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This guide, Handbook for Conducting a Secondary

Progcam Review, is to be used in conjunction with

the Secondary School Program Quality Criteria
document. It 1is designed to assist members of a

program review team in conducting a program review,
and school staff and parents in conducting a self-
study in preparation for a formal review. The
program review process is designed to evaluate the
effects of curriculum, instructional methodologies,
and effectiveness strategies on students; guide the
development of an assistance plan; and provide a
model for a school's self-study.

The handbook 1g¢ divided into three chapters.
Chapter I describes the methodology and procedures
to be used in a program revicw; the determination of
the quality of a school curriculum and instructional
program by means of a set of standards; and the
means by which suggestions for increasing the
effectiveness of the instractional program might
be deveicped. Chapter 1I describes the quality
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criteria and contains cautions for reviewers about
the use of the criteria in diagnosing the quality of
the school program. Chapter iII describes how the
transaction between the reviewing team and the
school results in an assistance plan for improving
the program offered to the students.

Appendix A contains the quality criteria, and
Appendix B contains a guide to be used by schools in
conducting a self-study. All schools scheduled for
a program review will complete a self-study prior to
their review. It is hoped that other schools will
find this guide useful as they assess the quality of
their program during their planning process.

Both state and federal laws mandate the
periodic review of schools receiving special funding
through the consolidated application. It is hoped,
however, that all schools, regardless of funding,
will find the program review beneficial im their
efforts to provide high-quality education for all
students.

SALLY L. MENTOR

Director

Instructional Support Services
Division

MARGARET J. GASTON
Manager, Office of School
Improvement




CHAPTER I: THE PROGRAM REVIEW PROCESS

General Overview

What Is & Quality Program Review?

A school's quality program review is a process
through which the effectiveness of the curriculum,
instructional program, and schoolwide orgenizational
strategies 1is diagnosed by means of a set of stan-
dards that describe a high-quality school program.
As the result of this process, judgments can be made
about the effect of the school program on the
students at the school. The review, conducted by a
tean of educators not employed by the school dis-
trict, typically occurs once every three years.
Information about the school's program and its
effect on the students is gathered by this visiting
teamn primarily through observation of instruction;
interviews with teachers, students, administrators,
other instructional staff, and parents; and the
review of pertinent documents. The team wmembers
then compare the information they receive with the
quality standards to determine the extent to which
the program received by the student matches the
descriptions of a high-quality program.

The program review process ylelds information
that 1s essential to the effective development of
the school's curriculum and instruct‘onal program--
information about what is working well and why and
what should be changed. Program review 1is a
valuable part in each school program improvement
cycle of planning, implementing, evaluating, and
modifying the planned program.

10

Purpose of the Program Review

The primary purpose of program review 1is to
improve the quality of curriculum and instructioa;
it 18 a meesas for developing and sustaining a
high-quelit; educational program for all students.
For the s:hool staff and parents, the review 18 a
period in which to observe and discuss the effec-
tiveness of the programs received by the students.
The immediate benefits of this process are the
decisions anu plans to make specific improvements in
the curriculum, ingstructional methodologies
that impart that curriculum, and schoolwiae
organizatinnal functions that support instruction.

The three major goals for a program review are:

e The generation of information by and for
the schcol community on the status of the
school's program

e The implementation of a model for improve-
ment that includes diagnosi followed by
externai review followed by planning

e The focusing of the school community on
improvement, specifically in relation to the
quality criteria




The goals a-e accomplished when a school goes
through the three phases of a program review, in-
cluding the self--study that 1is carried out by the
school community pricr to the visit of an external
review team; an in’. "sive visit by aa external
review team, includ 4 review of the findings of
the self-study; and planning for improvement, in
which the combined findings cf the self-study and
the externsl review team are used.

The Scope of the Program Review

The progiam review process described in this
handbook focuses on the extent to which t’.. sechool
curriculum, instructional methodologies, ana school-
wide organizational strategies contribute toward a
high—quality educational program for each student.

The ¢oaiity criteria uvsed in program review
address the two major sspects of a school progre --
curriculum, or what is being taught; and the sct ol
wide policies, practices, and procedures that s ape
and support instruction. Curriculum criteria h:ve
been developed for the following subjects:

English/Language Arts
Mathematirs

Science

History-Social Science

Foreign Language

Visuai and Performing Arts
Vocational-Technical Education

The schoolwide criteria include:

e Students' Patl3 Through High School
e Integrated Skills
e Instructional Practices

e Stu.ents with Special Needs
o The Improvement Processes
e The Culture of the School

The Program Rs- ‘ew Team

The r.ogram ieview team s made up of three
to sever educato s who have Leen certified by
the Cal fornia S/ ate Department of Education as
qualific! reviewe 8. Reviewers are selected for
their «nc¢ ledr. of curriculum, instructional
methoc /lugles and special programs, as well as for
their )rutst- iding interpersonal skills. Typically,
they re ceachers, departmental chairpersons,
coun .rr, oprincipals, or coordinators/directors
of srruction from schocl districts, instituticons
f .her educaticn, offices of county superinten-

. of schools, or, in some cases, the community.
.ne majority of the team members, including the lead
reviewer, must be from outside the school district
thiit 1s requesting the review. Reviewers work
together usiug the quality criteria to guide them in
(1) gathering information about the school's program
ani the effects of the program on students; (2)
forming a point of iew about the workings of the
8/ hool as they see it; and (3) developing a report
.0 the s8chool that inc.ude: fincings, suggestions
for increasing the effectiveness of the program, and
recognivion of the program's strengths.

Review Strategy

The review strategy 1is based on the quality
criteria contained in Appendix A of this handbook.
Through a ccabination of observations of the
instructional program and 1its impact on students,
interviews with students and staff at the school,
and documented evidence p: sented to the program

13



review team, the reviewers develop an understanding
of the nature of the school program and its current
effectiveness. Then, by comparing this understand-
ing with ithe high—quality standards of ihe quality
criteria, the reviewers can determine the kinds
of changes that should occur to increase the
effrctiveness of the program.

Establishing an understanding of the school
program requires an organized effort, The wunder-
standing is developed by having a clear idea of the
school curriculum; by observing individual students
through a case study approach; by analyzing a
broader sample of current students' work; by summing
up the comments of the instructional staff, the
counseling staff, and the studenis themselves as to
the students' current and past activities; and by
reviewing instructional and management material used
throughout the school. These observations are
supplemented by discussions with staff, students,
and parents. This knowledge forms the basis for the
reviewers' judgments of the effects of instruction
on the students.

As the reviewers begin to understand what is
happening for the students, they also seek to find
out what processes at the school have contributed to
what is actually occurring. The reviewers seek
explanations from the school staff members as to why
they do things as they do, how curriculum decisions
are made, where the instructional program comes
from, how it 1s support:d and improved, how plans

- R ————————N———————————

are implemented, and so on. This analysis forms the
basis of the reviewers' suggestions for improving
instruction and guides the development of the
assistance plan.

As the reviewers complete the review, a report
of findings 1s prepared and shared with selected
staff members and the principal. These staff
members are referred to as key pi -~ ers. (The role
of the key planner will be discussed further in
this handbook.) The report provides two types of
findings: (1) the extent to which the quality of
each aspect of the reviewed program matches the
standard of the quality criteria; and (2) iden-
tification of areas that appear to be ready for
improvement.,

After the initial report of findings is shared,
a final report 1is prepared in concert with the key
planners. It includes concrete suggestions for
improving or sustaining the effectiveness of the
instructional program and recognizes practices of
high quality. In developing suggestions, the
reviewers identiiy areas ready for improvement and
indicate how the improvement process at the school
can be used to enhance or sustain program quality.
Local, county, regional, and state resources are
also considered in the development of the assistance
plans. High-quality programs and practices are
noted 1in this section of the raeport entitled
"Recognition of Program Strengths."”




Preparation for the Program Review

For the goals of program review to be realized,
reviewers and school personnel must recognize their
responsibilities for ensuring that the review
process is a means for developing and sustaining a
high—-quality educational program for each student at
the school. The major responsibilities are shared
by both the reviewers and the school cosmunity and
fall into three categories: preparing for the
review, conducting the review, and assisting after
the diagnostic portion of the review.

Majcr Responsibilities of the School Community

While the team of reviewers is responsible for
learning as much as possible about the program
withia & limited period of time, the school commu-
nity is responsible for making sure that the team
is gaining accurate and completz information about
the program. A school community prepares for the
program review by conducting a required self-study.
A thorough study of the curriculum offered and the
schoolwide strategies that support the delivery of
that curriculum will enable the members to know how
well their grogram is working and why. With this
kno*ledge the school community will be able to
assist the reviewers in gathering accurate informa-
tion asbout the program so that the findings of the
review, especially the suggestions for increasing
the effectivenesas of the instructional program, will
be complete. (NOTE: For further information on
conducting the self-study, see Appendix B.)

The major responsibilities of the staff,
parents, and community members involved in a program
review are:

e¢ To know the curriculum, planned instruc-
tional program, and schoolwide organiza-
tional strategies and their effect on the
students and the paths they take through
school

e To be familiar with the preogram review
process and the quality criteria

e To be involved as individuals; as members of
departments, counseling, or adainistratjive
staffs; and as = school's total staff in
identifying the program's strengths and
areas in need of improvement in relation
to the program review quality criteria by
determining which activities are working
well and which are not

e To be ready to share rhis knowledge with the
review team and to be able to direct re-
viewers to the information they need to
fulfill their responsibilities

The key planners, a group of representative
adults involved in the instructional program, are
responsible for establishing a link between the
review team and the school community. They share
information with the review team in a way that
enhances the development of a complete and cohesive
picture of the school's curriculum and instructiounal
programs.

The principal and the key planners assist the
school community and reviewers in all aspects of the
program review. They also serve as leaders in the
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school's self-study process and assist the team in
1ts information-gathering efforts during the meeting
held to prepare for the review and in other formal
and informal ongoing meetings. Their respoasibil-
ities also include (1) in a collaboration with the
review team, developing suggestions into assistance
plans; and (2) providing leadership roles in the
school's implementation of these plans after the
team leaves. (The selection of key planners 1is
discussed beginning on page 6 of this document.)

Major Responsibilities of the Reviewers

The review team is generally responsible
for learning as much about the program as can be
learned in a limited period of time, comparing those
perceptions with the quality criteria, and providing
feedback to the school community on the effective-
ness of the progranm. In order to do this
successfully, members of the review team must:

® Review thoroughly the curriculum frameworks,
handbook materials, and literature related
to the curricular areas to be reviewed.

® Review thoroughly the model curriculum
standards for these areas of concentrated
review.

¢ Be fully conversant with the quality cri-
teria and the process of the program review,

e Conduct the review thoroughly enc sh for
the development of a clear and accurate
understanding of the effectiveness of the
instructional program.

o Use that knowledge to make workable
suggestions for increasing or sustaining the
effectiveness of the program.

® Put aside ary bias toward a particular
program or method.

e Use the school performance report and the
self-study findings to facilitate discus-
sions with the school staff and parents.

e Be able to inform the school of the team's
understanding of the current effectiveness
of the instructional program.

® Recognize and support the program improve-
ment efforts of the school community.

Procedures for the Program Review

Appropriate information can be obtained from
the complex setting of a seconda:y school by the use
of methodology that is broad in scope yet thorough.
Information about curriculum must be combined with
knowledge about the organizational structure and the
people involved, including the function of each

department, counseling services, special programs,
and other specific services that contribute to the
students' experience in the school. The methods
used in gathering information about the program, as
described previously, ensure that the review will be
thorough and consistent.
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This section describes the steps needed to
cerry out a review: making the arrangements,
contacting the school, preparing for the program
review, and conducting the program review. Although
instructions are directed toward the lead reviewer,
they can easily be adapted for use by school
personnel responsible for coordinating the review.

Making the Arrangements

Scheduling, mailing of materials, and arranging
the liaison between reviewers and the school dis-
trict take place at the local level. Most districts
will be affiliated with other districts with which
they share personnel to provide a pool of trained
independent persons required for review teams. Most
offices of county superintendents of schools provide
coordination services to assist districts in the
formation of consortium or other types of affilia-
tion. Although there will be a variety of such
arrangements, for simplicity the existence of a
consortium of districts and of a person designated
to coordinate review activities in the consortium
are presumed. Note: The reader must adapt what is
discussed here to the circumstances of the disirict
being reviewed.

The team leader's involvement with the review
of a particular school is initiated by the review
coordinator. The coordinator will orient the
lead reviewer to the procedures being used in the
consortium, materials and in-service training the
school's staff has received, and responsibilities
for contacting district and school personnel.

Contaciing the School

Consistent with consortium procedures, the lead
reviewer will telephone the school's principal to

-

szt up the review. This call, usually made two
months before the review, should cover the following
topics:

o Confirmation of schedule of events——times
and dates of visits to the school by the
lead and the full team

o Information the school should send to t.e
reviewers ahead of time

o Information the school will receive ahead of
time and how to get it

e Proposal of an agenda for the "review
preparation meeting” by the reviewers, the
principal, and key planners

¢ Curriculum areas selected by the school on
which the review will focus

¢ Procedures used by the school in preparing
the self-study

® Procedures used by the team before, during,
and after the review

e Clarification of any concerns or questions

Discuss the selectioa of the Ley planners. The
lead reviewer should discuss the selection of the
key planners with the principal during the initial
call to the school. As a part of the school's
preparation activities, the principal selects a
group of individuals to be directly involved with
the process of program review during the self-study
and the visit to the school. The most important
criterion in the selection of the key planuers is
that they are familiar with and play a significant




part in the school's curricular and instructional
improvement process. These individuals will work
collaboratively with the review team to facilitate
the ease in which the review 1is conducted and the
results are reported. The key planners usually
number from six to ten persons and may be selected
from & wide range of adults involved in the school's
program: teachers, departmental chairpersons,
coordinators of the program, curriculum committee
chairpersons, resource or specialist teachers, or
any other of the school's staff members who aze a
significant part of the school's planning process.
District personnel, gchool site council chair-
persons, other committee or PTA chairpersons, and
parents who are knowledgeable about the school's
program may be included. The departmental chair-
persons of the curriculum areas selected for
intensive review must be selected as key planners.

Preparing for the Program Review

A successful program review depends on thorough
preparation by the review team. In additioxz to
completing the necessary arrangements, the team will
read, study, and discuss a variety of materials
before the initial meeting with the school prircipal
and school planners. Some of these materials will
be obtained through the consortium coordinator,
while others will be obtained directly from the
school. The basic set of materials includes:

¢ State Department of Education Handbook for
Conducting a Secondary Program Review

e State Department of Education Secondary
Program Review Training Mznual

® State Department of Education Model
Curriculum Standards

22

e Curricular assessment results, statements
of goals, statements of expectations, books
in use, reading lists, and other items as
determined by the school and the district

e School plan

e Summary statements of the school self-
study

e School performance report
maps, schedules,

e Logistic information:
staff roster, and so on

Study the curriculum materials. The materials
prepared by the State Department of Education
include the Model Curriculum Standards and state
curriculum frameworks and handbooks. These
materials will provide the background standards for
use in the discussions between the review team and
the school's planners on curriculum issues. In
addition, the review of the curriculum packet will
help the team in the analysis of the school's
curriculum and in the formulation of suggestions
likely to have good results for the school.

Study the school self-gtudy summary. The
results of the self-study, along with the curriculum
materials sent to the reviewers by the school, will
pravide the team a basic understanding of the
curriculum being offered by the school and 1its
impact on the students, as perceived by the school.

The reviewers will analyze the self-study and
the curriculum materials, comparing them with the
quality criteria and the expectations conveyed by
the previously mentioned get of materials. The
purpose 1s to identify the issues that should be
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discussed at the meeting to be held to prepare for
the review.

In preparing for “he discussion on curriculum,
reviewers should ask themselves the following
questions:

e What is the common core of learning taught
to every student?

e Are there major gaps in the curriculum for
some students or for all students?

e How are the skilla of interpretation,
inference, problem solving, evaluation,
and other higher-order thinking skills
incorporated across curricular areas?

e How are the skills of reading, writing,
speaking, listening, calculating, and
learning developed and integrated into the
curriculum and {instructional practices
across all curricular areas?

e What kinds of expectations are held for the
students?

¢ How are students guided through course
offerings 8o that their learning
opportunities are maximized?

Answering these questions will help clarify
some of the issues and, by providing an indication
of strengths and weaknesses to be confirmed by
observation and interview, serve to guide the team
as it begins its investigations.

Study the school performance report. The
information on the school performance report

provides an essential context for the review in that
it includes indices of tha impact of the school's
program on the students prior to and after the
review. The data in the school verformance report
will help the reviewers make use of what they a.e
discovering about the school's program. The school
performance report has two parts. The first part,
produced from data compiled by the state, covers (1)
student enrollment in courses, giving an indication
of the number of college-bound students and the
rigor of the courses they are taking; (2) the result
of the twelfth grade California Assessment Program
tests over a three-year span; and (3) data about
dropout rates and absenteeism. The second part,
prrduced locally, includes information on:

l. The quality of the instructional program
2. The nature of the learning environment

3. The amount and quality of writing and
homework

4. The number and types of books read

5. The community's support and parental
participation

6. Awards and recognition achieved by
students, teachers, or the school

7. Students' participation in extracurric-
ular activities )

8. The nature and quality of support for
students with special needs

Given the extent of the overlap between the
elements o. the local school performance report and
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the program review criteria, particularly items 1,
2, and 8 from ihe preceding list, a substantial part
of the report may be included in the school's
seli-study.

The school performance report and the self-
study, reviewed together, will place the program
Teview in a context of time, set the stage for the
visit, and help reviewers understand what they will
be learning while at the school.

Conducting

Review Preparation Meeting with the S:hool's
Planners

The meeting held to prepare for the revievw
ta¥k-3 place th» day before the review. The purpose
of this meeting 18 to establish a common understand-
ing wmong reviewers, the principal, key planners,
and appropriate district estaff of what to expect
during the review. The meeting is chaired by the
lead reviewer. The lead reviewer and the principal
should discuss in advance the purpose, roles, and
process of the meeting. The agenda should include
the following items:

® School background. The principal briefs
the team on the historical and social
context of the school. Recent events that
have had a significant impact on the
school's life are described.

e Program review backgggpqg. The lead re-
viewer briefs school staff on the history
and purpose of program review. The basic
review methodology 18 explained and the
roles of the team members are clarified.
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Read the school plan. A careful review of
the school plan, including the discussicn of the
school budget and especially those curriculum areas
selected for in-depth review, helps the reviewers
understand what the school's priorities arc, what
the planned program 1is to accomplish, and how it
will be accomplished.

the Program Review

¢ Self-study discussion. This is the most
substastial item on the agenda and usually
requires the most time. The discussion
should move through five steps:

l. Discussion of the highlights ot thLe
curriculum documents, the local mate-
rials, the model curriculum standards,
and the program quality criteria
provided by the State Department of
Education

2. Discussion of the schoo. 3 self-study
process, including the results of the
seli-study in selected areas of the
curriculum

‘e General discussion of the curriculum
offered by the school and specific
discuassion of the two or mure curriculum
areas selected by the school for review

4. Discuasion of issues identified by the

2'(

review team
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e School plan.

o Agreemeut on strategy and focus,

5. Establishment of expectations for the
curriculum focus and scirategy of the
review

If the local view as to curriculum
differs substantially from the view con-
tained in the quality criteria or the
model curriculum gtandards, the differ-
ences should be discussed. From this
discussion should come a shared understand-
ing of how curriculum differences will be
managed during the review. Note: Because
the criteria and standards were developed
with the help of major state and national
curriculum organizations, representatives of
local districts, and eminent scholars,
substantive differences should be rare.

The plan is discussed 1in
order to determine how agreements about
curricular 1instructional methodologies, the
school's goals, and other issues were de-
veloped and are expected to be implemented,

Schuol performance report. The school
planners and the review team discuss their
interpretation of the data and information
in the report, including past trends and
future aspirations. The diagnostic values
of data are discussed as to what areas are
to be focused on and what strategy is to be
used.

Next,
agreement 1is reached on the basic strategy
the team will follow and the areas where
an 1in-depth look would most likely be
productive.,

10

® Schedule of events,

Final scheduling and

logistics are worked out.

Introductory Meeting with the School's Staff

1f

principal and key planners believe it

would be advantageous to the review process,
arrangements can be made for a short, informal meet-
ing of the school staff and the reviewers prior
to the beginning of classes on the first morning of

review,.

During this meeting the reviewers would:
Share the purpose of the review.

~ Compare the school program with the
quality criteria to determine the
effectiveness of the instructional
program.

- Recognize the program's strengths.

- Make suggestions for increasing he
effectiveness of the instructional
program,

Alert staff members to the procedures that
will be followed.

- Observation 1in each classroom included
in the review, including informal discus-
sions with students and staff members and
review of students' work

- In-depth review of the instructional
program received by a2 sample of students




= Group interviews with teachers, counsel-
ors, support gstaff, paraprofessionals,
councils/committees, parents, and the
district's office staff, as appropriate

- Review of curriculum materials, the
regults of the self-study, student
achieveament and other outcome data,
schoolwide policies and procedures, and
the school plan

= Report of findings and suggestions

The Case Study Approach

As previously mentioned, the secondary sgchool
setting 1is a complex one for students as well as
staff. To facilitate the ease with which a clear
picture of the etudents' path through school is
obtained, tha review team will irclude a small
sample of students as part of a case study. Through
studying the activities and programs of the selected
students, reviewers intend to get a firsthand lcok
at how all the elements of the secondary gchool
setting come trogether for the student. From this
vantage point the reviewer can determine what, out
of all the programeé have to offer, is actually
received by the student. Further, the case study
provides information on what effecté the curriculum,
instructional methodologiec, and organizational
strategies have on stude: :8' learaning. And,
finally, through these case studies the reviewer
vill be able to make some projections about how the
student's total program will come together by the
time of graduation.

Conversation3 with students who are part of the

case study occur over the course of the review.
They begin on the first day and provide an initial
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glimpse of the school through the language and
experience of the student. As more of the program
unfolds during the course of the review, the
students will be called on again to offer additiomal
information and perceptions to the reviewers. The
object of these interviews is to learn as wuch as
possible about the students' activities from the
time they arrive at school until they leave,
including extracurricular activities. Students are
expected to describe daily activities rather than
merely answer questions.

The reviewer will receive a copy of each
student's daily schedule so that he or ghe can
observe as many of the gtudent's classes as possible
during the course of the review. A general impres-
sion of the effect of the school on the student and
the path he or she chooses can be formed from these
observations., Additional information should include
pertinent background information on the student,
teachers' nam.s, extracurricular activities, and
other activities that occupy the student's time.

After the initial student interviews and during
vigits to the classrooms, the reviewer will con-
tinually relate what the studert 1s doing to the
program goals and objectives, course outlines,
curriculum guides, and the student's own goals and
future plans. During this process reviewers will
again interview and continue to observe the gelected
students to help complete the picture.

Visits to the Classroom

The reviewers work with the school staff to
ensure that all appropriate classrooms are visited
and that resource specialist rooms, learning labora-
tories, media centers, and other areas where regular
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and special learn 73 activities occur are visited
when appropriate.

Through classroom observation the reviewers
gather 1information about how the curriculunm,
instructional methods, and organizational strategies
operate in the classroom setting. Such observation
can also provide insight into the effects of staff
development, instructional support, and planning
activities. On entering the classroom, reviewers
should spend a few minutes observing what is happen-
ing, remembering that they are forming an initial
picture rather than making a judgment; that each
impression will need to be verified through further
observation and informal interviews as well as
through onther sources; and that first impressions
may be influenced by personal bias.

Questions that might be asked include the
following:

o What are the students doing? Receiving
instruction? Applying skills? Syntheslizing
and evaluating 1information? Waiting?
Causing a disturbance?

Is 1t
Academically
Is instructional time wasted?

o How 1s the classroom being managed?
conducive to learning?
focused?

o What 18 the range of activities--from

acquisition of knowledge to higher-level
learning skills?

o How is assistance being provided?

o How much time do the students spend on the
assigned activity? Do they know what to do?
Are homework assignments done in class?
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o How do students apply the skills being
learned?

o In what ways are students with special nceds
participating in the classroom activities?

o To what extent are instructional settings
varied according to the needs of the student
<nd/or what is to be learned?

NOTE: Classrcom observation 1includes informal
interviews with students and staff.
Interviews

The basic information gained through classroom
observation 1s verified, clarified, and expanded
through 1interviews, which help the reviewers
understand the history and the essentials of the
program.

By using what i8s known about the curriculum and
instructional program thus far, reviewers can
conduct both informal and formal group interviews.
Examples of informal interviews include asking
questions of the students and teachers in the
classroom and talking with counselors and parapro-
fessionals, with students, with teachers in the
faculty lounge, and so forth, Formal group inter-
views, conducted with teachers, departmental
chairpersons, councils/committecs, and support
staff, serve several major purposes:

o Verifying information obtained from other
sources

0 Collecting information that has not been
gathered from other sources
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e Resolving conflicts apparent in information
collected

e Giving opportunities to share past experi-
ences, current perceptions, or future
plans that might otherwise remain unknown

e Offering an opportunity to ask questions of
the team of reviewers

The group interview in the secondary school
setting allows the review team to discuss with
similar job groups (e.g., teachers in the mathe-
matics and English departments) the key issues of
curriculum, instructional methodology, the students’
paths through the courses offered, staff develop-
ment, and the school improvement process. As in the
individual interviews, the team should base its
questions on what has been learned so far. The
interview should provide evidence to verify or
modify the team’s preliminary views and extend its
knowledge of the situation at the school. Group
interviews generally are scheduled for 30 to 45
minutes; however, the interviews with the teaching
staff should last an hour or more.

Documentation

Documentation helps to verify, expand, and
clarify what 18 learned through classroom obser-
vations and interviews. The information in the
school plan, self-study, and school performance
report forms an initial base from which the review
is conducted because these documents contain a broad
sasple of information about the contents and point
of view of the curriculum, achievement results,
demographic patterns, aand other data. Reviewers
should not pursue documents to establish that such
recordkeeping exists but rather to develop an
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understanding of what the program is really 1like.
On the other hand, a school should not create
documents just for the review team but should sghare
meaningful data, policies, and other records useful
to staff and parents in forming the program and
helping it to move forward.

Ongoing Discussion with the Principal and Key School
Planners

During the review, several periods will be get
asi.de for informal or formal discussions with
the school’s principal and the key planners. These
meetings serve to kcep everyone abreast of:

® The progress of the review

® Areas in which information is incomplece or
missing

® Scheduling problems

® Feedback on what has been learned about the
program

In addition, the meetings brovide an opportu-
nity for the team to receive feedback about how the
review is being peiceived by the school community
and to receive additional information.

Ongoing Meetings or the Reviewing Team

Throughout the review the reviewers must meet
frequently. Several periods that have been found to
be most productive for the reviewers to meet are:

e At midday, when reviewers touch base with
each other, sharing what has been learned




® Before group interviews, when reviewers
determine questions to be explored and
issues to be raised

e At the end of each day of the review,
when reviewers discuss findings of quality
and suggestions for those aspects of the
program needing no further clarification and
design strategies for collecting additional
information or resolving conflicts 1in
information

e Before the development of the report, when
reviewers meet with the principal and
key planners to (1 prepare findings as to
quality and suggesiions for increasing the
effectiveness of the instructional program;
and (2) determine the roles for the report
to be made to the principal and key planners

Development of Report of Findings with the Principal
and Key Planners

On the last day of the review, after all
obgervationa and interviews have been completed,

the review team will meet with the principal and
the same group of key planners who attended the
meeting held to prepare for the review. The
objectives of this meeting are to:

e Report findings and general suggestions.

e Select which of the suggestions will be
developed into assistance plans.

e Develop collaboratively the selected
suggestions into assisteace plans. Do so by
using details specific to the school and its
planning and implementation pro:esses and by
identifying appropriate resources.

e Plan the best way of presenting findings
to the entire staff

After the meeting, the report of findings and
suggestions for increasing the cffectiveness of the
instructional program is presented to the assembled
school community. A description of that report
is contained in Chapter III of this handbook.
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CHAPTER II: APPLICATION OF THE QUALITY CRITERIA

Introduction

The criteria used for judging the quality of
the program are focused on the curriculum, instruc-
tional methodologies, and effectiveness strategies
and their effects on students, and each criterion
contains features of a high-quality program., The
quality criteria are designed for use with the
review procedures enumerated in this handbook. The
reviewer's job is to determine to what extent each
aspect of the program being reviewed fits the
deecription of a high-quality program.

The quality criteria are located in Appendix A
of this handbook.

Common Themes of the Cuality Criteria

Reviewers will note that while zach criterion
focuses on a specific part of the program, common
themes run through each of the sets of criteria.
In applying the curricular criteria, reviewers will
observe imstruction, review students' work, and
talk to students and instructional staff members in
order to determine for each curricular area being
reviewed:

e What constitutes the curriculum, including:

= What the core curriculum 1is and what

other courses are available to the
students

= What i being taught

- What students are learnirgz

e To what extent lessons and assignments,
including 4{instructional strategies,
material, media, equipment, and so forth,
are appropriate to:

= The curriculum to be learned
= The needs of the students
e To what extent lessons and assignments:

- Extend beyond rote learning of facts to
the acquisition and application of the
concepts, ideas, and 1ssues behind the
facts.,

- Utilize the integrated skills of reading,
writing, speaking, listening, computing,
and learning in acquiring knowledge of
the curriculum,

- Challenge all students to think and
communicate their thoughts,

- Enable students with special needs to
succeed in the core program.

e To what extent teachers are supported
through staff development activities
and their department's and school's
aduninistrators

In applying the schoolwide criteria, reviewers

will be talking to staff members, observing them at
work, observing the interactions among staff members

33




and students, and observing the operations of the
school program to determine schoolwide effects cu
learning:

e The extent to which the culture of the
school 1s centered on the pleasure and
importance of learning

e The degree of alignment of the allocation of
human and material resources, including
staff developmental efforts, with curriculum
and instructional goals

e The extent to which the school 1is engaged
with the parents and the wider school

community in common support of the school's
and community's goals

e The presence of an improvement process
in the learning culture that is promoted by
management practices and supported by
policies and resources

Applying the Quality Criteria

The quality criteria determine the conduct of
the entire program review. They guide the members
of the review team as they observe instruction and
other students' and staff's interactions on campus;
as ey talk to students, staff members, administra-
’ and parents; as they review curriculum
. <&, ..i8, students' records, the school plan, and
so forth. Throughout the whole of the iaformation
gathering process, the criteria are used to deter-
mine what will be observed, shape the questions
to be asked, and identify the documents and records
to be reviewed.

When the reviewers have learned enough about
the program to know what it 1s, how it works, and
how it affects the students, the quality criteria
become the standard against which the program and
its effect on studerts are compared. Out of this
comparison come (1) the recognition of the strengths
of the program (that 1is, when a particular element
of the program is found to match the discipline
in the quality criterion); and (2) identification of
arcas within the program that could be improved.

The quality criteria a2re used not only to
identify the program areas or elements that could
be improved but to provide a direction and some
initial ideas for the school's improvement efforts.
To develop suggestions for increasing the effe:tive-
ness of the instructional program, the reviewers are
encouraged to draw on the model curriculum standards
and the curriculum frameworks and handbooks issued
by the 3tate Department of Education, in addition to
local curricular resources.

Cautions About Applying the Quality Criteria

No matter how well-designed the procedure or
how well-prepared the reviewer, difficulties in
Judging program quality «ill always arise. Examples
of errors made by reviewers are as follows:

Too general. The review 18 limited to a sample
of situations for a given period of time, curricu-
lum, group of students, and so on. To conclude that
this limited sample is typical is to generalize
incorrectly. To avoid this mistake, the reviewer
must 1so relate current work to samples of past
work. The observed activities and students' work
are discussed with the student or the teacher or
both, and explanatione of how the activities or




assignments fit in with the overall program for the
course are asked for.

Finally, observations in the various classrooms
should be related to schoolwide programs and p)ans
for programs. Reviewers should discuss this rela-
tionship with teachers and counselors, with people

.active in planning, and with the departmental
chairpersons, other school leaders, and the prin-
cipal. By fitting observation and explanation
together in this way, it is possible to construct a
historical picture of the school program and 1ink it
with student experiences. It 18 this picture and
the link to students that provide the framework for
generalizing from specific observed data.

Considering all students. In judging the
extent to which each aspect of the program matches
the standards of the quality criteria, reviewers
must consider all gtudents affected by that program.
When virtually all students receive curriculum and
instruction as described in the quality criterion,
that aspect of the program 1s recognized as of high
quality. If, however, a specific set of students
ie¢ receiving curriculum and instruction of a
lower quality than that described in the criterion,
the reviewing team should recommend ways to improve
the quality of instruction for those students.

Too impressionistic. Although initial impres-
sions ~re a valuable guide for pursuing a line of
investigation, they should be validated by careful
examination of appropriate evidence. This evidence
should include teachers' and students' explanations,
students' work, or classroom observation. Initial
impressions ran be based on situations that are not
typical of the school, and reviewers are cautioned
not to let these impressions coior the review.

Too analytic. The reviewer should limit his or
ner efforts to gathering information. This approach
can lead to collecting data for 1ts own sgake
rather than looking for the qualitative effect on
the program. Reviewers should give the school an
opprrtunity to disclose itself in 1its own way.
Reviewers should therefore spend some time in
contemplat.ng what they observe about the atmosphere
and tempo of life at the school.

Personal bias for or against specific materials
or programs. Reviewers should keep in mind that
what works or does not work in one situation may or
may not work in another. Reviewers should observe
how a program works at the school being reviewed,
rather than concentrate on how it might work or did
work at their own school. That a program succeeded
or failed at the reviewer's school is irrelevant.

False positive. A false positive occurs
when a school staff doing a poor or mediocre
job 18 noted by the reviewer as doing a good job.
When this mistake 1s made, the incentives for
improvement are undermined; and the arguments for
maintaining the sgtatus quo are reinforced.

False negative. A false negative occurs wher a
school staff doing an etfective job 1s noted nega-
tively by the reviewer. Although this mistake can
be most upsetting, it may not be as bad as the false
positive. Schools that are found to be effective
but not up to the quality criteria are often upset
that they did not receive all commendations. jn
many cases these schools are strong enough and
confident enough 1in their self-study to brush off
the effect of a false negative. In some cases,
however, especially 1in schocls that have made
progress in developing effective programs, a false
negative rating can be demoralizing.
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Reinforcing facades. Overattention to the

technology aﬁaggirocedures of program reviews may
subvert the intended effects on education and create
a fair but expensive and wasteful game. Although
concern for fairness 1is very importaat, it is
less important than concern for the real task of
educating students. Some school and dis rict

personnel complain that trying to do well in the
program review forces them to waste time building
facades instead of teaching the students. Reviewers
should not reinforce the building of facades in
schools that want to do well. They should concen-
trate not on the paraphernalia of instruction but on
how well students are learning.
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CHAPTER III:
FOR INCREASING THE EFFECTIVENESS OF THE INSTRUCTIONAL PROGRAM

Qverview nf the Report of Findings

The inforcation gathered by the team of
reviewers at the site, their best judgments about
the quality of the curriculum and instruction, and
suggestions for increasing the effectiveness of the
instructional program are communicated in two
phases:

® During the development of the report of
findings with the principal and key
planners, the team recounts its findings,
plans the best way to present these findings
to the staff, and collaborates on the
development of selected suggestions into
assistance plans.

e The report of findings and suggestions
is presented at an open meeting of the
staff, district rvepresentatives, parents,
and comnmunity members, It conveys the
results of the diagnosis of the school
curriculum and instructional program,
including a description of areas of program
strength and suggestions for improving the
effectiveness of the program and assistance
plans.

This two-phase sequence of reporting helps
ensure tnat:

e The diagnosis of the program's quality will
be presented in such a way as to encourage
improvement at the school.
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REPORT OF FINDINGS AND SUGGESTIONS

o The suggestions for increasing the effec-
tiveness of the instructional program are
appropriate and likely to yield positive
results.

e The assistance plans will be complete and
fully understood by staff and reviewers.

e The school planners will become actively
involved in the review and improvement
efforts so that they may use similar
methods when other curriculum areas are
to be reviewed within the school's
self-review process.

What the Report of Findings and Suggestions Includes

The repor! 1s both a written and oral presen-
tation and is delivered at the conclusion of a
program review. It grows out of everything the team
has learned about the school program and its impact
on the students and is shaped by a discussion of the
review's findings between the review team ard the
principal and key planners. The report is the means
by which the findings and plans are made known.
It 1s the most critical element of the entire
process of review.

The report communicates the three major
elements of the review:

e The results of the diagnostic review of the

school’s curriculum and 1instructional
program and the effects on the students
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o The assistance plans for improving the
effectiveness of the planned program,
including the resources available for
supporting the plans

¢ The review process as a model for collecting
and analyzing information about the planned
program in a way that results in improve-
ments in the effectiveness of the curriculum
and instructional methodologies

These elements are woven together to provide
information to the school as to how the effective-
ness of the program can be gustained or increased.

A successful report of findings and suggestions
is a stimulus for continuing program improvement.
It confirms and extends the knowledge that staff and
parents have abnut their program and assists the
school in gathering and organizing resources
supportive of the school plan for improvement.

How the Report Is Developed

The report of findings and suggestions 1is
prepared while the program review is being conducted
because the report is based on all the information
the team and the school planners have gathered
through observaticn, interviews, and reviews of
documents.

Confererces of the review team members, held
throughout the review, form a basis for the report.
A picture of the school emerges from these
conferences as the review:rs:

¢ Review what they know about the program,
identify areas that require more informa-
tion, and plan strategies to collect it.
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® Review the school plan and other documented
information gathered during the visit.

¢ Compare information collected with each of
the quality criteria being applied.

¢ Identify areas of program strength,

e Identify potential areas for suggestions for
increasing the effectiveness of the program
while recognizing the school's own
improvement process.

e Identify local ana regional curricular
resources so that specific suggestions may
be develcped and coupled with assistance
plans.

o Decide on the order of the preliminary
report to the principal and key planners;
the manner in which the discussion i8 to be
guided and by whom; and the responsibility
each reviewer will take.

During the development of the report of
findings with the principal and key planners, the
reviewing team predents what 1t found when it
compared what it had learned about the program
and its impact on the students with che quality
criteria. Questions about these findings will be
answered, and informatiorn will be verified. In
addition, the diagnostic portion of the report of
findings and suggestions will be framed. The
collaboration of the principal and key planners
is essential 1in producing suggestions that are
meaningful and likely to produce results and in
providing a bridge between the review team and the
rest of the schocl community.
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It is important for 3ll involved to recognize
that the meeting called to present the preliminary
report is a working meeting. After the major
findings of review are shared and discussed and
the team's recognition of the program's strengths
and suggestions for 1increasing effectiveness are
presented, the main task of the meeting can be
addressed--determining which suggestions will be
fully developed into assistance plans and which will
remain suggestions. Then the assistance plans are
developed. The completed assistance plans include
proposed activities, strategies for implementation,
resources needed, and ongoing planning and evalua-
tion activities. Finally, these agreed-on assis-
tance plans are woven into the report of findings
and suggestions as a working document to be used by
the school to guide further improvement efforts.

The lead reviewer should conduct the prelimi-
nary aeeting in a way that elicits involvement fron
school staff. Many schools will be knowledgeable
about program review practices and procedures and
will be ready to collaborate in the process. At
other schools the key planners will want the team to
assume most of the reeponsibility for reporting to
the school and developing assistance plans. It is
the responsibility of the lead reviewer and the team
members to assess the readiness of the school's
planners to participate in the report of findings
and suggestions and to plan activitie:z in accordance
with the abilities of the staff.

Framing Suggestions for Increasing the Effectiveness

of the Instructional Program

Suggestions for increased effectiveness are
framed by the review team as it compares what it has
learned about the program and its impact on students

to the quality standards in the review criteria (as
described previously).

During this phase of the review, it is
important for the team members to keep in mind that
individual schools institute and support change in
various ways. The design of an appropriate change
or improvement process is critical to the success of
the suggested effectiveness strategies.

In developing assistance plans from the sug-
gestioas for increasing the effectiveness of the
program, reviewers and the school's program planners
identify activities that would:

0 Eliminate or ameliorate conditions
.nterfering with the implementation of
high-quality curriculum and instruction.

o Have the greatest impact orn the program
and lead to improved effectiveness in many
areaf.

o Be best for moving into an area ready for
improvement; that 1s, where staff interest
and motivaiion are high, where there can
be high yield for efforts expended, and
where the scope 1is appropriate to ensure
success.

The assistance plans should link the resources
the school needs for change with the services avail-
able to provide maximum support for improvement.
The resources should include not only those of the
school itself but those of district, county, region,
and stat~ as well. The assistance plans grow out
of the suggestions for increasing the effective-
ness of the instructional program and include the
school's procedures for planning, implementing, and
evaluating its program. 5 1




The Final Report of Findings and Suggestions for
Increasing the Effectiveress of the Instructional

Program

The report of findings and su;gestions 1s
presented to the remainder of the school staff,
parents, the district office, and community members.
This report should be presented by members of the
team and the school planners. Its purpoae is
to:

e Present the findings of the review to the
school community.

e Provide the supporting evidence that con-
tributed to the diagnosis of the program.

¢ Recognize the strengths of the progr-w,
including, where appropriate, areas of
siguificant improvement.

9 Preseut the suggestions for improving the
effectiveness of the instructional prog.am,
expanding on the written statements by
sharing the ideas and recommendatione of
the team and school planners on how the
school staff and parents can use the
planning/evaluation process for continued
improvement of the program.

e Describe the assistance plans and resources
that support the suggestions for increasing
the effectiveness of the instructional
program.,

The final, lasting impression made at the
school should be that of a professional, clear
presentation that recounts the diagnosis of the
planned program; reports the findings of the quali:y
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review; recognizes the strengths of the progranm;
and make appropriate suggestions to improve the
effectivenegs of the school. Questions should be
encouraged that clarify or expand on points made in
the report. However, most of the discussion should
have taken place earlier during the development of
the preliminary report. Cow

In presanting the oral report, the review team
and the participating school staff members will:

e Emphasize that the review is of the total
school program, with a focus on the selected
curriculum areas.

e Explain what the quality criteria are, how
they are used, and how they relate to each
other.

e Recognize the effort expended by staff and
others in implementing or in improving the
program and in conducting the self-study.

e Present the findings, recognizing the
program's strengths, sharing sugg-<stions
for increasing the program's effectiveness
and presenting the assistance plans devel-
oped collaboratively by the team and the key
planners.

s JInvite questions.

® Thank the school commurity for its
hospitality,

In addition to presenting an oral report of
findings, the team will leave the following written
report:

9




¢ Summary statement of its findings for each
criterion

® Statemeats recognizing the program's
strengths or aspects of the school's
program in which significant improvement
has occurred

® Suggestions for increasing the program's
effectiveness, including those developed
into assistance plans by the review team
and key planners

Follow-up to a Program Roview

The "Report of Findings and Suggestions” is a
significant portion of the ongoing monitoring and
cvaluation of thz school's program for the purpose
o' modifying the school-level plan.

In School Improvement schiculs, the schcol site
cour 11 (SSC) should tike an active part in monitor—
ing the foliow-up activities that will grow out of
tre formal orogram review process and the report of
findinge.
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The key planners should take an active leader-
shiip role in the implementation of suggestions and
assistance plans.

The reviews are monitored by the State Depart-
ment of Edication, and the results are used to
provide susiiLtance to schools, school districts, and
offices county superintendents of schools. For
follow-up assistance in implementing the suggestions
for program improvement, school personnel should
follow their assistance plans in contacting their
district's resources, the office of the county
superintendent of schools the State Department of
Education, private or public institutions, staff
development centers within their areas, Jr whatever
they decide wnuld be best for thea. External
agencies should be aware that schools that have
undergone an analysis of the effectiveness of their
program, whether internal or external, are most
receptive to svggestions for program improvement.
However, decisions about who sbould help implement
recommendations or modify the program r<gt with the
school and district staff.
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APPENDIX A: THE QUALI™Y CRITERIA FOR JUDGING THE EFFECT OF THE PROGRAM
ON THE SECONDARY SCHOOL STUDENT

This appendix contains the criteria for 13 » The schoolwide policies and procedures that
areas to be examined during the review of a high shape and support instruction:
school program. Each criterion represents a high-
quality standard for a particular element or aspect ~ Students' Paths Through High School
of the program. = Integrated Skills

= Instructional Practices

l.e pragram review quality criteria address - Students with Special Needs

the two major aspects of a school program: = lmprovement Processes

= Culture of the School
e The curricuium; that is, what 15 being

taught an: learned: Each criterion contains a brief 1introduction
that describes the central features of a high-

- English/Language Arts quality program and a series of statem2nts that

=~ Mathematics further describe or illustrate the program.

= Science

- History-Social Science

- Foreign Languege

= Visual and Performing arts

= Vocational-Technical Education

S ¢
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The English/langusge srts program plays an importent :ole in
developing the ebility of all students to communicate in the English
languege and to use critical thinking skills.

Students gsin English language proficiencies by reading a
central core of litersry works that focuses on the significent
issues of humen civilization. The skil’ >f reading, writing,
listening, and spesking are developed in « systematic study of

ENGL ISH/LANGUAGY. ARTS

these enduring works. Students actively use their lengusge arts

skiils to comprehend snd develop the ideas snd values ti.at these
works embody,

In spplying this criterion, consider sll students, including
limited-English-proficient students, educationslly dissdventsged
students, those students schieving st a level significently below
their peers, gifted and tslented students, and amdents receiving
special education instruction and services.

The E llsh/lnngu?e srts curriculum is comprehensive, system-
stic, and developmental, The curriculum is orgsnized sround a
central core of literary works selected from among t great essays,
poems, ghort stories, novels, biographies, dramas, folktales, snd
spe2ches thet preserve and embody the diverse cultursl heritage of
the United Ststes. English teachers use litersture both (1) as the
medium for teaching the fundamentsl human, ethicsl, cultursl, and
politicel values that underlie our society snd connect us ss humsn
beings; and (2) ss the means for tesching reeding, writing, listen-
ing, spesking, and thirking skills at sll grede levels. The curric-
ulum is developmentslly sequenced so that sll students gain an
incressed understending of the works of 1it( ature thst ere studied
and gre better prepsred to vead and comprechend similar works on
their own. The litersture curriculum hes three parts, encompassing
® core, an ex.ended, and & recres.ional/motivetionel reeding program,
The core program consists of those works that sre in ensively
studied snd discussed on s clesswide besis. The extended progrem
consists of similar works selected by students with the tescher's
guidence. The recreationsl/mot ivetional reading program develops
the resding heoits oF students snd instills in students the lifelong
pleasures and rewards of reeding.

Students engsge in instructio-sl sctivities snd sszigrments
that encompass significant humen issues snd values embedded in the
best works of both traditional end contemporary literature. The
students confront themselves, their idesls, problems, values,
snd interests in the light of the insights thst the grest wurks of
litersture offer. They regularly respond to litereture through
interrelsted activities ja writing, speskiix,, and listening.

The reeding curriculum is extensive. District and English
depsrtmentsl staff members have selected a core reading list and
hsve orgsnized the 1iat by grade levels to provide far rsnge,
complexity, and balance in style, content, isauea, and genre.
Teachers involve the students in sequentislly designed lessons to
ensble them to encounter more difficult litersture end to become
swsre of humsn issues. Students have sccess to s wide range of
literasture through the school's library. They are encoursged and
expected to explore litersture and lsnguage collections through
sdequate library hours end support services. Students are chal lenged
to greater achievement and substantisl mestery at each grade leve'
snd in all classes.

Reading, writing, listening, and spesking sre integrsted in o
tutal learning program thst emphasizes higher order thinking skilla.
Students 'earn to read with understanding, listen with purpose,
write in their own style, speak with influence, and handle the proper
conventions of standard English--all witnin the context of studying
the central issues embooied in litersture. Students develop their
thinking skills as they connect their reeding, writing, listening,
and spesking to the great thinkers of the world.

Students write every week. They learn to write clesr, c ’
concise prose conmnected to the literary works they study. They learn
to use the writing process to prewrite, draft, revise, and edit and
to help them develop their own style of writing. All teschers
tesch writing gs @ process with s purpose. Students show grester
sophistication in their writing ss they mature.

‘1 students taske st least three yesrs cf English/language
(3 surses in which they systemstically develop their sbility to
re , write, listen to, and speak the English language snd become
mo. . knowledgesble sbout their cultursl heritage through resding
litersture. Courses sre offered for atudenta who went or need
9 geain greater proficiency in English for pos:secondary or career
josls. Opportunities gre slso svailsble for students with limited
tnglish profi i~ cy.

Teachers interact with each other regulsrly st depsrtmentsl
meet ings designed to provide continuous steff development and progrem
renewal, Departments are orgenized so that curriculum end instruc-
tion sre coherent and developmental, The integrity of the curriculum
is meinteined across different sections of the ssme course. Each
teacher is committed to s systematic program thet emphesizes pro-
greasive proficiency in the skills of reeding, writing, listening,
ond spenking ss well es the higher level thiosking skills of snalysis,
synthesis, snd evesluastion. The cheirperson end tsachers periodicelly
evesluste the program to determine how well the :nstruction achieves
substentisl literacy for the students, the integrstion of writing
comprehension, sand spesking, and the contextusl scquisition o“
vocsbulery and technicel skills, Based on these evslustions,
changes sre made in the curricular end instructions]l methods used to
schieve higher standards of students' achievement. The principel
snd departmentsl chairperson often interact to develop plans and
promote activities thst support departmental efforts for teschers to
grow professionally.
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English/Lenguage Arts (cont.,

® The curriculum is centered on a core of great litersture that

includes s variety of resding materials from my'h to drams and
from essay to biocjraphy. Literature is used as a medium and
means to teach:

- The significe=’ humen, ethical, cult:ral, and politicel issues
and values in life

- The akills of resding, writing, lictening, speaking, and
thinking

Teschers focus sttention on the centrsl human issuves taised in
litersry works the world in lessons that:

- Focus on selected values central to humen civilization,

- Chsllenge the students to schieve grester understand.ng of the
issues end their importence to the humen condition.

- Develop the students' msturity in thinking sbout the issues snd
articulating their idess sbout them,

- Engage the students in s -~esssessment of their own values based
on those embodied in the literature,

Students regulsrly take paurt in discussions, psnels, debates, and
speeches on topics related to the central human issues found in
the literature,

Students show incressed facility for hl?v-quallty orsl presenta-
tions ss they practice their spesking skille at esch grade level,

Students sctively respond to centrsl litersry works through
sctivities such as integreted writing, speaking, and development
of listening skills.

High-level thinking skillas are included in the integrstion of tre
development of skills snd the study of litersture, Students in
811 clesses develop their ability to snalyze, synthesize, and
evaluste whet they sre resding.

Studente learn to resd with deeper compreheunsion snd with sophis-
tication, discuesing the nusnces 8s well as the larger mesnings of
s variety of litersture,

Studentat

- Confront the complex issues in the literature through snalysis
ond summerize the centrsl Lhemes,

- Engege in comparing end cuntresting ectivities,

- Discuss verious interpretstions of the work and mske inferences
concerning the suthor's mesning,

- Nraw conclusions and make judgments.

- Appreciate the techniqurs of e’fective expreasion in the
literature,

- Learn sbout structural components as well ss charscterizstion
and point of view.

Orjginal whole works make up the major part of the program rsther
then anthologies or watered-down versions of the works.

Students demonstrate increased writing competence by lesrning end
using the writing process in descriptive, narrative, informative,
and snalytical forms of writing, They experience a writing
program in which they engage in:

Prewriting and writing their first drafts

Sharing their drafts with other students and getting feedback
- Revising and editing their drafts

Eveluating their writing according to standsrd conventions end
criteria

Students write to develop their own style. They are femilisrized
with word processing and other computerized writing tools. Stu-
dents' writing is published in the classes, achool, end community.

Students develop their listening skills as s result of direct
teaching activities by the teachers. Students practice critical
listening in a varlet; of settings (samsll end large groups end
one-on-one situations) and learn to distinguish between the
cmotionsl snd factuasl content of the messages they receive,

Teachers use direct instruction to teech the conventjons of the
Engllah longusge--?‘rmn, punctust ion, capitslization, spelling,
and vocsbulary--when those convesstions have not been scquired
through reading.

Students show greater maturity in resding, writing, listening,
spesking, snd thinking ss they progress from the fresimen to
senior yesrs of high school. Teachers make more rigorous and
chsllenging demands snd expect more sophisticeted akills from the
older students than from the younger cnes.

Students sre required to take st lesst three ysers of course work
thet develops proficiencies in reading, writing, listening, end
speaking the English lsnguage. Elective courses snd courses for
students with limited-English proficiency sre slso provided.
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tnglish/Langusge Arts (cont.)

o English teschers meet regulerly to ensure that their courses

are coherent end developmentsl for students frogressing through
high school, thet the courses meet university requirements for
the college bound, end thet students sre developing sufficient
akille in English/languege erts, in thinking, and in understand-
ing, interpreting, end apprecisting literature.

English teachers periodically eveluate their program in order to
determine the extent to which:

= Students ere becoming culturelly literate.

- Inatruction end essignments in‘egrate writing, comprehension,
ond spesking.
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- Students are improving in their use of vocsbulery end technicel
skills as evidenced in their writing and epesking.

Specialized courses in the language erts sre sveilable to students
who have sgecific interests or needs.

The principsl actively supports depsrtmentel gosls and efforts for
professional growth on the part of the faculty.




The ability to think methematically is becoming more and more
essential for all members of our highly complex and technological
society. To eccommodete changes in the n{ and extent mathematics is
used, it is essentisl that students develop the ability to disce.n,
conjecture, resson, invent, snd construct; in short, that they be
sble to think wathematicslly.

The methematice curriculum helps students Gain this kind of
methematicel ebility first, by enphulzln? baric mathematical con-
cepta end second, by emphasizing higher-Ievel thinking skills and

MATHEMAT ICS

problem solving as @ process. Requiring a new intensity of study,
the mathematics curriculum requires students to achieve @ depth of
understanding that enables them to know why as well as how to epply
their mathematical lesrning.

In applying this criterion, consider sll students, including
limited-English-proficient students, educetionslly disadvantaeged
students, those students achieving st » level significentiy below
their peers, gifted and talented studenis, and students receiving
special education instruction and wervices.

The grlnry objective of instruction is tn develop the students'
methematicel understanding--the sbility to discern mathematical
relat ionshipe, to resson logicelly, and to use wet!.satics techniques
effectively. All students mester the major concepts and skills of
esch strend of methemstica: nuwber, mewsurement, geometry, patterns
end functions, staetistice end probsbility, logic, end alget .2,
The curriculum is orgenized to ensble sll students to lesrn these
concepts and akilla. Teschers in the department sre committed to
developing in esch student this kind of mathematical understanding.

The curriculum continuelly reinforces end exterds the previously
lssrned mathematicel conceptas and skills through problem esssign-
menta that require the use of these concepts and skills in o variety
of new situetions with resl-world settings. The relationships amony
concepte and skille, both old and new, are stressed in all classes
ag u.\;t :tudent:h:ln connect new or extended concepts to what ti.ey
elready know, students experience mathematics as a
Unified subject. pe s & comulative,

Student.a lesrn problem solving ss s process and experience the
rewards of arriving st solutions through their own efforts. The
thinking ekills of problem solving sre hl?hly vealued by both teachere
end students. E student tekes en active role in problem solving.
They aystematicelly develop their sbility to opply mathematical
:r‘\:ul&dge, skills, and experience to resolve new snd/or perplexing

uations.

Estimation is taught as e requler part of the instructional
progrem. Students use eatimstion as en aid in computation, in
problem solving to eveluste the quantitstive sspects of situations,
oand to test the ressonsbleness of their conclusions.

Teschers and students routinely use calculstors end comput
in the mathemetics clessea. Calculstors sre used to decrease ::
time atudents must spend on computstion snd incr~ase the time they
spend on concegts end problem solving. The use of computers helps
students explore, discover, snd creste mathemsticsl relationships,

Tha primary focus in esch course is each student's understend-
ln? end spplying concepte rather then his or her sbility to memorize
rules end procadures. Instructions] methods require intersction

among students and between teachers and students to communicate

mathematical reasoning and understending- Studenta experience the
fascination and excitement that mathematics provides through precti-
cal applications. Such applications engage the utudent in situs-
tions that revesl the way mathemetics is used. Students have
practical experiences in applying math-satics in other disciplines.

Teachers use conc-ste materisls and reul-world spplicetions
to help their students understend msthematical concepta and relste
new concepts to those slready learned. Students’ understending of
concepts is enhanced by thear use of concrete materials.

Instructic~ in esch course covers the content planmned for the
course and 1s flexible enough to address the lelrnl:z needs of esch
student. The methematical knowledge of the students is regulerly
assessed 80 that specific areas of difficulty sre identified and
retsught as needed. Students whc lesrn rspidly sre given sssignments
of graate: -epth ond extent. Students' performance in sll courses is
such that jeter courses in a sequenre can be completed without
extensive review of previously tasught content.

The mathemstics program offers tlternative sequences of courses.
There sre sequences for students pieparing for college, for honors
snd advenced placemont students, for studenta resdy to go beyond
eighth grede curriculum but not preparing fo: college, for students
who have not yet mastered the seventh end eighth orede curriculum,
and for students who need individuslized work fn the elementary
curriculum. Placement and counseling of students sre based on
thorough and ongoing diegnosis, with opportunities for students to
tranasfer into s more esppropriste sequence as their needs change.
Students who need more time to mester core content enroll in course
sequances that ellow for it.

The mathemat ics department meets regulerly to discusa. plen,
implement, and evaluste its program. The teschers snd chairperson
often intersct to coordinate depsrtmentsl objectives and collsborate
on schieving the ohjectives.

Steff devalopment sctivitius simed st improving instruction and
students' schievement are held periodicelly, and the teschers are
personslly involved in the improvement process. Professionsl renewal
is valued and recognized. The principal snd chairperson often meet
to colleborate on ways they wiil lead and s rt the reising of
meathematical expectnllons smonq faculty, atudents, snd parents.
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Mathemat ics .)

Studenta are regulerly encountering new and unexpected situations,
such es problems thet can be solved with previously acquired
skills but are different from and more complex than problems they
have solved before in their mathematics classes.

Students demonstrate their ability to think mathemstically b
their competence in constructing and inventing mathematica

solutions to problems, They learn to:

- Formulate problems, - Find solutions,

- AMolyze problems and

- Verify and interpret
seiect strategies,

solut jons.

Students demonst.-ate the sbility to use the following problem-
solving strategies:

- Estimate, - Drew a picture or dimgrem.
- Look for s pattern, - Make a glst or teble,
- Write an equstion, = Use models.

- Guess and test.
= Work backward.

= Act out the problem.
- Sol ‘e & simpler but relaced problem,

Teschers create s classro. v atmosphere in which students feel
comfortaeble trying out idess; they model problem-solving behavior
end encoursge students to explain their thinking during proble:
solving. Students are encoureg>d to solve problems in a variety
of ways and sccept solutions in many different forms.

Teschers utilize concrete materisls snd familier experiences to
assist students' understanding of mathematicsl concepts, to con-
nect their understending sbout real objects snd their experiences
to mathematical concepts, and to gain direct experience with the
underlyi 4 principles of each concept.

Each student has 8 celculstor evailsble in his or her methematics
clems. Scientific celculators are used for common tables such
:a tth!ose for roots end powers, logsrithms, and t rigonometric
unctions.

Computera are used often for cresting problem-solving eids such
@8 geometric displeys, organizetion and graphing of data,
simulations of real-life situations, end numerical sequences and
patterns.

Teschers aseign practicel spplication projects thet enable
students to solve problems thst exemplify the use of mathematics
in the everydey world. Applicetions are derived from the srea of
interest to the students such as:

- Sports - Surveying
- Auto mechsnics - Navigation
- Scheduling - Projections onto screens
- Architectursl space - Loans and credit
plamning - Retail inventory end pricing

- Voting end elections - Populstion snd census

Instiuction in all clesses is flexible enough to sddress the
lesrning neede of each student; lessone end essignmenta are based

~on ongoing disgnosis end sssesament of each student and sre
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desiqned to enable all students to master ihe essential concepts
of the curriculum,

Classroom instruction includes whole-g=9up instruction, cooperes-
tive learning qroups snd individuslized instruction, tescher-
directed remediation using alternative spproaches, and horizontal
entichment .

Homework assignments are designed to give students Alditionsl
exposure needed to master a concept through mcaningful end
creative experiences that supplement clessroom activities,

A program for students of the lowest competency is aveilable that
concentrates on "he stud: nt's "number sense,” his or her recia-
tion of the sizes of numbers, and the estimation of resulls to be
expected from calculetions,

Students who are competent in the basics of arithmetic but who
have learned little of the measurement, geometry, functions,
statistics, logic, end algebra have a besic or general msthemstics
course concerned primarily with these strands available to
them,

Students who were moderately successful in eighth grade but
are no* prepsred for a rigorous college preparstory Algebrs 1
course have aveilable to them an academicelly oriented giterns-
tive (mathematics A of the fremework) that moves beyond eighth
grade (n all strands and keeps open the option of subsequent
transfer to the college nreparatory sequence.

The first course in the college prepsratory sequence is for
students who are strongly prepared and motiveted. Students
passing this course ere prepared to tske further college
preparatory courses with little review or reteaching.

A senior eleztive is available for aversge and sbove-average
students vho will not take college preparstory mathematics as
seniors.

An applied elective course is sveilable for studenta who have
passed the minimum competencies but who will not teke sn ece-
demically oriented course.

Calculus, if offered, is given as an sdvanced placement course.

The development of the weskest students is monitored closely,
They esre given individualized help end encoursged to enroll in
requler classes after succeeding in the remedial efforts.

Requier meetings sre used by the mathematics teachers to develop
and coordinate the object ives of the methematice program and
collaborate on the implementation and evaluation of those objec-
tives.

Staff developmental ectivities zre designed to imprrve methemst-
ies instruction. Teachers are committed to delivering e high
quality mathematics progrem snd sre supported by the principel
end department's chairperson as they wirk to incresse their
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SCIENCE

Because of the incressing technologicel de~anus on our society,
the role of science in the academic spectrum is continually being
expsnded, revised, snd upjated. Science has assumed o new signif-
fcance in the livea of Americans, and all students should have the
opportunity to develop scientific literacy.

Science stu” ants lesr: scientific concepts primerily by
engeging in the scientific process. Science experiments help

students int.rnalize the content of science end give them an
~opreciation for scientific inquiry and problem solving,

In applying this criterion, consider all students, ircluding
limited-English-proficient students, educstionslly disadventsged
students, those students achieving at a level significantly below
their peers, gifted and talerted students, and sgudenta receiving
special educstion instruction eni services.

The primery onel of the aciencs prairn i scisntific literacy
for ell students. Studente develop scientific literscy by: develop-
ing interest and enjoyment in learning how things work and why
thinge ere; lesrr.ing fundemental concepts of science snd how the
epplicetion of these concepts affect: their deily lives; lesrning
technl1uea of the acientific method to valide. - science knowledge;
develo;ing thinking skills for iifelong lesrning; sid using attitudes
ond knowlad?e sbout science to live ss an informed citi en in a
scientifically developed nation. Students have s positive attitude
towsrd scienca end take an ective interest in acience.

The ecience curriculuw is comprehensive, rigorous, balenci d,
and sequentisl and ie built on ¢he concepts ‘elrnod in eleieidiary
end intermediste schools. As studenta progress tirough thz sequen-
tisl curriculum, they encounter basic acien*ific concepts repeated
et higher cognitive levels. Teschers understand this spirsling
nature of ths curriculum and work on the articulation needed to make
the spiraling cuwcopt work.

Studentes lesrn the facts, terminology, lews, end theories of
physics! end biologicel science by engeging in the proceswes of
science and problem solvirg through experiments and other investiga-
tive stretegius. Stude~ta experience the connentedness of science
content end the scientitic process and sre sble to intr -te the two.

The curriculum erphssizes experientiel leariiing, end instruction
is ectivity-based. Students learn by hsnds-on experiments that
develop both the retionale and intuitive thinking inherent in science
inquiry end problem solving. They have the opportunity to explore
nstursl phenomena, formulate experiments to solve specific problems
of their own choosing, end develop slternstive solutione to problems.
Active lesrning is both serious and fun; students are lesrning in
novel, crestive situstions.

All studerte schieve the level of scientific utouc{ necessary

for them to fuiction in our highly technolegicel society. They
epply their scientific knowledge to current situations snd to lit>
around them and discuss the societsl implications of scientific snd
technologicel edva.aces. Students have reguier opportunities fur
in-depth snslysia of ethice. issues and for discussions of aettitudes
and velues as they affect scieice and technology. They realize
thet science is @ human endesvor, and not @ value-free body of
knowledge .

Direct instruction, independent and small group lsborstory
work, science projects, and discussion sessions sre used to develop
the students' conceptual unde atanding of major scientific phonomens.
This veriety of teaching methods is emplo for each msjor curricu-
ler objective s reinforcement and to take sdventege of uifferent
students' learning modalities. Students sre frequently asked to
explain their own ideas sbout natursl phenovens end formulste ¢ est-
able hypotheses in their own worde. Teschers facilitste such die-
cussions with open-ended and divergent questions so that the students
expand their views and understanding es they explors the complex
~thicel issues in applying acience to @ technologicelly advenced
society, The school's librery offers @ collection of science
materials that support independent research piojects by students.

While concentrating on the cssentislas of the science curriculum
ti.echees foster end maintein students' interest in & wide veriety o"

togits by using stories of 1reat scientific discoveriis, biogresphies,
end other high interest science resdings. Trscherc relste sciernce
concepts to the major idess of ert, li‘ersture, histc v, snd msthe-
wmatics. They draw on end develop sllisnces «ith thy science re-
sources found in the community: mussums, universities ad colleges,
educetinnel tele._sion. industry, science fairs and e.positions,
science teacher oryanizetions, end niliteary and gov. rnmentasl
agencies. Field trips and science feirs ere important paris of the
science program and are used to maximize students' interest ses well
as achievement. Teachers encourege parents to provide science
exreriences for their children.

All students receiv» at lesst two years of science instruction
that incorporstes s bslence of physicel snd bioclogicel sciencea.
Science progrems ere flexible encugh for students to prepere for
zdvanced courses in biology, chemistry, physics, end esrth/spsce
sciences. Studonts planning for cereers in science-relsted fielos
take at lesst three years of science and three years of mathematice.
1f they sre interested sana eble, studente who teke genersl life
science ond physicul science sre encouraged to take more advanced
courses,

The science tee-hers 2xemniyfy high stencerde of scientific
knowledge end teachin~ expertise. They are regularly involved 'n
staff developmental proyrams aimed at personsl renewal end improved
competence ‘n science educstion. Teez. hers regulerly collsborste
on c.rricular and instructional issue.. The curricule of various




Science (cont.)

courses snd grade levels are carefully articulested and sequenced.
Steff is committed to siudents' mastery of the articulated curric-
ulum.

Efforts to plan, implement, and =val

.e the science program
are coordinsted within the department,

Teachers reqularly meet to

® The science curriculum focuces on the content and processes of
science through problem solving by experiments and other means
of investigation. Students demonstrate ti :ir sbility to inte-
grete the content and processes of science by their competence
in conducting experiments to lesrn science concepts. Science
experiments put students in charqe of their own learnina,

8 Students learn the basic concepts of physical science, including
an understanding of:

- Atomic atructure, molecules, elerente and compounds, and their
properties

- Phases of matter and the kinetic theory

= Definition of measurement of physical characteristics

- Chemicel resctions and nuciear science

- Force and motion

- Erergy sources, trsneformation, and conservation

- Waves: fluid, sound, and eiectromagnetic

= Heat snd heet transfer

- Electricity end magnet isw

- Geologicsl processes

- Water cycle, climate, snd westher

- \stronnmy and space explorstion

- Celifornis land forms

- Oceanography

@ Students iesrn the basic concepts of biological science to include
an understanding of:

- Structure, functions, and interrelationships of cells,
organs, end systeme

- Categories end roles of organisms in ite web of iife

= Animal end humsn behavior, growth, snd development

- Plant functions, inclwiing the processes of photosynthesis and
plent respirstion

- Reproduction, genetics, and theories of evolution

- Ecosystems end ecology

= Technologicel sdvances in medicine end sgriculture

t issve,

8 The sciercs teachers build on .he students' previous science
educetion. Spiraling of knowledge and skills is evident in the
courses,

8 The teschers emphasize experiential lesrning through sctivity-
The students:

based instruction,
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share instructional and experimentsl techniques. The principsl
snd chairperson regularly discuss the science progrem snd its role
in the school's total program. Administrative support of the
science progrsm is translated into ypdeted end well-meintained
science facilities, equipment, and instructional materials needed
for 8 quality program.

Explore natural phenomena.
Organize the data collected.
Formulate experiments,

Develop alternative solutions.
Solve problems.

8 Students have frequent experiences thet develop their thinking,
communication, and learning skills in science., These sctivities
sre open-ended, student-directed, and interdisciplinary,

®» Studencs have reguler oppo-tunities for snalysis and discussion
of the ethicel issues of sciance snd technology. The discussions
are based on an understanding of the scientific concepts and
related to issues thet students sre interested in and cere sbout.

8 Teachers utilize community resources by forming elliences with:

- . 3eums - Educetionsl television

- Science {eirs end - Universities and colleges
exposit ions - Industry

- Organizotions of - Governmentsl end militery
science teachers sgencies

8 All science teaschers sre highly knowledgesble sbout science,
skilled in the scientific process, end sre sble to instill in
their students s positive attitude sbout science snd g desire to
lesrn more.

8 All students teke two years of the biologicel end phyaicel
sciences as part of their core progrem. Included in the two
years are concepts of earth snd spsce science. The science
department offers other courses for students who want more
scientific knowledge.

o The teachers utilize steff develop~ent oppartunities to kee)
current with scientific sdvencement and to refine their
instructionsl skills.

8 The depertm=intel staff works together to evasluats the scienca
curriculum and ‘natructions]l methods in order to ensure consis-
tency, coordination, and alignment smong the courses and to plen

programmstic improvements as needed.
8 The administretion at the school snd the district support the

science program by providing the facilities, equipment, snd
materials needed to implement 8 high-quaelity science program.
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HISTORY-SOCIAL SCIENCE

Participation in the affairs of our society, as individusls and
as qroup membera, is an essential component of citizenship. The
development of students' citizenship for the present and future
requires a8 knowledge of histcry snd an understanding of the impact of
the past on both contemporary times and the future. To prepare for
this responsibility, students study and understand United States
and world history, geography, culture, government, civics, and
economics,

The study of history and social science, because of its inter-
disciplinary nalure, utilizes skills from each academic subject area
to gain insight, make evaluations, and analyze problems inherent in
the broad spectrum of today's society.

In spplying this criterion, consider all students, including
limited-English-proficient students, educationally disadvantaged
students, those atudents achieving at a level aignificantiy below
their peers, gifted and talented students, and students receiving
special education instruction and services.

The history-social science curriculum and instruction (1)
vitalizea history as the link between past and present; (2) high-
lights the breadth of perspective by teaching students to experience
history-social science through the mind and eyes of the historisn,
geographer, the economist, the anthropologist, the sociologist, the
psychologist, and the humanist; (3) includes instruction in geography
80 that the criticel role of the environment, location, reacurces,
and demography casn be better understood; (4) teaches the basic
velues and principles of our democratic, constitutionsl system a, d
the pluralistic nature of our state and nation and compares it to
other systems; and (5) promotes the acquisition of acedemic, civic.
and social skills. The foundation of the curriculum is history: tra
narrative account of events and their development and consequences.

The curriculum of the history-social science classes provides a
sound and broad-ranging knowledge base and is structured in a devel-
opmental sequence. Students are chsllenged t> study seiiously the
major events, places, end individuals of history and governments in
crder to: (1) gsin an understanding of the key iceas, concepts, and
themes of the human experience; (2) recognize the central iasues of
the human condition; (3) ma'ce judgmen.s about humankind and civil-
izetion; and (4) knuw what is essential to a good society. Aspects
of world isolation and interdependence, the diversity of cultures
and universal human experiences, and the dynamic and the static
nature of human organizations are studied.

The curriculum and instructional activities and assignments
engage the students in the lives and situations of the people and
the times thet they are studying so that the students feel a connec-
tion to the past and are able to examine and develop their own values
in relation to what has been, is, and might be.

Through the curriculum and instructional sctiv.ties snd essign-
ments, students are challenged to develop and demonstrate their
creative and critical thinking skills. They learn to analyze
critically the events, places, and individuals of history and
governments according to esteblished procedures of historisns and
socis] scientists, They demonstrate skill at organizing, inter-
preting, end synthesizing knowledge from a variety of sources and
evealuating the cortent from an analytical perspective. The history
and socisl science collections in the school's librsry enable
students to research topics in depth.

The students demonstraite increased proficiency in solving
problems and making decisions both in the rlassroom and in school
that portend effective decision mak.ng at home and in the community.
Teachers emphasize the importance of this practiczal spplication of
hiatory and social science by giving *heir students ample opportuni-
ties to apply critical thinking skills to problem solving and
decision making in a contemnorary setting.

The curriculum enables students to understand and undertake
their responsihilities as citizens through experiences in class and
in the community that previde knowledge of the world at hand and at
large. Centyral to the curriculum are the basic American values of
justice, equality, individual freedom. responsibility, respect for
the individual, widespresd public participation in governance, and
constitutionally guaranteed rights of citizens. These principles of
democracy sre linked with an understanding of how our institutions
function. Students learn the prerequisites of democracy and the
origins ard consequences of totalitarianism and tyranny. This
primary focus is evident in the course syllabi, in the instruction
teking place, and in the assignments completed by the students.

Teachere use a variety of appropriste instructional techniques
to tesch specific objectives, with an emphasis on interactive method-
ologies. The courses are interdisciplinary in conception and execu-
tion of the scope. sequence, emphasis, and methods of instruction.

All students take at least three years of coursework in history-
social acience as part of the core required for g-aduation. These
courses involve the students in the study of United states and world
history and geography as well as American government, civics, and
economics, and include the interdisciplirary study of these subjects.
Beyond the core courses, students can elect to teke special ized
courses in order to gain s greater understanding and eppreciation of
history end the socisl sciences. The total curriculum is coherently
organized througho 't all grades and avoids needless repetition.
What is being taught in the classrooms corresponds to what is to
be learned, as described in course of the study.

Evaluation is ongoing and includes students' performance, in-
structional objectivrs, and classroom interection as well as lomj-
range goals. The instruchonal methods and the content taught in tie
courses are adapted to the result of this evaluation. The school's

leeders encourage faculty members to renew themselves professionally
and provide the faculty with significant in-service opportunities.
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History-Socisl Science (cont.)

8 Teachers of history-socisl science courses design instructional
sct ivities and give assignments that develop the students' skills
in resding, apesking, writing, listening, end thinking,

8 Students, in each course, are developing the study skills, the
criticel thinking, and the socisl participation skills essential
to learning history and social science, Students demonstrate
incressing competence in these skills in the subject areas from
the freshmen to senior years.

8 Teachers develop the students' knowledge and understanding of
histcry and the sociel sciences in an interdisciplinary context by
using such methods as:

- Employing small group discussions, debstes, and role playing
to study issues

- Developing the students’ sbility to use litersture, drama, art,
end other cultursl expressions in their study of history

- Coordinsting assigrments with other subjects

- Requiring nrojects that utilize specific English, mathematical,
scientific, snd besic study skills

- Encoureging the student to participste in local schuol
government, in civic sctivities, and politicsl issues

- Using individual end cooperstive learning projects

- Aasig'ninq long-renge projects that require students to re-
sesrch, interpret, snd apply history snd social science concepts

- Assignimi projects that chsllenge students to investigsate
ond participste in current events that clarify historicsl and
social concepts and theory

- Studying the major events, places, and persons in history
end government to gain en understending of the key ideas,
concepts, and events of the human experience

- Using the community as s resource
- llv:79 computer simulations end dste bases

- Focusi the history-sociel science curriculum on the basic
vslues of the American experience:

- Socisl justice - Respect for the individusl

- Equality - Private ownership of property

= Freedom and - Widespread participstion in
responsibility public policy

- Authority

8 Students are developing critical-thinking snd problem-solving
skills, They are sble to:

Define the protlem:
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- ldentify central issues or problems,

- Compare similarities and dif ferences.

= Determine which information is relevant.
- Formulete appropriste guestions,

~ Express problems clearly and concisely,

Judge infcmation related to the problem:

- Distinguish fact from opinion,

= Check consistency,

- Identify unstated sssumptions,

= Recognize stereotypes and cliches.

- Recognize bias, emotional factors, propaganda, and semantic
slenting,

= Recognize value orientations and ideologies,

Solve problems/drew conclusions:

= Recognize the adequacy of dsts,
Identify reasonasvie alternatives,
- Predict probable consequences,
= Test conclusions or hypotheses,

Students develop social participation skills by:

- Taking the perspective of others; empathizing

- Understanding multiple perspectives on societal phenomena
- Exemining concepts end feelings of self

- Recognizing one's own biases

~ Seeing oeople as individusls rather than applying stereotypes
- Balancing intellectusl snd emotional perspectives

- Working in groups

- Giving and receiving constructive criticism

= Accepting responsibility snd demonstreting respect for others

All students teke st least three yesrs of history-socisl science
that involve the study of:

= United States history snd geography
- World history, culture, snd geography
- Mmerican government, civics, and economics

Additional courses provide students opportunities to gein e
greater understandir~ of history, the socisl scisrces, and the
bumanities,

The teachers snd the departmentsl chairperson regulerly evaluate
the history-social science courses to ensure that:

= The curriculum is coherently organized.

- Needless repetilion is svoided,

- What is taught is what is contained in the course of study.

= The scope, sgguence. and emphaais of the curriculum and instruc-
tional methuds sre enshling students' learning and the reslize-
tion of departmental goals.

Teachers take sdvantage of steff development activities to csvelop
or refine their knowledge of history, the socisl sciences, and
sppropriste instructional methodologies.
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FOREIGN LANGUAGE

Students need to prepare themselves to live in s global society
where foreign languege skills and multicultural understanding are
increasingly essential. The mestery of a second lanquage, enabling
students to coommnicete meaningfully in that lanquage, is the primary
goal of foreign languege instruction.

Students develop the sbility to communicete in a second language
by continuelly using the language for comrmunication both in and

outside of the classroom. Students learn the langume in @ con-
temporary ~ultural context.

In spplying this criterion, consider all students, including
limited-fnglish-proficient students, educstionslly dissdvantsged
students, those students achieving st a level significently below
their peers, gifted and talented students, and students receiving
special education instruction and services.

All students have the opportunity to learn s foreign langusge
s pact of their high school educstion. Several different languages
ere of fered, so students have & choice of lanquages to study.

The languege curriculum is deslgned to motiva.e students to
cont inue study beyond the first {elr. Students with previous foreign
lanquage experience cen profitebly t=e advanced clesses and study
subject matter in the foreigin language in order to gain grester
proficiency in the lengusge.

The focuas of the entire foreign langusge program is on meening-
ful end useful communication in the lenguage. 1 classes in each
lenguege sre tsught with communicution ss the primary gosl end the
domirent sctivity. Instructors end students speak in the langusge to
the meximum eaxtent possible. Students hesve the opportunity to
improve their listening comprehension deily; they resd the lenguage
to understand what is written; they spesk in the lenguage ccnducting
meeningful, purposeful interchanges; and the, write in the language
to send measages to other people.

tech lenguage ie teught within the contemporsry cultursl context
of countries where the languege is spok:n, including the United
Stetes. Leesrning sctivities emphasize that each langusge is an
expreas.on of @ particuler culture or of seversl relsted cultures.
Students lesrn that meny culturel universals exist but that cultures
very and sre of equel value.

The courses in each foreign lenquege are proficiency-bssed,
Specific proficiency levels sre established and articulsted for
listening, speaking, reading, writing, snd learning the culture of
the langusge. Teachers incorporate these proficiency levels in their
objectives for courses and lessons, snd they regularly assess esch
individual student's proficiency in listening, spesking, reading,
writing, and knowledge of the culture. Greding guidelines focus on
the successful performence of comunicetive tasks over s sustained |
period of time. These guidelines are given to the students esrly |
in the semester so that they know how their performence will be |
aveivsted. \

\

The lenqgueage department mee's regulsrly to plen, implement, snd
eveluste the progrsm. The tesch~rs snd chairperson often intersct
to coordinaste departmentsl objectives and collsborate on achieving
the objectives. Chln?u made in order to develop higher stenderds
for the tesching and learning teking place in the foreign lengusge
clesses sre the result of regular evelustion of studenta' schieve-
ment, instruction, and the curriculum. The principal end chair-
person mecet regularly to discuss the role of foreign lsngusge
instruction in the school's total program. The department hes
implemented plens that make foreign langusge clssses more sccessible
to sll students. The teschers are involved in foreign langusge
treining progreams that help them develop their communication snd
proficiency teaching skills. The school's leaders encourege snd
enhance such steff development efforts.

e Foreign lenguege is provided for sll students st every resadiness
level. Advenced courses end subjects teught in the foreign
lenguege sra sveilabl. for students who studied the languege in
elementary eand intersediste schools and for native speskers,

8 Meeningful communicstion is the mein goal and the major activity
evident in the foreign langusge courses.

8 Clessroom lenguasge interchsnges include:

= A obvious purgou in commmicating
= Personsl significence in the content

= Resolution of uncertainties as s result of communicsting

« The cultursl festures of the lsngusge and society

- The spontanaity end unpredictebility in conversstional
communicetion

s Students are tsught, in the recep’ive sreas of listening end
reading end the productive aress of specking end writing:

Lenguage functions

St ructural differences

Yocsbulery

Communicative and/or graphic signals

s Specific proficiency levels have been established for perceptive
end productive skills, and mesns of assessment sre in place.

e Studenta lesrn to understend ¢-d sppreciste:
- Culturel universsls, the ghyucll end psychological beses of

culturel oehaviors, and the unconscious ways in which they
themselves prejudge behaviors different from their own 7’7
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Foreign Lengusge (cont.)

- The significence of special behaviors in target cultures

= Culturel ekille in selected target culture contexts or
situat ions

= Cultursl connotstions in selected key nords and phrases,
gestures, facisl expressions, and other body language

Administretors fecilitete and encoursge opportunities (lanqgusge
camps, travel sbrosd programs, students' exchange progrems, and
ho.idey celebrations) that integrate foreign lanquags competency
skills with on-campus sctivities.

Departmental faculty members meet reqularly to ensure @ coordi-
nated program that meets the needs of the students snd the goals
of the department.

The regular evelustions of students' scademic performence snd
proficiency, instruction, and curriculum have resulted in higher
standards for teaching-learning in the foreign lengusge progrem.

Foreign language programs sre sccessible to sll students,

The staff development activities help teachers improve their
methodological and lenguege/cultural foreign lenguage skills.
The school's leaders sctively support this staff development.




VISUAL AND PERFORMING ARTS

Exposure to and involvement in the visual and performing arts
are crucial to the education of our youth. Each student's educstion
can be considered complete only as it includes the personal develop-
ment through psrticipstion i~ the arts, the knowledge of our artistic
heriteage, end the understanding of the societal values of art
contained within the arts curriculum.

The visual end performing arts curriculum helps students make
connect ions to our cultural heritage as well as our diverse cultural

traditions. The arts curriculum prepares studenta to express
themselves creatively through artistic endeavors snd to develop
asppreciation of the arts.

In applying this criterion, consider sll students, including
limited-English-proficient students, educationslly dissdventaged
students, those students achieving st e level significantly below
their peers, gifted and talented students, and students receiving
special educstion instruction and services.

The primary focus of the arts curriculum is to prepare students
to express their crestivity snd to incorporate art lngo their lives.
Students sre enthusiastic shout their participation in the arts and
are motivated by the success of their own artistic endeavors, In-
struction concentrates principally on practicing srtistic operations,
deeloping ertistic skills and techniques, end cresting artistic
products. The courses concentrete on geining the knowledge and
mastering the skills and techniques needed to make creative self-
expression possible. The crestive activities in which the students
are engeged promote personal insight, emotional satisfaction, and
spiritusl nourishment.

A 8 condr*y focus (s to develop sand refine, sach student's
sensitivities to the arts and to enable all students to critically
sppreciste their own end others' performances and work through an
examinetion of the stendards of excellence for each area. Tsken as
a whole, the srts curriculum promotes l1ifelong involvement and
appreciation of the arts.

The visusl snd performing srts department offers a veriety of
courses, st least one of which each student takes ss part of his or
her core progrem in high school. Other courses of fered by the
department mre token ss electives b{ students who want more special-
ized treining and spprecistion of the s ts. The courses educate
students in four disciplines of the arts: dance, drama, music, and
visual erts.

Each of the fine erts is tsught with the rigors of a discipline
containing its own body of organized knowledge, The totasl arts
progrem recognizes the interrelstionships smong the four arts
disciplines and between the arts and other subject areas.

In the art courses students are connected to their cultural
heritage; they develop an understanding of themselves within the

8 All students teke st lesst one visual or performing arts course as
pert of their core curriculum. The department offers courses in
dance, drama, music, and visual earts.

context of our common heritsge snd the diverse cultursl treditions
that make up our culture. The art activities and sssignments he.»
the students develop insights into other cultures and ensble them to
recognize universal concepts and values and to express their owmn
individusl values and idesls.

Instruct ion and sssigrments in the arts stimulate the senses and
the emotions of the students by having them encounter the sounds,
movements, and graphic displays nf the visusl end performing erts
media and by having them perticipate in and learn to sppreciste the
performances snd products of dence, drema, music, and visuel erts.
Students sppreciste the arts as a means of nonverbal communicetion.

Teechers demonstrste their own srtistic sbilities and crestivity
in the methods used io motivate students to high-level schievements
in the arts and in arts literacy. Experiential methoda predominate,
but other methods sre used to highlight the erts as en scedemic dis-
cipline and to focus on the higher level thinking skills, including
analysis, interpretation, evsluation, problem solving, and epplice-
tion associsted with the arts. Community resources sre used to
enhance the totsl srts program. Practicing artists are brought into
the school's progrem on a regular basis to interact with the students
sbout their srtistic works and the students' art.

The visual and performing arts fasculty is organized to work es
e unit. Coordinsted program planning is sn ongoing, reguler part
of the departmental effort to provide high-quality instruction in
the arts. The fesculty regulsrly evaluates the arts curriculum end
implements changes designed to increase the number of students
who are literste in the srts and who are skilled in producing end
performing the arts. The teschers are involved in ongoing staff
development programs in arts instruction. The leaders in the school
work together to provide the resources necessary for quelity arts
instruction, production, and performance.

e The visual and performing arts courses:

- Teach a common core of inowledge.

- Connect students to their cultural heritaqe.

- Develop and refine students' sensibilities to arts.

- Ensble students to express their own creativity and experience
moments of exaltation. 81




Visua! end Performing Arts (cont.)

Students, in developing a common co:e of knowledge, learn thst:
= Universsl concepts are expressed ‘hroughout,

- Artistic styles sre influence: by social, politicsl, economic,
and technologica) event -

- The arts a.e & means of nonverbal communication.

- Both the western and ronwestern traditions have important
styles.

- The arte enhence gnd reinforce concepts and ideas in other
subject arees.

Students gain deeper insights into the roie that the arts have
played in the development and trensmission of cultures throughout
the world. Students learn that:

- The arte reflerc ideals and v.lues of various cultures.

The =its contribute to the ceremonies and celebrations of the
world's cultures.

= & common culture can evolve from artistic contributions of
various ethnic groups.

Their own velues and ideals csn be expressed through the
artistic diwip  nes.

= Culture is transmitted across generations through thn arts.
In developing and refinirg their sensibilities, students:

- Develop and refire kinesthetic, aurel, tactile, and visual
sensibilities,

= Learn to appreciste and enjoy wcri:s of ert more fully.
- Meke sesth tic judgments,

- Use higher order thinking skills sas they ol,erve unique
interrelationships in art snd nature.

Students engage in crestive sctivities that help them:

- Laarn to valie thei= own efforts to think imaginstively through
experiences in the arts.

= Transfore personsl exn-ciences into originel artworks.

- Engage in activities directed toward refining end mastering
artistic skills and performance/producticn techniques,

- Underatand and appreciate the arts for lifelong involvement,

Students have exgerlencea with important works ir dunce, drama,
music, and visual arts in the artistic, intellectusl, nd philo-
sophicel history of western trac.tions. Students elso CXperience
the arts of ronwestern traditions and thereby gain g better
apprecistion of other cultures,

Students gain an sbility to exercise judgment and discrimination
in each ares of the arts through an -:slysis of the criteris of
excellence for that Aiscipline,

St uder *s have or ng opportunities to evaluste their azts
perforsances, works, and compositions,

Students' artworks ere exhibited for recognition and wpprecie-
tion throughout the school's buildings.

Students engage in activities which  ;omote their underst anding
of the arts for lifelong involvement, including the potential for
careers,

Teachers of the arts:

- Teach the arts as an academic discipline.

- Motivate students by demonstrsting artistic sbilities anA
creatjvity,

- Employ experiential teaching methods whenever sppropriste,
= Use community resources, including practicing srtists.

A coordinated planning process i: used to sveluate the fine
arts prograsm and to implement changes that will incresse the
effectiveness of the curriculum,

Teachers participate in ongoing ataff development in arts
instruction.

The necessary resources for arts instruction, production, and
performince are secured through the joint efforts of the lesders
in the school community, including parents end community mem-
bers. Pa' its and community members also asaist in securing the
necegseary resources.




VOCATIONAL-TECHNICAL EDUCATION

Yocat ional -technical education provides students an opprrtunit
to explore, evaluate, and prepace for careers. Vocaticnal-tecnnica
education complements and reinforces the core curriculum common to
virtually all students.

Yocat ional -t echnicel educstion is a continuum of well-planned,
coordinsted, articulated, end sequential education and vocational
treining experiences that prepere students for successful participa-
tion in the comrunity, home, life, work, end college. It encompaszes
swareness of careers, exploration of jot., vocstional guidance and
counseling, estasblishment of coreer gouls, employsbility skills,
development of personsl skills, job skills' clusters, and general to
specific job ekills. It preperes individuals for job entry, job
ldvnr;‘c‘ennt. more sdvanced tra._ning, job retraining, and entrepre-
neurship.

Vocetionsl -technicel education in California comprises nine
major subject matter progruoms: sgricultursl educetion, office
education, marketing educstion, consumer and homemaking educstion,
home economice-related occupetions, health careers ecducation,
‘ndustriel ertes education, technicel educstion, snd trade and
i dustrial education.

Vocational -technical education has @ dual purpose in its mission
tc ‘enefit individuals as well as society as a whole. All students--
males and females, the gi1fted and dissdventeged, the hendicepped, and
minority and nonminority students--have the right to select @ career
and receive education and training to maske their gosls possible.

Students whose career goals inciude employment immedistely sfter
ieaving high schoo! and who want to learn the skills and concepta
required for sn occupation have access to specific occupstionsl
training programs from a variety of sources: the comprehensive high
school, ihe regional occupational center/program (ROC/P) associsted
with the schoci, the community college, adult education, and the
community.

In spplying the criterion for vocational-technicel educstion,
consider huw the comorehensive high school, the ROC/P, the community
college, adult educstion, and the community interrelate to meximize
vocational-technical education opportunities for students. Consider
also sssistence given to handicepped students, studenta in nontredi-
tional programs, pregnant students, single psrenta end homemekers,
economicelly and educationslly disasdventaged students, end to
students with limited-Engliah proficiency to help them aucceed in
their vocational-technicel education ccurses and pronrams.

Students lesrn sbout verious cereers 80 they cen meke meaningful
choi ea releted to cereers and develop plens “or careers. y
deve. p» genera) employsbility skills that are necessary for success
in a . 3reer end spply to succeasful living. Students have the
oppor unity to study occupstionsl clusters, and they heave sccess to
vocst inal -t schaicel educetion prugrams to learn the specific occupa-
tionsl skills and conceptr required for employment or advancement in
e perticuler occupstion. Students' basic ecedemic skills sre rein-
forced throughout the entire vocstionsl education program by spplying
besic scademic skills to hands-on teeks.

Studrnnts 2re essisted in making meaningful choices about their
cereers through tieir perticipstion in awareness studies of carcers
end sctivities that include exemining the prerequisites snd the
characteristi~a of verjous occupstions. The t*udents prepare plans
thet sddress cacir gosls, the course sequences leeding to the
gosle, and other integrel components of the students' educstional
programs, including perticipation in supervised community-bssed
educationsl experiences and students' vocationsl organizat on
sctivities,

Students lesrn genersl employability skille, including job
interview techniquess interpersonal relstionships »i1th customers,
co-workers, end aupervisore; end work ethics such es punctuality,
sccursty, nestnesa, and efficient and effective use of time.

Students hsve the npportunity to perticipste in the study of
occupstions in the sress of egrirultursl educstion, office educe-
t ion, nrkoung education, consumer and homemaking educstion, home
economice-relat yd occupatione, health careers education, industrisl

erts educstion, technicel educstion, and trede end industrisl
educetion. Students gain brosd concepts of an occupationsl cluster,
general skills, specific skills with wide spplication, snd the;,
scquire an understending of the neture of work in the verious
occupst ions within the cluster.

The comprehensive high school, the ROC/P gasocisted with the
schoo), che community co?lege, adult education, end community
cooperate in providing students whose career plens include job
preparstion with access to an articuleted occupationsl t: eining
progrem. In these programs students learn skille and concepte
identified by practiticners and representastives of busineas, in-
dustry, end lagor a5 those that are currently required in specific
occupst ions,

Students reinforce their besic ecademic and critical tLhinking
ekills by spplying theoretical conceots to practicei teske, such ss
the spplicetion of English language skills to writing business
letters eand mathematical celculations to disgnosing end repairing
electronic components. Skills snd concepta learned by students in
vocatioral -technical education are used &8 on slternative n-l to
satisfy gradustion requirements in core scedemic au’jecta when they
ere comparsble to those taught in scademic courses.

Studentu in vocetional-technicsel education progrems progress
through sequent ially structured unita of instruction snd courses
offered by the comprehen=ive high achool, the ROC/P, the cormunity
college, end the adult school, and in community fecilitie:., The
programe are designed with objectives of performenca end rovide
edequate durstion and intensity for the studer‘a to sccorplish ¢heir
objectives.

Teachers in the schoole snd employers in business end
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Vocst ionsl -Technicel Educstion (cont.)

lndultr{ understand the sequentisl nsture of the progrems end work
cooperstively to ensure that the units of instruction currently
taught in schoola end the skills and concepts rvinforcec through
community-based experiences coincide.

Student s participste in learning activities conducted in class-
rooms and lsboratories in the schools and in supervised learning
sctivities in the comunity.

Students having difficulty succeeding in the vocational-techni -
cel educstion progrem are given sppropriate special sssistance to
help them successfully complete the program. Students with limited
grof!clencz in use of the English lanquage may be helped by a bi-

ingusl tutor and with textbooks and written instructions in the
lenguage with which they are most femilisr. Siudents with learning
hsndiceps receive special assistence or remerisl instruction, Other
students needing assistence receive help to overcome the difficulty
that prevents them from succeeding in the vocational-technical
educet ion program.

Vocstionsl-technical educstion orgenizetinns provide students
with the opportunity to develop interpersonsl, leadersh.p, citiren~
ship, snd occupstionsl skills as an integrsl part of inetruction.
Students experience the democrstic process in sctiun snd gein self-
~onfidence by participsting in both cooperstive and competitive
:endvities,

8 Sludents develop awareness of careers by meking use of services
and activities such as:

= Recoiving assistance in gethering snd interpreting information
on cere~ra in the careers' center, in the clessroom, and from

guest speskers

- Completing sptitude snd interest tests for careers snd having
the results expleined to them

- Perticipeting in explorsto
education programs, to rea)
work

end general work experience
< .ically explore the world of

- Developing careser plens, with the sssistance of counselors and
teschers, that contein immediste snd long-range career goals

a Genarel employsbility skills end tea sre interwoven through-
out the entire vocstionsl-technical educstion curriculum. Stu-
denta lesrn job interview techniques snd on-the-job interpersnngl
relstionships in specific unite of inatruction in vocational -
technicsl education courses. In sll courses, work ethics, such
es punctuslity, accurscy, nestness, and efficient end e’fective
use of time, sre learned end reinforced during the daily sctivi-
ties of the course.
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Vocat ioral-technical educstion curriculs are reviewed regularly
by subject-matter advisory committees. The purpose of these reviews
is to keep the programs pertinent to the workplece, to new and
emerging technologizs, and to the current lsbor market.

Vocat ional-technical educstion teschers gre experienced in
their occupational fields and keep current with changing techno-
locies. The teachers meet reqularly for formal staff deveiopmental
activities, for informsl opportunities to exchange idess snd con-
cerns, and for coordination in plenning, implementing, end evulusting
the progrem,

Each voc.tional-technical educstion subject-matter ares leed
person meel. regularly with the school's principal to discuss the
vocut fonal =ducstion program end its role in the school's total
pl‘ogl‘.n.

The adminiscretion of the school, the district, and the ROC/P
support vocastional-technical education by encoursging students to
enroll in the progrem, making time available for the students to
take the classes, providing qualified teachers, and providing
students with sccess to adequate facilities that meet health end
safety requirements, equipment currently being used in business snd
industry, and necessary materisls snd supplies for implement ing
quality vocationsl-technical educstion imstruction. Such quelity
instruction is required for the students to prepasre for the occupe-
ticns of their choice.

8 Students learn concepts and skills common to a veriety of occupe-
tions within an occupstional cluster. Exemples of skills common
to 8 cluster are typewriting/keyboarding thet have broad spplice-
tion in the clerical and dste processing clusters of occupations
end to other clusters as well, and blueprint reading that ie
spplicable to s wide range of machanical, construction, end
design occupat ione,

® Students whose career gosls include immediste employment on
loaving high school have access to specific occupstional skille
training programs. The occupstions for which the treining ies
provided have 8 present or projected demsnd for new employees, snd
interest surveys indicste students' demand for the treining, The
skills and concepts learned by the students sre identified by
prectitioners and representetives of business, indust v, snd
labor as those currently required for entry into the occupstion,
The skills and concepts are expressed in performence objectives.

e The curriculum is arrenged sequentislly and presented to the
students in @ veriety of methods, including:

= Simulated job site work
- Supervised occupationsl
experiences et sites in

the community

- Large-group instruction
- Snall-group instruction
- Individusl instruction
- Laboratory work
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Vocstional -Technical Education (cont.)

Vocational -technicel educstion students participste in the activi-
ties of s*udents' vocetional orgsnizations that are appropriate
to their occuputional sress of study. The organizations are:

Distributive Ecucetion Clubs cf America, DECA

Future Business Leadere of Americe, FBLA

Future Farmers of Americs, FFA

Future Homemakers of Americe - Home Econmmics Related Occupc-
tions, FHA-HERO

- Vocational Industrial Clubs of America, VICA

A subject-matter advisory committee, whose members include a
practitioner and representatives of business, industry, and
labor, reoularly reviews the curriculum and makes recommendstions
concerning such arees as:

= Curriculum content
- AMdequacy of equipment end fecilitizs
- Placement

Vocat ional -technical educstion teachers:

- Have sdequate work experience in the occupstion they are
teaching.

- Have professional preparstion in the vocstional subject in
which they tesch.

- Remain current in their srees through activities such ss
participstion in professional end technical conferences snd
workshopr and by working occasionslly in the relevant occupa-
tion.

£ ch vocationsl-technicel educstion subject-metter area lead
person meets regulerly with the school's principal to discuss the
status of curriculum, fecilities, equipment, and staffing, and to
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coordinate the goals and objectives of the subject-matter sres
with those o1 the totel school.

The administtration of the high schoul, adult educstion, the
district, and the ROC/P support vocatioral -technical education
by:

- Providing ad-quate vocational guidence and counseling services

-~ Allowing appropriate vocationsl-technical educstion units of
instruction to meet some of the core academic gredustion
requi rements

= Schedul ing enough periods per day in the achool for students to
have time for vocational-technical educstion electives

- Selecting vocations!-technicel education teachera who have
sufficient and sppropriste professional prepsration snd occups-
tionsl experiences in the sugject

- Providing access to a properly equipped and supplied work
station for each student in a facility that meets oll safety
and health standards

- Providing necessary support services for special needs studenis
in vocet ional-technical educstion

- Providing teachers adequate time for any vocationsl-technicsl
educstion program that conducts year-round sctivities

- Providing teachers asdequate time for integral sctivitiea that
occur outside the classroom

- Providing edequete opportunities for vocational-technicel
aducation teschers to perticipate in conferences, workshope,
and other appropriste activities designed to help them keep
current in their aress of vocstional-technical instruction

8.




STUDENTS® PATHS THROUGH HIGH SCHOOL

Ouring high school each student tskes his or her own path

through the courses offered. This criterion describes how these
Taths are constructed snd the impact of the path taken on students’
earning. Two fundamental curricule iasues are:

® Does each student's path take him or her through a core of
learning expected of all high school greduates?

Doea each student's path go beyond this common core through the
couraes snd lesrning that ensble the student to meet his or her
goals and prepare the student for succesa in higher education
and/or the work plece?

In applying this criterion, consider all students, including
limited-English-proficient students, educstionslly dissdvantaged
students, those students achieving st s level significantly below
their peers, gifted and talented studentr, snd students receiving
special education instruction and aervices.

All students achieve s core of common learnings that ensbles
them to understend, participate in, and carry on the civilizstion in
which we live. Beyond this common core, electives snd specielized
coursea of study give all etudents the opportunity to prepsre them-
selves for higher edu. stion and/or the work plece. Students are
enrolled in the most : - sllenging end engsging sequence cf courses
that suit their differcnt talents, needs, snd aspirstions; programs
for honors., advenced placements, coliege prepsration, vocstional -
technical educstion, general education, and remedistion are avail-
sble. Teken together, the core and the specialized courses orovi‘e
a four-yesr psth for esch student to develop to his or her (_eatest
potential and be prenured to achieve postsecondsry goals.

The curriculum experienced by esch student as he or she pro-
gresses along his or her path through high school is broad-based and
belanced. 1In sddition to the core curriculum of English, history/
social science, mathemstice, science, the fine arts, and foreign
languege, students sre guided to take the courses that will prepsre
them fully for entrence into higher educstion and/or employment for
their chosen career. Esch course selected slong the student's path
challenges him or her to be sn active lesrner, to apply what he or
she is learnln?, snd to synthesize new ideas snd concepts with
those previously lesrned. Students have slternatives for scquiring
core skills and knowledge; there are different courses with com-
parsble core content.

The etudents lesrn sbout 8 wide range cof cereera end what they
must du to prepsrc f5. careers of intarest to them. They are
encourasged to set career gosls and plan & path thrnugh school that
will prepere them to achieve their gosls.

Studente re shle to move from one psth into enother by way of
bridges thet invite them to cross over to more chsllenging paths.
The school hss definite procedures for identifyiny yotentiaily
cepable and/or underchsllenged students in the lower or tversge
levels of instruction, and hes developed support systems that heip
theae students to schieve in higher level classes. Where eppropri-
ste, trenaitionsl clesses are designed tn help studenta to be
successful in e more chellenging environment, The scheduling
procedures facilitete transfers into more challenging paths.

Regul ar classes are being made more challenging so thet all atudents
will be better prepared to lesd producti.e and satisfying lives
after high school.

All students have cqual opportunit.es and experience widespreed
sccess to quality i1nstruction. Attention to equity and sccess
is apparent in the design and implementstion of the curriculum any
in the scheduling process. As a result, sll students have sccesa
to, snd receive support for, success in the core's program. Students
from groups underrepresented in college sre encoursged to enroll in
college preparatory courees. Regardlesa of geider, ethnicity, or
bandicapping condition, students have eccess to vocationsl-technics}
education programs relsted to their career interests.

Parents, teschers, snd counselors help studenta sut e psth that
aima toward their highest, most reslist ‘c goals. Students ere sble
to discuss their program of studies, life gosls, and carser ambitiona
with their teachers snd/or counsclors. A schoolwide syatem of

uidance facilitstes such interaction and emphasizes the collsbors-
ive nsture cof the processes of course selection. Parente sre
ectively encoursged to participste in the processes of course selec-
tion es part of the estsblished pr~cedures. The timeliness of taking
certain criticel courses is emphesized in the counseling of students
end is knuown to the parents. Teschera, counselors, snd students
regularly evaluaste each student’'s path to ensure thet it is both
vomprehensive and bsisnced. Information gsined from these evelus-
tions is used to make needed changes {n course offerings and
scheduling. Students' placement is based on standerd criteris snd
nol just on personal judgments,

Students snd perents are given timely, accurate, and clesr
essessmente and advice concerning the etudenta’ lesrning ; cogress.
These evalustions sre given to improve performance snd encoursge
each student to attein his or her highest potentisl.

Students sre encoursged to develop s four-yesr perspective and
to clecify their goals sccordingly. They understand snd esperience
how what they are learning is interreleted. They fesl that whet
they are learning is important to their iives now and in the future.

—————————

® Students end

ERIC

IToxt Provided by ERI

srents sre sware that there is a common core of
knowledge that the atudents will be expected to mester prior to
gredustion. They see the value of this core of studies.
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e This core covers the akills, inowledge, und valuea esch student
needs to be sn active snd productive wmemter of our society.
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Students' Paths Through ‘igh School (cort.)

Each student has access to courses that fulfill his or her needs
ond talents, ensbling the student to meet his or her gosls for

high school snd beyond.

Students experience a program that is continuous in concept and
development of skills:

- The courses’ content ie not unvecessarily duplicated.

- The courses’ content is part of a continuwm of learning--no
gaps in learning exict.,

- Successful completion of the courses leads students to the
scquisition of the identified base of knowledge o the core
curriculum,

Studiats end parents sre encourmjed to consider more chal lenging
ulternatives that will promote broader career opportunities on
gradustion,

The school hes s process that ensbles students to take advantens
¢/ bridging into more challenging paths,

= Trensitionsl courses are readi. availsble.

- Students have high expectetions for their cureers and maximize
the educationsl options availsble to meet these.

- Programs sre offered to encrurage the students to explore
expanded opportunities.

- Students sre encoursged to cunsider cereer gosls thet are
nontraditionsl for their ge:der or background.

Trevsitional classes enable students with lower skill levels to
access higher level cortent.

Students and parents have been mede aware of th> various optiors
and paths availsble to them, based on the students' strengths
and unique interests snd abilities, and parents sre actively
encoureged to participste i the course selection process,

Students have ond teske sdventege of regulsr opportunities to
discuss their various educstionsl paths, life gools, end cereer
enbitions with their teechers, crunselors, and role models from
business, industry, and labor.

- The paths fulfill students' needs and =eet students' gosls.

- Students ere sssisted by treined, interested, s concerned
school-site staff,

Teschers &1d counselors requlerly review with . @ student his or
ber educationsl plans end progress toward them.

Students und.rstend how each course is en integrsl pert of their
own four-yesr program, and understand and experience how what
they are learning fits together.

The schools' personnel and programs focus on the studente’

tarsonel a~d acedemic success. Students feel that what they sre
learning is important to them now end in the future.
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INTEGRATED SKILLS

Integrated akills gre those skills that students must develop
and employ in order to master the content of the courses they take
ducing high echool. Skills end content are integrated by both
instructors snd students to achieve learning outcomes. These skills
have departmental and schoolwide agreement, and s' i11 acquisition and
development sre an integral pert of all course work. Consistent
spplication of these integrated skills ensbles students to master
content of the courses.

The continued develuament and use of these integrated skills
is a significant objective of the school, which recognizes the need
of all students for lifelong learning.

In applying this criterion, consider sll students, including
limite- -English-proficient students, educstionslly disedvanteged
students, those students achieving at s level significantly below
their peers, gifted snd talented students; and students receiving
special education instruction snd uervices.

Students asre developing end using the skills of thinking,
learning, lietening, spesking, writing, resding, snd celculsting.
Written schoolwide policies snd departmentsl implementation plans
ensure that these sldplola sre developed in gll students regerdless of
the psths the students tske throuch high school. Uniform expectas-
tions for development of ekills are practiced departmentwide and
schoolwide. All departmentsl plens specify the skills developed in
each course of fered by the depertment and descrite how the skills are
integreted in each subject matter sres. Departmentel plans set up @
system thst ensbles progressive snd developmentsl skil. trsining.
Faculty members are implementing the departmental plans in each
course gyllabus.

As » result of thia focus on these integrated skills, students
in lower end sversge levels of schievement sre sblz to move into a
more demending curriculum. An emphesis on integrated skills in the
core courees in the first twc years of high school gives these
studente both the skills and content needed to succeed in the more
demanding curriculum. A the same time, strengthening the ski'ls of
t he lstudente in higher level courses challenges them to continuslly
excel,

All students sre expected to incresse their thinking skills.
Assignments require students to regulerly use higher level mental
processes thet include snalysis, interpretstion, evalustion, problem
solving, spplication of principles, and crestivity. Faculty members

continually model such skills, end the msterials of instruction,
the learning and teaching process, and the methods of testing
reflect this emphasis on higher level mentsl pros.esses. Schoolwide
support for reising expectations for studenta’ chinking is preseni;
and parents, students, and community mesbers understsnd snd support
the commitment to developing the thinking skills of esch student.

Students receive reguler feedback on their skill development
progress. Tiwe and effort sre teken to extend the students'
proficiency level in esch of the integrated skills.

Students receive instruction snd essistence in librery and
medis use and learn how to access and use 8 renge of information
sources. The library offers emple collections of books that support
extension of students' interest in the priority curriculer objectives
of the achool, thus ensbling students to explore and research in sn
in-depth manner. Libreries sre open before and after school to
encourage the maturation of students as independent lesrners.
Libraries of fer support services for teschers to integrste librery
use in reyuler sssignments.

The faculty's in-service progrems sddress the treining needed Hy
the faculty to become increesingly proficient in plenning and exscut-
ing sbjectives of skill devclopment in their courses. Administrators
and faculty members continue to reise their owmn levele of skills
through both in-service programs and personal development progrems.

8 The specific skilla integrated into the curriculum include:

- Reading--Students extract ===ing from printed msterisl. The
procesa requires decoding, comprehens:on, interpretation, and
lesrning.

- Writing--Students communicele idess effectively in written
form, with correct usage and spelling.

- Spesking--Studenta effectively communicete idess orslly in
different situstions: one-on-une, ssall and large groups,
public speaking, and dramstic presentations.

- Listening--5tudents understend both the content and emotional
mesning from the cral languege of other people. Aiiending
:::\lllvlon end active listenlng are necessary components of this
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= Thinking--Students reason end reflect, snd use judgment to meke
effective decisions. Thinking involves knowing facts, compre-
hendi the deta, spplying informetion to e perticulsr issue,
enalyzing, synthesizing, and evelusting. Thinking engages the
higher mentcl processes of problem solving, the application of
principles, and creativity that ensble studentes to relste what
they sre learning to the problems . f dey-to-dey life.

- Calculeting--Students use numbers, srithmetically end slge-
breicelly, in both conceptusl and preccicel spplicetions and to
understend the relstionships and logic of methemetics.

- Learning--Studenta gain knowledge snd understand information
in some systemstic order and then use wha. i8 mestered in both
an acedemic snd practicel life context. Lleearning ia the con-
tinuel discovery of better ways of acquiring knowledge end the
sbility to assess and use the knowledge. Learning rec.ires the
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Integrated Skills (cont. '’

effective use of study skills., Students are encouraged to
examine the orgenizstional and conceptual strstegies they use to
l:ern and sre helped in becoming more effective learners.

A schoolwide n?reennt that all students need to develop the
skills of resding, apelkln?. listening, thinking, celculating,
and learning and the teeching of these skills is part of every
teacher's curriculum snd instructional strateqies.

The leaders st the school ensure that these skills are integrated
into the courses both in the instructors' plars and in the
students' work.

Each tescher within each uepartment infuses these skills into all
espects of the curriculum, building on skills learned in a
veriety of other contexts. A cumulative advancement of all
students' skills is present.

The development of thinking skills is central to instruction:

- Instructional matertels include s higher mental proceus
emphasis,

- Instruction includes observations, reflections on observations,
use of firethend informetion and daily experiences, primary
source meterisl, end experimentation.

- Students learn the nature of the subjects and the ways of
hinking they represent slong with factual content.

44

- Instruction tends to be based on inquiry with higher mentsl
prucess questioning.

- Testing includes formative tests with feedback and corrections
on higher mental process questions.

Emphasis on these skills is especially evident within the core
curriculum required of the students during the first two years of
high school. A schoolwide plan organizes this effort,

Students needing specific help in the basic skills of resding,
writing, speaking, listening, end muthemstics receive help 1In
special classes or st special times in regular clesses.

Transitional classes enable students with lower skill levels to
have sccess to higher level content anv place special emphssis on
the integrated skills to facilitate students' mobility between

courses.

The libraries' services snd hours eand teaching prectices en-
courege students to explore and use the library for assigned work
end their own interests.

In-service programs on development of skills ensble faculty
wembers to receive appropriste and timely instruction on inte-
grating each of the skills into their lm{rucuonal program snd
on refining their own skills.

In all courses at all grade levels, students receive reguler
feedback on their development of skills in each skill erea.
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INSTRUCTIONAL PRACT ICES

Instructionel practicea focus on the teaching end learning
thet is teking place in every classroom in the school. It includes
methods for teaching content and design of methods of thought and
communication of s discipline; design of lessons to promote students'
lesrning; methods and materisle used in instrvction students'
sssignments snd classroom sctivities; student-teacner interaction in
the clessroom; end teachers' expectstions for the students' success.

In applying this criterion, consider all students, including
limited-English-proficient students, educationally disadvantaged
students, those students achieving st a level significently below
their peer~, gifted and talented students, end sgudents receiving
special education instruction and services.

Teachera know the cantrsl jssues, the mejor works and people,
and tha primery methods of t t snd communication sssocisted with
the subjest ares they are teaching. They model genuine interes: and
senthuaisem for tha subjiect, show the students what is interesting,
and excite in them @ desire to lesrn more shout the subject, Learn-
ing time is concentrated on the isportant priorities of the sub ect,
ond studenta sre taught how to lesrn the subject and how to evaluate
the ralative importence of ite veried content. School leaders
support gteff members' efforts to improve instruction and are
knowledgable sbout curriculum snd instructional practice.

Studente sngege in the methods of thinking snd communiceting
characteristic of the discipline. Clessroom sctivities encourage
students to develop and elaborste idess, to synthesize new “nowledge
with their own previously scquired ideas, and to express these
idess orelly and in writing. Students periodicaslly explore selected
topice in en in-depth menner as pert of projects complcted over
extended periods of time. The proportion of lesrning time sllocated
tc such projects and the sversge length of time per project increase
over the durstion of the course snd over the grade levels.

Lessons ere designed so that students experience o complete
lesrning cycle. Students sre prepared for the new content § the
content is introduced, then taught to the students; the students
lppl{ the content first with g:ﬂdﬂ\ce and feedback, then indepen-
dently; finelly, they trsnafar the content to new situstione {n
synthesis with other content. Throughout this cycle, more frequent
1!\“ the esrly pheses, the teacher monitors theymd;ntudlm of thz
students, sdjusting and reteaching ss necessary. Teschers employ @
wide repertoire of teaching methods to match the kind of learning
deaired, styls of laarning, style of tesching, type of content, and
resources aveilsble. The instruction the student receives provides
him or her with the ekille and knowledge necessery to develop the
cepacity to think snd lesrn on their own.

Students havae frequent opportunities to ewploy their strengths
end interests in lesrning ectivities. Varistions in assignments and
tasching methods ere utilized when needed to match students' needs

ond ways of learning; help is given when students need it. Pace,
depth, and focus are adjusted to keep students of every sbility
level engaged in learning common topice  Students understand the
purpose of their sssignments and what they are expected to do; they
know what they will learn by completing the work; and they have a
good chance of doing so succesafully. Students with lanquage
difficulties engage in guided lanquage development activities
sppropriate to each subject taught. Students' motivation to lesrn
is recognized anu encoureged throughout the school.

Classroom discussions are used to help students recognize the
central jssues of the subject and to analyze, synthesize, and
evaluate what they are learning, Students of every level of ability
sre asked questions of sppropriate difficuity, Classroom discussions
stimulate students' interest in the subject. All students feel free
to participate in classroom learning activities; each student takes
an active part in the class. Teachers respond frequently and
informatively to students' responses,

Expectations for learners’' behavior are clearly defin.d and
consistently maintained, (Creding policies and standards are known
to students end parents; they are applied fairly, Students are
alerted to their progress and provided specific suggestions for
improvement st regular intervals. Students receive prompt feedback
on their completed assignments.

The allocation of the tescher's attention to roups and indi-
vidual students is balanced, timely, and fair. Positive verbal and
nonverbal support encoursges learning effort and progress, Inter-
actions are gquided by the evident helief that all students can and
will learn. Time is managed to maximize learning. Students' astten-
tion to the learning activity is not disrupted by other students,
announcements, or other noninstructionsl events. Nor do they have
to weit for directions, clarificst ions, or required materisls,
Excellence in work and assignments is exhibited by students at all
levels of achievement; the craft of learning is tsught end nurtured

%n dey-to-day activities, Students are taught to help each other
earn,

e Taachars in esch curriculer sres are thoroughly knowledgesble of
the subject. They know and srs sble to teach the centrsi issues;
they are femilisr with the major works, know the roles snd impact
of the major people sesocisted with the works, and ere able to use
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these works end people in assignments that ?lve life to the
subject for the students, They know the primary methods of
thought and communication of their discipline and are able to
teach those methods to their students.




Instruct fjonal Practices (cont.)

8 Taschera' knowledge of their subject enahbles them ‘o concen-
.cate instruction on the importent priorities of the subject and
to taach students how to evaluste the relstive importance of the
idess, evants, worke, snd people by using knowledge of the
“J.Cto

8 Teschers are intereated in end enthusiastic sbout their sub ject
and srs sble to instill s like interest snd enthusissm in their
students.

o Teschars design clessroom sctivities that require students to
develop and c?lbonte the idess of the discipline, to combine
these new idess with their own jdess, to write regulerly sbout
them, end to discues thes.

e Individual and group projects are assignad to sllow students to
explore srsss of the diecipline in depth. These projects sre
extanded over time end become more frequent and more in-depth ss
the students progresa through. the diecipline,

® Lessors include all the steps of the lasrning cycles

- Students sre prepared for the new content by @ review for
continuity with previous learning and & check for knowledge of
the prarequisites to the new content.

= Advence orgenizers, such ss the purpose and objectives of the
lasson, some idess of what will be learned, ectivities and
sssignments to bs u3ed, and so forth, further prepare the
students for the new content,

- Tha content is introduced.

- Studente participste in intersctive learning ectivities suited
to the content.

= They use the new content with guidence and feedback.
- They work independently with the content.
- They transfar the content to other knowledge end skills,

® Taschsre monitor students' understending, giving feedback,
sdjusting the ectivities snd assignments, end reteaching ss
necessary. These fesdbeck-corrective procedures occur st requler,
frequent intarvele.

® Teachsrs heve end uss s wide repertoire of tesching methods to
ensure atudente’ lesrning.

8 Instruction emphasizes the students' cepecity to think snd lesrn
on their own,
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Lessons sre designed to engl%o students' intereat and employ
their strengths; and pace, depth, and focus sre od{untod to keep
each student engaged in the lesson send motivated to lesrn.

Students know what they are expected to do and what they will
learn, and they expect to succeed.

Studenta with limited-English proficiency, those veing nonst anderd
English, end those with underdesveloped la vage akille ere
provided guided lengusge developments] sctivities sppropriste to
the subject being taught,

Class discuseions reqularly sre used to help students identify Lhe
major issues, idess, and events; to enslyze, synthesize, end
evaluste whet they are lesrning; ond to stimulate interest in the
subject .

In cless discussions:

= All students participste.

= Students at gll levels of ebility sre ssked questions of
sppropriste difficulty.

Teachers direct questions to keep sll students involved.

= Students who are stuck or snawer incorrectly are cued or
coached to s correct response.

Time ia given to sllow students to formulste en snewer.

- The auest ions help the students snslyze, synthssize, snd
evaluste whet they are lesrning.

Teachers respond by acknowledqgi supplying additionsl cleri-
ficetion end fllustration, uodl'l:ging. Qpl'y?ng, comparing, end
summerizing studente' responees.

L'ase time is used for lesrning ectivities that benefit most from
teschera' interaction; homework time is used for sssignments
suited to independent work.

Students know what is expected of them ss lssrners; they under-
stend greding policiss end stenderds, snd thay balie-s the
policies and standards sre consistantly end fairly spplied.

Students receive regular progress reports in sddition to prompt
feedback on sesignmente, including homework, end epscific
suggest ions for improvement,

The teachers' sttention to groups end individusl students is
balenced, timely, and fair.
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Instruct jonal Practices (cont.)

® Instruction is meneged to meximize lesrning.

- Studente know how cless time is organized, what they are
supposed to be doing, snd when assignments are to be compleied.

- Time commitmenta sre kept.

- Students do not have to wait for directions, clarifications, or
required materisls.

- Use of acarce equipment or msterisls is scheduled to minimize
unproductive weiting.
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Classs interruptions by announcements, other students, or other
noninstructional events are kept to @ minimum.

Learning is encouraged, supported, snd velued in the day-to-day
interactions between teachers and students.

Excellence in work and assignments is exhibited by students at
al] levels of achievement.

Students help each other to learn.
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Special needs progrems in secondary schools are those that
Erovl e services for educstionally disedventeged students, limited-
nglish-proficient studenta, gifted and tslented students, and
students receiving specisl educetion services. The services provided
to these studenta support their acquisition of the core curritulum
and their perticipstion in the school's total program end ensble them
to become successful lesmers. Students with special needs are not
fsnolated from their peers; they enjoy access to this core ot common

SPECIAL NEEDS

learnings and par’icipaste fully in those activities that comprise
daily l17e at school.

In spplying this criterion, consider all students, including
limited-English-proficient (LEP) students, educetionally dissdvan-
tsged students, those students schieving st & level significently
below their peers, gifted and talented students, school-8ge parents,
and students receiving special educetion instruction and services.

The special services the students sre receiving support their
acquisition of the core curriculum, end each student with specisl
needs is expected to msster, to the extent of his or her sbility,
the core curriculum provided to all students. The totsl curriculum
experienced by the students is comprehensive, balanced, snd appro-
priste to the atudente’ cereer goals. Specisl services help students
complete and learn from the sssigned work of the reguler curriculum,
rather then displecing the reguler curriculum. udents ere expe-
riencing success in learning the skills snd concepts of the curric-
ulum commensurste with their highest potential sand ere feeling
positive sbout themeelves ss learners.

The methode, meterials, end sssignments used in the course
work erc eppropriste to the specisl needs and activities of each
student whether those needs result from @ handicepping condition, @
primary langusge other than Erglish, or achievement levels llgnlh
cantly sbove or below those of the mejority of students. Specisl
servicea provide sccese to the core curriculum by providing compre-
hensive lnstruction thet promotes normsl progress. Beyond the core
curriculum, atudents with specisl needs have sccess to vocstional
end -ollege prepsrastory progrems thest fit their cereer gosls.
Students develop their potential by means of challenging course work,
sppropriste course placements, mentorship, snd sdvanced placement
whenever possible. For the high-sbility or Mgh-tcl\lover student,
special services remeve ceilings, reise the conceptusl [evel, and
extend the bresdth snd depth of the core progrem.

The school environment encourages scsdemic success for special
nezeds students. Esch adult working with the studants is knowledge-

able sbout their needs, capsbilities, and lserning progress snd
expects them to be successful in school. All adul s enthusies-
ticaliy sssume the responsibility of helping the student with
specisl needs reslize his or her potential as a lesrner by plamning
and ~ocordinst ing efforts to provide a coherent and well-erticulsted
program, Work with stud>nts is supported by eppropriste steff
developmenl activities relsting to special neede snd ia focused on
curriculum, instruction, sssessment, and students' schievement.

Counseling end personnel ser-ices for students provide e st
link between special needs students and :ore clesses. Ponc:\:?
practices for students ensure sccess to, snd support success in,
this core by coordinstiry; the students' schedules to meximize
perticipstion in the school, feciliteting the esse in which studente
move from one psth to the next, snd focusing studenta' sttentions on
choices likely to lead to s strong foundstion in the skille and
knowledge neceassry for postsecondary educstion s~d/or s csreer.
Students regularly use the services sveilsble in addressing s wide
range of concerns snd feel comforteble doing so.

The achoolwide policies snd procedures reflect squity in
providing opportunitiea thet meximize the studenta' potential end
creste an environment where all atudenta realizs success in lesrning.
The academic success of the students with specisl needs is sctively
supported by the adminietration, steff, psrents, end commumnity.
Orgoing communicstion and collsboration among teschers, specialist
staff, counselors, and perents have resulted in an integrated progrem
for esch student, sllowing him or her to experience a contimuity of
learning,

8 Students with specisl needs have acual asccess to the core of
common lesrning provided for sll students.

+ The curriculum received by students with spacial needs is well
bulenced. It includes litersture, mathemstics, history/social
science, science, end visual end fine arts.

= The student's primery lengusge is used as & vehicle of instruc-
tion to the degree neceassry for him or her to heve sccess to
the reguler core of common learnings, to mske normsl progress
through ths curriculum, to experience success, and to sustain
sdequate psychosociel edjustment.
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- Opportunities exist for gifted and talented students tn
take challenging courses and move repidly through the core
curriculum,

- Students with individuslized education programs (IEPs) pertici-
pate in the core curriculum to the full extent permitted by
their handicapping (ondition.

8 The specisl services received by each special needs student
support his or her participation ir the core curriculum.
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Specisl Needs (cont.)

- Special services focus on provldlvq students with the skills
they need in order to be successful learners in the reqular
curriculum,

- Special services instruction is coordinated with regular
instruction “hrough the use of textbooks end other instructional
weterisle, o8 well su through erticulstion of the skills snd
concepta bei learned in each curricular ares. Specisal
services instruction includes the major concepts being addressed
in the reguler curriculum.

- The curriculer materiale, methods of instruction, and assign-
ments in esch course are sppropriaste to the atudent 's needs,
ebilitiea, and languege proficiencies.

- Lurnln? activitiss in each course build on and extend the
student’s current level of knowledge. Initisl and ongoing
assessment of students’ learning is timely snd employs a
veriety ¢f modes &s sppropriste to the learner, including
sssessment in the student's primsry language.

= Studenta with specisl needs work on cooperstive projects and
sssignments with other atudenta; when they need help with a
specific akill or concept, it is provided in cless by the
tescher, a peer tutor, & volunteer, or e parsprofession:;.

- Specisl services ars provided with minimum disruption to the
student's rarticipction in the core curriculum.

~ Special servicea supplement the quality of the instruction
students wouid receive from the cora curriculum,

8 The lessnns and ssaigrments received by the students with specisl
needs are se rigorous end chel lenging for their disgnosed level ss
those received by all students.

- Lessons end sssignments chsllenge esch student to exercise
creativity and to develop the criticsl thlnklvT skills of in-
quiring, snalyzing, solving problems, end evelusting situstions,

- Students use information end idess from several content sress
to solve problems.

- Students srs sxpected to resson snd reflect and use judgment
ond problem-solving strategies to make effective decisions.

- Steff and atudents ex oll students to be successful lesrners
ond to schieva their highest potentisl.

- Gifted and talentad students sre encoursged %o use the inte-
greted content asress to investigste, design, end creste beyond
the expectstions of the reguler curriculs. They sre encoursged
to develop lesrning end inquiry hebits in order to become
producers af inowledge.
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Students aork shows that ~tudents sre experiencing success in
learning skills and concepts of the curriculum, and it is evident
that they feel successful as learners in esch curriculer sres.

- Students master the skills eand concepte of each pert of the
curriculum before moving to new materisl.

- A variety of meterials end activities sre uzed with students who
need additional time on a given concept or skill,

- LEP students are moving st & pace and at 8 success level com-
mensurate with their disgnosed ebility, and English is not an
impediment to normal academic development.

Academic success for students with special needs is enthusies-
tically supported by aiministration, faculty, and specialist
staff,

- Faculty and specialist staff work together to plen snd coor-
dinste efforts to provide a coherent and articulated progrem for
students.

- Both initial end ongoing assessment deta sre shared between the
reqgular “eculty and specislist staff.

- Ongoing .sportunities exist for regular faculty counseiors
end specialist steff to meet and share informstion sbout the
student's progress and to plan instructionnl end support
services for him or her, such as through team teaching or
@ student study team approsch.

- Parents are kept fully informed of the student’'s progress end
perticipate in discussions with the student, counselor, and
specisl ist staff regarding his or her program or courses.

- /dults working with students model effective thlnldn? beheviors,
including withholding judgments, sesrching for siternstives,
striving for clerity, and other strategies thet revesl the
valuing of thinking skills.

Administration, tesching steff, and counselors sre trained to
understand the verying needs o; students with specisl needs
and are sware of learning opportunities asppropriste for these
students. They are:

- Treined to intersct with students and provide opportunities to
enhance students' status in the school snd in the clessroom

- Treined to provide comprehensible instruction in Englieh to
nonnative speskers for second 1sngusge scquisition and subject
matter

- Treined on the role of the primary lsnguage st school end

ot home to support acedemic achievemernt snd psychosocisl
ad justment
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IMPROVEMENT PROCESSES

The improvement processes are sll those activities thet involve
the school snd ity stsff in centinuous orgenizationsl, curriculer,
and personal development in order to improve the quslity of the
instructionsl program, the envirorment and culture of the school,
the ekills of tho steff, and students' lesrning. The criteris for
ssseseiny the professionsl and institutionsl renewal offorts st the
school revolve sround the extent to which the sctivities pronote a
high-quslity educstionsl program. A key gosl for thx school ss sn

organizstion is the institutionslism of sn effective and mesningful
improvement process.

In epplying this criterion, consider sll students, including
lim. od-English-proficient students, educstionslly disedventsged
students, those students achieving st s level sigrificently below
their peers, gifted and tslented studente, snd students receiving
speciel education instruction and services.

The school's decision «xing processes sre clesrly defined
and widely known, snd sll .wvolved understand their roles in these
processes. The processes emphssize brosd-based collaborstion and
include parents, students, and the conmmnity st large. The school
site council is integrel to the school's decision-meking process and
it pleys @ centrsl pert in the decisione made to improve the school.

Improvement goals reflect a strong scedemic orientstion thrcugh-
out the school, and the school's improvement processes focus on
prepsring studunts to lead productive end sstisfying lives. Changes
in the lerger socidty es well s the locsl coummity, don?rq)hlc
changes, intsllectusl and cultursl treneformations, +- nologicsl
chsnges, political movements, ond rhenges in the expect "¢ . people
hsve for schools are conasidered in the setting cf improvesent gosls.

The echool’s lesasdership promotes and supporte improvesents in
the achools' progrem consistent with the school's and district's
gosls. Time is sllocsted to a regulsr process of snalyzing and
evalueting dat. wout students' performance snd motivetion, staff's
performsnce end morsle, snd implementetion of the instructionsl
program. Based on discussion end understanding of whet cav . he
results avident in these dsts, plans for improvement ere m je  d
implemented.

The s and objectives of the program sre <leerly defined and
stwderde and expectations for st s' achievement end behavi - ~r
known and shared by steff mesbers and students throughout the scnoc
The sllocstions of resources, including time, end the working rel .
tionships of everyone at the school sre focused on achieving th ..
gosls end cbjectives. The school's plen provir ; a focus of slign-
ment of curriculum, instructionsl practices, end evslustion.
coordinst ion batwasn the regulsr progrem snd services for students

with specis) ne ds .'e msintsired through ongoing planning efforts
lt:y tteachem, rpecislis® teachers, the principsl, and other sdminis-
rstors.

An ope ) snd trust ng respport ie evident smong teschers end
sdministrs ors. Admi istrstive snd faculty lesders recognize thst
teschers *he pri’ ury decision mekere in their clsssrooms and
sctivel .up, ¢t th .r efforts to improve instruction. Teachers
resdily prrticir (e in the development snd implementstion of
improvem it effor’ . throughout the school.

Sty “ de ;lopment sctivities sre ongoln* snd sre planned,
cerries ut, a ¢ evsluated for the purpose of imoroving the job-
relste «1msdye and skills of principsls, teachers, instructionsl
si~ «l'ssroom volunteers, and other student support personnel,
ir g perents, who regulaerly intersct with etudents. Commitment
nued .srticipstion in stesff development ectivities ia
cie. Time sllocations reflect the importsnce sttached to
4. rs018]l snd organizstionsl renewsl by individusl feculty members
snd dministretors snd collectively by the school community. Adult
inte:sction et the school sustsins high interest in professionsl
growlh and improvement.

jupervigion of instruction is ongoing end systemstic. The
procadures sre understood by ell stsff members; the process ie
c.enrly eimed st instructionsl improvement; and the results deson-
str te the efforts of the uatir. steff to meke supervision ef fective
sn¢ purposeful, Teachers receive feedback thet facilitstes inetruc-
tiinsl improvement ss it is <«le‘ed to their tesching methods and
tudents' luernings. The feedbs.k is besed on dets collected in
clessroom nbservstions, students' work, end discussion. Principele
snd other supervisors ~eceive feedback sbout the process and their
skills used in making the process work.

o Teachers, sdministretors, parents, students, snd community members
work cellobonuvoly to plen, lmle-ent, provide follow-up, and
ssaess the school improvement efforts.

- The improvement efforte sre designed to involve the school and

stsff members in continuous orgsnizetionsl, curriculsr, and
personsl development and to sffect students' lesrning outcumes.
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= A reqguler sssessment of stsff and school improvement ectivities
helps promote better student lesrning.

e The schools' steff is knowledgeable about the decision-making
process:

~ ¥Who is responsible for what

- Whet kinds of evsluation ds's ¢~ routinely collecte’
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Improvemsnt Processes (cont.)

= How thoss dets sre anelyzed, by whom, and how they are used in
planning pregrammatic changes

- How to uss the ongoing plenning process to institute
progremez’ ic changes

The school-aites council is st the center of the improvement
efforta st the school:

= Counci]l membare participate in the essessment of schoolwide
nesde end establish priorities for improvement efforts.

= Council membare, working with others st the school, establish
improvesent go-il end sbjectives and design stretegies to
schieve those gosle end abjectivea.

- Counci]l membaras determine how rssources, including school
improvement funde, will be used to schieve the nzals end
objectives.

- They periodicelly monitor the implementstion of the improvement
activitiss and st lesst snnually eveluate their effectivenees.

The improvesent gosls and dbjectives focus on enabling students
to leed succesaful end pioductive lives. They address corcerrs
beyond tho immeniste school, such s

= Intellectuel ond
culture] trernsformstion
- Political movoments
- Expectations for
the school

The improvement effortas of the achool sre consistent with the
district'a end school's goslas.

= Changes in socisty
= Technologicel changrs
- Demographic changes

Administretors and feculty orgenize, mansge, end support an
ongoing improvement procsse that heas broed-bssed atsff and
parentsl perticipestion end commitment. This process includes:

- Evalustion of studente' end steff'es performence .
= Evelustion of the curriculum and ite isplementstion

= Anclysis of symptoms and det.rminetion of cause

= Plens for ection

= Stratagies for implementation

Time is regulatly sllotted for collecting, snalyzing, and svelu-
ating dete sbout the school's program students’ lurnlng and
for discuesions sbout probsble causes and solutions in aress in
need of {sprovement.

A brosd-bssed collstorstive planning process results in:
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- Standards end expectations for students' achievement end
behavior are known snd implemented throughout the school.

- The efforts of sveryone st the achool are focused on achiaving
the goal end objectives of the plen.

- Alignment exists among curriculum, instruction, snd evelustion
in esch department.

- Servicea for students with specisl needs sre coordineted with
the reguler instructionsl program through the ongoing plenning
efforts of those pruviding che servicer

The teachers demonstrate commitment to the school ‘s ongoing
improvement process:

- A trusting snd open rapport exists smong teachers and between
teachers and adminietrators.

« Te.chers are rescognized end supported as the primary deciaicn
makers within their clessrooms.

- Teachera are motiveted by their sense of efficacy--the baliaf
thet whet they do mekes s difference in studenta' lesrning.

Staff development ectivities sre tescher-directed, experientisl,
snd problem-centered.

- Steff development is school-based and sddresses individusl end
schoolwide goals end specific atudent needs.

= The sssassment of students’ progress in relstion to the curric-
ulum determines the instructions]l sress requiring eithar
individual or whole staff inetruction end support.

- The sssessment of the participante’ st he, tencies,
interesta, and needs determinea the content of the ateff

development program.

The ataff development sctivities are helping steff members rafine
existing akille ese well as learn new skille, ettitudes, end
behaviors that sre more effective in the classroom setting, and
gein knowledge necessery for effective implementation of the
curriculum.

The steff development ectivitiea use effective tssching prectices,
including:

= Modeling - Peer cbservaticon, support,
= Guided practice end aseistence
« Cosching - Follow-up support for staff
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Improvement Processes (cont.)

o Staff srs directly involved in planning and evelusting steff de- - Implementation of gosls and objectives of the curriculum
velopment sctivities and sre committed to continued participation. - Management of the classroom, including meaximm use of time for
instruction
o The sdministretors sctively support the Pr rem through pertici- - Interaction with students
petion, allocetion of time, end use o ??scnl end personnel - Design and presentation of lessone
resources. - Development of thinking and communicstions skills
- Opportunities to express crestivity

Instructionesl supervisors give timely feedback Lo teachers based
on observations of clessrooms, students' performance, and discus-
sion. Feedback and coaching include:




The culture of the school relstes to the impact of the school's
totel environmant on those who sre s part of the orqanization and
those who interact with it. The school's culture alr’?ects not only
the faculty end students; it also affects the parents and the
community st lerge.

Qulture is & tone, sn stmosphere that is apparent throughout the
school. The culture reflects the school's shared values, its sense
of miseion, its dominent idess, its philosophy, Culture identifies
what ie importent; it provides meening to steff, parents, and
students; it integrates the several objectives of the organizat ion
into @ sersible whole.

Culture is communicated by symbols, ideclogies, lanquage, and
stories. While the culture is primerily shaped by the school's

THE CULTURE OF THE SCHOOL

leaders, it is communicated most effectively by the people who make
up the school. The more thst the students, feculty, end parents
spesk of what is reslly importent to the school, the more pervesive
are the shared values that make the schuol what it is. A school's
culture that is well erticulsted by its storytellers is effective in
ensbling the school to achieve its mission.

In applying this criterion, consider sll students, including
limited-English-proficient students, educationslly disadvent aged
students, those students schieving at e level si nificently below
their peers, gifted snd talented students, and sgudents receiving
special education instruction and services.

The school's culture is directed towsrd students' lesrni .
Principele, fsculty, parents, snd others working with the students
demonatrets s shared purpose to develop each student's cultursl,
woral, intellsctusl, end emotional character to its greatest poten-
tiel. There is avident belief thet this purpose is primary for the
achool and possibls to schieve for virtually every student. The
school 's gosle, policies, practices, snd attitudes reflect the
primecy of this purpoee.

The school's lesders (administratorr, faculty, students)
sctively shepe and promote the culture of the school; they build
purposs into tha socisl structure of the achool; they shape the
viaion of ths achool; they promote and protect the school's values;
they strive to develop the achool into sn institution that responds
to the highast scedemic, morsl, and sociel stendsrds. The school ‘s
leaders initiste .cuvl{lu thet focus the crestive energies of the
organizstion so thet tha school's purpose end vision shepe the
everyday behavior of teschers and students inside the clsssrooms.

The environment of the school is sefe, orderly, and support ive.
Students find school s good place to study and s plessent plece to
be. Schoolwidm standsrde for studenta’ behsvior sre perceived by
students end steff members to be feir and equitably enforced.
Instences of vandelism snd/or violence on COMpUS are very rerej
studsnts’ sbasentesiom and dropout retes sre meintsined gt @ minimum
leval. The feculty's snd students’ expectations of students'
behavior help maks the school's environment conducive to learning,

Leadership is shared smong sdministrstors, faculty, end stu-
dents, end colfuborauon amon) the leaders is evident. Departmental
chairpersons provide leadership in their departments and throughout
the school thet promotes high standerds of f-cult{ professionalism.
Teachers' and students' organizations snd their lesders contribute
significently to the promotion and protection of the school's
culture, including the school's mission end purpose.

A climate of innovetion and experimentstion sllows faculty
members the professionsl freedom to purave the school's mission with
grester accompl ishments. The teschers feel s strong sense of effi-

. cecy, and they believe in their own d)lllt{ to sttein high levels of

students' lesrning. They are inspired by the viaion of the school's
educetionsl mission and work to translate thst vision into reslity
in their classes.

Administrators and teschers continually gseek to develop
themselves ss professionsl educstors end ss humen beings, Peer
reletionships include frequent informel discussion on educstionsl
issues, mutusl help, mentoring support, training, end retrainings
they help in defining end redefining school values; they support the
notion of educating end reeducating. Problems and wesknesses sre
openly recognized, and there is & cendid sesrch for improvements.
The values of serving students, professionsl development, snd
self-renews]l sre integrsted in the school's culture.

8 The school's focus on lesrning is commonly shered by administra-
tors, teschers, studenta, snd parents.

8 Tha educstional mission of the school is essily identified by
people who viait the school.

= The school ssems vibrent, healthy, successful , businesslike,
effective,

= The atmosphars evidences ths lesrning ‘het is teking place.
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= The behavior of the people in the school reflects the lesrning
wmission.

= The gcedemic achievaments of students end feculty sre evident.

@ Feculty, students, parents, and edministrators communicste the
school's culture by:

« Recounti
- Acting ou

the tales of ite herces
its mythe




The fulture of the School (cont.)

- Perticipeting in ite ritusis
- Developing ite imeye
- Clerifying ite metephor

The school 's focus on students' lesrning is reflected in:

- School's philusophy and policies

- Duily decision making

- School ‘s climate

- Mttendsnce end discipline policies

- School and clessroom wensgement pract ices

The velues of the sthonl sre known to ell. Administrators,
feculty, end atudents ure sble to articulete the values end are
comfortable shering them with outsiders.

- The leaders ere known to protect and promote the enduring velues
of the school.

- The values affect the behavior of the people in the school.

The school's leaders promote transcending velues that motivate
faculty, administretors, students, and parents to raise themselves
snd the school as an orgenization toward higher ethical end socisl
purposes.

- These transcending values sre cleerly articulated in the
school's philosophy.

- Justice and equity are evident in the interactions of teachers
end studente, edministrators and faculty, the school's staff
and perenta.

- High expectations of behavior promote an environment that
bespesks the trenecending moral snd socisl velues.

Stenderds end expectstions for studente' behavior have been
satesblished schoolwide end sre equitably and consistently en-
forced. The consequences for violsting achoolwide rules sre well
esteblished, widely known, and feirly enforced.

The achool’s rulture pleces s high priority on s sefe snd orderly
envirorment .

- Disruptive behevior is st e minimum.
- Persnnal sefety is not a problem in the school.

-« The clesses, library, corridors, snd lavatories are monitored
to prevent discipline problems.

-~ Students are motivatad to exert self-discipline and to develop
hioh expectations of behavior fur themselves and other students,

A clear system exists for recognizing snd rewsrding outstanding
students®’ and faculty‘'s sccompl ishments.

Absenteeism of both students and staff is not a problem at the
school; established procedures exist for meinteining sttendance
at a high level.

Violence snd vandelism are rere occurrences.
The students' dropout rate is minimal,

The schoole' lesdership is shared sdminiatretors, teachers,
and students. The educationsl leaders of the school:

- See their mesjor function ss sheping the culture sand the vieion
of the school,

- Spesk often of the school's mission, end their behevior reflecte
a deep commitment to it.

- Work to develop the community's consciousness of the school'‘s
mission.

The school's leaders, including lesders of teschers' snd students’
orgenizetions, engage others to improve {hemselves and their
school centinuously. They:

- Influence others tuward personsl end orgenizational
improvement .

- Interact with others to develop mutusl gosle for the school
end themselves.

- Care sbout others, their professional development, and their
crestive spplication of the achool's purpose to their offices
and clessrooms.

- Instruct others in the schov and then wrrk with them closely
over 8 period of time,

Teachers enjoy s large degree of profeseionsl sutonomy; they sre
encouraged to use their best professional) judgment in cerrying
tl)ut the school's mission of schieving high levels of students'
earnirg.
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APPENDIX B: THE GUIDE FOR CONDUCTING THE SELF-STUDY

The self-study is the foundation of the
secondary program review. The reasons for this
emphasis on the gelf-study are as follows:

e The quality of planning for improvement is
dependent on the quality of the information
collected and the snalysis of that informa-
tion; collection of information and analysis
occur mainly in the self-study phLase.

e The quality of the self-study as perceived
by the school communitv determines the
meaning accorded the visit of the external
review team and any subsequent planning.

® A high-quality self-study is central to
accomplishing the goals for program review.
The self-study is the part of the review
vhere most of the information about tne
school is generated. It also serves as a
model for continuing evaluation and 1s the
basis for planning for improvement,

In summary, the self-study carried out by trhe
school community determines the success or failure
of the entire secondary program review. A school
carrying out a half-hearted pro forma self-study
will reap at best a nondescript review or at worst
an embarrassing external review that will result in
meaningless planning for improvement, The guide for
conducting a self-study has been included in this
handbook to emphasize the importance of the self-
study. Guidelines on procedures and techniques for
collecting information for the visit by the external
review team are also included.

This guide outiines suggested processes and
strategies for the collection of information for
schools engaged in a self-study. It covers the
following areas:

Organizing for self-study
Applying the schoolwide criteria
Applying the curriculum criteria
Developing the self-study summary
Using a self-study

Organizing for Self-Study

Introduction

As schools organize for self-study, there must
be clarity about responsibilities and involveament.
Secondary schools have been described by some as
departments within schools and loosely coupled
organizations. Nowhere, as some describe it, is
the norm of privacy more common or more sacrosanct.
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The criteria for program review, are designed to
promoie a more cohesive and coordinated view of
secondary schools. In carrying out the self-study,
it is not sufficient for a participant to contribute
only as an individual or to be interested only in
the results that affect one's own department.
Six of the criteria are schoolwide and require
individuals and departments in the school to look at
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the sum of all the parts--the school as a whole and
its effect on students.

As a school organiies for self-study, it will
be setting up the ways in which staff will te
contributing as members of three different groups:
(1) individuals; (2) members of departments; and (3)
mempers of the school as a whole. Self-study at
these three levels reflects an expectation for an
improvement process to thrive at each level.

In addition to the involvement of the
administrative, counseling, and instructional staff,
students must be included in the self-study.
Students who participate sgshould reflect the diver-
sity of the student population. They should be
selected from the college-bound and general-track
students; vocational-technical education students;
remedial or other special services students;
advanced-placement students; at-risk or potential
dropout students; students from each grade level;
students from the various races and cultures at
the school; transfer students; recent graduates;
students involved in extracurricular activities,
including sports and academic, dramatic, or other
clubs; and students who participate in student
government. Finally, the school may also elect to
include parents, members of rhe school-site council,
a:d representatives of the local community.

Each participant in the self-study is involved
in analyzing where the program is vis-a-vis the
criteria. At the individual level each member
of the school community is charged with (1)
self-analysis of practices that pertain to each
criterion; (2) peer observation and feedback,
applying selected criteria; and (3) fccused discus-
sion with others about various aspects of the school

program and the impact of each on the students, as
represented in the quality criteria.

All teachers in their departmental work groups
are involved collectively in looking at both the
curriculum and the schoolwide criteria. The depart-
mental perspective is important in the self-study
because departments have identities, reputations,
and norms which have a direct impact on what stu-
dents experience in school, and departments are
effective organizing units for change. For the
curriculum criteria, the departments compare their
curricula with state and professional standards and
review the implementation of the curricula. The
resvlts of this comparison and review are then
judged according to program review criteria.

At the departmental level for both the school-
wide and curriculum criteria, teachers analyze their
own practices as they pertain to the criteria for
their content area, and group analysis of depart-
mental norms, policies, and practices that pertain
to implementation of the schoolwide and curriculum
criteria. Peer observation and focused discussion
are the basic methods to use.

For the six schoolwide criteria cousidered in
the self-study, all participants are involved in
shaping the individual and departmental input
into generalizations about the school. Good input
from the individual and departmental level will
permit the staff and students to see the school as a
whole and identify areas in need of improvement as
vell as areas of strength. At the schoolwide level
indiviauals are charged with going beyond their
particular classroom, con’”ent area, responsibility,
or perspective and working to synthesize what they
know with what others know. They must not exempt
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themselves from accountability for the impact of the
school as a whole.

The Importance of Establishing a Schoolwide
Perspective

The first step in the self-stidy process is
deciding what questions to ask, what activities to
observe, and what data to review to be able to
compare each aspect of the school program with
the related quality criterion. Decisions must be
made on what classes to observe; wanat students to
follow through their classes; what sorts of ques-
tions to ask the students, the staff members, the
administrators, the council members, and others
involved in the various parts of the progrim; and
what sorts of records are to be collected, including
students' work samples, students' achievement data,
records of awards. minutes of weetings, and so on.
The.e decision’ also go a long way toward determin-
ing the usefulness of the self-study as well as
the program review by establishing a schoolwide
perspective of program quality.

In the development of procedures for collecting
information about the school program, certain sets
of data should not be overlooked. They include the
school performance report, with locally developed
indicators of success; the recommendations of the
most recent WASC accreditation review and follow-up
action taken in response to those recommendations;
and the results of the California Assessment Pro-
gram and other norm-referenced tests analyzed for
patterns of achievement for all students and for
specific groups of students over time.

Good reviews and, subsequently, good planning

occur when people have good information and the
energy to act on it. The self-study must not be so
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burdensome that it discourages quality inferaction
among staff, students, and the community. To
avoid having the self-study feel like an acadeamic
exercise or meaningless paperwork, it is important
to keep the following in mind:

l. Information collected s to be used by.
the school and the external review team
v0 meet the goals of the program review:
diggnosis, :Zmprovement, and planning.

2. The diagnoais provided by the self-study
is shaped by the quality criteria.

3. Those ' rganizing the self-study must
guard against overburdening individuals,
depariments, or the schosl as a whole.

Artifacts and Opinions

The artifacts of a self-study are the materials
collected. They include examples of students’ work
and projects, vicdeotapes of teachers conducting
class, students working, records and tramscripts,
memos, and minutes of meetings. Artifacts comrti-
tute the best way for a school o determine the
validity of opinions which are the other major kind
of information. It is important to solicit the
opinions of students, parcnts, staff, and adminis-
trators. Opinions provide valuable information on
the overall sense of a school. Whenever possible
peopie should be asked to provide examples ¢.
artifact. to support their opinionms.

In summary, each school is urged to individual-
ize its procedures for collecting information. If
the suggestions Jor collection of dsta are seen as
items on a menu from which schools pick and choose
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what fits their situation, the information collected
will be more meaningful and powerful.

Using the Quelity Criteria for Self-Study

The criteria for secondary program xeviews’

are grouped in two main sections-—-(1) schoolwide

seven curriculum areas that are reviewed include:
(1) English/Language Arts; (2) Mathematics; (3)
Science; (4) History-S. _ial Science; (5) Foireign
Language; (6) Visual and Performing Arts; and (7)
Vocational-Technicsl Education.

The ¢ -2pts embedded in these criteria are not

criteria; and (2) curriculum. There are six new. They .epresent significant agreements in the
schoolwide criteria: (1) Students' Paths Through current analysis of effective secondary education
High School; (2) Integrated Skills; (3) Instruc— and incorpcrate the sound curriculum, effective
tional Practices; (4) Special Needs; (5) Improvement educationa! practice, and applied organizational
Processes; and (6) the Culture of the School. The mansgement.

Applying the Schoolwide Criteria

The schoolwide criteriu are designed to focus
on what students experience as individuals, as
members of groups (en~ollees in advanced placement
classes, special classes, and so on), and as a total
student body. Typically, separate groups of adults
a* the school, such as teachers, department chairs,
counselors, and administrators, work with students
on discret® bits of content or need. Students
experience the discrete bits and synthesize them
into their experience in school. The adults often
are not aware of all the different pieces that
students put together. Using the criteria to look
at the tchool programs will help schools to see
vhat the school experience is for different kinds of
students and determine the degree of congruence
betveen what is stated policy and what students and
other members o: the school community actually
experience.

The quality criteria are summative statements
of a high-quality program that is actually

experienced by the student. When applying the
schoolwide criteria for self-study, members of the
school community organizing and conducting the study
should follow the steps lirted beiow:

1. Everyone involved in the self-study must bec we
acquainted with the contents of the criteria
and must be knowledgeable about the specific
criterion or criteria he or she 1is to apply.

2. Those who are to apply a given criterion must
decide what procedures they will use and what
specific information they will seek out. For
example: How will they follow individual
students through their day at school? What
students should they select? What classes will
they observe? For how long? What specifically
should they observe while in each classroom?
Who will they talk to? About what? What
pleces of paper and what other artifacts
should they review?
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Tre process of collecting information about the
criterion being applied is carried out as
planned.

Then the individuals who applied each criterion
discuss what they have fouad, pooling their
information to develop a common perspective of
the program in operation and its jimpact on
students.

This common perspective is then compared with
the criterion. Areas of the program that
reflect the description in the criterion are
identified as the program's strengths; those
that do not match the criterion are potential
improvement areas.

The group must next decide which of the
potential improvement areas should be selected
for action. For example: Which would have the
greatest impact on the criterion area as a
whole? Which would offer the greatest poten—
tial for success? Ir what sequence should chey
be approached?

Finally, the conclusions of the group are
recorded so that they can be included in the
self-study summary and shared first with the
school's community, and then with the visiting
review team.

NOTE: The two main tools to help participants to
conduct this phase of the self-gstudy are the
Handbook for Conducting a Secondary Program
Review and the data sources for self-study in
this guide. The haudbook and the guide have
been designed to be used rogether to facili-
tate the official program review as well as
the self-study.

In the pages that follow, the quality criteria
are treated individually so that the participants in
the self-study can use the criteria singly or
together. A general overview of the criterion is
followed by a guidc for gathering information and
finally by a model for conducting that portion of
the gelf-study. Each school's self-study will be
unique to that gite, and participants will want to
adjust the self-study to fit the needs of the
particular school. Note: The following information
should be considered a guide and not a mandate.




The criterion for students' paths through high
school focuses on the policies and opportunities
that determine the student's experience in courses
snd programs during high school. The term students'

Conducting the Self-Study for Students' Paths Through High School

paths refers to the parts composed of coursework and

other structured elements experienced by a student.
Included are a common core of curriculum experienced
by all students; a rich offering of curriculum and
structured experiences beyond the cosmon core; and a
carefully monitorsd network consisting of gkills,
training, and counseling that permits students to
move between paths and attain their highest ability.
Regardless of the path tsaYen, students should be
infermed and have the potential to move between
paths and be assured of a high-quality comprehensive
program in each path.

When gathering and analyzing information for
this criterion, keep in mind the following major
themes:

1. Students achieve a core of common learn-
ings. 1In addition, specislized courses
enable students to attain their goals and
prepare themselves for higher education
or work.

2, The school's policy and practices ensure
that all students have equal opportunity
for quality learning situations. The
bridges between the paths that students
might take through high schonl allow them
to move to more rigorous or challenging
courses. Students are encouraged to take
higher-level classes and are supported when

they do.
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3. Parents, teachers, counselors, and students
work together to set the best path for each
student. The paths are regvlarly evaluated
to ensure that they are comprehensive and
halanced,

4. Students and parents receive frequent
assessment of and advice about student
progress. Students see how what they are
learning fits together and feel that what
they are learning is important.

The key to getting information about student
paths is in the unit of analysis: the individual
student's path. The criterion loses its meaning if
one only looks at cross-sectional data. Therefore,
self-study procedures should be designed to gather
data on whole paths of individual students.

Sourcer of Information

e People

- Students, ineluding graduates

-- Counselors

= Department chairs

= Teachers

= Parents,
council

= Represent.utives of local businesses and
colleges

including members of the site
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Documents

Course offerings overall, including core
requirements, enrichment and extension
offerings, and remedial courges

Prerequisite course patterns

Students' transcripts

Scheduling and time linze for registration
Number of students receiving guidance about
paths

Reports of students' work in colleges and
businesses

Individuals involved in guidance regarding
paths

Teachers' knowledge about paths--entry
requirements and the rigor of courses
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= Written material for registration guidance
= Other

Possible Procedures

® Review documents in order to develop profiles
of paths taken by different groups of students.

e Conduct in-depth case studies of paths for a
representative group of students. Interview a
couple of graduates,

® Carry out department analyses of gtudents'
paths.
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Conducting the Self-Study for Integrated Skills

The criterion for integrated skills focuses
on the skills of thinking, learning, listening,
speaking, writing, reading, and calculating, which
are common across all areas of the curriculum. The
tera integrated skills refrcs to the extent to which
schoolwide curriculum and instruction integrate
these skills and require sgtudents to develop and
utiligze them in an integrated fashion. In this
criterion both the identified skills that all
students experience as necessary for their success
in school &nd the system~tic plan for a school
staff to monitor and teach these skills are consid-
ered. Within this criterion is the educatioral goal
of equity in that the degree to which students
integrate skills is often the critical factor in
opening a number of diverse paths.

When gathering and analyzing information for
the integrated skills criterion, keep in mind the
following major themes of the criterion:

1. All students in all courses are developing
and using these integrated skills.

2. This focus on integrated skills is enabling
students in all paths to move into and
succeed in a more demanding curriculum.

All students are expected to use and
increase their thinking skills. The
developaent of higher mental processes is
central to instruction in all subject
areas.

4. In-service programs are helping teachers
increase their own skills and implement
activities and assignments in their classes
that develop these skills.

Sources of Information

e People

= Observation of instructional activities
- Students' discussion of instruction in the
integrated skille and their perceived need
for such instructions
Staff's discussion of which integrated
skills are taught, when, where, and how
they are taught, and to what extent such
instruction is needed
Discussions with librarians and teachers
about library use
Other

Documents

Students' assignments

Integrated skills evident in curriculum
(a) Skills students are presumed to have
(b) Skills taught directly in curriculum
Course expectations

Schoolwide expectations

Testing data on integrated skills

(a) Standardized

(b) Formal classroom

(c) Informal classrc~m

Remedial programs (reading, mathematics,
writing)

Library collection, usage, and schedule

Other 1 3 3




Possible Procedures

e All teachers are interviewed about their
expectations for these skills and the degree to
which students exhibit them. Consider each of
the identified gkills.

¢ Interview students on what skills are required
to do well in a particular course, whether they
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have the skills, how they get help in develop-
ing the skills if they do not already have
them. Consider each of the identified skills.

Each department reviews its curriculunm,
including course objectives, to determine the
extent to which the development of the skills,
including thinking skills, is embedded in the
curriculum,
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Conducting the Self-Stud- for Instructional Practices

Ths criterion for instructional practices
focuses on the techniques and strategies teachers
use to impart the curriculum and promote learning.
It is analogous to the integrated skills criterion
in that while the integrated skills critarion goes
beyond c¢.rriculum content to learning, the instruc-
tionsl practices criterion goes beyond currxicular
content to pedagogy. Central to the instructionsl
practices criterion is the notion of the teacher as
a professional; that is, an individual with a
professional knowledge of curriculum and craft.. The
content of the criterion is based on the premise
that teachers know and employ effective teaching-
learning strategies in all of their Interactions
wvith students.

When gathering and analyzing information for
the instructional practices criterion, keep in
aind the following major themes of the criterion:

l. Teache2:s are knowledgeable about the
central issuzs, the major werks and people,
ani the primary methods of thought and
communication of their discipline. Stu-
dents' learning time is concentrated on the
important priorities of the subject.

Students' lessons: (1) prepare the stu-
dents for new content; (2) introduce the
content; (3) involve students in inter-
active activities suited to the content;
(4) require use of the content with
guidance and feedback; and (5) require use
of the content in independent work and
through transfer tu new situations in
synthesis with other knowledge and skills.
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3.

4,

5.

Class time is used to encourage students to
develop and elaborate idees, and discus-
sions are designed to help students sort
out the critical issues on the subject.

Teaching methods and assignments are
matched to the learning situation. Type
of content, style of learning, style of
teaching, and resources available are
considered, with emphasis on developing the
students' capacity to think and learn on
their own.

Expectations for students' performance are
clear and fair; students receive timely
feedback; time is managed to maximize
learning; teachers' attention is balanced,
timely, and fair; and the belief that all
students can and will learn guides inter-
actions asmong teachers and students.

Sourcee of Information

People

Obgervation of instruction
Teachers' discussion
Students' discussion
Other

Dncuments

Students' work

Lesson plaas

Videotapes of instruction
Staff developmental activities

Departmental meeting agendas and minutes
Other
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Possible Procedures

e Teachers pair up for peer observation based

on criterion. Each pair observes in three
to four classrooms in their own and another
department.

Sample portfolios of students' work are
analysed.

Each department in a staff meeting discusses
the ingtructional strategies used and

recordé ways in which students receive
information, are encouraged to learn,
acquire gkills and knowledge.

Department wmembers interview gstudents
regarding issues raised in the criterion.

A group of teachers is selected and trained
in peer observation. This group observes
raindcaly selected classes within each
department.
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Conducting the Self-Study for Students with Special Needs

The criterion for sgrudents with special needs
focuses on the curriculum program offered the
students with special needs and the support received
by these students to be successful participants in
the regular program. Basic to this criterion are
the concepts of eqGual access to the core curriculum;
a rigorous and challenging curriculum program
commensurate with students' highest potential;
and a balanced curriculum, including one that is
delivered, when and to the degree necessary, by the
use of the primary language as a vehicle of instruc-
tion. Also central to the special needs criterion
are the school policies, staff developmental
activities, support services, and commitment of
staff and community that support the delivery of a
well-coordinated and well-articulated program for
students. They are thereby enabled to experience
success in their academic endeavors as well as their
daily school activities as a whole.

When gathering and analyzing information for
the special needs criterion, keep in mind the
following major themes of the criterion:

1. The special services received by the
student help hia or her master the content
of the core curriculum.

2. The methods, materials, and assignments
used in coursework are appropriate to
the special needs and abilities of each
student. Coursework is challenging.

3. Teachers are knowledgeable about the needs,
capabilities, and learning progress of the
students, and they work together to provide
a8 coherent, well-articulated program.

4. Schoolwide policies an. procedures encour-
age and support an environment in which all
students experience sguccess in learning.

Sources of Information

e People

= Students, including graduates

- Special services staff

= Teachers--specifically, their knowledge
“bout special services

= Counselors

= Parents of students with special needs

e Documents

- Students' assignments

= Individual education plans (IEPs)/
individual learning plans (ILPs)

= Initial and ongoing assessment data of
students

= School plan

- Staff developmeai topics

= Course outlines and expectations

- Specialist staff meeting minutes/policy
statements
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Pogsible Procedures

e In-depth case studies of a sample of stu-
dents that address how their total progranm
works and how the different regular and
special components work together.

® All departments review the availability
of special services and resources and the
use of teaching strategies and materials to
address the needs of this group of students
effectively.
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o The school-site council reviews the school

Plan and analyzes the effectiveness of its
implementation at the school as it addresses
tne needs of students with special needs.
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Conducting the Self-Study for the Improvement Processes

The criterfon for the improvement processes
focuses on the policies and practices of organiza-
tional renewal in a school, the climate resulting
from the policies and practices, and the components
of the improvement effort. The term improvement
processes refers to all the activities related to
organizational renewal in a broadly conceived sense,
including planning and organizing for change,
identifying needs, setting goals, implementing
changes, carrying out staff development, and main-
taining effective schoolwide leadership. The
assumption is that a deliberate and systematic forum
for renewal is operating and that the renewal effort
is part of everyday life at school.

When gathering and analyzing information for
the improveaent process criterion, keep in mind
the following major themes of the criterion:

l. The derision—making processes used by the
school ciie wiualy known and broadly based
and include the school-site council,

2. The improvement goals reflect the academic
focus of the school; the goals and objec-
tives of the program are clearly defined
and widely known; and the school plan
provides a focus for the alignment of
curriculum, instructional practices, and
evaluati~,

3. (‘ollaboration exists among teachers and
administrators, and teachers readily par-
ticipate in the development and implementa-
tion of improvement efforts at the school.
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4, Staff development 1is an ongoing activity
designed to improve the job—related knowl-
edge and skills of all who interact with
the students. High interest and commitment
to professional growth and improvement are
evident.

5. Supervision of instruction is ongoing and
systematic and 1is aimed at in~tructional
improvement,

Sources of Information

e People

= Teachers

= Department chairs

= School site and school advisory council
members

- Student council members

® Documents

= School plan

- Minutes of the schocl site and the school's
advisory council meetings

- Othcr azeeting agendas ani minutes, such as
department meetings and the school's
leadership meetings

- School policy statements

- Staff development activities; evaluation
of the agenda




Possible Procedures

e The school site council researches,

recounts, and records the improvement
activities during the past few years through
a series of interviews with teachers,
administrators, and students.

The department chairs analyze the current
school plan in order to determine the
status of the proposed improvement effort.
Each department discusses its own
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department-level improvement process as it
complements the school-level process. Each
chair reports to the school-site council as
a whole.

The school site council discusses the
school improvement process, including goal
setting, planning, implementation of
improvement strategies, and evaluation of
the implementation of the school plan to
date.
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Conducting the Self-Study for the Culture of the School

The criterion for the culture of the gchool
describes the tone or atmosphere of the school which
reflects shared values; the sense of mission; and
the dominant ideas and philosophy of all who are a
part of the school organiszsation. Central to tunis
criterion is the idea that the school culture,
vhici. is shaped and praomoted by the leaders (admin-
istrators, facuity, and students) at the school,
in turn shapes the day-to~day activiti~s and inter-
actions of the students, the teachers, the aduinis-
trative staff, and parents and community members who
interact with the school.

When gathering and analyzing information <“or
the culture of the school criterion, keep in mind
the followiig major themes of the criterion:

1. The adainistrators, teachers, students, and
parents believe that student learning is
the primary purpose of the school.

2. School leaders (adaministrators, teachers,
and students) actively shape and promote
the culture of the school, focusing
energies so that the school’s purpose and
vision guide the everyday behavior of
students and teachers in the ciassroon.

3. Students find school a pleasant, safe,
and orderly place to be and the environment
conducive to learning.

4. Teachers enjoy the freedom to experiment,
to be innovative; they feel a strong sense
of efficacy.

5. Adminietrators and teachers value service
to students, self-renewal, and professional
deveiopuent.

Sources of Information

e People Sources

- Students, student leaders, graduates

- Teachers, department chairs

= Administrative staff

- Specialist staff, 1including counselors
= Parents; members of the community

¢ Document Sources

= School policy statements

= Minutes, agendas of school site and school
advisory councils, department meetings,
curriculua council or department chair
meetings, student government mcetings

= School plan

Dossible Procedures

® The school-gite council researches the
anpects of the school's culture by inter-
viewing selectel people and by reviewing
of document.s.

e A small group of students, teachers, admin-
istrators, and parents interview randomly
selected members of their peer group about
each aspec’. of the school's culture. Each
group reports itgs findings to the school
site council.
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Applying the Curriculum Criteria

The curriculum criteria have been developed
in concert with the model curriculum standards now
avallable to school districts. These curriculum
criteria, althcugh specific in content, contain a
common set of features that run throughout each of
the criteria. The common elemente include the
rontent of what students learn, instructional
practices specifically related to the content,
course sequencec, staff development, and leadership.
The criteria have been Adesigned to be summative and
are not intended to be used to generate detailed or
complex portione of a single curriculum. They are
intinded to provide a general indicator of what a
high-quality program would be like in operation and
}ovide a state coward which schools should strive.

Applying the Curriculsr Criteria

As previously mentioned, the quality criteria
are intended to be used as summary statements of
overall progr.a quality. For the purpose of
effective self-stuidy, a derper view of the school
cuzriculum must provide the base of the study; and
the quniity criteria must provide the commcn
language and cohesion that leads to ir-depth
analysis. For this reason, then, the model cur-
riculun standards are used in concert with the
quality cfitetia for curriculum during the
self-study.

At the beginning of the curriculum self-study,
it 1is uecess:ry to determine the participants, the

lIn certain subjects, model curriculum standards do not exist.

extent of their participation, and the net regult of
the participatiocn. Typically, key self-study
participant: are teachers; department chairpersons;
program coordinators; specialists; councelors;
school leaders, including academic deans and prin-
cipals; and other interested personnel. The school
staffs may wish to include in the self-gtudy of
curriculum areas experts from outside thei: school,
including staff from the community and state col-
leges and universities. .11 outside teaching staff
should be prepared for their role .- a curriculum
specialist and mentor.

The second step in the self-study is a tharough
preparation for participants that includes a review
of the model curriculum standards, the quality
criteria f~. the curricular areas, curriculum
frameworks and handbooks, and significant articles
related to curriculum. This reading is mcant to
provide the background for the review si the arti-
facts within each department, such as syllabi;
course outlines; departmental poiicy, includiag
grading and discipline; an. other data rollected as
part of the sel.-study.

The basic procedures for conducting the
curriculum gelf-study are: (1) the self-study
participants first review the model curriculum
standards for their subject area, then compare the
assignments and activities of their students with
tho. ¢ described in the model curriculum standards;
and (2) they compare what is being taught in their

For these subjects, standards are

usually available from state and national curriculum associations.
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departme.t to the model curr‘culum standards
supplewented by district curriculum guides. Other
resourc®s that would be useful in this analysis of
curriculue and instructional practices include:

- Stalement on Competencies in English and

Mathematics Expected of Entering Freshmen,
availeble from the State Department of
Education

= University of California/The Califorris
State University English and mathematics
diagnostic tests

= School pertvormance report, both state and
locral sections

= State curriculum frameworks and handbooks,
available from the State Department of
Education

This analysis of curriculum and instructional
practice is the egsential first siep in applying the
curricular criteria. From this point the self-
study would foliow the steps described on page 58
for the schoolwide criteria.

Specifi¢c ways to implement this portion of the
self-study are endless and shcould be tailored to
fit the school setting. the programs, and the
needs of the participants. Regardless of the
precise direction of the self-study, severzl common
strategies should be used throughout:

e Collect information from a variety of
sources, including observation of instruc-
tion, the thoughts and opinions of students,
the review of students' work and students'
achievement, and the thoughts and opinions
of teachers and other instructional staff
neabers.
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Back up perceptions with actual students'
work. The self-study 1s meant to uncover
what the students actually experience froa
the curriculum, not simply what is offered.

Look for a rich mix of student assignments
designed to give in-depth experiences in a
specifi~ gituation or example within a
topic. Look also for coverage cof all the
topice.

Consider varying points of view, including
those of individuals, departments, and total
staff, to determine what is the overall
effect of the curriculum, how what one
department does fits in with other aspects
of school life, and how the crganization as
a whole supports and strengthens the
curriculunm,

Maintain a broad base of involvement in
the self-study. Included here are good use
of teachers, support staff, counselors, and
other staff as appropriate in gathering
information about the program; and analysis
and synthesis of the results of the data
rollection.

Make use of individuals from outside the
immediate school setting to get a long-range
view of student preparation and performance.
The use of departaent chairs Irom interme-
diate, junior high, or middle school
settings as well as staff from institutions
cf higher education helps to provide a total
picture,
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® Review all of the model curriculum gtandards

for a discipline when viewing a single
content area. Note areas of alignment,
indicate areas of variatior T disagreement,
and analyze what factor of the program nay
have produced the variance. Determine if
it 1s an erea that may be appropriate as a

154

73

focus for school improvement. OQutline those
areas that reflect particular strength
within the curriculum.

Use the Handbook for Conducting a Secondary
Program Review as a guide for conducting the

self-study,
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The Self-Study Summary

Once all necessary ii.formatic: has been
gathered, analyzed, discussed, and cumpared with the
quality criteria, a summary of the uos1lf-study is
developed. This summary should convey a thoughtful
and professior . review of the schoolwide program

and the curriculua arzas defined in the juality
criteria,

The summary should not be a lengthy document.
One page is probably not enough. On the other hand,
a 40-page document may be filled with too murn
detaii and, therefore, too cumbersome to be
meaningful to the 3chool community.

The summary of the self-study for each cri-
terion should include the following:

l. A written record of the result of comparing
the school program with the issues, concepts,
or ideas in each of the paragraphs of the
quality criteria,

2. A summative value judgment about the results of
that comparison,

3. Identification of priority improvement efforts.

4. Recognition of the streagths of the particular
aspects oi the program and/or aspects in which
there has been significant improvement.

The completed summary will include the results
of the self-study for each of the 13 quality cri-
teria. The gection that includes the results of
the self-study in the two curriculum areas selected
by the school for in-depth review most likely will
be more full-blown than those for the other five
areas, The conclusion reached in the other areas,
however, will be of great value to each department
in planning curriculum, instructional, and
organizational improvements.
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How the Jelf-Study Is Used During the Review

During the program review the school's
self-study 1is used as a base for discussion about
the school's program in operation at the site.
It is sent to each member of the review team before
the review so that it can be used to frame the
review strategy and ensure that important points
are covered, As the review progresses, the review
teamn will use the self-study as a guide in review-
ing the school's program, validating the results
of the self-study when the findings of the review
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team confirm the results, and seeking additional
information when the self-study results and the
team findings differ.

When the diagnostic portion of the review is
complete, the key planners, the principal, a~d the
review tear will consider the jidentified areas of
improvement within the self-study as they make
recommendations for improving the effectiveness of
the program and recognize areas of program strength.
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