson, and Krajewski. (1980)

Principle of Time

The supervisor must determine how much time is needed to consider specific
patterns in the conference. Goldhammer, Anderson, and Krajewski (1980)

suggest seven factors to consider in deciding how much time is needed
to deal with identified teaching patterns:




66

1. whether or not the intern has expressed
a positive or negative motive to deal
with a particular pattern,

2. how fluent the college supervisor feels
in his/her ability to deal with the pattern,

3. how fluently the intern is likely to
address it,

4. how logically or emotionally complex
or simple the pattern seems to be,

5. how sharply or distractedly the intern
happens to be functioning at the moment,

6. how rewarding or innocuous or threatening
the pattern may prove to be, and

7. how many data will be required to
illustrate the pattern in question.
(p. 114)

Principle of Energy

Some issues require more mental energy than do others. Goldhammer,
Anderson, and Krajewski (1980) state that the amount of mental energy
required to discuss specific issues depends upon their logical complexity,
emotional loading, and clarity cf data. The authors suggest that the

supervisor plan the conference to avoid the intern's becoming exhausted
or fatigued.

Principle of Sequence

Whether or not the purposes of fewness are achieved is affected by the
order in which patterns are sequenced so that logical transitions can be
made from one to the next. This will create a . Jervisory post-conference
that is less exhausting and requires less time. Such sequencing also
increases the chances that the goal of fewness is achieved. One means

of transition is to move from weak teaching patterns to strong ones.
Regardless of how the college supervisor chooses to sequence the issues---
randomlv or with some organization---, he/she needs to communicate the

rationale for the sequence to the intern. (Goldhammer, Anderson, and
Xrajewski, 1980)

The final task of the "Analysis of Data" phase is to plan the strategy
for the supervisecy post-conference. Goldhammer, Anderson, ard Krajewski,

(1980) suggest the following questions to use in preparing for the super-
visory post-conference:

1. Should we unde 'take a full or partial
analysis of the data?

2. In what order should the issues of this
conference be examined?

3. Should we deal primarily with strengths
or weaknesses in the teaching; tc what

degree, if any, should "pluses" and "minuses"
be balanced?
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11.

Are there specific junctures at which
we should test teacher's comprehension
by engaging in role playing or by
asking teacher to paraphrase a line

of reasoning we have presented?

Under what circumstances should we be
ready to abandon our own analysis of
this lesson in favor of other approaches?

What balance should exist between con-
siderations of the past (analysis), the
present (supervisory processes), and the
future (planning future lessons)? -

What method of recording, if any, shruld
be employed for this conference?

Should teacher be given carte blanche
for structuring this conference; should
he or she be offered specific options;
should we hold him or her to the
analysis we have prepared?

What quantity of data should we present
to document the patterns we have selected?

Should our '"contract" be reviewed at the
outset; what changes, if any, should be
made in our contract?

At what point should the conference end?
{pp. 128-139)
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STPERVISORY POST-CONFERENCE

The colleg.: supervisor has met with the intern in a planning confer-
ence, has observed the intern in a teaching episowe, and has collected
data. The data have been analyzed and the college supervisor has de-
cided what to share with the intern in the supervisory post-confer-
ence.

Definition

According to Beeb, Low, and Waterman (1969), a supervisory conference
is an individualized teaching situation and, as such, creates a labora-
tory where teaching behaviors can be analyzed. The authors state that
to praote this end, certain conditions must be present.

1. a desire for change on the part of
the student teacher,

2. a climate of support for the student
teacher,

3. a group of concepts which oLjectively
describe and record what occurs in the
classroom ¢ “d which can be used by the
student tea.her and supervisor for
feedback. (page 8)

Purpose

The purpose of the supervisory poat-conference is to improve the in-
tem's instruction. To achieve this end, the college supervisor shares
with the intern and cooperating teacher th=2 analysis of the data collect-
ed in the observation. The focus is on constructive analysis and the
reinforcement of effective patterns rather than on the criticism of in-
effective patterns. Weller (1971) states ‘that "the supervisory focus is
on what and how teachers teach; its rmain objective is to improve instruc-
tion, not change the teacher's personality.” (page 19)

According to Goldhammer, Anderson, and Krajewski (1980), the supervi-
sory post-oonference has among its purposes, the following:

1. provision of lesscn feedback for improving
future teaching,

2. provision of adult rewards and satisfactions,

3. definition and authentication of issues in
teaching,

4. provision of didactic help,
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5. provision of training in technicues of
t2acher self-improvement,

6. development of incentives for profession-
al self analysis. (p. 142)

The effectiveness of this supervisory post-conference depends upon the
quality of the planning conference between the college supervisor and
intern. If the goals of the observation were jointly determined, the
intern is more likely to be accepting of the college supervisor's analy-
sis of the observation. It is also important for the college supervisor
to prepare adequately for the supervisory post-conference and to ensure
that the intern understands the purpose for the conference.

General Guidelines

Pauline Hilliard and Charles Durrance (1968) have developed general
guidelines for conducting effective conferences:

The setting of the conference should be in a place
where a minimum of interruption will occur.

The place of the conference and the time allot-
ment should be planned in advance.

Relationships among those involved should encour-
age a free flow of ideas that will foster in the
student teacher a spirit of inquiry, making him
thoughtful about his work in the light of principles.

Analysis of the student teacher's performance
should be constructive, with emphasis upon his
strengths.

Analysis of th.c student teacher's performance
should be kept prnblem-centered.

The conference should contribute to the ability
of the student teccher to become increasingly self-
directive.

Those involved in the conference should accept the
responsibility for hbringing to the conference pertin-
ent data and materials on the topics to be discussed.
(p. 16)

Acheson and Gall (1980) describe the techniques essential to a clinical
supervisinn feedback conference. They suggest the following behaviors
for the stpervisor:

Provide the teacher with feedback using objective
observational data.
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Elicit the teacher's inferences, opinions, and
feelings about the observational data.

Encourage the teacher to consider alternative
lesson objectives, methods, reasons.

Provide the teacher with opoortunities for
practice and comwparison. (pp. 67-68)

The authors further provide the "ideal form" for the feedback con-

ference:

1.

T+ - bserver displays the data recorded during
t ‘‘servation. This is done without evalua-
tive comments.

The teacher analyzes what was happening during
the lesson as evidenced by the data. The super-
visor simply hzlps to clarify what behaviors the
recorded data represent.

The teacher, with the help of the supervisor,
interprets the behaviors of teacher and sta-

dents as represented by the observational data.

At this stage the teacher becomes more evaluative
because causes and conseguences must be discussed
as desirable or undesirable.

The teccher, with assistance (sometimes guidance)
fram the supervisor, decides on altermative
approaches for the future, to attend to dis-
satisfactions with the observed teaching or to
emphasize those aspects that were sutisfying.

The supervisor reinforces the teacher's an-
nourced intentions for change when the super-
visor agrees wi*h them or helps the teacher
modify the intentions if there i some dis-
agreement. (p.63)
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Beeb, Low and Waterman (1969) have described three principles which
they consider essential for effective conferences:

1. Thoughtful preparation makes conferences
productive.

2. Good human relations are essential to
good conferences.

3. Effective conferences end with definite
plans for action. (p.21)

Five guidelines for a successful conference, apollcable for the super-
visury vost-conference, were developed by Wilburn (1983) for the Journal
of Employment Counseling. These guidelines are: use of persuasive data,
management of the conference climate, use of praise, develomment of al-
tematives, closing of the conference.

Guideline 1l: Use of Persuasive Data

College supervisors should avoid giving judgmer+s or evaluations in the
conference. According to Wilburn, research suc _:sts that individuals
"benefit most from being guided to think critically about their own per-
formance and analyzing it." (p. 83) The college supervisor shares the
data collected with the intern without making value judgments.

Guideline 2: Management of the Conference Climate

Wilburn points out that the leader of a conference must assume both a
proactive and reactive role. In the proactive role, the conference leader
states concerns descriptively. Martin, Hiebert, and Marx (1981) point out
that it is a difficult task to remain descrmtlve in feedback rather than
evaluative as there is a tendency to pontificate, interrupt, ignore, and
preach. Kindsvatter and Wilden (1981) describe the reactive role of the
conference leader as asking clarifying questions, Daraphrasmg ideas,
answering questions with specific information, and using the individual's
ideas.

Guideline 3: Use of Praise

It is an accepted notion that individuals respond more effectively to
positive statements than to negative. Bobele and Buchanan (1976) report
that when an individual job performance it praised, anxiety is reduced,
existing positive behaviors are reinforced, and the focus cf the conver—
sation shifts from the person to the job performance act. In focusmg
on the intern's behavior in a p051t1ve way, the college supervisor en-
courages a professional change in a supportive, rather than critical,
manner.
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. Guideline 4: Development of Alternatives

Wilburn states that beginning statements with "if I were you" are direc-
tive and shoul { be avoided. This'is not to imply that all direct state-
ments are ineffective; rather, the conference leader needs to offer a
mixture of both direct and indirect information that a.iows the individual
to select from among alternative behaviors.

Guideline 5: Closing of the Conference

Acocording to Wilburn, the closing of the conference should include a dis-
cussion of what is to happen next. He states that the conference should
end with a clear wderstanding of:

(@) the magnitude or seriousness of the issues
discussed in the conference,

(b) agreement on the behavior changes the in-
dividual will make,

(c) who will do what as a result of the con-
ference,

(d) when, if at all, will the next conference
be held? (p. 85)

. An effective way to clcse the conference, acocording to Wilburn, is to
sumarize the event using the traditional public speaking model.

1. Review why the conference was held.

2. Summarize the development of tne
conference.

" 3. Identify what was decided as it relates
back to the "whys" reviewed in No. 1.
(c. 86)

Role of the College Supervisor in Climate Building

In examining the purposes of the supervisory post-conference, it is

clear that the role of the college supervasor is that of a facilitator
and a helper. Goldhammer, Anderson, and Krajewski (198U) state that "not
only good planning, but a strong comnitment to the helping (as contrasted
with the evaluating) role of supervisors can help Supervisors to succeed.'
(p. 156) The authors further describe the role of the Supervisor:

Behaving as any good teacher should, Supervisor
seeks in the conference to respond to Teacher's
apparent norale and state of mind, to recognize
and deal with signs of confusion or misunder-
‘ starding, to offer as much reinforcement as is
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‘ appropriate and possible, to provide data that
bear upon the yuestions and concerns of Teacher,
to keep the conference discussion within bound-
aries that make sense at the moment for the
Teacher and (perhaps above all) to nurture and
encourage Teacher's own capacity for profession-
al self-analysis and self-supervision. (p. 156)

The counseling role of the college supervisor is recognized by Mosher
and Purpel (1972). They point out that in student teaching, students
must learn how to change behaviors, teaching skills, and classroam man-
agement techniques. They suggest that learning to teach requires that
the student changes what he/she is. The student must examine personal
philosophy to determine motives and needs. Mosher and Purpel suggest
that the use of a counseling framework in the supervision of the stu-
dent teacher is helpful for the following reasons:

1. As Shaplin (1961) points out, the objectives
and procedures of supervision resemble in
many ways the process of psychotherapy, al-
though with less intent to change the basic
personairity of the student teacher .....
examination of the appropriateness (of the
tearher's) reactions and defenses, the in-
quiry into why things are this way, the

. achievement of emotional insight, and the
search for new adaptive behavior congenial
to the emotional growth that takes place"
(p. 35) is as cogent an argument for coun-
seling student teachers as it is for their
supervision.

2. The student teacher brings the intellectual
and emotional stress which can be caused by
practice teaching to his supervisory confer-
ences.

3. The view in teacher education that self-eval-
uation is important to professional growth
would tend to orient supervision toward
counseling.

4. The inportance of self-knowledge —- as dis-
tinguished from self-evaluation of profes-
sional behavior -- to the student teacher has
considerable support in the literature.

5. It might seem logical to suppose that the
effectiveness of the student teacher will
vary, in an important part, with the degree
to which this function is both inaividual-

' ized and intensive. (pp. 122-133)
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Carl Rogers (1962) has indicated that the client-centered approach in

counseling is pertinent to the training of teachers and their supervision.

I have worked with troubled college students,
with adults in difficulty, with "normal" ind
viduals....I have endeavored to make use of the
learnings from my therapeutic experience in my
interactions with classes and seminars, in the
training of teachers.... in the clinical super-
vision of psychologists, psychiatrists, and
guidance workers.....I have come to the con-
clusion that one learning which appliés to

all of these experiences is that it is the
quality of the personal relationship which
matters most....which determines the extent

to which this is an experience which re-

leases or promotes develcops developrment or growth.
I believe the quality of my encounter is

more important in the long run than is my
scholarly knowledge., my professional train-
ing, my ocounseling orientation, the tech-
niques I use in the interview. (p. 416)

Mosher and Purpel propose the theory of ego-counseling as the most ap-
propriate for the supervisor to use in working with student teachers.
They state that "ego-counseling is....concerned with intellectual anal-
ysis - with the individual's thinking. It focuses on the personal con-
dition of the individual by reasoning about and revising personal (ra-
ther than abstract) reality problems, plans and actions." (p. 126) Ac-
cording to Mosher and Purpel, ego-counseling tends to focus on:

1. Careful appraisal by the individual of
himself (as he is and as he would like
to be) in his situation.

2. The relation of the individual's present
actions to the realization of his objec-
tives -~ that is, the connection between
the means and ends.

3. The consideration of obstacles, both
personal and situational, to such aims.

4. The development of revised ways of
thinking about, and acting in, he
situation of being a teacher. (pp. 126-127)

Lewis and Miel (1972) state that the supervisor must respond as a human
being They emphasize that it is important for the supervisor to ex-

press compassion - decp feeling combined with the urge to help - in or-
der to help others to change. The requisites for compassion according to
Lewis and Miel are:
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. 1. recognition that, for each person,
preservation of wholeness of self is
of highest priority, .

2. awareness that at all times, there
are two or rore sides to every question,

3. willingness to make roam for peoole
to be different. (pp. 247-248)

In their discussion of the importance of human relations, Beeb, Iow, and
Waterman (1969) state that "improved teaching is more likely to occur
when the student teacher senses genuine concern on the part of those try-
ing to help him, when he is truly respected as an irdividual, and when
his ideas and concerns are of importance to those working with him."

(p. 25) The authors further discuss four goals for supervisors workinag
with student teachers:

l. Ilearning To Listen
2. Meeting Students' Needs

3. Reocognizing Students' Feelings

4. Maintaining Objectivity
. (pp. 25-27)
At the conclusion of the supervisory post-conference, the college supervisor,
intern, and directing teacher make plans for the next observation. Thus,
the Cycle of Clinical Supervision continues: planning conference, observation,
analysis of data, supervisory post-conference.

Following are three resources for the supervisory post-conference. The
document. entitled Conference Skills Feedback is a product of the Flcrida
Performance Measurement System and is used to train administrators in
conferencing skills. It presents three sets of assumptions upon which the
training is based and offers seven rules to ensure an effective and pro-
ductive conference. This document serves to summarize, to some extent,
this section of the Pesource Manual and also provides additional infor-
mation regarding effective conferencing. The instrument, Supervisory Con-
ference Planning Form, can be used by the college supervisor to plan
strategy for the conference. It can also serve as a record of the topics
discussed in the conferen

The instrument, Elements of a Sucr~assful Conference, is a product of the
Florida Performance lleasurement System. Designed as a rating scale to
assess conference skills, it is included in the Resource Manual to suggest
criteria for an effective ccnference. The college supervisor may use these
criteria to plan the supervisory post-conference with the intern and to
assess the effectiveness of the conference.

Q ) 95




CONFERENCE SKILLS/FEEDBACK 76

. Florida Perfo: aance Measurement System

Information collected thwough the use of swrvtive, formative, or develop-
mental instruments related to the effective teaching domains is only worth-
while to the extent that the classroom behavior of beginning teachers is
improved. Such improvement is more likely to occur if the administrator
makes appropriate use of conference techniques.

The training related to conference behavior which will be provided in the

Summative Conference Workshop has been designed to give the administrator
skills in:

a. Pre-observation Conference behavior
b. Use of Persuasive Data

Cc. Establishing a Responsive Climate
d. Using Effective Praise

e. Pursuing Alternatives

f. Dealing with Feelings and Attituces
g. Avoiding Direct Advice

h. Planning the Next Steps

while all these skills are appropriate for use with any teachers in a
teacher evaluation setting, the focus for our work will be their use with
beginning teachers.

‘ Before sharing the research and theoretical bases for the skills in this
workshop, the authors would like to provide three sets of assurptions upon
which our training is based.

1. Francis Fuller has identified three developmental levels of teachers --
SURVIVAL, MASTERY, and IMPACT. It is important that administrators
determine the level at which the beginning teachers is operating prior
entering into the irprovement or evaluation cycle. Dr. Fuller defines
the SURVIVAL teacher to be operating at a "how do I do this" stage
where the concern is getting through the next day, the next lesson.
or the next unit. The MASTERY teacher knows how to survive and h .
changed his/her interest to "new skills and alternatives for the
teacher". On the other hand, the IMPACT teacher is neither concerned
with survival nor the zcquisition of new skills but, instead, con-
cerned primarily with "student learning" —— whatever will pramote
learning is deemed appropriate.

2. Madeline Hunter, in her research on teacher evaluation conference
behavior, has identified six types cof supervisory conferences. ‘ihe
administrator needs to make a decision prior to conducting the con-
ference as to what is the purpose for that conference. Dr. Hunter
suggests that it will be:
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an EMPIQYEE conference where the focus of attenticon
will be appropriate employee behavior,

an AWARENESS conference where the focus will be an
attempt to make the teachier aware of a problem or
deficiency he/she has,

a PROBLEM SOLVING conference where both the teacher
and the administrator work to solve a problem or a
deficiency both admit the teacher has,

an ALTERNATTVES conference where the participants
examine other means to accomplish the given plans,

a CHALLENGE conference (much more typical of more
mature teachers) where the administrator attempts
to deal with a self-satisfied teacher, or

an EXPLORATION conference where the participants try
to pursue an "unknown" related to the classroom.

Pickhardt suggests that "helping a beginner is not samething
one does to another, but rather something one does with an-
other. That i3, improvement of performance is most often the
result of an individual, with the help of others, changing
his/her own behavior.

The conference behavior which is suggested is not designed to assist the
administrator in announcing his/her evaluation of a beginning teacher.

It is, rather, designed +o assist the administrator in utilizing the col-
lected data as one resource in helping the teacher improve and change.
The skills selected come from research by Acheson, Gall, Shinn, Martin,
and others, but the reader will find a strong tie tc the conceptual work
of Anderson, Goldhammer, Cogan and Blumbery.

PRE-OBSERVATION CONFERENCE BEHAVIOR

There are at least four things that the administrator should determine
prior to making a formal observation in a beginning teacher's classroom.
These include:

1. what kind of lesson will be observed

2. What teacher behavior will be exhibited

3. What will the students be doing

4. Wwhat competencies or concerns are the teacher currently
working on with the support team

If the purpose of the formal observation is NOT sumative in nature, the
administrator and the teacher would jointly select a formative area or
specific problem which he/she could observed to assist the teacher. 1If
the purpose of the observation was summative, the administrator would re-
view the surmative instrument and procedure.




78

Other information will certainly be discussed at times, but most pre-
observation conferences are, of necessity, brief and to the point.

USE COF PERSUASIVE DATA

It may seem ludicrous for training materials designed for use with
formative and sumative instruments to stress the importance of use of
persuasive data but research conducted by Shinn, Adwani, and others, have
discovered that even when administrators collect "hard data" in class-
roam observations they often neglect to use it in conferences with those
teachers.

Carl Rogers also warns against our tendence to announce judgments, eval-
uative conclusions, approval, and/or disapproval. Instead, research based
upon his work has found that teachers benefit most from being guided to
think critically about their own performance - analyzing it, identifying
concerns, and solving problems.

RIE 1: Use persuasive data which you've collected concerning
a teacher's behavior when you confer with that teacher.

ESTABLISHING A RESPONSIVE CLIMATE

Kindsvatter and Wilden have contributed to our knowledge through explor-

ation of climate building a collection of interactive behaviors which
include:

1. active listening
2. asking clarifying questions
3. accepting and using ideas of the other

Mosher has observed that supervisory problems most frequently involve
failures to communicate. He has found that supervisors are more likely
to pontificate, interrupt, ignore, preach, etc., rather than engage in
commnication with the beginning teacher. Several authors (Mosher and
Purpel, Acheson and Hansen, Shinn and others) specifically suggest that
the effective conference is conducted by an administrator who "listens
more and talks less." This behavior is particularly important in forma-
tive and developmental situations.

If an administrator is able to listen more and talk less, he/she should
demonstrate that through the use of the teacher's words and ideas.
Mosher and Purpel have found that the "supervisor is likely to find it
more effective to talk about the teacher's perceptions (what the teach-
er sees) and the teacher's analysis (what he/she thinks is happening)
than about the supervisor's own analysis."




Blumberg as well as Acheson ana Gall stress the need for administrators
to have the ability to ask clarifying questions - that is, questions
which ask for information, ask for "how" rather than "why", which seek
descriptions instead of explanations, and which seek to alleviate de-
fensive responses.

RULE 2: Administrators should build a responsive climate by
listening more and talking less, by asking clarify-
ing questions, and by acceoting and using the teach-
er's 1deas.

USE EFFECTIVE PRAISE

An administrator using effective praise during a conference with a be-
ginning teacher will always praise performance or behavior and will never
praise the person. If focus remains on the behavior, the administrator
can allow room for growth within the teacher without having to deal with
a "less than good" person.

Mosher and Purpel have found that effective praise of the teaching act
reduces anxiety about evaluation, reinforces the positive behaviors of
the teachers, and shifts the focus from the nervous person to the teach-
ing act.

Reyes has found that instructional goals of the school and the adminis-
trator are more "ikely to be realized if positive examples are consistent-—
ly reinforced in conferences with teachers.

RULE 3: Provide specific praise for specific performance.

PURSUE ALTERNATIVES

To an extent greater than that appropriate to the more mature teachers,
beginning teachers need to be provided with a variety of alternative be-
haviors, activities, and/or plans with which to campare and contrast their
own behaviors. Kluender and Joekel found that opportunities should be
provided the beginning teacher for seeing, discussing, and trying alter-
native approaches in his/her classroom. These alternatives must be both
differenc ways to conduct an activity as well as different ways to view
the teaching/learning act.

RULE 4: Since there is no ONE way to conduct most classroom
activities, encourage the beginning teacher to con-
tinuously explore alternative approaches and alter-
native means of analyzing teaching.

DEAL WITH FEELINGS AND ~TTITUDES

Change does not occur simply because the teacher is provided with infor-
mation which he/she did mt have at an earlier time. Change occurs when
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‘ an individual feels that same previous behavior is no lorger serving a
desired end. A person will change because they want to, because they
fear the consequences of not changing, because they need to, etc. The
effective administrator in a teacher evaluation conference must "tap

into" those feelings and attitudes as one means of providing impetus to
the change process.

RULE 5: Explore a teacher's feelings and attitudes about
the desired change.

AVOID GIVING DIRECT ADVICE

\
|
|
\
Please note that the word in the name of this paragraph is "avoid", not
"never". Wwhile it is not effective to continuously give direct advice,
the effective administrator will consciously provide a mixture of both
direct and indirect advice. Blumberg and Amidon found that the adminis-
| trators which teachers rated as most effective were those that consis-
tently provide both direct and indirect advice during a supervisory con-
ference.

Acheson and Gall found that "most supervisors have a natural inclination
to be directive and, therefore, need to hold back on direct advice in
order to allow teachers the opportunity to analyze and solve their own
problems. "

RULE 6: Provide direct advice only when you make the con-
scious decision that such is the best behavior.

PIAN THE NEXT STEPS

No conference should end without a commitment to further activity on the
part of both participants. The administrator needs to "take action when
required", "provide for opportunuties to learn, study, or practice", "ob-
tain agreement on improvement efforts", or "reach an understanding as to
who will do what prior to the next time they work together."

RULE 7: Don't end a teacher evaluation conference without
mutual understanding of the results and the plans
for the next behavior on both parts.




8l

SUPERVISORY CONFERENCE PLANNING FORM

Name of Intern Date

School

Observation Date Observation T%me to

Lesson Observed: Grade Lavel Grouping of Pupils

Topic/Content

Points for Discussion Reinforcement or Alternatives

Participants in Conference:

Intern's Signature

Directing Teacher's Signature College Supervisor's Signature

Length of Conference: to
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ELEMENTS OF A SUCCESSFUL CONFERENCE

Florida Performance Measurement System

Use persuasive data

a. Distribute data before or at the start of a conference
b. Allow time to look at it

c. Answer teacher's questions about it

d. Refer to it in discussion

Establish a responsive climate

a. Listen more, talk less

b. Ask clarifying questions

c. Answer teacher's questions

d. Paraphrase teacher's ideas

e. Give tentative examples of teacher's ideas
f£. Acknowledge ideas

g. Use ideas

Use effective praise

a. Avoid luke-warm praise

b. Praise specific behavior

c. Give reasons for praise worthiness

d. Praise behavior, materials, and attitude

Pursue alternatives
a. Explore alternatives for both successful and unsuccessful
behuvior
b. Explore altermatives for:
(1) Behavior
(2) Plans
(3) Materials
(4) Evaluation

Deal with feelings and attitudes
a. Discuss "feelings about..."
(1) Sstudents
(2) Process of evaluation
(3) Positive end negative data
(4) Methods
(5) Materials
(6) Situation
b. Accept and explore attitudes

Avuid giving direct advice
a. Assess readiness for change
b. Decide when to be direct
(1) Hew critical is the problem?
(2) How "ready" is the teacher?
(3) wWhat alternatives exist?
(4) WwWhat is the price of not being direct?




Plan the next steps

What will happen tomorrow?

What long-range plans need to be made?

Is more observation needed?

Is trainirg necessary?

Who's responsible for what?

How will progress be monitored and reported?

O O oo
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FORMATTVFE. ANALYSTS

This section of the Rescurce Manual includes formative instruments
which can be used by the college supervisor in the formative analysis
of interns. The purposes of formative analysis are:

a. to ocollect data to be used to understand,
correct, and improve the intern's effect-
iveness,

b. to correct the teaching effectiveness of
the intern,

c. to emphasize ongoing growth and devel-
opment of the intern,

d. to collect Formative data to use in the
sumative evaluation of the intern.

A brief description of each formative instrument and how it can be
used by the college supervisor is provided.

Internship Enabling Activities, page 87

This instrument is also included in the Intern Module as it is a form
to be completed by the intern. The Roman numerals at the top of the
form refer to the eight objectives for internship as identified in the
Intern Module. The letters refer to the Enabling Activities listed
under each of the eight intern objectives and the numbers refer to the
sub~-parts of the Enabling Activities. Each intern is asked to complete
this form weekly to provide feedback to the college supervisor as to the
activities in which the intern is participating. 1t is a means of col-
lecting formative data which can subsequently be used in the summative
evaluation of the intern.

Generic Campetency Chezk List, page 88

As required by law, each intern must successfully demonstrate the 24
Generic Campetencies. These campetencies serve as a basis for the UNF
programs in the OOEHS and are subsumed in the eight competencies identi-
fied in the revised Intern Module. This instrument is used to document
effective and/or ineffective demonstration of the generic competencies.
It is suggested that a + sign be used to signify a positive incidence of
a campetency and a -~ sign be used to record an ineffective incidence of
a competency. This form may be used for all observations and the college
supervisor can determine when an intern has sufficiently demonstrated a
generic competency, at which time the competency can be checked off on
the Generic Campetencies summative form, which is included in the sec-—
tion of the Resource Manual labled "Summative Evaluation".
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Formative Instrumen* I, page 89

This instrument is a revision of an observation form originally devel-
oped by the Division of Qurriculum and Instruction. The revisions
ensure corsistency among the stated intern objectives, the 24 Generic
Cametencies, and the domains of the Florida Performance Measurement
System.

Formative Instrument II, page 90

An instrument which allows the college supervisdr to discuss major
areas of strengths and weaknesses for an intern may be desirable in
sare situations. This form may be used singly or in conjunction with
another formative evaluation instrument. It may be used as the focus
for planning the supervisory post-conference with the intern following
an observation. The form could also be used as a mid-term interim eval-
uvation of the intemn's performance.

Intern Professional Plan / Professional Development Plan, page 91

In the Beginning Teacher Program, the teacher is initially observed
using the Summative Instrument (Appendix G of Intern Module). Based
upon data fram this observation, a Professional Plan for the teacher is
developed by the Support Team. Noting the doma.ns with which the teach~
er is having difficulty (Appendix D of Intern Module), team members then
observe the teacher using the formative instruments for the damains
identified (Appendix E of Intern Module).

Using this format, the college supervisor makes an initial observation,
noting areas of strength and areas needing remediation. With the direct-
ing teacher and intern, the college supervisor then creates an Intern
Professional Plan in which he/she identifies enabling activities to
assist the intern in areas of weakness, identifies a date by which the
capetency is to be demonstrated, and records the actual completion date.
This form consists of multiple copies: one for the college supervisor,
the intern, the directing teacher, and the Office of Field Experience.

A single copy of this form may be used for all observations of the intern
so that a camposite record is kept of the intern's progress, or a separate
copy of this form may be used for each observation. The use of this form
for observation, feedback to the intern, and for record keeping in the
Office of Field Experience is an effective and efficient means of re-
trieving and reporting information.

Internship Evaluation: Physical Education , page 92

Because of the unique characteristics of instruction in the area of phys-
ical education, it is necessary to use a formative instrument which facil-
itates the collection of specialized data. This instrument is used by

the college supervisor to observe physical education interns in instruc—
tional tasks with pupils.
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Internship Evaluation: Soecial Education, pages 94-96

The unique features and responsibilities of the field of special education
require a formative instrument which collects specific data. This instru-
ment is used for each observation of a special education intern by the
college supervisor.

Intern Rehaviors Instrument , page 97

The Intern Behaviors Instrument uses a format which focuses on behaviors
which the intern is requested to continue/maintain and increase as well
as benaviors which the intern shoild seek to reduce/stop/avoid. This in-
strument is particularly applicable for the supervisory  peost-conference
with the intern and should be campleted, at least in part, prior to the
conference. In suggesting new activities to try, the college supervisor
provides specific enabling activities for the intern and concludes the
conference on a positive note.

Intern Seminars, page 98 |

Using the formative data gathered in initial observations, college super-— |
visors can make suggestions as to topics and activities for the Intern |
Seminars on campus. The Intern Seminars will be most meaningful to interns
if they address specific needs and/or problems which have been identified.

. After your initial observation of your interns, return the Planning for
Intern Seminars form to the designated person at the College of Education
and Human Services.

Iog

Many interns find it helpful to maintain a Jog or diary of interr activities
and experiences. The log provides a format useful in assisting the intern
maintain a record of hours in intemship. Interns may also use the log to
record critical incidents, to share feelings and to engage in self evaluation.
The log provides the college supervi sar with data of a more perscnal nature
which is useful in examining the professional growth of the intern.

Portfolio

Beginning teachers are required by law to maintain a Portfglio of documents
relevant to their teaching experiences which serves to verify demonstration
of certain competencies. The Portfolio often incluces the followving docurents:
anecdotal records, written assigrments, audiotapes, class records, class
tests, data used for placement, diagnostic tests, graded papers, individual
education plans, individual records, handouts, path_ats for learning centers,
lesson plans, notes to parents, observation check lists, reports, summaries
of professional readings, and written directives. It is useful to require
interns to maintain such a portfolio for docurentation of certain intern com-
petencies and certain ones of the 24 Generic Corpbetencies, particularly those
competencies which can not be verified through observations.
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API'ENDI. C
; Generic Competency Checklist 33
‘ o~ + = a positive incidence of competency demonstrated
| ‘ - &= a negative incidence of competency demonstrated
OBSERVATIONS CONFERENCES  lpORTTOLIO
: Dates Dates
? - COMPETENCY } ; |
é l. Oral Communication L i
i 2. Written Communication B %4
3. Listening Comprehension f i !
4. REading Comprehension ; ! |
; 5. Fundamental Math Skills ' !
!
g 6/19 Human Growth, Development :
—_1. Entry Level Diaguosis ;
; 8. Long Range Goals ?
;___jh;vLesson Objectives :
1 . Instructional Materials ;
i il. Select/Develop, Sequence Activities f
12. Establishes Rapport !
; 13. Presents Directions i |
! ' |
i 14. Test Constructicn N i |
|__15. Establishes Routines X
| 16. Behavior Standards i
17. Manacement Techniques | _
18, REcord Keeping System ‘ ; )
20. Cultural Avareness i
21. Student Self Concept ;
|
22. Positive Interaction ;
i
‘ Values Clarification — %
24. Special Needs Children , | | l : i
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INTERN FORMATIVE EVALUATION

INTERN SCHOOL

COUNTY GRADE LEVEL/SUBJECT

1 = Inferior

Rating Scale: 5 = Excellent & =Above Average 3 = Average 2 = Below Average

was professional.

Objective I
1. Learning objectives were clear to pupils. 1 2 3 4 5
2. Learning objectives were appropriate for pupil's needs. 1 2 3 4 5
3. Knowledge of content was adequate for lesson. 1 2 3 4 5
Objective II -
4. Pupil on-task behavior was recognized and rewarded. 1 2 3 4 5
5. Pupil off-task behavior was identified and remedied. 1 2 3 4 5
6. Learning environment was managed effectively. 1 2 3 4 5
Objective III
7. Content was presented an” developed effectively. 1 2 3 4 5
8. Resource materials facilitated pupil acquisition 1 2 3 4 5
of objectives.
9. Seatwork/homework was effectively explained and 1 2 3 4 5
supervised.
Obiective IV
10. A variety of effective teaching strategies was employed. 1 2 3 4 5
11. Pupil understa I ng of concepts, principles, laws, and/or 1 2 3 4 5
rules was facilitated.
Objective V
12. Communication was clear and ovganized. 1 2 3 4 5
13. Communication was effective in motivating pupils. 1 2 3 4 5
14. Communication assisted pupils in identifying 1 2 3 4 5
important informacion. .
Obiective VI
15. Informal observation and measurement of pupil 1 2 3 4 5
learning was effective.
16. Formal measurement and evaluat.on of pupil learning 1 2 3 4 5
was effective.
Objective VII
17. Pupils were treated with dignity and respect. 1 2 3 4 5
18. Pupils with special needs were given effective 1 2 3 4 5
instruction and supervisior.
Objective VIIL
19. Intern interaction with teacher was professional. 1 2 3 4 5
20. Intern interaction with other adults in the school 1 2 3 4 5

Time in Observation

Time in Conference

College Supervisor

Date

210
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\PPENDIX F
FORMATIVE INSTRUMENT 11
Intern School . 20
Grade Level/Content Area Directing Teacher
OBSERVATION
Type of
Date Time Student Grouping

Major Areas of Strength:

Major Areas of Weakness:

Suggested Remediation:

Focus of Next Observation:

Signatures:

Intern Directing Teacher

CoTlege Supervisor 111



INTERN PROFESSIONAL PLAN

DIRECTING TEACHER

SCHOOL

OOLLEGE SUPERVISOR

INTERN IMPROVEMENT OBJECTIVES

ENABLING ACTIVITIES OOMPLETION DATES
Anticipated Actual

SIGNATURES
Intel'n Dir . 'Ibhr [ COl . Sllp [

O
P

White Copy -Field Services Offic
Yellow Copy -College Supervisor
Pink Copy =Directing Teacher

Goldenrod Copy - Intern . 1 1 3

|
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APPENDIX I

INTERNSHIP EVALUATION
Physical Education 92

)

Name of Student Intern , School

Date Observed Directing Teacher

-y

Supervising Teacher

”~

INSTRUCTIONS: For each behavior observed, check the appropriate box and make explanatory comments. Use the following key:
M/S-More than Satisfactory; $—Satisfactary; \/W—Needs Work: N/O —Not Chseived.

U.N.F. TEACHER BEHAVIORS:
Physical Education M/s S N/W N/O COMMENTS

1. Ewdencs of pre Planrung
{Presents westten lesson plams
sppears well prepared for lesson )

2. O%ectives clearly detined
{States objectives clearly and in
behaviors! terms !

J Proganon and tequence
(identies PIychomotor experiences
that wili contrsbute 10 the attainment
of the stated obpectives Orgainzes
euperiences whech account lor
Proper sequence and Progresson )

4 Contderation of arowth and deveicpment
charsctenstics Setects actvil ey and
Getigns lestons aPErOD,ale 10 needs
Mterests and 1axONOmYy Ievel of students )

Equipment and Supphies
(S0t up for letsons shead Of 18 10 spp-opriate
spaces for actinty )

8 Punctualiny
(Starts ctass on hme)

7. Drecrrons/Instruct-ons
{Cives clear, explicit instructivng
with mwinial contuticn )

8. Flow
{Moves tetson quitily and eas .y from
OF2 DAt Ot SChimity 1O another and
moves students efhCiently and quietty
o 1tationy )

9. Set 10 fearn and motvstion
{Makes elfective use nf behaviorns
dimed at mot.valing and Sustaiming
sturtent interest )

10 Grouping
{Uses large and srall grouo techmiques
when approoriate 1n the varo. s
fearrung sctivaties and shol fevers )

11 Questioning
(Poses stunulatav) questions which
reQuire students to insewate facts
te¢ refdrions, form enncepts 1oive
Problems nr be creative )

12 Skilt Analyvsn
(Detects inetnCient performance
Provides a0 0PN Mt Cuts, any
.- COrrects learner ereory sceOrding
10 biomechanical principies }

13 Commynicanion
(Uses sifective verbal and non yerbal
modes of communsc ation, gond voice
modulalon infitctinon, tone ) .

14 Modteling/Demontiration
(Presents an accurate modet of the
Shill to be tmarned |

q" \ Socihization
N L" {Demontirare renistarie 10 30C ahz stion

from peers and sn dons )

18 Humanntic Tear ner' tenavior
1€ 2hibets Caring mannes eye contect,
) touch )

ERIC BEST COPY AV%ILABL’E i14

Aruitoxt provided by Eic:
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~ UNF TEACHER BEHAVIOFS:
£33 Physical Education M/S S N/W N/O COMMENTS
S
'y Satety

(Creates learring environment which
u hatard free and safe | .

18 Clatiroom mansgement
(Creates learmng environment with
murumat off task behavior and
vtihtes 3pace for manimum actvity

18 Poutve and Supportve Atmosphere
(Demonstrates a respect for students’
wdess and festings and utes ponitive
teinforcement )

20 Teaching Styles
(Uses ditierent styles in teaching skil) .
ooy m~del o .
madel sndeyich 1anon hing, ete } -

21, Evaluation ‘nstrument
(Selects. develops, and employ
for student evaluanon which reflects
odpctives )

22. Rapport with Students
(Dusplays respect for the indmiduality
of 1tudents )

23 Imuructionat Adi/Matenaly
(Makes 900d use ot AV Awch and
resource matenials where appropriate |

24 Knowiledee of Subsect
(Oe knowiedge of the

terminology, Major concepts, rules and )
Slralegees of actwity }

25 Imegnation and Creatvity
(P1ans activsties wiieh ase smaginative
and creatwve )

28 Adspuateirty
Us flexsbie n shitting methods techniques,
and det to meet ci

‘i‘ﬁ 08 they arne )
(o Mental/Emotionsl Batance

(Exercises self control, porse snd
exhibits good pudgment )

20. Hums» Helations
(Works effectively with peers parents,
WOLVIOry and sdmMunitrative perionnel |

29, Dependabibty
(Demonstrates reliabitity and readily
#1umes j0b related and non waching
responsibelitres }

0. Enthuriasm
(Extidets witality and enthusiss n for
teaching )

31, Professionalism
{Ouplavs behavior, atutude and personal
sppearance of a professional )

H

ERSC ' 115 BEST COPY AVAILABLE

Aruitoxt provided by Eic:




APPENDIX J
94
UNIVERSITY OF NORTH FLORIDA
. SPECIAL EDUCATION DEPARTMENT
Practicum/Internship Evaluation Form
Name: Term:
School: Evaluator:
Please rate the student on the following items with 5 being the highest.
Dates of visitations: -
Lowest Highest
I. Learning Style 1 2 3 4 5
The teacher determines the pupil(s) learning
style(s), wtich is evidenced by the following:
A. The teacher states the pupil(s) learning
potential (I.Q. or aptitude).
B. The teacher determines the pupil's use of
instru:tional modalities.
C. Determines other relevant information related
to the pupil's learning style. (e.g. Inductive
vs. Deductive learning behaviors, reasoning ability)
. II. Entering Behavior 1 2 3 4 5
The teacher determines the pupil(s) entering behavior(s)
as evidenced by criterion referencad testing.
The teacher administers achievement tests (WRAT).
III. Objectives 1 2 3 4 5
The teaﬁher makes appropriate use of objectives. This is
evidenced by both:
A. The teacher states his/her terminal objectives and
enroutes {daily) objectives in terms which are observable
and measurable. The objective describes what the learner
will be doing, under what conditions the learner will
perform, and the criteria of success.
B. The objectives have been communicated to the learner. This
is evidenced by the pupil's verbal statement as to what
he and the teacher are trying to accomplish.
IV. Lessons are Developmen:al 1 2 3 4 5
The teacher's lessons for the pupil(s) contain enroute objectives
that are directly related to the terminal objectives. Instruction
should be:
' A, Hierarchically arranged
B. Proceed from the concrete to the abstract (where appropriate)
C. Proceed from simple to complex skills
1
<16




VI.

VII.

. VIII.

IX.

Lowest

Elicitors Identified 1 2

The methods and materials employed in the iesson bring forth

desirable pupil responses, as evidenced by:

A. Pupil attention to task and/or t--acher

B. Completion or near completion of task

C. Emission of desirable behaviors on the part of the
pupil. (Evaluated by the supervisor or professor)

Learning Environment 1 2

The classroom environment is conducive to learning, within the
constraints of room. This is evidenced by: -

A. Appropriate display of materials

B. Advanced preparation of materials

C. General organization of software and hardware.

Evaluation 1 2

Instruction is evaluated in terms of behavior change. This

is evidenced by:

A. Written notation on the diagnostic-prescriptive teaching forums

B. TEkz success rate of the pupil. The pupil's work is attached
to the diagnostic-prescriptive form.

C. The keeping of tracking cards for each pupil which show skill
attainment by the pupil in each area.

Rapport/Motivation 1 2

The teacher has established rapport with the pupil(s) and has

incorporated motivational techniques in the learning environment.

An interest inventory should be administerd where appropriate.

This is evidenced by one or more of the following items A

through F AND one or more of the following items G thru I.

A. The pupil(s) initiate(s) conversation with teacher and/or

B. The pupil(s) ask(s) the teacher questions and/or

C. The pupil(s) smile(s) at the teacher and/or

D. The pupil(s) contribute(s) information to the discussion
taking place and/or

E. The pupil(s) offers help to the teacher and/or

F, The teacher incorporates the pupil(s) thoughts, ideas, or
comments into the lesson.

G. Instructional materials reflect pupil(s) interest(s) and/or

H. Reinforcement procedures reflect pupil(s) interest(s) and/or

I. Application activities reflect pupil(s) interest(s).

Reinforcement of Academic Achievement 1 2

The teacher uses reinforcement techniques to increase the

academic achievement of the pupil(s). This is evidenced by:

A, Observation and audition of the teacher's verbal statements
in response to learner behavior and/or

B. Written records that evidence baseline data and reinforcement
intervention. (The pupil(s) behavior, as recorded by the
teacher shows desirable progressive developmental changes.)

117

Highest

4 5

4 5
|
|
|

4 5

4 5

4 5
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Lowest Highest
X. Reinforcement of Social Behaviour 1 2 3 4 5

The teacher uses techniques to reinforce apprupriate
social behavior. The teacher DOES NOT reinforce un-
desirable behavior. The above is evidenced by:
A. Observation and audition of the teacher's verbhal
statements in response to learner behavior and/or
B. Written records that evidence baseline data and
reinforcement intervention. (The pupil(s) behavior
as recorded by the teacher, shows desirable prog-
ressive developmental changes.)

XI. Application - 1 2 3 4 5

The teacher provides activities for transfer and general-

ization. The pupil evidences knowledge of the correlation

between what is learned in school and the outside world by:

A. Verbally pointing out real life examples and/or

B. Having pupil(s) generalize or apply the findings to
other situations and/or

C. The pupil(s) demonstrates the knowledge learned in
school to other situaticns.

XII. Knowledge of Theoretical and Scientific Studies 1 2 3 4 5

The teacher translates scientific studies and theoretical

. formulation into effective educztional implementation. The
teacher at all times must be able to give a rationale fcr
what he/she 1is doing. This is evidenced by answering questions
posed by the internship supervisor on the rotionale of the
lesson design.

XIII. Postive Affect 1 2 3 4 5

The teacher demonstrates positive affect toward the pupil(s)
in his/her classroom, parents of these pupils and other
professionals. This will be evidenced by:

A. The completion of attitudal scales

B. Internship supervisor evaluation

COMMENTS :




APPENDIX L

INTERN BEHAVIORS INSTRUMENT o7
]
. Intern School
~
. Grade Level/Subject ____ Date
Time in Observation : Time in Conference
Behaviors to Continue/Maintain:
i
t .
|
i Behaviors to Increase:
1
!
i
Y -

Behaviors to Reduce/Stop/Avoid:

New Activities to Try:

‘ f College Supervisor




APPENDIX N

PLANNING FOR INTERN SEMINARS

Based upon an initial assessment of the needs of my interns, I would

suggest the following topics/accivities for the Intern Seminars:

Intern Seminar Dates Suggested Topics/Activities

I will be willing to assist with the Intern Seminars by:

College Supervisor




SUMMATIVE EVALUATION

. The data collected from the formative analysis of the intern serve as
the basis for the summative evaluation of the intern. However, because
internship is a synthesis operation, the summative evaluation is more
than the sum total of the formative analyses. The gathering of data
through the formative instruments can be viewed as the measurement of
intern performance while the assignment of the final grade in intern-
hsip is a process of evaluation.

Same assumptions regarding the evaluation of interns are:

1. Evaluation is a continuwous on-gcing process involving
the directing teacher, the college supervisor, and
the intern.

2. Feedback for the college supervisor is an essential
aspect of evaluation.

3. Criteria for the evaluation of the intern must be
communicated by the directing teacher and the college
supervisor to the intern.

4. The intern should be encouraged to engage in self-
evaluation.

A final three-way conference is important in commnicating the summa-
‘ tive evaluation decision to the intern.

Criteria for the sumative evaluation of interns have been identified in
the eight competencies specified in the Intern Module. It is important
to note that the instructional setting to which the intern is assigned
can restrict or enhance the intern's demonstration of these competencies.
For this reason, the college supervisor needs to consider the frame fac-
tors in the intern's placement which impact his/her performance.

The sumative evaluation of the intern requires that the college super-
visor assign a letter grade, A, B, C, D, F, for the internship experience.
Although the directing teacher provides important feedback concerning
intern evaluation, it is the responsibility of the oollege supervisor to
determine the final grade. It is frequently difficult for the college
supervisor to discriminate among A,B,C, performance of interns. It is
often particularly difficult for both directing teachers and college
supervisors to describe the difference between "A" and "B" intern per-
formance.

Certain assumptions can be made regarding the assignment of letter grades
in internship:

a. Two basic ways to discriminate among letter grades
are in terms of quality and quantity.
b. The intern competencies, as identified in the Intern
‘ Module, represent minimum level of competency, or a "C".




c. The intern must demonstrate the 24 Generic Competencies
to earn the minimum of "C".

d. If quantity is to be the measurc, additional campeten-
cies or a certain number of Enabling Activities must
be identi..ed for the "B" and for the "A".

e. If quality is to be the basis for evaluation, an ob-
jective way to assess quality must be used.

f. It is possible to use both quality and quantity as a
measure of intern performance.

The Special Education Departr. .t uses the following criteria for deter-
Zining internship grades.

The A student demonstrates the competencies consistently
and has developed each campetency beyond what is required.

The B student demonstrates each campetency consistently.
The C student demonstrates each competency same of the time.

The D student can verbally state what is expected, but does rot
apply it in instruction.

The F student cannot verbalize nor demonstrate the competen-
Cies.

Other ways to consider discriminating among letter grades follow.
Grade of C = Minimm Level of Campetency
Grade of B = Above Average Perfocrmance
Grade of A = Outstanding Pexformance

Arother method is to use the quantitative measure of number of enabling
activities with a quality reference.

A = A1l required Enabling Activities plus X number more
at "A" level of Performance

B = All required Enabling Activities plus Y number more
at "B" Level of Performance

C = All required Enabling Activities at "C" lLevel of
Performance

With this method, as with all, it is important to consider the con-
straints of the intern placement on the opportunity for the intern to
caplete the Enabling Activities.
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The following information provides other means tn assist the college
supervisor ir. the process of intern summative evaluation.

OQontract Grading System

Use a contract grading system which allows interns to decide the grade

for which he/she will work. Specify the enabling activities from the
Intern Module which must be successfully demonstrated for each letter
grade. It is importanu that the activities suggested be within the scope
of the specific school ard class to which the intern is assigned. The
emphasis must be upon quality of experiences and not just quantity. The
grade of "C" must require the intern to demonstrate the minirmm cometen-
cies required f-. successful demonstration of intern competencies.

Point System

Use a Point System, 5-1, which reflects the ( ta gathered frori forma-

tive evaluation instruments. Also, in order to arrive at the total points
for each observation, assign points for each activity or responsibility

as record-keeping, attendance at Seminars, based on quality of perform-
ance. Determine the total number of points possible during internship
and develop an A-B-C system based on these points. Use a "discretionary
points" list to handle situations where an interr. might be at a disadvan-
tage due to school setting, grade placement, class frame factors, and/

or selectior of directing teacher. This would allow the adding of points
to avoid the intern's being penalized because of factors over which neither
he/she nor the University has any control.

Professional Development Plan

Use the Professional Development Plan which was created for the intern as
the frame of reference for determining the growth of the intern. The

extent to which aras of strength were maintained and enhanced and the im~
provement of weaknesses is an indication of intern performance and growth.

Intern Self Evaluation

Ask the intern to evaluate him/herself and justify the decision. This
procedure might provide additional information helpful to the college
supervisor in making decisions regarding intern summative evaluation.

Generic Campetencies Checkoff, page 103

The college supervisor may assume the revvonsibility for documenting
mastery of the generic campetencies for an i~ 2rn, or may ask the direct-
ing teacher to assume this responsi®ility. . > summative Generic Compe-
tencies form is also included in the Intern “bdule so that the intern may
provide this form to the directing teacher. Dccumentation of each intern's
demonstration of the generic competencies is necessary for our files; the
oollege supervisor or *he directing teacher must complete this form on
each intern at the end of the internchip experience and return it to the
designated person.




Internship Profile , page 1.4

The Internship Profile is the current summative evaluvation instrument
submi tted for each intern by both the college supervisor and the direct-
ing teacher. Using feedback €ram college supervisors and directing teach-
ers, this Internship Profile has been revised. The revisions make the
Profile more consistent with the intern competencies and the 24 generic
campetencies. The college supervisor, using feedback from the directing
teacher, campletes this form, shares it with the intern in a three-way
conference with the directing teacher, and submits it to the Director of
Internship. )

ILog of Time Spent in Intern Supervisory Activities, page 105

It is important for the college supervisor to document hours spent in
the tasks and responsibilities of intern supervision. The Iog of Time
form assists the college supervisor in maintaining a weekly record of
this time.

Iog of Time Spent in Intern Supervisory Activities, pagz 106

The weekly hours recorded on the Log of Time form is included in the
Icg of Total Time form. This form surmarizes the college supervisor's
hours spent in intern supervision for the semester.

College Supervisor Evaluation of Internship Program, pages 107-109

To provide data with which to evaluate our Internship Program, we ask
that you complete the Ccllege Supervisor Evaluation of Internship Pro-
gram. Please return this form to the designated person in the College
of Education and Human Services.
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given eubject in s cohereat, logicsl manner.

INITIAL

DATE

Z. Demonstrate the sbility to write in s logical, easily
underetood etyle with sppropriste grsmmar and sentence
- structures.

‘3. The sbility to comprehend and Interpret 8 message
after listening.

4. Denonstrate the sbility to resd, compose, snd interpret
orally sad in vriting, profeseionsl materisl.

3. Demonetrste the sbility to comprehend snd work with
fundamentsl mathematicsl concepts.

6/19. The sbility o comprehend pstterns of physicsl, social
snd scademic dsvelopment in etudents, including
excsptional students in the regulsr classroom snd to
counsel the same students concerning their needs in
these sraas.

. . Diagnose the entry level knowledge and/or skills of
& students for s given set of instructional objectives
5 (4 . using diagnostic liets, tescher obsarvation snd

| student records.

| , 8. Identify Jong range gosls for s given subject sres.

. 9. Construct s given set of instructional objectives
3 for student lestning needs.
‘ M‘m‘?"' TN ‘—_IO. Selsct/adapt/develop materials sppropriste for a <.
: Kyt Ve 3 ~ o« Siven set of instructional objectives snd student S
| learning needs. - '
]

. N ° , .
AL .,»"vs,} SRR . ect/develop and sequence related learning activities
| ' appropriate for a given set of instructional objectives
snd student lezrning needs.

i2. Estsblish rspport with students in the clssaroom by
using verbsl snd/or visusl motivational devices.

13. Presant directions for carrying out sn instructional
sctivity. -

= 1&. Construct or sssemble s classroom teet to messure
students’ performance sccording to criteris based
upon objectives.

15. Establish s set of clsssroom routines snd procedutes
for utilization snd care of materials.

16. Formulate s stsndard for student bshavior in the
clsssroom.

17. Use effactive behsvior mansgement technigues.

Identify snd/or develop s system for keeping records
of clsss snd individusl student progrese.

0. Identify snd/or demonstrate behaviors which reflect
s feeling for the dignity and worth of other people
W including those frow other sthnic, cultursl,
linguistic snd economic groups.

2l. Demonstrste instructional snd social skills which
sssist students ir. developing a positive eelf-concept.

¢Z. Demonstrste instructional and social skills which
assist students in interscting constructively with
their peers.

23. Demonstrste tesching skills which sssist etudents in
developing their own values, attitudes snd beliefs.

- 24. Desonstrsts the sbility to recognize snd be svare
of the imstructional needs of exceptional students.

25. Demonstrste the sbility to stimulste snd direct

Ji'",'é'v’-" . ws - student thinking and to check student comprehension
O by questioning technigues.
EE 26. Demonstrate the sbility to provide practice to
. romote learning and retention,
- . 27. Demonstrate the sbility to treat student tslk inm
rt,'.,..' - . . wvays thst ancoursge student participstion snd
’ “ . maintain scsdemic focus.
P S ! ﬁ. Demoastrste the sbility to use feedback procedures
A ’ that give information to the student sbout the
T sppropristeness of his/her response.
.ot 29. Desonstrate the sbility to conduct reviev of
.- - subject matter.
i . _Demonstrste the sbility to uss clsss time effectively,
(?7 31. Desonstrste the ability to present forms of knowledge
such es concepts, lsvs, and rules.
72 JZ. Demonstrate the sbility to control the quality of

vocal expression.

33, Demonstrate the sbility to use body lsnguage to

. exprees interest, excitement, joy snd pazsonal
=¥ .1 .
. .- - relstions.
AR o 5. Desonstrste the ability to give exasminations in s
1, L sanner to ainimfse suxiety snd cheating sud to

.. rovide sppropriate feedback on test performsnce.

; 35, Demonstrste the sbility to recognaise 8$1§as of severe
emotional distress in students snd the ability to
utilize tschaniquee of crisis iatervention.

Directing Tescher Signature Dete
Intsm Signature Date
Q .
FRIC ¢ wm 125
K Tollege Supervisor Signature Dete A

White Copy - Office of Field Services
Yallov Copy e Office of Field Services
Pink Copy « Intern ..
Goldentod Copy = College Suparvisor

VT

-~ PITRW AP
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APPENDIX H

INTERNSHIP PROFILE

Intern Grade, Subject or Area
Directing Teacher ’ School
County Dates of Experience - From: To:

Please comment on the QUALITY of each of the following with 2 narrative statement
reflecting the Intern's observed strengths and/or areas in need of improvement.
Circle nunber to indicate evaluation level:

5 = Excellent 4 = Above Average 3 = Average 2 = Belr \verage 1 = Inferior
OOMPETENCIES: LEVEL: OCOMMENTS

1. Knowledge of Content 5 4 3 2 1

2. Effective Management of

Learner & Environment 5 4 -3_ 21
3. Presentation and

Development of Content 54321
4. Variety of Effective 5 4 3 2 1

Teaqhing Strategies

5. Effective Commnication 5 4 3 2 1

6. Effective Measurement

and Evaluation Strategies 4321
7. Rapport With Pupils 5 4 3 2 1
8. Demonstration of 5 4 3 2 1

Professionalism

Summarizing Statement: (A descriptive statement which best describes the intern's
demonstrated competencies and potential for the teaching profession.)

College Supervisor Crade in Internship Date
' or (College Supervisor only)
Directing Teacher White Copy - Office of Field Services
Yellow Copy - Office of Field Services
Pink Copy - Intern

Goldenrod Copy - College Supervisor

i26

b e




LOG OF TIME SPENT IN INTERN SUPERVISORY ACTIVITIES

} RAME

105

o WEEK OF
| (?ﬁ% date

e
d

Monday Tuesday
Activity: hrs. min. hrs, min,

Wednesday Thursday Friday
hrs. min, hrs, min. hrs. min.

OBSERVATION

\
|
|
- MEETINGS
\

CONFERENCES

TRAVEL

TELEPHONE CONrERENCES

SEMINARS

PREPARATION FOR SEMINARS

DEMONSTRATIONS

OTHER INSTRUCTION

OTHER PREPARATION

;. DIVISION-LEVEL PLANNING

R
&

.

RECORD KEEPING

other: (describe)

TOTAL FOR WEEK: hrs.

nins.

NUMBER OF INTERNS YOU SUPERVISE:




LOG OF TIME SPENT IN INTERN SUPERVISORY ACTIVITIES

SEMESTER. 198

11

12

13

15

NUMBER OF INTERNS

16

17

TOTAL:

ACTIVITY:

MEETINGS

OBSERVATION

CONFERENCES

TRAVEL

TELEPHONE CONFERENCES

SEMINARS

PREPARATION FOR SEMINARS

DEMONSTRATIONS

OTHER INSTRUCTION

OTHER PREPARATION

DIVISION-LEVEL PLANNING

RECORD KEEPING

other (describe)

TOTAL FOR WEEK:

e
Q)
(9]
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‘ COLLEGE SUPERV1iSOR EVALUATION OF INTERNSHIP PROGRAM

This evaluation form enables you to indicate your reaction to
the Internship Program and to the students' preparation prior to
internship. Please circle the letter(s) that best reflect your

rating and return this form to the designated person at the end of the
semester.

SA= Strongly Agree A= Agree U= Undecided D= Disagree

SD= Strongly Disagree

SA A U D SD 1. My interns were knowledgeable of subject matter.

SA A U D SD 2. My interns were prepared to plan for instruction
as evidenced by the quality of their written plans.

SA A U D SD 3. My interns demonstrated effective management of
learner and environment.

SA A U D SD 4. My interns were able to utilize a variety of
' teaching strategies.

SA A U D SD 5. My interns communicated effectively.

SA A U D SD 6. My interns were able to ameasure -and
evaluate student achievement.

SA A U D SD 7. My interns interacted positively with pupils,
including those pupils with spe~ial needs.

SA A U D SD 8. My interns were prepared to direct the activities

of other adults (para professionals) in the
classroom.

My interns demonstrated professioralism in the
school setting.

I would categorize my interns as prepared to
begin a professional career in teaching.

The Intern Seminars on campus were helpful to
my interns,

I would categorize the directing teachers as
"master' teachers.

The directing teachers were helpful and
supportive of the interns.

Directing teachers should have had, or be
encouraged to take, a course in the supervision

of interns.
130




SA

SA

SA

SA

SA

SA

1.

2.

AU D SD
A U D Sb
A U D SD
A U D SD
A U D SD
A U D SD

15.

16.

17.

18.

19.

20.
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I learned some things from the directing
teachers that will be beneficial to me in
the supervision of interns.

The basic role of the faculty supervisor
should be that of liaison between the University
and the school to which the intern is assigned.

The use of cluster sites and intensive sites
facilitated my effectiveness as a college
supervisor,

The training sessions for college supervisors
were helpful to me.

The Internship Module was helpful to me in
the supervision of my interns.

The Pesource Manual for College Supervisors was
useful to me in the supervision of my interns.

How can the College of Education and Human Services strengthen
its program to prepare students more effectively for internship?

How can the College of Education and Human Services facilitate
your effectiveness as a college supervisor?
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. 3. What additional feedback would you like to provide in order
to improve the effectiveness of our Internship Program?
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