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with students. In process groups, the emphasis is on the process of
growth and interaction. Counselors face obstacles they must overcome
in order to organize effective group counseling programs in secondary
schools. Gaining staff and administrative support for group
counseling is one priority. Support can be gained by offering staff
members a positive personal experience with group counseling within
the school setting and bv making effective presentations to staff at
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allow for continuity without disrupting schedules. More growth may
occur in a process group of limited, defined duration. A school
semester provides a convenient time frame. A rotating schedule may
work well because it prevents students from missing the same class
each week. The location must assure privacy, informality, and
intimacy. Counselors must advertise the group counseling, recruit
participants, and conduct pre-group interviews with students. The
initial group meeting provides a time to establish ground rules,
assure confidentiality, and make acquaintances. There are many
strategies for maintaining a focus in group sessions. Whatever
strategies a counselor uses to begin and end each session, it is
critical to hear from each group member at both of these times.
Participation in a process group can reduce students' social
isolation, increase their self-esteem, and teach them that conflict
is healthy and can be resolved in a productive manner. (NB)
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Abstract

This paper presents specific suggestions which will
assi1st school counselors in setting up and conducting
effective process-oriented counseling groups. Strategies for
gaining staff support are discussed. Fre-group screening
technigues, logistical considerations such as scheduling of
groups, session length and duration, location etc. are
described. Technigues for establishing ground rules, the
initial group meeting, opening and closing sessions, and
maintaining a process emphasis are given.




The literature supports the notion that group
counseling is not only an efficient use of courselor 's time,
but a highly =ffective tgol for working with students.
fact, Dyer and Vriend (1980) say that group wort
single most effective counselin

school counselors (p.18)." However, the evidence 1% that

group counseling is not utilized in many secondary school e

(Carroll, 1979; Larrabee & Terres, 1984)., A recent survey

of state guidance directors showed that 62% of secondary

school programs were unlaitely to be Providing group

counseling for students (Peer, 1985),
Although the lachk of couns

In
is " the
g strategy available tg

el or training in Group worl
may be a factor in the conspicuous absence of viatle group

counseling Programs in schools, practical considerations may
also inhibit the introduction of such programs. Tine purpose

of this paper is to provide strategies for overcoming
obstacles to the organization of effective group counseling
programs in secondary schools, to raise i1ssues whic's must be
resolved before a program i1s implemented, and tc =suggecst
some 1ntervention technigques which are useftul 1in actual
group counseling sessions,

For the purpose of this paper, I will define group
counseling as a process of using group interaction to
facilitate self-understanding and self-acceptance. It 1e an
experience which seeks to improve interpersonal skille and
functioning. I will use the term "process group' to re.er
to one in which the emphasis is on this process of
interaction and growth. This 1s in contrast to "support
groups" which focus on a particular problem or concern
shared by the members.

Gaining staff and administrative support for group
counseling is clearly a oriority. In addition to
administrative approval for use of counselor ‘s time, siat¥
support is essential for a workable referral pProcess. In
addition, 1n most programs, students will need to be e:ycur ed
from classes in order to participate, and staff nembers can
sabotage a program by making this difficult. Staff mesbers
are more likely to support a program whose advintages they
believe in, and the strongest support will come from thooe
who have had a positive personal experience with counsel: g
groups. One way to generate this kind of suport 1 to
provide that personal experience for staff members within
the school setting. There are several approachee to thic
strategy. In this writer's situation, which is a small
public alternative school with a staff of 10, 1t wag
possible to have the entire staff participate tergether in
group conducted by a social worker employed by the schoul
district. The decision to use an outside facilitator was

1



reached 1n order to allow the couns
equally with all other ctaff memberec 1n thas groonp. At
another, larger schoal, where an all-staff Group was
impossible, the counselor offered & group on & voluntary
basis for interested staff members. The level of
participation was higher than anticipated. In both cases,
the evperiences were positive and resulted 1n a sighn:sficant
core of staff who recognize the value and growthr potential

of groups.

In addition, =ffective presentations can be made to
staff at in-service sessions. Literature can be cited to
suppaort group work in schools, and students who have
benefitted may be willing to make personal statements about
their euperience. However, such presentations will have
much greater impact if there are staff members who can
relate the program to their own personal experience.

Once staff support has been accomplished, the next tashy
in implementing a group counseling program is to address the
various logistical considerations regarding time, place,
schedules, etc. Most faciliators would aggree that the
optimal size cof a group for secondary students is seven to
ten students. A much smaller group will not provide the
iiversity which 1s necessary for a productive group, and 1f
there are more than ten, interactions become tu. romplicated
and 1ntimacy more difficult to achieve.

Generally one session per week allows for enough
continuity without disrupting schedules. The interval
between sessions also allows tim: for students to apply
learrings from group to their daily interactions, and to do
any "homework" generated by the session. This writer
prefers at least 90 minutes per session, particularly with
groups with close to tern members, and use Lwo consecuts ve
class periods to get that bloch of time. This allows time to
include everyone in the opening of the session, as well
time to focus on any issues which present themselves far
work. It allows assures sufficient time for processing and
closure, without which the impact of & session can be lost.
However, the reality is that in many schools, one class
period will be the limit of tLim= avairlable, and many
colleagues work effectively within those constraints. The
key is to pace the session so that opening and clnsure are
not neglected.

My experience has been that more growth gccocurs 1
groups of limited, defined duration. A school semester
provides a convenient time frame which works well. In a
group which continues indefinitely, 1t is all too easy to
postpone significant riegk—taking, rationalizing that there
is plenty of time. There is alsoc a level of familiarity

elor to participate
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after a period of time which may he

comfortable, Hut which
does not provide the challenge that dealing with a new gr o
will. Students who find the edpe1ence valuable and wi=h bo

continue beyond the cemecter

but they will need to Join a new group. The limited
duration alsc allows the counselor to accomaod
students and to form new groups with relativ
In a small alternative school,
teachers to release students from the same class on a weelkly
basis, but this 1s not advisable 1n many school settings.
In addition, a student may firnd the burden of missing the
same class once a weel. too great academical ly. S50, a
rotating schedule seems tg worl best, where the group will
be held during ist period one weslk, 2nd period the rext, and

=60 on. The slight incoveniernce to the caounselor 1s more
than outweighed by the advantages to stucents and staff,

One procedure which seems helpful 1s to reguire that the
students chechk in with the teacher whose class they will
miss 1n order to be excused. This personal cortact will
provide an opportunity for getting assignments or
notification of pending exams, etc., and also faorces
students to take resporsibility for their atten jance.

The location for group counseling sessions 15 an
important factor, as 1t will help set a tone and atmosphere.
This is particularly important in a school setting, where
one wants to establish a climate distinct from the less
personal and more authaorative atmosphere of the classroom.
At a minimum, the location chosen must assure privacy,
provide a level of informality, allow everyoune in the gr oup
to see everyorne else, ard be small enough to encourage
intimacy ogr closeness. The setting should be different
enough from the classroom to make a statement that the work
done is also different from that in a classroom. Different
furnishings, such as chairs rather than desls, a lTockable
door and/or "Group in session - do not disturb” sign, and a
circular seating arrangement will begin & create & conducive
environment.

Group facilitators must decide whether their groups
will be open or closed with respect to membership. Some
groups, particularly in community mental health settings,
operate well with continually changing membership. In
school groups, however, I have found that a consistent
membership (closed group) allows for trust and inclusion
1ssues to be resolved earlier, and for group cohesion to
develop. The critical factor in schoul groups 1s that
students will have contact with other members ocutside of the
group time, i1n classes or social events for example, and
therefore studerts {especially adolescents who are

are therefore welcome to do Gy

ate new
e frequency.
1t is possible for



particularly peer-oriented) are cEpetlally senstivie to
guestions ot confidentiality. [{ new members are
continually being added, trust and 1nclusion are perpotual
1ssues, as are separation and closure for departing members,
so that 1t seems difficult to establish an effective wor b ing
stage.

Feruszal of the contents of many counseling jJjournals
shows a proliferation ot support groups, and school
counselors doing group worl seem to follow this trend. T
feel very strongly, however, that the more
group, particularly with respect to issue, the more
meaningful the euperience is likely to be. For one thing, a
heterogenous group parallels the diversity one encounters in
the real world, where ore 1s not litely to find only people
who are experiencing the same struggles. In fact, one tends
to eupect people in similar circumstances tg understand
one’'s struggles, but may find 1t & real challenge to deal
with individuals who have a very different perspective.
Learning to do so, and possibly gaining the support and
empathy of such a person, can be the powerful experierce of
& group. For enample, I have worked with all-female groups,
in which 1t seened easy to discuss some sensitive issues.
But when those wsame young women later participated in a
group which included men, they repaorted that although 1t was
more divficult at first to be trusting and open, they
learned more and grew more in the mixed group. Another
advantage to groups not limited to a particular theme is
that students may rot want to tdentify with a topic. Whether
their perception is accurate or not, they may decline %o
participate in a group with that focus (divorce, loss, drugs
and alcochol for to name a few popul ar themes)

heterogenecus the

becausc they

believe 1t 15 not a problem for them. Allowing them to
participate i1n a group without a pre-determined focus gives
them . chance to discover what really are their i1mportant
155Ues.

The diversity of meanhers usially presents a variely
of coping stvles, which allows for 1mitation and modeling.
Often, one of the most meaningful moments 11 Lhe group 1<
the discovery that this apparently dispar ate group of
individuals has so much 1n commor, usually al the feeling
level. For example, the student who rishs sharing that he
was abused and that he feels no one would understand how
that has affected nim may be overwhelmed to discover that
others in his group have had similar experiences. The
impact of this discovery 1s dimirmished 1n the support group,
where the student may raticnalize tha*t the counselor has
found the only students 1n the entire school who have this
problem, reinforcing the feeling of 1solation from the
larger social group.




The absence of a pre-determined focuc
responsibility un the group t~ find 1ts gwn
needs, which 1s a central part of th
want to gain from this esperience”
happen™ The emphasis becomes discovering commonalities,
forming relatronships, and establishing trust. Given my
definition of a Process group, heterogeneous memberhip would
be a key i1ngredient. Rather than learning about an issue,
20. divorce or substance abuse, par ticipants in a Process
group learn about finding support and comaunicating with
others, a help with any problem they may face,

Once these practical considerations have heen resolved,
the counselor needs to advertise the availability of group
counseling and recruit participants, Initially, classroom
presentations, brochures, etc. are helpful. Referrals from
staff, other counselors, and students are very important.
Once a program i1s established, recruitment is less likely to
be a problem than accomodating interested students.

A pre-group interview with i1nterested students is one
of the most critical points 1n the process. This 1= an
opporturity to both i1nform the students about group
counseling so that they have a clear notion of what the
experience has to offer them, of what 1s eupected of them,
and of what they can expect from the counselor/facilitator.
At the same time, the counselor has an opportunity to screen
the students, firstly to insure that this experience 15
appropriate for them, and then to balance the groups.
Certain individuals should be advised to seel other forms of
ctounseling. Those who are severely disturbed, r:xtremely
fragile, or hostile or potentially violent, should deal witl
these issues before participating in a school counsel 1ng
group.,

During the interview, the counselor will want to learn
1f the students have had previous experiences with group
counseling. If so, were these positive or negative™ In
what type of setting” Students may have eipectations based
on previous experiences, and 1t 1s important to let them
know what similarities and differences they can eunsct from
this new group. Figure 1 1s a sample of a handout {ardapted
from BRates, Johnson, % Blaker, 1982) which can be given to
the student at thatl time. It can serve as a gurde for
presenting information to students, as well as an 1nvitation
and reminder which the student can later refer to.

During this interview, the counselor should give the
students time to talk about themselves, noting how
articulate they are, and how comfortable they seem to he
talking about perscnal matters, What are some possible
1ssues/goals for them in tne group”  When organizing the

nlaces
dgirection ond
e pracess.  What do we
How can we male that




groups, 1t 1= 1mportant to balarce these factore
groups. Flacing &ll1 the shy individuals in the
would create a very difficult situation.
individuals with prior group e:per
Flacing i1ndividuals with the
different groups will help es
discuscsed earlier.
the same group will
balancing the

i the
Same  gr oups
Havirg one or two
lence can be very helpful.
Same presenting i1csue in
tablish the heter ogere1 ty
Attempting rot to put close fr)
also male more effectiv
number of males and females.

Once this preparation and groundwaor .
accomplished, the group 1s ready to begin.
session of any group is a critical one. It is necessary to
establish and discuss ground rules, to begin to get
acquainted, and to get a sense of how it will be in this
group Members are typically somewhat nervous the firct
session, so I give them an opportunity to look around and
breathe and get accustomed to the setting while I present
the ground rules which I consider non—negotiable. Although
some of these will have been alluded to in the pre-group
interview, 1t 1s nevertheles= a good practice for all
members to hear them together. Many of these rules are maore
accurately norms, and will likely need to be reviewed. Eut
when the pruscribed behavior does occur in the group, 1t is
helpful to be able to refer to tie first sessi1on’'s
discussion.

I begin with confidentiality. Because this is so
important, I do not simply define the term, but I euplain
any limits I have such as legal restricl:nns. I alco
suggest that there will be times when something vhich occcurs
in the group touches or upsets them, and they may feel the
next meeting 1s too tar off to contain their feelings. 1
remind them that they may discuss such things with other
members of the group without vioclating the rule of
confidentiality, and alsoc make mysalf available. I also
point out that it is likely that friends and significant
others will gquestion them about what happens 1n the group,
and we suggest responses which can be given without brealing
the rule. This strategy of practicing respornses is helpful
enough that we may repeat 1t at the end of the sessiun,
doing a brief re-entry rehearsal. "When you leave this
group today, and ycur friend asks you what happened 1in
there, what honest answer will you give that will respectl
the privacy of our session?" Students typically will
suggest general comments such as, "I got to know some new
people,” or "I found it easier to talk about feeling than 1
thought I might", etc.

I next explain the right to pass during go-rounds,
letting thew know that each of us may have times when we are

endes 1n
e gruups, as well

has been
The first




not ready to respond and that that 's ol ay.
this rule by indicating that the right to
used as a license for non-participation. We
because we want to become involved in thie
we must respect those timec wher membiors
and acknowledge their right to privacy.

Farticularly 1n the school setting,
adolescents,

T alog quial 1ty
Fasce should pol be

are all here
eierience, but
are uncomfor table,

and with

I feel gossiping is a practice which cannot be
permitted. It 15 a misuse of Lhe group o

= time together to
focus on a person who 1s not with us. I also di1scouwrage
gossiping in the Gestalt sense, which ig tallking about
someone in the third person who

is present and can be
addressed directly. I model the approriate use of language
with an example. Something like, instead of saying, "I

appreciate John's smile," I can say, "John, I appreciate
your smile right now. I feel as though you're really
relating to what I say.®

Although 1t would appear to be understood, I thint 1t |
needs to be stated explicitly that members are not to come ;
to group under the i1nfluence of drugs or alcohol, and that
violence or threats of violence are not acceptahle. |

At this time, we also tall about the difference between
honest feedbacl and put-—-downs and suggest that put downs are
not appropriate in the group.

The following rule grew ou* of several cituations which
cccurred in groups I have led, and was suggested by the 1
group i1tself. I+ group members devel op relationshipe
outside the group, 1t 1s important that the group be aware l
of that. The individuals’' behavior will likely change
because their relationship with that person may be maore |
important that the relationship to the rest of the group.
They may develop "private joles” ar knowing lools which can
be divisive if the group 1s unaware. In addition, conflicts
they have ocutside the group will affect the whole group wiid
need to be brought before it.

Since participation in a group 1s voluntary, members
certainly have the right to leave the group. But we ast
that they agree to two conditions. First, all must agree to
remain for at least three sessions, so that thei, decision
is based on some real sense of what the group will be lile,
rather than an initial impression or dizcomfort.
15 that if a member decides not to continue in the group, he
or she come and tell the group personally. The member who
leaves can easily become the most powerful member in the
group. Remaining members will wonder abouut the departing
pP&rrson ‘s commitment to confidentiality and tend sometime- to
take responsibility for the leaving. Allowing the
opportunity to discuss these concerns with the dep

The second
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individual usualiy mitigutes thewe
I ha

nrebleme. Im practico,
& found that people rarely want to leave the grouw, and
on one occassion, the required personal announcement of
intent to leave generated the most opern and meaningful
session for the perscn, who then chose not to Teave.

By the time all these rules have heen presented,
members are usually ready to participate. [ generally beqgin

with a go-round, asking everyone to give their name and gne
thing that they would like the group to lnow about them at

this point. It 15 1mportant to begin processing right away.
How comfortable werc You with this introduction™ What did
you notice about the Linds of things people chose to Say
about themselves? How was your behavior typical of the way
you are outside this room? Who would you like to respond to?
At this early stage, 1t 1s important to encourage members to
speal directly to each other. I alsc model all behaviors I
hope to see. In doing go-rounds, I do not proceed 1n order
around a cricle, but encourage people to respond when they
are ready. I sometimes begin, but not always, and always
participate myself.

At this point, and often in the group, I use "1-10'g”
in go-rounds because a lot can be revealed with a minimal
response, and 1s particularly useful if members are somewhat
nervous. I might say, "On a scale of 1 - 10, how
comfortable are vou in this group right now™" If there 19 a
low score, I might ask, "What would you need Lo be a 107"

Because I believe that our expectations are more likely
to be met if others are aware of them, I ask each memher to
share their hopes and expectations for the group enperience.
I often asl, "What are you willing to do to help that
happen™" Gencrally, common themes begin to emerge, and it
is important to help membors notice and commenrnt on them.
lypically, concerns about trust and rejection are voiced.

It can be helpful to encourage specificity here, saying
"What could people do to reject you here™" Beginning to tall
about these feelings about the group is the beginning of the
development of trust.

Farticularly in early sessi1ons, with ineuperienced
members, 1t is important to deflect the focus from the
leader. Comments will cften be drrected at the facilitator,
and 1t 1s easy to encourage 1nvolvement with other members
by saying such things as, "Who 11 the group would yout lilke
to tell that™" and avoiding eye contact witl the speal er.,
Counselors sometimes neglect this strategy, and the
then become more like individual counseling with an
audience, in which most interactions are with the leader .
This defeats the purpose of the group, and shtould be
carefully attended to.

groups
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Other than these Gpening strategies, 1 avold the uee e f
games and e:ercises, because they provide an Aagoenda which
may rniot be what the group needs. To begin to get
acquainted, I usually ofter ap open-ended statement 13tle
"What 1s going on in youwr life right now that this gr oup
might help you wilh™" 7T encourage reactions and responses
to each other, and focus on iiow the member feels about
sharing with the group, etc. I also discourage
advice-giving, pointing cut that giving advice robs thie
Person of the satisfaction of solving the problem himself,
and sometimes males a tomplex situation seem =imple.
model other kinds of responses to each other, since
advice-givers often don't know what else to say and
merely trying teo demonstrate concern.

Closing is always important, but especially s0 in the
first session. Making sure to hear from each member insurec
that no one is leaving with unfinished business with the
group. I encourage and model appreciation statements. What
was the most meaningful moment for you here today™ Who
touched you today™ Can you tell them? Who seems most libe
you? Who are you most curiocus about” Who did you get to
know today™ 1Is there anything you would regret not Favirng
sa1ld to the group or anyone 1 particular’’ What did vou
learn today”

Strategies for maintaining a process focus 1in
subsequent sessions are similar to those used 1n the first
sess1on. 1-10°s are aoften helpful, and can be used with
commitment to the group, how your life 1s going, how helptul
the group experience is, etc. teeping the focus um the
group is maintained when the recponses are followed up with
"What are you willing to do tou be a 107 "How Lo this group
help you be a 107" "Who 1n the group could help you change
that?", etc. Using mpen—ended questions such as “"What would
you lite to happen here today™, "How shall we start today™"
"How are you hoping today 'c cession will be different far
you™" etc. help generate interwactions without dictatiny the
dierection or content of thoce. After sever al
1s often the case that memberc
begin maling them on their owr.

Encouraging a here-and-now focus 1t also essential
process group. If a member continues to focus on events
ratside the group, statements like, "How 1s that important
to you right here and right row?” "I wonder why that 1%
affecting you at this moment" will help direct attention on
the group. "What can the group do for you right now™" and
"What would you like from us~™" aleo assist members 1n
articulating their needs,

We
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Disruptive behavior rarely occwrs 11
does 1t should be the group ‘s 1ssue,
seems concerned, 1t may be the leader s problem rather
the group ’s. Again, the group may need help e:ipressing
fh91r concerns, so commenting "1 m tinding mysel quxt;
distracted right now. Is anyone else”" 1t 15 also helptul
to view disruptive behavior as o part of the procese,
Asting why the person chose the particular moment for the
behavior may be very reveal 1rig. such behaviors may pe
cistractions from sensitive 1ssues, or attempts to rescue
another member frem discomfort, etc. I+ the group can
discover these motives, they can =lso device more direct
ways to express such concerns.

Continuing to encourage rosponses to each other 1s
necessary until members are comfortable to do =g without
prompting. When a member has obviously shared something
difficult, che leader may say, "John tool a big risl to
share that with us. Can you tel!l him how you were affected
by what he said?" Also, helping member = ashk for feedback
and response is modeling the behaviors appropriate for the
group. "Now that you’'ve whared that, what would you life
from us™ Is there anyone in particular you'd litle to hear
from™ Tell them."

Go rounds are very efective in involving the whule
group. If a member says, "I wonder what they thinl of me?”
the leader can urge going around the group and asking each
one. Who would you like to start with™ Is there anyone
you're reluctant to hear from™ Such comments as "No aone
would understand” can be followed by "Go around and tell
each perscn what they don't understanc about you." Or, "Go
around and tell each person what you don’t understand about
them. "

If there 15 a guiet member, there often comes a time
where others are bothered by that. The most common reaction
1s to attack the person with such remes s as "How come
you're always so guiet™" Ask ing the spealer teo notice wikiy
he/she 15 concerned about that 1s often revealing. Replies
may i1ndicate that the spualer is worried that the quiet
member doec not trust the group wnd 1 of tended, etc.
Evpressing that i1s important, and the quiet person may then
wish to react to that corncern. The facilitator should wlso
model appropriate ways to express concern, such as "This hao
been a rather intense session today, and I'm wondering how
you've been affected,”" or "I'm wondering how this esperience
is for you right now." Beirg sure to include quieter
members i1n opening and closing parte ot each session will
make 1t eacier for them to respond.  Sometimes the guiet

& group, and of gt
If no one in the grroup
Lhea

13

N v s : e . 4 -
PRSI 5 TR PN & P L UL

4 x




person just needs an invitation to Perticipate., and cuch
interventions ac suggusted above will allew them

Whatever strategies the couunselar
each session, I feel 1t 16 eritical to hear from cach eIy
abt both of these Yimes. Some people hawvo diffroenity mel g
1 or attention, and may not edprecs something rethar FU it 1 Ty
unless an opportunity 18 made. Heairing from ever yone at the
end of sess.ons prevents unspolcon frustr ol ione 1 o
affecting the gr oup process,

Although 1 indicated an aversion to games and
enercises, I do thint 1t valuable to see bhat tho
“ession accomplishes closure. I wrge each memboer to shiar @
their learnings with the group, and to say anything thevy
will iregret not having said. I often do ash each member to
verbally present a symbolic gift to each other member whick
expresses how they have experienced that person 1n the
group. This can be a very moving exchange, where feelings
can be expressed which might otherwise go unepoker.

Farticipation in such process-oriented groups as have
been described above can reduce social 1solation,
demonstreting that the student 15 not alone. The fecling of
support and concern from other students can NGy pase
self-acceptance and trust of others. There 1s also an
increase 1n self-esteem from beiny helpful to others.
Students learn that is 1s olay to enpress feelings, and that
cthers often feel the same way. Horest foedbact from others
can provide an opportunity to change behaviors in a
supportive atmosphere, and the variety of people 1n the
group offer a number of coping styles which can be modelecd.,
Students may learn that conflict 1s healthy and can be
resolved in a productive manner. lhese are the Tearnings
that will truly contribute to growth znd which will be
empowering regardlesse of the challengeo they meet
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Figure 1. Sample handout to be givén to student at pre-grou
: L K scrgening Aterview. © : group W

GROUP COUNSELING

TO THE STUDENT ‘

This was written to help answer some of your questions about group ccunseling,
You will find included some gquestions that have been asked by other students,
which may be helpful in explaining how you will fit in. You may have other
questions or’ thoughts to discuss soplease feel free to ask.

WHAT IS GROUP COUNSELING? |

Group counseling can mean many things to many people, but it provides an
opportunity to:

. talk about cormon concerns or problems

. express your feelings in a small group

ftelp you to understand how you are seen bty cthers
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The gzroup will meet once a week for 2 hours.
You will earn credit in your regular class. You may continue in the sroup 17 you
are dropped from school. Meetings will tegin on time and end on time.

wil IS GOING TO BE IN THE GRCUP?

Sheri and 6 to 10 other students who have expressed an interest in discussin
their feelings, goals, and other interests. The group members may be both boys
and girls.

WHAT CAN I GAIN BY BEING IN A GECUP

. You may come to understand cther the grcup rore clezrly.
2. This understanding of others can help you to see ari evaluate yo.rsell —ore
clearly.
7ou may gainan understanding of your strengths and bverefit frcm =-rese.
it gives you a place to express yourself and your feelings.
>. You may find you have concerns similar to others in the group ani realize
that you are not alore.
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WHAT WILL 3E EXreCTzD OF ME?

Some of the things the group would expect of you woull te:
1. to be there on tine
2. to be honest
3. Dbe willing to listen to the others
L. be willing to respond to others

DO I HAVE T0 BE IN THE GROUP

No, but we would like you to be if you want to.

CAN I QUIT THE GRQUP?

You may leave the group anytime you wish to do so.

WCULD YOU LIKE TC RESERVE A PLACE?

© _ YOUR QBJEITTVES: 1R




