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ABSTRACT

PL b9 -313 Chide for Proposal Preparation and Project Operation: The

South Dakota Model is a tool that can be used to write a proposal for PL 89-313

funding. The Model was developed initially in 1977 to provide technical

assistance to personnel in 21 state-operated and/or state-supported institutions

and agencies as a result of a needs assessment. The Model has been revised

periodically to reflect new regulations and to add or clarify components

as necessary. The Model, which provides a step-by-step guide for preparing

each section of the proposal, can be used as a valuable aid by anyone wishing

to learn how to write proposals.
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Developed and disseminated pursuant to
Contract No. 10900778,

University of South Dakota,
School of Education,

Educational Research & Service Center

for the

Division of Elementary and Secondary Education
Section for Special Education

Kneip Office Building
Pierre, South Dakota 57501

under

PL 89-313, Amendments To
Title I, ESEA, as amended

by PL 93-380

Discrimination Prohibited - Title VI of the Civil Rights Acts of
1964 states:

No person(s) in the U.S., shall on the ground of race,
color, or national origin, be excluded from participation
in, be denied the benefit of, or be subjected to
discrimination under any program or activity receiving
federal financial assistance.

Therefore, the DIVISION OF EDUCATION (DOE), like all other state
offices, programs, or activities receiving federal assistance from
USED/BEH, must be operated in compliance with this law.

The project presented or reported herein was performed pursuant to
a contract from South Dakota's Division of Education (DOE) by the
Educational Research and Service Center at the University of South
Dakota (USD). The opinions expressed herein do not necessarily
reflect the position or policies of USED/BEH or the Division of
Education, but are the views of the evaluators employed by the
Educational Research and Service Center, and no official endorsement
by USED/BEH or DOE should be inferred.
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PREFACE

PL 89-313 Guide for Proposal Preparation and Project Operation:

The South Dakota Model is a tool that can be used to write a proposal

for PL 89-313 funding. The Section for Special Education in South

Dakota recognized a need for technical assistance to personnel in

state-operated or statesupported institutions and agencies in writing

89-313 proposals that are technically sound. As a result, this manual

was developed by the Technical Assistance Project (TAP) at The

University of South Dakota.

TAP staff developed the Model for providing technical assistance

for writing PL 89-313 proposals after conducting a needs assessment of

21 state-supported or state-operated institutions and agencies in

South Dakota. Using this Model, personnel from these eligible

facilities first identify a supplemental program that could be met

with PL 89-313 funds. A workshop is generally conducted by TAP staff

to familiarize agency personnel with PL 89-313 regulations and

introduce the step-by-step process for writing proposals, which is the

heart of this manual. Workshop participants are assisted in writing a

draft of their next PL 89-313 proposal during the workshop. TAP staff

respond to requests for assistance by proposal writers as they

complete their proposals. The self-review form (Appendix I) is used as

a guide by the ,,roposal writers and later as an evaluation tool by the

TAP staff.

Completed proposals for PL 89-313 funding are submitted to the

Section for Special Education. Once submitted, TAP staff evaluate each

proposal for technical aspects and implementation feasibility, using
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the self-review form. If a proposal is not acceptable from a

technical standpoint, recommendations are made for improving specific

areas. Upon request, personal assistance is given by TAP staff in

rewriting the proposal. When proposals are judged acceptable by TAP

staff, they are submitted to the Special Education Office.

Upon receiving approval from the State 89-313 Coordinator, the PL

89-313 proposal is ready for implementation. TAP staff provide

technical assistance during implementation of the PL 89-313 project at

the request of the particular agency or institution. During the

fiscal year, visitations to each participating agency and institution

may be made by TAP staff to review progress on PL 89-313 projects and

offer suggestions.

The final step in the cycle is the submission of a final report for

each PL 89-313 project to the Section for Special Education. Each

participating agency or institution is asked to conduct process and

product evaluations of their project, with the assistance of an

external evaluator. The data gathered in these evaluations are

reported in the final report, and may serve as needs assessment data

for future 89-313 proposals. As a result of these visitations and/or

project final reports, a publication is prepared for distribution

which describes the goals, objectives, methodology of implementation

and evaluation for each PL 89-313 project.

A flow chart on the following page is included to clarify the TAP

process.



Needs Assessment

PL 89-313 Proposal
Preparation Workshop

Technical Assistance

1
Submission

TECHNICAL ASSISTANCE PROJECT

MODEL

Workshop participants are asked
to bring needs assessment data
with them to the workshop.

Participants become aware of federal
and state regulations concerning PL
89-313 funds, evaluate other proposals,
and outline a potential proposal for
the following fiscal year.

The Technical Assistance Project
(TAP) staff provide follow-up assistance
in completing proposals.

Proposals are submitted to the South
Dakota Section for Special Education
for budget and program review. TAP
staff evaluate the technical aspects and
implementation feasibility of the proposal.

Revise If the proposal is not judged tech-
nically acceptable, TAP staff suggest
ways to revise proposals and assist
in the rewriting upon request.

Approval If the proposal is judged techni-
cally acceptable, PL 89-313 monies
are appropriated.

Implementation Project is implemented as approved.
TAP staff provide technical assistance
upon request and approve revisions
as necessary.

Visitation TAP staff visit PL 89-313
projects.

Report Each PL 89-313 project submits a
final report of process and product
evaluation. These data may become
needs assessment data for future
PL 89-313 proposals.
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CUIDE FOR PROPOSAL PREPARATION

GENERAL INFORMATION

Title I of the Elementary and Secondary Education Act (ESEA) of

1965 was designed to provide federal funds to state agencies to assist

in meeting the special education needs of handicapped children. The

ESEA of 1965 was amended by PL 89-313 to grant federal funds to

supplement educational programs by initiating, improving and expandthg

special education services in state-operated and state-supported

programs serving handicapped children.

During the early stages of implementation of PL 89-313, each state

received a block grant. The state of South Dakota in turn simply

allocated a fixed sum of money to the state-operated institutions

within the state. PL 89-313 monies were used to supplement the

budgets of the state-owned institutions and seldom was a sc.hool

required to account for or justify the disbursement of those funds.

Later, agencies and institutions were asked to submit project

proposals outlining how they would utilize PL 89-313 funds and

indicating what impact their project would have on the state (i.e.

number of children served, type of handicapping conditions, etc.). At

that time, funds were awarded as a block grant based upon the

creativity and impact of the project. However, it should be noted

that there were sufficient funds to approve all project requests at

some level. In 1974, due to a change in the federal regulations,



project funding was allocated according to a formula basis generated

by the average daily attendance (ADA) of children attending each

school.

At the present time, the state allocation is generated by the ADA

of each of the eligible agencies. Under the hold harmless clause,

however, the state allocation will never fall below the 1974 funding

level. These funds are made available to each of the eligible

agencies based upon their ADA. As in the past, agencies are required

to write a project proposal requesting PL 89-313 funds. While

requests for PL 89-313 funds were always approved in the past,

applications, submitted from 1979 onward are not approved un,ess the

project proposals are adequately and appropriately prepared. Federal

regulations have stated that funds may be withheld from states which

are not in compliance. One measure of compliance is appropriately

written project applications. According to federal regulations,

project proposals must be well written and must include:

1. Project Budget form

2. a project narrative describing:

a) needs assessment

b) child-centered, measurable project and instructional

objectives

c) project design

d) an evaluation component

e) a plan for dissemination of project results

The following materials have been printed as guidelines to be

followed in completing applications for funding under PL 89-313.
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DEFINITIONS

"Handicapped children" includes those children who are wentally

retarded, hard of hearing, deaf, speech impaired, visually

handicapped, seriously emotionally disturbed, learning disabled, or

other health impaired art who, because of those impairments, need

special education.

"State agenci" refers to an institution or agency of the state

which, under state law, has direct responsibility for providing free

public education for handicapped children. In South Dakota the state

agency is the Section for Special Education.

"Free pudic education" refers to an organized special education

program recognized as such under state law as being equivalent to

elementary or secondary education at public expense. It may include

kindergarten or pre-school. Parents or guardians may not be charged

for the special services which are provided their handicapped

children.

"State-owned or operated institution" is defined as a school or

program directly administered by a state agency (i.e. The Board of

Regents, The Board of Charities and Corrections).

"State-supported agency" is defined as a school or program

providing a frc public education to handicapped children under age 22

based upon contract or other arrangement with a state agency, (i.e.

public and private agencies providing special education programs to

children for whom the state agency is directly responsible for

insuring that they receive an appropriate, free, public education.

- 3 -
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DETERMINATION OF ELIGIBILITY FOR PL 89-313

Agency. State-operated and state-supported agencies serving handi-

capped children are eligible to receive grant awards under PL 89-313.

Eligible institutions must submit a project application, and Project

Budget Form to the State Education Agency (SEA). Project applications

must be submitted by September 1 of the fiscal year, which runs from

July 1 to June 30. Child count forms are submitted October 15 to the

SEA.

Child. PL 89-313 is designed to provide supplemental services and

programs to handicapped children for whom the State Education Agency

is directly responsible for providing a free public education. The

initial allocation of funds to eligible agencies is based on a formula

which directly relates to the number of eligible children served by

the agency. Each agency is responsible for computing the average daily

attendance (ADA) of handicapped children served by the agency. The ADA

is computed by simply counting the number of handicapped children on

the agency's membership roles as of October 1st of each year and

repoiting this number to the SEA. Children counted in the ADA must

receive an appropriately designed educational program. There is not a

minimum number of hours that a child must be receiving educational

services per day in order for the child to be eligible to be counted

for the ADA. Rather, the length of the school day should be determined

solely by the needs of the handicapped child, as reflected in the

child's individualized education program.

If a handicapped child is receiving free public education from more

than one agency, the agency which is primarily responsible for the

-4 -
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child's education (as determined by the SEA) shall be the only agency

to count that child for the generation of funds under PL 89-313.

AGENCY USE OF FUNDS

Funds must be used to supplement the appropriately designed

educational program for the handicapped children served by the agency

or institution. There must be on file a current Indi\Yidual Education

Plan (IEP) for each child served in the school program.

The agency may enter into a contract or a cooperative agreement

with another agency or school, with an intermediate school district,

or with the State Education Agency (SEA) for activities or services

provided under PL 89-313. However, the agency receiving funds is

responsible for administering and supervising contracted services. The

Agency may not provide all of the services funded under PL 89-313 on a

contractual oasis.

ALLOWABLE EXPENDITURES

The following is a list of expenditures which are considered

allowable costs under 89-313:

1. Expenditures reasonably necessary for activities directly

related to implementing programs and projects to meet the

special education needs of handicapped children.

2. Permissible expenditures include planning, evaluation and

dissemination of results.

3. Certain administrative costs are also allowed. Questions as to

administrative costs should be referred to and approved by the

SEA prior to submission of the proposal.

5
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4. Funds may be used for the costs of special education and

related services for the handicapped children. However, funds

may not be used for the payment of tuition or fees.

5. Expenditures for transportation are allowable only if the SEA

has determined that the transportation is essential to the

child's safety or if the child would be unable to participate

in special education or related services without such

transportation. The agency should make every effort to secure

other resources for transportation whenever possible.

Transportation costs are not allowable if transportation is a

service normally provided for other handicapped children served

by the agency.

6. Although purchase of equipment and remodeling or expansion of a

facility are allowable expenditures, these areas will receive a

low priority rating for funding under PL 89-313. If capital

outlay (construction or equipment) is included in the project

proposal there must be a clear justification for the

expenditure of funds in this manner. Parents of handicapped

children cannot be charged for special education or related

services including the cost of room and board and non-medical

care provided in a residential care facility in which the child

has been placed for educational purposes.

- 6 -
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STATE EDUCATION AGENCY RESPONSIBILITIES

1. The SEA shall determine whether the state agency is eligible

for funding under PL 89-313 and if all requirements are met for

the grant.

2. The SEA shall assist state operated/state supported agencies in

the development, implementation, evaluation, and supervision of

projects.

3. The SEA shall assist state operated/state supported agencies in

determining and reporting average daily attendance of

handicapped children and shall insure that information reported

is accurate.

4. The SEA shall insure that all handicapped children served with

funds under PL 89-313 are receiving special education services

in a program which meets the state educational standards for

special education.

5. The SEA shall develop and implement procedures to monitor all

projects.

6. The SEA shall reallocate funds between state agencies if a

handicapped child who generates funds in one participating

state agency is transferred to another participating state

agency or to a local education agency (LEA).

7. The SEA may act as the fiscal agent of the state agency in

distributing funds for PL 89-313, including the transfer of

funds to educational agencies.

- 7 -
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PREPARATION OF THE PROPOSAL

In order to receive a grant award under PL 89-313, the eligible

facility must submit a project application to the Section for Special

Education, Division of Education (DOE). The project application

should include the following elements: (1) title page or cover sheet,

(2) table of contents, (3) abstract, (4) budget, (5) budget

justification, (6) project narrative, (7) appendices, (8) Project

Budget Form and (9) self-review. (A checklist is provided in Appendix

A.)

The project narrative should be written in narrative style and must

include the following components:

1. planning

2. statement of needs

3. description of the program design

4. project goals

5. performance objectives stated in child-centered measurable
terms

6. activities to be followed in carrying out the performance
objectives

7. an activity time line

8. d plan for evaluation of the project

9. a plan for the dissemination of project results

Those agencies that plan to write a continuation proposal for a

project that has been previou3ly funded by PL 89-313 funds must

- 8-
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provide specific evidence that the proposal is justified. Such

evidence can be obtained via a recent (within one year) formal needs

assessment. Also, evidence can be presented via the final report of

the previously funded project. For example, the project evaluation

findings revealed in the final report might show that more

sophisticated or advanced objectives are needed. Agencies writing

continuation projects should also attempt to project anticipated

funding requirements for additional phases of the project. This

information is necessary for SEA planning.

TITLE PAGE

The title page or cover sheet should introduce the project proposal

and should simply state:

1. the title given to the project

2. the proposal writer or contact person

3. the agency submitting the proposal

4. the address and telephone number for the contact person

5. the date

The project title should clearly and concisely describe the intent of

the proposal, and for continuation projects, the Phase of the project

(ie. Phase I, Phase II). The person named on the cover page is the

individual to be contacted in the event that the review committee has

questions about the proposals. (An example title page is provided in

Appendix B.)

9
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TABLE OF CONTENTS

A Table of Contents should be prepared to facilitate review and

evaluation of the proposal. The Table of Contents should list topical

headings of importance and the appropriate page numbers.

ABSTRACT

The abstract should be a clear and simple summary of the project

which accurately but briefly (less than one single spaced typewritten

page) describes the proposed project. The goals, objectives and

project design should be summarized but references to the budget

should not be made.

BUDGET

411 The budget page should simply and clearly outline by category, in

balance sheet form, the total funding required to implement the

project. (A sample budget form is provided in Appendix C.) If funds

other than PL 89-313 will be utilized to implement the project, the

funding source should be identified and the percentage of the total

budget to be supplied by that source should be identified. If PL

89-313 is the only source of funding to be utilized by the project

that should be indicated.

If the project proposal is intended to cover more than one fiscal

year, the budget page should clearly, and in detailed form, outline

the expenses associated with the current phase of the project. The

projected level of funding to be requested in subsequent phases of the

project should be identified. All proposals must include a completed

- 10 -
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Project Budget Form. A sample of this form can also be found in

Appendix H.

BUDGET JUSTIFICATION

The budget justification should reflect the narrative portion of

the proposal with the funds requested clearly corresponding to the

project goals, objectives and activities. The budget justification

should follow the budget format and should include a breakdown of the

money to be spent on the project and a description of how costs were

allocated. The following are examples that might be found in a budget

justification.

Occupational Therapist $8,000.00

(1/2 time at $16,000 base)

Consultant 375.00

(2 1/2 days @ $150 per day)

Travel 387.00

Mileage X210.00

(based upon 1,000 miles at

.21/mile)

Food 102.00

(6 days at $17/day)

Lodging 90.00

(5 nights at $18/night)

If the project is also being supported through other state and

local funds, these monies should be identified. Finally, the total

dollar amount requested under PL 89-313 must be specified.

21



PROJECT NARRATIVE

Planning. The initial step in the proposal development process is

a commitment of the administration and staff to the concept of

applying for and utilizing Title I, PL 89-313 funds for programs to

meet the special educational needs of handicapped children served by

the agency.

During the commitment phase, human and material resources necessary

for planning and applying for Title I, PL 89-313 furls should be

assigned by members of the administration. It is at this time that

steps should be taken to establish a Parent Advisory Council, so that

it may assist early in the planning and implementation of the project.

The type of planning that took place in preparation for the project

application should be described. Areas that should be addressed

include:

1. the initial procedures utilized in isolating the problem areas

and identifying and prioritizing program needs

2. identification of the people who were involved in the planning

process as well as the number and type of meetings held

3. indication of how parents and/or consumers were involved in the

planning process and the proposal application

4. if outside individuals or agencies were involved in the

planning process, a description of those coordinated efforts

5. an outline of the nature and extent of coordination with

Federal, State, and local agencies that will continue as a part

of the project

- 12 -
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If the proposal describes the continuation of a previously funded

project, plan/lit-kg activities would be addressed in this section.

Areas that should be addressed include:

1. analysis of progress made during the previous phase, based on

process and product evaluation data

2. identification of the people who were involved in the planning

process as well as the number and type of meetings held

3. indication of how parents and/or consumers were involved in the

planning process and the proposal application

4. if outside individuals or agencies were involved in the

planning process, a description of those coordinated efforts

5. an outline of the nature and extent of coordination with

Federal, State, and local agencies that will continue as a part

of the project

Statement of Needs. The next step in the proposal development

process is concerned with the determination of the special educational

needs of the handicapped children served by the agency. For

information on how to conduct needs assessments, see Appendix D.

Appendix D includes a needs assessment model for program development,

questions to consider in conducting a needs assessment and lists of

types of information collected for needs assessment.

The statement of needs should describe the existing special

education program and the number of handicapped children (under age

22) served by the facility. The strengths and needs in the existing

program should be defined long with an explanation of why the problem

areas exist. Formal needs assessment data should be provided in order

to document the problem areas cited.

- 13 -
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Methods of gathering information for the needs assessment will vary

depending upon the nature and scope of the project. Questionnaires

and survey forms might be used to gather data from staff, parents or

members of the community. Statistical data from agency r cords or

from the children's individualized program plans might be important

information to utilize as part of the needs assessment. If problem

areas have been identified as a result of accreditation or

certification reviews, then the review should be used to document the

problem areas cited. If the project is a continuation, the final

report may serve as the formal needs assessment data.

The above information should be summarized with a concise statement

of problem. A brief description of the proposed project and how it

will serve to eliminate or ameliorate the deficiencies in the existing

program should be included at this time.

Project Goals and Performance Objectives. The goals and objectives

should state the expected results of the program or services to be

developed under Title I, PL 89-313. In setting up the goals, or long-

range aims of the project, the administration and staff should recruit

parents for their input. The Handbook on Child Centered Objectives

(Appendix E) has been written as an aid in the development of goals

and objectives. The project goals and the related child-centered

performance objectives of the PL 89-313 project should be directly

related to the special education needs identified during the needs

assessment. While the long-range, broadly stated goal of the project

might relate to improvement in a particular need area, the performance

objectives which are written for the project are much more specific

- 14 -
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and narrow in scope, and concentrate on an observable student behavior

designed to lead to the improvement desired, i.e., tne project goal.

Properly stated, performance objectives are the key to product

(outcome) evaluation as well as the design of the projec.. They serve

as:

1. A means of communication between the resource people

responsible for the program design.

2. A base for alternative objectives which might provide a

preferred solution to the Title I (PL 89-313) needs.

3. Observable and measurable child-centered results of the

program. This makes the use of methods and procedures more

definite during program implementati-n.

4. Indicators in the assessment and evaluation of program

activities and procedures.

5. A task base upon which an implementation plan can be developed.

In summary, the project goals should describe the overall goals of the

grant, and must be clearly stated in observable and measurable terms.

There should be a clear relationship between the problems identified

in the statement of needs and the goals of the project.

The performance objectives should follow from the project goals and

should clearly state how the children to be served by the grant will

benefit as a result of the project. The performance objectives must

be observable and measurable and must be stated in child-centered

terms.

For example, if the project goal is "to provide physical fitness

training to twenty behaviorally disturbed children falling below the

- 15 -
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20th percentile on President Kennedy's Physical Fitness Training

Program," the performance objective might be: "Given an increase of

25 minutes per day wit- he occupational therapist, 25 percent of the

children enrolled in the physical fitness program will improve their

coordination and motor development skills so as to achieve the 40th

percentile on President Kennedy's Physical Fitness Program."

Clearly stated objectives should also be written for any staff

development. For further information on performance objectives, refer

to the Handbook on Child Centered Objectives (Appendix E).

Activities and Time Line. There should be an activity or a plan of

action for each objective. The activities simply state how the project

goals will be met. For example, with the physical fitness project the

activities might be as follows:

1. A physical education person will be hired by the project by

August 1, 1985.

2. The following physical education equipment will be purchased

and ready for use by September 1, 1985.

a)

b)

c)

3. The 20 students identified as the target population will begin

receiving a minimum of 2 1/2 hours of physical fitness training

per week by September 15, 1985.

4. Progress of students involved in the physical fitness program

will be charted weekly.

- 16 -
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5. Students involved in the physical fitness program will be re-

tested quarterly using President Kennedy's Physical Fitness

Training Program.

6. The final evaluation of this project will be completed by

August 15, 1985.

An ac_ivity time line should also be included, which will visually

present the anticipated progress. An example of a Timeline can be

found in Appendix F.

Program Design. The program design is an overall summary of the

project proposal and inclvdes additional information that has not been

covered in other parts of the grant application.

The following areas should be included in this section:

1. A description of the target population.

a) The number of students to be served by the project.

b) The ages and the handicapping conditions of the students to

be served by the project.

c) A description of how the proposed project will relate to the

current educational services provided to the target

population.

d) If any special education student is enrolled in more than

one educational program or school, the proposal needs to

identify and describe the extent to which the student

participates in each program. (An e:ample of this might be

a student who atunds an Adjustment Training Center or a

state school part-time and a LEA part-time.)

- 17 -
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41) e) If all of the special education students in the facility

will not be directly served by the project, an explanation

of how the target population was selected and how the other

students might indirectly benefit as a result of the project

should be included.

2. A description of the instructional materials that will be

purchased or produced as a result of the grant.

3. A description of the equipment that will be purchased through

grant funds and how it will be utilized by the project.

4. Identification of consultants that will be utilized as a part

of the project and their role in carrying out the objectives of

thr- project.

5. Identification of staff positions that will be developed as a

111
result of the project. A job description for these positions

should be included i.i an appendix.

6. A description of the inservice training for staff that will

take place as a result of the grant. (If inservice is to be a

part of the project there should be project goals, child-

centered performaL,:e objectives and activities listed which

relate to inservice.)

7. If parents/guardians will be involved in inservice training or

counseling as a part of this project, there should be a

descripti^:1 of how the project will meet this goal. (Remember

that appropriate objectives and activities for parent training

need to be included in those sections.)

- 18-
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There should be a clear justification for each of the elements

included in the project design.

Finally, the project design should specify how the project elements

will serve to eliminate or ameliorate the problem areas addressed in

the Statement of Needs. This section should tie together the entire

project beginning with the problem, the goals designed to remediate

the problem and finally the method for accomplishing the goals.

Evaluation. Evaluation is a continuous, dynamic activity which may

involve on-going and summative procedures. The evaluation personnel

should be concerned with two types of evaluation during the project.

Process evaluation provides the basis for change by establishing the

situation as it presently exists. It includes a continuous review of

the day-by-day activities and management of the project to insure it

is on the right track. Process evaluation properly designed makes re-

cycling to a previous step possible at any point. Product evaluation

determines whether or not the performance objectives and the project

goal have been met and to what extent. Its purpose is to determine

the effect the Title I PL 89-313 program has had on the handicapped

children receiving services as a result of the project.

The evaluation component should include a description of the

procedures to be followed in evaluating the results of the grant and

the people responsible for carrying out the evaluation. The

evaluation should be specific to the grant (rather than the entire

special education program) and should determine to what extent the

objectives of the project have been met.

- 19 -
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Each participating agency is requested to hire an external

evaluator who may assist the agency in developing an evaluation plan

and who will work with the agency personnel in evaluating the project

objectives, and/or activities. The external evaluator should prepare

a final evaluation report, based on data that has been collected and

analyzed during the project.

A copy of the final report from the agency should be sent to the

Section for Special Education and to the TAP staff at the end of the

grant period. The final report should include the report by the

external evaluator, supplementary documentation/information written by

the agency personnel involved in the project, and Project Budget Form.

When an agency hires an external evaluator, the name and address of

that individual should be sent to the TAP staff. Upon receipt of that

name, TAP staff will send guidelines for external evaluation and

supplementary information to the evaluator. A follow-up phone call

will be made by TAP staff to clarify any questions the evaluator may

have.

Appendix G contains the following information:

1. a chart explanation of the CIPP model

2. design considerations for an evaluation plan

3. a listing of different Kinds of measurement procedures

4. a suggested format for the final evaluation report narrative

5. expectation of external evaluators

Dissemination Plan. Dissemination involves reporting to the Parent

Advisory Council, the administration, faculty, the public, and

appropriate State and Federal agencies The effectiveness of the

- 20 -
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project in meeting the special educational needs of the target

children is communicated at this point.

:he dissemination component should describe how the public and

other state and local agencies will be made aware of the project

results, and the fact that the project has been funded under Title I,

with PL 89-313 funds. Dissemination must relate specifically to the

grant.

Appendices. Material that is supplementary to the text of the

proposal may be included in appendices. Each appendix should be

tabbed or labeled in some manner so as to make it easily

distinguishable from the body of the proposal. Materials which might

be placed in appendices include:

1. job descriptions for project staff

2. vitae for project personnel

3. formal needs assessment data (i.e. survey forms,

questionnaires, statistical information, final report from

previous project, etc.)

4. letters of support for the project

5. minutes of meetings or letters confirming cooperation and

coordination with those local, state and federal agencies

6. agency mission and goal statement and program descriptions

7. agency budget

8. organization chart

9. additional information pertaining to instructional materials,

assessment items and equipment

- 21 -
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10. other supplemental materials as desirable and appropriate to

the proposal

Project Budget Form. All proposals must include a completed

Project Budget Form. A copy of this form can be found in Appendix H.

Self-Review Form. Each agency should evaluate its proposal for PL

89-313 funding prior to submitting it to the SEA. This will ensure

that the proposal will contain all required information. The self-

review form has been developed for that purpose. It should be

completed and a copy of it submitted along with the proposal. A copy

of the self-review form is in Appendix I.

- 22 -
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PROPOSAL SUBMISSION AND EVALUATION

DIRECTIONS FOR SUBMISSION OF PROPOSAL

1. Two (2) copies of the complete proposal and one copy of the

self-review are required.

2. The Narrative section of the proposal should not exceed thirty

(30) double-spaced pages, printed on one side only on standard

(not legal) size paper.

3. Appendices must accompany the original proposal and should not

exceed twenty (20) pages.

4. Pages should be numbered at the bottom center.

5. Proposals should be transmitted in a single secure package.

A. Proposals should be mailed first class to:

Educational Research and Service Center

School of Education

University of South Dakota

Vermillion, SD 57069

SCHEDULE

Project proposals submitted for funding under PL 89-313 will be

accepted for review by the Section for Special Education until

September 1 of the fiscal year. Facilities must submit a final report

from the previous years project in order to receive funding the

following year. If a facility has not submitted a project proposal by

- 23 -
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September the state PL 89-313 coordinator will contact the agency to

ascertain whether the facility plans to submit a proposal for the

fiscal year. If the agency is not planning to submit a proposal, the

funds allocated to that agency will be reverted tom, the SEA. The

Section for Special Education may then use th,, monies from non-

participating agencies to fund projects with a state-wide impact or to

provide additional monetary resources for participating agencies.

EVALUATION PROCEDURES

Proposals submitted for funding under PL 89-313 will be reviewed by

staff from DESE. Program designs will be evaluated based upon the 1)

Federal regulations (Appendix J) and state guidelines. In addition,

2) technical aspects of each proposal will be evaluated based upon

this document. The self-review form found in Appendix I will be used

for the technical evaluation of all proposals. Comments by the

proposal reviewer will be returned to the submitting agency along with

the notification of the grant award. In cases where the grant is not

awarded, the agency will receive a copy of: (1) comments from the

reviewer of the proposal; and (2) suggestions as to the items which

must be added, altered or deleted before the proposal will be

approved.

It is important to note that projects submitted for funding under

PL 89-313 are not judged on the basis of priorities set by the SEA.

Instead each facility is expected to identify and prioritize their own

needs. The facility nust identify its needs and write its proposal in

such a way that it is able to assure the SEA that the problems

- 24 -
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identified by the agency will be addressed as a result of the project

being funded.

The agency's ADA is utilized by the SEA as an indicator for

funding. However, the grant award does not necessarily need to

coincide with the funding level generated by the agency's ADA. The

SEA may approve a grant award for a significant project at a level

greater than the funding level generated by a given agency's ADA.

This also means that other projects may be funded at a lesser level

than the initial allocation generated by the agency's ADA. In other

words, the SEA may use its discretion in awarding grants under PL

89-313 based upon the creativity and innovation of the project, the

completeness, and the potential impact of the project.

All PL 89-313 proposals must contain a Project Budget Form

(Appendix H), a self-review form (Appendix I), and a narrative which

addresses the following topics:

1. planning

2. needs assessment

3. program design

4. project objectives

5. performance objectives

6. activities and activity time lines

7. evaluation

8. dissemination

It is the completeness of the application and the agency's ability to

implement the project which is evaluated.
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OPERATION OF THE PROJECT

ROLE OF THE PROJECT DIRECTOR

It is expected that the project director will represent the agency

in its dealings with the SEA on substantive matters relating to the

grant. The director is responsible for all aspects of the day-to-day

administration of the project. These responsiblities should include:

1. insuring that funds are expended for purposes and at rates

specified in the grant instrument

2. providing guidance to other project personnel

3. continually re-evaluating project plans and results, with a

view toward determining if and when unforeseen developments

require minor and major revisions.

4. preparing and submitting required reports on a timely basis

The project director has primary responsibility for the success of

the project. Consequently, there sho,-ld not be a change made in this

position without substantial reason. If there is a need for a change

in project director, the SEA must be notified in writing. The letter

should also identify the person who will be assuming the

responsiblities of project director.
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CHANGE IN PROJECT OPERATION

Changes in the project may be proposed at any time by submitting an

amendment to the project. The amendment should clearly state:

1. the proposed changes

2. the reason for the changes

3. new objectives to be met as a result of the changes

4. additional activities required to accomplish the new objectives

5. subsequent changes required in the evaluation of the project

and dissemination of project results

Major reallocation of funds among budget categories, which

influence the scope and objectives of the project must be requested by

weans of a project amendment and must be approved in advance by the

Section for Special Education.

TIME EXTENSIONS

When circumstances delay the project, a non-cost extension may be

requested. This request, along with a justification, must be received

by the SEA at least 45 days prior to the project expiration date.

Contents should include:

1. the signatures of both the project director and the authorized

project administrator

2. a summary of progress

3. a budget for use of the remaining funds

4. plans to complete the project

- 27 -
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REPORTING PROCEDURES

At the end of the project, the agency must submit a final project

report to the Section for Special Education. The final report must

include the Project Budget Form, and a narrative evaluation and

summarization of project results. The Project Budget Form should

serve as En actual reporting of children served and monies expended,

whereas the initial form submitted with the project application is a

projected description of children to be served and allocation of

funds.

The final report should: (1) summarize the project objectives and

activities; and (2) analyze the results of the project based upon the

evaluation procedures outlined in the project proposal. The final

report should include both a process and a product evaluation.

PROJECT MONITORING AND EVALUATION

The Section for Special Education uses a variety of techniques to

monitor and evaluate project progress and products. Site visits may

be made by DOE staff or consultants. Project administrators and

directors should be aware that DOE may, as a part of its own program

evaluation activities, carry out in-depth evaluations of selected

awarded projects through independent parties. Thus, project personnel

should be prepared to cooperate with evaluators retained by DOE to

analyze both the conduct and the impact of any project funded under PL

89-313.
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PUBLICATIONS

Acknowledgment. An acknowledgment of Title I (PL 89-313) support

must be made in connection with the publication of any materials based

on or developed under a project supported by PL 89-313 to the effect

that: "This (material) was prepared with the support of PL 89-313

Grant NO. 00."

Disclaimer. Any materials, books, monographs, proceedings of in-

service training or similar publications supported by a PL 89-313

grant must contain a statement, immediately following the

acknowledgment, that contains an expression of the following: "Any

opinions, findings, conclusions or recommendations expressed herein

are those of the author(s) and do not necessarily reflect the views of

the United States Department of Education or the South Dakota Division

of Education."
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Appendix A

CHECKLIST FOR PROJECT PROPOSALS
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CEECKLIST FOR PROJECT PROPOSALS FOR PL 89-313

Title Page

Table of Contents

Abstract

Budget Justif7, on

Project Narrative

Planning

Statement of Needs

Project Goals

Performance Objectives

Activities

Activity Time Line

Program Design

Target Population
Instructional Materials
Equipment
Staff Positions
Consultants
Inservice

Evaluation

Dissemination

Appendices

Job Descripticins for Project Staff
Vitae fcz Project Personnel
Formal Needs Assessment Data
Letters of Support
Pertinent Agency Information
Instructional Materials and Programs
Other Appropriate Supplemental Materials

Form 9025

Self-Review Fora
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TITLE PAGE
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A PROJECT PROPOSAL FOR FUNDING UNDER PL 89-313

TITLE

Contact Person:
Agency:
Address:
Telephone:
Date:
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Appendix C

BUDGET
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PERSONNEL

FRINGE BENEFITS

CONSULTANTS

TRAVEL

Mileage

Air Fair

Lodging

Meals

III/ EQUIPMENT

MATERIALS

OTHER DIRECT EXPENSES

Telephone

Printing

Postage

BUDGET
(Single Phase)

TOTAL BUDGET REQUEST FROM PL 89-313

CONTRIBUTIONS FROM OTHER SOURCES

TOTAL BUDGET
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NEEDS ASSESSMENT
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Program Development Through
Needs Assessment

The identification of needs is a discrepancy analysis that identifies the

two polar position of:

Where are we now?

Where are we to be?

and thus specifies the measurable discrepancy (or distance) between these

two poles.

A needs assessment must have at least four characteristics:

1. The data must represent the actual world of clients and related people

2. No needs determination is final and complete

3. So far as possible we should include all the training educational

partners; inicuding at least:

a. the clients

b. the parents and community (i.e. consumers

c. federal and state agencies (i.e., funding and governence sources)

d. the service providers (i.e. implementers of the training

educational process)

4. The discrepanices should be identified in terms of products or actual

client centered behaviors (ends) not in terms of processes (or means).

A generic model for assessing training/educational needs and identifying goals

would include:
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N.>
Identification of existing behaviors (strengths and weaknesses)

What is

Compile and classify behaviors intn program areas (eg, vocational

training, residential, staff)

Identify existing broad goals
What should be

N.>
Compare current status with desired outcomes

Reconcile discrepancies

Set detailed objectives

Develop program to meet objectives

Implement program

4s



WHAT IS

Describe the actual world of clients
and related people

1.

source of data:

2.

source of data:

3.

49
source of data:

WHAT SHOULD BE (GOAL)

Describe the desired outcomes of
the clients

1.

source of data:

2.

source of data:

3.

source of data:

NEEDS STATEMENT (OBJECTIVE)

Describe any discrepancy that exist

and write an objeCtivettlreliminas

Discrepancy:

Objective:

a. conditions
b. behavior
c. criteria

Discrepancy:

Objective:

a. conditions

b. behavior
c. criteria

Discrepancy:

Objective:
a. conditions

b. behavior

c. criteria



Questions to Consider

The Accreditation Council for Services for Mentally Retarded or other

Developmentally Disabled Persons (AC MR DD) Standards Handbook provides

points to consider in determining What Is and standards to be used in

describing What Should Be.

I. Individual Program Planning

a. appropriate client assessment

b. individual programming

(1) physical development and health

(2) community interaction

(3) prevocational skills

(4) vocational skills

(5) recreational and leisure skills

(6) behavior management

c. parent participation in program planning

d. employment contacts in the community

II. Alternative Living Arrangements

a. adequate housing

b. development of individual living skills

III Staff

a. staff qualifications match with job descriptions

b. staff inservice to maintain/improve skills

C. staff-client ratio

IV. Administrative

a. governing body directly involved in palnning, organization, and

coordination of agency

b. communication between Board, staff, and ministration

c. board and administration inservice

d. educational services for families



-2-

e. educational services for community

f. personnel policies, program philosophy and program goals

g. policies for admission and dismissal of clients

h. annual program evaluation plan

V. Coordination

a. plan for utilization of volunteers

b. coordination between agency and other local state and federal agencies

VI. Record Keeping

a. complete and updated records for each client

b. complete financial records

c. annual audit of agency's finances

VII. Client Advocacy

a. plans and policies for icient advocacy
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KINDS OF INFORMATION TYPICALLY COLLECTED

To Decide
on Goals

To Determine Recycling
To Determine Impleznentanom should it be
Strategies is it working continued?

Descriptive
Information

characteristics
of job
desci,
dons,
pmgoads,
plans, reports

current skill,
knowledge
:web,
amount of
training

rates of use,
production,
incidences

policies, rules
patronage.

patterns
kinds of

clients
served

demographic
dam

Iridgmenral expert
Information opinions

COSSUMIn
preferences,
'anti

beliefs, values
criteri,s, laws,

guidelines
perceived

priorities
normative

data

characteristics
of plans,
proposals,
user's
!gulags,

data about
cunent
services

reports from
commis.
skins, task
group

records of
resources
available,
worsen in
use

people's
schedules,
positions,
lobs, sates

demographic
dam

research
studies

expert
opinions

met/ trainee
preferences,
cony*.
nience,
needs

results of
feasibility
studies,
pilot tests,
research

recommenda-
tions from
mak groups,
leaders

records of use,
attendance

records of
materials
consumed,
used, pus,
chased, etc.

transactions,
behavior
reactions

nature and
frequency of
materials
produced

test scores
performance

levels
pre/post

changes

./

opinions of
trainees and
trainers

comparison of
teat scores to
objectives,
expectations.

qualities of
products
produced in
training

expert opinions

records of
use, access
rat" COD.
stunption

effects on
pupils,

clients
costs
test scores

of ils,
clien

puts p

patterns of
us MOM
of use

transactions
follow-up

activities,
continued
access and
involve.
meat

use infor-
mation

opinions of
graduates,
OMITS

opinions of
consumers,
clients,
pupils

expert
opinions

quality of
work
samples

benefits
compared
to costs



People

how you might
get information
from them

---
conversation

(face to face
or telephone)

structured
interviews

questionnaires
group

consensus
strategies,
e.g Delphi
or Nominal
Group
Techniqu

54

AJOR SOURCES OF INFORMATION

whom you might seek as an information source

those who originated the idea of the program, project or
activity

legislators, Wend or state agency staff, university
administrators, department chairpeople committee

those who planned the actual "evaluation object": project
directors or team, ad hoc committee, instructors

the staff
those who will be held accountable for outcomes: deans,

chalrpeople, instructors, principals, superindendents, etc.
those who will need to make decisions: administrators,

instructors, students, others
those whose needs are intended to be directly and

immediately served: students, pupils, teachers, etc.
those who are to benefit intertionally, but not immediately:

special education pupils, parents, school administrators,
other teachers

those who may be effected incidentally, positively, or
negatively: other faculty, non-included students, the public

those whose knowledge or expertise, independent of the
specific object being evaluated, may provide informaion or
insight in addressing the evaluation qu:stions: former
teachers

trainees, other staff, experts

Performance Data
how to get information
about performance

"eyeballing" data
statistical a-,alysis (e.g., inferential,

descript*te)
observation
rating (e.g using multiple

perspectives)
interview
survey
study of trends
content analysis

Documents
how to get information
using documents

counting numbers of documents (e g.,
letters to target audiences)

sorting into types (e.g., materials
related to specific objectives)

content analysis .

assessing quality of material
considering trends (e.g., watching for

general changes in communication
patterns)

gathering factual data (e g., reading to
find out dates, numbers, outcomes,
etc.)

analysis using checklists

Context
how to get information
from the context

observe
interview stakeholders
read reports

types to consider

test scores
observations of performance
achievement records
simulations
practice teaching
classroom behavior
social interaction
job success
problem solving skills
written/oral reports
work-samples

types to consider

proposals
requests for proposals
reports
schedules
minutc
memos
letters
course outlir
work sampl, ,c g, curricular

materials)
student records
fiscal records
expenditure records

things to consider

facilities
schedules
orgarizational patterns
man.-gement styles
political forces
economic realities
attitudes of personnel
protocols folloyurd
informal/forma: /over Strut tures
distribution of responsibility
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HANDBOOK ON CHILD CENTERED OBJECTIVES
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WRITING OBJECTIVES*

FOR TITLE I - PL 89-313

Introduction

This text was developed to assist Title I project staffs to identify,

write, and analyze objectives with a greater degree of specificity than has

been found in past PL 89-313 proposals. The following approach is similar to

that used in self-instructional programmed materials. This approach includes

supporting exercises and examples that will help you gain skill in writing

client-centered objectives. Many of the answers that you will encounter are

quite obvious. This is both intentional and necessary and is part of the

approach which will develop in detail the concepts regarding instructional

objectives.

The text consists of four parts.

In Part I, a rationale for developing child-centered objectives will be

covered. Examples of the characteristics of child-centered objectives will

be included as the exercises progress to insure that you will gain cowoetence

in the use of the child-centered objective concepts.

In Part II, child-centered objectives pertinent to PL 89-313 will be

identified and selected.

In Part III, an additional means for identifying child-centered objec-

tives will be developed with information and examples for their construction

and use.

In Part IV, exercises in child-centered objective development will be

presented to enable you to apply the skills you :lave developed.

*The words child-centeted, instructional and performance are used inter-
changeably in describing objectives.

1
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Major Purposes of the Text

Upon completion of the following text on the writing of child-centered

objectives (using a programmed style through examples and exercises), 89-313

project personnel will be able to:

1. Indicate the place of child-centered objectives in
program design;

2. Understand the characteristics of child-centered objectives;

3. Identify performance-type behavior or action;

4. Distinguish between performance and non-performance
terminology;

5. Identify child-centered objectives in examples;

6. Identify conditions under which behavior or action is
to be demonstrated;

7. Indicate minimum standards of acceptable performance;

8. Write child-centered objectives for 89-313 projects and/or
proposals using given criteria.

Part I--A Rationale for Child-centered Objectives

Introduction

In this section you will be working with the rationale supporting child-

centered objectives and their use in designing programs for funding under PL 89-313.

After studying the text and questions presented in Part I you should be able to:

(1) Indicate the place of child-centered objectives in program design, (2)

Explain the difference between goals and child-centered objectives, and

(3) State the characteristics of good child-centered objectives.

A. Program Improvement

Many 89-313 personnel believe firmly that if they are to improve their

programs, one way to do so is simply to allocate more time and resources.

Unfortunately, an increased allocation of time and resources will not

necessarily result in significant improvement. Therefore, a primary aim of
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PL 89-313 project staff should be to construct child-centered objectives based

on the assessment of the special educational needs of the handicapped children.

One method for effectively improving Title I programs (based on the
assessed pecial education needs of handicapped children) is to:

1. allocate more time and resources

2. specify kinds of activities which will assist Title I
program development staffs in achieving acceptable
conditions for operation

3. begin with the formulating and constructing of objectives.

The answer is number 3. If you answered correctly, proceed with the text;

if incorrectly, review the preceding section.

B. Need

We frequently speak of educational needs. A need is that gap or distance

between the present condition and the condition that we deem acceptable. The

diagram will illustrate this.

Need

Acceptable Condition

Present Condition

Child-centered objectives should clearly indicate a proposed reduction or

elimination of that need.

C. Goals and Child-centered Objectives

Goals and child-centered objectives are important in program development

work: goals are long-range; and child-centered objectives refer to immediate

project ends. Child-centered c jectives are usually very specific and have

intentional end results.

3
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Goals are long-range and general in nature. Often they are not
necessarily accomplished during the project period. Objectives,

on the otner hand are:

1. immediate

2. specific

3. designed with intentional end results in mind.

All three answe2s are correct. Objectives need to be immediate, specific

and designed with intentional end results in mind.

D. Place of Performance Objectives in Program Design

Child-centered performance objectives are so named because they are stated

in observable terms Which are capable of objective measurement.

Select the one which does not apply. Objectives which are stated

in performance terms should be:

1. observable

measurable

3. broad in scope

You are right!! Performance objectives cannot be broad in scope.

Instructional objectives relate directly to educational goals and assessed

needs. They can determine the scope of a project, the sequence of project

activities, and what is to be accomplished. Within the program development

process child-centered objective- serve as a tasis for program design, and

prescribe the basis for evaluation expected as a result of the project

activities. Child-centered objectives can help determine the experiences

that need to be accomplished, and the media and resources that are essential.

They also aid in determining what results are disseminated.

This broadly stated goal "To increase the read: g level of each child-

so that he may proceed at his own rate of learning," raises a number of

questions for interpretation. For example, how much of an increase is wanted

or will be accepted for each child? Who is the child involved? What knowledge

4
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is expected to be achieved through the increased reading level?

E. Behavior

One important aspect of child-centered objective writing concerns behavior.

Behavior implies an action, includes a set of conditions under which the action

will take place, and must be measurable. This behavior should be specified by

verbs or action words which should be open to as few interpretations as possible.

Consider these examples:

"To prepare the handicapped children for normalizing social experiences..

"To introduce each child early to a successful school experience."

The emphasis here is on the action to be taken, without any indication of

the change in behavior expected as a result of that action. Since one of the

purposes of PL 89-313 is to bring about changes in the behavior of handicapped

children, it becomes necessary to state measurable objectives in terms of those

changes. At this point, then, we can say that an objective should be stated as

an end (behavioral change) towards which activity (the program) is directed with

a specific goal in mind.

ACTIVITY-- -- - - -- END- GOAL

Notice the difference between the following two statements:

"To help each child become aware of his potential."

"Using objects provided, the child will demonstrate the concept
of zero in sedition and subtraction."

You will note that the first example is too general, while the second more

clearly approaches a performance objective. A statement such as the first may

be of questionable use because it fails to communicate clearly the behavior

which is expected of the person.

Which one of the four statements, in your opinion, has a performance
factor Which is easiest to observe and measure?

1. To be able to develop some individualized learning
experiences for the solution of crucial learning problems



To be able to cut and paste pictures in correct sequence

3. To be able to understand the requirements for real
world experiences

4. To be able to appreciate the individual problems of the
children in the target population

The behavior of cutting and pasting pictures in correct sequence can be

observed and measured.

F. Identifying the Activities

Something that needs to be considered from the beginning is the tendency

to be overly specific when you prepare instructional objectives. Look at this

objective for example:

"After acting out his part in the play each child will take paper
and pencil, sit at his desk and write a list of all of the activities
relating to the play. These will be written legibly and clearly
as they occurred in sequence without any omissions whatsoever. The
order will then be checked."

You can see from this, that far too much detail has been included for the child

and that much of it is unessential.

G. Performance Objective Characteristics

An objective should describe or name the person(s) to whom the activity

is addressed. This is LW first characteristic of an objective. To illustrate,

in a Title I program, the persons may be 50 first-grade children who are

visually impaired or 40 mentally retarded children or 6 deaf-blind residents,

or 100 deaf eighth grade children reading 2 or more years below grade level, or

all elementary students attending a hospital-school whose reading rate of gain

was less than 0.5 during the previous year, or 20 handicapped children in need

of pre-vocational training.

A child-centered objective should describe the behavior or action that

is intended or that you wish to specify. This is the second characteristic.

To illustrate:

6
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The behavior or action is specified by action verbs such as:

. write
. identify

. formulate . construct

. compute . add

. describe . subtract

An objective should specify the conditions under which the behavior will

take place. Enough should be stated about the conditions to clearly indicate

what has happened, or what is required to happen, during the operation of the

objective. This is the third characteristic.

"When presented with ten problems in addition, all children in the
project will correctly solve them as a demonstration of their
acquired skill."

"When presented with ten problems in addition, is the condition
under which tne children will be performing the activity."

The fourth characteristic of an objective is the level of performance

expected. For example:

"3y the end of the school year the nonverbal behaviorally handicapped
children in the residential program will have acquired a basic
vocabulary of ten words."

In this case the minimun level refers to the acquisition of a basic vocabulary

of ten words by the children participating.

A performance objective should include four basic characteristics.
Which of the following describe performance objective characteristics?

1. outcomes expected are clearly stated

2. conditions under which behavior takes place are established

3. the level of expected performance is stated

4. barriers to objective development are stated

One, two and three answer this statement correctly.

H. Review

For a moment let us review what has been stated concerning objectives.

The performance objective should do four things:

7
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I. It should indicate/describe the persons affected;

2. It should describe the behavior expected;

3. It should specify the conditions under Which the behavior
will take place;

4. It should state the level of performance that is expected.

General Review Questions

Directions; Circle T or F T True F False

1. The word "performance"

T F a. specifically indicates a rationale.

T F b. includes the conditions or setting under Which behavior occurs.

T F c. must be measurable.

2. Fill in the necessary blanks with the correct word from the following:

Purpose, End, Action, Conditions

A performance objective is an towards which

is directed, under certain , with a specific

in mind.

3. A performance objective should:

a. describe

b. describe

c. specify the

d. state the level of

4. Label, next to the numbers, the parts of thl following objective
corresponding to the characteristics of performance objectives.

affected

expected

under whichlearning will take place

1. Upon the conclusion of the Title I Dropout Program,
1

2. 61 female students will demonstrate
2

3. positive attitudinal change towards
3

4. school and teachers, as determined by an increase

of 12 points on the Attitudinal Inventory

4

8
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Answers: 1. (a)F; (b)T; (c)T. 2. end, action, conditions, purpose.
3. (a)person; (b) behavior; (c) conditions; (d) performance. 4. order of
phrases--(1) conditions; (2) persons; (3) behavior or action; (4) performance level.

Part II--Ideiltifying Child-centered Objectives

Introduction Part II

Childcentered and project objectives are necessary in all things or actions

which are undertaken. We have indicated earlier that objectives are desired

outcomes (minimum level achievemenC towards which effort or activity (the

program) is directed. In the development of a PL 89-313 provsal, it is important

that the objectives be based on a formal assessment of needs, and that they be

stated so that intent of the program and its activities may be clearly discernable.

By stating the identifying behavior, we can build elements of accountability and

clarity into Title I activities.

In Part II, child-centered objectives which are relative to PL 89-313 will

be identified. When you haie completed this part you will be able to: (1) Identify

performance oriented action or behavior, (2) identify sore indicators for action,

(3) distinguish between performance and non-performance terms, and (4) distinguish

between child-centered and non-child-centered objectives.

A. Child-centered and Non-child-centered Objectives

If you are going to be able to distinguish between child-centered and

non-child-centered objectives, you will need to keep in mind two of the four

basic characteristics of child-centered objectives. These two characteristics

are: (1) the description of the person who is affected, and (2) the description

of the behavior or action intended. During this second part the exercises will

be concerned with these two characteristics of child-centered objectives.

Complete the statement using complete sentences.

The characteristics of child-centered objectives stated thus far are:

(a)

(b)

bJ



Characteristics of child-centered objectives are (a) a description of the

person(s) affected and (b) a description of the behavior or action intended.

B. Performance Oriented Action

Objectives should increase the clarity of actions and activities. Here are

four statements which specify possible behavior or action. Which of these four

statements in your opinion clearly indicates the expected behavior or action?

Indicate P for performance oriented and NP for non-performance oriented
objectives.

Statement 1: The child will retell to the class the events of the
incomplete story and make up his own ending based on
the events.

Statement 2: To develop recreational and enrichment activities for
the class.

Statement 3: The enrichment activities will cover the full school
year.

Statement 4: Given the opportunity to observe the surroundings of
the school building, the children will illustrate
their comprehension of spatial relations and symbolism
by drawing maps of the school grounds.

In Statement 1 the child is the person identified as performing the action.

The events described by the child and his ending based on the events indicate

the action or behavior expected. Statement 1 is written in performance oriented

terms.

Statement 2 does not indicate who will be performing the action, nor does

it clearly indicate what kind of behavior or action is to occur. It is not

stated in performance oriented terms.

Statement 3 gives no indication who will be doing the action, and we are

not sure exactly what the word "cover" means. This statement is not in

performance oriented terms.

In Statement 4 the person performing the action is identified. The behavior

is also identified, in that we have indicated that the children will draw maps

of the school grounds. Statement 4 is written in performance oriented terms.

10
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C. Performance and Non-Performance Terminology

This brings us to the third objective of Part II, which is to be able to

distinguish between performance aid non-performance terms. Behavior that is

readily identifiable or observable needs to be stated with action words--usually

verbs. It is important that we use action words wh -I are observable and

measurable.

Let us consider three statements:

1. "To understand the importance of proper nutrition."

2. "To know how new materials will help in forming his ideas."

3. "To want career guidance information for what he wants to do."

You will notice that in each of these statements the behavior to understand,

to know, to want, could be difficult to measure or observe. Understand, know,

and want are not by themselves performance oriented. These words indicate that

someone is going to charge or that something is expected to happen, but one

would have difficulty observing or identifying that change.

Other words which are difficult to relate to specific actions are words

such as perceive, like, learn, feel, and love. These words are open to many

interpretations. They do not clearly indicate measurable, observable, or

identifiable behavior. These words can be used in an explanation of an objective,

but must be defined by cther descriptive words which clarify the action intended.

The following words, because they are open to few interpretations and indi-

cate observable behavior are commonly used in writing performance objectives.

They are: Coostruct, identify, order, describe, select, compute, interpret,

state (orally), rank, list, measure, reply, write, and define.

11



Select the wordy from the following list that are performance and non-
performance oriented. Arrange them in zolumns under the proper heading.

Accept, list, understand, formulate, know, want, write, estimate,

learn, describe, like, rerpect, feel, compute, measure, develop,

order, construct.

Performance oriented terms Non-performance oriented terms
(Open to few interpretations) (Open to many interpretations)

The following verbs should be listed under the performance oriented column:

list, formulate, write, estimate, describe, compute, measure, order and

construct.

Thus far we have (1) identified behavior which is performance in nature,

(2) identified indicators for action, and (3) distinguished bv.:t.n performance

and non-performance terms.

D. Distinguishing Between Performance and Non-Performance Objectives

In the fourth objective for Part II we will Attempt to Distinguish between

performance and non-performance objectives in a series of examples. Examine

the following statements and decide which one of the statementts is performance

oriented.

Indicate P for performance oriented and NP for non-performance oriented
objectives.

Statement 1: "To determine the steps used in setting up a
terrarium."

Statement 7: "To prepare an art display for the PTA."

Statement 3: "The hard of hearing children in trade 5 will
correctly pronounce and use the words on the
weekly vocabulary list.

12



You will note that Statement 3 indicates the person(s) affected or performing

in the action, and the behavior that is expected of them. We can say that this

more closely resembles a performance oriented statement of objectives. State-

ments 1 and 2 would be rated as non-performance oriented objectives.

We have identified the person or persons to whom the action is directed,

and have described the behavior expected. 1e are now ready to begin Part III

which is concerned with the third and fourth characteristics of child centered

objectives.

Part III--The Construction and Use of Objectives

Introduction

In this part you will increase your understanding of the construction and

use of performance objectives by (1) identifying the conditions under which

behavior will btdemonstrated, and (2) specifying minimum standards of acceptable

performance or performance level.

Two characteristics of a performance objective are "person(s)," and "behavior."
Name the other two characteristics.

1.

2.

The four characteristics of a performance objective are: (1) person(s);

(2) behavior; (3) conditions; and (4) performance level (criteria).

A. Identifying Conditions for Behavior

1. This section will be concerned initially with developing sill in using

the conditions under which behavior will be demonstrated. Consider the

following:

1. "The students will indicate the bargain items."

2. "Given a selected newspaper page of advertised 'good deals'
and another listing the regular retail prices, the students
will indicate the true bargain items advertised."

13



It can be seen that the first objective described the person to whom the action

is directed, and the behavior expected. What could be added to an objective

to make the behavior more identifiable and observable? In addition to the

person and action expected, conditions under which the action is to occur should

also be stated. Objectives include the conditions under which the action or

behavior will take place.

2. Let us look at the objectives once again. "The students will indicate

the true bargain items advertised." Notice that the person affected by the

action is stated, and the behavior is specified. However, conditions are not

listed.

In the second objective, the condition "Given a selected newspaper page of

advertised 'good deals' and another listing the regular retail prices," helps to

clarify the behavior that is to take place.

3. In this next objective notice what is wrong.

The Title I program participants will achieve a higher rate of
gain than presently demonstrated. This example includes the person
taking part in the Action, the action or behavior expected, but the
conditions under which the behavior will take place are not listed.

Now let us look at al example where the conditions, the persons performing

the action and the kinds of behavior expected are all given.

As a result of individualized work for one hour daily over a 9-week
period (in the Reading Laboratories), the reading communication skills
level of 185 ninth grade students will be raised by 1.0 or more years
as measured by the Gates-MacGinitie Reading Test.

4. Look at another objective with a condition stated at the beginning.

As measured by October Pre- and May Post-testing using the Jastak Wide Range

Achievement Test, 1965 edition, the 30 seventh graders who are reading below

the fifth grade level will demonstrate an .nprovement over past years gain in

basic reading skills. Here both the conditions (1) and the behavior (2) that is

expected of the persons (3) involved in the action are stated in the objective.



5. It can be seen that in writing performance objectives it is helpful to

clarify what action is to be taken, and what the conditions for that action are

by using terms and expressions such as: "Starting with," "as measured by,"

"through," "given," "using," and "provided with." These words or phrases, when

added to objectives, help to clarify the conditions under which the behavior is

to be demonstrated.

6. Study the following objective and identify the condition under which

the behavior will take place.

"The 235 students, identified as potential dropouts, will
significantly improve their attitude toward school, staff,
and self as measured by the FAAT% Inventory and an analysis
of training and behavioral incidents records.

Condition:

If you selected "as measured by, etc." as the condition clause, you are

absolutely correct!

7. Thus far we have turned our attention to a description of the person

or persons to whom the action will be directed; a description of the behavior;

and the conditions for tarrying out that behavior.

B. Specifying Minimum Standards of Acceptable Performance

The final characteristic of an objective is a specification of a minimum

level of acceptable performance. Of the four characteristics that can be used

to write child-centered objectives, the performance level or minimum specifi-

cations may not always be included. A performance level is the acceptable level

that is desired when a certain behavior is taken under certain conditions by

the persons whom you have identified. It can be stated in different ways.

It is more frequently used in very specific objectives, such as t'ose associated

with classroom activities, and less frequently used with broad aaministrative

objectives. While it msy be easy to specify the number of items needed to

pass a test, the minimum requirements of an attitudinal change may have to be

expressed in broader terns. For example ". . . will demonstrate a more positive
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attitude toward the school and its facilities through a reduction in destructive

behavior, as reflected by counselor and police records." A few ways in which

performance levels can be specified are: Time limitations; the number of items

correct; and a consensus of the teachers or staff on what is required. Look at

the following examples and notice :tow the limit or level is specified:

1. the students w.11 be able to orally substitute a different vowel
in order to form a new word (e.g., bad - bed, sit - set) within
30 seconds after the initial word is given.

2. pupils in the program are expected to achieve an increase in
performance of at least 1/2 grade level or school year.

3. students will demonstrate a reduction in disruptive behavior
as reported by school staff and parents.

Using the following objective, indicate by underlining that part of the
objective designating the performance level.

"Given five job application forms for part- and full-time
employment, at least 60 percent of the pupils will be able
to read and complete them correctly without assistance."

1111

Criteria: "Correctly without assistance" states the level of desired pupil

performance.

Part IV--Writing Client-Centered Objectives

Introduction

In the previous three sections of the text you have been working with

ideas and examples concerned with performance objectives. Each section of the

text was designed to develop an understanding of the specifics of child-centered

objective design. Briefly review the following and check those areas in which

you feel you now have understanding.

Section I - A Rationale for Performance

A. The place of performance objectives in a good
program design

B. The difference between goals and objectives

C. The characteristics of good performance objectives
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Section II - Identifying Performance Objectives

A. Performance oriented action or behavior

11. Indicators of action or behavior

C. Performance and non-performance terms

D. Performance cad non-performance objectives

Section III - Contraction and Use of Performance Objectives

A. Conditions fel, Lahavior

B. Minimum standards of acceptable performance

If there are any areas in which you do not feel competent, go back and review

them in the text before proceeding with Section IV. The exercise in Part IV

depends on a thorough understan4ing of the material presented thus far.

In real situations, the objectives may not include all four characteristics.

Also, several sentences often may be required to state an objective and include

the characteristics. Tha following examples have been constructed to enable you

to gain skill in the writing of performance objectives based on data accumulated

through a formal assessment of student needs.

Directions

In the space provided below, write an objective %fifth includes the four

characteristics. Use the data given in the examples as the bases for the

objective.

Example A: 50 children are reading below grade level, having made
reading grade-equivalent gains of 0.7 or less during the previous
school year as measured by the Gates-McGinitie Reading Test. (The
expected rate of gain for an "average" student is one month for each
month of school.)

Write a child-centered objective.



1111
Example B; The 50 children reading below grade level, as measured by
the California Achievement Test, were found to be:

1. 2 or more years below grade level in reading
comprehension;

2. over 1.5 years below grade level in vocabulary
acquisition;

3. making 0.5 or less years rate of gains in reading
for each year in school;

4. hard of hearing students.

Write one or more child-centered objectives.

Example C: Gray Bear has started a mini-bus service in Jefferson City.
Twelve of the day students attending the State School in Jefferson City
would use the bus for transportation to and from school if they knew
when and where to meet the bus, how to pay for the transportation and
how to make the ne:lssary transfers. Write an instructional objective
for teaching these children the skills necessary to use this new trans-
portation system.

Write one or more child-centered objectives.

01111.

A suggested way to write child-centered objectives for examples A and B are as

follows:

18
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There is more than one possible correct responre.

A. The 50 children reading below grade level, will, as a result of
participation in the 9 month Title I reading program, show a mean
reading rate of gain of at least 0.9 as measured by the Gates-
MacGinitie Reading Test.

B. The 50 children identified u being 2 years or more below grade
level in reading comprehension and 1.5 years or more below in
vocabulary will make a reading rate gain of 1.0 as measured by
the California Achievement Test as a result of participation in the
Title I readtag program over the next school year.

END-PRODUCT EVALUATION AND PERFORMANCE OBJECTIVES

End-product evaluation refers to the program outcomes which are measured

specifically against thm child-centered objectives of the project.

The child-centered objectives aimed at end-product evaluation should

indicate clearly the types and kinds of behaviors or actions which are expected

as a result of the specific project activities. End-product evaluation allows

the project evaluators, the staff, the board of education, faculty, community

members, and other groups such as the State Department of Educationl personnel

to see clearly whether or not the primary objectives of the project have been

accomplished.

In addition to end-product evaluation, periodic checks of objective aims

and proper use of project resources should be scheduled at specific intervals

during the project's activities.

19
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Project: Training for Job Hunters Month Completion date:

Action Step ResponsibilityJWMANJJASO
Anmegnimor ......

i

. Training for teachers

a. hire trainers

b. conduct training
sessions

c. test trainees

2. Recruit Clients

a. prepare 4 distribute
press releases

b. contact other agencies

c. screen applicants

d. etc.

3. Implement Program

a. hold classes in Job
hunting

b. client field
experience

c. final classes

4. Evaluation

S. etc.

Sally
Rockbotton

John
Watotholo

Emory
Boils, Ph.D.

Dr. Elmo aside

e

op

111041,

Orrr. sae

o

.

, 01976 The Institute for Fund Raising

I 7 .. _
b 0



Appendix G

EVALUATION DESIGN
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CIPP EVALUATION MODEL

CONTEXT
EVALUATION

EMIT PROCESS

EVALUATION EVALUATION

PRODUCT
EVALUATION

OBJECTIVE

:12ra::nixneconl.tieexclt,-

to identify and
assess needs and
Opportunities in
the context, and
tc diagnose
problems under-
lying the needs
and opportunities

To identify and
assess system
capabilities,
available input
strategies, and
designs for
implementing the
strategies.

To identify or pre-
dict, in process,
defects in the pro-
cedural design or
its implementation,
toprovide infor-
mation for the
preprogrammed
decisions, and to
maintain a record
of procedural
events and
activities.

METHOD

By describing the
context; by com-
paring, actual and

intended inputs
and outputs, by
comparing
probable and
possible system
performance; and
by analyzing pos-
sible cause of
discrepancies
between
actualities and
intentions.

By describing and
analyzing avail-
able human and
material re-
sources, solution
strategies, and
procedural design
for relevance,
feasibility and
economy in the
course of action
to be taken.

By monitoring the
activity's potential
procedural barriers
and remaining alert
to unanticipated
ones, by obtaining
specified infor-
mation for pro-
grammed decisions,
and describing the
actual process.

To relate outcome
irformrcion to
ob,ectives and :o
context, input, and

process
information.

By defining op-
erationally and
mecsuring criteria
associated with the
objectives, by
comparing these
measurements with
predetermined
standaras or com-
parative bases, and
by interpreting the
outcomes in terms of
recorded context,
input and process
information.

For deciding upon

RELATION
the setting to be

TO
served, the goals

DECISION-
associated with

MAKING IN
meeting needs or

THE
using opportuni-

CHANCE
ties, and the

PROCESS 212.115-11111 as-
sociated with
solving problems,
i.p., for plan-
ning needed
changes.

For selecting
sources of sup-
port, solutio.
strategies, and
procedural de-
signs, i.e.,
for structuring
change
activities.

and refka the
Fporrogir7miedineesnitginnl

g
and

e
for ettecting
process control.

For deciding to
conAnue, terminate
modify, or refocus
change activity, and
for linking the
activity to other
major phases of the :

change process, i.e.;
for recycling change'
activities. 1
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General Expectations of an External Evalutor

The following is an excerpt from a letter which is sent to all external
evaluators of PL 89-313 projects.

"General expectations of external evaluations of PL 89-313 projects are
as follows:

1. Assist the agency in developing an evaluation plan. In
cases where this is not possible, the evaluator should review
the plan with agency staff as soon as possible. If modifications
result from this discussion, please send a copy of the modified
plan to TAP for our records. Enclosed is a description of
design consideration when preparing an evaluation plan.

2. Work with the agency staff in evaluating the project activities
and/or objectives. This would include identifying appropriate
data collection methods and analyzing resulting data. A
description of different types of measurement is included for
your information.

3. Prepare a final evaluation report and submit it to the TAP
staff within 60 drys of the end of the grant period. The
preparation of tnis report may be done with agency staff.
A suggested report form is included in this section.

The evaluation model suggested by TAP is based on Stufflemean's CIPP
(Context, Input, Process, Product) model. A chart is enclosed which
briefly describes each of the four parts of the model. In the development
of the proposal, we view the planning and needs assessment activities and
the identification of the project objectives and goals as context and
input evaluation procedures. Process evaluation should take place during
the implementation of the project with product evaluation being done
toward the completion of the objectives.



Design Considerations for Evaluation Plan
89-313 External Evaluation

I. Process Evaluation (Activities)

A. Purpose: to keep the project on course or provide information
to change the project.

B. Method:
1 - Schedule major activities, dates by which to make designs
2 - List intra-personal, intra-agency meetings and important
dates related to them
3 - List resource needs, schedules for their procurement
4 - Provide a method of checking on progress, looking at
responsibility, and assessing accomplishments (given below
is a sample of proness evaluation activites for a hypothetical
Reading Diagnostic Plan.

Activity (obj.111) Date

1. Speech Language I.7v 15,
therapist (S/LT'
and S/LT aide
assume duties

2. Target popula- Nov 20,
tion
prioritized

Evaluation Responsible Report

198 Personnel Project-
records Director

(PD)

198 Prioritized S/LT list to PD
Nov22,198_

- 3. Implementation Dec 1, 198

plan (IP) and
short term
Objectives
written for each
student

4. Therapist &aide Dec 3, 198
implement train-

-

ing schedule

5. baseline com-
pleted on
students

list

IEP team
approval
of STO

Training
schedule

Dec 15, 198 Complete
baseline
data/
student

6. STO reviewed Ongoing
monthly

7. Post-Tes'
(compare: x1
for baseline)

S/LT

S/LT

S/LT

report to
PD Dec 3, 198_

report to
PD Dec 5, 198_

report to PD
Dec 20, 198_

Written S/LT report quarterly
monthly to PD
progress
reports

Nov 1, 198_ Compile S/LT report results
Post-Test
data

8,1
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II. Product Evaluation (Objectives and Goals)

Objectives

A. Purpose: to determine the extent to which performance objectives have

been met.

B. Method:

1. List objectives for project

2. For each objective list the following:

a. Method of assessment - test sccre, observation, self-report, etc.

b. Who is resonsible - staff member, project director, or external

evaluator for example.

c. When are assessments to be conducted and completed.

d. Criteria for successful attainment of the objective.

Objective #1 Method Who When Criteria

1. Provided with the appropriate Compare External End of All students

communications skills training, baseline Evaluator training selected will

100% of the students selected data to May 15,- increase 25%

will increase their skill post-test 198 above their

level a minimum of 25% from data for baseline

baseline, in accordance with each

their individualized program student

plan

Goals

A. Purpose: to determine the project's effectiveness at the end of its cycle.

B. Method:

1. List goals for project

2. For each goal, identify the following

a. Method of assessment - survey results, observations, self-report, etc.

b. Who ic responsible - external evaluator should be involveJ.

c. When L.e assessments to be conducted and completed.

d. Criteria for successful attainment of the objective.
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Goal

25 students will
generalize communi-
cations skills from
training area to
living area.

Method

Observe students
in living
environment

86

Who

External
evaluator

When Criteria

End of 25 students
Project can

generalize

N.,



Kind of Measurement Procedure

Some Kinds of Measurement Procedures

How it Works What it Records or Categorizes

1. Observe and record behaviors
of others

Observer records the behaviors of person(s) in a parti-

cular setting or time interval; behaviors are categorized

or counted. Setting may be "natural" or simulated.

Judgments of quality are not made.

2. Record own behaviors Respondent maintains a record of events or behaviors.
involving himself, indicating nature of and/or time spent

in activities as they transpire.

3. Conduct a survey Respondent records or categorizes events, circumstances,
environmental variables, etc., as they apply to himself

or others. Jodrents of same are not made.

Behaviors,
actions, or

events

4. Administer objective tests

5. Collect self-ratings

Respondent selects or generates responses to given
questions intended to assess knowledge, understanding,

cognitive variables. Usually self-administered.

Respondent records or categorizes own opinions, attitudes

values or judgments about himself.

6. Collect ratings/judgments
about others

Respondent records or categorizes judgments about
quality or characteristics of some event or person.

NOTE: may be reflective or based on immediate observed

experience.

What person(s)
think, know
or feel

7. Analyze products:

a. a work sample
b. a product derived from a

simulation

Respondent analyzes some document or product in order to

determine the extent to which it contains certain elementl

or meets certain criteria.

B. Analyze existing records or Usage reports, receipts, etc., are analyzed, counted,

archives 1 documented or aggregated.

9. Produce an inventory Respondent counts, measures or categorizes certain

tangible objects and records results.

87
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1110 MAP BUILDING - it fC1 N. ILLINOIS STRUT So' Ill
PIERRE, S00111 DAKOTA 57501

aPPLICANT AGLACY

'Lima of Superintendent/Director (Last, first, middle initial)
__251littBiJohn L.
Name of Agency /Facility

Lakeside Adjustment Training Center
Street Address

3007 South Street
Mailing Address (If different than street address)

C3 y State
Anywhere South Dakota

telephone (Area Code) ( Number ) (Eittineautt)
( 605 ) ( 234 ) _( 4567

)
;Ignature of Superintendent/Director

ute tern

Personnel

2LP590§

PROJECT
_ _ _ _ _

Name of Contact Pisoa (Last, first, middl oiti it)
Terwilliger, Mona L.

Telephone (Area Code) ( Numhet ) (ii-A0,11-
( 605 ( 234 ) ( 4567

Tit le Oi Ploject

"Individualized Behavior Management Program"
Project Duration: Flom gay YV41 To M0Oii; b. 1.

Sept. 1, 1984 Aug. 1, 1985
)kr,Type of Projt Gantiholti

Funding Soutce: Title VI-1.$ Project or Preschooi
P.L. 89-313

Signature of Contact Person

131VAQ ..sb _Lir-Yam] tlatchint_ilnKuutt_ _ _Aludicat_taiLlinauttt

$12,536.00 $ 3,000.00

tinge Benefits
3000.00

Navel
300.00 600.00

'quipment
2,600.00

supplies
196.00

111'42.00

109.00

2ontractual/Evaluation 500.00

'titer (specify)

1.

2.

3.

4.

5.

6.

7.

B.

9.

10.

9u

TOTALS
_A15..132.00 S 8.321.00



1111 SECTION FOR S AL EDUCATION
KNEIP BUILDING - 700 N. ILLINOIS STREET

PIERRE, SOUTH DAKOTA 57501

---116-16Prik:
OND I M ONC

Dli

CHILDREN RECEIVING SERVICES
0-2 years 1 3-5 years 6-9 years 10-12 ears 13-18 erssi 19-21 years 2I_years + TOTAL

VI

4 3 8 4 19

CS6:101-4/34 I' kt 1.L(:T Itiliii5:11 F(II*1

5

9 BEST COPY AVAILABLE2

4

1

A 25

9J



SEA:IloN 1;)%

6',.:11raNC - 70Q N, ILLL'd;)[5 SIRL1.1

SO1.711 OAKOTA 5;);,

LK:)ONN:L:

Behavioral Specialist

f i is 55,1T,Thredicar

BEST COPY AVAILABLE

$ 3,000.00 $12,536.00

3,000.00

Pierre 1°060.600° 7.
Travel: rfare --i00.00
Inservik. '(3) S.F Calif. Pi

2. Name:
10.00

Title:

Fringe Benefits:
Travel:

Inservice:
3. Name:

Title

Fringe bev.efits:

Tra.vel:

Inservice:

4. Name:

Title:

Fringe Benefits:
Travel:

Inservice:
5. Name:

Title:

Fringe Benefits!
Travel:
Inservice:

c. Name:

Title:

Fringe Benefits:
Travel:
Inservice:

7. Name:

Title:
Fringe Benefits:
Travel:

Inservice:
8. Name:

Title:

Fringe Benefits:
Travel:
Inservice:

Totals
$ 6,600.00 $12,836.G0

CONTRACTUAL/EVALUAT1ON
1. Name: Samuel Harr;-nn

Description: Project tvaluator

2. Name:

Description:

3. Nnme:

Description:

500.00

Totals 500.00

-A-ES5-101-4/84 Vruject Bucgct Form

94



:;!ILDLNG N. ILLINOIS
Pl:REL, souTr D\KOls% >7561

specif/)

XXY

RE') :STED

Video Stand $ 152.00

Sony Video Monitor $ 1,460.00 100.00

Totals $ 1,612.00 $ 2,600.00

SUPIIIES (Please Specify)

5 Blank (Scotch Brand) Video Cassettes 3/4" $ 109.00 5 100.00

BOOKS -

(1) "A Prescriptive Behavioral Checklist for the
Severely/Profoundly Retarded - Dorthoy-PbTovich
Volumes 1-3

(2) "Responsible Assertive Behaviors - Arthur J7tange

Vineland Adaptive Behavior Scale 4/.50

Totals $ 109.00 $ I95.4U

OTHER (Please Specify)

Totals

COMMENTS (if any):

I (:11ES6-101-4 /84

9i BEST COPY AVAILABLE



1111/
***SAMPLE***

P.L. 89-313 RECORD OF PROJECT TRANSACTIONS

LOCAL AGENCY
Lakeside Adjustment Training Center

STATE PROJECT NUMBER 85-313-9786

ADDRESS 3007 South Street, Anywhiarp

STATE South Dakota zip 57575

APPROVAL DATE 9/1/84 ENDING DATE 8/1/85

(EXPENDITURES)

AMOUNT APPROVED $ 16 , 132.00

AMENDED .

AMENDED

TOTAL APPROVED $16,132.00

DATE ITEM OR NAME OF VENDOR SALARY FRINGE TRAVEL EQUIPMENT *SUPPLIES CONTRACTUAL/EVALUATION BALANCE

$ 9,843.25
MEALS MILEAGE LODGING

6/21 Marge Summit 1,295.00 --- 31.00 87.15 38.04 8.392.06

6/23 Triangle School Sup

XYZ Video Machine

1

2.500.00 5,892.05

Sony Video Monitor 100.00 5,792.06

5 Blank 3/4" Cassettes 100.00 5,692.06

BOOKS -

Prescriptive...Checklist 35.95 . 5,656.11

Resposive ...Behavior 11.95 54644.16

Adaptive Behavior Scale 47.50 _5.596..66_

kEndina Balance) $_5,596,66

1. TOTAL 89-313 FUNDS RECEIVED TO THIS DATE ,

$ 6,288.75

2. TOTAL 89-313 FUNDS REQUESTED THIS MONTH $ 4.246_59

(Equipment and Supplies must be accompanied by receipts.)

No. 84-313 1

96

I declare and affirm under the penalties of periJry that this claim has
been examined by me, and to the best of my knowledge and belief is in all
things true and correct.

Authorized Representative Date

9)



Appendix I

SELF-REVIEW FORM

- 38 -

9 6



PREAMBLE TO SELF-REVIEW

This self-review is intended to provide specific assistance to the

individual who writes the PL 89-313 project proposal. As you write your

proposal, follow the self-review and check off each standard as you include

it in your proposal. These standards are taken directly from the guidelines for

proposal preparation. References to pages in the guidelines are given with

most statndards. All of those standards with a priority rating of "A" must be

answered on your self-review. Of those with a priority rating of "B", 86%

must be answered "Yes".

When you have met the criteria as established above, mail in your

self-review along with two (2) copies of your proposal. The TAP staff will

rate your proposal, using the same standarus with which you completed your

self-review. If the self-rating and TAP staff ratings are highly correlated,

the proposal will be sent to the Section for Special Education, DESE. If the

correlation between ratings is low, a telephone conference between agency

and TAP staff will be a first step in clarifying differences.

There are a few changes from previous years in the proposal criteria.

The most important of the changes are those related to the continuation

project. Read that new section carefully if you are writing a continuation

project.
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TECHNICAL ASSISTANCE PROJECT
89-313 PROJECT PROPOSAL REVIEW

Agency:
Date:
Reviewer

STANDARD PR YES NO NEEDS /COMMENTS

I. TITLE PAGE

1) Does the proposal have a
title page? (P. 10, Guide-
lines and Appendix B)

II. TABLE OF CONTENTS

1) Does the proposal have a
Table of Contents? (P. 11)

III.

/

ABSTRACT

1) Does the proposal have an
Abstract? (P. 11)

a) Are the goals of the
project stated?

b) Are the objectives
stated?

c) Is the project design
summarized?

IV.

/

BUDGET AND BUDGET

1 00

01.MThZATT4

1) Is the budget written
category by category?

2) Are funds other than
89-313 to be utilized
in this project? (P. 11
and Appendix c)

a) If so, is the funding
source identified?

b) Is the total budget to
be supplied by that
source identified?

3) Is this project a continu-
ation of a previous year's
project? (If not, go on
to IV. 4)

a) If so, how is the phase
of the project identi-
fied?



TECHNICAL ASSISTANCE PROJECT
89-313 PROJECT PROPOSAL REVIEW

Agency:
Date:
Reviewer:

STANDARD PR YES NO NEEDS/COMMENTS

I. TITLE PAGE

1) Does the proposal have a
title page? (P. 9, Guide-
lines and Appendix B)

II. TABLE OF CONTENTS

A1) Does the proposal have a
Table of Contents? (P. 10)

III. ABSTRACT

1) Does the proposal have an
Abstract? (P. 10)

a) Are the goals of the
project stated?

b) Are the objectives
stated?

11
c) Is the project design

summarized?

IV. BUDGET AND BUDGET

A

111

JUSTIFICATION

1) Is the budget written
category by category?

2) Are funds other than
89-313 to be utilized
in this project? (P. 10

and Appendix10

a) If so, is the funding
source identified?

b) Is the total budget tc
be supplied by that
source identified?

3) Is this project a continu-
ation of a previous year's
project? (If not, go on
to IV. 4)

II a) If so, how is the phase
of the project identi-
fied?



AilW

IIRIDGET AND BUDGET JUSTIFICATION
(cont.)

STANDARD PR YES NO NEEDS/COMMENTS

b) If so, is the projected
level of funding to be
requested in subsequent
phases of the project
identified?

If the answer to (b) is
no, explain your rationale
for not providing the pro-
jected level of funding.

4) Are budgeted funds to be
used to cover administra-
tive costs?

a) If so, are the admin-
istrative services for
which dollars are to be
spent justified?

5) Are funds to be used for
the payment of tuition or

111/

fees for handicapped
children?

6) Are funds to be used for
the cost of transportation
of handicapped school
children? (Answer a or b
and c)

a) If the answer is "Yes,"
explain how the trans-
portation is essential
to the child's safety.

or

b) Would the child be
unable to participate
in special education
services if the trans-
portation was not paid
by 89-313 fundir

and

c) Explain what efforts
were made to secure
other resources for
transportation.

B

A

A

A

A

A

A

11)2



STANDARD PR YES INO NEEDS /COMMENTS

WGET AND BUDGET JUSTIFICATION

A

A

1

(cont.)

7) Are budgeted funds to be
used for purchase of
equipment?

a) If so, is a justifica-
tion for the expendi-
tures provided?

8) Are budgeted funds to be
used for remodeling or
expansion of your facil-
ity(ies)?

a) If so, is a justifica-
tion for the expendi-
ture provided?

9) Is the budget justifica-
tion completed? (P. 11)

a) Do the funds requested
correspond to the proj -

I/
ect objectives and
activities?

b) Does the budget justi-
fication include a de-
scription of how costs
were allocated?

10) Is the total dollar amount
requested specified?

V. PROJECT NARRATIVE

103

A. PLANNING

1) Is the project planning
outlined in the projec
narrative? (P. 12)

a) Was a Parent Advisory
Council utilized in
the planning?

b) Are procedures for
identifying the prob-
lem described or was

lb
an analysis of the pre-
vious phase described?



STANDARD PR YES NO NEEDS/COMMENTS

111C(7m.--MINIt.)

1 04

c) Is the method of
prioritizing program
needs identified?

d) Are the people involved
in the planning process
identified?

2) Does the proposal contain
an outline of human re-
sources committed to the
project by your agency?
(P. 12)

3) Does the proposal contain
an outline of material
resources committed to the
project by your agency?
(P. 12)

4) Were outside agencies and
individuals involved in
planning? (P. 12)

III/ a) If so, were federal
and state agencies
involved?

b) Were local agencies
involved?

B. STATEMENT OF NEEDS

1) Does the proposal contain
a Statement of Needs?
(P. 13 and Appendix D)

a) Does the statement
describe the existing
special education
program?

b) Does the statement
specify the number of
handicapped children
(under age 22) served
by your facility?

4110



STANDARD PR YES NO NEEDS/COMMENTS

714ENT OF NEEDS (cont.)

A2) Does the statement of
needs specify the
strengths of the exist-
ing program? (P. 13)

3) Does the statement of
needs specify the needs
of the existing program?

A

(P. 14)

4) Does the statement of
needs explain why the
problem exists? (P. 14)

a) Is formal needs assess-
ment data presented to
substantiate the exis-
tence of the problem?

b) Are problem areas
identified as a result
of an accreditation or
review process?

A

A

A

11) c) If a continuation
project, did you append
a copy of your final

report for the pre-
viously funded phase?

A

5) Does the statement of
needs include a statement
of the problem? (P. 14)

A

C. PROJECT COALS

1) Are the project goals
specified? P. 14)

a) Are they observable?

A

A

b) Are they measurable? A

c) Are they directly re-
lated to the needs as
identified in the
statement of needs?

d) Were parents able to

B

A

110
provide input into
establishing the goal s?

J5



STANDARD PR YES NOf NEEDS /COMMENTS

D. PERFORMANCE OBJECTIVES

1) Are the performance ob-
jectives of the project
specified? (P. 14)'

a) Are they observable?

b) Are they written such
that they can be
measured?

c) Are they child-centered? A

NOTE: The Handbook on
Writing Objectives
in Appendix E
provides additional
information to the
proposal writer.

E. ACTIVITIES

1) Is there an activity (plan
of action) for each perfor-
mance objective? (P. 16
and Appendix F)

a) Is there a time line
for each activity?

F. PROGRAM DESIGN

1) Does the proposal contain
a program design? (P. 17)

a) Does the program design
contain a description of
the target population?
(P. 17)

b) Does the program design
contain a description
of the instructional

materials that will be
purchased or produced
by this grant? (P. 18)



STANDARD PR YES NO NEEDS/COMMENTS

GRAM DESIGN (cont.)

A

A

A

A

A

A

A

A

101

c) Does the program design
contain a description
of the equipment that
will be purchased by
this grant? (P. 18)
NA .

i) Is there an
explanation of how
the equipment will
be utilized on the
proposed project?

d) Does the program de-
sign identify how con-
sultants that will be
hired by grant monies

will serve to achieve
project goals?

e) Does the program de-
sign identify staff
positions that will
develop as a result
IIof project monies?

i) If so, are job
descriptions for
each position
included in the
project proposal?

2) If inservice training

of the staff is part of
this project, is there
a description of it?
NA .

3) If parent/guardian inser-
vice training is a part
of this project, is there
a description of it?
NA .

4) Is there an explanation
of how the project ele-
ments will solve the
problems identified in
the statement of needs?

II



STANDARD

III/ G. EVALUATION

1) Does the evaluation design
describe the methods of
measuring eacr17tEnVity?
(Process Evaluation)

(P. 19 and Appendix C)

a) Does the evaluation
design for process -

evaluation (activities)
indicate time lines?

b) Are the people respon-
sible for carrying out
each portion of the
process evaluation
identified?

c) Does the evaluation
provide for a system
of chetAng off of
the activities of the
project as completed?

2) Does the evaluation design
describe the methods of
measuring each performance
objective of the project?
(Product Evaluation)

a) Does the evaluation
design for product
evaluation (perfor-
mance objectives)
indicate time liras?

b) Are the people respn-
sible for carrying
out each portion of
the product evaluation
(performance objec-
tives) identified?

c) Does the evaluation
design for product
evaluation (perfor-
mance objectives)
indicate criteria
for the objectives?

PR YES NO NEEDS/COMMENTS

A

A

A

A

A

A

108



STANDARD
h-

PR YES NO NEEDS /COMMENTS

'EVALUATION (cont.)

A

A

A

109

3) Does the evaluatioo design
describe the methods for
measuring each project
goal? (P. 19)

a) Does the evaluation
design for project
goals indicate time
I i nes?.

b) Are the people respon-
sible for carrying out
each portion of the
evaluation of project
goals identified?

c) Does the evaluation de-
sign for project goals
indicate criteria for
the objectives?

4) Does the evaluation
design describe the
external evaluator?

a) Is the role of the
external evaluator
clearly identified?

H. DISSMINATION

1) Is there a description of
the disseroLation of the
project results? (P. 20)

a) Does the description
include a statement
regarding the source
of the funds by which
the project was run?

I. APPENDICES

1) Does the project proposal
contain appendices of
supplementary materials?
(P. al.)

/



STANDARD PR YES NO NEEDS/COMMENTS

WPENDICES (cont.)

a) Are the materials
identified in the
Table of Contents?

b) Is formal needs
assessment or
evaluation data
available in an
appendix?
(Appendix G)

c) Are vitae for project
personnel available
in an appendix?

d) Are job descriptions
of project personnel
in an appendix?

VI. FOAM 9025

1) Is Form 9025 canpleted?
(P. 22 and Appendix II)

I. IOGYSTICS

110

1) Have you included the
self-review with your
agency's proposal?
(P. 23 and Appendix I)

2) Have you included two (2)
copies of your agency's
proposal for TAP review
teen?
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FEDERAL REGULATIONS FOR STATE OPERATED PROGRAMS
FOR HANDICAPPED CHILi)REN

Subpart A -- General

§116b.1 Scope.

This Part applies to programs and projects assisted under section

121 of Title i of the Elementary and Secondary Education Act of 1965,

as amended.

(20 U.S.C. 241c-1)

§116b.2 Other applicable regulations.

Programs and projects assisted under this Part are also subject to

the following regt'iacions:

(a) Part 115 of this chapter (general requirements relating to

Title I of the Act, including §116.5 Approval by State educational

Agency of applications from applicant agencies, §116.7 Reports by State

educational agencies, §116.31 Cooperative projects, and §116.40 Title I

funds supplementary to State and local funds), except that §116.40(b)

(Use of funds for services which the applicant is required to provide)

does not apply; and

(b) Parts 100, 100b, and 100c of this chapter (relating to fiscal,

administrative, property management, and other matters).

(20 U.S.C. 241c-1)

§116b.3 Definitions.

As used in tLis Part (in addition to the definitions set forth in

Parts 100 and 116 of this chapter):

"Handicapped children" includes those children who are mentally

retarded, hard of hearing, deaf, speech impaired, visually handicapped,

112



Page 2

seriously emotionally disturbed, or other health impaired, who because

of those impairments need special education.

"Related services" is used in this Part as defined in §121e.13 of

this chapter.

"Special education" is used in this Part as defined in f121a.14 of

this chapter.

"State agency" means an institution or agency of the State which

has direct responsibility established under State law for providing free

public education for handicapped children.

"State-operated school" means a school or a program which is adminis-

tered directly by a State agency.

"State-supported school" means a school or program operated under

contract or other arrangement with a State agency.

(20 U.S.C. 241c-1; 20 U.S.C. 1401 (16), (17))

Comment. A State agency may use funds under this Part only to serve

those handicapped children for whom the agency is directly responsible

for providing free public education. The State agency mey serve those

handicapped children in State-operated or in State-supported schools.

Although typically the State agency contributes a significant portion of

the cost of providing education to handicapped children in State-supported

schools, the extent of that contribution is irrelevant as long as the State

agency is legally responsible for providing education to the handicapped

children in that State-supported school.
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Subpart S -- State educational Agency participation

s116b.10 Submission of annual program plan

(a) A State educational agency shall submit a oeneral application

and an annual program plan to the Commissioner as provided in §116.3 of

this chapter.

(b) (1) The annual program plan must include a description of each

project funded under this Part, including each project conducted by a

local educational agency.

(2) The description of a project must include:

(i) The project number, if any,

(ii) A brief narrative description of the project,

(iii) The project location,

(iv) The number of children to be served in the project,

(v) The number of personnel to he hired for the project, and

(vi) The amount of funds provided under this Part to be spent

on the project.

(3) Each project description must be reported under the heading of

the State agency from which the project receives its funds. If a project

receives funds from more than one State agency, that project may be listed

under a separate heading.

(20 U.S.C. 1232(c) (2), 241c-1, 241f)

5116b.11 Submission of financial status and performance reports.

(a) Each State educational agency shall submit a final Financial

Status Report and a Performance Report annually to the Commissioner, as

required in Subparts P and n of Part 100b of this chapter.
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(b) If funds are carried over from the previous fiscal year, under

§100b.55 of this chapter, the State educational agency shall submit a

separate Financial Status Report and a separate Performance Report with

respect to those funds.

(20 U.S.C. 241c-1)

§116b.12 State educational agency as fiscal agent.

The State educational agency may act as the fiscal agent of the

State agency in disbursing funds under this Part, including transfers

of funds to local educational agencies under Subpart D of this Part.

(20 U.S.C. 241c-1)

5116b.13 Other State educational agency responsibilities.

In addition to those requirements in Part 116 of this chapter,

each State educational agency shall:

(a) Determine whether each State agency is eligible for a grant

under this Part;

(b) Assist State agencies and local educational agencies in the

development, implementation, evaluation, and supervision of projects

under this Part;

(c) Assist State agencies and local educational agencies in

determining and reporting daily average attendance of handicapped

children under Subpart E of this Part;

(d) Insure that all handicapped children served with funds under

this Part are receiving special education in a program which meets the

State educational agency standards under M6b.E1;

(e) Insure that the information reported under §116b.44(b) is

accurate; and
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(f) Develop and implement procedures to monitor all projects.

(20 U.S.C. 241c-1)

5116b.14 Reallocation of funds between State agencies.

The State educational agency shall reallocate funds (subject to

the prior written approval of the Commissioner) between State agencies

if a handicapped child who generated funds in one participating State

agency is transferred to another participating State agency.

(20 U.S.C. 241c-1)

Subpart C -- State Agency Participation

g116b.21 Project application requirements.

(a) In order to receive a grant under this Part, a State agency

must submit a project application to the State educational agency.

(b) A project application must:

(1) Meet the requirements in Subpart 0 of Part 116 of this

chapter;

(2) Set forth the number of handicapped children to be served

with funds under this Part;

(3) Describe the nature and purpose of the proposed project

and include measurable child-centered objectives;

(4) Identify each school in which the handicapped children are

enrolled, the number of those students, and their ages and handicapping

conditions;

(5) Describe the educational services currently being provided

for handicapped children with State and local funds in each of these

schools;

1 1 t3
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(6) Provide an ass^ssment and description of the needs of

those children for special education and related services based on the

best available data, including data on their past educational performance;

(7) Describe each educational service to be provided with funds

under this Part to meet the needs assessed and described under paragraph

(b) (6) of this section;

(8) Describe any proposed training for the school staff and

for the parents of those children;

(9) Describe the procedures which will be used to evaluate

the effectiveness of the project;

(10) Describe the nature and extent of any proposed coordination

with other Federal, State, or local agencies, or related programs, in the

development, operation, and administration of the program or project

assisted under this Part;

(11) Provide for educational services and training for parents

of those children, to the extent that parental understanding of the

services being provided to their children could contribute to the

effectiveness of the program or project;

(12) Describe the procedures to be used in developing and

implementing the individualized education program which must be provided

for each handicapped child under Part 121a of this chapter;

(13) Describe the procedures which were used to give parents

of these children an opportunity to participate in the development of

the project application;

(14) Describe the methods of dissemination of project information.

11?
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(20 U.S.C. 241c-1)

§116b.22 Parental participaticn in the development of the project application.

Each State agency shall provide parents of the children to be served

with funds under this Part with an opportunity to participate in the

development of its project application.

(20 U.S.C. 241c-1; 1231d)

51i6b.23 State aaency responsibilities.

Each State agency shall:

(a) Coordinate and consult with its State educational agency in

the development, implementation, supervision, and evaluation, of programs

and projects assisted under this. Part; and

(b) Provide reports to the State educational agency as necessary

to enable the Strzt educational agency to fulfill its administrative and

fiscal responsibilities under this Part and Part 116 of this chapter.

(20 U.S.C. 241c-1)

§116b.24 Children who may be served.

A State agency may use funds under this Part only for programs and

projects (including the acquisition of equipment and, where necessary,

the construction of school facilities) which am: designed to meet the

special educational needs of handicapped children for whom the State

agency is directly responsible for providing free public education.

(20 U.S.C. 241c-1)

5116b.25 Reporting ty State agency of children transferring to a local
educational agency_program.

(a) Each State agency which receives funds under this Part shall

submit an annual report to the State educational agency of all handicapped

children who:
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(1) Were counted in average daily attendance under section 121

of the Act during the school year 1971-1972 or in a subsequent year; and

(2) Will leave or have left the special education program

operated or supported by that agency in order to participate in a special

education program operated or supported by a local educational agency.

(b) The State educational agency shall prescribe the manner of

submitting the report.

(c) Each State agency shall insure that the report includes:

(1) The name of each child (or other information used by the

State to identify the child),

(2) A description of each child's handicapping condition (or

other information used by the State to identify the handicapping condition),

and

(3) The name of the local educational agency in which the

child will enroll.

(20 U.S.C. 241c-1)

Subpart 0 -- Local Educational Agency Participation

6116b.30 Local educational agency project application.

(a) In order to receive funds under this Part, a local educational

agency must submit a project application to the State educational agency.

(b) The application must meet the requirments in 9316b.21 and

include any other information the State educational agency requires to

perform its duties under this Part.

1(9
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(c) The State educational agency may reduce the amount of infor-

mation submitted under s116b.21, if the local educational agency serves

five or fewer handicapped children under this Part.

(20 U.S.C. 241c-1)

s116b.31 Transfer of funds to local educational agencies.

A local educational agency may receive funds under this Part to

serve a handicapped child if:

(a) The handicapped child left an educational program for handi-

capped children operated or supported by a State agency in order to

participate in a program operated or supported by the local educational

agency;

(b) The child continues to receive an appropriately designed

educational program; and

(c) The State agency transfers the funds generated by the child

under this Part to the local educational agency.

(20 U.S.C. 241c -1)

Comment. 1. Under the statute, it is the responsibility of the

State agency to transfer funds to a local educational agency. However,

under §116b.12, the State educational agency may transfer the funds

directly to the local educational agency as the fiscal agent of the

State agency.

2. The local educational agency receives funds based on the number

of transfer children that it serves. Subpart E provides the rules for

counting these children. The local educational agency submits its

count to the State educational agency.
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3. It should be noted . funds generated by the count of a child

in one year are not available until the following year. Because of this

one-year delay in the availability of funds, the determination of which

agency (local or State) should receive the funds can become a complex

problem. The following clarifications are provided to assist in

determining whether or not the transfer of funds to a local educational

agency is mandatory.

(a) The local educational agency may receive all funds

generated by a child whom the local educational agency counted in the

previous year, subject to the compliance by the local educational agency

with the requirements of this Part.

(b) The State agency may (but is not required to transfer

to the local educational agency funds generated by a child whom the

State agency counted in the previous year. For example, the transfer of

funds is optional in the following situations: (1) The State agency

counts a child On October 1 and the child enrolls in the local educational

agency following that count but during the same school year. The State

agency may decide to transfer the funds to the local educational agency

when these funds become available (the following year) or may decide to

retain those funds for use on other counted handicapped children in

that State agency. (If the local educational agency then counts the

child, the following year's funds must be transferred.) (2) The State

agency counts a child on October 1 of one school year and the child

enrolls in the local educational agency the following school year (the

year the funds become available). The State agency may decide to transfer

121
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those funds to the local educational agency at the time of the child's

enrollment in the local educational agency or may decide to retain those

funds for use for other counted handicapped children in that State agency.

In examples (1) and (2), uncounted handicapped children may be served

on a space available basis (§116b.55).

Although the transfer of funds to the local educational agency is

optional under the examples in paragraph (b) above, the State agency may

wish to take into account the following in exercising its option:

whether or not the State agency con ,nues to maintain approved projects,

the number of children who have left the State agency and who are currently

enrolled in a local educational agency, and the number of children in

approved projects in the State agency.

(c) If a child has left the local educational agency, 6116b.31

govLns the use of the funds.

b116b.32 Local educational agency use of funds.

(a) A local educational agency which receives funds under this

Part shall use those funds to supplement the appropriately designed

education for handicapped cb41dren provided by that agency.

(b) (1) The local educational agency may enter into a contract

or other arrangement with other agencies and schools, intermediate

school districts, or the State educational agency, subject to Subpart

I of Part 100b of this chapter, for carrying out activities under this

Subpart.

(2) The local educational agen,:y shall administer or supervise

those activities.

(20 U.S.C. 241c-1(d))
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5116b.33 Funds a.tributable to children who leave the local educational
agency..

(a) The State agency shall not transfer funds to a local educational

agency if all handicapped children counted under this Part cease to be

enrolind in that kcal educational agency.

(b) If a handicapped child counted under this Part ceases to be

enrolled in the local educational agency, that local educational aoency

shall notify the State eoucational agency, and the State educational

agency shall require the local educational agency to either:

(1) Retain funds generated by that child under this Part

to be used for the other handicapped children enrolled in that local

educational agency; or

(2) Return all or a portion of those funds to a State agency

in which that child was former'y enrolled.

(20 U.S.C. 241c-1(d))

§116b.34 Funds not used by a local educational agency.

If a local educational agency is unable or unwilling to use all or

part of the funds available to it under this Part, the State educational

agency shall transfer the funds to the State agency in which the handi-

capped children counted under this Part were formerly enrolled.

(20 U.S.C. 241c-1(c) and (d))

Subpart E -- Amount uc Grants and Counting Average Daily Attendance

§116b.40 Amount of grants.

(a) Formula for determining the amount of grant. A State aaency

is eligible to receive an amount of funds as computed under the formula

in section 121(b) of the Act.
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(20 U.S.C. 241c-1(b))

(b) Minimum payment. In any fiscal year prior to October 1, 1978,

no State shall receive an amount of funds under this Part which is less

than 100 percent of the amount which that State received in the prior

fiscal year under section 121 of the Act.

(20 U.S.C. 241c-5)

§116b.41 Eligibility of children to be counted.

(a) A handicapped child may be counted in average daily attendance

for the purpose a computing a grant under section 121(b) of the Act, if;

(1) The child is on the membership roll of a State-operated

school;

(2) The child is on the membership roll of a State-supported

school; or

(3) The child was counted in average daily attendance by a

State agency during the school year 1971-1972 or a subsequent year and

is now enrolled in a program operated or supported by a local educational

agency;

(ii) The child was enrolled in the State agency school for

at least one school year (which may not be less than 180 school days);

(iii) The child continues to receive an appropriately designed

educational program; and

(iv) The State agency transfers to the local educational

agency in whose program the child is enrolled an amount equal to the

sums received by the State agency under this Part which are attributable

to that child.
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(b) There is no minimum number of hours that a child must be

receiving educational services per day in order for the child to be

eligible to be placed on a membership roll under this section. The

length of a school day shall be determined solely by the needs of the

handicapped child, as reelected in the child's individualized education

program.

(20 U.S.C. 241c-1(b))

§116b.42 Education _b_y_ more than one agency.

If a handicapped child is receiving free public education from more

than one State agency, the State agency which is primarily responsible

for the child's education (as determined by the State educational agency)

shall be the only State agency to count that child under this Part.

(20 U.S.C. 241c-1)

s116b.43 Average daily attendance computation.

For the purposes of this Part, average daily attendance means the

total membership enrollment of handicapped children who are counted

under §116b.41.

(20 U.S.0 241c-1(b))

§116b.44 Dates for counting and reporting average daily attendance.

(a) State agency and local educational agency. Each State agency

and local educational agency shall count handicapped children (as

specified in §116b.41) on their membership rolls as of nctober 1 of

each year and shall report their average daily attendance to the State

educational agency.
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State educational agency. The State educational agency shall

submit a report to the Commissioner by the following November 15 which

sets forth the information submitted under paragraph (a) of this section.

(20 U.S.C. 241c-1(b) and (d))

§116b.45 Children counted under section 123.

A handicapped child who is counted in average daily attendance for

the purpose of computing a grant under section 123 of the Act (program

for neglected or delinquent children) may not be counted under this

Part.

(20 U.S.C. 241c-1(b))

§116b.46 Children counted under Part B of the Education of the Handicapped
Act.

A handicapped child who is counted for the purpose of computino a

grant under Part B of the Education of the Handicapped Act may not be

counted under this Part.

(20 U.S.C. 241c-1(5))

Comment. Effective October 1, 1977, section 611 (a) '5) (A), (iii)

of Part B of the Education of the Handicapped Act requires that children

counted under this Part cannot be counted under Part B. (References to

other requirements of Part B are under Subpart H.) However, handicapped

children who receive special education and related services from a State

agency directly responsible for providing them with free public

education may be counted under this Part or under Part B. In addition,

handicapped children counted or eligible to be counted under this Part

may be served vith Part B funds, if all requirements of Part B are met.
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Subpart F -- Program Requirements

s116b.50 The educational program.

(a) Each handicapped child counted under this Part must be provided

with an educational program designed to meet the child's special educational

needs.

(b) The entire amount of funds generated by a child under this Part

need not be spent on that child, as long as some of the funds are used to

meet his or her individual special education needs. The remaining funds

generated by that child may be spent on other handicapped children who

are enrolled in the State-operated or State-supported school where the

child is located, and who were counted under 5116b.41.

(c) A project may be supported in whole or in part with funds

provided under this Part. However, a State agency shall not use funds

under this Part to pay for its entire educational program for handic,.1ped

children.

(20 U.S.C. 241(c) and (d))

Comment. The benefits a child receives must be designed to meet

the child's individualized special education needs. For example, the

services of a State agency coordinator would not meet this requirement,

unless the Stag agency can document that those services were designed

to meet the child's individualized special education needs. Under Part

B of the Education of the Handicapped Act, all special education and

related services must be provided under an individualized education

program. See g5121a.340-121a.349 of this chapter.
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g116b.51 State standards.

(a) The State educational agency shall have standards insuring that

each handicapped child counted under this Part receives an appropriately

designed education.

(b) The State educational agency shall insure that every child in

a State-supported school is provided an education which meets the

standards of the State educational agency.

(20 U.S.C. 241c-1)

s116b.52 Maintenance of direction and control.

Each State agency and local educational agency which provides

services with funds under this Part through contracts with other public

or private agencies (such as hospitals, clinics, colleges, universities,

and elementary and secondary schools) must maintain those services under

its administrative and supervisory direction and control. A State agency

or local educational agency may not provide all those services to handi-

capped children through contracts with other agencies.

(20 U.S.C. 241c-1)

§116b.53 Dissemination.

Each State agency and local educational agency shall have effective

procedures for acquiring and disseminating to teachers, administrators,

and parents significant information derived from special educational

research, demonstration and similar projects, and for adopting, where

appropriate, promising special educational practices developed through

these projects for use in program planning and operation under this

Part.
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(20 U.S.C. 241c-1)

§116b.54 Construction and equipment.

(a) Construction undertaken and equipment purchased under this

Part are subject to the requirements of §116b.32 of this chapter.

(b) Each State a9-ncy and local educational agency shall insure

that appropriately trained staff will be available to use and operate

any equipment acquired with funds under this Part.

(20 U.S.C. 241c-1)

§116b.55 Participation of children who were not counted.

Children who may be counted under §116b.41 but who were not counted,

may participate in projects on a space available basis if:

(a) All children who were counted are receiving benefits from funds

made available under this Part; and

(b) All children who were counted are receiving an appropriately

designed education commensurate with their needs.

(20 U.S.C. 241c-1)

§116b.56 Participation in programs under Part 116a.

Nothing in this Part precludes handicapped children from partici-

pating in projects funded under Part 116a of this chapter.

(20 U.S.C. 241c-1)

Subpart G -- Allowable Costs

§116b.60 General.

(a) Cost principles. Allowability of costs incurred under this

Part is determined in accordance with the cost principles reference()

in §100b.81 of this Chapter and with part 100c of the chapter.
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(b) Expenditures.

(1) Each agency may use funds under this Part for expenditures

which are reasonably necessary for activities directly related to the

conduct of programs and projects to meet the special education needs of

handicapped children.

(2) Permissible expenditures may include planning, evaluatino,

and disseminating the results of those activities.

(3) Administrative costs are allowable subject to section

143(b) of the Act (administrative costs of the State educational aoency),

and to Parts 100b and 100c of this Chapter.

(20 U.S.C. 241c-1 and 241g(b))

s116b.61 Special education and related services.

(a) Each agency may use funds under this Part for the costs of

special education and related services for handicapped children.

(b) The State agency may provide agency-wide services (in addition

to services located in particular schools) under this Part, if it deter-

mines that the educational needs of handicapped children will be better

served by that method of programming.

(20 U.S.C. 241c-1)

q116b.62 Tuition and services.

(a) Tuition. An agency shall not use funds under this Part for

the payment of tuition or fees.

(b) Services. Parents of handicapped children served under this

Part shall not be charged for special education or related services

provided for those children (including the cost of room and board and
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non-medical care which are provided in an institutional residential care

facility in which the child is placed for educational purposes).

(20 U.S.C. 241c-1)

§116b.63 Transportation costs.

Expenditures for transportation of handicapped children are allowable

only under the following conditions:

(a) The State educational agency has determined that the transpor-

tation is essential to ensure the child's safety or to enable the child

to benefit from the special education or the other related services

being provided;

(b) The school in which the child is enrolled has made reasonable

efforts to secure other means of or resources for transportation of the

child;

(c) There is no State law requiring the provision of the service;

and

(d) The transportation is not normally provided to other handicapped

children by the agency in whose educational program the child is enrolled.

(20 U.S.C. 241c-1)

Subpart H -- Requirements Under Part B of the
Education of the Handicapped Act

,416b.70 Part B regulations.

Regulations under Part 3 of the Education of the Handicapped Act

are located in Part 121a of this Chapter.

(20 U.S.C. 1417(b))
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Comment. The Commissioner advises each recipient to read the

relevant regulatory provisions in Part 121a, since those regulations

provide additional specific rules for meeting the requirements in

§5116b.71 through 116b.74.

§116b.71 Supervision of programs for handicapped children.

Section 612(6) of the Education of the Handicapped Act requires

that the State educational agency be responsible for ensuring that all

educational programs for handicapped children within the State, including

all programs administered by any other State or local agency, are under

the general supervision of persons responsible for educational programs

for handicapped children in the State educational agency.

(20 U.S.C. 1412(6))

5116b.72 Use of funds for handicapped children.

(a) Section 613(a) (2) of the Education of the Handicapped Act

requires that each State to insure that funds provided under this Part

to assist in the education of.handicapped children are used only in a

manner consistent with a goal of providing a free appropriate public

education for all handicapped :hildren.

(b) Paragraph (a) of this section does not limit the requirements

of this Part or of section 121 of the Act.

(20 U.S.C. 1413(a) (2))

5116b.73 State educational agency standards.

Section 612(6) of the Education of the Handicapped Act requires

that any activity to assist the education of handicapped children under

this Part meet the educational standards of the State educational agency.
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(20 U.S.C. 1412(6))

s116b.74 Withholding payments for noncompliance

(a) Section 616(a) (2) (B) of the Education of the Handicapped

Act provides that the Commissioner may withhold payments available

under this Part for assisting the education of handicapped children:

(1) For failure to comply substantially with any provision

of section 612 or 613 of the Education of the Handicapped Act; or

(2) In the administration of the annual program plan under

Part B of the Education of the Handicapped Act for failure to comply

with:

(i) Any provision of Part B of the Fducation of the

Handicapped Act; or

(ii) Any requirements in the application of a local

educational agency or intermediate educational unit approved by the

State educational agency under that annual program plan.

(b) The Commissioner must use the notice and hearing procedures

in section 616 of the Education of the Handicapped Act before withholding

payments under this section.

(20 U.S.C. 1416)

B21
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Purpose:

89-313 GRANTWRITING WORKSHOP
PARTICIPANT ASSESSMENT

Your assessment of this workshop will assist the planners
in their efforts to provide a high quality training ex-
perience for you, the participant. We appreciate your
frank appraisal of the workshop.

Directions: Do not sign your name to this questionnaire. Any additional
comments you wish to make can be written on the back side.
Please answer all of the questions.

The following questions are in reference to the workshop in its entirety.

Very Very Exceptionally
Poorly Poorly Well Well Well

1. How well were the purposes and
objectives of this workshop
explained to you? 1 2 3 4 5

2. How well organized (the sequence
of activities) was this workshop? 1 2 3 4 5

3. How well did this workshop meet
your individual needs as a
grantwriter? 1 2 3 4 5

4. How well do you feel you know the
workings of PL 89-313 as it relates
to your project? 1 2 3 4 5

5. How well do you feel you understand
the proposal review procedures that
are to be used by the TAP VII staff? 1 2 3 4 5

The following questions refer to the workshop sessions on "Organization and Development
of the Proposal"

As a result of attending the workshop:

6. To what degree do you feel you

improved your understanding of how
the 89-313 proposal should be
organized?

7. To what degree do you feel you
understand the purpose of a needs
assessment?

8. To what degree do you feel
you are able to independently
complete a needs assessment?

None
A

Little Some Much Great

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5
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A

None Little Some Much Great

9. To what degree de you feel you
understand the prupose of
establishing goals and
objectives for your project?

10. To what degree do you feel you
can independently write clear, concise,
and measureable goals and objectives
for your project?

11. To what degree do you feel you can
independently complete a budget
(including 9025 form for your
project?

12. To what degree do you feel the work-
shop staff member responsible for
presentation of these materials had a

working knowledge of the information
presented.

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

The following questions refer to the workshop session "The Evaluation Component"

As a result of attending the workshop:

13. To what degree do you feel you
understand the prupose of evaluation
as it was defined in this workshop. 1 2 3 4 5

14. To what degree do you feel able to
carry out the evaluation component
(with occasional consultation with
workshop staff) for your PL 89-313
project. 1 2 3 4 5

The following are general in their nature and are intended to enable you to summarize
your thoughts about the workshop.

15. How would you rate the "'Workshop

Sessions" in terms of what you

Poor Fair Good Fine Ex:ellent

personally were able to accomplish. 1 2 3 4 5

16. What overall rating would you
provide the workshop staff in terms
of their willingness to be helpful,
share information. 1 2 3 4 5
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Information about you:

17. How many prorosal for obtaining external funding have you written in the
past three years? (Include PL 89-313 proposals) ?

18. How many technical assistance project workshops have you attended? ?

19. How many workshops about grantwriting have you attended? (Excluding
TAP workshops ?

20. How many years of experience do you have in the profession in which you
are currently engaged ?
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