DOCUMENT RESUME

ED 269 978 FL 015 717

AUTHOR Adamson, Donald

TITLE Prediction and Reflection in Reading in a Foreign
Language.

PUB DATE 8

HOTE llp.; In: Papers in Language Learning and Language

Acquisition. Papers presented at the Nordic
Conference on Applied Linguistics (2nd, Hanasaari,
Espoo, Finland, November 23-25, 1973); see FL 015

708.

PUB TYPE Reports - Research/Technical (143) --
Speeches/Conference Papers (150)

EDRS PRICE MF01/PC01 Plus Postage.

DESCRIPTORS Advance Organizers; *Classroom Techniques; Context

Clues; *English for Special Purposes; Higher
Education; *Prediction; *Readr.r Text Relationship;
*Reading Processes; Second Language Learning;
Teaching Methods; Technical Writing

ABSTRACT

A technique for teaching skill‘, in reading in a
foreign language is based on the assumptions taat the development of
foreign-language reading skills is similar to the developmerit of
native-language reading skills, that the purpose of reading is to
integrate new and existing knowledge, and that the reader's
knowledge, opinions, or experience should be emphasized as much as
the tezt content. The technique irvolves the use of pre-reading
questions exploring the reader's opinions, questions accompanying the
text that encourage evaluation of the opinions expressed in the text
as it is read, and exercises tnat encourage the reader to predict
vhat subsequent text will contain, a feature that is especially
useful for teaching languages for scientific purposes, Use. of the
approach among science students in an Erglish~medium faculty in a
Middle Bast university, where traditional reading instruction was
expected, required presenting the prediction ezercises as a
comprehension test and adjusting the technique based on the students'
responses. The advantage to the use of prediction is that it allows
an insight into the cognitive processes at work when a reader
approaches a text, and it emphasizes the role of background knowledge
and experience in comprehension. The immediate value of this type of
work lies in the break it makes with established habits of looking at
texts as completed artefacts, rather than as opportunities for mental
interaction. The long-term value of predictive work has yet to be
proven. (MSE)
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PREDICTION AND REFLECTION IN READING IN A FOREIGN LANGUAGE

DONALD ADANSON
Longman English Teaching Sarvices

The teachirg of reading in a foreign Yanguage is rather a aysterious

activity. It is certainly Jess well ressarched than the teaching of reading

in the mother tongue. We are not really sure exactly wvhat to teach or how

we can bast teach it, how far we should teach along L1 lines, how far we #
should expect transfer from L} reading, how far L2 reading presents problems
of its own which should be dealt with in different ways, and so on. Since we
are rather short of haid experimental evidance, we rely a lot on supposition,
One such supposition, vhich | shall adaere to in this paper. is that fdeas
which are relevant to tha general development of reading skills in the mother;:;
tongue are also relevant to foreign language resding. Another suppasition
is that we are Justified in using our intuition sbout material, and cur ex- 5§e
perience of how it works in the classroom - since matarial would seldom be f
written if we had to wait for absolute proof of the effectivensss of the s
techniques incorporated in §t. In &ny case, in this paper I shall be
demonstrating, and tdvocating certain procevures s°J formats im cemprahension
saterials; these are procadures which have been influenced by current views
of the resding process. A good introduction o this general approsch (with 3
respect to L1 reading) and one which go2s bayond intuition into expsrimental i
back-up may be found in Lurzer and Gardner's The Effective Use of Raading L
{1979).

Before going into this, I would 1ike 20 consider the kind of reading

werk which has traditizaally besn found in %o language class. Traditionally,
students read a Passage, and then answer questions about it. The passaye may

be long or short. The questions may allow ‘open’ ansusrs or have & zultiple
choice or true/false format. There s3y 23130 be quastions related to language
points exemplified in the Passage so that the pessage bacomes an excuse for :
work on grzzmar and vocabulary. How if there is one thing which 1 hope we )
would agree on, it is that activities 1ike this have not got much to do with ;
the kind of reading which a student would normally do outside the classroom,
'n any languige. A student doing this kind of exercise may read, but he will o
not be behaving 1ike a readar. And 1 think that this should meke us suspicious

of this traditional type of activity, as far as the advarcing of reading *
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skill is concerned.

There is another point to be made about the traditional cosprehension
exercise. very often, questions demind reference to the passage and only to
the passage. ¥e find phrases like ‘According to the writer, what is such-
and-such?' In other words, the studant has to pick out what the writer of
the passage says, and is {n effact forbidden to 1ink up the content of the
passage uith his own knowledge or opinfons. Now I sugcest that this fis
completely counter to the natural reading process, ant that this kind of
question is not just useless, but actually likely to be harmfyl. Of course,
1 know ft is importamt to distinguish the opinion of the writer fros one's
own opinion, but 1t 1S natural to do this in contexts where one's own
opinicn is valid and important and brought out into the open; and this in
turn is & natura’ state of affairs in contexts which engage the reader E
emotionally and intellectually But to damand this in passages which aexist
aerely to provide reading for the sake of reuding is, I suggest, simply
encouraging an artificial epprosch to readiag.

$9, let us ask the questicn, ‘MWhet is a reader?' Yell, first of &ll, ia
roreal circumstences, & resder 1s one who has a purpose in reading. The
purpose may be ose of obtaining iaformation, or intellectual plessure, or
emotionral satisfaction. But it will not de reading for the sake of reading
unless one happens to be in o classrooa and {is made to vead by 3 teacher.
This should worry us as teachers; [ aean the artificiality of reading in the
classrocs, t43 eleaen: of compulsion in the reading task. But we czn allevi-
ate this artificiality. The main thing to remseber is that genuine purpose
in resding rolates vavy such to the integration of new knowledge with
existing knowledge. The reader redds in oOrder to add something to what he or
she alraady has. Kow parhaps we cannot credte 2 genuine purpose in the class-
roaa, but we can try to make sure that the activity is cenuine in so far as
it 1s designed to 1ink up with the knomledge or experience which the student
alresdy Bas. Me can do this in two ways. First of all, cbvicusly, we want
the studants o read meteridl which tells thea semathing thay do not know
alrezdy, or which t2lls things in a new way, OF which convays some esoticnal
or aesthatic experiunce (so the text could be 2 scientific article, ora
posz, or a novel; but 1t aust contribute something to experience, yet not
be divorced from 1t). This is very nearly a plaetituds, except that it {s not
s0 easy to achieve. The second thing is to have a format which emphasises
the reader's knowledge, cpinicns or experience just as much as the content ‘
of the text. This means that we should use the reader's knowledge as 2 ‘:1
starting point, before pressnting tha toxt, not treat the reader's {deas as
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scaething to be discussed at the end of the lesson, long after the text has
been read.

EXAMPLE

UHIT SEVEN PEOPLE AND POMER
SECTION 1

A WOMAX'S PLACE

1. What do you think?

1.1 What power do members of a fantly have? In particular, what about the
rcle of wome in the family? How much power doss a woman have as &
wife or mother?

Say whather you acree or disagree with these statements. Put a x in
the mrgin 1f you disagree; a v’ if you agrea.

The rcle of wife and mother is the most redarding one for a woman
A woman {s likely to be happier if she can work outside the home
As wives and mothers women have a lot of pover in the family

A woman is Inevitably subservient to & man in the family

It is quite {mpossible for men and women to be equal partners
{a marriage

A motner is always the best person to ook after her child

He must ook for alternatives to the traditional rote of women
in the family

2. Below s an extract from a book by a writer, well-known for her feminist
beliefs. In the ook she challenges conventional views about woaen

2.1, 2ad the satract below and as you read nots whether Yyou agree or
isagree by putting v/ or x in the margin (if you agree strongly
aut v/ {f you disagree strongly gut xx)

The unfortunate wife-mother finds herse;f anti-social in many ways.
The home is her province, and she is lonely there. She wants her
fanily to spend time with her for her only significance is in
relation to thet almost fictiticus roup. She struggles tc imld
her children to her, imposing restrictions, waiting up for them,
prying into their affairs. They withdraw more end sore {nto
non-comeunication ani thinly veiled conteept. She begs her
husband not to go out with the boys, marvels that he can stand

in the pouring rain at the football and then be too tired to
mend the roof or cut the grass on tha finest dey. She moans sore
and eore that ha doesn't care what the children are up to, that
discipline is all left to her, that nobody talks to her, that
she's ignorant. that she had given the best years of her life to
a bunch of ungrateful hooligans. Politics is a mystery and a
bortng one; sport is evidence of the failure of men to grow up.
The best thing that can happan is that she take up again where sho
Teft off and go back to work at a job which was only a stop gap
when she began it, in which she can expect no preaotion, no
significant remuneration, and o widening of her harizons, for
the demands of the housshold must still be met. Work of all kinds
becomes hypnotic. She cleans, she knits, she esbriidars. And S0
forth. Every wife must 1ive with the krnowledge t/.at she has
nothing else but homa and fanfly,
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Example 1 begins with pre-texs quastions which explore the reader's
opinfons prior to actually embarking on the text (frow advanced reading
material by Barr, Glegg and Wallace, forthcoming).

What are some other characteristics of a reader? Well, if we think of
a reader as a person with a purpose and with knowledge, it is easy to see
that the reader is onz who is actively engaged in what he {s reading, all
the time he is reading. The reader does not start out with some knowledge,
read the text through as a whole, and then slot the naw information in.
Rather, the reader absorbs and integrates tnformation as he goes along.

T cannot stress this o much. Reading is a reading process, not @ 'heving

read' achievement. So we should have Questions which allow the evaluation of
the text as the text goes along, questions within the text. Even {f answers .
require revision in the light of subsequent chunks of text, that is quite ,
satisfactory, because that is what happens wher we read naturslly. v

Agatn in Example 1 we have questions along with the text, which ’
encourage evaluation of the opinions expressed in the text as the text {s ™
read.

focussing more closely on the active invoivement of the reader with
the text, we have what 5 perhaps the most important characteristic of
a rezder. A resder is one who is making hypotheses about what he {s reading,
both about the meaning of what he has redd, and very importantly, the conlent
which he is going to resd. This fs the reader tering part in a ‘pcycholin-
guistic guessing game' (Goodman, 1957}, the reader considered as a perscn
who s guessing what subsequent chunks of text are goirg to say. This is a
aost interesting aspect, snd one which may be at the heart of any kind of
efficient reading. Exsmple 2 (acain by Barr, Clegg and Hallace) 1s an
exa=ple of a comprohension format which aies at encourdging the exploywent
of this ‘predictive’ skill.

Mow this kind of hypothesis forming by the reader seems to e to be
particularly relevant to £SP. In a lot of specialist writing, it seess, the
structure and content of a text is fairly predictable. And in certain kinds
of scientific writing, resding the text fnvolves tuning in to the srgueent
or reasoning of the writer, and arriving at a conclusion 2loag with the
writer, which is very much an active, predictive involvement with the taxt,
Thus, in Example 3 it {s possible for a scientifically-amare studant to guess
that the pext paragraph will report the chservation that 1ight from distant
galaxies shows 2 ‘red shift’, and the conclusion that galanies are receding
from us, which is the basis for the theory of the expanding universe.
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EXAMPLE 2

PART 3
WINONILLS

Some people think we must find alternative forms of energy which are safer ,
and not wasteful of rasources - such as windmi)ls, ’

The following text comes from a weekly news magazine. g
Read the text and try to answer the questions within
Use a misk to cover the part of the text you have not read.

There is a burgeoning of windaills. They are springing up in the fields
and large garcans, some big enough to nake a useful contribution to the
ener?y needs of the housensld and others so small as to be only enter-
taining expariments. Recently the wrld's governments have shown an

fnterest. The United States and Canzda, Mest Germany and Israel, Japan
and the Unfted Kingdom, 11 b

From the text above what features to these countries have in comeon that is .é,g
relevant here? Read on .., o3

have plars 1?’%_
for wiud-driven electricity generators.

There is even 2 project for a very large windaill on the South Downs
that will haat greenhouses. The attrection is the energy that the wind
will give us free. In readity, of course,

Khat point is he going to make about the real situation?

. §OU NO more got free energy from the o
wing than you ger free steam power because Soeeons heppens to give you §
3 bucket of coal. You must harness the energy in both cases. And 5
31though your windaill's raw energy, unlike coal, is froe, you stil) £
have to harness 1t in the most economical way far your partfcular needs. &
thich is why you choose a

Can you say, in very general terms what comes next?

bicycle-whee) windmil) that will charge

3 car battery and thus keep your Sony TV going, or & hoze-built Cretan
windaill that wil) warm your house.

If wind mills are to be more than exocionally attractive, the cost of

the enargy thay produce, in teras of basic cost plus mintensnce, must
compare with the cost

- of vhat?

or ot least, the only reasonably inflated cost, of enstrgy from other

sources. Evan the bicycle-wheel generator, unless you bufld it from
scrap

- what point will be made in the second half of this sentence?
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EXAMPLE 3

(A previous section of the passage has already described the ‘Doppler
effect' according to which the wavelength emitted by a receding body is
greater than the wavelength emitted by a stationary body. Studeats have
also seen a page contair’ .g photographs of the spectra of various galaxies).

The Austrian Physicist, J. Doppler (1803 - 53) discovered this behaviour in
sound waves, and it explains the well-known change of pitch of a train
whistle as it approaches and passes us. The same principle applies to iight.
Every atom emits 1ight of definite wavelengths which appear in a spectroscope
az a scries of coloured lines - a different series for each atom. If the
atom 1s a receding body 211 the lines have slightly longer wavelengths than
usual and the amount of the change depends uniquely on the speed. Longer
wavelengths mean that the light is redder than usual, so that the light

from a receaing body shows what is known as a ‘red shift'. The speed of
recession dapends on the zmount of red shift.

. AN

Question: Can you gusss what was discovered about the light from
distant galaxies, and what this implied about the galaxies?

o 6

Of course, not all scientific writing is like this; much of it (for
examole in engineering and biology) is concerned with the description of
static and dynemic systems. Yet even in those scientific texts which are
less concerned with inductive or deductive reasoning, there does seesm to
be a high degree of predictability in the rhetorical structure, and this
is somathing that the reader can be encouragil to tzke zdvantage of.

So much for the theory. wWhat about the actua) practice inside the
classroon? I would like to report briefly on the reactions of students who
tried out material incorporating this ‘predictive’ format. These were
students of science at an English-medium faculty in a Middle East university.
The students ware extremely able, but were not accustomed to an English
course in which thay had nothing to learn in the sense of nothing to meso-
rise. At first, activities in which thay were required to predict the centent
of & text puzzled scme of them. What was there to learn? How could they
improve their performance? These are valid questions, which touch on the
fundamental problezs of how we teach a8 skill and how we know we have taught
it. Probably, the iest way of improving one's skill in prediction is by
doing it, and there is little scopa for the 'memorisation’ type of learning
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which our students were accustomed to.' Note howaver that it was probably
the unusualness of the activity which worried tie students. They would
probably have been quite happy doing traditional comprehension work, which
really has the same problems, but which people are accustomed to, and which
is accepted as a valid classroom activity, almost without question. Yet, as
with a1l classroom activities which involve learning-by-doiny rather than
Tearning-by-memorisation, one has to look for ways of finding out whether
students are actually learning anything.

Partly because of this necessity, and partly because of the strong
orientstion towards classroom testing in the university, we were led to try
to construct classroom tests involving prediction. Pages of a text were
handed cut one at a time, and students asked questions involving the
prediction of content of the subsequent page. Answers were collected, then
the subsequent page given out. And so on.

EXAMFLE 4

(The author is discussing the misuse of fiqures in statistical arguments.)

Unfortunately, so few people understand any statistics that they are apt to
take an author's word for statistical eviderce. khere statistics are quoted,
take a good look at what is befng said, and apply a bit of ordinary common
sense. It may well be that either the figures are mmi;. wrongly used, or
based on criteria which you are unable to accept as valid

Take tue following exssple from a recent article in a reputabie journal
which I am sure would never have appeared in fts present form if the editor
had known any statistics. Two groups of girls (85 girls in each group) aged
sixteen to twenty were matched for various things. One group had volunteered
to 90 on an 'Outward Bound' Course (a course involving camping and ~uidoor
activities). The other group had not.

Question 1: that do you think the rest of the paragraph will deal witk?
Explain your answer.

Guestion 2: The next sentence f{s:

(8) Approximately nineteen months later, the two groups were
compared again.

(b) The conclusion of the experiment was as follows:

(c) This was bad experimental procedure.

1 But it might be possible to give probabilistic rules of discourse which

would help the student. I believe chat discourse analysis could be use-
fully applied in helping student to anticipate what a writer is likely to
do at particular points in & dyscourse.

g
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A page from initial attempt to construct such 2 ‘test’ is shown in
Exanple 4, and some Of the probiems which aris. may be appreciated by anyone
who cares to try to answer the questions (Answers: 1. The rest of the
paragraph deals with the experimental procedure; 2. The next sentence is
‘Approximately nineteen months later ...': the paragraph explains how the
groups were tested to find if any personality differences had developed
between the groups). The main problem is that although with hindsight the
progression of any text way seem logical and obvious, there can be substan-
tial disagreement among native speakers about what the subsequent contiat
of a text will ba, while the text is actually being read. One answer is to
have consultation with native speacers to make sure that there is agreement
about what is likely to follow. The probless are comparable to (but greater
than) those fnvolved in marking cloze test, counting as correct ‘any
acceptable response’, one way of determining correct responses being to have
a kind of opinfon pole of native speakers.

In subsequent ‘tests‘, we did grecually manage to eliminate some of the
worst problems, {n that 1t seemed that the tests had wore face validity as
far as students were concerned, and were becoming siightly more reliable.
Yet, even if one would not 1ike to press the procedure too far as a
reliable testing instrument, ‘prediction' still has real value for the
teacher as & classroom procedure. It allows an insight into the cognitive
processes which are at work when & reader approaches a text, and it is
particularly 11luainating on wne role of background knowledge and experience
in comprehension. Students too, after initial puzziessnt, sees to find the
procedyre absording.

To sum up: The immediate value of this type of work is, I beliete, in
the brenk 1t makes with established habits of looking at texts as completed
artafscts, rather then as opportunities for mental interaction. The fong-
term value ¢f 'predictive’ work has not yet been proved, but it involves an
activity which may, in principle, be emenable to classroom tasting. More-
ovar, the investigations of Lunzer and Gardner (1979) referred to 2arlier
also point .0 ways in which the value of predictive and reflective work can
be studied. In the meantime, work of this kind can be readily incorporated
12 comprehension materials and tried out in the classrooa, giving teachers
ty epportunity to evaluate it froa their own experience.
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