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INTRODV

The national educational reform movement has as its central
focus the adeGuacy of s high school education for preparing students
to succeed in three ways:

a Compete successfully in the marketplace of the next decade.

e Contribute as literate citize:s to the survival of our
democracy.

¢ Participate fully in the cultural, ethical, and political
life of our civilization.

The major voices of the refors movement--Ernest Boyer, John
Goodlad, Theodore Sizer, and, in California, Bill Honig, Superin-
tendent of Public Instruction, among others--all spesk of the need
for substantive changes in both the content and the processes.

These four leaders of reform agree not only on why there must be
changes in secondary educstion but also on what those charges should
be. The most fundamental of these shared convictions is the belief
that a high school education should offer a common core of knowledge
that all educated citizens should possmes. This core, they maintain,
is both utilitarian in that it prepares students for nostsecondary
work and study and altruistic in that it helps each student develop
in character and citizenry.

The common themes of reform shaped through thias naticnwide
wovement for excellence in education have been captured in the
descriptions of high-quality education conteined in tne Secondar
School Progrsm Quality Uriteria. The themes that are m?lﬁ?d‘!%
the crx’t.'er&l are of t.'n: ree basic kinds and have to do with (1)
curriculum or what students are expected tu learn; (2) students end
the teaching and learning processes in the classrooms; and (3) the
organization and the culture of the high school.

The Curriculum

There ia a common core of knowledge that all educated citizens
should possess. By opening vistas for students into the broad
achievements and issues of civilization, this core will empower the
studenta to participate in and benefit from a higher-quality life.
This core includes cultural literacy, scientific literacy, koowledge
of the humenities, and sppreciation of the values that undergird our
society. In addition, through this core curriculum, students should
develop fully the akills of reading, writing, speaking, listening,
calculating, and learning and the ability to think critically. All
studenta should have acceas to the core curriculum. Most students
are expected to succeed in this rigorous academic curriculum.

AON

As students proceed through high school, care is taken to ensure
that the paths they choose are directly related to their career,
personal, and socisl goals; that bridges exist to help students move
from one path to another as they mature and develop through their
high school years; anu that students are sble to take the neessary
prerequisite courses for their chosen paths.

Vocational education courses complement and reinforce this
acsdemic core; they provide alternative paths through the core in
which the content is comparable to core courses. In addition,
vocat innal education courses make students aware of different csreer
options, help students eveluate various career choices, and prepare
them to select a career.

Students and Instruction

Students are engaged in their learning tasks. There is an
emphaeis on sctive, iively learning, with students discussing, ques-
tioning, and exchanging ideas; working at creating, constructing,
and producing projects that give depth and significance to the cur-
riculum; and using concrete ma‘erials and original source documents,
Teachers use questioning techniques to encourage students to extend
their thinking and articulate their reasoning. The subjects of
history, literature, and science are used to engage students in
discussions of events and ideas, in reflections about their own
lives, and as links co other curricular areas. Teachers recognize
*he need for students to become independent learners; they take into
account the knowledge students bring to each learning situation,
build on it, and challenge the students to apply what they know in
new situations while they steadily increase each student's own
responsibility for learning,

Students with special needs--1imited-Englieh-proficient, educa-
tionally disadvantaged, end gifted and talented students as well as
students receiving special! education inastruction and services--have
access to the core curriculum. The special services students with
special needs receive support their success in the core curriculum.
ngn remediation is required, instructional strategies are modified;
or alternative learning settings (other than pull-out programs) are
developed 3o that studants are successful in learning the regular
curriculum. The re?ular curriculum is not replaced by a diluted,
simplistic, remedisl curriculum. Each professional staff member
acknowledges and accepts his or her responsibility for the students
with special needs, including the students at risk of dropping out
of school. CStaff members help students build a bridge to alternative
learning settings and back apcain as appropriate to the student's
carear goal path.

IFor a smmple of the work of these four educstional reform movement leaders, see:

Frnest L. Boyer, Hla; School: A R&ort on Socondnrz Education in America.
John 1. Goodled, oCce Lai 5C! t  rro8pects ror the rucure,

Bill Honig, “The tammwg%t—w-m

« Sizer, Horace'a Compromise:

Theodore

nes w ]
The Dilemma of the Americ

New torks
ard Part”, Phi Delta K
an High .

New York: Herper and Row, 1983,

McGraw-Hill Book Co., 1983.

an Vol. 66 (June, 1985), 675.
ghton Mifflin Co., 1984.
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The Orgenization and Culture of the School

The principal, vice-principals, ard departmental chairpersons
are knowledgeable about and provide guidence in curriculum and
tnetructior.,, Their focus is on professionel educational isaues
rathar than the management of tne day-to-day functioning of the
echool, Time is recognized as a precious commodity, with meet ing
time spent on educationa) issues rather thai: on housekeeping mattera.

The depertms 'a work as a collegiel orgenizetion, with teachers
conferring aboul  udents, plaming together, and sharing curricular
information and structional techniques. Teachers find their expe-
rience at aschoos pro”sssionally rewarding. Staff development activ-
ities help teschers expand their curricular knowledge and refine
their instructional techniques through effective adult pedagogy.

Teachers and adminiatrators believe that every student can
develop morally, intellectually, culturally, and emotionally to his
or har potential. They further believe that an educuted acclety is
the sine qua non of « democracy. These fundemcntal bel:efs sre
evidenced in how they care about treir students, what the students
are and are not learning, and how they are de .lopings how they work
together, plan and conduct instructionsl . * ities, and carry out
schoolwide activities; and how thsy communicste with students and
among themselves. They are committes te high-quality educatir
for all students, working at p-ogram improvement as individual-
collectively as departmental members, and as a total school
Throughout the school there is open, candid recognition and ai..
sior of the problems of the school on tne part of ataff members &.d
collective and collsgial sfforts to eliminate the r ~oblems in order
to increase the effectiveneas of their school progr ..«

ZSara Lawrence Lightfoot, The Good High School: Portraits of Character and Culture.

These themes or attributes of a high-quality hlgh school program
emerge and re-emerge in the criteria contained In this Secondar

School Program Quality Criteria document. The 13 criteria inciude

aev-n curriculum standards and six schoolwide standards. The cri-
teria for English/language arts, mathematics, acience, history-social
science, foreign lsnguage, and visual and Jerforming arts reflect the
major foci of the model curriculum stendards for each curriculum area
adopted by the State Board of Education in January, 1985. In the
self-study conducted pricr to a program review, st>ff members are
expect_ ' to use the model curriculum standards in addition to theae
progr a re.‘ew criteria in order to analyze the current effectiveness
of rach curr culum area.

Althoug these criterisa were developed for the program reviex
rocess, th ir greatest value to a school lies in their use in ana-
lyzing the arious aspects of the school's program. Because *he

"“eria # e high-quality standards, they represent the standards
to, rd w' .ch school staff members should be striving as they work
*o imp- .ve the quality of education experienced by their students.
Staf’ nembers in all high schoola should find these standards sssen-
tis” in setting program quality goals, for uyse as a yardstick in
me ,uring progress toward those goals, and for use as indicators of
d’.e: ion for improvement. The secondary school program quality
~riteria should receive their greateat use as tools for planning
program improvements,

14
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ENGL ISH/LANGUAGE ARTS

The Englluh/llngua?o arts program plays an important role in
developing the ability of all students to communicate in the English
language and to use criticel thinking skills.

Students gain English language prcficiencies by reading a
central core of literary works that focuses on the significant
issues of human civilization. The skills of reading, writing,
listening, and speaking are developed in a systematic study of

these enduring works. Students actively use their lenguage arts
skills to comprehend and develop the ideas and values that these
wotks embody.

In applying this criterion, consider all students, including
limited-English-proficient students, educationally dissdvantaged
students, those students achieving at a level significantly below
their peers, gifted snd talented students, and students receiving
special education instruction and services.

The Er?nlh/llngu e arts curriculum is compreshensive, system-
atic, and developmental, The curriculum is orgenized around a
central core of literary works selected from smong the great essays,
poems, short stories, novels, biogrsphies, drames, folktales, and
speeches that preserve and embody the diverse culturel heritage of
the United States. English teschers use litersture both (1) as the
medium for teaching ths fundamentel human, ethicel, cultural, and
political valums that underlie our society and connect us ss human
beings; and (2) as the means for teaching reading, writing, listen-
ing, speaking, and thinking skills st all grade levels. ﬁe curric-
ulum is developmentally sequenced so that all atudents gain an
increased understanding of the works of l.terature that are studied
and are better prepared to read and comprehend similar works on
their own. The literature curriculum has three parts, oncompassing
a core, an extended, and a recreational/motivationsl resding program.
The core program conaista of those works that are :i-itensively
studied and discussed on a clesswide basis. The extended program
consists of similar works selucted by stulents with the teacher's
guidance. Tne recreational/motivational resading program develops
the reading hebits of students and instills in studenta the lifelong
pleasures and rewards of resding.

Students engage in instructional activities and assignments
that encompass significsnt human issues and values smbedded in the
best works of both traditional and contemporary literature. The
students confront themselves, thair ideals, problems, values,
and interests in the light of the insights that the great works of
literature offer. They reqularly respond to literature through
interrelated activities in writing, speaking, and listening.

The reading curriculum is extensive. District and English
departmental staff m mbers have selected a core resding list and
have organized the liet by grade levels to provide for range,
complexity, and balance in style, content, issues, and genre.
Teachers involve the students in sequentiaslly designed lessons to
enasble them to encounter more difficult literature and to become
aware of human issues. Students have access to a wide range of
literature through tiie school's library. They are encoursged and
expected to explore literature and language collecticns through
adequate library hours and u'ipport services. Students are chellenged
to greater achievement and substantial mastery at each grade level
and in all classes.

15

Reading, writi g, lislening, and spesking are integrated in a
total learning program that emph-___2s higher order thinking sxills.
Students learn to read with understanding, listen with purpose,
write in their own style, speak with influence, end handle the proper
conventions of standard English--all within the context of studying
the central issues embodied in literature. Students develop their
thinking skills as they connect their reading, writing, listening,
and speaking to the great thinkers of the world.

Students write every week. Thay learn to write clear, cogent,
concise prose connected to the literary works they atudy. They learn
to use the writing process to prewrite, draft, revise, and edit and
to help them develop their own style of writing. All teachers
teach writing as a process with a purpose. Students show greater
sophist ication in their writing as they mature.

All students take at least three years of English/langusge
arts courses in which they systematically develop their ability to
read, write, listen to, and speak the English language and become
more knowledgeable about their cultural heritage through reading
literaturs. Courses are offered for students who want or need
to gain greater proficiency in English for postsecondary or career

oals, Op?ortunitles are also available for students with limited

lish proficiency.

Teachers interact with each other regqularly at departmental
meetings designed to provide continuous staff development and program
renewal. Departments are organized so that curriculum and instruc-
tion are coherent and developmental. The integrity of the curriculum
is meintained across different sections of the same course. Each
teacher is committed to a systematic program thet emphasizes pro-
gressive proficiency in the skills of reading, writing, listening,
and speaking az well as the higher level thinking skills of analysis,
synthesis, and evaluation. The chairperson and teachers periodically
evaluate the program to determine how well the instruction achisves
substantial litsracy for the students, the integration of writing
comprahensiorn, and speaking, and the contextual acquisition o
vocabulary and technicel ekil)s. Based on these evaluations,
changes are made in the curricular end instructional methods used to
achieve hiyher standards of students' achievement. The principal
arJ departmental chairperson often interasct to develop plans and
promote activities that support departmental efforts fur teachers to
grow professionally.

16




English/Language Arts (cont.,

o The curriculum is centered on a core of great literature that

includes a variety of reading materials from myth to drama and
from essay to biography. Literature is used as & medium and
means to teach:

- The significant human, ethical, cultural, and politicsl issues
and values in life

- The skills of resding, writing, listening, speaking, and
thinking

Teachers focus attention on the central human issues raised in
literary works of the world in lessons that:

- Focus on selected values central to human civilizstion,

- Challenge the students to achieve greater understanding of the
issues and their importsnce to the human condition,

- Develop the students' maturity in thinking asbout the issues and
articulating their ideas abcut them.

- Engage the students in a reassessment of their own values based
on those embodied in the literature.

Students regularly take part in discussions, panels, debates, and
speeches on topics relates4 to the central human issues found in
the literature,

Students show increased facility for hlgh-quallty oral presenta-
tiona as they practice their speaking skills at each grade level.

Students sctively reepond to central literery works through
activities such as integrated writing, speaking, and development
of listening skills.

High-level thinking skills are included in the integration of the
dwvelopment of skills and the study of literature, Students in
all classes develop their ability to analyze, synthesize, and
evaluate what they are reading.

Students learn to read with deeper cangrehenslon and with sophis-

tication, discussing the nuances as wel
a veriety of literature.

Students:

as the larger meanings of

= Confront the complex issues in the iiterature through analysais
and summarize the central themes.

- Engage in comparing and contrasting activities,

- Discuss various interpretations of t: . work and make inferences
concerning the suthor's meaning.

- Draw conclusions and make judgments.

- Appreciate the techniques of effective expression in the
literature,

- Learn sbout structural components as well as chsracterizstion
and point of view.

Original whole works make up the major psrt of the program rsther
than anthologies or watered-down versions of the works.

Students demonstrate increased writing competence by learning and
using the writing process in descriptive, narrstive, informstive,
and analytical n?orma of writing. They experience a writing
program in which they engage in:

Prewriting and writing their first drafts
Sharing their drafts with other students snd getting feedback
Revising and editing their drafts

tvaluating cheir writing according to standsrd conventions and
criteria

Students write to develop their own style. They are familiarized
with word processing and other comguterlzed writing tools. Stu-
dents' writing is published in the classes, school, and community.

Students develop their listening skills as a result of direct
teaching activities by the teachers, Students practice critical
listening in a variety of settings (emall and large groups and
one-on-one altuatlonsg and learn to distinguish between the
emotional and factual content of the messages they receive.

Teaachers use direct instruction to teach the conventions of the
Engliah language--grammar, punctuation, capitalization, spelling,
and vocabulary--when trose conventions have not been acquired
through reading.

Students show greater maturity in reading, writing, listening,
speaking, and thinking as they progress from the freshmen to
senior years of high school. Teachers make more rigorous and
challenging demands and expect more sophisticated skills from the
older students than from the younger ones.

Students are required to take at least three yeare of course work
that develops proficiencies in reading, writirg, listening, end
speaking the English lanuage. Elective courses and courses for
students with limited-English proficiency are also provided.
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English/Language Arts (cont.)

o English teachers meet regularly to ensure that their courses

are coherent and developmental for students grogreaslng through
high school, that the courses meet university requirements for
the college bound, and that students are developing sufficient
skills in English/language srts, in thinking, and in understend-
ing, interpreting, and sppreciating literature.

English teachers periodically evaluste their program in order to
determine the extent to which:

- Students are becoming culturally literste.

- Instruction and assignments integrate writing, comprehension,
and speaking.

19

- Students are improving in their use of vocabulsry snd technical
skills as evidenced in their writing and spesking.

o Specialized courses in the language srts are svailsble to students

who have specific interests or needs.

The principal actively supports depsrtmer ° goals and efforts for
professionsl growth on the psrt of the faculty.
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The ability to think mathematically is becoming more and more
sssential for all members of cur highly complex and technological
society. To accommodate changes in the way and extent mathemstics is
used, it is essential that studente deve{op the ability to discern,
conjscture, reason, invent, and construct; in short, that they be
sble to think mathemst icaily,

The mathematics curriculus helpe students gain this kind of
mathematicul ability first, by elphaalzln? basic mathematical con-
cepts and second, by emphasizing higher-level thinking skills and

MATHEMATICS

problem solving as a process. Requiring a new intensity of study,
the mathemstics curriculum requires students to schieve a depth of
understanding that enablee them to know why ss well es how to spply
their sathematicsl lesrning.

In applying this criterion, consider all etudents, including
1 mited-English-proficient students, educationslly disadvantaged
students, those students achieving st a level significantly below
their peers, gifted and talented students, and students receiving
special education instruction and services.

The primary objective of instruction is to develop the '
llthelltgt:ll Jnde{-atlndlng--the ability to dlec:‘:"n ut?\:::g:?g:l
relat ionships, to resson logically, and to use mathematics techniques
effectively. All students master the major concepts end skills of
each strand of mathematice: number, measurement, geometry, patterns
and functions, statistics and probability, logic, and algebra,
The curriculum is organized to ensble all students to learn these
concepts and skills. Teachers in the department are committed to
developing in each student this kind of mathematical understanding.

The curriculum continually reinforces and extends the previously
learned mathenatical concepts and skills through problem assign-
ments that require the use of these concepts and skills in a variety
of new situstions with resl-world settings. The relationships among
concepts and skills, both old and new, arc stressed in all classes
8o that students can connect new or extended concepts to what tiey

alresady know., The students experience mathematics as a ti
unified subject, pe cunulative,

Students learn problem solving ss a process and expariance the
rewards of arriving at solutions through their own efforts. The
thinking skills of cgwblel solving are hlghly valued by both teachers
and students. Each student tekes an active role in problem solving,
Thay systematically develop their ability to apply mathematical

knowledge, skills, and experience t 1
altuatlo?n.' ! pe 0 resolve new and/or perplexing

Estimation is taught as a regular part of the inatructional
program. Students use estimation as an aid in computation, in
problem solving to evaluate the quantitative aspects of situations,
and to test the reasonsbleness of their conclusions.

Teachers and students routinely use calculators and computers
in the mathematics classes. Calcufltors are used to decrease the
time students must spend on computation and increase the time they
spend on concepts and problem solving. The use of computers helps
students explore, discover, and creste msthematical relationships.

The primary fccus in each course is each student's understand-
ing and applying concepts rather then his or her ability to memorize
rules and procedures. Instructional methods require interaction

among students and between teachera and students to communicate

ERIC
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mathematical reasoning and understanding. Students experience the
fascination and excitement that mathemstics provides through practi-
cal applications. Such applications engage the student in situa-
tions that reveal the way mathematics is used. Students have
practical experiences in applying mathematics in other disciplines,

Teachers use concrete materials and real-world spplications
to help their students understand mathemstical concepts and relate
new concepts tc those already learned, Students' understanding of
concepts is enhanced by cheir use of concrete materials.

Instruction in each course covers the content planned for the
course and is flexible enough to address the lsarning needs of each
student. The mathematical knowledge of the students is ularly
assessed 8o that specific areas of difficulty are identified and
retaught as needed. Students whn learn rupidly are given assignments
of greater depth and extent. Students' performance in all courses is
such that later courses in a sequence csn be completed without
extensive review of previously taught content.

The mathematics program offers alternative sequences of courses.
There are sequences for students preparing for college, for honors
snd advanced placement studenty, for st-idents ready to go beyond
eighth grade curriculum but not preparing for college, for students
who have not yet mastered the seventh and eighth ?rade curriculum,
and for students who need individualized work In the e'ementary
curriculum. Placement and counseling of students are based on
thorough and ongoing diagnoeis, with opportunities for st.dents to
transfer into a more appropriate sequence as their neec: change.
Students who need .ore time to master core content enroll in course
sequences that allow for it.

The mathematics department meete reguisrly to discuss, plan,
implement, and evaluate ite program. The teachers and chairperson
often interact to coordinate departmental objectives and collaborate
on achieving the objectives.

Staff development activities simed at improving inetruction and
students' achievament are held periodically, and the teachere are
personally involved in the improvement process. Professional renewal
is valued ond recognized. The principal and chairperson often meet
to collaborate on "l' they will load end support the raising of
maithematical expectations among faculty, students, and parents.
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Mathemeticy (cont,)

a Studenta are regularly encountering new and unexpected aituations,
such aa problema that can be solved with previously acquired
skilla but are different from and more complex than problems they
have solved before in their mathematics classes.

a Students demonstrate their ability to think utheaatlcallr b
their competence in constructing and inventing mathemat ca¥

solut ions to problems. They learn tos:

- Formulate problems. - Find solutions.
- Analyze problems and ~ Verify and interpret
sslect atrategies. solut ions.

& Students demonstrate the ability to use the following protlem-
solving strategies:

Eatimate. - Draw a picture or disgram.

Look for a pattern. -~ Make a list or table.

Write an equation. - Use models.

Guess and test. - Act out the problem.

- Work backward. -~ Solve a simpler but related problem.

a Teachera create a classroom atmoaphere in which students feel
comfortable trying out idesa; they model problem-solving behavior
and encourlge students to explain their thinking during problem
solving. Students sre encoursged to solve problems in a variety
of ways end sccept solutions in many different formes.

& Teachers utilize concrete materisls and familiar experiences to
assist studenta' understanding of mathematical concepts, tn con-
nect their understanding sbout resl objects and their experiences
to mathematical concepts, and to gain direct experience with the
underlying principles of each concept.

a Each student has a calculator availsble in his or her mathematics
class. Scientific calculators are used for common tables such
:a those for roots and powers, logarithms, and trigonometric

unct ions.

a Computers are used often for creating problem-solving aids suct
as geometric displays, organization and graphing of date,
simulations of real-life situations, and numerical sequences and
patterns.

a Teachers assign practical application projects that enable
students to solve problems that exemplify the use of = hematics
in the everyday world. Applications are derived from the area of
interest to the students such as:

- Sports - Surveying
-~ Auto mechanics - Navigation
- Scheduling - Projections onto screens
- Architectural space = Loans and credit
planning - Retail inventory and pricing
- Voting and elections - Population and censue

& Instruction in all claesses ia flexible enough to sddress the

learning needs of each vtudent; lessons and assignments are based
on ongolng diagnosia and assessment of each student and are

23

designed to enable all students to master the essential concepts
of the curriculum.

Classroom instruction includes whnle-group inetruction, coopera-
tive learning groups and individualized inftruction, teacher-
directed remediation using alternative spproeches, and horizontal
enrichment.

Homework assignments are designed to give students the additional
exposure needed to master a concept through meanin?ful and
creative experiences that supplement classroom activities.

A program for students of the lowest competency is available that
concentrates on the student's "number sense," his or her Tprecln-
tion of the sizes of numbers, and the estimation of results to be
expected from calculations.

Students who are competent in the basics of arithmetic but who
bave learned little of the measurement, geometry, functions,
ustatistics, logic, and algebra have a basic or genoral mathematics
course concerned primarily with these strands available to
them.

Students who were moderately successful in eighth grade but
are not prepared for a rigorous college preparatory Algebra 1
course have aveilable to them an academicelly oriented alterns-
tive (mathematics A of the framework) that moves beyond eighth
grade in all strands and keeps open the option of subsequent
transfer to the college preparatory sequence.

The first course in the college proparatory sequence is fur
students who are strongly prepared and motivated. Students
passing this course are prepared tu take further college
preparatory courses with little review or reteaching.

A senior elective is available for average and above-average
students who will not take college preparatory mathematics as
seniors.

An aspplied elective course is available for students who have
passed the minimum competencies but who will not take an aca-
demically oriented course.

Calculus, if offered, is given as an advanced placement course.

The development of the weakest students is monitored closely.
They are given individualized help and encouraged to enroll in
regular classes after succeeding in the remedial efforts.

Regular meetings are used by the mathematics teachers to develop
and coordinate the objectives of the mathematics program and
collaborete on the implementation and evaluation of those objec-
tives.

Staff developmental activities are designed to improve mathemat-
ics instruction. Teachers are committed to delivering a high
quality mathematics program and are supported by the principal
and department 's chairperson as they work to increase their
skills.
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SCIENCE

Beceuse of the increasing technological demands on our society,
the role of science in the academic spectrum is continually being
expanded, revised, and updsted. Science has assumed a new signif-
icance in the lives of Americans, and all students should have the
opportunity to develop scientific literacy.

Science atudents learn scientific concepts primarily by
engaging in the scientific process. Science experiments heap

students internalize the content of science and give them an
appr.ciation for scientific inquiry and problem solving.

In applying this criterion, consider all students, including
limited-English-proficient students, educationally disadvant aged
students, those students achieving at a level signiricantly below
their peers, gifted and taiented students, and students receiving
special educstion instruction and services.

The primary goal of the science program is scientific literacy
for all students. Students develop sclen:?flc literacy by: develop-
ing interest and cnjoyment in learning how things work and why
things are; learning fundamental concepts of science and how the
application of these concepts affects their daily lives; learning
techniques of the scieatific method to validate science knowledge;
developing thinking skills for lifelong learning; and using attitudes
and knowled?e about science to live as an informed citizen .n a
scientifically developed nstion. Students have a positive attitude
toward science end take an active interest in science.

The science curriculum is comprehensive, rigorous, valanced,
and sequential and is built on the concepts fearned in elementary
and intermediate schools. As students progress through the sequen-
tial curriculum, they encounter basic scientific concepts repeated
at higher cognitive levels. Teachers understand this spiraling
nature of the curriculum and work on the articulation needed to make
the spiraling concept work.

Students learn the facts, terminology, laws, and theories of
physical and biological science by engag{ng in the processes of
science and problem solving through experiments and other investiga-
tive strategiea. Students experience the connectedness of science
content and the scientific process and are able to integrate the t.o.

The curriculum emphasizes experiential learning, 7nd instruction
is activity-based. Students learn by hands-on periments that
develop both the ratiornale and intuitive thinking inh..ent in science
inquiry and problem solving. They have the opportunity to explore
natural phenomena, formuiate experiments to solve specific problems
of their own choosing, and develop alternative solutions to problems.
Active learning is both serious and funj students are learning in
novel, creative situations,

All students acnieve the level of scientific literac necessary
for them to function in our highly technological aot:{ety. They
apply their scientific knowledge to current situations and to life
around them and discuss the societal implications of scientific and
technological advances. Students have reguler opportunities for
in-depth analysis of ethical issues and for discussions of attitudes
and values as they affect science and technology. They realize
that science is a human endeavor, and not & value-free body of
knowledge .

Direct instruction, independent and small group laboratory
work, science projects, and discussion sessions are used to develop
the students' conceptual understanding of major scientific phenomena .
This variety of traching methods is employed for each major curricu-
lar objective as reinforcement and to take advantsge of different
students' learning modalities. Students are frequently asked to
explain their own ideas about natural phenomens and formulate test-
able hypotheses in their own words, Teachers facilitate such dig-
cussions with open-ended and divergent questions so that the students
expand their views and understanding as they explore the complex
ethicel issues in applying science to a technologically advanced
society. The school's library offers a collection of science
materials that support independent research projects by students.

While concentratin? on the essentiais of the science curriculum
teachers foster and maintain students' interest in a wide variety of

topics by using stories of great scientific discoveries, biographies,
and other high interust science resoings. Teachers relate science
concepts to the major ideas of art, literature, history, and mathe-
matics. They draw on and develop alliances with the science re-
sources found in the community: museums, universities and colleges,
educational television, industry, science fairs and expositions,
science teacher organizations, and military and governmental
agencies. Field trips and science fairs are important parts of the
science program and are used to maximize students' interest as well
as achievement. Teachers encourage parents to provide science
experiences for their children,

All students receive at least two years of science instruction
that incorporates a balance of physical and biological sciences.
Science programs are flexible enough for students to prepare for
advanced courses in biology, chemistry, physics, and earth/space
sciences. Students planning for careers in science-related fields
take at least three years of science and three years of mathematics.
If they are interested and able, students who take general life
science and physical science are encouraged to take more advanced
courses.

The science teachers exempl.fy high standards of scientific
knowledge and teaching expertise, They are regularly involved in
staff developmental programs aimed at personal renewal and improved
competence in science aducation. Teachers regularly collaborate

on curricular and instructional issues. The curricula of varlou328




Science (cont.)

courses 4nd grade levelas are carefully articulated and sequenced.
Staff is committed to students' mastery of the articulated curric-
ulum,

Efforts to plan, implement, and evaluate the science program
are coordinated within the department. Teachers regularly meet to

s The acienca curriculum focuses on the content and processes of
acienca through problem solving by experiments and other means
of investigation. Students demonstrate their sbility to inte-
grate the content and processa~ of science by their competence
in conducting experiments t- leacrn science concepts. Science
experiments put students in ctarge of their own learning.

s Studenta learn the basic concepts of physical science, including
an underatanding of:

- Atomic structure, molecules, el yments and compounds, and their
F;opertlel

- Phases of matter and the kinstic theory

- Definition of messurement of physical characteristics

- Chemical rasctions and nuclear science

- Force and motion

- Energy sources, transformation, and conserve*ion

- Waves: fluid, sound, and electromagnetic

- Hest and heat transfer

- Electricity and megnetism

- Geological proussses

- ¥Water >ycle, climate, and weather

- Astronomy and apace exploration

- California land forms

- Oceanography

¢ Students learn tiw basic concepts of biological scisnce to incluae
an understanding ofs

- Structure, functions, and interrelationships of cella, ticsue,
organs, and syatess

- Categories and roles Lf organiems in the web of life

- Anjmal and human behavior, growth, and development

- Plant functions, including the processes of photosyntheaia and
Elnnt respiration

- Reproduction, genetics, and theories of evolution

- Ecosystems and ecology

- Technological sdvances in medicine and sgriculture

s The acience teachers build on the students' previous science
education. Spiraling of knowledge and skills is evident in the
courses,

s The teachers emphasize experiential learning through activity-
based instruction. The studenta:

ahare iratructional and experimental iechniques. The principal
and ckairperson regularly discuss the science program and its role
in the aschocl's total program. Adminiatrstjve support of the
science program ia translated into updated and well-mesintained
science facllities, equipment, and instructionsl materials needed
for a quality program,

= Explore n.atural phenomena.

= Jrgenize the data collected.

- Formulate experimenis.

~ Develop alternative solutions.
- Solve problems.

a Students have frequent experiences that develop their thinking,
communication, and learning akills in acience. These activities
are open-snded, student-directed, and interdisciplinary.

a Students have regular gpportunities for analysis and discussion
of the sthical icsues of science and technolog{. The discussions
are based on an understending of the scientific concepta and
related to issues that students are interested in and care asbout.

& Teachers utilize community resources by forming ulliances with:

= Museuns - Educational television

- Science fuirs and = Univeraities and colleges
expositions - Industry

- Orgenizations of - Governmental and military
science teachers agencies

a All science teachers are highly knowledyeable about science,
skilled in the eacientific process, and ars sble to instill in
their atudents a positive attitude sbout science and a desire to
learn more.

a All students take two years of the biologiral and physical
sciences as part of their cc e program. Included in the two
years sre concepts of earth and space science. The science
department offers other courses for students who want more
scientific knowledge.

a The teachers utilize ataff development opportunities to keep
current with scientific advancement and to refine their
instructional skills.

a The departmental staff works together to evaluate the science
curriculum and instructional methoda in order to ensure consis-
tency, coordination, and alignment wong the couraes and to plen

programmatic improvementa as needed.
8 The sdm. istration at the school and the district suppo:t the

science program by providing the facilities, equipment, and
materials needed tc implement a high-quality science program.
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HISTORY-SOCIAL SCIENCE

Participation in the affairs of our asociety, as individuals and
as group mesbera, ia an easentisl component of citizenship. The
development of atudents' citizenship for the present and future
requires a knowledge of hiatory and an understending of the impact of
the paat on both contemporary ‘imea and the future. To propare for
thia rsaponsibility, students study and understend Unitec¢ States
and world hiatory, geography, culture, government, civics, and
economics.

The study nf history and sucial science, because of its inter-
discipl inary nature, utilizes skills from each academic subject area
to gain insight, make evaluations, and analyze problems inherent in
the broad spectrum of today's aociety.

In spplying this criterion, consider all students, including
limited-Engli...-proficient studenta, educationally disadvanteqed
students, those atudents achieving at & level significantly below
their peera, gifted and talented students, and agudonts receiving
special education inatruction and services.

The hiatory-accial acience curriculum and inatruction (1)
vitalizea hiatory as the link batunn”:ut and present; (2) high-
lighta the bresdth cf poug:cuvo by teaching atudenta to experience
history-asocial science through the mind and ayss of the historien,
geographer, the sconomist, the anth logiat, the sociologist, the
paychologist, and the h\-lniat; (3) includes instruction in geography
8o that the critical rola of the environment, locstion, resources,
and demogrephy can ba batter underatood; (4) taachas the basic
values and principlas of our democratic, constitutional aystem snd
tha plureliastic nature of our atats end nation end compares it to
othar ayatsss; and (5) promotes the scquiaition of scedemic, civic,
ond social skilla. The foundstion of the curriculum ia history:s the
narrative asccount of eventa and their devalopmsnt end consequences.

Tha curriculum of the history-eocisl science clssses provides a
aound and bro-d-rmgil? knowledge base end ia atructured in a devel-
opmantal saquenca. Studeta are challenged to atudy seriousiy the
major avante, places, and individusla of history and governmenta in
order tos (1) gain an understending of the key idess, concepts, and
themea of the humen oxrorionco; (;g recognize the central issues of
the human condition; (3) make judgmenta sbout humankind end civil-
ization; and (4) know what is essential to a good society, Aspects
of world iaolation and interdependence, the diversity of cultures
and univarasl human expariencaa, and the dynamic and the atatic
nature of humen organizations are atudied.

Tha curriculum and instructional activities and sssignmenta
engage the atudanta in tha livea end situations of the people and
the timea that they are atudying so that the atuderta frel a connec-
tion to the past end are abla to examine and devalop thsir own values
in relation to what has been, ia, end aight be,

Through the curriculum and instructional activities and ssaign-
menta, atudanta are challenged to devalop and demonstrate their
crastiva and critical thinking akilla. Thay learn to analyze
critically the avents, placas, and individuala of hiatory and
govarimsnta aeeordin?hto eatablished procedures of historisns and
social acientista, ey demonatrate aki.l at orgenizing, inter-
preting, and ayntheaizing knowledge from a varisty of sourcea and
evaluating tho content from .~ snalytical perspective. The history
and socis]l acience collactiona in the achool's library enable
atudenta to ressarch topics in depth.

The studenta demonstrate incressed proficiency in solving
problema and making decisions both in the classroom snd in schoel
that portend effective decision making at home and in the community.
Teachers emphsaize the importance of this practical application of
hiatory end socisl science I Eiving their atudents ample opportuni-
ties to apply critical thinking skills to problem aolving and
deciaion meking in a contemporary aetting.

The curriculum enables atudents to understand and undertake
their responaibilities as citizens through experiences in clasa and
in the community that provide knowledge of the world at hend and st
large. Central to the curriculum are the basic Americen values of
gm ice, squality, individual freedom, responeibility, respect for

he individual, wideapread public participation in governance, and
constitutionally guaranteed rights of citizens. These principles of
democracy are linked with an understanding of how our institutions
function. Studenta learn the prerequisites of democracy and the
origins and consequencea of totalitarianiem and tyranny. This
rimary focua ia avident in the course syllsbi, in tha inetruction
glking place, and in the sasignments completed by the studenta,

Teachers use a variety of sppropriste i1 ‘ructional ‘echniques
to teach speciric objectivea, with an emphesis o.: inLeractive method-
ologisa. The courses are interdisciplinary in conception and execu-
tion of the acope, sequence, emphasia, and methods of instruction.

All studenta teke at least three years of coursework in hiatory-
socisl acisnce aa part of the core required for graduation. These
couraea involva the atudentas in the study of United Stetes and world
hiatory and geography ss wall sa Americen government, civics, and
economics, and include the interdisciplinsry atudy of thete s ibjecta.
Beyond the core couraea, atudenta can elect to take specialized
courasa in order to gein a graater understending and sppreciation of
hiatory and the social sciences, The total curriculus ir coherently
organized throughout all gradea and avoida needless repetition.
What ia being taught in the clasarooma corresponds to what ias to
be learned, ss described in courae of the atudy,

Evaluation is ongoing and includes students' per*armance, in-
atructional objectivea, end clssaroom interaction es .sll as long-
range goala. The motmehonal wmethods and the content taught in the
couraea are adapted to the result of thia evaluation. The uchool's
leadera encourage faculty membera to renew themselvea profesaionally
and provide the faculty with significent in-service opportunities.
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Hiatory-Social Science (cont.)

Teschers of hiatory-socisl science courses design instructional
activities and give ssaigrmenta that develop the students' skills
in rasding, speaking, writing, listening, snd thinking.

Studenta, in each course, are developing the study skills, the
critical thinking, and the social participation skills esscrtial
to learning hiatory and social science. Students demonstrate
increasing competence in these skills in the subject sreas from
the freshman to asnior years.

Teachera de 'lop the students' knowledge and undoratlndlrg of
hiatory and trw social sciences in en interdisciplinary context by
using auch methoda ss:

- Employi amall group diacussions, debates, and role playing
to atudy iasues

- Developing the students' sbility to use literature, drama, srt,
and other cultursl expresaions in their study of history

= Coordinating assignments with other subjects

- Requiring projecta that utilize specific English, mathematical
scientific, and basic atudy skilla ’ !

- Encourlrzlng the atudent to participate in local school
government, in civic activities, and political issues

- Using individual snd cooperative learning projects

- Asaigning long-range projects that require atudents to re-
search, interpret, and spply hiatory and social science concepts

- Aulgnlng projecta that challenge atudents to investiga*e
and participate in current events that clarify historical and
social concepts and theory

- Studying the aejor svents, places, and persons in history
and government to gain an understanding of the key ideas,
Soncepta, and events of the human experience

- Using the community ss a resource
- Using computer simulstions and data bases

- Focusi the history-aocial science curriculum on the basic
valuea of the American expsrience:

- Socisl justice - Reapect for the individuasl
- Equality = Private ownership of property
- Freedom and = Widespread participation in

rngnelblllty public policy
- MAuthority

Students are developing critical -thinking and problem-solving
skills. They are sble to:

Define the problem:

- Identify central issues or problems.

- Compare similarities snd dl‘f,ferences.

- Determine which information is relevant.
- Formulate appropriste questions.

- Express problems clearly and concisely.

Judge information related to the problem:

- Distinguish fect from opinion.

- Check consistency.

- Identify unatated assumptions.

- fiscognize stereotypes and cliches.

- Recognize bias, emotional factors, propaganda, and semantic
slanting.

- Recognize velue orientations and ideologies.

Solve problems/draw conclusions:

- Racognlze the .doquac{ of dats.
Identify ressonsble alter atives,

Predict probsble conseque..ces.

- Test conclusions or hypotheses.

Students develop social participation skills by:

- Taking the perspective of others; empathizing

- Understanding uul:ldple perspectives on societal phenomena
- Examining concepts feelings of self

= Recognizing one's own bisses

- Seeing people as individusls rather than spplying stereotypes
- Balancino intellectusl anu emotional perspectives

- Working in groups

- Giving and receiving constructive criticism

- Accepting responsibility and demonstrating respect for others

All students take at least three yesrs of history-social science
that involve the study of:

- United States history and geography
= World history, culture, and geography
- Awericen government, civics, end economics

Additional courses provide students opportunities to gain a
greater understanding of histcry, the social sciences, and the
humanities.

The teachers and the departmental chairperscn regularly evaluate
the history-socisl science courses to snsure that:

- The curriculum is coherently organized.

- Needless recetition is avoided.

- What is taught is what is contained in the cou.se of study.

= The scope, m:ence, snd emphasis of the curriculum and instruc-
tional met are ensbling students' learning and the realiza-
tion of departmental goals.

Teachers take advantage of staff development activities to develop
or refine their knowlsdge of history, the social sciences, and
sppropriate instructional methodologies.
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FOREIGN LANGUAGE

Students need to prepare themselves to live in a global society
where foreign language ekills and multicultural understandi.qg are
increasir. v essential. The mastery of a second langusge, enabling
studenta to communicate mesningfully in that lsnguage, is the primary
goal of foreign language instruction,

Students develop the ebility to communicate in a second language
by continually using the language for communication both in and

outside of the claasroom.
temporary cultural context.

Students learn the language in a con-

In apiplying this criterion, conaider all students, including
limited-Engliah-proficient students, educstionally diaadvantaged
students, those students achieving at a level significantly below
their peers, gifted and talented students, and ugudenta receiving
special education instruction and services.

All students have the opportunity to learn a foreign language
as part of their high school education, Several different languages
are of fered, so students hava a choice of languagea to study.

The language curriculum is deaigned to motivate students to
continue study beyond the first year. udents with grevlous forofz-n
language experience can profitsbly take advanced classes snd study
subject matter in the foreign language in order to gain greater
proficiency in the langusge.

The focua of the entire foreign 1 rogram ia on meaning-
ful and vaeful communication in g‘w mef '111 classes in e'.‘gh
language are taught with communicetion as the primary goal and the
dominent activity. Instructors and atudenta speak in the language to
the maximum extent poassible. Students have the opportunity to
improve their liatening comprehension deily; they read the language
to underatand what is written; they spesk in the language conducting
meaningful, purposeful interchenges; and they write in the language
to send mesasgea to other people.

Each language is tsught within the contemporary cultural context
of countriea where the lunguage is apoken, including the United
States. Learning sctivities emphasize that each language is an
expression of a particular culture or of several related cultures.
Studenta learn that msny cultural universala exist but that cultures
vary and are of equal value.

The courses in each foreign language are proficiency-based.
Specific proficiency levels are established and articulated for
listening, speaking, reading, writing, and learning the culture of
the langusge. Teachers incorporate these proficiency levels in their
objectives for courses and lessons, snd they regularly asseas each
individual student's proficiency in listening, spesking, reading,
writing, and knowledge of the cuiture. Grading guidelines focus on
the successful performance of communicative tasks over a susteined
period of time. These guidelines are given to the students early
in the semester so that they know how their performance will be
evaluated.

The language department meets regularly to plan, isplement, and
evaluate the program. The teschers snd chairperson often interact
to coordinats departmental objectives and collaborate on achieving
the objectives, Chan?es wade in order to develop higher standards
for the teacting and learning taking place in the foreign languaege
classes are the result of regular evaluation of students' achieve-
ment, instruction, and the curriculum. The principal and chair-
person meet regularly to discuss the role of foreign language
instruction in the school's total program. The department has
implemented plans that mske foreign langusge clssses more accessible
to all students. The teachera are involved in foreign language
trsining progrule that help them develop their communication and
proficiency teaching skills. The school's leaders encourage and
enhance such staff development efforts.

e foreign language is provided for all atudents at every readiness
level. Advanced couraea and subjecta taught in the foreign
language are availsble for atudenta who atudied the langusge in
elementary and intermediate achools and for native speskers.

e Meaningful communication is the main goal and the major sctivity
evident in the foreign language couraes.

¢ Classroom lenguage interchangea include:

- An obvioua purgon in communjicating

- Personal aignificance in the content

- Resolution of uncertainties ss a result of communicating

- The culturel festures of the l?u? and society

- The spontaneity and unpredictauility in converaational
communicat ion

10

e Students are taught, in the receptive areas of listening and
reading and ths productive areas of spesking and writing:

- Langusge functions
- Structural differences

- Vocabulary
- Communicative and’or grephic signals

a Specific proficiency levels have been established for perceptive
and productive skills, and means of assessment are in place.

& Students learn to understand and appreciate:
= Cultural universals, the Rhyucal and psychologicsl bases of

cultural behaviors, and the unconscious ways in which t
themselves prejudge behaviors different from their own




Foreign Language (cont.)

= The significance of special behaviors in target cultures

= Cultural skills in selected target culture contexts or
itustions

= Cultural connotations in selected key words and phrases,
geatures, facial expresaions, and other body language

Administrators facilitate and encourage opportunities (language
camps, travel sbroad programs, students' exchange programs, and
holiday celebrations) +imst integrate foreign language ~ompetency
skills with on-campus rotivities.

Degartmental faculty members meet regularly to enaure a coordi-
nated program that meets the needs of the atudents and the goals
of the department.,

The regular evaluations of students' academic performance and
proficiency, instruction, and curriculum have resulted in higher
standasrds for teaching-learning in the foreign language pronram.

Foreign language programa are accessible to all students,
The staff development activities help teachers improve their

methodologlcal and language/cultural foreign language skills.
The school's leaders actively support this staff development.




Exposure to and involvement in the visual sand performing arts
are crucial to the education of our youth., Esch student's education
can be considered complete only as it includes the personal develop-
wment through participation in the arts{ the knowledge of our artistic

heritage, and the understanding of the societal values of art

contained within the arts curriculum.

The visual and performing arts curriculum helps students make
connections to our cultural heritage as well as our diveree cultural

VISUAL AND PERFORMING ARTS

traditions. The arts curriculum prepares students to express
themselves creatively through artistic endeavors and to develop
sppracistion of the arts.

In applying this criterion, consider all students, including
limited-English-proficient students, educationslly disadvantaged
students, those students achieving at a level significantly below
their peers, gifted and talented students, and students receiving
special education instruction and services.

The primary focus of the arts curriculum is tongregare students
to express their creativity and to incorporate art into their lives.

Students are enthusisstic sbout their participation in the arts and
are motivated by the auccess of their own artistic endeavore. In-
struction concentrates p.incipally on practicing artistic operations,
developing artistic skilla and techniques, and creating srtistic
producta. The couraes concentrate con gaining the knowledge and
mastering the skills and techniques needed to make creative self-
expression possible. The creative sctivitiea in which the students
are engaged promote personal insight, emotional satiafaction, and
spiritual nourishment.

A secondary fouus is to develop and refine sach atudent's
sensitivities to the arts end to ensble all students to critically
appreciate their own and others' performances and work through an
examination of the standarda of excellence for each area. Teken as
@ whole, the arts curriculum promotes lifelong involvement and
appreciation of the arts.

The visual and performing arts department offere a variety of
courses, at least cne of which each student tskes as part of his or
her core program in high school. Other courses of fered by the
department are taken as electives by students who want more special-
ized training and apprecistion of the arts. The courses educate
students in four disciplines of the arts: dance, drama, music, and
visual arts.

Each of the fine arts is taught with the rigors of a discipline
containing its own body of organized knowledge. The total arts
program recognizes the interrelationships among the four arts
disciplines and betweun the arts and other subject areas.

In the art courses students are connected to their cultural
heritege; they develop an understanding of themselves within the

a All students tske at least one visual or performing arts course as
part of their core curriculum. The department offers courses in
dance, drama, smusic, and visual arts.

context of our common heritage and the diverse cultural traditions
that make up our culture. The art activities and assignments help
the students develop insights into other cultures and enable them to
recognize universal concepts and values and to express their own
individual values and ideals.

Instruction and assigrwents in the arts stimulate the senses and
the emotions of the students by having them encounter the sounds,
movements, snd graphic displays of the visual and performing arts
media and by having them participate in end learn to appreciate the
performances and products of dence, drama, music, and visual srts.
Students apprecriate the arts as a means of nonverbal communication.

Teachere demonstrate their own artistic ebilities and creativity
in the methods used to motivate students to high-level achievements
in the erts and in arts literacy. Experiential methods predominate,
but other methods are used to highlight the aris as an academic dis-
cipline and to focus on the higher level thinking skills, including
snalysis, interpretation, evaluation, problem solving, and applica-
tion associated with the arts. Community resources are used to
enhance the total arts program. Practicing artists are brought into
the school's progream on e regular basis to interact with the students
sbout their artistic works and the students' art.

The visual and performing arts faculty is organized to work as
a unit. (oordinated program planning is an ongoing, regular part
of the departmental effort to provide high-quality inetruction in
the arts. The faculty regularly evaluates the arts curriculum and
implements changes designed to increase the number of students
who are literate in the arts and who are skilled in producing snd
performing the arts. The teachers are involved in ongoing staff
development programs in arts instruction. The leaders in the school
work together to provide the resources necessary for gquality arts
instruction, production, and performance.

a The visual and performing arts courses:

Teach a common core of knowledge.

Connect students to their culturel heritage.

Develop and refi:e students' sensibilities to arts,

Enable students to express their own creativity and experience
moments of exaltation. 3 8




Visual and Performing Arta {cont.)

Studenta, in developing a common core of knowledge, lemarn that:
= Universal concepts are expressed throughout.

- Artistic styles are influenced by social, political, economic,
and technological events.

- The arts are a mesns of nonverbal communic: lion.

- Both the western and nonwestern traditions have important
styles.

- The arts enhance and reinforce concepts and ideas in other
subject areas.

Studenta gain deeper insights into the role that the arts have
playad in the development and transmission of cultures throughout
the world. Students learn that:

« The arta reflect ideala and values of various cultures.

- The arta contribute to the ceremonies and celebrations of the
world's cultures.

- A common culture can esvolve from artistic contributions of
various ethnic groups.

- Their own values and ideasls can be expressed through tie
artistic disciplinea.

= Cultura ia transmitted across generations through the arts.
In developing and refining their sensibilities, students:

- Develop and refine kinesthatic, aural, tactile, and visusl
ssnaibilities.

- Laarn to sppreciste and enjoy works of art more fully.
- Make sesthetic judgments.

- Uae higher order thinking skills as they observe unique
interrelationships in art and nature.

Students engage in creative activities that help them:

- Learn to velue their own efforts to think imaginatively through
experiences in the arts.

- Transform personal expariences into original artworks.
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- Engage in activities directed toward refining and mastering
artistic ekills and performence/production techniques,

- Understand and appreciate the arts for lifelong irnvolvement.

Students have exgeriences with important works in dence, drama,
music, and visual arts in the artistic, intellectusl, and philo-
sophical history of western traditions. Students also experience
the arts of nonwestern traditions and thereby gain a better
eppreciation of other cultures.

Students gain an ability to exercise judgment and discrimination
in each area of the arts through an analvsis of the criteria of
excellence for that discipline.

Students have ongoing opportunities to evaluate their arts
per formances, works, and compositions,

Students' artworks are exhibited for recognition and apprecia-
tion throughout the school's buildinga.

Stucents engage in activities which promote their understanding
of the arts for lifelong involvement, including the potential for
careers.

Teachers of the arts:

-~ Teach the arts as an academic discipline.

- Motivate students by demonatrating artistic abilities and
creativity.

- Employ experiential teaching methods whenever appropriate,
-~ Use community resources, including precticing artists.

A coordinated planning proceas is used to evaluate the fine
arts program and to implement changes that will increase the
ef fectiveness of the curriculum.

Teachers participate in ongoing staff development in arta
instruction.

The necesaary resources for arts instruction, production, and
performance are secured through the joint efforts of the leaders
in the school community, including parents and community mem-
bers. Parents and community members also assis in securing the
necessary resources.
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IToxt Provided by ERI

VO{ATIONAL-TECHNICAL EDUCATION

Vocst ional-technical education provides students an opfc: tunit
to explore, evealuate, and prepare for careers. Vocational-technica
educstion complaments snd reinforces the core curriculum common to
virtuslly ell student~.

Vocst ionsl -technicsl educstion is 8 continuum of well-planned,
coordinsted, srticulsted, snd sequential educstion and vocstional
treining expesriences that prepare students for successful perticipa-
tion in the community, home, life, work, and college. It encompssses
swareness of csreers, explorstion of jobs, vocational guijsnce and
counseling, estsblishment of csreer gosls, emplcysbility skills,
developsent of personal skille, job skills' clusters, snd general to
epecific job skills. It preperes individusle for job entry, job
ldvnr;‘ci;unt, wore advenced trsining, job retreining, and sntrepre-
neurship.

Vocstionsl-technicsl education in Celifornis comprises nine
msjor subject mestter progreme: segriculturel educstion, office
educstion, marketing education, consumer and homemsking sducation,
home economice-related occupstions, heslth careers educstion,
industriel erts educstion, technicel oducation, snd trsde snd
industrisl educstion.

Vocational-technical education has 8 dusl purpose in its mission
to benefit individuals as well as society as s whole. All students--
males and females, the gifted snd disadvantaged, the handicapped, and
minority and nonminority students--have the right to selact a career
and receive education and training to make their goals possible.

Students whose career goals include omplozmant immedistely after
leaving high rchool end who want to learn the skills and concepts
required for an occupation have access to specific uccupstional
training programs trom a variety of sources: the comprshensive high
school, the regional occupational center/program (ROC/P) sssociated
with the school, the community college, adult education, and the
community.

In spplying the criterion for vocational-technical educstion,
consider how the comprehensive high school, the ROC/P, the community
college, sdult education, and the community interrelste to maximize
vocationsl-technicsl education opportunities for students. Consider
also sssistance given to handicapped students, students in nontradi-
tional progrems, pregnant students, single parents and homemakers,
economicelly snd educstionally disadventageo students, and to
students with limited-English proficiency tc help them succeed in
their vocstionel-technicel educstion courses ar.j programs.

Students lesrn sbo't verious careers 8o they cen make meaningful
choices relsted to cesreers and develop plsns for careers. n?'hoy
develop genersl employsbility skills that sre necesssry for success
in & cereer snd spply to successful living. Students heve the
opportunity to study occupational clusters, snd they have sccess to
vocstional-technical education programes to lesrn the specific occupa-
tionsl skills and concepts required for employment or advancement in
e psrticulsr occupstion. Students' basic acsdemic skills aere rein-
forced throughout the entire vocstionsl educatisn pre-ram by spplying
besic academic skills to hands-on tscks.

Students sre sssistad in making meaningful choices sbout their
caresrs through their psrticipstion in awsreness studies of csreers
end activities thst include exsmining the prerequisitas and the
cherscteristice of various occupstions. The studente prepsre plans
thst sddress csreer gosls, the course sequences lesding to the
gosls, snd other integral components of the students' aducstional
programs, including psrticipstion in supervised community-based
educstionsl experiences and students' vocationsl orgenizstion
sctivities,

Students lesrn general ewploysbility skills, including job
interview techniques; interpersonal relstionships with customers,
co-workera, snd supervisors} and work ethics such ss punctuslity,
accuracy, nestness, and ef ficient and effective use of time.

Students have the opportunity to perticipate in the study of
occupstions in the sress of agricultursl educstion, office educa-
tion, urkotlng educstion, consumer end homemeking educstion, home
economics~related occupations, health cereers education, industrisl
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arts education, technical education, snd trade and i:dushrisl
educstion. Students gesin broad concepts of an occupational cluster,
general skills, specific skills with wide application, and they
ecquire sn understanding of the nature of work in the various
occupat ions within the cluster.

The comprehensive hl?h school, the ROC/P associsted with the
school, the community college, adult educstion, snd community
cooperate in providing students whose csreer plens include job
preparstion with sccess to sn srticulsted occupstional trsining
program. In these programs students learn skills snd concepts
identified by p-v.titioners snd representstives of business, in-
dustry, snd lsbor as those thet are currently required in specific
occupstions.

Students reinforce their casic academic and uriticel thinking
skills by spplying theoreticsl concepts to practicsl tasks, such ss
the spplicstion of English lenguege skills to writing business
letters snd ssthemsticsl ceslculstions to disgnosing and repsiring
electronic cosponents. Skills and concepts lesrned by students in
vocstionsl~technicel education sre used as sn slternstive way to
sstisfy gradustion requirements in core academic subjects when they
sre comparsble to those taught in academic courses.

Students in vocstiownsl-technicsl educstion prograss progress
through ssquentislly structured units of instruction and courses
offered by the cosprehensive high school, the ROC/P, the community
college, and the adult school, and in community facilities. The
programs are designed with objectives of performence snd provide
adequste durstion and inteneity for the students to accomplish their
objectives. Teschers in the schools and employers in business end
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Vocationel-Technicel Education (cont.)

lnduatrl understand the sequential nature of the programs and ork
cooperatively to ensure that the units of instruction currently
taught in schools and the skills and concepte reinforced through
community-based experiences coinci-e.

Students participate in learning activities conducted in class-
roome and laboratories in the schools and in supervised learning
activities in the community,

Students having difficulty succeeding in tne vocational-techni-
cal education program are given appropriaste spescial assistance to
help them successfully complete the program. Students with limited
groficlencl in use of the Engliah language may be helped by a bi-

ingual tutor and with textbooks and written instructions in the
language with which they are most femilisr, Studente with learning
handicapa receive special sssistance or remedi‘\ instruction. Other
students needing sssiatance receive help to overcome the difficulty
that prevents them from succeeding in the vocational-technical
education progree.

Vocational-technical education organizations provide students
with the opportunity to develop interperronal, leadership, citizen-
ship, and occupstional skille as an i.tegral part of inetruction.
Students experience the democratic process in action and gain self-
confidence by participating in both coope:ative and competitive
activities.

Vocational-technicsl education curricula sre reviewed regularly
by subject-metter advisory committees. The purpose of these reviews
ia to keep the programs pertinent to the workplace, to new and
emerging technologies, and to the current labor market.

Vocational-technical education teschers are experienced in
their occupational fields and keep current with changing techno-
logiea. The teachers meet regularly for formsl staff deve opmental
activities, for informal opportunities to exchange ideas and con-
cerns, and for coordination in planning, implementing, and evaluating
the program.

Each vocationsl-technical education eubject-matter ares lead
person meets regulsrly with the school's principal to discuss the
vicaiional education program snd ite rcle in the echool's total

program.

The administration of the school, the district, and the ROC/P
support vocational-technical education by encouraaing studente to
enroll in the program, making time availsble for the students to
take the classes, providing qualified teachers, and providing
students with access to adequate facilities that meet health and
esfety requirements, equipment currently being used in business and
industry, and necessary materials and supplies for implement ing
quality vocational-technical ec':cstion instruction. Such quality
instruction is required for the students to prepare for the occupa-
tions of their choice.

® Students develop awareness of careers by making use of services
and activities such as:

- Receiving aesistance in gathering and interpreting information
on careere in the careers' center, in the classroom, and from
guest speakers

- Completing aptitude and intereet tests for careers and having
the results explained to them

- Participating in exploratory and general work experience
tiucation programs, to reslistically explore the world of
work

- Developing career plans, with the aseistance of courselors and
teachers, that contain immediate and long-renge career goals

e General loyability skilla and concepte are interwoven through-
out the :m'.lryo vocl{:lonal-teehnlt:ll education curriculum, ongteu-
dents learn job interview techniques and on-the-job interpersonal
relationships in specivic units of inatruction in vocational-
technical education courses. all courses, work uthics, such
as punctuslity, accuracy, nestness, end efficient and effective
use of time, are learned and reinforced during the daily activi-
ties of the course.
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e Students lewurn concepts and skills common to a variety of occura-
tions within an occupationsl cluster. Examples cf skills common
to a cluster are typewriting/keyboarding that have broad applica-
tion in the clerical and data processing clusters of occupations
snd to other clusters as well, and blueprirt reading that is
applicable to a wide range of mechanical, construction, and
design occupations,

e Students whose career goale include immediate employment on
leaving high school have access to specific occupationsl skills
trainiry programs. The occupations for which the training is
provided have a preeent or projected demand for new employees, and
interest surveys indicate students' demand for the training, The
skills and concepts learned by the students are identified
practitioners and representatives of businees, industry, and
labor as those currently required for entry intc the occupstion.
The skills and concepts are expressed in performance objectivee.

e The curriculum is arranged sequentially and presented to the
students in a variety of methods, includings

- Simulated job site work

- Supervised occupational
experiences at sites in
the community

- Large-group instruction
- Slnall-aroup instruction
= Individual inetruction
- Laboratory work
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Vocational -Technical Education (cont.)

Vocational-technicel education students participate in the activi-
tiea of studenis' vocational organizetions that sre appropriate
to their occupational areas of study. The organizatione are:

Distributive Education Clubs of America, DECA

Future Business Leaders of America, FBLA

Future Farmers of America, FFA

Future Homemakers of America - Home Economics Related Occupa-
tions, FHA-HERO

Vocational Industriml Clubs of America, VICA

A subject-matter advisory committes, whose membere include a
practitioner and repreaentatives of business, industry, and
lebor, regularly reviews the curriculum and makes recommendations
concerning such areas as:

= Curriculum content
= Adequacy of equipment end facilities
= Placemsnt

Vocational-technical education teachere:

- Have adequate work experience in the occupation they are
teaching.

- Have profeasiona) preparation in the vocational eubject in
vhich they teach.

- Remain current in their areas through activities such as
participation in professional and technical conferences and
workshops and by working occasionally in the relevant occiya-
tion.

Each vocational-technical education subject-matter srea lead
perason meets regularly with the school's principal to discuss the
status of curriculum, fecilities, equipment, and staffing, and to

coordinate the goale and objectives of the subject-matter ares
with those of the total school.

The administration of the high achool, adult education, the
district, and the ROC/P suppor:t vocational-technical education
by:

- Providing adequate vocational guidance and counseling services

- Allowing appropriate vocational -technical education units of
instruction to meet some of the core academic graduation

requirements

~ Scheduling enough periods per day in the school for students to
have time for vocational-technical education electives

~ Selecting vocationsl-technical education teachers who have

sufficient end sppropriate Brofoeelonal preparation and occupa-
tional experiences in the subject

- Providing access to c properly equipped and eupplied work

station for each student in a facility that meets all safety
and health standards

= Providing necessary support services for special needs students

in vocational-technical education

- Providing teachers adequate time for any vocationsl-technical

sducst ior program that conducts year-round activities

- Providing teachars adequate time for integral activities that

occur outside the classroom

- Providing adequate opportunities fer vocational-technical

education teachers to participate in conferences, workshops,
and other appropriste activities designed to help them keep
current in their areee of vocational -technical instruction
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STUDENTS' PATHS THROUGH HIGH SCHOOL

During high school esch student tskes his or her own psth
through the courses offered. This criterion describes how these
sthe sre constructed and the act of the path taken on students'
earning. Two fundamental curriculs issues srs:

s Does esch studerit's psth tske him or her through a core of
lesrning expected of all high echool gradustes?

8 Does esch student's path go beyond this common core through the
courses end lesrning thst ensble the student to meet his or her
goals end prepare the student for success in higher educstion
and/or the work place?

In epplying this criterion, consider all students, including
‘imited-English-proficient students, educetionslly disadvant
students, those students schieving st s level significantly below
thoir peers, gifted snd tslented students, and students receiving
special education instruction end services.

All students schieve s cors of common learnings that enebles
them to understend, participats in, end elrr! on the civilizetion in
which we live. Beyond this common cors, electives end specialized
courses of study give all students the opportunity to prepsre them-
selves ;or higher o:ueotion snd/or ths work p'ece. Students are
snrolled in the most challenginy and engaging sequence of courses
thet suit their different talents, neede, andngoplrd:lono; programs
for honors, advenced plscements, collegs preparstion, vocstional-
technicsl sducation, general education, and remedistion are avail-
sbls. Teken togsther, the core and the specislized courses provide
s four-yssr psth for esch student to devslop to his or her grsatest
potential and be prepared to achieve postsecondsry goals.

Ths curriculum experienced by e«ch student as he or she pro-
gresses along his or her path through high school is broad-based and
balsnced. In addition to the cors curriculum of lisa, history/
socisl science, mathemstics, science, the fine arts, end foreign
languags, students are guided to teke the courses that will prepsre
them fully Yor sntrence into higher educstion and/or esploywent for
their chosen career. Esch course sslected along the student's path
chellenges him or her to be an active lesrner, to apply whst he or
she ie lesrning, snd to synthssize new idess snd concepts with
thoss previously learned. "Students have slternstives for acquiring
core sk.lls snd knowlsdgs; there sr2 different courses with com-
parsble core content.

The students lesrn sbout s wide renge of careers end whst they
must do to prepsre for csreers of interest to then. They sre
sncouraged to set cereer goals end plan s path through school that
will prepsrs them to achieve their goals.

Students srs eble to move from one path into snother by way of
bridges thst invite them to cross over to more challenging psths.
The school hes definite groeoduru for identifying potentially
cepsble snd/or underchsllenged students in the lower or aversge
levels of instruction, snd has developed support systems thet help
these students to schieve in higher level clssses. Mhere spprapri-
ste, trensitiunsl clsssss ere designed to help studente to de
successful in s more chsl longlng environment. The scheduling
procedures fscilitete transfers into more chellenging psths.

Regulsr classes are heing made mors challenging so thet all studente
will be bstter prepsrsd to leed productive snd sstisfying lives
sfter high school.

All students have equal opportunities and experience widecpreed
sccess to quelity instruction. Attention to equity and access
is spparent in the design and implementstion of the curriculus and
in the scheduling process. As s result, all students have access
to, and receive support for, success in the cors's program. Students
from groups undorroprom{od in college are encouraged to enroll in
collsgs prspsrstory courses. Regardless of gender, ethnicity, or
hsndicepping condition, students have access to vocstional-technical
education programs relsted to their career interests.

Fsrents, teachers, and counselors help students set s path that
sims towsrd their highest, most realistic goals. Studants are sble
o discuss their progrsm of studies, 1ife goals, end career ambitions
with their teschers snd/or counselors. A schoolwide system of

uidance fecilitstes such interaction and izes the collsbora-

ive reture of the processss of coursa sslection. Psrents sre
sctively encour to participate in the processes of course selec-
tion ss part of the esteblished procedures. The timeliness of taking
certein criticel courses is emphssized in the couneeling of studente
snd is known to the psrents. Teschers, counselors, and students
regulerly eveluste esch student's psth to ensure that it is both
comprehensive end bslsnced. Informstion gained from these evalua-
tions is used to mske needed chenges in course offerings snd
scheduling. Students' placement is hssed on standard criteris end
not just on personal judgaents.

Students and psrents ars given timely, asccurste, and clear
assessaents end edvice eoneern? the students' learning progress.
These evelustions sre given to Improve performance encourage
each student to attain his or her highest potential.

Students are encoursged to dwolx a four-year perspective and
to elorlfz their goals accordingly. ey understand snd experience
how what they sre lesrning is interrsisted. They feel that whst
they sre lesrning is importent to their lives now and in the future.

———————————————

¢ Students end gorontl sre awsre thst there is s common core of
knowledgs thst the students will be expected to mester prior to
gradustion. They see the value of this core of studies.
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8 This core covers the skills, knowledge, and vslues each student
needs to be sn active und productive member of our society.
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Students' Paths Through High School (cont.)

Each student has access to courses that fulfill hia cr her needs
and talents, enabling the student to meet nis or her goals for
high school and beyond.

Students experience a program that is continuous in concept and
developwent of skills:

~ The courses' content is not unnecessarily duplicated.

- The courses' content is part of a continuum of learning--no
gaps in learning exist.

- Successful completion of the courses leads students to the
scquisition of the identified base of knowledge of the core
curriculum,

Students and parents are encouraged to coneider more challenging
alternatives that will promote broader career opportunities on
graduat ion.

The school has a process that ensbles students to take advantage
of bridging into more challenging paths.

- Transitional courses are readily available.

- Students have high expectations for their careers and maximize
the educationsl options available to meet these.

- Programs are offered to encourage tne students to explore
expanded opportunities,

LRIC}9

- Students are encouraged to conaider career goala that are
nontraditional for their gender or background.

Transitional classes enable studenta with lower skill levels to
access higher level content.

Students and parents have been made aware of the various options
and paths available to them, based on the atudents' strengths
and unique interests and abilities, and parents are actively
encouraged to participate in the course selection process.

Students have and take advantage of regular opportunities to
discuss their various educational paths, life goal:, and career
ambitions with their teachers, counselors, and role models from
business, industry, and labor.

-~ The paths fulfill students' needs and meet students' goals.

- Students are assisted by trained, interested, and concerned
school-site staff.

Teachers and counselors regularly review with the student his or
her educational plans snd progress toward them.

Students understand how each course is an integral part of their
own four-year program, and understand and experience how what
they are learning fits together.

The schools' personnel and prosgtrams focus on the students'

personal and academic success udents feel that what they are
learning is important to them now and in the future.
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INTEGRATED SKILLS

Integrated skills sre those skills thst students must develop
snd employ in order to master the content of the courses they take
during high school. Skills and content are integrated by both
instructors and students to achieve learning outcomes. These skills
have departmental and schoolwide agreement, snd skill acquisition and
development are an integral part of sll course work. Consistent
application of these integrated skills enables students to master
content of the courses.

The continued development and use of these integrsted skills
is a significant objective of the school, which recognizes the need
of all students for lifelong learning.

In applying this criterion, consider all students, including
limited-English-proficient students, educationally dissdventaged
students, those students schieving at s level significantly below
their peers, gifted and talented students, and students receiving
special education instruction and services.

Students are developing and using the skills of thinking,
learning, listening, speaking, writing, resding, and cslculsting.
Written schoolwide policies and departmental implementation plans
ensure that these akflla are developed in all students regardless of
the paths the students take through high school. Uniform expecta-
tions for development of skills are practiced departmentwide and
schoolwide, All departmental plans specify the skills developed in
each course of fersd by the department and describe how the skills are
integrated in sach subject matter area. Departmental plans set up a
system that enables progressive and developmental skill training.
Fsculty members are implementing the departmental plans in esch
course syllabus.

As a result of this fccus on these integrated skills, students
in lower and aversge levels of achievement are able to move into s
more demanding curriculum. An emphasis on integrated skills in the
core courses in the first two years of high school gives these
students both the skills and content needed to cucceed in the more
demanding curriculum. At the same time, strengthening the skills of
the students in higher level courses challenges them to continually
excel.

All students are expected to increase their thinking skills.
Assignments require students to regularly use higher level mental
procesaes that include analysis, interpretation, avaluation, problem
solving, epplication of principlss, and crestivity. Faculty members

continuslly model such skills, snd the msterials of instruction,
the lesrning snd teaching process, snd the methods of testing
reflect this emphasis on higher level mentsl processes. Schoolwide
support for rsising expectstions for students' thinking is present;
and psrents, studenta, and community members underatand and support
the commitment to developing the thinking skills of each student.

Students receive regulsr feedbsck on their skill development
progress. Time and effort sre taken to extend the students'
proficiency level in esch of the integrasted skills.

Students receive instruction snd assistsnce in library and
medis use and lesrn how to sccess snd use 8 range of informstion
sources. The library offers ample collections of books that support
extension of students' interest in the priority curricular objectives
of the school, thus enabling students to explore and research in an
in-depth mennar. Libreries are open before snd after school to
encourage the maturation of students as independent learners.
Libraries of fer support services for teachers to integrate library
use in regular sssignments,

The .’acultg'a in-service programs address the trsining needed by
the faculty to become incressingly proficient in planning and execut-
ing objectives of skill development in their courses. Administrstors
and faculty members continue to rsise their own levels of :“ills
thrcugh boih in-service progrens and personal development programs.

® The specific skills integrated into the curriculum include:

- Reeding--Students extract wcaning from printed material. The
process requires decoding, comprehension, interpretation, and
learning,

- Writing--students communicate ideas effectively in written
form, with correct usage snd spelling,

- Speaking--Students effectively communicste ideas orally in
different aituationss one-on-one, small and large groups,
public speaking, and dramatic presentations,

- Listening--Students understand both the content and emotionsal
meaning from the oral la:?uage of other people. Attending
l::rlllvlors and ective listening are neceasary components of this
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- Thinking--Students rexson and reflect, and use judgment to make
effective decisions. Thinking involves knowing facts, compre-
hendln? the data, applying information to a particular issue,
analyzing, synthesizing, snd evaluating. Thinking engages the
higher mental processes of problem solving, the spplicstion of
principles, and creativity thst enable students to relate what
they are learning to the problems of dsy-to-day life.

- Calculatim--Students use numbers, arithmetically and alge-
braicelly, in both conceptual and practical applications and to
understand the relationships and logic of mathematics.

- Learning--Students gain knowledge and understand information
in some systematic order and then use what is mastered in both
an academic and practical life context. Learning is the con-
tinual discovery of better ways of acquiring knowledge and the

ability to sssess and use the knowledge. Learning requires the
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Integrated Skills (cont.)

sffective use of atudy skills. Students are encouraged to
examine the organizstional and conceptusl strategies they use to
lasrn and are helped in becow‘ng more effective learners.

A schoolwida reement that all students need to develop the
skille of raading npenkln?, listening, thinking, calculating,
end learning and éhe teaching o) these skilla ia part of every
teacher's curriculum and instructional strategies.

The leaders at the school ensure that these skills are integreted
into the coursea both in the instructors' plans and in the
studenta' work.

Easch tsacher within each department infuses these skills into sll
sspects of the curriculum, building on skills learned in s
variety of other contexts. A cumulative advancement of all
studenta’ skills is present.

Ths development of thinking skills ia central to instruction:

- Instructional materials include a higher mental process
emphasia.

- Instruction includas cbservations, reflectio - on observations,
uase of firsthand information and daily experiencea, primary
sourcs materisl, and experimentation.

- Students learn the nature of the subjects and the waya of
thinking they represent along with fectual content.

- Instruction tends to be bssed on inquiry with higher mental
process questioning.

- Testing includes formstive tests with feedback snd corrections
on higher mental procesa questions.

Emphasis on these skills is especially evident within the core
curriculum required of the students during the first two years of
high school. A schoolwide plen organizes thia effort,

Students needing specific help in the bssic skills of resding,
writing, speaking, listening, and mathematics receive help in
special classes or at special times in regular classes.

Transitional classes enaeble studenta with lower skill levels to
have access to higher level content and place special emphasis on
the integrated skills to facilitate studenta' mobility between
couraes.

The libraries' aervices and hours snd teaching practices en-
courage students to explore and use the library for assigned work
and their own interests.

In-service programs on development of skilla enable faculty
members to receive appropriste and timely instruction on inte-
grsting each of the skills into their instructional progrem and
on refining their omn skills,

In all couraes at all grade levels, studenta receive regular
feedback on their development of skills in each skill area.
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INSTRUCTIONAL PRACTICES

. Instructionsl practices focus on the tesching and learning
that ie teking place in every clessroom in the school. It includes
methode for tmeching content and design of methods of thought and
communication of a discipline; design of lsssons to promote students'
lesrning; methode and materiale used in instructionj atudunts'
sssignments and classroom activities; student-teacher intersction in
the clessrc.a; and teschers’ expectations for the atudents' success.

In epplying this criterion, consider all atudents, including
limited-English-proficient atudents, educstionally ¢‘sadvantaged
atudents, thuse students achieving at a level significantly below
their peers, gifted and talented studenta, and sgudenta receiving
special education instruction and services.

Teachera know the central issuem, the major works snd pecple,
end the prisary met.aods of thought and communication associated with
the subject ares they are {saching. Ther model genuine interest and
enthusiasm for the subjact, show the students what is interestinc,
and axcits in them s desire to learn more sbout the subject. Learn-
ing time im conientrated on the important priorities of the subject,
and studenta ere taught how to learn the subject and how to evaluste
the ralative importance of ils veried content. School leaders
support ateff membere' efforts to improve inatruction and are
knowledgabla sbout curriculum and instructional practice.

Studente engesge in the methods of thinking end communiceting
characteriatic of the dimcipline. Classroor activities encourage
studente to acevalop and alaborate idess, to synthesize new knowledge
with their own previoualy acquired idess, and to expresa these
idess owrally =nd in writing. Students periodically explore selected
topice in en in-depth manner ss part of projects completed over
extended periode of time. The proportion of learning time sllocated
to such projecta and the average iength of time per project increase
over the duration of the courzs end over the grade levels,

Lcasons are designed so that studence experience s complete
learning cycle. Students ara prepared for the new content} the
content is introduced, then tlught to the students; the studenta
uppli tha :1ontent firet with guldance and feedback, then indepen-
deintlys fin~lly, they transfer the content to new situati-as in
s;nthesis with other content. Throughout this cycle, moro fr..,.en.ly
in the esrly phsaes, tha tescher moniturs the understanding of the
students, sdjusting and reteaching as necesssry. Tea>srs employ a
wide repertoire of teaching methods to match the kind of learning
desired, style of learning, style of teaching, type of content, and
resources available. The instruction the atudent receives provides
him or her with the skilla and knowledge necessary to develnp the
cepacity to think and learn on their own,

Students have frequent opportunities to employ their strengths
and interests in learning activities. Varistions in gsaignments and
teaching methods sre utilized when needed to match students' needs

and we  of lesrning; help ls given when students need it. Pace,
depth, and focus are sdjusted to keep etudents of every ability
level engeged in learning common topics. Students understand the
Eurpoae of their sssignments and whet they are expected to do; they
now what they will lesrn by completing the work; and they have a
good chance of doing so succestfully. Students with langusge
difficulties sngage in guided langusge development activities
appropriste to esch subject tsught., Studeni:' motivation to learn
is recognized end encoursged throughout the echool.

Clessroom discussions are used to help students recognize the
central iesues of the subject and o analyze, synthealze, and
evaluate what they are learning. Students of every level of shility
are asked questions of appropriate difficulty. Classroom discussions
stimulate students' interest in the subject. All atudents feel free
tc perticipate in clessroom lesrning ectivities: each student takes
en active part in the cless. Teachers respond frequently end
informatively to students' responees.

Evpeccations for learners' behavior are clearly defined and
conaistently mainteined. Grading policies and standards are known
to students and parents; they are aprlied fairly. Students are
alerted to their progress and provided agecifir suggcstions for
improvement at regular intervals. Students receive prompt feedhack
on their completed sssigrments.

The allocation of t~e teacher's attention to groupa and indi-
vidual students is bolan. 4, timely, and Fair. Positive verbal and
nonverbal support encours-es learning effort and progress. Inter-
actions are guided by the evident belief that all students can and
will learn. Time is managed to maximize learning. Students' atten-
tion to the lesrning activity is not disrupted by other students,
announcements, or other noninstructional events. Nor do they have
to wait for directions, clarifications, or required mater’ ils.
Excellence in work an' asaigrnmenta is exhibited by studenta at all
levels of achievement; the craft of learning is taught and nurtured
in day-to-day activities. Studonts are taught to help each other
learn.

@ Teachers in each curricular area are thoroughly kno.iod?ed:h of
the subject. They know and are sble to teach the central issues;
they ere familisr with the major works, know the roles and impact
of the major people associated with the works, and are sble to use
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these works and people in assignrents that give life to the

subject for the atudenta, Thez know the firnlamzrrﬁ ::ethgi: :g
°

thought and communication of their discip
teach thoss methods to their students.
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Instruct ional Practicas (cont.)

Teachere' knowledge of their subject enables them to concen-
trate inetruction on the irportant pricrities of the subject and
ta teach studente how to evaluate the r«lative importance of the
ideas, eventes, works, and pe.ple by using knowl=adge of the
esubject.

Teachers are interested in and enthusiasstic sbout their subject
and are able to inatill = like interest and enthusiasm in their
studente.

Teachere deeign classroom activities that require students to
develop and elaborate the ideas of the discipline, to comsine
these new idess with their owr idocas, to write reguiarly sbout
them, and to discuss them.

Individual and group projects sre sssignec to allow students to
exrlore areas of the discipline in depth. These projects are
extended over time and becomc more frequent and more in-depth aa
the studenta nrogresa through the discipline.

Lezsons include all the steps of the learning cycle:

- Students are prepared ror the new content by a review for
continuity with tmloui learning and a check for knowledge of
the prerequieites to the new content.

- Advarce organizere, such ss the purpose and objsctives of the
leseon, eome ideas of whet will be learned, activities and
ssaignmente to be ueed, and so forth, further prepare the
students for the new content,

- The content is introduced.

- Studunte participate in inceractive luarning sctivities suited
to the content.

- They use the new content wilh guidence and feedback.

- They work independently with the content.

- They tranefer the content to other knowledge and skille.,
Teachere monitor studente' underetanding, giving feedback,
adjusting the activities and assignments, and reteaching as
necessary. These feedback-corrective orocedures occur at reguler,
frequent intervals,

Teachere have and uee & wide repertoire of teaching methods to
ensure studente' learning.

Instruction emphasizes the students' cepacity to think and learn
on their own,
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Leasons are designed tc engsge students' interest and employ
their strengths; and pace, depth, and focus sre edjusted to keep
each student enqgaged in the lesson and motivsted to learn.

Students know what they are exnected (o do and what they will
learn, snd they expect to succeed.

Students with limited-£nglish profirniercy, those using nonstandsrd
English, and those with underdeveloped language skills are
Erovldad guided lenguage developmental activities appropriate to
he subject being taught,

Cless discuesions regularly are used to help students identify the
major issues, ideas, and events; to analyze, synthesize, snd
evaluate what they are learning; and to stim:lste interest in the
subject.

Ir class discussions:
= All students participate.

- Students at all levela of ability are asked questions of
sppropriate difficulty.

- Teachers direct questions to keep sll students involved.

- Students who are stuck ur answer incorrectly are cucd or
coached to s correct response.

-~ Time is given to allow students to formulate an answer.

- The questions help the students analyze, synthesize, and
evaluate what they are learning.

- Teechers respond b{ acknowledging smplylr? additional clari-
fication and illustration, aodlfying, epplying, compering, and
summarizing students' responses.

Clasn time is used for learning activities that benefit most from
teachers' interaction; homework time is used for sssignments
sujted to independent work.

Students know what is expected of them as learners; they under-
stand grading policies and stano.rds, and they believe the
policies snd standards are cons’ stently and fairly spplied.

Students receive regular progress reports in addition to prompt
feadback on assignments, including homework, and specific
suggestions for improvement.

The teachers' attention to groups and individual students is
balanced, timely; and fair.
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Instructional Prectices (cont.)

® Inetruction is maneged to maximize learning. - Class interruptions by announcements, other students, or other

noninstructional events are kept to a minimum,
- Students know how class time is organized, what they are

supposed to be doing, and when sssignments are to be completed. - Learning is encouraged, supported, and valued in the day-to-ds,
interactions between teachers and etudents.
Time commitmenta are kept.

- Excsllence in work and assignments is exhibited by students at
- Studenta do not have to wait fc. .rections, clarifications, or all levels of achievement.
required materials,

- Students help each other to learn.
- Use of scarce equipment or materials is scheduled tu ninimize
unproduct ive waiting.




Special needs pr:grum in secondcry schools are those that
rovide servicea for educationally disadvantsged students, limited-
nglish-proficient studenta, gifted and talented students, and

atudents receiving special education services. The services provided

to theas students support their scquisition of the core curriculum
and theii participation in t%e echool's total program and ensble them
to become aucceaaful l-arners. Stu'enta with special needs are not
isoleted from their peers; thev enjoy access to this core of cosmon

SPECIAL WEEDS

learnings and participate fully in those activities that comprise
daily life at school.

In applying this criterion, consider ell sludents, including
limited-English-proficient (LEP) students, educationally disadvan-
taged students, those st.<~nts achieving at a level significantly
below their peers, gifted and talented students, school -age parents,
and students receiving special education instruction and services,

The special services the students are receiving support their
acqu'-~‘tion of the core curriculum, and each student with special
need. ia expected to maater, to the extent of hia or her sbility,
the core vurriculum provided to all atudents. The total ~urriculum
experienced by the atudenta is comprehensive, balenced, and eppro-
priate to the studenta’ career gusla. Special =ervices help students
conﬂlate and lesrn from the ssaigned work of the rggullr curriculum,
rather than displacing the regular curricylum, udents sre expe-
riencing success in lesrning the skills and concepts of the curric-
ulum commenaurate with their highest potentia’ and are feeling
positive sbout themeelves as learners.

The nethoda, materials, and assignments used in the course
work are appropriate to the apecial needs and activities of each
student whether those needs result from a hendic ing condition, a
primary language other than English, or schievement levels slgnlh-
cantly sbove or below those of the majority of students. Special
servicea provide sccesa to the core curriculum by providing compre-
hensive instruction that promotes rormal progress. Beyond the core
curriculum, atudenta with specinl needs have sccess to vocational
and college preparatory programs that fit their career goals.
Studenta develop their potential by meane of challenging course work,
appropriate course placemenis, mentorship, and advanced placemsnt
wgenever possible. For the high-sbility or high-achievi student,
special aervices remove ceilings, raise the conceptualr?evel, and
extend the breadth and depth of the core program.

The school enviromment encourages academic syccess for special
needs students. Esch adult working with the students is know edge-

8 Students with special needs have equsl access to the core of
common learning provided for all students.

= The curriculum received by students with special needs is well
balanced. It includes literature, mathematics, history/social
science, scionce, and visual and fine arts.

- The student’'s primary language is used as a vehicle of inetruc-
tion to the degree neceaaary for him o1 her to have scoess to
the regular core of common learnings, to mske normal progress
through the curriculum, to experience auccess, and to sustain
adequate psychosocial adjustment.

able about their needs, cepabilities, and learning , ~ogress and
expects them to be successful in school. All aduits enthusias-
tically assume the responsibility of helping the student with
special needa realize his or her potential as a learner by plamning
and coordinating efforts to provide a coherent and well-articulsted
program. Work with students is supported by sppropriate staff
development activities relating to special nseds and is focused on
curriculum, instruction, assessment, and students' schievement .

Counseling and personnel services for studente provide a stro
link between special needs students and core classes. Personne
practices for students ensure access to, and support success in,
this core by coordinating the students' schedules to maximize
participation in the achool, facilitating the esse in which students
move from one path to the next, and focusing students*' attentions on
choices likely to lead to a strong foundation in the skills snd
knowledge nenessary for postsecondary education and/or a career.
Students regularly use the services svailable in addressing a wide
range of concerns and feel comfortable doing so.

The schoolwide policies and procedures reflect equity in
providing opportunities that maximize the students' potential and
create an environment where all students realize success in learni .
The academic success of the students with special needs is actively
supported by the administration, steff, parents, and community,
Ongcing communication and collsboration among teachers, specialist
starf, counselors, and perents have resulted in an integrated program
for each student, allowing him or her to experience a continuity of
learning.

- Opportunities exist for gifted and tziented students to
take challenging courses and move rapidly through the core
curriculum.

- Students with individuslized educsticn programs (IEPs) partici.-
pate in the core curriculum to the full extent permitted by
their handicepping conditicn.

8 The special services received by each special needs student
support his or her participation in the core curriculum,




Special Needs (cont.)

students with the skills
learners in the regular

- Special servicea focus on providi
they need in order to be auccesafu
curriculum.

- Special services instruction ia coordinated with reguler
instruction through the use of textbooka and other instructional
materials, as well as through articulstion of the skills and
concepta bei learned in each curricular sarea., Special
services inet ion includes the major concepts being sddreased
in the regular curriculum.

= The curricular materials, methods of instruction, and essign-
menta in each course are appropriste to the student's needs,
sbilitisa, and lenguage proficienciea.

- Lurnlng sctivities in esch course build on and extend the
student'a current level of knowledge. Initial and ongoing
saseaament of studenta' learning is timely and employs a
variety of modes sa asppropriate to the learrer, including
ssseasment in the student's primary language.

- Studente with special needs work on cooperative projects and
ssaignments with other atudentaj when they need help with a
specific skill or .oncept, it is provided in clasa by the
teacher, a peer tutor, a volunteer, or a paraprofessional.

- Special servicea are provided with minimum disruption to the
student's perticipation in the core curriculum.

- Special services supplement the quslity of the instruction
students would receive from the core curriculum.

e The lessons and assignments received by the students with special
nseds are es rigorous and challenging for their diagnosed level as
those received by all studenta.

- Lessona and assigrments challenge each student to exercise
creativity and to develop the critical thlnklrlg skills of in-
quiring, analyzing, solving problems, and evalusting aituations.

- Students use information and idoes from several content areas
to solve prablems.

~ Students are expected to reason and reflect and use judgment
and problem-solving strategies to make effective decisions.

- Staff and students ex
and to schieve their

ct all students to be successful learners
ighest potential.

- Gifted and talented students are encouraged to use the inte-
grated content areas to investigate, design, and creste beyond
the expectations of the regular curricula. They are encoursged

to develop learning and inquiry habits in order to become
producers of knowledge.
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Students' work shows that students are experiencing success in
learning skills and concepts of the curriculum, and it is evident
that they feel successful as leerners in each curricular area.

= Students master the skills and concepts of each part of the
curriculum before moving to new material.

= A variety of materials and activities are usced with students who
nee-l additional time on a given concept or skill.

- LEP students are moving at a pace and at a success levsl com-
mensurate with their diagnosed ability, and English is not an
irpediment to normal academic development.

Academic success for atudents with special needs ia enthusias-
tically supported by administration, faculty, and specialist
staff.

= Faculty and specialist staff work togsther to plan and coor-
dinate efforts to provide a coherent and articulsted program for
students.

= Both initial end ongoing assessment data are shared between the
regular faculty and specislist staff.

= Ongoing opqortunltles exist for regular faculty counselors
and specialist staff to meet and share information about the
student's progress and to plan instructional and support
services for him or her, such as through team teaching or
a student study team approach.

- Parents are kept full informed of the student's progress and
participate in discu: .ions with the student, counselor, and
specialist staff regarding his or her program or courses.

= Adults working with students model effective thinking behaviors,
including withholding judgments, searching for alternatives,
striving for clerity, and other strategies thst reveal the
valuing of thinking sxills.

Administration, teaching staff, and counselors are trained to
understand the varying needs of‘ students with special needs
and are aware of learning opportunities appropriate for these
students, They are:

= Trained to interact with students and provide opportunities to
enhance students' statua in the school and in the classroom

= Trained to provide comprehensible instruction in English to
nonnative speakers for second language acquisition and subject
matter

= Trained on the role of the primary language at school and

at home to support academic achievement and psychoaocial
ad justment
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IMPROVEMENT PROCESSES

The improvement processes are all those sctivities that involve
the school and its staff in continuous organizational, curricular,
and personal development in order to improve th. quality of the
instructional grogrn, the enviromnment and culture of t!.e school,
the skills of the staff, and students' learning. The criteris for
assessing the professional and institutional renewal efforts at the
school revolve around the extent to wnich the activities promote a
high-quality educational program. A key goal for the achool as an

organization is the institutionalism of an effective and meaningful
improvement process.

In applying this criterion, consider all students, including
limited-Englich-proficient students, educationally disadvantaged
students, those students achieving at a level significantly below
their peers, gifted and tslented students, and stuldents receiving
speciel education instruction and services.

The school's decision-making processes are clearly defined
and widely known, and all invoived underatand their roles in these
arocesses. The proceases emphasize broad-bssed collaboration and
include parents, students, and the .ommunity at lsrge. The achool
site council is integral to the school's decision-meking process and
it pleys a central part in the decizions mede to improve the school.

Improvement goals reflect a strong scedemic orientation through-
out the school, and the achool's improvement processes focus on
preparing students to lead productive and satisfying lives. Changes
in the larger aoclet{ as well as the local community, demogreohic
chsnges, inteliectual and cultural ‘ranaformations, technologicai
changes, political movements, and changes in the expsctations people
have for schools are considered in the setting of improvement goals.

The school's leadership promotea and supports improvements in
the schools' program consistent with the school's and district's
gosls. Time is allocated to a regular process of analyzing and
evaluasting data sbout students' performencc and motivation, staff's
performance and morale, and implementation af the instructional
program. Based on discussion end understanding of what ceuses the
results evident in these data, plans for improvement are made and
implemented.

The goals and ob{ectlvec of the program are clearly defined, and
standards and expectations for stucen's' achievement and bshavior are
known and shared by staff members and students throughout the school.
The allocationa of resources, including time, and the working rela-
tionships of everyone at the school are focusec on achieving these
goals and objectives, The school's plan provides a focus of -u%:-
ment of curriculum, instructional practices, and evaluation. L]
coordination between the regular program and services for students

e Teachers, adminiatrators, psrents, studenta, and community members
vork coflnborntlvely to plan, imlmﬂt, provide follow-up, and
sasess the school improvement efforts.

- The improvement afforta are designed to involve the school and
staff membere in continuous organizational, curricular, end
personel development and to affect students' lesrning outcomes.
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with special needs are maintained through ongoing planning efforts
lgy t:t:eat:hm'a, specialist teschers, the principal, and other adminis-
rators.

An open snd trusting repport ‘s evident among teachers and
administrators. Administ.astive ead faculty leaders recognize thst
teachers are the primary decisiun makers in their classrooms and
actively sunport their efforts -0 improve instruction. Teschers
readily gurtlclpate in the development and implementation of
improvement eiforts throughout the school.

Staff development activities are ongoing and are planned,
carried out, and evaluated for the purpose of improving the job-
related knowledge and skills of principals, teachers, instructional
aides, classroom volunteers, and other student support personnel,
including parents, who regularly interact with students. Commitment
to continued participation in staff development activities is
obviuus. Time allocations reflect the importsnce attached to
personal and organizational renewal by individual faculty members
and administrators and coilectively by the school community. Adult
interaction at the school sustains high interest in professional
growth and improvement.

Supervision of inscruction is ongoing and systematic. The
procedures are understood by cll staff members; the process is
clearly aimed at instructionsl improvement; and the results demon-
strate the efforts of the entire staff to make supervision effective
and purposeful. Teachers receive feedback that facilitates instruc-
tional improvement as it is related to their teaching methods and
students’' learnings., The feedback is based on data collected in
classroom observations, students' wor<, and discussion. Principals
and other supervisors receive feedback about the process and their
skills used in making the process work.

- A regular assessment of staff and school improvement activities
helps promote better student lesrning.

e The schoole' staff is knowlerdgeable about the decision-making
processt

- Who is responsible for what
= Wha*, kinds of evaluation data sre routinely collected




Improvement Processes (cont.)

- How those data are analyzed, by whom, end how they nre used in
planning programmatic changes

- How to use the ongoing planning process to institute
programmat ic changes

The school-site council is at the center of the improvement
efforts at the schools

= Council members participste in the assessment of schoolwide
needs and establish priorities for improvement efforts.

- Col .cil members, working with othera at the school, esteblish
improvement goals and objectives arnd design atrategies to
aschieve those goala and objectives.

- Council members determine how resources, including school
improvement funds, will be used to achieve the goels and
objectives.

- They perio ‘cally monitor the implementation of the improvement
activitiea and at least annually evaluate their effectiveness.

The improvement joals and cbjectives focus on enabling students
to lead successful and productive lives. They sddress concerns
beyond the immediste achool, such as:

- Changea in society
- Technological changes

- Demogresphic changes

- Intellectual and
cultural tranaformation
- Political movements
- Expectations for
the school

The improvement efforts of the school are consistent with the
district's and school's goals.

Adminis.ratora and faculty organize, manage, and support an
ongoing improvement proceaa that has broad-baaed staff and
parental participation and commitment. This process includes:

- Evalustion of students' and staff'a performance

- Evaluation of the curriculum and its implementation
- Analysis of symptoms and determination of cause

- Plans for action

- Strategies for implementation

Time is regularly allotted for collecting, analyzing, and evalu-
ating data asbout the school's program and students' iearnlng and
for discussions about probable causes and solutions in areas in
need of improvement,

A broad-based collsborative planning procese re-ulta in:
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Standards and expect:tions for students' achievement and
behavior are known and implemented throughout the school.

T'e efforts of everyone at the school are focused on achieving
the goal and objectives of the plar

Alignment exists among curriculum, instruction, and evaluation
in each department.

- Services for students with special needs are coordinated with
the regular instructionsl program through the ongoing planning
efforts of those providing the se- vices.

The teachers demonstrate commitment to the school's ongoing
improvement process:

- A trusting and open rapport exists among teachers and between
teacters and administratora.

- Teachera are recognized and supported as the primary decision
makers within their classrooms.

- Teachers are motivated by their sense of efficacy--the belief
that what they do makes a differsnce in students' learning.

Sta“f de.clopment activities are teacher-directed, exneriential,
and problem-centered.

- Sta*f development is school-based and addresses individual and
schooi.:ide goals and specific student needs.

- The asgeasment of atudents' progress in relation to the curric-
ulum determines tte instructional areas requiring either
individual or whole s_.uff instruction and support.

- The assesament of the participants' strengths, competencies,
interests, and needs datermines the content of the ataff
development program.

The staff development aectivitiea are helping staff members refine
existing skills as well as learn new skills, attitudea, and
behaviors that are more effective in the classroom sstting, and
guin knowledge neceasary for effective implementation of the
curriculum.

The staff development activ.ties use effective teaching practices,
including:

- Modeling - Peer observation, support,
= Guided practice end assistance
- Coaching - Follow-up suppert for staff
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Improveaent Processes {cunt.)

o Staff are directly involved in planning and evaluating staff -e-
velopment activities and are committed to continued par icipation.

The administrators actively support the program through partici-
patiun, allocation of time, and use nP ﬁaca! and personnel

resc rces,

lastructional supervisors give timely feedback to teachers based
on observations of classrooms, students' performance, end discu.-
sion. Feedback and ccaching include:

~ Impler2ntation of goals and objectives of { ‘= curriculum
- Msnagement of the classroom, including ms “wm use of time for

instruction

Interaction with students

Design and presentation of lessons

Development of thinking and communicetions skills
Opportunities to express creativity




THE CULTURE OF THE SCHOO.

The culture of the achool relates to the act of the school'a
total environment on those who are a part of the organization and
those who interact with it. The school's culture affects not only
the faculty and students; it also -ffects the parents and the
community at large.

Culture ia a tonu, an atmosphere that is apparent throughout the
school, The culture reflects the school'a shared values, its sense
of miasion, its dominent ideas, its philosophy. OQulture identifies
what ia important; it provides meani..g to staff, parents, and
students; it integrates the several objectives of the organization
into a seneible whole.

Culture ia communicated by symbols, ideologies, langusge, and
stories. While the culture is primarily shaped by the school's

leaders, it ia communicsted most effectively by the people who make
up the school. The more that the students, faculty, and parents
speak of what is really important to the school, the more pervasive
are the shared values that make the sciool what it ia. A school's
culture thet is well articulsted by its storytellers is effective in
ensbling the school to achieve its mission.

In applying this criterion, conaider all students, including
liaited-English-proficient students, educationally disadvantaged
students, those students achieving at a level significantly below
their peere, gifted and talented studerts, and students receiving
special education instructinn and services.

The achool's culture is directed toward students' learning.
Principals, faculty, parents, snd nthers working with the students
demonstrate a ahared purpose to develop each student's cultural,
moral, intellectual, snd emctional character to its grestest poten-
tiul. There is evidert belief that this purpose is primary for thc
school and poaaible to achieve for virtually every student. The
school'a goals, policiea, practices, and attitudes reflect the
primecy of this purpose.

The school's leaders (administrators, faculty, students)
actively shape and promote the culture of the school; they build
purpose into the social atructure of the school; they shepe the
vision of the school; they promote sand protect tho school's values;
they strive to develop the school into an institution that responds
to the highest academic, morsl, snd saciel stendards. The school's
leaders initiate nctlvl‘lu that focus the creatisu energies of the
organization so that the school's purpose and vision shape the
everyday behavior of teachers and students inside tha classroome.

The environment of the achool is safe, orderly, and supportive.
Students find school a good place to study and a plessant place to
be. Schoolwide atandards for students' behavior are perceived by
students and staff membera to be fair and equitably enforced.
Instances of vandalism and/or violence on campua are very rare;
students' absentee!ism and dropout rates are muintained «t a minimum
level. The faculty's and students' expectations of students’
behavior help make the school's environmen conducive to learning.

e The school's focus on learning is comonly shared by administra-
tors, teachers, students, and parents.

o The educational miusion of the school is easily identified by
people who visit the school.

- The school seems vibrant, healthy, successful, businesslike,
effective.

= The atmoaphere evidences the learning that is taking place.

71

29

Leadership :3 shared anongeadnlnlatratore, faculty, and stu-
dents, and collsboraticn among the leaders is evident. Departmental
chairpersons provide leadership in their departments and throughout

the school that promotes high standards of facult{ professionalism.
Teachers' and students' organizations and their leaders contribute

significantly to the promotion and protection of the school's
culture, inclwling the school's mission and purpose.

A climate of innovation and experimentation allows faculty
members the professional freedom to pursue the school's mission with
grester accomplishments. The teachers feel a strong sense of effi-
cacy, and they believe in their own ability to attain high levels of
students' learning. They are inspired by the vision of the school's
educational mission and work to translate that vision into reality
in their classes.

Administratora and teachers continually aseek to develop
themselves as professional educators and as human beings. Peer
relationships include frequent informal discussion on educational
issues, mutusl h=lp, mentoring support, training, snd retraining;
they help in defining and redefining school values; they support the
notion of educating and reeducating. Problems and weaknesses are
ogenly recognized, and there is a cendid search for improvements.
The values of serving atudents, professional development, and
self-renewal are integrated in the school's culture,

- The benavior of the people in the school reflecta the lesrning
miasion.

- The academic achievements of students and faculty are evident.

e Faculty, students, parents, and adminiatrators communicate the
school's culture by:

the tales of its herces
its myths

- Recounti
- Acting ou
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The Culture of the School (cont.)

- Participating in ita rituals
- Daveloping its image
- Clarifying its metephor

The school ‘s focus on students' learning is reflected in:

= School 'a philosophy and policies

- Daily decision making

= School's climate

- Attendance and discipline policies

- School and classroom management practices

The valuea of the school are known to all. Administrators,
faculty, and atudents are sble to articulate the values and aere
comfurtable sharing them with outsiders.

= The lesders are known to protect and promote the enduring values
of the school.

- The valuea affect the behavior of the peopls in the school.

The school'a leaders promote transcending velues tnat motivate
faculty, adminiatrators, studente, snd parents to raise themselvss
and the school as an organization toward higher ethical and social
purposes.

- These transcending values are clearly articulated in the
school 'a philosophy.

- Justice ani equity are evident in the interactions of teschers
and studenta, administratora and feculty, the school's staff
and parerts.

- High ex.ectations of behavior promote an environment that
bespesks the tranecending moral and social values.

Standarde and expectations for studenta' behavior have been
established achoolwide and are equitably and consistently en-
forced. The consequencea for violating echoolwide rules are well
esteblished, widely known, and fairly enforced.

The school's culture placea a high priority on a safe snd orderly
enviromnment.

- Diaruptive behavior is at a minimum.
- Personal safety ia not a problem in the school,

- The clasaes, library, corridors, and lavatories are monitored
to prevent diseipline problems.

- Students are motivated to exert self-discipline and to develop
high expectationa of behavior for themselves and other students,

A clear system exists for recognizing and rewarding outstanding
students' and faculty's accomplishments.

Abaenteeism of both g-udents and ataff is not a problem at the
echool; established procedures exist for maintaining attendance
at a Figh level.

Violence and vandalism are rare rccurrences.
The students' dropout -ate is minimal.

The schoola' leadership !s shared among administrators, teachers,
and students. The educatiuvnal leaders of the schools

-~ See their major function as shaping the culture and “e viaior
of the school.

- Speak often of the school's mission, and their behavior reflects
a deep commitment to it.

- Work to develop the rommunity's consciousness of the school's
mission.

The school ‘s leadera, inrluding leaders of teachera' and students'
organizations, engage others to improve themselves and their
school continuously. They:

Influence others toward ocersonal and organizationa)
improvement.

- Interact with othars to develop mutual goals for the school
and themselves.

- Care about others, their profess.onal jevelopment, and their
creative application of the schoo. 3 purpose to their offices
and classroorms.

Instruct others in the school and then work with them closely
over a pariod of time.

Teaciicts enjoy a large degree of professional autonomy; they are
encouraged to use their best professional judgment in carrying
tlaut r?lhe school's mission of achieving high levels of students'
earning.
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This publication is one of over 500 that are available from the California
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American Indian Education Handbook (1982)
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Manual of First-Aid Practices for School Bus Drivers (1983)

Martin Luther King, Jr., 1929—1968 (1983)

Model Curriculum Standards: Grades Nine Through Twelve (1985)

Nutrition Education—Choose Well, Be Wecll: A Curriculum Guide
for Junior High School (1984)

Nutrition Education—Choose Well, Be Well: A Curriculum Guide
for High School (1984)

Nutrition Education—Choose Well, Be Well: A Curriculum Guide
for Preschool and Kindergarten (1982)

Ne.tiition Education—hoose Well, Be Well: A Curriculum Guide
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Raising Expectations: Model Graduation Requirements (1983) 2.75
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Trash Monster Environment. Education Kit (for grade six) 23.00
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California State Department of Education
P.O. Box 271
Sacramento, CA 95802-0271
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address listed above.
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