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TRAI

GUIDE:

INTRODUCT ION

This module s one in a series of tratning packages that have been
designed for working with the handicapped adolescent and young adult in
correct ional settings. This particular module focuses on the Correctfonal
Education/The Criminal Justice System. The complete set of C/SET lratning
Rodules Inciudes Information on the following topics:

Modulse 1: Correctional Education/The Criminal Justice System

Module 2: ::aracterlstlcs of Exceptional Populations Juvenile and
. ult)

Module 3: Overview of Special Education

Module 4: Qverview of PL 94-142 and 1EPs

Module 5: Assessment of Exceptional Individuals

Module 6: Curriculum for Exceptional Individuals

Module V: Instructional Methods and Strateyles

Module 8: Yocat fonal Special Education

VODULE COHPONENTS

This module has been designet as a self-contained trainis package. It
contains all the information anu materials necessary to coaduct training.
:dd:tlonal information and materials can be included at the discretfon of the

rainer.

Instruct fonal Design Specifications. This cover page includes the

TolTowing Information:

Module Title
Competency Statement
Rationale Statement
Prerequisites

Module Objectives References
Evaluation Procedures and Criterfa Handouts

Learning Activities and Alternatives Overhead Transparency Masters

Training Evaluation Form

Content Outline

RECOMMENDED PREPARATION PROCEDURES

1. Review Materiais. The trainer should thorougnly review the entire
package and become familiar with the content of each component.

2.

8.

Conduct Needs Assessment.
a. Type in the name and adcress of the trainer on the Needs

Assessment Form.

b. Ouplicate the form and distribute to participants well in advance
of the established training date(s).

Note: Each ftem on the Needs Assessment form corresponds to 3
major unit or section of the Content Outline as designated
by a number, decisal, and 8 zero (e.g., 1.0, 2.0, 3.0). As
such, each needs assessment question represents 3 very
broad content area.

A trainer may desicn a more specific needs assessment
instrument by formul.ting questfons related to subsections
of the Content Qutlise. This is recosmended when there {:
a specific pre-determined focus for training or when there
is a limited amount of time for training.

Review the completed Needs Assessment Forms.
select the topics/content to be presented.

£
Formulate objectives for the training sessions. The major objectives
are listed on the Module Objectiv/es pages(s). In situations where the
training {s wmore highly Tocused, the trainer should formulate more
specific objectives.

Determine evaluation instruments and procedures. Evaluation procedures
and questions corresponding to the objectives are listed in the
Evaluation Procedures and Criteria section. Additional evaluation
questions sfou e developed In situations where additional or more

specific objectives havc been formulated.

petermine learning activities.
3. Review the Content Outline séction and select the content to
be presented.
b. Review the Learning Activities section and prepare learninq
activities That re'aEe to the objectives.
it is recommended that the format of the training session
include frequent participant activities in addition to a
traditional lecture presentation.  For max imum effec-
tiveness the trainer should change the format of the
sessfon at least every 30 minutes. In most cases this
will require the development of additional learning

activities.

Hote:

Prepare overhead transparenc les.
a. Select and make overhead transparencies that will be use. in the

training session.
b. Additional transparencies should be developed by the trainer when

specific informstion needs to be emphasized.
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c. In scme cases the er m{ need to enlarge the transparencies
when the training session will be conducted in a large room. Sume
transparencies will need to be separated where two have been placed

on a page.

9. Prepare handouts
a. Select and duplicate handouts.
b. Additional handouts and materials for activities should be developed
#”. needed.

JELIVERY OF HODULE TRAINING

The following is a list of recommendations for trainers relating to the
delivery of module instruction.

1. Select a site conducive to training by considering the following:
a. adequate size
b. temperature control
c. ventilation
d. acoustics

2. Provide comfortable, moveable chairs and a hard writing surface for
each participant.

3. Begin with a welcome and introduciion of yourself. Include information
on your background, training, and experience.

4. Explain the purpose of trainin?.
a. Provide a rationale {see Instructional Design Specifications

section).
b. Oisplay and/or distribute a copy of the objectives the participants

are expected to meet.
c. Provide participants with a content outline listing the major and

secondary level topics to be presented.

5. Explain the evaluation procedures to the participants.

6. It is recomended that the trainer provide a 10-minute break each hour.
If the training session is to span the normal lunch period, provide at
least 90 minutes. Access to refreshments during the training period {is

recommended.
7. Inform participants of the time-frame you intend to follow.
8. Perfodically susmarize the information you have presented.
5. Encourage participants to ask questions, ask for clarification, and/or

ask for additional examples.
TRATNING EVALUATION

At the conclusion of the training session(s), ask the participants to
@ omplate the Training Evaluation Form.

ERIC 0 '
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-zef@ssessment: @
e RRECTIONAL EDUCATION / THE CRIMINAL JUSTICE SY 6
C/Set Module f1: Correctional Education/The Criminal Justice System What other concerns, needs, or questions do you have regarding the topic
d
Purpose: This module has been designed to meet the needs of individuals covered {n this module?

with a broad range of skills and experiences. Thercfore,
not all training sections and components may be appropriate
for you. To determine your training needs and to make our
training more efficient and effecltive, please complete the
following survey. Since we need this information to prepare
for the actual training sessions, please return the survey
as soon as possible to:

Instructions: Please rate each of the full wing {tems with one of the following
— {ndications: . Other comments, concerns, recommendations.

1. High training priority (“must be covcred”)
2. Medium training priority ("I could use the information*)
3. Low priority ("Not needed or applicaole”)

Topic Ratin
High Me ow
1. Introduction to the Criminal Justice System 1 2 3
2. Historical Perspectives an the Criminal Justice 1 2 3
System
3. Current Trends in the Criminal Justice System 1 2 3
4. Correctionz]l Educacion Programs : 1 2 3




IHSTIQI'IONM. DESIGN SPECIFICATIONS: QIRECTIONAL EDUCATION / THE CRIMINAL JUSTICE SYS. 5.

PROGRAM: C/SET Training Module
MODULE: Correctional Education/The Cr- inal Justice System
COMPETENCY : Upon compietion of Module #1, the rarticipant will be able

to describe major functions of the criminal justice system,
differences in the treatment of juvenile and adult
cffenders, and the major types of correctional education

programs.

RATIONALE: Correctional educators need to have a basic understanding
of the criminal justice system in order to understand the
out-of-classroom experiences of the incarcerated students
they teach. Basic knowledge of the criminal justice system
will assist correctional educators in working with
correctional officers, the courts, parole and probation
officers, and other professionals in the system.

PREREQUISITES: None Required

15




OBJEQ@PVES:

1.0 The criminal justice system and process

2.0

After compTetion of this module, the participant will be able to:

1.1
1.2

1.3

State the three purposes of the criminal justice system.

Describe the criminal justice process through the stages of
arrest, prosecution, incarceratior, and release.

Describe the differences in the juvenile justice system, both in
terms of the type of offender and the different manner in which
they are processed through the system.

Historical perspectives on the crimindl justice system

2.1
2.2

2.3

2.4

2.5

2.6

Identify the roots of contemporary justice practices.

State the consequences emphasized in each of two philosophical
positions regarding criminal behavior.

Identif laws governing the protection of individuals subject to
arres., detention, and confinement.

Briefly state the Supreme Court's ruling in regard to juvenile
offenders (In re Gault, 1967).

State which public issue currently influences the purposes and
actions of the criminal justice system,

Describe the differences between jails, lockups, and prisons.

'Raecnom\L EDUCATION / THE CRIMINAL JUSTICE svw 7.

3.0 Current perspectives on the criminal justice syste

3.1 State the approximate number of offenders housod in detention
facilities and under supervision in the community.

3.2 Identify correct facts regarding conditions in adult
correctional facilities.

3.3 ldentify correct facts regarding juvenile detention facilities.
4.0 « Correctional education programs

4.1 State the proportion of incarcerated juveniles and adults
receiving educational services.

4.2 Describe the curricular emphasis in Adult Basic Education.
4.3 State what is indicated by attainment of a GED certificate.

4.4 ldentify two criticisms of Vocational tducation programs in
correctioral institutions.

4.5 ldentify the courses cf study usually offered in Post-Secondary
Educatior o-ograms.

4.6 State the proportion of handicapped juveniles and adule
offenders receiving special education services.

17
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PRE/POST TEST OF OBJECTIVES
1.0 The criminal Just'ce system and process

1.1 List the three primary purposes of the criminal justice system.
(1)
(2)
(3)

1.2 Number the chronological steps in the criminal justice process: 1 for
the first step, 2 for the next, and so forth.

| Arra{gnment Parole
Arrest Preliminary hearing
Bail Sentencing
Incarceration —_Trial
Investigation )

1.3 Describe the differences in the juvenile justice system.

1.3.1 Mark each descriptor as S (same) or D (different) to compare
juvenlle offenders with adult offenders and the juvenile
ustice system with the adult corrections system.

Proportion of progerty crimes
Proportion of violent crimas

Status offenses

Group crime vs. alone

Proportfon of minority offenders
Proportion of males

Discretionary powers of judges

Sources of referral

Proportion diverted to social services

1)

_-—-TO "o anoToe

1.3.2 Match the juvenile justice terminology below with the

corresponding adult correction terms (a through e).

Juyenile Justice Adult Corrections

Adjudication hearing a, Complaint
Involvement b. Warrant
Petition C. Sentence
Disposition d. Tria)
Summons e. 6Guilt

2.0 Historical perspectives of the criminal justice system
2.1 The roots of contemporary justice practices are (Circle one):

a. French existentialism

b. 01d Testament law

c. English Common Law

d. Roman democratic system

e. The writings of Benjamin Franklin

FRIC 18
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2.2

2.3

2.4

2.5

2.6

3.0
34

3.2

The classicist position held that citizens entered into a contract of
responsiD111LYy with the state and emphasized in
response to criminal beha:for.

The positivist position held that all behavior is shaped by
environmental, biological, and cultural influences, and it emphasized
as a response to criminal behavior.

Which of the following 1s not a right guaranteed to individuals
during arrest, detention, and confinement? (Circle;

Speedy and public trial

Serve as own attorney

Freedom from cruel and unusual punishment
Freedom from self-incrimination

anoo

List three of tae four due process requirements outlined by the
Suoreme Court in 1967 regarding the rights of an accused juvenile.

(1)
(2)
(3)

Wnich public issue currentiy influences the purposes and actions of
the criminal justice system?

Describe the facilities below in terms of the offender's length of
stay.

Facility Length of stay
Prison

Lockup

Jz il

Current perspectives on the criminal justice system

State the approximate number of offenders housed in detention

facilities and under supervision in the community (in the U.S.).

. Identify each statement about adult correctional facilities as either
true (T) or false (F) by circling:

T F a. The average ije of inmates in state prisons is 28.

T F b. The average length of stay is 7 years.

T F c. State and federal laws have insured that every
prl?oner has a bed and no more than 2 men Share a
cell.

T F d. Inmates working in prison industries earn an average
wage of about 20 cents per hour. f)

T F e. It costs about $6,000 per year to support one inmate,
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3.3 Idert!fy cach statement about juvenile detention as true or false:

T F_ a. The 3verage ‘ength of stay fis about 4 months.

T F b. About Lalf the juveniles in custody are confined to
restrictive security facilites.

T F c. The average cost per juvenile per year is about
$23,400.

T F d. Many juvenile services are provided through private
agencies.

T F e. Juveniles in detention are wore likely to receive
educational and social services than adult oflenders.

4.0 Correctional education programs

4.1 About % of incarcerated juveniles receive educational services.

m——

About % of incarcerated adults receive educational services.

——

4.2 Adult Basic Education (ABE) pruograms emphasize

4.3 A Graduate Equivalency Degree (GED) indicates that
an individual has mastered the skills necessary for

4.4 Two criticisms of Vocational Education programs are that (Circle
two):

a. Some Vac-Ed programs teach nonfunctional or unnecessary
skills.

b. Some do not provide opportunity to practice skills at the
conclusion of training.

c. Many Voc-Ed instructors are not competent to train skills
required by modern industiy.

d. Voc-Ed programs are too costly for correctional education
programs.

e. Admission to Voc-Ed programs requires reading and math skills.

4.5 Which classes would you be most 1ikely not to see in a correctional
Post-Secondary Education program? (Circle one or more):

a. Business d. Liberal Arts
b. Engineering e. Medicine
c. Humanities ’
4.6 About % of incarcerated handicapped juveniles receive special
educatTon services.
About % of incarcerated handicapped adults receive special
educatTon services.

<0
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LE NG ACTIVITIES:

These learning activities supplement the instruction described in
the Content Outline. Each activity corresponds to specitic module
objectives, and all require participant discussion.

Learning Activity 1 (Objective 1.1)

Small or large group discussion:
Our government was designed to provide for a balance of power. To
what degree are the law enforcement powers of the exccutive branch
constrained by those of the legislative and judicial branches?
How are the legislative powers limited by the judicial and
executive branches?

Learning Activity 2 (Objective 1.2)
Large group discussion:

A. Discuss the meaning of the term discretion (see Glossary in
Handout 2),

8. Police officers, prosecuting attorneys, judges, and corrections
officers typically wield a large amount of discretionary powers in
determining the fate of offenders or suspected of fenders.

What problems can arise because of discretionary power?
How can it work to the offender’s advantage?

Learning Activity 3 (Objective 1.3)
Small group discussion:

A. The doctrine of parens patriae was originally applie¢ to neglecied
and abused children.” In your opinion, is it appropriatz ior the
state to assume this role with adolescent de!inquents?

B. What implications do each of these factors of juvenile delinquency
have in the tredtment of juvenile offenders? ¥hat implications do
they have for preven[ion:

‘ou

Types of offense

Gang membership

Low socioeconomic status?
Have participants read Handout 9 regarding the prevention of
criminal behavior. )

Learning Activity 4 (Objective 2.2)

The debate between the classicists and positivists centers around the
two questions:

Does punishment serve as a deterrent to crime?

Does rehabilitation result in a responsible citizen?
Have the participants write a short (2-3 pages) positi~n paper
defending either the classicist or positivist position, citing

LRIC 22
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information they have gathered from books, mewspapers, or magazine
articles on the subject. Have them share their opinions in class.

Learning Act}vity 5 (Objectives 2.3 and 2.4)

Large group discussion:
After reading Handout 6 regarding the case of Gerald Gault,
compare his treatment by the juvenile justice system with the
rights of the accused covered in section 2.3. Did the Supreme
Court respond adequately in assuring the civil rights of accused
Juveniles?

Learninq Activity 6 (Objective 2.5)

In some jurisdictions it has been proposed that a vasic victim's bill
of rights be established to inform and protect the victims of crime.

A. Have participants write their ideas for a victim's bil) of rights
on a slip of paper, then share them with the class. Compare the
class list with Handout 10.

B. Discuss whether such a bill of rights could ever be enacted or
enforced.

C. What would the effect of such measures be on corrections
administration and correctional education programs?

Learning Activity 7 (Objectives 3.2 and 3.3)

Large group discussion:

What implications do the demographic characteristics of
inrarcerated juveniles and adults have on the type of educational
program that can be provided? Consider these factors:

Average age

Length of stay

Ethnicity

Conditions in prison or detention facility

Local or prison industry.

Learning Activity 8 (Objective 4.1)

Large group discussion:
Betore presenting the five types of correctional education
programs, ask participants to 1ist the educational needs of
of fenders, considering their personal, recreational, and
vocational needs both while incarcerated and upon leaving the
facility. List their ideas on the chalkboard or overhead
projector.

23




1.1

1.2

1.3

2.2

2.3

COR.TIONAL EDUCATION / THE CRIMINAL JUSTICE:

The following alternatives may be used by themselves or in conjunction

with each otner and/or lecture. The alternacives are not mear® to be
exhaustive. Rather, they are {llustrative of the range of instruc-
tional formats available. Learning activities on the preceding pages
may also be used as alternatives.

Alteraative 1: Discussion

Ask participants to discuss the following questions as members of
small groups or as” the entire class to participate in a large group
discussion of these issues.

After discussing the objectives and pretest results, ask participants
to describe thelr experiences or contact with the CJS. Most
participants, as correctional educators, will be familiar with the
detention and confinemeat functions of the CJS. Use Transparency 2
and Handouts 3, 4, and § to illustrate and discuss the relationship
between corrections (a function of the executive branchj and the
legislative and judicial components of the CJS.

The Criminal Justice Process

After discussing the objectives and pretest resuits, present
components of the CJS using Handouts 3 and 4. Ask participants to
discuss the public's perception of the CJS. Which aspect of the
system receives the moct attention in the media? Which aspect of the
system is least understood by the public?

The Juvenile Justice Systea

Comparing Handouts 3 and 5, discuss differences in the handling of
Juvenile and adult offenders. Ask Rarttct nts to list pros and cons
of treating juveniles differently than adults. Should juvenile court
Judges have broad discretionary powers in dealing with juvenile
offenders? If not, what guidelines would they develep for the
treatment of juven;les by the CJS?

Purposes of the Criminal Justice System

Discuss the two major theoretical positions on criminal activity as
they relate to the purposes of the CJS. Ask participants which
positions most closely .approximate their own as taxpayers, parents, or
educators. ’

Basic Rights

Present the basic frotectlons offered by our constitution and laws.
Ask the participants as a group to oeve{op a hierarchy of rights and
protections. Which rights are most often challenged by the public
when a particularly brutal crime is comitted?

2.6

3.1

Detention Facilitis

Discuss_the evolution of detention facilities in the U.S. Ask
participants to develop a set of standards that all detention
facilities should meet.

Pass out Handout Y1 (the American Currectional Association's
Declaration of Principles). Compare the class list of standards with
those in the ACA 1ist, especially Article 1! on programs and services.
what place do educational programs have in your facility standards?

Current Perspectives on the Criminal Justice System

Dis¢s s ..2 Handout 12 on rates of incarceration by state. Ask
particisants to speculate on why specific jurisdictions have
particularly high rates of incarcecation. Factors participants should
cons ider include:

ethnic and racial diversity

standards of living

contrast between “haves" and “have nots®

system of justice

relative local concepts of “equality”

and " justice®

3.2 and 3.3 Adult corrections and Juvenile Detention

4.0

Using Transparency 6, present information comparing adult and juvenile
corrections. Ask participants to compare and contrast the two
systems. Which characteristics are most disturbing? Which
differences between the two systems are most striking?

Corractional Education Programs

After presenting the information in Section 4.0 on correctional
education programs, ask participants to discuss the following
questions:

a. Should all individuals in detention or corrections have a right to
education? If not, which individuals should receive educational
services and which should not?

b. Handicapped persons have the right to education to age 22 under
federal and state legislation and regulations. Should handicapped
individuals over the age of 22 receive educational services? Why
or why not?

€. How should correctional education programs be funded?

d. S.c.1d minimal academic or vocational competencies be established
for parole or community supervision? Why or why not?

e. How should correctional education programs be organized
administratively? Should they be modeled after secondary school
programs? Should principzls/coordinators of programs be
responsible to correctional officers or education administrators
at the local or state level?

29




lEA”ING ACTIVITIES:

Alternative 2: Guest Speakers

Arrange. to have a correctisnal of ficer or administrator, a represent-
ative of the juvenile Court, and a probation officer discuss their
roles and respon:ibilities within the criminal justice system. Ask
guest speakers to discuss their contact and work with professionals in
other parts of the system.

Alternative 3: Film

the juvenile justice system by

Instead of presenting informatinn on
*01d Enough to Do Time® (see

lecture or discussion, show the fil
References and Resources).

Alternative 4: Site Visit

Arrange to have participants visit an educational proyram in a
facility other than the one in which they turrently work. In class,
ask particfipants to discuss the range of programs visited and the
similarities and differences among them.

CO&CTIOM\L EDUCATION / TIE

CRIMINAL JUSTICE SYS I’

R L L T T T T X
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1.0

1.

cor&u OUTLINE:

Instructors are encouraged to use a varlet{ of teaching strategies and

learning activities to present the mater{a Adult learners are most
highly motivated when they have the o portunity to draw on their own
background and exper fence; and contribute to discussion of the topic.
As a general procedure, .astructors may wart to alternate 30 minute

periods of lecture and teacher-directed instruction with 30 minutes in
Discussion

which small groups address specific problems or questions.
questions are given in the Learning Activities and Alternatives

section.

INTRODUCTION: Overview of the module and oojectives.

The module is comprised of four parts:
(1) Overview of the criminal justice system and prucess

(2) Historical perspectives of the criminal Justice System

(3) Current issues and trends

(4) Education in correctional facilities
The objectives of the training module are listed in Handout 1.
A Glossary is provided to help the participant with new or unfamiliar
vocabulary used in the module (Handout 2).

1 The Criminal Justice System (CJS) is a complex system of agencies and

practices designed to apprehend, detain, try, punish, and rehabilitate

offenders.

1.1.1 Although the CJS is often viewed as a unitary ystem, in
practice it is many different systems operating in numerous
Jurisdictions often with different purposes (Transparency 1).

1.1.1.1 One purpose of the CJS is the punishment of offenders
and the deterrence of others from criminal behavior.
Whether punistment is an offective deterrent to
criminal behavior s a controversial issue in

criminology.

1.1.1.2 Another purpose of the CJS is to protect society from
its dangerous elements.

1.1.1.3 A third purpose of the CJS is rehabilitation of those

charged with engaging in criminal acts. Advocates of
this approach maintain that fndividuals with social
and vocational skills will be able to choose between
compet itive employment and criminal activity.
1.1.2 Broadly speaking,
branches of government: the legislative branch that makes the
laws, the executive branch that enforces the laws, and the
!udlclal branch that passes judgment on lndlvlduais that break
he Taws (Transparency 2).

responsibilitv for the CJS involves our three

c
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The legislative branch has the respcasibility for

(1) passing laws that define iliegal behavior,

- (2) setting permissible sentences for violation of the
laws, and
(3) appropriating the money available for correctional
operations.

1.1.2.2 The executive branch of government approve, (or

vetoes) the laws passed by the legislators and is

responsible for enforcing the laws.

1.1.2.3 The judicial branch of government has three responsi-

bilities:

(1) interpreting the laws brought into question,

(2) ruling on lawsuits involving correctional

supervision, and

(3) granting prabat ion.

Optional: Learning Activity 1

1.2 The criminal justice process involves the police, the prosecuting
attorney, the courts, and correctional facilitfes. (Pass out Handout
3.) Terminology and procedures for administration of the CJS vary
among states and the federal system. Major differences also exist in
the handling of juvenile and adult offenders.

1.2.1 As a component of the CJS, police have respons ibility for
lnvestlvatlng and apprehending individuals suspected of
criminal acts. (Most crime is not responded to by the Justice
system because it has not been discovered or reported.)
Police officers typically wield a large amount of discretion in
determining whether to arrest, warn, or finvestigate those
suspected of criminal activity.
1.2.2 After an arrest, law enforcement agencies present information
about the accused to the prosecutor who will decide if formal
charges will be filed with the court. If no charges are filed,
the accused must be released.
1.2.3 Comwurity detention facilities are another ¢ mponent of the
CJS.* Scme individuals. charged with violating Lhe law spend
time in lockups or jails prior to an initial hearing or trial.
Otler suspects are released on bafl or on their own
recognizante. dJuv2niles may be released to the custody of
parents or guardians prior to a hearing.
1.2.4 Diversion from the system frequently occurs for juveniles not
having previous contact with the CJS. Juveniles diverted from
the CJS to social service agencies often are required to

TTtutTon or Decome iavolved in treatment or
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1.2.6

1.2.7

1.2.8

1.2.9

1.2.10

.2

1.2.12

1.2.5 The prosecuting or state attorney's office is responsible for

present ing the court with evidence concerning those suspected
.of committing a crime.

1.2.5.1 The prosecuting attorney is typically involved during
the initial investigatioa, at pretrial hearings, and
during the trial or dispositional hearing if one
occurs. (Mandout 4 describes the discretionary powers
gf the prosecuting attorney and other officials in the
Js.)

1.2.5.2 Most cases brought by a prosecutor result in a plea of
guilty, many as a result of plea negotiations.

At the preliminary heariag, the severity of the offense, the
age of the individual, and other circumstances determine the
next step for individuais charged with a crime or involved in
crimina) activity.

1.2.6.1 [f the judge does not find probable cause to believe
the accused committed the crime, the case is
dismissed.

1.2.6.2 If the judge finds probable cause in the case of
felonies, the case may be bound over to a grand iury.
The grand jury decides if there is sufficient evidence
to bring the accuzed to trial.

At the arraignment, the accused may pead guilty or nolo
contendere (accepts penalty without admitting guilt}. If the
pTea is accepted, no trial is held and the offender {is
sentenced at this proceeding or at a later date.

A person accused of a serious crime is guaranteed a trial by
jury. However, the accused has the right to ask for a bench
trial where only the judge decides guilt or innocence. Host
Cases that go to trial result in a guilty plea or conviction.

Juveniles and adults placed on probation typically have
restrictions placed on their activities and are required to
maintain contact with a probation officer.

After the trial, a defendant may request appellate review of
the conviction or sentence. The right to appeal varies from
state to state.

Incarceration involves placing the offender in a detention
facility or prison for a specified period of time. 0f thosz
arrested, about 10% are eventually incarcerated.

The decision to grant parole is made by a paroling authority,
such as a parols board. A frequently ne?lected aspect of the
rehabilitation of offenders is the transition of individuals
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from detention facilities tc the community. Some )jurisdictions
have developed procedures and systems of half-way houses and
_links with employers that assist juveailes and adelts in mak ing
the transition.

{Learning Activity 2)

1.3 The juvenile justice system differs from the treatment of adult
of fenders because of the differences between the juvenile and adult
offender and society's protective attitudes towards youth.

1.3.1 Although similar is some respects, juvenile offenders are

1.

3.2

different than adult offenders in the type of crimes committed
and with whom they are committed.

1.3.1.1 Youths {under a?e 18) are more likely than older
sersons to be picked up for property crimes. Jver one
third of all juvenile offenses involve larceny or
burglary (Tramsparency 3).

1.3.1.2 About the same proportion of each age group is
arrested for violent crimes (4%-5%).

About 20% of referrals to juvenile court are for
status offenses: running away, truancy, curfew
violation, possession of liquor, etc.

1.3.1.3

A major difference between juvenile and adult

of fenders is the importance of gang membership and the
tendency of youth to engage in group criminal activity
(Transparency 4).

1.3.1.4

Juvenile offenders are similar to adults in that a
disproportionate number are:

1.3.1.5

male
Hispanic or black
economically disadvantaged
from families with high degrees of
conflict and instability
Both groups typically have had interpersonal problems
at school or work.

Juvenile of fenders typically are handled in a different manner
than adult offenders and are processed by a juvenile justice
system distinct from the adult system.

1.3.2.1 In contrast to the treatment of adults, the juvenile
justice system typically assumes the role of “parens

atriae® and attempts to act as guardian in the
rehabiTitation of juvenile delinquents.

Optional: Learning Activity 3

31




of the juvenile justice system is

1.3.2.2 :eﬁzéﬁgﬁia{g::sand pr:tict‘on of)youth frgntgublicity. 2.3.1 Individuals have the right to legal counsel.

the trauma of harsh sentences, and the negative 2.3.2 Individuals have the right to know the nature of th
) consequences of contact with adult of fenders. they are accused of com?nltting. re e offenses
1.3.2.3 :::::1l?nc3:::n{:gogzu2::et=::h‘:f:;ggz g;::::‘:::‘:{e 2.3.3 Individuals have the right to a speedy and public trial.

more actively involved in promoting rehabilitation 2.3.4 Individuals cannot be charged excessive bail except in those

rather than punishment. instances where an individual is likely to flee to escape
1.3.2.4 Wnile adults nay begin the crimfna) Justice process prosecution.

only through arrest, sumsons, or C tation, juvenile 2.3.5 Individuals cannot be uired t test

may be referred to the court by parents, school, or against themselves. required to incriminate or testify

other sources (Discuss Handout 5).

1.3.2.5 The juvenile and adult systems use different 2.3.6 Incividuals cannot be subject to cruel and unusual punishment.

terminology ‘°sde“;:b°‘g;“"t°:“::;‘:‘:e:"t?:::"::ke 2.4 Laws governing the treatment of juveniles suspected of violating the
im;:?::en::r ':;nt .:r“ mn{ trial. quilt. and law have evolved during the past 100 years in the U.S.
» WOV, ’ L] ’ »
sentencing ~ Corresponding Eer:stlnuﬂie huvel:lle 2.4.1 The historical differences in the handling of juvenile
system arc petition, Sjm'l's- L °"m°"d g"s“ lonal offenders can be traced to the establishment of the first
m:jm:iuuon :ear;rslgs;ryﬂ'l: v::e:uti ; ma ﬂ%‘ﬁ.ﬁﬂ_ Juvenile courts in IVlinois in 1899.
ar ing. Tn Wand
Iiere.r[I 2.4.2 Although various jurisdictions have different procedures and
. safeguards for juveniles, a few specific principles or rights
2.0 HISTORICAL PERSPECTIVES ON THE CJS are common to most states.
2.1 The CJ§ in the U.S. has evolved during the past 300 years from 2.4.3 1In 1967, the Supreme Cour* recognized that juveniles are
practices rooted in colonial times and Engllsh Common Law. (See entitled to the sam» due process safeguards as adults. (Refer
discussion strategies in Learning Alternatives section.) _to Handout 6 regarding the case of in re Gault.) Prior to this

ruling, juveniles Jid not have the Same rights as adults when

2.2 Two theoretical positions on criminal behavior in relation to society charged with delinquent acts (Learning Activity 5).
have shaped and continue to shape the purposes and activities of the
cJs. 2.4.4 During the last few years there has been a trend toward
treating juveniles suspected of comitting serious offenses --
2.2.1 The classical position, with fts roots in 18th century French such as rape, murder, and aggravated assault -- as adults.
philosophy, maintains individuals possess free will and, as (Handout 7 discusses the prosecution of juvenile offenders as
members of the state, enter into a contract that involves adults.)
assuming responsibility for their own behavior. The classical
position emphasizes punishment as a deterrent to criminal 2.4.4.1 States have different Bolicies and procedures for
behavior. allowing juveniles to be tried as adults.
2.2.2 The s‘t"‘st pos‘t‘m' with ‘ts roots in lgth century 2.‘.4.2 JIIVEI'I”eS tried as adults have a Ver, h‘qh COI'IHCNOI'I

intellectual thought, maintains that environmental, biological, rate, but most receive sentences, fines, or probation.

and cultural influsnces determine an individual’s behavior.

The positivist position emphasizes rehabilitation (or 2.5 Victim's rights have influenced the purpose and actions of the LJS in

recent years. While the 1960s and 1970s saw an expansion of the
punishment) based on indfvidus] needs and characteristics. rights of individuals accused and convicted of crimes, the 1980s have
Optional: Learning Activity 4 witnessed an emphasis on the victims of criminal behavior. (Discuss
Handout 3.)

2.3 Laws governing the arrest, detention, and confinement of individuals
in the United States afford certain protections: Optional: Learning Activity 6

’
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2.6

3.0
3.1

con®ionaL epucation 7 Tue criminaL Justice system: @

Detention facilities in the U.S. have evolved in tesms of their
purposes and the individuals they house. (See discussion strategies
in Learning Activities section.)

Until the late 18th century, local jails housed all individuals
awaiting trial and serving time.

2.6.1

Prisons and penitentiaries developed during the 19th century
and hcused individuals for longer periods of time. In contrast
to local jails, prisons came under the jurisdiction of federal
and state authorities.

2.6.2

2.6.3 Today, local detention facilities include lockup for periods of

less than 48 hours and jails for longer periods of time.

In many jurisdictions, juveniles are routinely held in jails
with adult prisoners.

2.6.4

The fifst training school for juvenile offenders was
established in Massachusetts in 1846. Currently, detention
factlities for juveniles include special treatment centers,
diagnostic centers, group homes, ranches, and training schools.

2.6.5

Detention facilities for adults have evolved into a system that
includes minimua, medium, and maximum security prisons, special
treatment centers, and half-way houses.

2.6.6

CURRENT TRENDS IN THE CJS

anber~lacarcerate&: The United States has one of the highest rates
of incarceration in the world. Only South Africa and the Soviet Union

have greater percentages of their population in jails and prisons than
the United States.

At the present time, over 500,000 criminal of fenders are housed
in statgrand federal detention facilities and local jails

(Transparency 6).

3.1.1

3.1.2 Of this 500,000, approximately 72,000 are incarcerated in
juvenile detention facilities.

In addition to those who are Incarcerated, nearly 2 million
individuals are under some form of community supervision such

as probation or parole.

3.3

Nationally, the District of Columbia and Nevada have the
highest rates of incarceration. New Hampshire and North Oakota
have the lowest rates of incarceration. (See discussion
strategies in Learning Activities section.)

Adult correctional facilities: Nearl{ 3,500 local 1ails in the U.S.

house suspects and offenders for shor periods of time (Transparency
6). In addition, there are 592 state and 45 federal prisons.
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3.2.1 The average age of inmates in federal prisons is 32, and in
state pr’zons 28,

3.2.2 The aver:zge length of stay is 25 months.

3.2.3 ga;ionally there are 13X more prisoners than there are prison

eds.
3.2.3.1 1In 1983, over 11,000 inmates were held in local jails
because of overcrowding in prisons.
3.2.3.2 In 1984, 31 correctional agencies were under court
orders related to “conditions of confinement® because
of overcrowding and similar prablems.

3.2.4 The hourly wage paid L- prison industries in the U.S. in 1983
ranged trom a low of 4 cents to a high of 54 cents. The
average wage was 20 cents per hour.

3.2.5 The average cost per inmate per year in the U.S. in 1983 was
$16,245. The highest cost per inmate per year was in Alaska
($36,500) and the lowest was Texas ($7,000).

3.2.6 In 1983, 216 adults died in state or federal prisons as a

result of suicide or homicide.

Juvenile detention: Juvepiles are detained in a range of public and
private facilities including special treatment centers, diagnostic
centers, group homes, ranches, and training schools.

3.3.1 About half of the juveniles in custody are confined in
detention centers or training schools with physically
restrictive security.

3.3.2 In recent years, there has been a mcve toward cuununlt¥ based

detention of juveniles. There are over 650 less restrictive

juvenile detention facilities in the U.5. Most of these
institutions are group homes.

3.3.3 The average length of stay for juveniles released in 1983 was

11 months.

3.3.4 In 1983 the average cost per juvenile for all forms of care and

supervision in the U.S. was 323,400 per year.
3.3.5 In a number of states, juvenile services are provided by the
state under contractual arrangements with private agencies.
3.3.6 Juveniles in detention are much more likely to receive
educational, recreational, and social services than their
counterparts in adult correctional facilities.

3.3

In 1983, 15 juveniles in detention in the U.S. died as a result
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of suicide or homicide.
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4.1

4.2

4.3

4.0 CORRECTIONAL EDUCATION PROGRAMS

Correctional education programs exist in most prisons and detention
facilities in the U.S., though the quality and availability varies
among {urlsdlctlons. Educational programs are fnfrequently available

in jails and short-term detention facilities.

4.1.1 Approximately 92% of all juveniles incarcerated in state
detention facilities are enrolled in correctional education
programs.

4.1.2 Approximately 30% of adults in state correctional facilities
are enrolled in correctio~al education programs.

Option: Learning Activity 8
4.1.2 Basically, there are five different types of correct ional

education programs:
Adult Basic Education (ABE)

Sraduate Equivalency Degree (GED)
Vocatfonal Education (Voc-Ed)
post-Secondary Education

Special Education

Adult Basic Education (ABE) and similar programs are designed to
provide basic skills in reading, mathematfcs, and spelling. The term
ABE is used most often to refer to basic skills prugrams in adult
correctional facilities.

In large juvenile detention facilitfes, curricula resemble
traditional hlqh school offerings. In smaller juvenile
detention facilities, the program is similar to many
alternative educational programs with a strong emphasis on
individualized instruction.

4.2.1

4.2.2
ABE programs are available to adults in most correctional

facilities. 1In a few states, ABE is mandated for adults with
skills below a certain achievement level.

Graduate Equivalency Degree (GED) programs are designed to prepare
students to successfully pass the GED exam. A GEO certificate
indicates that an individual has mastered the skills necessary for
graduation from high school.

GED curriculum includes coursework in language arts, soc fal

4.3.1
studies, mathematics, and related high school subject areas.

Traditionally, many correctional education programs were
évaluated on the number of GED certificates earned by students

in their programs.
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4.3.2

Educational services are mandated for juveniles in most states.
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4.4 Vocational Education (Voc-Ed) programs in correctional facilities

4.5

4.6

include a wide range of pr

rams, thouyh specific skills taught in any

given ipstitution may be quite limited.

4.4.1

4.4.2

4.4.3

4.4.4

is needed by many incarcerated persons.
About 25% of jail inmates had no source of income before being
incarcerated except welfare, social security, or unemp loyment
benefits. The average inmate lives at the poverty level before
entering jail.

Vocational tralnln?

Admission to vocational education programs often requires
minimum competency in reading and mathematics.

some Voc-Ed programs have been criticized (1) for teaching
nonfunctional skills or (2) for teaching skills but not
providing opportunity to practice skills at the conclusion of
training.

Recently, Voc-Ed programs in a few institutions have
established cooperative training a?reements with industries.
These arrangements ensure that Indlviduals who successfully
complete training while incarcerated have jobs when they
reenter the commnity.

Post-Secondary Education programs are available in some adult
correctional facilities.

4.5.1

4.5.2

These programs often involve cooperative relationships with
community colleges and four-year institutions. Students
enrolled in these programs have the opportunity to earn A.A.,
8.A., and B.S. degrees.

Courses of study in gost-secondary education programs are
usually limited to the liberal arts, humanities, and business.

special Education is a relatively new area in correctional education.
(Module #3 presents an overvicw of special education.)

4.6.1

4.6.2

4.6.3

4.6.4

Approximately 80% of the 9,400 handicapped juvenile offenders
recelve special education services (Transparency 7).

Only about 10% of the estimated 41,590 adult handicapped
offenders are currently receiving special education services

(Transparency 8).

The skill deficits of juveniles and adults in ABE ond special
education programs are very similar.

Effective special education programs focus on skill development

rather than ability training.
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The annotated list of reference materials that follows can be used b
instructors or participants interested in learning about the Crimina
Justice System and juvenile justice programs.

Film

"01d Enough to Do Time"

NRET Thirteen Distribution and Sales, 356 West 58th Street, New York,
NY 10019. (Rental fee: $65/day on 3/4" videocassette. Purchase price:
$385 on any video format.)

This 60-minute film is an in-depth examination of juvenile justice
policies in the United States. The film includes discussion with
Juvenile justice professionals in a number of states.

Sooks

Carter, R, M., Glaser, 0., & Wilkins, L. T. (Eds.). (1985). Correctional
institutions (3rd ed.). New York: Harper & Row.

This edited work covers a range of issues in contemporary corrections.
Major topics include social context, programs in correctional
institutions, and reintegration into the community.

Coates, R. B., Miller, A. D., & Ohlin, L. E. (1978). mv'ersnl in a youth
correctional gystg!i Handling delinquents in Massachusetls. Cambridge;
nger.

This book describes the impact of deinstitutionalization of juvenile
corrections in Massachusetts in the 1970s. The book reports on policy
issues concerning the quality of life within programs and the
reintegration of juvenile offenders into the system.

Cox, S. M., & Conrad, J. J. (1978). Juvenile justice: A guide to practice
and theory. Oubuque, IA: Wa. C. Brown.

This text provides an overview of the juvenile justice system in the
United States. Tnpics include juvenile court procedures, theories of
delinquency, and juvenile corrections.

Eldefonso, E., & Hartinger, W. (1576). Control, treatment, and rehabili-
tation éﬁ fuvenile offenders. Beverly BiTVs, CA: Glencoe Press.

This introductory text covers a rasge of topics including juvenile
courts, detention, characteristics of offenders, and aftercare.

Snarr, R. W., & Wolferd, B, 1. (1985). Introduction to corrections.
Oubuque, IA: Wm. C. Brown.

This text provides an excellent overview of corrections including
community-based programs and probation. Muck of the information
presented in this module was obtained from this text.

Q
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U.S. Department of Justice. (1983). Report to the nation on crime and
justice: The data. Washington, OC: Bureau of Justice Statistics.

This 108-page renort brings together data from the Bureau’s own reports,
the FB! Unl?orm trime Reports, the Bureau of Census, the National
Institute of Justice, the Office of Juvenile Justice and Delinquency
Prevention, and many other research and reference sources. It contains
many excellent charts and graphs, has a non-technical format, and is very
readable.
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Purposes of the CJS

Punishment

Protection

Rehabilitation

41




J

Legislative

Defining i1legal behavior
Setting permissible sentences

Appropriating money

Executive

SAS II11SNC TVNIWIYD 3HL / NOILVING3 TWNOI'

@

Approving laws

Enforcing laws

Judicial
Intersreting laws
Ruling on Jawsuits

Granting probation

RIVISNVEL GYIHITA0

S
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Serious crime arests highest in young age gioups

Arroat iate per 100,000 persons

4,000

Property crilne arrests peak at age 16,
drop in half by age 20

3,000

2,000

1,000

. . L obe /oy
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40 60 a0 L1

Source: ~ 8! Unitoun Ctlime Ropoils, I-yoar aveinge, 1978-80.
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ght to the Juvenile Court

Percentage of Lone and Group Oﬂ'ehders Among Offenders Brou

FIGURE 1
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Terminology |
Juvenile - Adult
Petition Complaint
Summens Warrant
Detention hearing Arraignment
Adjudication hearing Trial
Involvement Guilt
Dispositional hearing Sentancing
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Incarceration
Adults
Number incarcerated 428,000
No. of facilities 4,137
Average age 28
Average siay 25 mos.
Cost per inmate
per year $16,245

Deaths 216

o
OVERUEAD TRAHNSPARGMCIES 23,

Juveniles

-(under 18)

72,000

2,576

11 mos.

$23,400

15




SPECIAL EDUCATION IN
JUVENILE CORRECTIONS

INCARCERATED JUVENILES

JUVENILES IN CORRECTIONAL
EDUCATION PROGRAMS

ESTIM-TED HANDICAPPED
JUVENILE OFFENDERS

HANDICAPPED JUVENILE OFFENDERS
CURRENTLY SERVED

ESTIMATED HANDICAPPED JUVENILE
OFFTNDERS CURREATLY SerVED

STATES RECEIVING P,L. S4-142 MONIES

o0

C/SET

33,180
30,081

:SIIINTVISHNVIL G'BAO

AS IDTISAC TVHIWIND 31 / HOTLVINGI TVNOILIFWY

. |



SPECIAL tDUCATION
IN ADULT CORRECTIONS

INCARCERATED ADULTS

ADULTS IN CORRECTIONAL
EDUCATION PROGRAMS

ESTIMATED HANDICAPPED
ADULT OFFZNDERS

HANDICAPPED ADULT OFFENDERS
CURRENTLY SERVED

ESTIMATED HANDICAPPED ADULT
OFFZNDERS CURREHTLY SERVED

STATES RECEIVING P.L. 94-142 MONIES

51

C/SET

398,636

118,158

41,580

4,313
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TRAINING OBJECTIVES

Upon completion of Module #1, the participant will be able to describe
major functions of the criminal justice system, differences in the

treatment of Jjuvenile and adult offenders, and the major types of
correctional educatior programs.

Correctional educators need to have a basfc understanding of the
criminal justice system in order to understand the cui-of-classroom
experiences of the incarcerated students they teach. Basic knowledge of
the criminal justice system will assist correctional educazors in
working with correctional officers, the courts, parole and probation
officers, and other professionais in the system,

1.0 The criminal justice system and process
After completion of this module, the participant will be able to:
1.1 State the three purposes of the criminal justice system.

1.2 Describe the criminal justice process through the stages of
arrest, prosecution, incarceration, and release.

1.3 Describe the differences in the juvenile justice system, both in
terms of the type of offender and the different manner {in which
they are processed through the system.

2.0 Historical perspectives on the criminal justice system

2.1 Identify the roots of contemporary justice praciices.

2.2 State the consequences emphas{ized in each of two philosophical
positions regarding criminal behavior.

2.3 ldentify laws governing the protection of individuals subject to
arrest, detention, and confinement.

2.4 Briefly state the Stsreme Court's ruling in regard to juvenile
offenders (In re Gault, 1967).

2.5 State which public issue currently-influences the purposes and
actions of the criminal justice system.

2.6 Describe the differences between jails, lock-ups, and prisons.
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3.0 Current perspectives on the criminal justice system

@ aisAs 3dLISAC WNINIED 3uL / Norivanad TvnolL o)

3.1 State the approximate number of offenders housed in detention
facilities and under supervision in the community.

3.2 ldentify correct facts regarding conditions in adult
correctional facilities.

3.3 ldentify correct facts regarding juvenile detention facilities.
4.0 Correctional education programs

4,1 State the proportion of incarcerated juveniles and adults
receiving educational services.

4.2 Describe the cuyrricular emphasis in Adult Basic Education.
4.3 State what is indfcated by attainment of a GED certvificate.

4.4 ldentify two criticisms of Vocational Education programs in
correctional institutions.

4.5 ldentify the courses of study usually offered in Post Secondary
Education programs.

4.6 State the proportion of handicapped juveniles and adult
offenders receiving special education services.
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Glossary .

Adjudication. The judgment made by the court in the case of juveniles.
Juvenile offenders are “adjudicated” to be “delinquent™ rather than
found guilty ~¢ a crime.

The hearing or court appearance at which the accused is
charged, advised of the rights of criminal defendants, and
asked to enter a plea to the charges (guilty, not guilty, or nolo
contendere -- accepting penalty without admitting guilt). 17 the
accused pleads guilty or nolo zontendere, the offender also may be
sentanced at that time.

Arraignment
formally

Assaylt  Unlawful intentional inflicting, or attempted inflicting, of
lnjur{ upon another person. Aggravated assault is the unlawful
intentional inflicting of serious bodily injury or unlawful threat

dangerous weapon.

Bail Anyone of a number of mechanisms for pre-trial release from
detention of accused individuals. .
Burglary Unlawful entry of any residence, industry, or business, with or

without force, with the intent to commit a felony or
Comunity-based Any and all activities involving the comunity in efforts
to reintegrate offenders.

Corrections The ¢ 'stematic and organized efforts directed by a society
which attemots to punish offer’ers, protect the public from
offenders, char~e offender behavior, and compensate victims.

Deterrence The effect that the threat of punishment has in inducing
citizens t. refrain from *.legal activity.

lLatitude of free choice within certain legal bounds or

Ofscretion
generally open to reexwmination by

decisfons made that are not
oth2rs.

Cisposition CDetermination of a juver.iie offender’s status, given instead
+f « sentence and extending until the juvenile becomes an adult or
unt ' :he offending behavior has been corrected.

Due proces.
life, llbert¥. or property without legal procedures that ave fair
and reasonable.

Felony A serious crime, such as armed robbery, assault, or murder, with
punistment ranging from incarceration for one ye:~ or wore through a
death sentence,

Fines An penalty that requires the offender Lo pay a specific sum of
money within the limit set by law. Fines are often imposed in
Q addition to probation or as an alternative to incarceration.

or attempt to inflict bodily i ury or death by means of a deadly or °

A fundamental idea wherein a person should not be deprived of iPlrole
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domicide Causing the d2ath of another without legal justification or
excuse.

Incarceration Oetention of a person in 1ail or prison. In many states,
convicted offenders sentenced to less than 1 year are held in a
local jail; those sentenced to longer terms are committed to the
state prison.

A procedurv among juvenile courts where officials evaluate social
histories of accused offenders to decide whether or not to refer
cases to court.

Intake

Involvement The term used in the juvenile justice system rather than
uilt to describe the judgment on the youth's participation in
unTawful activity.

Jail A confinement facility under tocal authority to hold individuals for

periods in excess of 48 Lours.

Juvenile justice system Various laws and courts established to have
jurisdictional authority over younger persons, usually specified as
under the age of 18, This system is concerned with violation of
criminal law by juvenilr;, status offenses, and dependent and
neglected children.

carceny Unlawful taking or attempted taking of property (other than a
motor vehicle) from the possession of another, by stealth, without

N force and without dec2it, with the intent to permanently deprive the
owner of the property.

tockup A temporary holding facility which by law or practice can

incarcerate an individual for less tuan 48 hours.

Misdemeanor Considered a less serious violation of the criminal law,
commonly penalized by a fine and/or <hort jail sentence.

A doctrine from English law in which the state assumed
authority and responsibility to oversee - >glected and abused
children. In the United Stztas this doctrine was extended to also
include delinquent children with the establishment of duvenile
courts beginning in 1899.

Parens patriae

The conditional release of an adult from incarceration in 2
cprrectional institution after having served less than a full
sentence, and placement under the supervision of a correctional
agency empowered with the authority to reincarcerate the individual
if the conditions of parole have been violated.

Petition A means of referral to the juvenile justice system whereby a
complaint is made to ar.orities concerning tne youth.

Prisonns Large facilities operated by a state or federal government to
hold persons sentenced under state or federel laws to terms of
confinement of more t.~» one year.
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Probation A sentencing alternative in which incarceration is avoided and
the offender remains in the community under the supervision of a
probation of ficer.

Prosecutorl?rosecutin? Attorney ' The state or local official who represents

the citizens of the community in matters of criminal Yaw. The
prosecutor coordinates the government's response to crimé b{
pressing charges, presenting the case against the accused at the
trial, and sometimes making sentence recomsendations.

Rehabilitatioa Removing or renedtaun? presumed causes of crime by
providing economic, psycholo?tca , or socialization assistance to
offenders to reduce the Vikelihood of continuing in crime.

Robbery Unlawful taking or attempted taking of property that is in the
immediate possession of another by force or threat of force.

Sentencing The process of placing an authorized judicial penalty on 2
person who pleads guilty or is convicted of a crime. 3entencing
decisions have direct implications for corrections.

Status offense Noncriminal behavior such 3s truancy and running away from
home, which is in violation of law applicable only to juveniles

(usually through age 17).

Summons The term used in the juvenile justice system rather than warrant
to signify authorization for a juvenile to be taken into custody or
brcught before the court.

Marrant A document issued by a magistrate authorizing an ufficer to make
an arrest, seize property, make a search, or carry out a judgment.

56

HAND

H-2 (p, 2}

57

29,




Overview of the Criminal Justice System

Criminal activity

Investigation
ARREST Arrest
(Police,
Community
detention) Juveniles Released
diverted Booked on bail
PROSECUTION 30%* ¢
(Prosecuting
attorney, Initial appear-.nce
State attorney's 70%
office) A/r\
Charges Preliminary Charge
dropped hearing reduced
17% 45% 8%
Case -2”””””1:-~\\~\~*“Charge
dropped Charges filed reduced
2% 41% 2%
More l
information
Arraignment
COURTS
(Bench tvial Trial
or jury) 41%
Dismissal [
3% Guilty
Acgquittal Conviction plea
2% l V 32%
Sentencing
CORRECTIONS ¢
Appeal Corrections Fine,
10% Probation,
* Short jail
term
(Courts) Parcle 34%
Re lease
Q *Percantages are percent of ghose arregtad. 5 8

-
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Mulitiple Discretions in Sentencing

The best single phrase to describe the allocation of sentencing power in state
and federal criminal justice is muitiple discretion. Putting aside the enor-
mous power of the police to decide whether to arrest, and to select initial
charges, there are four separate institutions that have the power to deter-
mine criminal sentences—the legislature, the prosecutor, the judge. and the
parole board or its equivalent.

The legislature sets the range of sentences legally authorized after convic-
tion for a particular criminal charge. Criminal law in the United States is
noted for extremely wide ranges of sentencing power. delegated by legisla-
tion to discretionary agents, with extremely high maximum penalties and
very few limits on how much less than the maximum can be imposed. In
practice. then. most legislatures delegate their sentencing powers to other
institutions. For example, second degree murder in Pennsylvania. prior to
1973, was punishable by “‘not more than 20 years™ in the state penitentiary.*
Any sentence above 20 years could not be imposed; any sentence below 20
years—including probation—was within the power of the sentencing judge.

The prosecutor is not normally thougnt of as an official who bas. or
exercises. the power to determine punishment. lu practice. however. the
prosecutor is the most important institutional determinan: of a criminal
sentence. Bz has the legal authority to drop criminal charges, thus ending
the possibility of punishment. He has the legal authority in most systems to
determine the specific offense for which a person is to be prosecuted. and
this ability to select a charge can also broaden or narrow the range of
sentences that can be imposed upon conviction. In congested urban court
systems (and elsewhere) he has the absolur~ power to reduce charges in
exchange for guilty pleas and to recomraend particular sentences to the
court as part of a “‘plea bargain™; rarely will his recommendation for a
lenient sentence be refused in an adversary system in which he is supposed to
represent the punitive interests of the state.

The jucize has the power to select a sentence from the wide range made
available by the legisluture fcr any charge that produces a conviction. His
powers are discretionary—within this range of legally authorized sanctions
his selection c».not be appealed. and is not reviewed. Thus. under the
Pennsylvania ¢ stem we studied. a defendant convicted of second degree
murder can be sentenced to probation. oae vear in the penitengiary or 20
years. On occasion. the legisiature will provide a mandatory minimum
sentence. such as life imprisonment for first degree murder. that reduces the
judge's options once a defendant has been convicted of that particular

offense. In such cases the prosecutor and judge retain the oprion to charge
or convict a defendant for a lesser offense in order to retain their discretion-
ary power.’ More often the judge has a wide range of sentencing choices
and, influenced by the prosecutor's recommendation. will select either a
single sentence (e.g., two years) or a minimum and maximum sentence
(e.g.. not less than two nor more than five years) for a particular offender.
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The parols or correctional authority normally has the power to modify
judicial sentences to a considerable degree. When the judge pronounces a
single sentence, such as two years, usually legislation authorizes release
from prison to parole after a specified proportion of the s. atence has been
served. When the judge has provided for a minimum and maximum sen-
tence, such as two to five years, the relative power of the correctional or
parole authority is increased, because it has the responsibility to determine
at what point in a prison sentence the offender is to be released. The parole
board'’s decision is a discretionary vae, traditionally made without guide-
lines or principles of decision.

This outline of our present sentencing system necessarily misses the range
of variation among jurisdictions in the fifty states and the federal system.
and oversimplii=s the complex interplay among institutions in each system.
It is useful, however, as a context in which to consider specific proposed
reforms; it also helps to explain why the labyrinthine status quo has few
articulate defenders. With all our emphasis 5n due process in the determina-
tion of guilt. our machinery for senting punishment lacks any principle
except unguided discretion. Plea bargaining. disparity of treatment and
uncertainty are all symptoms of a larger malaise—the absence of rules or
even guidelines in determining the distribution of punishments. Other
societies. less commirted to the rule of law. or less infested with crime, might
suffer such a system. Powerful voices are beginning to tell us we cannot.

‘ IWIISAS IDIISAC TYNIWIYD 3IHL / NO11VING3I 'WNOIW‘IIHOQ

From Zimring, F. E. (1984). Making the punishment fit the crime: A
consumer's guide to sentencing reform. In G. Hawkins & F. E. Zimring

(Eds.), The pursuit of criminal justice, pp. 267-275. Chicago:
University og Chicago Press. d
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Overview of the Juvenile Justice System

REFERRAL Arrest Other referral
(Parents,
Schools,

Other courts)

Intake Hearing

PROSECUTION ‘{/////,/~\\\\\\\\\$Sk
Released to Counseling,

parent, Informal
foster home, \l, probation,
or shelter psych eval.,
Detention social serv.
* agency
Petition to
Court 1
Adjudicatory
Hearing
Released Disposition
v\ c
CORRECTIONS Juvenile Probation
Institution

Parole
L 62
Out of System




The Case of in re Gault

In 1967,. one of the most significant cases affecting
juvenile justice was brought before the Unit.d States Supreme
Court. Gerald Gault, ‘age 15, was adjudicated a juvenile
delinquent, charged with making an obscene phone call. He
was committed to the State Industrial School until he reached
twenty-one, a sentence of six years. Interestingly, the
maximum penalty if Gerald had been eighteen or older would
have been a fine of $5 to $50 or a jail term of no more than
two months.

The adjudicatory hearing had been completely informal.

No notice of charges were given, Geraid did not have legal
counsel, and none of the testimony was sworn. Yet, Gerald
was adjudicated a delinguent and sentenced to an institution
for six years. .

Upon reviewing the case, the Supreme Court ruled in favor
of Gault and outlined due process procedural requirements con-
sidered essential for adjudicatory hearings. The procedures
enumerated were the following: '

1. The child and parents must be given a written
notice of charges.

2. The child and parents have the right to be repre-
sented by counsel.

3. The child has the right to remain silent under
provision of the freedom from self-incrimination
clause of the Fifth Amendment.

4. The child has a right to confront and cross-
examine any witnesses against him.

This case, with others that followed, instigated great
change in juvenile courts. In some juristictions rights
accorded juveniles were even expanded beyond those contained
in the Gault decision.. The result was a juvenile court that
operated with increased procedvral fairness, which is consis-
tent with the longstanding philosophy of the juvenile courts
to act in the best interssts of the child. Eowever, com-
pliance with Gault and other cases has not Leen achieved in
all juristictionms.

(From Snarr, R. W. & Wolford, B. I. (1985). Introduction to
Corrections. Dubuque, IA: Wm. C. Brown, Publishers, pp.
R7-88.)
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Under certain circumstances, juveniles
may be tried in criminal courts

Age at which criminal ccurts gain jurisdiction of young offenders i
ranges from 18 to 18 years oid - l

AQE ¢ $ItenOer WhHEN YNBEr CIMNGI COUMt UNEICTION i
18 14 18 l
Connscticut Georma Aladama Kansas Okianoma |
New Yorx iHinos Alasks Kentuexy |
North Caroiing Lowsians Arizona Maine Pennsyivania |
Vermont Massacnusents Arxansas Maryiand Rhoce isiang !
Michigan Calitorma Minnesota Soutn Qakots |
Missoun Coloraco Mississions Tennessee ]
Soutn Carolina Delaware Montana Utan |
Taxas Distnet of Neoraska Virgima l
Columma Nevaca Wasmington |
Flonca New Harnpshire West Virimis |
Hewai New Jorsey Wisconsin :

leano New Mexico Wyoming
Inaiana North Qaxota Fecerai I
lows Cmio distncts |
SOUWSE: YOUIN M SOUN SOWTS. ROMOGNAN. ot al. 1982 !
All States ailow juveniles to be diction certain offenses, usually either

tried as adults in criminal courts

Juveniies are referreg to criminal

[} 1N Q \
¢ Jugiciai waiver—-the juvenile coun
waives its junsaiction and transfers
the case to enminal court (the pro-
cadurs is aiso known as “binding
over” or “centitying” juvenile cases to
criminal courts)

¢ Concurrent jurisdiction—the_.
prosecutqr.n o e Wa &l ifaTe]
narces JQr Zazain afianges in either,

cna 4 ~ tiangae in sither

juvenne or == ns
7555&35:;;;::59%53ewshnnt

exciudas from juventiie court juris-

very minor. such as traffic or tishing
vicigtions, or very sefious, such as
murder of rape.

Thirteen States authorize
prosecutors to fiie cases
in either the juvenile or criminai
courts at their discretion

This procsdurs, known as concurrent
jurisdiction. may be limited to certain
offenses or to juveniies of a certain
age. Eignt of the 13 States orovide
cancurrent jurisdiction options in the
tnal of youth for senous crimes.

As of 1978, 31 States exciluded
certain otfenses from juveniie
court jurisdictions

Twenty States exciuded ony tratfic,
watercraft, fish. or'game violations.
The other 11 States exciuced senous
offenses: 8 aiso exciudea some

minor offanses. in Delaware. indiana,
Nevada. ang Pennsyivania. persons of
any age chargea with 3 caoital offense
are prosecuted in aduit cours.

About 11,000 juveniles
were referred to criminal
courts in 1978

Hamparian found that most juveniles
tned in criminal courts were age 17
ang were charged with property of-
fenses. She aiso found that vicient
oftenses wers invoived in iess than a
fourth of the judicial waivers or con-
current jurisdiction filings. Almost ail
juveniles charged under exciucea:
cttense laws were charged ‘with crimes
against peopie because few other sen-
OuS Crimes are covered by those iaws.

Juveniles tried as aduits have
a very high conviction rate,

. but most receive sentencss

48 Statss. the District of Columbia, and the Federal Govemment

. have judicisi waiver provisions

! YOungest 896 2l winch (yvenie May 09 transterred
, U0 CRAWABL COWT DY VIS walver

i

i No

l soecific

) 10 13 14 18 18

, Alasxa Soutn Canots  Georgia Alacams Distngtof  Cautorma

" Anzons liinois Calorago Columma Mawan
Monga Mississippt  Connecticut idaho Kansas
Maine Detaware Lowsians Kentuexy
New Mamoshire Inciana Maryiana -dontana
Okianoma lowa Miemgan Nevada
Soutn Carolins Massacnusetts New Mexico Nortn Oaxota
Wasnington Minnesots Ono Qregon
Waest Virginia Missoun Tennesses Ahcoe istana
Wyoming New Jorsey Texas Wisconsin
Fegeral Nortn Caroiina  Viegima

gistncts Penngyivams
Utan
NOIE: Many 19011 weiver SIMULES 3100 SSaCily SeCHiC Otfonses tRat 870 wevaie. Thng CRart lists the
SIB108 DY 1NG YOUNGES! 200 107 WNEN [UOIEIS! WEIVEY MAY 88 SOUGNT WHNCUL fegaes 10 Oftenss.
SOUreR: YOuIN M sEuH G0unS. MAMBENan. ot 8). 1962

ot probation or fines

More than 90% of the judicial waiver
or concurrent jurisaiction cases in
Hampanan's study resuited in guilty
vergicts, ana more than hait the
convictions led to fines or prodation.
However. juveniies convicied unoer
exclucea-otfense iaws were more
likely to be instittionalized. Among
the juveniies sentencsa to incarcera-
tion, about 14% recsived sentences
that couid have lasted. under the most

. sSevere circumstancss. 10 or more

years. However, thoss incarcerates
generally recaived jonger sentences
than thay wouic have received under
a juvenilie gisoosition. However, most
youths, like aduits, are reieased from
confinemunt before serving their max.
imum sentences.

(1983). Repon to the Nation on Crime ang Justice 81

U.S. Department of Justice, Bureau of Justice Statistics
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poﬂedepammcrptuew\wé;
offics and usually paid for out of
public funda, exist all ovor the

. provides support through 37
chapters of POMC in the US.
Canada and Australis, Mary-
land's Stephanie Roper Commiut-
* tes, 2amed for & young woman
whoss killers got of with lgnt
sanisnoss in 1962, hrs signed up
11.000 mambers and is lobbying
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Compensation for crime victims has become more available,
particularly in the past 10 years 1 8
| -
[
- | g
Victim compensation programs 37 States and the District of Columbia have com VB
i pensation programs T
are & relatively new phenomencnl . | neip victims of viclent crime ' m
In 1988, California launched the first :%j
statewide program. Sincs then, more To guality, victim must— |
than haif of all States have started show repon 1o =
similar programs. most of them in the financial  poice flie clam | &
past 5 years.¢ These programs have State Financial award  nesd within: wrthin: ! g
been established in response to the Alaska $0-40.000 No 5gays 24 months RS
problems faced by the victims of vio- Calitornia $100-23.000 Yos . 12 months | -
ient crime, particuiarly those who can- Colorago $25- 1,500 No 3 days ¢ montns =
not afford medical expenses Of l0ss Connecticut $100-10.000 No Scays 24 momths 1
of eamnings. These State prc_"ms Deiaware $25-10.000 No . 12 months ! g
" - [
ompiernent many ot o aid D.C. $0-25.000 Yes 7 cays & months ! X
crime victims; such efforts incluce Fionda $0-10,000 Yos e 1 -
? , ys 12 months ) ;
FaDe Crigis Centers and prosscutors Hewaii $0-10.000 No . 18 months 3
victim assistancs programs. Minos $0-1£.000 No 3days 12 montns i
inciana $100-10.000 No 2cays 3 montns ]
Most programs provide for r 1 A
recovery of medical expenses lows $0- 2.000 No 1csy & months |-
snd some lost samings Kansas $100-10.000 Yos dasys 12 months 1O
Kentucxy $100-15.000 Yos 2c¢ays 12 months ) m
Under many programs. i 8 victim dies, Louisiana $250-10.000 No 3oays 12 months )
his or her famnily becormnas sligidle %0 Ma.viand $100-45,000 Yos 2cays & months v
apply for reimbursement of cut-of- =
pocket medical and funeral expenses. Massachuserts $100-10.000 No 2days 12 months ) E
Micnican $100-15.000 Yeos 2 Cays 1 month .
At pressnt, none of the progiams re- o o .
imburse the victim for procerty loss or Missorn 0000 N i 12 omina |
camage. States usuaily deny swards 8 )
Montana $0-25.000 No dcays 12 montns )
1o a victim who provoked the crithe, 1
was invoived in an illegal aciixily wnen Nebraska $0-10.000 No 3cays 24 months '
the crime occurrr 4, or was related 10 Nevaca $100- 5.000 Yes Sdays 12 months !
the offencet. Some States comoensate New Jersey $100-25.000 No $0 oavs 24 montns 1
onty State resigents as opposed to New Mexico $0-12.800 No 3O cays 12 months !
visiters to the State. New York $0-20,0007 Yes 7cays 12 montns !
) e
Victim compensation awards g:.';" Caxota ”ggg :g g Savs 12 months !
totaied ys 12 months
$34 million in 1880 8mnoma szg:éa.ooom No dcavs 12 monmas i
ir i i regon Ne 3 cays 6 monhs
T,';g::,,::'.f"" victim compensation Pennsyivania $100-25.000 No Jcays 12 momns i
o 14 Stat. vely on penaity assess- Rheds istand £3-25.000 No 10 ca !
. h ys 24 months )
nents against convicted otfenders. South Carotina  $300-10.000 No 208  &montns |
o Ancther 14 States rety on legisiative Tennessee $100-10.000 No 2¢s,. 12 montns )
aoproprizgtions. Texas $0-50.000 Yes 3cays 6 months H
¢ The remaining States reiy on a Vitgina $100-10.000 Yes 2 cays § months !
combination of the two sources. Washington <2n0-18.000" No 3 2 i
montns i
Restitution to the victim by the of- West Virginia $0-20.000 Mo 3 ::yy: 24 months '
fender usually reduces the compensa- Wisconsin $6-12.000 No Scays 24 montns !
tion awarc. =) =
in 11 Statss, money samed dy otfend- '::mxmm mm‘”:anwmmnmw C|O: g
ers as a resuii of their crimes, such of Vieum Assrsiance. ) S
as by writing books, is put Into an T8
account from which victims are com- e
pensated. This approach was sstad- .
lisned by the New York legisiaturs R ’
when convicted murderer David Berko- -~
witz, the “Son of Sam” murderer, had !
expectations of making 8 great deal i

66 BEST COPY AVAILABLE ”




Traditions of Crime

The key factor in preventing juvenile de-

linquency is to get families, schools,
peer groups, youth' gangs, local officials,
and social organmizations involved in pro-
viding healthier social development op-
portunities for young pecpie, ascording to
two reports published Ly the National In-
stitute for Juvenile Justice and Delinquency
Prevention and reported on in a recent issue
of Justice Assis'ance News.

**1t is logically impossible to arack the
persisting causes of delinquency by treating
individuals whose behavior is the outcome
of those causes,’” said one of the reports,
*“The Prevention of Serious Delinquency:
What 1o Do?* . -

Much of the nation's serious delin-
quency, he report added, can be found in
those parts of U.S. cities where land-use
policies created slums and where zaditions
of crime were generated by immigrants, the
unemployed, and the dispossessed—people
who were attracted by the social support of
others like themselves or by nearby job op-
portunities, or who were forced there by
low reats or racial discrimination.

*“The cultural Tansmission of criminal
values and behavior pattemns keeps the de-
linquency rate high and stable and pre-
serves the area’s cultural disorganization,’”
the report continued. **The process, then,
continues in a vicious circle.”

“ln essence,’” the study commented,
‘*‘an individual learns crimizal behavier,
particularly within social groups or social
treas where there is a culture conflict or in-
consistency surrounding the violatien of
the law."

If the social process of making a young-
ster moral has been interrupted by uncaring
or poorly trained parents, igadequate
school performancs, job failare, unem-
ploymszt, or discrimination, the child is
more at risk and is more likely o be influ-
enced by similar youths who provide the
support, rewards, and reinforcements that
the conventionai world withhoids, the re-
port pointed out. A juvenile delinquent, it
said, learns criminal behavior, which he
accepts as normal, in local communities or
social groups where violeat conduct is tol-

The report and the companion volume,
**Preventing Delinquency,” and a 30-
minute movie, *‘Preventing Delinquen-
¢y—The Social Development Approach,”
were prepared for the National Instinste~—
which is a part of the Office of Juvenile
Justice and Delinquency Prevention—by
the University of Washington's "snter of
Law and Justice in Seattle. The :
were written by Joseph G. Weis, John Sed-
ersrom, and J. David Hawkins.

“‘Preventing Delinquency’* stated that
more than 40 percent of all arrests for mur-
der, forcible rape, robbery, aggravated as-
sault, burglary, larceny, and motor vehicle
theft are of youths less than 18 years old.

Betweea 1970 and 1977, it said, the
adult arrest rate for these crimes increased
by 21 percent and the juvenile rate by 2
percent, but the arrest rate for youths re-
mained about 65 percent greater than that
for adults. During the same period of time
juvenile count reférrals ircreased by 36
percent, while aduit prosecutions increased
by 9 percent.

Both reports emphasized the crucial im-
pact on children of .the community’s so-
cializing institutions—=family, school,
peers, coworkers and frieads, smnong
others.

The Office of Juvenile Justice and De-
linquency Prevention has implemented a
research and developmeant project based on
the recommendations in six school-based
programs in Reading, Pennsvivania: Ban-
gor, Maine: Waterbury, Connecticut: Del-
ray Beach, Florida: Paterson, New Jersey:
and New York City as well as in a more
comprehensive long-term project in Seat-
te.

Society, 21:2, Jan/Feb 1984
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VICTIM'S BILL OF RIGHTS
Source: Victim's Bill of Rights Victim's Assistance Network,

(Loufsville, Kentucky, Commonwealth Attorney's Office, 1981)
pp. 1-2. d

Basic bill of rights for victims and witnesses. As a law 3biding cxtizcn or as a Victim or
Witness of crime one has the right:

(1) To be informed by local law-enfarcemant agencies, or the county ur
Commonweaith's ~ttorney of the current status of their case and to be informed of the
finai disposition of that case.

(2) To be informed of post sentance hezrings affecting parcie or probdation i sats of
the accused and the right to be informed by the appropriate criminai justice aqoncy whsn
the perpetrator or detencsnt is releasad from custody.

(3) To be notifieui that a court proceeding to which they have been subpoanud will
not go on as scheduied, in order to save the person an unnecessary trip tu court.

(4) To be free from intimidatioa when invoived in the criminai justice system and to
receive the maximum availabie protection from threats and harm when suych intimidation
cannct be prevented.

{37 To be notified that a county or commonweaith attorney is imonding to enter into a
plea bargain with the defendant and to have the details of the plea bargain explamod in
non-technical language. _

(6) To be treated with dignity, rospecz and courtesy through the provi.ion of basic
human services tO meet emergancy and long term needs caused by finarcial, physiczi, or
psychoiogical injury.

(7) To be informed by agents of the criminal justice system of available
comoensation as provided by the state’s Crime Victim's Compansation Board.

(8) To be iniormed of social services or other means of financial assistance avaiiable

. a8 a result of being a victim or witness of crime, including information on how to apply for
these services and assistancs.

(9) To have any stoien or other personal property heid by law enforcament
authorities for evidentiary or cther purnoses returned as expeditiously as possible.
Whenever possibie, a phatograph snouid be used in lieu of the actual evidence.

(10) To be provided with appropriate empicyer intercession serv.ces to ensure that
empioyers of viczims anc witnesses will cooperate with the criminali justice system in
order t0 minimize an empioyee 3 loss of pay and other benefits resuiting trom court
appesrancss.

(11) To be entitied to a speedy disposition of the case in which they are mvolwd as
& victim or witness in order to minimize the length of time they must endure the stress of
their responsibiiities in connection with their case.

(12) ‘To be provided information and assistancs in obtaining reimbursement tor travel
expenses as outlined in the state statutes. ’

(13) To be providad, whenever possibie, a secure waiting area during court
procsedings that does not require the victims and witnesses o be in ciose proximity to
defendants and families and friencs of defencants.

(14) To have the immediate family members of all homicide victims afforded ail of the
rights herein granted to victims and witnessas with the excection of provision 12.
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American Correctional Association
Declaration of Principles

Preamble

More than a century ago, in 1870, leaders in American corrections first developed principles stating the ideas
and objectives underlying the practice of their profession.

As members of the American Correctional Association, we contirue in the spirit o our founders by renew-

ing and revising these principles in 1982, so they may continue t  1ide sound correctional practices, make clear
our philosophy and aims, and facilitate our seeking out and involving the leaders and cidzens ~f the communities
we serve. : .
The role of corrections is to assist in the prevention and control of delinquency and crime. We believe that
the principles stated berein provide the conceptual foundation for correctional policy that will increase that
contribution. Ultimately, bowever, preventing criminal and delinquent behavior dspends in large measure on the
will of the indiv.dual and the constructive qualities of society and its basic institutions——family, school, religion,
and gover~ment. '

Social orde. in 2 democratic society depends on full recogmition of individual buman worth and dignity.
Thus, in all its aspects, corrections must be measured against standards of fairness and humanity. We share with
the rest of the juvenile and criminal justics systems the obligation to balance the protection of individuals against
excessive restrictions. )

Finally, we are committed to conducting corrections in 2 manner reflecting rational planning and effective
administration as measured by recognized professional staudards.

Principles
Article I-—Basic Precepes
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1. Laws and sdministrative policies and systems stepiaing from them shall be based on respect for buman
dignity and worth with recognition that hope is esseatial to bumane and just programs.

2. Victims, witnesses, and all other citize:as who come in contact with the criminai justice system shall recsive
fair, concerned consideration and assistance including restitution and/or compensation when appropriate.

3. The accnsed or convicted offender shall be accore~ the protection of recognized standards of safety, hu-
maneness, and due process. Individuals who are acither accused nor charged with criminal offenses shouid
be served by other systems.

4. Sanctions imposed by the court shali be commensurate with the seriousness of the offense and take into
account the past criminal history and extent of the offender’s participation in the crime. Unwarrasted dis-
parity. undue length of sentences, and rigid sentencing structures are an injustice to society and the offender
ard create circumstances that are not in the best interest of mercy, justice, or public protection.

S. The least restrictive means of contrel and supervision consistent with public safety shall be used. Use of
institutions for ¢ atrol and supervision of pretrial detention and Jost-conviction disposition shall be based
on judicious and restricted use of a limited resource. Incarceration shall only be used with juveniles or aduits
charged with or convicted of criminal offenses and for whom nt. o:%er alternative dispositi'n is safe o. ac-
ceptable to society.

6. Juvenile and adult correctional agencies, whether federal, state, or local, ~~ public, private, or voluntary,
must regard themselves as part of a highly integrated larger system tha. must work together toward common
ghals.

7. Correctional sgencies. in arder to be accountable to and receive strong snpport from ail branches of gov-
erament and the public at large, must take an active role in setting future direction and must provide in-
formation on which public policy decisions can be made.

S o
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Article II—Programs and Services

10.

Correctional programs at all levels of government require a careful balance of community and institutional
services that provide a range of effective, just, bumane, and safe options fur handling adult and juvenile
offenders. These services shall meet accepted professional standards and bz accredited where appropriate.
C. rectional agencies shall provide classifcation systems for determining placement, degree of supervision,
and programming that afford differential controls and services for adult and juvenile offenders. These sys-
mmﬂum&mmmmwmwnofhmwm.mmdmdmm
such factors as age, sex, physical and mental conditions, and the nature of the offense.

All offenders, whether in the community or in institutions, shall be aforded the opportunity to engage in
productive work and participate in programs including educational, vocational training, religious, counsel-
ing, sonstructive use of leisure time, and other activities that will enhance self-worth, community integration,
and economic status.

Article III—Personnel

11

Adeguately trained and well-supervised volunteers are :ssential adjuncts to effective delivery of services to
adult and juvenile offenders at all stage: of the correctional process.

12. Leadership seiection for corresticnal sgencies at all levels, public and private, shall be or the basis of merit

13.

without regard for political affiliatica, race, sex, or religion, with tenure assured - «g as there is dem-
onstrated competent performanc: and compliance with professional and ethical stauuards.

The staff of correctional systems must be professionally competent and well-trained. They shall be seiected
and retamned on the basis of merit without regard to political affiliation, race, sex, or religion and afforded
training, career development exp<riences, and remuneration commensurate with job requirements and per-
formance.

Article IV—Advancement of Knowledge
;4. Correctional agencies have a continuing responsibility to promote, sponsor, and participate in research and

program evaluation efforts. Doing 30 will contribute to bots an understanding of the prevention and contre’
of delinquent and criminal bebavior and to assessment of the effectiveness and efficiency of programs and

services.
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Figure 7.7.

Rale (per 100,000
civilian poputalion)
of sentenced
prisoners
incarceraled in
swale lustitutions,
by jurisdiction

R

Souice: US.
Departmenl of Justice,
Bweau ol Jus'ice
Statistics, Prisoners in
Slate and Federal
institulions on
December 31, 1979
“Nalional Prisoner
Slalislics,” Bullelin
(Washinglon, D.C.: U.S.
Depaitment ol Justice,
1961), p. 3.
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TR‘NG EVALUATION:

QORRECTIONAL EDUCATION / THE CRIMINAL JUSTICE S'EH

C/SET MODULE: OATE:
TRAINER:

Please answer the following questions as honestly as you can. Your
responses will be used for the following purposes:

To assist trainers in evaluating training effectiveness.

1.
2. To assist in planning future training sessions.
3. To assist in revising C/SET training modules.

faneral Questions (Check One)

1. Was your attendance at the session(s):

a. by your own {nit{ative to gain information on
the topical areas?

b. by your own initiative as respite from *he classroom?
c. & requirement you felt good about?
d. & requirement you would rather not have =%?¢?

Comment (Optional):

2. Training session(s) were:
8. held at a convenient time and day of the week.

b. held at a convenient time but not a convenient
day of the week.

¢. held at a poor time but on an appropriate day
of the week.

d. neither convenient as to time or day of the week.

Comment (Optional)

Suggestions for bette, time and/or day (optional):

3. How appropriate was the length of the training session(s)?

much too long
somewhat long
Just right
somewhat short
____much too short

———

Cosment (Optional):

Specific Questions (Check One)

1. What {s your overall reaction to the information presented in
the session(s):

I see little or no application
I might apply it, but first I need more {nformation
1 might apply 1t, but first I need more in-situation
feedback and support

L will apply it; it could result tn an {ncreased
effect{veness

___ I have appiied it and have found it useful
I have applied 1t and have found it to be ineffective

Comnent (Optional):

2. The information presented was:
____new and exciting
the same uld stuff with a different bend
nothing new

Lomment (Optional):

3. The presentor was:

knowledgeable and interesting

knowledgeable yet boring

unsu-e sbout the content, yet interesting
____ unsure about the content and boring

Comment :




CORgTIONAL EDUCATION / THE CRIMINAL JUSTICE SYSTEM: TRAINING EVALUATION .44,

4. Media used in th :
a used In the session(s) was Please send completed evaluations to:

ve!
ry effective C. Michael Nelson, E4.D.

adequate oo,
— poor Department of Special Education
— University of Kentucky
C nt: Lexington, KY 40506

5. What was the most important learning that resulted from the
session(s)?

6. What was disappointing about the session{s)? What did you need
or expect to learn that you didn‘t?

7. What will you do differentiy in your classes as a result of the
training session{s)?

8. Other comments or suggestions:
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