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Foreword

Those engaged in the interrelated crafts of supervision, curric-
ulum, and instruction are often criticized by schola~ and practi-
tioners alike for being unfamiliar with their tradi 5. We urge
those critics and our participants in those crafts .. know those
traditions through the following pages, whizh illuminate che path
of development of the Association for Supervision and Curriculum
Development. ASCD has served well to focus the talents, energies,
and values of the individuals it represents. Moreover, it has provided
the forum, structure, and opportunities for them to bring to fruition
many of the pioneering concepts that make ASCD uniquz. In truth,
the history ot ASCD is the history of supervision, curriculum, and
instruction. Over the years, the Association has served as the heart,
mind, conscience, 2nd perhaps soul of these fields.

The decision by the Executive Council io bring together into a
single volume the record of the development of ovr Association was
significant. The invitation to the incomparable William Van Til to
serve as editor and to gather other former presidents and leaders as
contributors has resulted in a product far more powerful than any-
one anticipated.

The authors share their recollection of events in which they
themselves played important parts. I have found their chronicle
fascinating and comprehensive. I know that all ASCD members and
others wishing to understand the vitality and essence of the orga-
nization will find these pages excitirg and illuminating.

The volume captures both the spirit and substance that com-
prise ASCD. Bill Van Til speaks of the caring and vision that are
the esserce of our efforts as an organization. Galen Saylor traces
our roots and exalts the merger of practitioners and professors that
provides the life blood of ASCD.

The views of supervision aud curriculum development during
both early and later vears, including our involvement in group pro-
cess; our championir,, of social forces, ethnic groups, and the hu-
manist movements; and our continuing commitment to look into
the years ahead provide heartening and accurate perspective.

ERIC
JAuText provided by ERIC 6




vi ASCD IN RETROSPECT

For every milestone, the chronicle is told with the respect for
accuracy and attention to detail that could be provided only by
those who experienced those significant events. Their reports offer
convincing evidence that ASCD has often reflected interrally the
disparate forces and factors with which the total enterprise of ed-
ucation itself has been confronted. The volume is sometimes appro-
priately critical, frequently unsettled, never dull.

The excitement and the unflinching honesty of ASCD in Retro-
spect emerge in the writers’ personal recollections of growing up
professionally within the organization; of being nurtured by cru-
sading leaders, challenging programs, and broad-based member
participation; and of experiencing the hard-earned increases in
number of members, scope of activity, and degree of influence.

In spanning 40 years, the accounts of this volume provide a
microcosm of American education and the bruader cuiture.
Throughout their reports, the writers remain 1n touch wiu. society
past and present and occasionally anticipate poteatial issues and
emerging trends.

For the former members of ASCD who have given themselves
in service to us, the volume is a fitting memorial; for the present
members who have lived many of those events, it is an appropriate
record; and for recent members and those still to join us, it is an
outstanding orientation.

When the next such volume is written, we can only hope that
it will equal in quality the work of these chroniclers. You are cor-
dially invited to be a part of the venturc and adventurs they de-
scribe.

GERALD R. FIRTH
ASCD President, 1986-87




ASCD: An
introduction

WiLLIAm VAN TiL
President, 1961-62

The quest for an organization that would be socially oriented,
responsive to tiie needs of learners, and committed to democratic
values attracted some educators of the 1940s to the Association for
Supervision and Curriculum Development. We sought an associa-
tion open to all who would work for good school programs through
curriculum improvement and helpful supervision. We wanted to
belong to an organization that would foster both informed discus-
sion and effective action for better schools and a better society. To
us, the National Fducation Association seemed too much domi-
nated by conservative school superintendents; the program of the
separate subject matter organizations too specialized; the mem-
bership of the NEA department enrolling supervisors and directors
of instruction too limited. So when the independent Society for
Curriculum Study and the NEA’s Department of Supervisors and
Directors of Instruction merged in 1943 into a newly created de-
partment—opart of the NEA family of organizations yet independent
as to programs and policies—we welcomed the opportunity to par-
ticipate.

The new group created by the 1943 merger was first titled the
Department o; Supervision and Curriculum Development. As a so-
cial studies teacher in the Ohio State University School, I hoped
that the new organization would deal with social realities and re-
spond to social forces, as well as foster humane values and recognize
the interests of children and youth. Consequently, I welcomed a
request from Gordon Mackenzie and Cecil Parker for a chapter for
the new Department'’s first yearbook, the 1944 Toward a New Curric-
ulum.

Any uncertainty as to the social orientation of the new organi-
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2 ASCD IN RETROSPECT

zation vanished when, two years later, I contributed to a yearbook
published under the new name, Association for Supervisicn and
Curriculum Development. I found Lelia Ann Taggart and Fred T.
Wilhelms, co-editors of the 1946 Leadership Through Supervision,
supportive of the analysis of the culture that corstituted much of
my chapter. (Only in 1985, while editing this book, did I realize that
I had contributed the first chapter to the first yearbook ever pub-
lished by ASCD!)

So I became an active participant in the Association ana began
to shift from specialization in social studies to the broader fieid of
curriculum development. In the more than 40 years that followed
my first experiences in the organization, ASCD has continued to
demonstrate social concern and commitment to better education
in its activities. Again and again the organization h.s recognized
the interdependence of curricuiar sources derived from social, psy-
chological, and philosophical foundations. ASCD has a long history
of support for a balanced curriculum and effective leadership prac-
tices.

Seldom have ASCD's convictions been as well expressed as at
the close of ASCD'’s first decade. While the Prcgressive Education
Association was disbanding in 1955 (in part because of dissension
over whether education should be child-cen:sred or socially cen-
tered, should employ indoctrination or use the method of utelli-
gence), ASCD was presenting to the 1955 business meeting a care-
fully thought-through platform of beliefs. Officially adopted in
1956, the platform read in part:

ASCD believes that

—the public schools are our chief and most effzctive means of developing
;r?f men capable of solving problems and governing therselves success-
uily,

—-i: a democracy, societv has an obligation to provide free and equal ed-
"scation opportunities for all children and youth, and the learner, according
to his ability, has an obligation to take advantage of the educaticnal op-
portunities offered;

—the main purpose of the American schools is to provide for the fullest
possible development of each learner for living moraliy, creatively, and
productively in a democratic society;

- —the curriculum, consisting of all the experiences of the learner under the
guidance of the school, is effective in achieving the purpose of education
when it is based on the needs of the learner and the demands of the society
in which he lives;

—because of individual differences, social change, and the nature of the
educative process, continuous planning, development, and appraisal of the
curriculum are essential;

—growth in realization of democratic values requires that learners have
freedom to learn and the teachers have freedom to teach.

-9
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The platform then called for cooperative planning and action
by all, including teachers and learners; leadership and coordinaticn
by supervisors, curriculum directors, 2nd principals; cooperative
interaction between school and community; mutual respect, dem-
ocratic human relations, and growth by all involved in cyrriculum
improvement.

ASCD learned early to exert influence on schools and society
through committees, conferences, the resolutions process, publica-
tions, governing bodies, and staff. In 1945-46, while the new orga-
nization was still titled a department, 20 committees with mem-
bers from 12 regions were established. At the first annual national
conference in 1946, ASCD found that meetings of these work groups
were effective ways of involving members; thereafter, throughout
ASCD’s history, working groups, committees, and commissions
have often taken positions, recommended publications, issued state-
ments, and influenced ASCD’s governing bodies and their policies.
The vcice of the membership was heard through the resolutions
process, which was first instituted at the 1947 conference and an-
nually specified courses of action for the staff when endorsed by the
governing bodies. Yearbooks, pamphlets, and Educational Leader-
ship voiced the views of ASCD members who contributed to the
organizaticn'’s publications program; recently tapes and cassettes
have suppl.mented the written word. Governing bodies and execu-
tive secretaries have conveyed the Association’s positions through
media releases, communications to organizations and governmen-
tai bodies, testimony at Congressional hearings, etc.

It’s hard to convey today how important ASCD was to those of
us who came early to the Association. ASCD “was the focus for our
efforts to create better education in a better society. For us ASCD
was an arena for sharing agreements and disagreements, a center
for communicating to educators and the public, a place for people
willing to speak out on controversial issues and to stand up to be
ccunted, a rallying point when our views were attacked by reac-
tionary forces. a forum for participation by all, young or old, ob-
scure or prominent.

Fred T. Wilhelms, a former executive secrc:ary of ASCD, said
it well in 1960 in one of the memorable Importance of People col-
umns in Educational Leedership. Writing on “The Importance of
ASCD,” he commer‘ d:

Two characteristics: caring tremendously about children and teachers and
what happen= when they get together; th. ability to involve almost every-
body; these, to me, make ASCD stand out above all other organizations. Of
course, these two root down to something deeper—I don’t exactly know
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4 ASCD IN RETROSPECT

what—a vision of what society could be rerhaps, so goading a vision that
it never lets compromise be comfortable; a faith in the human person, so
deep-rooted it cannot be shaken. Sometimes T feel that the “something
deeper”’ lies very close to Albert Schweitzer’s reverence for life. . . .

It is hard to realize how different American education would be (oday
if ASCD had not been there. When the battles ware going at their worst,
there stood our organization. General Jackson at Bull Run, standing there
“like a stone wall,” was not a firmer rallying point. It makes a difference
whea there is 2 place to stand. . . .

We've been people who intuitively move toward life rather than away
from it. We have a tremendous commitment to democracy, and an even
deeper feeling for the lone individual inside that democracy. We're deep-
dyed professionals with a terrific urge to build a school system on what we
know about children and societies and learning and teaching—not by
guidelines of what’s safe or politic or fashionable. We're an odd crew—
rough, tender, earthy, visionary, fond of each other, argumentative—and
with it all everlastingly devoted to the job as it is given us to see the job.

Shakespeare’s phrase, “We few, we happy few,” appropriately
applies to the ASCD I knew over many years. Today ASCD is no
longer “‘we few’’; in the mid-1980s the membership passed the
70,000 mark. Can ASCD maintain and extend today what may still
be useful froin our herivage developed in a time when the happy
warriors were fewer? Now that we have grown more numerous, can
we build on the past and beyond the past through envisioning and
creating new approaches to better education in a better society
tkrough improved supervision and curriculum development?

This booklet has been assembled to help with such questions.
It is not the definitive official history of ASCD; such a venture,
beyond present funding, humanpower, and archival resources, must
wait for some later day. Instead the 1eader will find here somne
contributions to ASCD’s history as seen through the individual
spectacles of some former ASCD presidents plus the current presi-
dent and executive director. Each has written as he or she saw fit
on some aspect of ASCD close to the writer’s heart. No editor has
requested or expected unanimity from the comributions; ASCD
presidents have not always agreed on what ASCD should most em-
phasize in programs and as to policies, nor do they here.

Yet here is food for thought and for the spirit grown from ex-
periences in cultivating ASCD's gardens. We hope this contribution
to history will help you as you build toward your goals through
ASCD.




1
ASCD and Its
Beginnings

J. GALEN SAYLOR
Prosident, 1965-66

The Association for Supervision and Curriculum Development
was created by the merger of two national professional organiza-
iions concerned about teaching, the improvement of supervision
and instruction, curriculum planning, and formulating a philoso-
phy about schooling. The Association was officially founded in
March 1943; the Executive Committees of the two organizations
had formally approved the merger at a meeting in Chicago on 10-
11 October 1942.

The larger and older of the two organizations was the Depart-
irent of Supervisors and Directors of Instruction; the other group
was the Society for Curriculum Study. In 1921 a group of supervi-
sors of instruction in some of the nation’s school systems formed
an organization known as The National Cenfererce on Educational
Method. In February 1928 the name was changed to National Con-
ference of Supervisors and Directors of Instruction. In July 1929
that orgamization officially became a department of the National
Education Associatic Henceforth, it was designated as The De-
partmenc¢ of Supervisors and Directors of Instruction of the Na-
tional Education Association.

The Department of Supervisors and
Directors of Instruction

The object of the organization, according to its constitution,
adopted in 1921, was ““the improvement of supervision and teach-
Author's note: 1 wish to acknowledge with appreciation Hollis L. Cas-
well’s review of this chapter.

12




ASCD IN RETROSPECT

ing.” Its membership in the early years was composed pr:incipally
ot supervisors in city and state Scnool systems, iacuity suemvers ol
colleges of education who were primarily concerned with the su-
pervision of instruction and teaching methods in subject fields, and
a few superintendents of schools who were greatly interested in the
improvement of teaching. Later, especially in the 1930s, curriculum
directors and personnel charged with instructional planning and
college nersonnel teaching courses in curriculum planning and
often serving as consultants to school systems organizing formal
programs of curriculum development became more prevalent in the
larer school systems and state departments. These educatcrs, too,
often joined the Department, and a number held leading positions
in the organization by the latter 1930s.

The Department began holding annual confer s in 1921, and
in the same year started publishing a journal, Educational Method.
The journal and, in fact, the promotional literaturc and its conven-
tions all emphasized “the actual work of teaching.” Early issues
stressed extensivciy the project method of teaching. The first vol-
ume contained a series of articles by the renowned Willlam H.
Kilpatrick on “the meaning of methoa, and on the concepts and
philosophy that underlay the whole process of project teaching.
Kilpatrick also served as president of the national organization in
1923-24. James F. Hosic, a’ .o of Teachers College, Columbia Univer-
sity, served as editor of the Journal from its first | sue until 1939. He
alsc served as secretary-treasurer of the organization until an office
was established a* the NEA in 1936, with a full-time executive-
secretary.

In 1928, the Conference began the issuance of vearbooks, under
the title of Educational Supervision. A number of the yearbooks were
regarded by the profession as the hest professional books on the
subject of teaching and supervision.

The Society for Curricvlum Study emerged from the efiorts of
two small, neophyte groups deeply involved in the whole matter of
curriculum planning. The fatter half of the 1920s was a period of
intense activity, comparatively speaking, in the ~hole area of cur-
ricu'um planning 2nd dc velopment. Many school systems—notably
Denver, Detroit, Berkeley, St. Louis, Seattle, New Orleans, Oakland,
and Columbus—and a number of state departments of education—
such as South Dakota, Arkansas, Alabama, and Florida—were car-
rying on widespread and extensive programs of curriculum con-
struction.

The Department of Superintendence, NEA, issued two lengthy
yearbooks on the curriculum of the elementary school and curric-

13




ASCD AND ITS BEGINNINGS 7

ulhm development programs in the nation’s school systems (1924-
1926). The monumental Twenty-Sixth Yearbook of the National So-
ciety for the Study of Eduzation in two volumes, The Foundation
and Techniques of Curriculum Covstruction, prepared under the ed-
itorship of Harold Rugg, was 1ssued in 1927. The naticnally ac-
claimed leaders in the field of curriculum planning of this period
were extensively engaged in research and publication of the first
major books devoted to the subject of curriculum planning. They
included Franklin Bobbitt, W. W. Charters, Harold Rugg, William
H. Kilpatrick, Charles Judd, Hc:hs L. Caswell, Doak Campbell, and
L. Thomas Hopkins. Leading colleges of education were developing
and offering courses in curriculum planuing. It was an interesting
and e:citing period for forward-looking educators.

The Society for Curriculum Study

It was in this setting that two groups of educators actively
engaged in curriculum planning and development and in research
in the field established form:.l professicnal organizations. One
group’s memkership primarily encompazsed college personnel and
the other on public school curriculum workers.

Henry Harap of Western Reserve University initiated the for-
mation of the college organiraticn in 1928, wlien he proposed to
W. W. Charters that a select group of people be invited to join such
a group. The response was favorable, and the leaders met in Cleve-
. " in February 1929 to establish the Nationxl Society of Curric-
uluu; Workers. W. W. Charters was elected chair and Henry Harap
secretar y. During 1929, 49 perscns were elected to membership.

Meanwhile, exact dates unknown, a numoer of directors of cur-
riculum in public school systems and state departments of educa-
tiz., had formed a loosely organized group that met during the
conven. ions of the Department ¢. Superintendence. Walter Cocking,
formerly director . f curriculum, St. Louis 1 ublic Schools, at this
time a professor of education at George Feabody College, chaired
the group. He proposed to the officers of the National Soriety of
Curriculum Workers that the two organizations hold a joint meeting
at the 1930 convention of the Department ot Superintendence in
Atlantic ity.

Joint meetings continued to be held the following two years,
and at the 1932 conference, steps were taken to merge the two or-
ganizations. The new organization was designated as the Society
for Curriculum Study. After the merger the membership was 194.
From its early years the activities of the National Society of Curric-
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8 ASCD IN RETRGSPECT

ulum Workers encompassed principally the holding of the annual
conference, the prepars tion of a bibliography on curriculum plan-
ning, the publication of a list of outstanding courses of study that
had been prepared by school systems and state departments, re-
ports on curriculum planning projects ir. progress, reports about
the professional activities of members and, beginning in 1930, the
publication of a mimeographed newsletter.

After the 1932 merger, the Society began piiblishing its official
Curriculum Journal. Henry Harap served as Secretary until 1938
and editor of the Journal throughout the life of the Society (1943).
J. Paul Leonard, of Stanford University, became Fxecutive Secre-
tary in 1938, and Gordon Mackenzie, then at the University of Wis-
consin, succeeded him in 1942. The membership in the Society
reached its peak in 1939 with 80/ members.

During its existence, the Society for Curriculum Study pub-
lished, in «ddition to the Cusviculum Journal, a number of signifi-
cant and forward-looking publications. One of the most prodigious
undertakings of this relative'y small professional group was the
publication of a monthly pictorial n ._ _ine, Building America,
which was designed to provide interesting study matevial for
schools to use in developing a broader curriculum cf more meaning
and significance to the students. It was published from 1935 to 1948
with Paul Hanna of Staiford University ac leading individual in
preparing and promoting the use of the magazine in schools. The
study of topics with highly political significance on some issues
raised bitter attacks from the radical right. In fact, the California
legislature finally forbade schools to use public funds to buy the
publication.

The professional books on various aspects of curriculu.a and
instr. ctional planning published by the Society were highly ac-
claimed by curriculum workers throughout the nation. Among
them were A Challenge to Secondary Education (1935); Integration:
Its Meanin,; and Application (1937); The Changing Curriculum (1937),
a joint publication with the Department of Supervisors and Direc-
tors of Instruction; The Community School (1938); Family Living and
Our Schrals (1941), jointly published with the Department of Home
Economics, NEA, Americans All: Studies in Intercultural Educaticn
(1942), sponsored with the National Council of Teachers oi Snglish
and the Department of Supervisors and Directors of Inst:uction;
Consumer Education (1943); and An Evaluation of Modern Education
(1942).

15




ASCD AND ITS BEGINNINGS 9

Changes in Curriculum Planning and Instruction

The publications of the Society as well as those of the Depart-
ment of Supervisors and Directors of Instruction illustrate the sig-
nificant changes that were taking place in the 1930s in the processes
of curriculum planning and development, the scope and breadth of
the school curriculum, ard methods and procedures of instruction.

As noted previously, a number of large and forward-looking
school systems in the Jate 1920s had established extensive programs
of curriculum construction in which a large number of committees
composed of teachers and staff personnel prepared eiaborate
courses of study for use by teachers of the respective subject fields.
But it soon became evident to supervisory and administrative staffs
and to leaders in the colleges and universities tha: these extensive
programs were not bringing about the desired improvements in the
instructional programs of classrooms. Movements were initiated in
the 1930s to seek primarily to affect classroom teaching rather than
to prepare formal, written courses of study, per s=.

The concept that learning is the result of experience, so insight-
fully and effectively advocated by John Dewey, was the basis for
broader approaches to curriculum planning that emerged strongly
in the 1930s. The publication of materials for teachers oriented to
the experience concept, such as the Society’s books and magazines
cited and bulletins on project methods, the nature of learning, in-
tegrated units of teaching materials, and the like, expanded greatly
during this period.

Primarily, plans for the direct involvement of teachers them-
selves in tk.e entire planning process dominated the movement. The
most notable examples of this approach to planning are the state-
wide curriculum pla.aning programs of the 1930s in such states as
Virginia, Kansas, and Wisconsin, and i1; a number of school sys-
tems. All teachers in the state or *he system were iavited to partic-
inate in study and discussion of curriculum issues, and then to
prepare plans and materials for use in their respective classrooms.

During the saine period the Progressive Education Association
was carrying on the nationwide Eigh:-Year Study. Approximately
30 schools participated in this ongoing effort to improve the quality
of the program, yet retain the acadeiic standards associated with
excellence in secondary education. The uniqueness of this study was
the bringing together of the teachers who themselves would en-
deavor to plan and carry out instructional programs utilizing the
concept of interest and experience. This is the origin of the teacher-
workshop plan of inservice education, which, to this day, is so fully

16




ASCD IN RETROSPECT

implemented by ASCD in its extensive programs of National Cur-
riculum Study Institutes.

The Merger

As an outgrowth of these new approaches to curriculum plan-
ning, the two organizations primarily concerned with the quality
of learning experiences took steps to bring about the merger of the
Departmert of Supervisors and Directors of Instruction and the
Society for Curriculum Study.

Sentiment for joint action and some suggestions for merger of
the two organizations were evident as early as the mid-1930s. In
February 1937 the two groups held a joint meeting at their respec-
tive conver.tions in Atlantic City. It was at this meeting that plans
were formulated for the joint publication of the book The Changing
Curriculum. Theve had been informa!l discussions among some
members of the two groups about consolidation in 1936-1937. This
prompted the Society for Curriculum Study to appoint a standing
committee, ““Committee on Consolidation with the Department of
Supervisors and Directors of Instruction,” which was not aggressive
in taking action but was an official body to observe and study sen-
timent and, possibly, do a little nudging individually.

The principal factors impelling tne lezders in the two organi-
.ations—the Department of Supervisors and Directors of Instruc-
tion, and the Society for Curriculum Study—tc consider and work |
for a consolidation of efforts to influence curriculum planning and l
the improvement of instruction in the scheols of this nation were: |

1. A strong desire among the leaders to establish a strong, vi-
able, dynamic organization within the structure of the National
Education Association that would unify workers in these fields of
professional activity and constitute a vehicle whereby they could
exert a strong influence in the field of education comparable to that
being exerted at the time by the Department of Superintendence in
its field Jf interest.

2 Cooperation between the two organizations since 1936 in
joint meetings and conferences, and in the preparation and publi-
cation of professional literature cn curriculum planning and in-
structiop.

3. The overlapping in membership, especially among leaders
in education, between the two organizations.

4 The severe limitations on the scope of activities of two small
organizations as contrasted to what a much larger and stronger
single organization could »ndertake.
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ASCD AND ITS BEGINNINGS 11

5. Greatly increased interest among members of the education
profession in curriculum lanning, teaching methods and practices,
the improvement of instruction in its many aspects, and the rzpidly
increasing interest in educational reform in general.

Educators active in both organizations, with leadership roles
in one or both groups, included Rudolph Lindquist, earlier at Ohio
State University and then director of Cranbrook School at Bloom-
ficld Hills, Michigan; Dale Zeller, Kansas State Teachers College,
Emporia; Helen Heyl, New York State Department of Education;
Helen Heffernan, California State Department of Education; Prud-
ence Cutright, assistant superintendent of schools, Minneapolis;
and Maycie Scuthall, George Peabody College.

But by far the most aggressive and influential member of boti
groups active in efforts to effect a merger was Hollis L. Caswell.
Caswell had been on the faculty of George Peabody Coiiege since
1929 and was closely associated with Henry Harap, Walter Cocking,
#nd Maycie Southall, all leaders in one or both groups. Caswell
chaired the executive committee of the Society in 1936-1937, and
from its founding in 1929 had been active in the group’s work.

As early as 1935 the Department'’s officers had urged Caswell
to accept appointment to the board of directors of the organization.
The officers reccgnized their need for the advice and counsel, as
well as the leadership, of persors who had already established
themselves as scholars and dynamic movers in the work of curric-
ulum development. Caswell served on the board from %35 until the
merger was effected. Moreover, he was elected first vice-president
of the Department, 1937-1939, and hence was a member of the Ex-
ecutive Committee.

In addition to joint activities undertaken by the two organiza-
tions beginning in the mid-1930s, already cited, overt discussions
of a merger began in 1940. Caswell wrote Harap in November 1940
that “‘at a recent meeting of the Executive Committee of the De-
partment of Supervisors and Directors of Instruction Rudclph Lind-
quist and I discussed the whole problem of instructional leadership
in the country. The idea developed that there really should be in the
WEA a department that might asrire to parallel in the instructional
field the American Association of School Administrators (the new
name) in the administrative fisld. Such a departinent might be
calied the Department of Curriculum and Instructior..”

Ruth Cunningham of the University of Michigan had been ap-
pointed Executive Secretary of the Department in 1940. The head-
quarters office had been in the NEA building since August 1936,
and Cunningham was brought in to provide a new, more dynamic

18
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leadership. Cunningham, in a 1942 report to the membership,
stated that “‘such a merger has been under consideration by the
Executive Committees of the two organizations for a number of
years.” At a joint meeting of the two organizations at Atlantic City
in February 1941, one of the principal agenda items was considera-
tion of the proposed merger. In a report on the meeting, Cun-
ningham wrote: ‘“The majority of those present expressed them-
selves in favor of the merger, but a minority opinion was evident.
Because there was a minority opposed to the action, it was decided
to postpone the vote and set up committees to study the matter
futher.”

The two committees prepared a statement on the basis for a
merger and proposed procedures. These materials were distributed
to the membership, and an informal vote showed that the Depart-
ment membership favored a merger by a 534 to 9 vote, and the
Society by a 242 to 25 vote. The matter was formally presented to
the two organizations at meetings 'n San Francisco in 1942. Strong
opposition to the merger had developed among some of the leaders
in the Department of Supervisors and Directors of Instruction, who
felt that a strong system of sitatewide supervision of the schools
would best serve the needs of the schools. They feared that a merger
would result in a widespread diversion of effort through the much
more informal, individual school approach strongly favored by the
leaders in the Society.

The result was defeat, by a vote of 56 to 23, of a motion for the
Department to approve the merger. But the membership did amend
the Department’s constit:*ion so that an official vote of the mem-
bership could be held by nail. The board of directors took steps to
submit to the membership a new proposal, which calle for an
official vote, this time on a merger. The ballots were to be returned
by September 1, 1942. The membership vote strongly approved the
merger.

In the meantime, the Society awaited the action by the board
of the Department. Then, the culinination: the November 1942 issue
of Educational Method and the December 1942 1ssue of the Curric-
ulum Journal contained this official announcement:

The merger of the Department of Supervisors and Directors of Instruction
of the National Education Association and the Society for Curriculum
Study was approved by the joint action of the executive committees of the
two organizatiors at a meeting in Chicago on October 10-11, 1942. This
step was made passible by the vote of the members of the two organiza-
tions. A committee was appointed to work out detailed plans for the new
Department of Supervision and Curriculum Development, which will hold
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its first meeting in St. Louis 1n February 1943. In the interim the two
organizations will continue to function independently.

First Meeting

Because of wartime travel restrictions imposed by the federal
government in February, the meeting couid not be held, so the
Boards of Directors of the two groups met in Chicago, 27-30 March
1943, at which time plans were formalized for the new Department, |
and officers were elected. These officers were: President, Ruth Hen- |
derson, supervisor of elementary education, Si.te Board ot Edu- |
cation, Virgnia; First Vice-President, Alice Miel, Teachers College, |
Columbia University; Second Vice-President, Edgar M. Draper, Uni- |
versity of Washington; Executive Secretary, Ruth Cunningham,
NEA Building, Washington, D.C.
It would be acceptable to name 10-11 October 1942 or 27-30
March 1943 as the date for the founding of ASCD. Cunninghem
stated in her report ttat i March 1943 should be accepted as the
date the Department of Supervision and Curriculum Development
was established.
Wartime restrictions on travel prevented any conventions of the
Department until 1946, so the work of the organization was con-
dacted by mectings of the Board of Directors and mail votes. At a
Board meeting in Cleveland on 4-6 March 1944, the following offi-
cers were elected: President, Hollis L. Caswell; First Vice-President,
Ru:h Henderson; Second Vice-President, Wilma G. Cheatham, Con-
tra Costa, California, County Public Schools. New members elected
to the Executive Committee were Gordon Macker zie, then of the
University of Wisconsin, and R. Lee Thomas, Stat Departmer.t of
Tennessee; Jennie Walhert, St. Louis Public Schoois, continued on
the committee. At a meeting in February 1945, Caswell was re-
elected president. The board also voted to change the name of the
organization to Association for Supervision and Curriculum Devel-
opment, a Departmen: of the National Education Association.
The first ASCD conference was he'd in St. Louis, 21-23 March
1946. The Board of the Association placed great emphasis on the
use of committees to study and prepare plans for action on the
major aspects of the supervisoy process and on curriculum plan-
ning. Twenty such study committees were established, each com-
posed of 12 members, one from each of the regional distrirts set up
by the Board. The conference was to be an open one, with the
members themselves discussing matters of concern to participants
in each of the small groups scheduled throughout the convention.

- 20




ASCD IN RETROSPECT

There was great disdain for “spellbinders” in these early days.
The conference organizers believed that since teachers are primai-
ily the planners of learning experiences in classrooms, teachers at-
tending an ASCD conference also should be in a position to help
each other provide a quality education for children. This first gen-
eral meeting was an exciting and stimulating one. (Just released
from active duty in the Navy, I was one of the highly stimulated
participants.)
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ASCD and Group
Process

ALICE MIEL
President, 1953-54

It is 1959. The annual conference of ASCD is being held in
Denver. Gathered in a hotel parlor are 30 persons registered for a
discussion group, “‘Supervision as Group Therapy.” The leaders
have invited each participant to state a problem encountered in
supervising. An important principle of group therapy has been em-
phasized—all persons are to make their statements without fear of
reprisal. Another member of the group may ask a question for clar-
ificaticn only; all reprimands or advice implying disapproval are
to be suppressed. Later, in generalized discussion, each irdividual
may extract privately any suggestions deemed helpful.

The descriptions of problems proceed according to plan for a
time Finally an eager supervisor can stand it no longer and slips
back into a familiar pattern, advice framed as a question, *'Had you
thought of. . 2" The lesscn for the group is obvious. A good laugh
clears the air and the meeting proceeds.

This is one small example of a type of conference participation
that caused many ASCDers in the early years to feel that an ASCD
conference was not a place where you sat and listened to a speaker.
You got o talk, give your own ideas, tell about your own experi-
ences. You could hcar how others had worked on the same kind of
prcblems you had.

The Importance of Group Dynamics

Of all the ways in which ASCD has mw.de an impact on Amer:-
can education, perhaps its most far reaching has been the result of
its early advocacy of attention to group dynamics and its use of its
own arinual meeting as a training ground for practicing group pro-
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cedures suitable for a democracy and therefore important to teach
to the young. Not oniy was ASCD a pioneer in establishing a new
kind of professional conference for itself; it influenced many other
cducation organizations in the same dirc ction.

It is understandable that the new organization resulting from
the merger of the NEA's Department of Supervisors and Directors
of Instruction and the Society for Curriculum Study would elect to
exert its influence to advance the understandings and skills of Amer-
ican educators with relation to democracy. That was a time when
the democracies of the new world were being threatened by fascism
and people needed 10 know what was at stake. No one is born with
the attitudes and skills needed to benefit fiom and contribute to
life in a democracy. These are learned through the words and deeds
of those around one and through living within arrangements
unique to that kind of society. Democracy has to be won anew by
each generation as ccnditions change and new problems arise. The
school has a special responsibility for teaching explicitly the ways
of democracy as well as creating an environment in which demo-
cratic behaviors can be practiced and analyzed. For this part of
their responsibility to the young, educators need to be especially
well equipped. It was fortunate that ASCD recognized this need
and proceeded to fill it so well.

Interest in learning more about ways of working in groups had
been aroused by the writings of a number of social psychologists in
the 15-year pzriod prior to the 1943 merger. Among those publica-
tions were H. S. Eliot's The Process of Group Thinking, 1928, Paul
Pigor's Leadership or Domination and Ordway Tead's The Art of
Leadership, both dated 1935. The NEA department had made its
own contribution in the form of a bulletin, Teachers and Cooperation,
1937, and its eleventh yearbook, Cooperation: Principles and Prac-
tices, 1938.

A stream of writing in the area of group process continusd
during the 1940s. For example, Ronald Lippitt's experimental study
of democratic anc. authoritasian group aimospheres was reported
in 1940. Teacher-Pupil Planning by H. H. Giles appeared in 1941. The
theme of the January 1944 issue of Educational Leadership was
“Group Processes.” Among the articles was one by Kurt Lewin on
group dynamics in action.

When it came time for the Executive Committee of the Depart-
ment of Supervision and Curriculum Development to decide on
future yearbooks, the second one chartered was Group Planning in
Education, 1945. Group Processes in Supervision was published by
ASCD in 1948.




ASCD AND GROUP PROCESS

Use of Group Process in Conferences

Words of President Ruth Henderson in Volume 1, Number 1, of
Educaticnal Leadership foreshadowed a new approach to annual
conferences:

.. - in the future greater emphasis will be given to developing new ways of
working. People in local situations will be encouraged to experiment in
new ways. . .. It is planned that programs may be reported while in p: .cess
to our members, thus encouragirg others to undertake similar activities
an: profi: by the experience of the pilot group or groups. It is obvious that
such an emphasis depends upon the participaticn of the total membership
of our organization.

Only a small trail-breaking step toward wider membership
participation was taken in 15+4€ at the first annual conference, held
after restrictions necessitated by Worid V/ar 11 had been lifted. Fif-
teen discussion groups were scheduled for one session of less than
two hcurs. No competing activities were scheduled for that time
slot. A chair and several discussants were named for each group.
The program gave this explanation f “Group Discussions Orga-
nized Around Varied Aspects of Supervision and Curriculum Plan-
ning”’.

... Through ... sharing [experiences and ideas] it is believed many are
enabled to move forward more effectively. In order to facilitate such shar-

'ng, group meetings have been planned. . .. in which all those attending
participate in the raising of questions and sharing of experiences.

The conference of the following year was a full-fledged training
exercise. The theme, “A Laboratory in Learning,” was explained
thus in the 1947 program:

.. . sessions are organized with two major purposes in mind. To provide
opportumty for discussion of issues of major concern to those responsible
for planning better programs of learning for children and youth.

To analyze continually the group processes at work throughout all
discussions with a view toward providing experiences in an area rarticu-
larly crucial to all professional effort and a hope that these experiences
may stimulate more effective means of grcup working.

.. it is believed that this meeting will not only furnish stimulation
and impetus for prolessional growth, but will aid in the translation of more
effective means of working together in the local school situations in which we
operate [emphasis added].

Participants were given a choice of 12 groups, scheduled to
meet three times for a total of over six hours. For each group, a
leader, recorder, observer of group process, and several resource
people were ;.amed.
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The discussion group personnel, divided by function part of the
time, underwent a prefiminary two-hou training period conducced
by Kenneth Senne, Leland Bradford, Ruth Cunningham, and A ice
Miel. (Benne and Bradford were leading figures in the Bethel,
Maine, summer institutes for leadership training tha* were attract-
ing attention at that time.’

The first general sussion in this 1947 conference wa: designed

“to point up aspects of group relationships that will serve in ori-
enting the entire group.” The asse:ablage was then divided into
three clust-.s, each to hear a speaker present problems fci consid-
eration by groups under their particular umbrella topic. The an-
nouncement of group discussion to foliow introductory cluster
mectings read:
So far you've been on the listening end and you're reaay to do some of the
tatking. Four discussion gt ups are organized under each one of the topics
discussed in the neriod immediately preceding Each group will work with
a group leader, a recorder, an observer, and resource people. Each of these
individuals has a particular function to serve in lubricating the discus-
sion—the problems considered and the processes operative in this group.
The group, however, is yours and individuals serving in special capacities
are present simply as expediters. The significance of the discussion and the
succ;ass of group experience will be depenucnt, in the main, on the group
itself.

The announceraent preceding the third meeting of groups,
three hours in length. read in part: “You will want to pursue further
questions which you raised yesterday and to cpen up new ones. Part
of the time you will undoubtedly wish to devote to evaluation of the
group processes at work.”

Discussion groups had a final experience when they returned
for clustcr evaluation sessions:

... So that all may share in the processes at work in all groups, observers

~ill take charge of these meetings for an overall evaluation of social process
in each particular cluster of discussion groups.

No sprcial help on group process was given 1n a conlerence
program until 1950 when two ard one-half pages were devoted to
“ASCD Study-Discussion Group Procedures,” prepared by J. Cecil
Parker. Similar material was included in every conference program
for the next six years. Such program material assumed an audiencc
with considerable experierce and sophisticaticn in group process.

The Contributions of Discussion Groups

The last year diccussion groups were scheduled in an ASCD
conference program was 1969. Several observations may be made
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from a study of programs for the 23 years :during which discussion
groups played a significant rol~ in annual conferences.

1. Discussion groups had no competition in their name slots
from 1,46 through 1961. In the years that followed 1961, clinics and
other events were s ieduled at the same time.

2. For the first three years leadership personnel were listed in
the announcement of each group. Beginning in 1949 that practice
was no lozger followed. The reason for the change was scated in the
program:

Individuals participating in the Cincinnati meeting [in 1948] were of the
opinion that the problem for consideration, rather than the special person-
nel in each group, was the first item of importance. They recommended,

therefore, that :ndividuals with special responsibilities be listed alphabet-
ically with no particular designation as to function.

3. Orientation of leadership personnel was provided in most
years. Instrictions for the orientation of group personnel showed
that the team included leaders, recorders, resource people, and ob-
servers. Observers weire not included after 1953. One reason for
dropping the observer role may have been that some observers were
accused of scoldii 9 their groups rather than assisting them in anal-
ysis of the proce- ..ces they were using. Another factor probably was
that, in general, ASCD conference goers had become more knowl-
edgeable group members in tne eight years they had been having
experiences with group process.

4. Conference planners experimented with different ways of
org.nizing groups. Sometimes grougs were set up within clusters,
sections, or areas, each with a central topic; other times each group
was an indevendent entity.

5. Diiferent ways of selecting topics were tried. For instance,
for two years there were three sections, one on particular research
fndings, a second on a designated curri~ulum book, and a third on
promising ideas or practices.

While ihere were other opportunities for individual participa-
tion at an ASCD conference in the first 23 years, notably open com-
mittce meetings and annual business meetings, the discussion
groups were the best laboratory ror discovering the value of group
procedures and for developing skill in employing them. Many of
those who experienced group process at ASCD conferences (thr frus-
trating ones as well as the highly satisfying ones) carried their
enthusirsm, insights, and skills te :lie groups they worked with at
home—pupils, future teachers, practicing teachers, graduate
classes in education, or school staff planning their program.

In 1969, the !ast year of scheduled discussion groups, the group
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process ski.ls and attitudes of the ASCD leadership a1 members
were put to a test. ASCD met in Chicago one year after the turbulent
Democratic Convention. A group of militant proponents of black
concerns; confronted the ASCD Executive Committee with a num-
ber of deinands. Joyce Cooper, a member of the Executive Commit-
tee at the time, has furnished her version of the episode:

I went into an emergency meeting of the Executive Commiittee at raidpoint.
All of the other m=mbers were there except for the president, Muriel Crosby.
Seiveral ASCL .taff members were present also.

Everyone was tired, unhappy, aud dismayed. I never had a clear story
of the requests, or demands, of some for radical changes in the planned
»rogram of the conference. As I remember, they-wanted a black speaker at
one of the five genecal sessions, changed topics ana changed leadership for
some group meeti gs, and an additional or an enlarged session of the Black
and White Exchai. ce already scheduled in the program. They also wanted
nonmember blacks to be zdinitted to the conference without paying.

Fear was expressed by committce members that there might be chaos.
Many sessions might be interrupted and disrupted. But overand over, along
with the fear, there was ihe assurunce from one and another: “ASCDers
can handle it; they like to hear varied opinions.” ‘“They like to discuss;
these are real proble..s and they are intercsted.” “Most of our members
have worked in groups; they know something about group process; thev
can handle most situations.” “‘People must be allowed to talk and he
different ideas.”

This was the feeling that prevailed. The conference went on. There was
no chaos.

Many who attended that conference in 1969 will rernember that
the Black and White Exchange turned out to b2 a memorable meet-
ing. The ballroom wa: so packed that people even sat on the floor
i 1groups of blacks and whites as they earnestly discussed pr.olemns
of racial relationships. Perhaps no better testimony can t offered
to estab'ish the fact that ASCD reaped great benefit from all the
effort invested in group process.

Is Group Process a Closed Chapter?

Assemblies, action laboratories, special sessions, and audience
type =vents replaced discussion groups from the 1970 conference |
on, It inay have been assumed that those attending no longer needed |
to work on group processes. Or it may have been assumed that |
grouo processes would continue in use throuh new program fea- |
tures. For example, when first introduced in 1964, assemblies were |
billed as large-group presentation-discussion meetings. Action lab-
oratories, meeting for two and a half hours each morning for four
days, were introduced thus in the 1970 program:

‘ (.
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The purpose of the Action Laboratory is to provide for direct involvement,
increased use of group process, and a way of responding directly and ade-
quately to the interests, needs, and problems of every conferee. Emphasis
will be placed upon interaction among individuals and groups the “clash,”
exchange and study of ideas, and opportunities for study and direct expe-
rience in the relevant and timely problems and questions of interest to
conferees.

These Action Labs, planned and conducted by large teams of special-
ists in each of the areas listed below, will consist of a variety of informa-
tional input activities, along with small-group and large-group discussions.
They will emphasize involvement and interaction through group process
techniques.

.. Both assumptions, that ASCDers were beyond needing help on
group process and that new program features would provide expe-
rience in group process, may possibly have been valid in 1970;
whether the" are still valid in the mid-1980s is another question.
Does the , esent generation of ASCD conference goers have the
group process skills of a former gei.eration? Do current ASCD con-
ferences provide for sufficient active participation? Do assemblies
and action laboratories teach needed group process skills?

Conference programs of the ‘80s seem heavily weighted toward
presentations to a listening audience. Is group process a closed
chapter for ASCD? Should it be?
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ASCD and
Supervision: The
E-ariy Years

PRUDENCE BGCsIwick
President, 1954-55

In the years before the first World War, supervisors in schools
were predominantly concerned with goal setting, coordination,
control, and inculcation. Under the influence of John Dewey and
other who encouraged the development of democratic values and
behavior in education, there came a gradual change. Attention
shifted from course of study enforcement to working with teachers
for the improvement of method and the quality of human relation-
ships between teacher and child, teacher and supervisor, and su-
pervisor and administrator. The ideal supervisor was conceived t»
be a person concerned with stimulating, facilitating, ¢ ordn.2ting,
and communicating.! Supervisors were seen as the educators who
-vere in the most favorable professional position to exert leadership.

The Role of Supervisors and Supervision in ASCD

The study, support, and improvement of supervision in public
schools has been a concern of ASCD from its very beginnings. In
fact, the first survey of the membership in 1942 found that of the
various people who belonged to the Association (supervisors, prin-

Author’s note: 1 wish to acl-nowledge with appreciation the assistance
of Elizabeth Hall Brady in designing the overall pattern of .the material
and in providing some essential publications for review.

! Adapted from Patrick Wahle's preface to a report of ASCD’s Com-
mission on Problems of Supervisors and Curriculum Workers, Toward
Professional Maturity (Washington, D.C.: ASCD, 1967), pp. | and 2.
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cipals, professors of education, curriculum specialists, teachers,
and superintendents of schools), supervisors constituted the largest
number.2 More than other staff members, supervisors could move
freely in the school situation, could work closely with both class-
room teachers and school administrators, and, wi*h sufficient op-
portunity, could come in contact with new ideas and promising
practices.

ASCD chose to make one of its chief responsibilities the support
and encouragement of the generalist in supervison, a person who,
whether called supervisor, counselor, director of instruction, or
whatever, is responsible for viewing the educational program as a
whole and for being sure that there is balance and proper emphasis
in the services and opportunities the school provides. In turn, su-
pervisors have helped ASCD to fulfill its vital purpose of bringing
to the classrooms of this country the newest and most promising
ideas for the improvement of teaching materials, methods of in-
struction, and environment for learning.

In considering “how to bring together scholars from learned
disciplines and educators in key positions to innovate change in
education,”® ASCD determined on a program of publications as well
as sponsorship of annual meetings, institutes, and workshops from
which reports could be drawn. These published materials, espe-
cially Educational Leadership and the yearbooks, have proved to be
indispensable to the work of the Association.

That the Association was able to bring together such inncvators
of change in education as scholars in the relatea fields of psychiatry,
psychology, philosophy and sociology was due, in large part, to the
broad base of its membership. Participants in projects and pro-
grams included not only the original ASCD membership of super-
visors, curriculum workers, classroom teachers, administrators,
and college professors, but also representatives of community or-
ganizations interested in improvement of programs for children and
youth, as well as parents and student represeniatives.

At the same time that ASCD statzd its purpose in relation to
the study and #pplication of new knowledge ar.d skills, it defined a
second concern, fostering the development of democratic leader-
ship.* Through the publications of the Association in these early
years, emphasis was placed on democratically centered procedures.

* Educational Leadership 1 (1944): 119,

3 Arthur W. Combs, The Supervisor: Agent of Change in Teaching (Wash-
ington, D.C.: ASCD, 1966).

* Educational Leadership 1 (1944): 119.
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The use of cooperative planning, the discovery of better ways to
involve classroom teachers in problem identiucation and problem
solving, the recognition of talent in a variety ol persons, cooperative
evaluation of educational outcomes with th= use of appropriate
instruments—all were present. Even as early as 1944 and 1945,
yearbooks provided an analysis of styles of leadership; methods of
group planning were set forth in detail. For example, the 1945 year-
book, Group Planning in Education, made the following suggestions:
1. Goals are such that group activity will expedite their at-
tainment.
2. The work undertaken is relevant to goals.
3. The sequence of activities is somewhat as follows:
a. Clarification of goals and purposes
b. Discussion of means for attainment of goals
c. Action in terms of means decided upon
d. Appraisal or evaluation.
4. There is free interplay of minds at all stages of the project.
5. Consensus of opinion is striven for.
This “education for social intelligence”” was illustrated with
examples of teachers and supervisors planning together, as well as
teacher-student planning.’

Study of Supervision by Supervisors

The 1946 yearbook, Leadership through Supervision, chaired by
Lelia A. Tagga.. and Frea T. Wilhelms, began with a chapter by
William Van Til, who explored the new educational frontiers that
were opening in the nation at the end of World War II. The chapter
dealt with “the culture of our times, the youth in our land, and the
search for direction.”” To Van Til, the race between education and
catastrophe did not end with World War II. He saw ‘‘education as
one of the major factors operating in a society which strives des-
perately to achieve human control over its technology.”¢ He wrote
of supervisors and curriculum workers:

In the strugr le to bring school insiruction to bear on the significant social
and indiviaual problems of today, the supervisor and curriculum worker
occupy key positions. Perhaps more than any other group serving the

* One is reminded of Dewey's definition of democratic planning:
"Planning must be flexible to permit free play, to permit individuality of
experience, yet firm enough to give direction to continuous development of
power.’ From Democracy in Education, p. 2. (Riverside, N.J.: Free Press,
1966).

® Lelia A. Taggart and Fred T. Wilhelms, eds., Leadership Through Su-
pervision, 1946 ASCD yearbook (Washington, D.C.: ASCD, 1946), p. 2.
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schools, they are the people to whom teachers look ior foresight. Since they
know intimately the day-by-day workings of the classroom life, they 7ve
not so inclined toward breathtaking flig ..s into impossible classroom Uto-
pias as educational theorists are likely to be. Yet they are, at the same time,
in a position to take a broad view of education, based upon their thinking
about society, the youngsters in the schools, and the direction in which
they believe education should move.’

A chapter by Marguerite Ransberger presented the role of the
supervisor in tke American scene, stressing the unique personal
characteristics and the indispensable roles of those who bring to
administrators and classroom teachers promising ideas from study
and research in the field.

Concrete evidence of the goals, responsioilities, and problems
of practicing superviso:> was presented in two chapters on the re-
sponses to a questionnaire ‘“‘sent during 1945 to individuals in more
than two hundred and sixty communities, representing every state
in the union.” In addition, the authors, Lelia A. Taggar. and Mary
C. Evans, drew material from professional literature and from an
analysis of curriculum materials produced by outstanding school
systems.

Findings from this ext~.nsive and impressive research were pre-
sented -, _xcellent charts and summaries. For example, a chart in
graphic form depicted the five supervisory practices rated as most
promising by a selected group of 175 supervisors and principals:
democratic leadership, group conferences, workshops, community
relationships, and individual conferences. The graphic presentation
permitted a demonstration of the differences between principals
and supervisors in their judgments as to promising practices. A
final chapter by Fred T. Wilhelms asked some provocative ques-
tions:

Is the supervisor merely an expert technician? Can he rely on inspiration
alone? How can supervision truly fulfill its purpose? How are the oppor-

tunities for learning provided? How can all contribute to policy making?
What is the distinctive role of supervision?

His response to the final question still gives today’s reader in-
sight into the point of view of ASCD as it seeks to stimulate and
give direction to the practice of supervision in public scheols:

Throughout this yearbook we. have portrayed a supervision which is
leadership. But we have fought at every step any smug assumption that
leadership is due to a qualitative superiority of supervisors over other
members of the staff. For a first requisite of good supervision is a deep

7 Ibid., pp. 3-4.
» Ibid., p. 27.
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humility and the attitude of a willing servant.

Supervisiun, a greatly extended supervision, is essential simply be-
cause in the organization of America’s educ~.iional force 1t has a unique
part to play. It is a role which would still be essential if every teacher in
every school were already a truly superior persots; only, then, it could bring
its work to a tremendously increased fruition. It is a role which can be
taken only by trained, professional men and woman standing just outside
the classroom, yet deeply familiar with many classrooms; men and women
who deal nonadministratively in warm, human relationships with many
teachers. Their greatest task is t¢ .erve the teachers—and in serving them,
to upbuild the schools—and the society in which they work, by removing
every block, and by opening the way to the achievement of every teacher’s
greatest hopes and aspirations®

Six years after the publication of Leadership Through Supervi-
sion, Educational Leadership devoted the entire Movember 1952 is-
sue to supervision. Entitled “Supervision Says and Supervision
Does,” it presented a series of articles, one of which was a summary
of descriptions of “Supervisors I Have Known” by teachers in a
summer session clacs. Alexander Frazier stressed the importance of
having supervisors who “think ahead” and who realize that work
in instructional leadership is “never good enough.” A report of a
study of West Virginia’s statewide program in supervision, pre-
pared by Edwin P. Adkins and Blenda Proudfoot, recognized the
great importance of coopcrative work by counties, cities, colleges,
and universities if supervision was to be improved.

Four Significant Areas of Research
Stimulate Supervision

Looking back on the first 20 years of ASCD’s development, one
is struck by the number of experiments and research projects that
were undertaken in sociological and psychological fields which have
bearing upon the education of children and youth. Included is Kurt
Lewin’s work and that of his associates in group dynamics, the work
of Hilda Taba in human relations and intergroup education, Ste-
phen M. Corey'’s study of action research, Daniel Prescott’s research
in child growth and development, and the Berkeley Growth Study
under the leadership of Harold Jones. ASCD was aware of the pro-
jects and, in keeping with its aim of bringing new and promising
ideas and techniques to its members, reported findings in issues of
Educational Leadership, pamphlets, reports of inctitutes, and other
such publications.

° Ibid., p. 122.
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Group Dynamics

As early as January 1944, in the first volume of Educational
Leadership, ASCD published an article by Kurt Lewin, entitled ““The
Dynamics of Group Action.” Lewin asserted tha: early research at
the Child Welfare Station of the University of Iowa supported the
principle that people learn through participation in setting pur-
poses, decision making, and in developing specific ways to attain
goals.'® In 1948, one year after the first National Training Labora-
tory in Group Development, in Bethel, Maine, ASCD brought to its
readers an account of this effort to focus research on problems of
how groups function and on methods of improving productive
group life. A recorded discussion by Kenneth Benne, Leland Brad- -
ford, and Ronald Lippitt was published under the title “Toward
Improved Skill in Group Living.’'' The material included discus-
sion of role playing and sociodrama as mcans for the clarification
of problems and issues and described the use in group process of
various roles assumed by group members: leader, observer, re-
corder, and resource person. Adding further insight into group
study was a statement by Bernard Steiner on how the resuits of the
group discussion can be prognosticated through an analysis of what
lies behind an individual’s verbal expression.'2

Additional understanding of how group processes may be used
in schools was provided by a pamphlet, Group Processes in Super-
vision, prepared by the California Association of School Supervisors
for publication by ASCD in 1948. Its purpose was primarily to iden-
tify practices that would improve human relationships und pro-
grams of living and learning. Instrumental in the research on the
behavior of actual groups in action were six assistant superintend-
ents, ten directors of community school projects and general county
and city supervisors, two curriculum directors, and two professors
of education. In addition to reports of practices, the pamphlet in-
cluded articles that added special meaning and directior to this
study of group processes: ‘‘Characteristics ¢f a Democratic School”
by Lavone Hanna and ‘‘Democratic Group Processes” by J. Cecil
Parker and William P. Goldman, Jr.

Intergroup Relations

Another research project of importance to teachers and super-
visors was that published in “Studies in Intergroup Relations.”
" Educational Leadership 1 (January 1944): 195.

W Educational Leadership 5 (February 1948): 286.
2 bid., p. 301.

34




ASCD AND SUPERVISION: THE EARLY YEARS 29

Under the auspices of the American Council on Education and, later,
the Center for Intergroup Education of the University of Chicago,
the series described research methods, outcomes, and implications
of the findings for improved interpersonal and intergroup living.
Basic material for the series was derived from a study (1945-1951)
entitled “Intergroup Education in Cooperating Schools” and
headed by Hilda Taba. The last volume of the series, Diagnosing
Human Relations Needs,'* explained in detail through charts, inter-
pretations, and analyses such resource tools as diaries, parent in-
terviews, schedules of pupil participation, sociometric ; cedures,
open questions, and teacher logs.

True to its aim to bring new research and new ideas to its
membership, ASCD included in the 1952-53 volume of Educational
Leadership an article by Hilda Taba, “New Tools for New Needs.''*
Further recognition of Taba’s work by ASCD wac :he publication in
this volume of an account by Maude I. Smith, a teacher, of her work
at the Center for Intergroup Education in preparing a series of
units.'*

Action Research

In Action Research to Improve School Practice,'® Stephen M.
Corey described a way of working that permits group prc ‘esses o
be observed, recorded, and evaluated in terms of purposes set up
by the scientific group in action. In the April 1952 issue of Educa-
tional Leadership, Arthur W. Foshay and Max Goodson both pre-
sented “Some Reflections on Cooperative Action Research.” They
sought principles of action, such as testing by reality, making values
explicit, and breaking some cultural stereotypes. A more concrete
description of the method at work appeared in “Action Research as
a Technique for Supervision” in the Mav 1955 issue of Educational
Leadership. Written by Hilda Taba and Flizabeth Noel, the article
described ihow working groups of teachers were formed in relation
to the actual problems that teachers identified. Characteristic prob-
lems were remedial help for retarded learners, methods of identi-
fying ma'adjusted children, and replanning the activities program.
In addition to finding importan new ways of meeting problems in

3 Hilda Taba, Elizabeth Hall Brady, John T. Robinson, and William
Vickery, Diagnosing Human Relations Needs (Washington, D.C.: American
Council on Education, 1951).

i Educational Leadership 10 (1953): 453.

' Ibid., “A Class Studies Prejudice,”’ p. 303.

‘e Stzphen M. Corey, Action Research to Improve School Practice (New
York: Teachers College, Bureau of Publications, Columbia University, 1953).
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the classroom, teachers and supervisors improved their cooperative
working skills. The method of on-the-spot study of groups in aztion
proved its effectiveness.

Growth and Development of Children and Youth

A fourth area of research that ASCD recogrized as meeting
criteria for scholarly studies was that concerned with child and
adolescent growth and development. Findings from research in the
1930s and '40s and even extending back into the '20s, were pub-
lished in the 1950s. Two studies marked by close work with teachers
and parents stand out. One was carried out under the ieadership of
Daniel Prescott, director of the Institute for Child Study at the
University of Maryland. The publication of his Child and the Edu-
cative Process in 19577 made clear the need for greater understand-
ing of human behavior, especially of the development tasks of <hil-
dren and youth as they move through the school years.

A second study, the Berkeley Growth Study, directed by Harold
E. Jones of the University of California, brought togethei a group of
research scientists who studied growth frcm infancy to adolescence.
In Somatic Development of Adolescent Boys,'® Louis M. Stolz and
Herbert R. Stolz present findings of their growth studies of older
boys. Nancy Bayley, Mary C. Jones, and Jean Macfarlane added new
information about physical growth and its relation to behavior in
early childhood and middle years.

Ever concerned about growth and development, ASCD’s 1952
yearbook, Growing Up in An Anxious Age, chaired by Ruth Cun-
ningham, reflected the increasing desire for more knowledge about
the relationship between a child’s potential and his experience in
the development of character and personal power. Seeking a broad
base of information, the yearbook committee members chose an
interdisciplinary approach. They sought ideas from educators, psy-
chologists, psychiatrists, social anthropologists, sociologists, pedia-
tricians, mental hygienists, economists, social workers, and guid-

7 Daniel Prescott, Child and the Educative Process (New York: Mc-
Graw-Hill Book Company, Inc., 1957). Other volumes that emphasize the
richness of this field in the 1950s include: Ruth Cunningham et al., Under-
standing Group Behavior of Boys and Girls (New York: Teachers College,
Columbia University, 1951); Erik Erikson, Childhood ana Society (New York:
Norton, 1950); and Robert J. Havighurst, Developmenta! Tasks and Educa-
ticn (New York: Longmans, Green 1952).

* Lois M. Stolz and Herbert R. Stolz, Somatic Development of Adoles-
cent Boys (New York: Macmillan, 1951).
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ance specialists. Throughout the volume are research findings from
studies of children and youth.

Yearbooks of Special Significance

Perhaps no better examples can be found of the courageous and
powerful concern of ASCD for the support and spread of significant
ideas and practices than in the 1962 and 1963 yearbooks: Perceiving,
Behaving, Becoming and New Insights and the Curriculum.

In his introduction to Perceiving, Behaving, Becoming, William
Van Til, then president of the Association, emphasized the timeli-
ness of the volume, whick was chaired by Arthur W. Combs:

How can it be timely in a period in which attention in education is riveted
on the technological revolution, alternative proposals for organizational
structures and government-favored academic areas? Perceiving, Behaving,
Becoming is timely precisely because continuous consideration of the basic
foundations of the educational program are inescapable. Regardless of
what technological devices are adopted, what organization patterns pre-
vail, what curricular content emerges, the three basic foundations of edu-
cation—social, psychsiogical and philosophical-—are central in the making
of the educational program.

The yearbock reflected the thinking of individuals who were
working on the frontiers of psychology and education: Abraham
Maslow, Carl Rogers, Arthur W. Combs, and Earl C. Kelley. They
provided new ways for the teaching profession, and especially for
supervisors, to see children and youth as persons with potential for
becoming self-actualizing, self-fulfilling, fully functioning individ-
uals. What the school must do is to create an appropriate learning
environment to realize individual potential. That the central ideas
of the yearbook found enthusiastic response in the profession and
elsewhere can be seen in the continuous reprinting of the book from
1962 onward.

Although very different from the 1962 yearbook in specific cor-
tent and application to educational practice, the 1963 yearbook,
New Insights and the Curriculum, is especially stimulating for its
intellectual quality and for the ideas it presents. Eminent special-
ists in psychology, biology, anthropology, educational sociology, and
communication presented their ideas in chapters, each of which
was followed by a second chapter by a member of the Association
who drew .mplications for teaching and learning. The yearbook
concentrated on potentiality, knowledge, self-management, rela-
tionships across cultures, citizenship, and creativity. Supervisors
might well have been in the mind of Alexander Frazier, yearbook
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chair, when he urged educators to find in these readings help in
asking new questions, ir. seeking ncw distinctions that have to be
made, in re-examining some of the assumptions on which they have
been operating, in responding more fully to what they understand
very well, and in imagining new possibilities.

At the Midpoint in ASCD’s History

In 1959, with increasing concern for the professionalism cf ed-
ucators in ger .| supervision, the Board appointed a Commission
on the Preparation of Instructional Leaders and, in 1962, a Com-
mission on Supervision Theory. With these future-oriented propo-
sals, ASCD moved confidently ahead. In the ezrly 1960s, as in the
early '40s, the Association stressed the need for excellence in super-
vision, a tradition establishe~ by the work of the preceding 20 years.
Firmly held, nourished, and supported was the image of the super-
visor as an agent of change who works with teachers and adminis-
trators as partner and fellow student and who is dedicated to the
practice and improvement of democratic leadership.
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ASCD and
Cuiriculum
Development: The
Early Years

WiLLIAM M. ALEXANDER
President, 1959-60

Curriculum development constituted at least half of the raison
"étre as well as the title and intent of the Association for Supervi-
sion and Curriculum Development. And by and large the record is
clear that in its beginnings and early years (1944-64), ASCD con-
scientiously and fully lived up to the promise of the merger. That
is, it has served well, indeed utilized and reinforced, the interests
of both supervision and curriculum development. But this integral
relationship of curriculum, instruction, and supervision, and the
similar concerns of teachers, curriculum directors, and supervisors
makes difficult any classification of ASCD activities relating
uniquely to curriculum development. Hence the basis of this chap-
ter is the identification of specific activities from several categories
that in the years before 1965 seemed most significantly and specif-
ically related to curriculum development. The categories of activi-
ties used for this purpose are publications (yearbooks, Educational
Leadership, booklets, and others), committees, and conferences and
other related activities.

Yearbooks Focusred on the Curriculum, 1944-64

The first yearbooks of ASCD followed a comrion practice of
other organizations, including ASCD's immediate predecessors—
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the inclusion of much descriptive and illustrative materials from
the field. For example, Alice Miel’s chapter on “How Schools Are
Improved” in the 1943 yearbook of the Department of Supervisors
and Directors of Instruction, Leadership At Work (chaired by Harold
Spears), included descriptions of school program improvement
from five public schools and one state teachers college; and my own
chapter, ““School Systems Move Ahead,” included illustrations from
eight school districts. Materiats for such sections were usually pro-
vided by members working in these programs. These descriptive
materials were regarded as useful and their dissemination through
publications a helpful service to curriculum developers. The first
such yearbook of the Department of Supervision and Curriculum
Development on curriculum, Toward A New Curriculum, 1944, fo-
cused on the new educational opportunities introduced or ex-
panded during the World War II period—for example, day care of
elementary and secondary students, adult education, work experi-
ence, ¢ 'ng, community service, and teacher participation in
curriculuin development. Co-chaired by Gordon Mackenzie and J.
Cecil Parker, the yearbook noted that the “method of curriculum
improvement’’ was shifting from “the reorganization of courses and
subject areas . . . to working with and for people on meaningful and
vital problems, from rigidly formulated courses to plans for study
developed in classrooms by teachers and pupils” (p. 4). Many illus-
trations of this shift were presented in subsequent chapters.

Cooperative development of a yearbook, as well as of the cur-
riculum, was carried a step further in the 1947 yearbook, Organizing
the Elementary School for Living and Learning (chaired by Willard
E. Goslin). Four centers, each with a leader and a group of five to
eight people within the area, were appointed to produce a chapter
on one of the four major purposes of the elementary school defined -
by the yearbook chairman. Each such chapter included descriptions
of practices (focused on curriculum and instruction as well as or-
ganization) in the schools of the area. Much of the content, too, was
innovative, reflecting the interest of early ASCD leaders and authors
in a “new” curriculum, more definitely focused on students and
their present and future society.

The three yearbooks with primary curriculum focus published
between 1947 and 1960 were Action for Curriculum Improvement,
1951 (chaired by Walter A. Anderson and William E. Young); What
Shall the High Schools Teach?, 1956 (chaired by Arno A. Bellack and
Kenneth Hovet); and Research for Curriculum Improvement, 1957
(chaired by Arthur W. Foshay and James A. Hall). The first of these
resembled in style and structure the earlier ones annotated above;
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the 1956 and 1957 yearbooks diftered markedly in their inclusion of
much less illustrative practice and much more theory and specu-
lation. Thus four of the seven chapters of Action for Curriculum
Improvement (1951) described specific practices in “Initiating Cur-
riculum Cliange,” “Organizing for Sckool Improvement,” * Devel-
oping Leadership,” and “Eveluating Improvement Programs.” Al-
thcugh some practices were not identified as to school and location,
mzny were; for example, the chapter on “‘Developing Leadership”
cited practices in ten school districts plus several statewide pro-
grams and programs of various colleges and professional organi-
zations.

The 1956 yearbook, What Shall the High Schools Teach?, re-
flected the continuing and increasing debate over the relative im-
portance in the high school of the discipli.ies and the current needs
of youth and their communities. The early chapters on historical
development of the problem, its current social context, and an anal-
ysis of the current status of the high school curriculum were fol-
lowed by several remaining chapters that were more philosophical
in nature, with the final cne devoted to ““Prospects in Curriculum
Research’

The 957 yearbook, Research in Curriculum Irrorovement
(chaired by Arthur W. Foshay and James A. Hall), reflected the great
interest of many curriculum leaders in developing and using re-
search approaches in curriculum imprevement. Following an intro-
duction to the field by Foshay and a useful treatment of “Curricu-
lum Research in Historical Perspective,” the research process was
described carefully in successive chapters on the usual steps in
research, with attention also to tt.e researcher as a person and t.e
conduct of research in schoul settings. The volume was made fur-
ther useful by the inclusion in its appendixes of an extensive, an-
notated bibliography on curriculum research and a full description
of “Tke First Cooperative Curr:culum Research Institute” (spon-
sored jointly in 1955 by ASCD and the Horace Mann-Lincoln Insti-
tute of School Experimentation). Thus, the 1957 yearbook repre-
sented 2 considerable departure fre'n past ones in its purpose.
contenf, aud structure, and constitutes one of ASCD’s major cor:-
tributions to the professional literature of education.

Although not really focused on curriculum development, the
1958 yearbook, A Look at Continuity in the School Program (chaired
by Esther J. Swenson), deseives mention here. Certainly continuity
is a major aim and its lack 4 major problem in curriculum devel-
opment. This yearbook centered attention on the problems involved
in attaining continuity and on practices in organizati. , planning,
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guidance, teaching, and other efforts to improve continuity.

Three other yearbooks focused on curriculum development
were published before 1965. Leadership for Improving Instruction,
196" (chaired by Glen Hass), was devoted to the nature of leadership
needed for improving instruction; to the expectations, roles, and
respensibilities of such leaders; and to their identification, devel-
ovment, and appraisal. This treatment is perhaps more analytical
and reflective than the 1943 and 1951 yearbooks ~. “he same topic;
perhaps, like the 1956 and 1957 yearbooks, i’ was therefore also
regarded as less useful by some practitioners.

Balance in the Curriculum, 1961 (chaired by Paul M. Halverson),
deals with the curricular balance problem that is still perplexing
curriculum decision makers in the 1980s. This problem, brought
into the forrfront by Russia’s launching of Sputnik I in October
1957, reflected the tyremendous pressure on schools to train more
scientists and engineers and other technicians to challenge the Rus-
sians in space. The 1961 yearbook presented a “balanced” treatment
of the issues in its defnition of the topic and its analysis  nd sug-
gestions for dealing with it through instruction, selection of vontent,
~.ganization of schools, and curriculum decision making in general.
Had this yearbook been more widely studied and its suggestions
more widely followed, the curriculum dilemmas of the past 25
years—especially those posed by the recent report from the United
States Devartment of Education, A Nation at Risk, and its after-
math—mizht perhaps have been lesscned!

New Insights and the Curriculum, 1963 (chaired by Alexander
Frazier), offered a still sormewhat different yearbook purpose and
structure than its predecessors on curriculum development. Its plan
provided for asking ‘‘outstanding scholars to help us develop new
insights and to push our thinking beyond the traditional frontiers,”
with each presentation of “insights” paralleled by a section written
by an educator (on such topics as “Potentiality” and “Creativity")
who examined the professional implications. This yearbook was a
basis for reflection, discussion, and speculation rather than a guide
to action or an analysis of curriculum issues for decision makers.

Thus ASCD's early yearbooks that focused on curriculum de-
velopment dealt with many facets of the field and generally looked
toward improvement, innovation, and change rather than to main-
tenance of the status quo. And they used more than one type of
structure and content, varying from a well-classified and -described
compilation of promising practices to a series of somewhat philo-
sophical essays, with several in-between combinations of these ap-
proaches. The entire group provides a rich reservoir of theory and
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practice about curriculum issues and improvement effor:  uring
the first two decades of ASCD.

Other Publications Focused on
Curi.culum Development

In addition to its journal and yearbooks, ASCD has had an
extensive publications program. Although featuring a large number
of relatively short publications most commonly called “booklets,”
the program alse included the following items in the 1944-64 pe-
tiod: continuing series of biblicgraphies for several fields (especially
elementary education, secondary education, and supervision and
curriculum development); annual lists of outstanding curriculum
materials; ASCD Conference reports; and, beginning in this period,
the News Exchange and at least two popular leaflets, Child Growth
and Development Chart, first noted in a 1948 report, and One
Hundbred Years of Curriculum Improvement, 1957. Today’s large-scale
production of audiovisual materials was a development of the later
years.

The titles of booklets published by ASCD before 1965 that were
focused or:  riculum development reveal the wide range of ir.ter-
ests served even in this field plus, of course, many others in super-
vision, teaching and teacher education, lzarning, growth and devel-
opment, and other fields.! Review of tne sales reported annually
indicates that the 1944 booklet, Discipline for Today’s Children and
Youth, and its revisions, was by far the best selier. A series on re-
search about teaching certain subjects, initiated in 1952 by the
publication What Does Research Say About Arithmetic?, was quite

' Curriculum-focused booklets published before 1965 include: Disci-
pline for Today's Children and Youth (1944), Laymen Hel» Plan the Curriculum
(1947), Living in the Atomic Age (1947), The Department Eead and Instruc-
tional Improvement, (1948), The Three R's in the Elementary School (1952),
What Does Research Say About Arithmetic? (1952), Using Free Materials in
the Classroom (1953), School Camping (1954), Developing Programs for Young
Adolescents (1954), Education for American Freedom (1954), Research Helps
in Teaching the Language Arts (1955), Today's Curriculum as Seen in Repre-
sentative School Systems (1955), Action Research: A Case Study (1957), Cur-
ricu’»m and the Elementary School Plant (1957), Elementary School Science:
Research, Theory, and Practice (1957), Foreign Language Teaching in the Ele-
mentary School (1958), Children’s Social Learning (1958), The High School
We Meed (1959), Education for Economic Competence (1960), The Junior H igh
School We Need (1961), What Are the Sources of the Curriculum? A Symposium
(1962), Using Current Curriculum Developments (1963), Teaching Music in the
Elementary Scl.nol (1963), Changing Currict. m Content (1964), and The
Junior High School We Saw: One Day in the Eighth Grade (1964).
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popular, reflecting the concerns of the 1950s for answers to the
critics and help to school people in iraprovement efforts. This inter-
est stimulated many ASCD activities in the 1950s, several of them
initiated by the Research Committee. Another serics begun in this
period was sponsored by the Commission on Currert Curriculum
Development, appointed in 1962 to represeat ASCD in studying,
reporting, and reccmmending actions relative to the national cur-
riculum projects being stimulated by the National Defense Educa-
tion Act and other federal appropriations. Changing Curriculum
Content, a report of a conference with severai project directors, and
Using Current Curriculum Developments, werz precursors of several
institutes and publications on the new developments.

But the typical booklet in that list, other than those just iden-
tified, was stimulated by some nroblem of curriculum development
or instruction in genera! that seemed sufficiently common to the
editor and the Publications Committee (and us:ally with review by
the Executive Committee) to justify the procurement of a manu-
script. Of course, an author’s proposal of a manus.ript might come
first, and certainly the sales prospect was an important considera-
tion. As one of those who made extensive use of these booklets with
groups and individuals in several school districts, as well as a
helper in producing some materials, I can heartily applaud the
ASCD booklets. The timely (bur also sometimes timeless) descrip-
tions, analyses, and suggestions found in booklets such as the fol-
lowing, for example, have been and may remain very, hclpful to
school people: Discipline for Today's Childrzn and Y5 1n; Laymen
Help Plan the Curriculum, Action Research: A Ca<e Stitu The High
School We Need; and The Junior High S~hool We Need. In, [act, as this
manuscript is being completed, I am teachiag a graduate course in
curriculum development once again aad trying to entice my stu-
dents back to some of the early ASCD ve :r yooks, journal articles.
and booklets for a real grounding in e fiel 1!

Educational Leadership and Curriculum Development

ASCDers and many others have ’ ng regarded the official jour-
nal, Educational Leadership, as an e.'cellent magazine, fully living
up to the aim stated for it by the Publications Committee in its first
issue, October 1943:

The hope of American education, perhaps the hope of America itself, lies
in the fullest possible development and utilization of the capacity for lead-
ership throughout its total ranks. It is to the realization of this hope that
Educational Leadership will seek to contribute.
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The journal had to move toward this lofty aim with only a part-
time cditor, who was also the Association’s executive secretary, un-
til October 1950, when Robert Leeper became associate editor. His
leadership and assumption ir: time of increased responsibility for
the entire publications program was undoubtedly a major factor in
the contribution to education that Education.l Leadership had
made by the time of Leeper’s retirement in 1978.

The journal has always devoted a major part of its space to
curriculum developmeni. More than a third (48 by the author’s
classification) of the issues published thrcugh May 1964 had issue
themes on some topic closely related to the curriculum or some
aspect thereof. Although the correspondence of included articles to
the issue theme is sometimes tenuous and the coverage of the total
topic frequently ircomplete in Educational Leadership, as in other
journals using issue themes, the tota! coverage of the curriculum
field in a very few years is comprehensive.

In addition to many curriculum-focused issues plus the arcicles
in most other issues on curriculum topics, Educatior.; Leadership
has provided several series of columns focused on curriculum mat-
ters. The first issue, October 1943, included four columns that would
be continued in some form fcr many years, and two of thein were
directly related to curriculum development: “The New—In Re-
view,” by Alice Miel, includ.d reviews and notices of books, films,
recordings, anc other developments. “Tools for Learning,” by 1.
Keith Tyler as first contributor, with others to follow on variovs
groupings of learning aids; “Front Line in Education,” by Henry
Harap, and “The Importance of People,” by Stephen M. Corey, were
news reviews and general commentaries. “The New—In Review”
was later broken into various columns appearing under one or more
of these titles for a few years each: ““Curriculum News,” “‘Curricu-
lum News and Bulletins,” “News and Trends,” “‘Significan. Books
in Review,” and “Curriculum Developments.” The Association’s in-
terest in curriculum research was menifested by a column of that
name first appearing in October 1949 and continuing, with occa-
sional lapses, through the early period (1944-64). All of these efforts,
and a few other columns of shorter duration or with other foci,
attested to the interest of the organization in providing its mem-
bership with updated news, notices, and events of importance in
currictlum development. Such columns (“Reviews” and “Trends”)
continue today.
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ASCD Cormittee Activities and
Curriculum Development

ASCD has long worked for its major goals, including the faci:-
itation of curriculum development, through small groups, variously
called over the years “boards,” “committees,” “commissions,” and
“councils,” appointed for particular assignmenis. Twelve such
groups are known to have been at work on curticulum matters
during some portion of ASCD's early years. I have not been able to
search out the exact times of these committees’ appointments and
terminations nor all of their activities since the chief records con-
sulted (Executive Committee minutes, 1950-64) dealt primarily
with committee recommendations and related Executive Commit-
tee actions. These references and my own recollections about some
committees constitute the major source for identifying committee
activities during ASCD's early years.

Comnmittees frequently planned and held, in conjunction with
the ASCE staff, conferences or institutes related to committee goals.

i.> Research Board was the first committee to recommend and
conduct—in cooperation with the national staff and with the Hor-
ace Mann-l.incoln Institute of School Experimentation—confer-
ences or institutes to stimulate interest or otherwise assist in de-
velep ng activities devoted to the group’s special focus, in this case,
that of curriculum research. The first such institutes were held in
1951 and 1952 and, as related by Jack Frymier in Chapter 7 of this
book, several others were held in ensuing years. Other groups rec-
ommending and, in some cases, conducting special conferences or
institutes during the early years were those on International Un-
derstanding (March 1954),2 Elementary Curriculum (May 1961), and
Current Curriculum Developments (May 1963).

The most frequent recommendations of the committees have
to do with publications—their preparation by the committees or
others in the form of yearbooks, booklets, or articles. Entire series
of publications were sponsored by the Research Committee and the
Current Curriculum Developments Committee, with many items
actually written by committee r embers. In addition, the following
committees apparently gave much consideration to publications:
International Understanding (March 1954), Preparation of Core
Teachers (March 1955), Education of Adolescents (March 1958), Ed-

2 The dates given after committees are those of Executive Committee
meeting minutes in which the committee’s particular activities are first
mentioned.
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ucation for Economic Competence (March 1960), Elemeniary Cir-
riculum (March 1960), Secondary Curriculum (October 1960}, and
Gen.ral Education fMay 1961). The preparation of working or po-
sition papers was also recommended and, in some instances, used
for stimulation of further activities: International Understanding
(May 1961), and Secondary Curriculum (October 1963).

The committees’ activities and recommendations for other
groups frequently included planning special programs for the an-
nual conference. Cooperation with other professional associations
was recommended by International Understanding (October 1956),
Research (April 1958), and Current Curriculum Developments (Gc-
teber 1960), and some beginnings were made through joint publi-
cations. Cooperation and joint sponsorship were recommended by
several groups, ¢.g., Economic Ec..cation (March 1954), Research
(March 1954), Core Teaching (October 1958), and Cooperative Action
for Curriculum Improvement (March 1960).

Of course, much time of the early commi*tee meetings of ASCD,
as well as the later ones and in other organizations, was spent in
analyzing, discvssing, sharing, and even arguing positions, solu-
tions, issues. Qur ASCD committees constituted major working
groups of the national organization during the early years, and they
influenced greatly our stance, direction, and movement. The sub-
sequent expansion and recognition of ASCD should surely be cred-
ited in considerable part to the discussions and activities of these
committees and their members, and the larger membership influ-
enced by their discussions and consequent conferences and insti-
tutes, publications, collaborations, and special projects.

ASCD'’s Other Activities for Curriculum Development

Certain other ASCD activities having curriculum relationships
should at least be mentioned. First of all, the Annual Conference of
the fust two decades gave priority to various types of programs
dealing with curriculum developments and issues. Examination of
many of the printed programs for these years reveals these types of
sessions on curriculum:

® General Session addresses on curriculum issues and goals

® Study Groups on a variety of curriculum topics: curriculum
areas, core curriculum, curriculum planning and development, cur-
riculum balance, cu.riculum research, evaluation, resources, etc.

® Assemblies (speakers, panels) on topics sirailar to those listed
for Study Groups

® Clinics, demonstrations, job-alike sessions—problem-
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centered—for curviculum directors (and other special groups).

The adoption of resolutions at the Annual Conference generally
included further debate or opportunity for debate on issues fre-
quently related to curriculum development. The chief effect of some
resolutions might be simply the improved .norale of those propos-
ing them, but many directed an action by some officer or group of
the Association.

Earlier I mentioned special conferences and institutes related
to curriculum development. During the early years of ASCD, these
activities were generally extensions of the program of national com-
mittees. The curriculum-relevant activities of state or regional units
that I knew about during the 194464 period related primarily to
committees and conferences. National committees sometimes car-
ried on correspondence with affiliate units, and some activities of
national committees such as institutes and publications were re-
flected in or paralleled by affiliates’ committees. National commit-
tee representatives occasionally spoke at conferences of the local
units in the early years, and regional meetings during national
conferences were frequently devoted tc national committe~ con-
cerns.

ASCD'’s Role in Curricu™1m Development

This review has confirmed my belief that ASCD rendcred a
major contribution to curriculum development during its first two
decades. It provided a forum for debate on curriculum issues, a
resource center for sharing curriculum developments, and a stim-
ulus to curriculum intprovement. ASCD stood for the forward-look-
ing in curriculum during its early years, and I hope and expect that
this influence will help to make permanent its tilt toward curricu-
lum improvement aand diversity rather than toward maintenance
and uniformity.
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ASCD and Social
Forces

WiLLiaM VAN TiL
President, 1961-62

International Affairs

International relations and international education were
among the earliest social concerns of the organization born during
World War II and named ASCD in 1946, the heady postwar year in
which the United Nations first met. The young ASCD was willing
to deal with -ontroversial issues in world affairs. A synthesis of
. solutions for 1947-1967' reports:

In a viorld without effective world gevernment, destruction constantly
threatens mankind [1950). War is not inevitable, and peace building is and
must be a major concern of educators in a free society. While we recognize
the necessity of, and vigorous'y support, a national policy of military
strength, we recommend a parallel development of a positive, cooperative,
and massive effort to build for peace. We urge a still greater effort on the
part of our Nation to join with other free nations in developing their eco-
nomic resources and human potential [1951; Synthesis 1947-1967].

Recommended actions in 1950 included calls for “an assembly
of nations . . . to bring about an effective government of the world”
and for “a national conference . . . [on] the world crisis.’ The United
Nations ‘was commended in 1951 for its efforts to find peaceful so-

Author's notz: T acknowledge with appreciation Phil C. Robinson'’s re-
view of the section on human and civil rights.

! This chapter draws on annuali listings of resolutions and on four
syntheses of resolutions prepared by ASCD committees: Beliefs, Resolutions
and Positions of ASCD, 1947-1967; Synthesis of ASCD Resolutions 1978; Syn-
thesis of ASCD Resolutions Through 1980; Synthesis of ASCD Resolutions
Throug 1984. When an annual listing of resolutions is used as a source,
the year is cited. When a synthesis is used as a source, the year(s) of the
resolution and specific synthesis are cited in brackets.
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wations to problems, and educators were urged to give added em-
phasis to the purposes and achievement, as well as the problems of
the UN.” A 1954 resoluticn called for “a free atmosphere in which
children and youth may learn about the United Nations and its
agencies.”’

Resolutions throughout the 1950s proposed that “every teacher,
supervisor, and administrator should strive to strengthen education
in international relations . . . and help all learners understand and
practice democracy in a world context” [1958; Synthesis 1947-1967].

Whether titled international understanding, or international
cooperation and education, or world cooperatioa and education,
committees/commissions worked from ASCD’s early years into the
mid-1970s for the “preservation of freedom and democracy within
a humane world community” [1961, Synthesis 1947-1976]. One not-
able achievement was the sponsorship of a world coniference in 1970
to deal with woridwide problems of curriculum development and
supervision of instructicn. This conference, held at Asilomar, Cali-
fornia, was planned by the Commission on International Coopera-
tion in Education, co-chaired by Alice Miel and Louise Berman.
Four years of planning culminated in sessions that brough* together
303 educators from 53 nations for a ten-day working conference.
The conference was followed by the formation, with ASCD help, of
the World Conference for Curriculum and Instruction, which oe-
~ame an active, independent organization for intercuitural com-
mtinication in multicultural settings.

In 1969, during the involvement of the United States in the
quagmire of Vietnam, a yearbook was commissioned on issues of
war and peace and on teaching about peace. Under the editorship
of George Henderson, Education for Peace: Focus on Mankind, was
published in 1973.

Recently, ASCD resolutions have included in 1979 endoisement
and cooperation with the International Year of the Child. Support
for the nuclear freeze proposal was expressed and conveyed 0 gov-
ernmental leaders in 1983. In 1985 an ASCD resolution called “‘on
the national administration and the 7..S. Congress to negotiate
a ms control and arms reduction agreements with the Soviet Union
and among the nations. ASCD calls on educators to accelerate
school programs to help young people discuss and understand prob-
lems of arms control and arms reduction in the nuclear age.” In
1985 ASCD affirmed "“its commitment to foster the type of educa-
tion and goodwill that safeguards the ideas of peace, freedom, and
human dignity”’ The resolution urged “affiliate groups and mem-
bers to implement . . . this commitment” and *‘to develop, advocate,
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and teach methods for resolving individual and group conflict
through nonviolent means.”

ASCD has not had a commission on international cooperation
since the mid-1970s. Perhaps a renaissance of ASCD activity as to
international cooperation and peace education is in the offing as
the threat of nuclear catastrophe grows.

McCarthyism and Censorship

The first major text of willingness of the young ASCD to re-
spond to and attempt to counter malignant social forces came in
the late 1940s and early 1950s during the era of McCarthyism,
named for the tactics of Senator Joseph McCarthy. Political Mc-
Carthyism at the national political level was accompanied by edu-
cational McCarthyism largely on the local community level. ASCD
reacted swiftly to educational McCarthyism fostered by political-
economic forces and patrioteers. In the late 1940s the organization
set forth its views on censorship:

An important function of the school in a democratic society is to guile
children and youth according to their maturity levels inintelligent, socizly
constructive, and moral action by developing their powers of critical intel-
ligence. Successful performance of this function requires freedom for teach-
ers and students to explore ideas through access to all media of commu-
nication. Attempts, either overt or subtle, to censor currently unpopular
expressions of ideas or to prevent examination of controversial issues of
classrooms hinders the development of the power of critical discrimination
and tends]to establish a coercive concept of Americanism'' [1949; Synthesis
1947-1567].

The resolution then named and condemned specific acts of cen-
sorship.

While <ume education organizations remained timidly silent,
columns and articles in Educational Leadership, as well as confer-
ence speakers, took up the problem. A distillation of resolutions,
1947-1963, summarizes several ASCD resolutions adopted during
the era of McCarthyism.

It is clear, however, that certain organized groups both of the left and right,
seek to undermine, weaken, and destroy our public schools by unfounded
criticism of individuals and of educational organizztions, by campaigning
to weaken the financial support needed by the schools, by seeking to censor
textbooks and other materials used for instructional purposes in the
schools, and by otherwise attempting to block the development of sound
educational programs.

William H. Burton of Harvard University urged the ASCD
board and executive committee to develop a yearbook on the irre-
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sponsible attacks on school systems and educational leaders. When
Burton fell ill, literally a casualty of the struggle for freedom of the
mind, I was asked to take over the editorship of the 1953 yearbook.
Forces Affecting American Education carried chapters by Harold
Benjamin, Willard E. Goslin, President Charles S. Johnson of Fisk
University, myself, and Robert Skaife of the Commission for the
Defense of Democracy who described local conflicts and named
unfair individuals and groups. The yearbook became the target of
national spokesmen for reaction. Executive Secretary George De-
nemark mounted a vigorous defense in behalf of the affirmation of
democratic values that characterized the yearbook.

Since the conclusion of ASCD’s 1982 Project on Censorship and
the Curriculum, ASCD has been active in the National Coaliiion
Against Censorship. Though no commission on censorship pres-
ently exists, ASCD har continued to be vigilant in such areas as
support for academic treedom and opposition to censorship and
dangerous groups, as recent resolutions demonstrate:

The ASCD recognizes the great danger opposed by groups like the KKK,
the American Nazi Party, and ROAR (Restore Qur Alienated Rights). ASCD
should disseminate this concern through communication channels of the
organization [1976].

ASCD recognizes that censorship limits students’ access to informa-
tion. Such action reduces the range of information available to students
and violates their right to explore ideas.

ASCD should specifically state its opposiiion to censorship and en-
courage its membership to take those actions necessary to ensure students
free access to information, to provide open exploration of alternative views,
and to foster freedom of thought [1982; Synthesis 1984].

Human and Civil Rights

Another area in which ASCD has been outspoken and active is
the field of human and civil rights. Well before the Supreme Court
decision on public school desegregation, ASCD passed resolutions
against racism and in support of civil rights [1947, 1948, 1950, 1952,
1954]. After the 1954 decision, resolutions supportive of desegrega-
tion were promptly adopted:

The decision of May 17, 1954, by the Supreme Court of the United States
regarding the illegality of the principle of segregated schools was right and
just. We pledge our efforts to develop respect for and implementation of the
decision [1955). Furthermore, every teacher, supervisor, and administrator
at every level of education should dedicate his efforts to the development
of the concept of the brotherhood of man, to confirmation of the inalienable
rights with which we are endowed [1956], and to improvement of com-

nunity relations in regard to Americans of varied nationality backgrounds,
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races, religions, and social economic status [1957].

Resolutions updating ASCD’s stance on human and civil rights
and specifying opposition to attempts to evade the decision were
adopted regularly throughout the 1950s and thereafter. As ASCD
said in a 1970 resolution:

ASCD has consistently asserted the critical importance of education in
creating respect for human and civil rights in America. Since 1947, eighteen
resolutions have been passed by ASCD which support this point of view.

Nevertheless, as events of the past decade attest, the scourge of racism
in both subtle and blatant form still persists in American society. ASCD
reaffirms its position that the achievement of full integration of minority
groups into every facet of American life is a major task of education. We
recommend that:

1. ASCD oppose, in every way possible, the use of public funds for the
support of private schools organized to maintain racial segregation.

2. ASCD voice opposition to black separatism and any other form of
separatism as a solution to the problem of racism. ASCD voices opposition
to white racism and any other form of racism.

3. ASCD, in the extension of integration, support the conscientious
utilization of professional competence in ‘eadership positions in education
and, indeed, in American life as a whole, regardless of race, creed, or class.

Nor were the problems of other minorities overlooked. ASCD
supported the Native American and the Latino Caucuses by “(1)
encouraging increased participation in ASCD pregram planning
and membership on the staff, (2) providing educational programs
on cultural pluralism, and (3) endorsing educational legislation
pertaining to these twc groups” [Synthesis 1984]. The organization
has supported education for the children of illegal immigrants,
resolving in 1978 that “while illegal immigrants in this country
have violated immigration laws, their children have not, and should
not be subjected to a denial of schooling privileges” [1978; Synthe-
sis 1984].

As a corollary to positions on human and civil rights, ASCD
has long supported programs of human relations education. When
what formerly was called intergroup and intercultural or human
relations education was more often called multicultural and mul-
tiethnic education in the mid-1970s, ASCD reaffirmed its support,
saying in a 1983 resolution: “ASCD supports desegregation and
integration, equal educational opportunity, affirmative action pro-
grams, and multicultural and multiethnic education.”

ASCD has practiced what it preached in the area of human and
civil rights. Membership in the national organization has always
been open to people of all races, religions, and national back-
grounds. But in the early years of ASCD, some units in southern
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states were segregated in practice. Solution of the problem prior to
national civil rights legislation was difficult since southern educa-
tors, iowever personally sympathetic they might be to desegreg;a-
tion, frequently encountered state laws mandating segregation and
always encountered power structures supporting racism. In the
1940s and '50s, the national governing boards of ASCD pressed
steadily for the establishment everywhere of desegregation as a
practice in state units; in time, integrated state affiliates in all
regions came about.

In chapter 6 of this book, Phil C. Robinson describes the current
roles of blacks and other minority group members in ASCD.

Positions on Issues of the 1960s and 1970s

Throughout John F. Kennedy’s New Frontier program and Lyn-
don B. Johnson’s Great Society program, ASCD continued to re-
spond to social realities. ASCD repeatedly supported federal aid for
eduncation. This was not » new departure for ASCD, for the organi-
zation had favored federal aid to public schools since 1548. ASCD
held that federal financial support to American schools, without
federal control, was essential and that such support should encom-
pass the total educational program.

One tactic employed by opponents of school segregation was to
penalize black educators by not absorbing them into the staff of
newly desegregat.d schools. ASCD’s many resolutions favoring ed-
ucator employment without r« gard to race date back to 1947 and
were stepped up as the proble 1 of fairness t¢ iack educators be-
came critical in the 1960s.

A Great Society initiative supported by ASCD was emphasis
on problems of urban education. A commission on urban education
was instituted by ASCD during the late 1960s. National conferences
stressed approaches to urban difficulties. A 1981 resolution pointed
out “the need to exchange irformation and discuss issues relating
to urban schools”; it asked ASCD to “disseminate information on
proposals for improving the quality of urban education, on ap-
proaches for developing realistic funding for programs, and on the
improvement of public perception of urban schooling.”

The Fern:ent of the 1970s

The late 1960s and early '70s were times of continuing social
turmoil. In addition to the civil rights crusade, America experi-
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enced protests against the Vietnam War and saw the emergence of
a new phase in tne movement fcr women’s rights. The activities of
ASCD were affected.

T'.e 1969 ASCD conference in Chicago experienced confronta-
tion tactics by militant white and black proponents of black con-
cerns. The 1970 conference in San Francisco saw the emergence of
a radical caucus that met at conferen: ¢s until its demise a few years
later. Proponents of equity in the field of women’s rights fostered
several proposals that were usually adopted as ASCD policy. For
instance, the Equal Pights Amendment was endorsed (1972, 1973,
1978; Synthesis 1978]. In 1974, a long resolution set forth *9 criteria
for evaluating the treatment of minority groups and women in text-
books and other learning materials.

ASCD reflected the ferment of the 1970s. Commissions, later
titled working groups of the organization, inclded b’ ck concer:.:,
a group on ethnic bias in preparation and use of instructional ma-
terials, an oppressive practices study, and training programs for
implementation of shared power. Yearbooks of the 1970s were more
sc * lly oricnted than many of their predecessors. They inclu.'ed To
Nunure Humaneness 11970); Freedom, Bureaucracy, and Schooling
(1971); Education for Peace (1973), Education for on Open Society
(1974); and Schools in Se.. :h of Meaning (1975).

Separation of Church ar.d State

Church and state relationships were a continuing focus of
ASCY concerns. In 1952 the crganization supported “the fostering
of moral and spiritual values as an integral part of an effective
public school program.” In 1954, ASCD expanded on this view.

Fostering moral and spiritual ues is an integral part of an ffective
schoo! program. ASCD encourages t+ development of classroom proce-
dures that continue to safeguard : . 1.ghts of irdividual conscience in
matters of religious belief when discuscing religious institutions and their
contributions to American civiiiza*ion. Parents and religious educators are
encouraged to mee . these religious needs which may not be met in public
school classrooms [1954; Synthesis 1980].

In 1970 ASCD said:

The Constitution and the traditions of ti:> United States support separation
of churc. and state. .t a time when public funds for education are inade-
quate, ASCD opposes public funds being used to support parochial edu-
cation [1970; Synthesis 1978, 1980].

In 1981 ASCI. went on record against voucher proposals. A 1981
resolution also opposed tuition tax credits. In 1984, ASCD o,.posed

ERIC
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prayer in public schools:

The long established tradition of separation of church and state guaranteed
by the First Amendment has served the American people well.

Therefore, ASCD opposes proposals for legislation or constitutional
amendment that authorize prescribed mandated prayer or religious med-
itation programs in public schools and which could contribute to conflicts
among people of good will who differ in their religious observances. Prayer
and meditation are the responsibility of family and religious institutions

Government Policies of the 1980s

Several recent resolutions have been critical of recent trends in
government. After the defeat of the ERA, ASCD in 1983 a-vocated
that “members should become acqua.nted with the positions taken
on the equal r'ghts issue by legislators in their states and take such
positions into account when voting in subsequent elections. ASCD
alsu urses Congress to renew past support for an equal rights
an :ndment and urges supporters of equal rights to develop further
approaches to achieve their goals.”

‘fwo 1983 r:solutions called on ‘‘government leaders of the na-
tion to reorde- current priorities so as to recognize that education
is fundamenta to the public interest” and “to restore the achieve-
ment of demr atic human relationships in culturally pluralistic
America to a' gz priority.” The latter resolution pointed out that
“the advancemext of better human relztions among Americans of
d:verse backgrounds is threatened by indifference and neglect and
also by the inctigation of reversals of forward-looking policies by
soine federal and s.ate governmental age: cies.”

In 984, following publication of a spute of reports calling for
reform in education, ASCD pointed out that some national reports
“have failed to address the issues of educational equity, including
race, culture, economics, and sex” and called for the Ccpartment
of Education to vmmission a national study of desegregation and
integration imp' .:ntation. Calling ior increased investment in ed-
ucation, a resolu.ion pointed cut that “‘American education has not
been given high financial priority on the nationa! agenda. {ndeed,
in recent years, education has experienced severe funding cuts in
many programs. The implementation of many recommendations
for the improvement of educational programs will require an in-
crease in financial suppcrt from federal sources as well as from
state and local revenues.”

In 1985 ASCD returned to the issue of meeting health and ed-
ucation neevds:
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ASCD calls on tne President and Congress to recognize tt * our children
and youth are a powerful resource of this nation. The gr¢ .est defense of
our freedom is a healthy, eaucated population. The healti, and education
needs of our society must be accorded the same priority as our defense
systeme as conventionally defined. Today's federal financial deficit must be
decreased but not to the detriment of the health and education needs of
our children.

ASCD and Social Issues

ASCD, over a period of more than 40 years, hac taken positions
on controversial issues in society and schools. It has supported social
forces that foster the historic American democratic values and sup-
nort democratic educ: tion. It has also opposed social forces—those
that would lead to war; institute censorship and stifle the use of
intelligence; deny human and civil rights; impede government from
doing for its people coilectively what they cannot do for themselves
irdividually; discriminate against women, blacks, and minority
ethnic groups; break down walls of separation of church and s:atc,
and penalize children and youth for the failure of adults.
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ASCD and Ethnic
Groups

PHiL C. ROBINSON
President, 1984-85

The history of ASCD strongly reflects a co. imitment to the
inclusion of all racial minorities and various ethnic groups. Evi-
dence of black participation in ASCD’s national programs can be
traced to the organization’s beginnings. ASCD passed resolutions
in 1967, 1969, 1975, anc 1977, which expressed, in various ways, the
commitment of the Association to minority involvemert and par-
ticipation.

involvement at the State Level

A 1983 national resolution focused on the stubborn problem of
broadening minority rcpresentation at the affiliate leadership levels
in the states. Today it is encouraging to report the sharp increase
in minority participation in ASCD at the state and commonwealth
level. Of special significance is the fact that 18 people of minority
group backgrourds have served as affiliate presidents since 1981. Of
those, 12 are black, four Hispanic, and two Asian.

Among the affiliates, the state of Michigan has led the way in
demonstrating affirmative strategies for accomplishing minority
group representation within the leadership ranks. For example,
Michigan’s nominating committee has implemerted a plan to as-
sure the election of members of a minority tn kzy positions by
developing a slate of qualified niinority background candidates for
any given office. In addition, Michigan has written into its consti-
tution stipulations that there be minority representaton on its

Author’s note: I wish to acknowledge with appreciation the advice of
Elizabeth Randolph and Alvin D. Loving, Sr., in preparing this chapter.
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Board of Directors. This mandate is fulfilled through election or by
appointment by the president.

The opportunity to pa - icipate at the affiliate level provides
access for minority group ! iders to recognition within the national
ASCD community. Michigan has elected five blacks as ASCD state
presidents: Donna Carter, LaBarbara Gragg, Jim House, Chuck
King, and myself. T.o of Michigan's black educators, Alvin D. Lov-
ing and I, went on to become national ASCD presidents.

Participation at the National Level

At the national level, participation by minority group members
in the annual conference has long >een evident and has increased
during the 1970s and 1980s. At its annuai conferences, ASCD has
consistently scheduled three cr four nationally known speakers at
the general sessions. Blacks and Latinos have long been among
those so involved. A sampling of minority group spokespersons in-
cludes: the Rev. James H. Robinson, Church of the Master; Jaime
Beritez, University of Puerto Rico Chanceslor; Lerone Bennett, Jr.,
Ebony magazine managing editor; Julian Bond, Georgia legislator;
Benjamin E. Mays, president, Morehouse College; Phillip V. San-
chez, ambassador to Honduras; and Jerry Apodacc, governor of New
Mexico. Others were Keaneth B. Clark, whose research helped bring
the Supreme Court decision on school desegregation (Brown vs.
Board of Education); Shiriey Ciiisholm, former congresswoman;
and Benjamin Hooks, president, Nationa! Association for the Ad-
vancement of Colored People.

National ASCD conferences have also provided an arena for
prominent educators from minority-group backgrounds to share
their views on ways to improve the quality of education. Among the
conference speakerc were A. Donald Bourjeois, St. Louis Model City
Agency; Ruth Love Holloway, Right to Read Program; Barbara Size-
more, USOF; James E. Comer, Yale Child Study Center; Uvaldo
Palomares, “Quality through Divezsity”; and Superintendents J. L.
Jones of Miami, Florida, and Arthur Jefferson of Detroit, Michigan.

The term ‘' pluralistic society” commonly occurs in ASZD pub-
lications and resolutions statements. Such concern for broad rep-
resentation of issues and problems was reflected in the establish-
ment of working groups on “Black Co ‘cerns,” “Native Americans,”
and ‘‘Latino Concerns.’ Theze ASCD wc ".ing groups hav. provided
a public forum for minorit.es and other members to foct  on solu-
tions to problems as well as strategies to improve levels of minority
participation. Their findings and recommendations have been ex-
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pressed to the Executive Council, the Board of Directors, and offi-
cers through memoranda and resolutions proposed for adoption.

The richness and resnurcefulness of ASCD as a viable organi-
zation is due, in part, to the leadership and challenge of its multi-
ethnic membership. At the national level, organizatior-l leadership
opportunities for people from minority group backg. ounds have
grown. As early as 1965, ASCD took steps to have minoi ity repre-
sentation on the Executive Council; a black man was appointed to
a one-year unexpired term on the Executive Council. Since 1971, at
least two to four people of minority ethnic backgrounds have served
on the Executive Council each year.

Roles in National Leadership

Authorized by the governing bodies Jim House chaired a spe-
cial membership committee, appointed in 1968, to ircrease ASCD
minority membership. This work continued through 1971 and wa-
somewhat successful in meeting its goals. In 1971, “Education cf
Black Children and Youth” was identified by the Black Concerns
Council as the crucia! issue of the day. One hundred fifty-three
members of the Council attended the 1971 St. Louis ASCD confer
ence.

After the Kerner Repor. was released, Alvin D. Loving, Sr,
became ASCD's fi-st black national president (1971-72). His confer-
ence theme was “from Kerner to the Year 2000—Action for the
"70s.” The Kerner Commission’s report in the late 1960s was called
an “honest beginning” on improvement of race relations in Amer-
1ca. At the time of the conference focus on the Kerner findings and
recommendations, there was evidence that the nation was racially
polarized and in critical need of leadership from professional edu-
cators. The conference called upon ASCDers to rise to action on an
unprecedented scale to shape a future compatible with the historic
ideals of American society.

During the 1970s, publications by blacks and other minorities
through the jouvrnal, pamphlets, and yearbooks dramatizally in-
creased. For inctance, in 1974, or the 4rst time black authors nut-
numbered white authors as contributors to an ASCD yearbock. Ed-
ucation for an Open Society, chaired jointly by Delmo Della-Dora
and Jim House.

When controversial issues arose, such as busing to achieve
school integration, ASCD did not Hesitate to take a stand, even
though the Association’s decisions were sometimes unpopular. In
1976, outgoing president Delmo Della-Dora was commended
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through an ASCD resolution, which read, in part:

ASCD commends crtgoing President Delmo Della-Dor. for hLis support of
busing and testimony before a Congressionai Committez. . ..

ASCD wishes to inform the Executive Council and officers of its sup-
port for continued vigorous expansion of busing programe< as a necessary
step toward equitable, quality and integrated education . . and toinstruct
the Council and officers to scek ways to actively support such busing pro-
grams.

The election of the next black ASCD natinnal president was the
result of uncommon courage by the national Nominating Commit-
tee. Three black women were nominated, assuring that one would
be elected. This resulted in the election of Eiizaceth S. Randolph
of North Carolina (1977-78).

During Randolph’s presidency, the first ASCD Five-Year Plan
came into being. At the October 1977 meeting, President Randolph
opened the Executive Council session and challengzad the Council
to begin long-range planning. Si.e recalied for the group that the
Executive Council members had decided to assume this leadership
responsibility themselves, in response to the Review Council’s rec-
ommendation that a long-range effort be undertaken to set direc-
tions for the Association.

The Year of the Teacher

In 1984, I became ASCD’s third black president. I was the first
practicing principal, white or black, so elected. The Five-Year Plan
was then well-established, and I attempted an ambitious broad-
ranging program for ASCD. The drive to have 1985 celebrated as
the “Year of the Teacher” resulted in many “firsts” tor ASCD.

Senate Joint Resolution 48, naming 1985 the Year of the Teacher,
was introduced by Senator Carl Levin (D., Michigan) and passed
by the U.S. Senate. The companion House Joint Resolution 151,
introduced by Congressman William D. Ford (D., Michigan), had
received 132 co-sponsors at the time of this writing. In addition,
every govern~r heard about ASCD and its commitment to building
a strong educational system throughout the nation. State affiliate
presidents and their respective networks of political contacts ap-
peuled to governors for support of the Year of the Teacher project.
Thirty-five governors issued executive pr ‘lamations in support of
this unique recognition of teachers. Many state boards of education
followed their governor’s lead by issuing supporting board resolu-
tions. Twenty-five national organizations also endorsed the Year of
the Teacher concept; their names are listed in the December 1984
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issue of Educational Leadership.

The Year of the Teacher promotional campaign 1 developed was
intended to give public visibility to the contribution of teachers,
and to ASCD'’s forward thinking as an association. Drawing on the
ingenious talents of Al Way, ASCD’s graphic artist (also a black
man), the Association develcped a theme logo, which depicted chil-
dren of different races looking eagerly ‘oward their teacher. The
figures within the logo design certainly captured the essence of a
positive, multiethnic exchange. This same logo has found its way
onto state and lccal ASCD conferences and workshop programs,
put’ic relations brochures sponsored by education groups, and
other publications. ASCD also commissioned the production of T-
shirts, tote bags, and lapel pins with the Year of the Teacher logo.
Public service annournicements were aired on television.

The suaff of ASCD played a major role in carrying out the im-
plementation plans for the Year of the Teacher project. Special
credit is due to Zxecutive Director Gordon Cawelti, Associate Di-
rector Jean Hall, Associate Director Diane Berreth, Executive Edi-
tor Ron Brandt, and Conference Coordinator Sarah Arlington for
their creative leadership and support of this national thrust. The
1985 conference title, “Exalting Teaching and Learning,” reenforced
the major elements of the yeariong therae.

Recognizing that improving the image of teaching as a profes-
sion begins with attracting competent and dedicated young people
to become teachers, ASCD contacted more than 700 deans of the
nation’s schools of educ=tion for assistance. My correspondence to
them in 1985 expressed ASCD’s concern about improving the image
of the teaching profession, remedying the imminent teacher short-
age, and expanding efforts to recruit capable persons to enter the
teaching profession. University faculties and other concerned edu-
cators were urged to tell the story of how teaching can provide a
challenging and stimulating outiet for those with creative energies
and a love for children.

A Continuing Goal

ASCD is a rich organization serving diverse populations. Re-
cognizing the wealth of resources and positive contributions to be
made by a multiethnic leadership and multiethnic membership
must te a primary goal that is continualiy sought. it can only be
reached if we work unremittingly coward this end at the national
and state affiliate levels.
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5CD and
Research

JACK FRYMIER
President, 1972-73

Historically, the members of the Association for Supervision
and Curriculum Development have reflected an interest in and a
commitment to research. As a way of comprehending and coping
with both the possibilities and problems inherent in supervision
and curriculum development, research has been regularly incor-
porated into the structure and function of ASCD.

Always an issue, the questions related to research have been:
Should ASCD encourage, use, support, sponsor, conduct, or dissem-
inate research? Or should the organization do all of these things?
Over the years, different answers to these questions hz e resulted
in changing emphases with varying results at different points in
time.

At least three different types of activity have been evident
within ASCD: committee work, special institutes or programs, and
publications of various kinds.

Committec Work

Committees are the lifeblood of an organization. Such groups
plan, accomplish, and evaluate the ongoing activities of the crga-
nization, breathing vitality and vigor into the purposes and proj-cts
to which the organization is commiited. And committee members
always evidence their own personal heliefs, experiences, and skills
in accomplishing their responsibilities.

The membership of ASCD Research Committees over the years

Author's Note: 1 wish to acknowledge with appreciation Alexander Fra-
zier's and Phil Hosford’s reviews of this chapter.
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reads like a ““Who’s Who'’ in American education, which includes,
among others:

Hollis Caswell Hilda Taba Alexander Frazier
William Alexander Laura Zirbes James Raths
Lawrence Haskew Stephen Corey Fred Rogers
Arthur Jersild David Russell Virgil Herrick
Ruth Cunningham Max Goodson James Macdonald
William Bristow Robert Bills Harry Passow

In addition, the Rescarch Committees repeatedly requested the
Executive Committes to employ a staff member whose primary
responsibility would be to emphasize research ard nurture re-
search throughout the organization. Robert Fleming was asked to
work part-time for ASCD while he was at the University of Tennes-
see, for example, and Ber~ard Everett was sought fo- part-time
wcrk from his position in the public schools of Massachusetts. Other
people were asked to perform special roles a. other times.

In this way, proposals were written, conferences were con-
ducted, relationships were established, materials were published,
and ASCD monies were spent, always furthering the purposes of
ASCD as an organization and the purposes of people such as those
described above.

A careful study of the minutes of Executive Committee meet-
ings makes it apparent that the ASCD Research Committees have
struggled throughout the decades to develop ways of working that
would be theoretically defensible and practically effective. It was
decided early on, for example, that ASCD would no: do research,
per se, I ut would work instead to create conditions in which school
distri~. could work collaboratively with interested parties to gen-
erate a; oropriate answers to the vexing questions that routinely
arise in schools. Subsequent commuttees ended to adhere to that
policy position.

On more than one occasion, funds were requested from nutside
funding agencies to support activities of the Research Committee,
but these efforts generally failed to generate material support. How-
ever, the process of preparing the proposals and incurring commit-
ments frequently led to modified versions of the proposed projects
being accomplished through cooperative ventures with other or-
ganizations or institutions. For example, ASCD and the Horace
Mann-Lincoln Institute of School Experimentation at Teachers Col-
lege, Columbia University, jointly sponsored a series of research
institutes in the early years. In other instances, the national ASCD
worked directly with state ASCD affiliates to produce research-
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oriented materials for publication and dissemination.

The talents, orientations, creative abilities, and motivations of
people such as those lis*ed above brought research into the day-to-
day lives of many ASCD members over the years. The organization
has been fortunate to be able to tap and utilize the energies and
insights of such persons for the betterment of schools and schooling
in America.

Special Institutes or Programs

During the early 1950s, the Research Board (as it was called
then) sponsored two Research Institutes to promote cooperative
curriculum research. Later institutes involved scholars who made
presentations about research in their various fizlds ‘e.g., anthro-
pology, psychology, psychiatry) to ASCD member-participants as a
way of upgrading the competence and understanding of practition-
ers in the field. Even later institutes involved participants in plan-
ning research activities that could be accomplished “back home”
on topics that were of direc: concern to ASCD members.

The number of ASCD members who participated in these spe-
cial institutes and programs was always very small. However, be-
cause many of the programs resulted in publications that were
distributed to the membership at large, the emphasis on research
within ASCD has been pressed vigorously throughout the organi-
zation.

Publications

Like all major professional organizations that function at the
national level, ASCD has always leaned heavily on publications as
a way to bind the members together organizationally and thus pro-
vide a common tnread of experience and information to which all
members could relate.

Recognizing this reality of organizational life, the different
committees that had responsit.lity for developing the research em-
phasis within ASCD sought permission from the Executive Council
at various times to assume responsibility for preparing and dissem-
inating, through publication, different documents that stressed the
orientation of the committee.

Several different kinds of publications were produced over th.
years. For example, a special pamphlet series entitled, “What Docs
Research Say?’’ about various topics was produced. A column about
research appeared regularly in Educational Leadership for a period
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of time. In 1957, the ASCD yearbook was devoted to research, the
onlv such yearbook througnout the histcry of the organization. In
chapter 4 of this book, William Alexander comments on the high
quality of that yearbook, which was chaired by Arthur W. Foshay
and James A. Hall.

In 1968, a special supplement to Educational Leadership re-
ported research about curricuium and supervision. That supple-
ment continued until 1974. Then, beginning in 1985, a new quarterly
publication, the Journal of Curriculum and Supervision, was devel-
oped and funded by ASCD to report original research studies about
curriculum.

Tl.e Role of ASCD in Research

ASCD has had 2 long-term involvement with and comn:itment
to 1esearch in education. ASCD is not primarily a research orga-
nization, and never has been. Even so, the leaders and members of
ASCD have consistently devoted time, money, energy, and thought
to finding and creating ways that would encourage resezarch, sup-
port research, report research, und use research to improve the

quality of life for students, teachers, and others in the schools ot
America. That concern is still evident today.
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ASCD and the
Humanist
Movement

ARTHUR W. Comss
President, 1966-67

The enormous accomplishments of science and industry over
the past three or four generations have confronted our society and
a large portion of the Western world with a veritable revolution. For
countless years humanity’s greatest prohlems have been how to
wrest from the environment the food, clothing, shelter, and security
needed for ourselves and those we care for. Now science has given
us the know-how and industry has developed the potential to fecd,
“lothe, and hous~ the entire world. At the same time, our techne
logical successes have made possible enormous increases in popu-
lation.

The net effect of all this has made us utterly dependent upon
one another as never before in history. Today we live in the most
cooperative, interdependent scciety the world has ever known, and
every technological advance makes us more depender.* than ever on
the skills, coopera 1, and good will of thousands of people we
have never seen or; 1rd of. The greatest problems humanity faces
have shifted from things to peoj.le. Tick them off: the environment,
pollution, civil rights, education, social security, family abuse, med-
ical care, aging war and peace, starvation, interdependent econ-
omies, women'’s lib, poverty, niental health— al! human problems.
Even the atomic bomb is a people problem. It is not the bomb we
need fear but the folks who might use it!

While technological successes have created great new prob-
lem:s, they have also opened vast new possibilities for gersonal
growth and development. For the first time in human history, mil-
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lio1 - of citizens are freed from the tyranny of preocci:pation with
survival and able to seek or need satisfaction in broader personal
and social goals. One sees it in ihe search by r llions of our citizens
for greater personal fuffillment through education, health, exercise,
nutrition, travel, sports, meditation, relizion, and individual and
group expericnces of a hundred varieties.
Thi, concern for human values, personal fulfillment, and effec-
tive human relationships is called the humanist movement. Its in-
| fluence extends into every aspect of modern living. Today there are
| humanist movements in religion, medicine, civil rights, education,
| psychology, social work, anthropology, and political science. We
| have even invented a series of new professions to help us find solu-
‘ tions to human problems: clinical psychology, psychiatry, counsel-
ing, cultural anthropology, and pastoral counseling, for zxample.
The major problem for everyone in the modern world is how to
achieve more satisfying personal fulfillment as individuals and how
| tu live effective’, with others wherever they are encountered.

The Humanist Movement in Education

From its earliest days, ASCD has been deeply concerned about
the human aspects of education. Many of the Association’s charter
~embers were strongly influenced by Dewey'’s philosophy and the
progressive education moverent of the late '30s and early '4us:
They were attracted to the idea of learning as a deeply human,
active function. Farly national conferences placed heavy emphasis
on group process, membership participation, and programs de-
signed for maximur 1 personal involvement in discussion groups,
assemblies, workshops, and a variety of hands-on experiences. Con-
sequently, the Association was ripe for the arrival of the humanist
movement.

Of special import for education, the humanist movement fo-
cused attention on problems of the human condition being explored
in the hiological and social scienices. These explorations produced
new insights about human need, growti  health, motivaticn, per-
sonality, and the importance of self-concept in human behavior.
From biology came new and exciting ui.derstandings about ‘he
brain and its functioning. Perceptual-humanistic psychologists pro-
vided new concepts that shifted the foc:s of teaching and learning
from acquisition of subject matter to the discovery of personal
meaning and the facilitation of processes going on in the learner. In
addition, the movement has the support of a broad scientific base
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ir: the concepts of modern sociology, anthropology, psychology, po-
litical science, and thzology, as well as a rapidly expanding foun-
dation of resea ch corroboration previouslv unavailable.

These contrihxiions were so significant for educators that the
expression of the humanist mcvement in educatior. has concen-
trated on three primary objectives:

1. Preparing youth to understand and cope w 1 human inter-
relationships as individuals and in groups. This calls for the pro-
duction of informed citizens, ready and willing to pull their own
weight responsibly in an increasir iy interdependent society.

2. Fostering the healthiest p.ssible growth of students as in-
dividuals. This calls for educational programs designed t-. facilitate
self-actualization and personal fulfillment.

3 Applying the very best understanding available rom the
biological and socia! sciences to {..ward the goals of education at
every level.

The adoption > such goals ir no way implies the abandonmeant
of the traditional aims of educaiion. Quite the contrary, the huraan-
ist movement in education only seeks to make he achievem:nt of
time-honored educational objectives more certain by recognizing
the intensely human character of effective learning and usinz .nat
knowledge to improve the processes of education.

The Influence of ASCD

With the end of “the last just war,”’ the nation turned its atten-
tion to rebuilding its industrial and military potential It was a
time of ferment, change, and catching up. Times were good and
miliions of American: sought to fulfill needs they had set aside
during the war | zars. It was also a time of concern for human values
and the rights of minorities, students, and women. Humanistic
thinking found a warm reception in ASZD. The muvement provided
concepts and scientific support that many men.bers already be
iieved ....plicitly and experirented with in practice. In turn, the
Association and its members gave further impetus to the movement
through workshops, publications, national conferences, and the ap-
plication of humanist thinking to educational problems and prac-
tice.

ASCD adopted a new organizational stanc= to “speak out” on
social and political issues. ASCDers also reached out *- incorporate
many aspects of humanistic thinking being explored in psychology,
sociolagy, anthropole.  : nd political science. Humanist. leaders
from these sciences were | requently asked to speak at national con-
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ferences, participate in workshops, or present heir ideas i.1 various
ASCD publications. Many ASCD members became deeply involved
in projects and inuovations designed to implement humanistic
thinking throughout educational practice from preschool to college
and in supervision, administration, and curriculum reforms.

Perceiving, Behaving, Becoming

In 1942 ASCD published a yearbook entitled Perceiving, Behav-
ing, Becoming: A Ncw Focus for Education. Beginning with the as-
sumption that a major objective of all education must be to con-
tribute to the maximum health a..d fulfillment of its charges, the
Yearbook Commiittee invited four humanis:ic psychologists and ed-
ucators (Carl Rogers, Abraham Maslow, Earl Kelley, and myself)
each to write a working paper on scif-actualization, that is, to de-
scribe what a fully functioning, supremely healthy human being
would be like. With thes. four papers .n hand, the Yearbook Com-
mittee then asked, “If this is what supremely healthy human beings
are like, what are the implications for educational «heory and prac-
tice?”’ The answers they found appeared in the remainder of the
vearbook. The response to this publication was phenomenal. The
yearbook was an immediate success and continues so to the present.
It has remained on the Association’s best-seller list every year since
its publication and has now soid over 100,000 copies. Percziving,
Behaving, Becoming also marked the beginning of a 20-year period
of major interest in humanistic approaches to education’s prob-
lems.

In 1965 the membership elected me, a humanistic psyc ologist
and editor of the 1962 yearbook, as president of the Association. The
year I took office, the theme of the annual conference was ‘“Human-
izing Education: The Person in the Process.” The program featured
such humanistic psychologists and educators as Carl Rogers, Earl
Kelley, Sidney Jourard, Wi'liam Van Til, Fred Wilhelms, and Don-
ald Michael, to name a few.

The Contributions of ASCD

The relationshiz of ASC ) and the humanist movemer, . has con-
tinued ever since. Yearbooks between 1962 and 1980, for example,
had such ..umanistically oriented titles as Individualizing Instruc-
t'm; Learning and Mental Health ir. the School; Youth Education:
Problems, Perspectives, Prcmises; To Nurture Humaneness: Commit-
ment for the '70s; A New Look At Progressive Education; Schools in
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Search of Meaning: Feeling, Valuing and the Art of Growing; and Im-
proving the Human Condition. Other ASCD publications focused on
such topics as Dare to Care/Dare to Act. Pacism and Education;
Educational Accountability: Beyond Behavioral Objectives; Human-
! izing Education: The Person in The Process; Nurturing Individual
Potentiai, Removing Barriers to Humaneness in The High School; and
Humanistic Education: Objectives and Assessment. Over the years,
national conference programs and workshops reveal similar acc ents
on humanist thought and action.

Opposition to Humanist Thought

The humanist movement in education has not been unive; sally
hailed. In the late '70s and early '80s, h.manistic education was
roundly denounced by some ultraconservai:ves of the ‘' moral ma-
jority”’ and fundamentalist religious groups. They called the move-
ment ‘‘secular humanism,” claiming it was ungodly, communisti-
cally inspired, cven a conspiracy to corrupt American youth. These
tirades often fell on receptive ears. for public education was in a
time of change and reassessment. In this climate, many people
accepted ik far right's shrill cries and held humanistic education
responsible for many of the ills of public education. Some state and
national legislatures even passed laws prohibiting the use of public
funds for any program that smacked of the dreaded ‘‘seculai '.u-
manism.”

Much of the misunderstanding about the humanist movement
in education aruse f.orm its name. Some people wrongly assumed
that it was an arm of a philosophic-’ school of thought that held
thai people ought rot call on God to solve their problems but accept
the responsibility for helping themselves To many fundamentalist
preachers that idea counded like a sinful denial of the place of
religion in li‘e. Within the educational profession, many hurianist-
ically oriented teachers were bewil. ered and confused by «il this
as they found themselves labeled “‘ungodly,’ “‘soft,” “harebrained,”
and worse, while their best efforts were decried as undemocratic,
subversive, or antireligious.

Webster's New Twentieth Century Dictionary defines humanism
as “1) the quality of being human; human nature, 2) any system or
way of thought or action concerned with the interests and ideals of
people.” The C*7.rd American Dictionarv defines a humanist as “a
perzon who is concerned with the study of mankind and human
affairs or who seeks to promote human welfare.” What ¢ paradox!
A movement calling for greater understanding of youth, for the pro-
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duction of informed, responsible citizens, and for the application to
leaining of the best modern science has to offer was rejected and
reviled by some as ungodly and un-American.

Despite the furor, the basic idcas of the humanist movement
continue to flourish and find increacing expressicn in all aspects of
American educatioi. ASCD steadfastly maintains its long dedica-
tion to *he “persons in the process” and continues to play a vital
role in the humanistic movement. Its conferences, workshops, and
publications provide important platforms for the dissemination and
interpretation of humanistic ideas. Many ASCD members have
made significant contributions to the movement through experi-
inentation or by the introduction of humanistic principles to school
curriculum, classrooin practice, supervision, and administration,
and a substantial number of ASCDers may be found among the
ieaders of the humanist movement in American education.
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ASCD and
Supervision:
The Later Years

GEeRaALD R. FIRTH
President, 1986-87

Across the years the search has continued to define the appro-
priate n'ace of supervision in the activities of the Association for
Supervision and Curriculum Development

The Role of Supervision in ASCD

The tradition of ASCD—even its hallmark—of open member-
ship has embraced different and oiten conflicting views of all profes-
sional and supportive roles in educat;on. Nevertheless, those who
represent public schools and higher education alike have long be-
lieved that stror~er emphasis should be devoted to supervision as
a field of study, supervisors as a professional group, and to su-
pervisory practice itself.

he Association has made many and substantive contributions
to all three aspects of supervision. At many points during its devel-
opment ASCD was the only professional nrganization that provided
attentic .o and leaderstip for instructional supervision. This chap-
ter 1s intended to .ecognize the actors, actions, and accomplish-
ments in supervision of which ASCD can be justly proud.

However, for all its convictions, any balanced a* alysis will show
that ASCD has not yet realized its poten.ial for supporting instruc-
tional supervision. Expression of belief has continued to ebb and
flow with the result that periodically the concern is expressed to
“put the ‘S’ back into ASCD.”

The absence of a united front for instructional supervision is a
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result of the different conceptions held by sincerc¢ and vocal mem-
bers of ASCD concerning the nature of supervision and those who
provide it. Many maintain a traditional view that supervision is a

function carried out by specific individuals in the central office of
school districts; these individuals typically hold staff assignments
under a vast array of titles and work directly with teachers in the
improvement of classrcom iistruction. Many others in ASCD hold
that supervision involves the broad range of leadership personnel
who are engaged part or full time in numerous activities, including
curriculum coordination and staff development.

In January 1970, Fred T. Wilhelms (executive secretary, 1968-
71) emphasized the recurring concerns of supervision advocates
with this statement:

For, in all truth, the Association has seldom devoted a major proportion of
its energies directly () supervision. And 1t has put curiously !::tle effort
into applied curriculum development.!

At least one president, Muriel Crcsby (president, 1568-69),
strongly criticized ASCD for failure to assume in 2 s;umber of ways
its rightful role of leadership of supervisors and the field of super-
vision.

My personal conviction is that supervisors are the only staff members of
many school systems whose energies are concentratsd on helping feachers
and imprcving learnire; that supervisors have a wealth of potential for

stimulating improve:r 1t in learning; and that they are being sold short
by lack of effective lea ship [vnthin ASCD] 2

Though boundaries and demarcation of eras are always arbi-
trary and often imprecise, it is apprc -iate here to consider the
period betv/een the publication of the 65 yearbook and the 1982
yearbook as the later years of ASCD’s involvement in supervision.
The :triking contrast in focus, content, and audience of the two
publications perhaps describes the benchmarks of interest within
and without the Association nearly twu decades apart. The 1965
yearbook, Role of The Supervisor and Curriculum Director in a Cli-
mate of Cnange, devoted attention to professionalization of the su-
pervisor among educational leaders, included information intended

' Association for Supervisionand Curriculum Development, ‘A Report
1o the Membership,” Fred T. Wilhelms, executive secretary, January 1970,
p- 1
? Muriel Crosby, “The New Supervisor: Caring, Coping, Becoming,” ir
Changing Supervision for Changing Times, address before the 24th ASCD
annual conference, Chicago, 16-20 March 1969, ed. Robert R. Leeper (Wash-
meton, D.C.: ASCD, 1969), p. 62.
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to improve the status of sujervisors, and served as a rallying cry
for those committed to this gcal.* The 1982 yearbook, Supervision
of Teaching, provided broad 1-erspective on the field of instructional
supervision, examined vario. s approaches as well as human factors
and external forces.* The diffcrence in content reflects an apparent
change in the Association’s conception of supervision from a func-
tion performed primarily by a small group of specialists to one
performed by many leadership personnei, as well as by teachers
themselves.

The zenith of interest in supervisors and supervision was
reached in 1963 when the Commission on the Preparation of In-
structional Leaders recommended that a requirement for ASCD
membership be instituted by 1968, specifying two years of prepa-
ration beyond the baccalaureate degree frcm an approved institu-
tion of higher education for supervisors, curriculum workers, and
professors of supervision and curriculum development.

In May 1964 the Committee on the Professionalization of Su-
pervisors and Curriculum Workers, chaired by Gordon N. Macken-
zie (president, 1955-56), urged such action by the Executive Com-
mittee and was imited to prepare a proposal for constitutional
amendment defining appropriate membership qualifications.5

The report of the Steering Committee to the Board of Directors,
considered at the October 1965 meeting of the Executive Commit-
tee, laid such a proposal to rest in the following manncr:

The Steering Com....ttee felt the suggestion of special membership require-
ments for ASCD would have the effect of changing the basic character of
the Association and would disfranchise persons who now find a congenial
home in the Association. Such an eventuality seemed to the Stee’ ing Com-
muttee a real tragedy to be avoided at any cost. The Committee is, however,
deeply sympathetic to the dilemma of the supervisors in this matter. Ac-
cordingly, they suggested that the question of how the special needs of this
group can be met under the general umbrella of ASCD remain =n open and
active que .tion for the Board and future Steering Committees.*

Other proposals of the Committee on Professionalization of Su-
pervisors and Curriculum Workers—particuiarly relating to theory
development, certification, and accreditation of preparation pro-

' Robert R. Leeper, ed , Role of the Supervisor and Curriculum Director
in a Climate of Change, 1965 ASCD yearbook (Washington, D.C.: ASCD,
1965).

* Thomas J. Sergiovann, ed., Supervision of Teachiny, 1982 ASCD vear-
book (Alexandria, Va.: ASCD, 1982).

* Minutes of the Meeting of ASCD Executive Commuttee, May 1964.

¢ .nnutes of the Meeting of ASCD Executive Commuttee, October 1965
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grams—have received attention from the £ ssociation in ways that
are discussed later.

Throughout its history, many individuals and groups within
ASCD have dcmonstrated support for supervision. Often that sup-
port has come from unexpected sources. Puychologist Arthur W.
Combs (President, 1966-67) proposed a profe:sional board for su-
pervisors. Intended to create a professional home for supcrvisors,
Combs’ proposal embraced issues of preparation, certification, and
conduct of supervisors. The Board of Directors rejected the plan.
Despite their agreement cn the problems faced by supervisors, the
majority felt that any action singling out a particular group was
inherently divisive and potentially d’sintegrative to an srganiza-
tion with diverse membership.’

In March 1967, during his inaugural address as incoming ASCD
president, J. Harlan Shores declared thai he would make the /sso-
ciation “a home for supervisors.” Whatever his aspirations for in-
creasing the organization’s focus on supervision, Shores’ plan was
unsuccessful. A year later in Chicago, a major confrontation with
the counterculture caused a reduction of energies and a searching
of conscience by the Association that dramaticallv influenced its
structure, policies, programs, and, perhaps, destiny.

Ten years of increasec attention to supervision and expanded
intecest in that area were thwarted by that confrontation. It dis-
rupted the only annual conference devoted to supervision and re-
sulted in the resignation of then president Muriel Crosby, one of the
strongest allies or supervision.

Ironically, one of the few general session speeches dealing di-
rectly with supervision was never delivered because of Crosby’s
early departure. Later published with other addresses in Changing
Supervision for Changing Times, her call for ‘““The New Supervisor:
Caring, Coping, Becoming” echoed a continuing concern that su-
pervisors are weary of being sent without assistance to change the
world and included a plea to equip them to be more effective:

Supervisors cry in all earnestness. “We don’t need to be told that the world
1s changing. We need to be helped to create new understandings, new
strategies in helping teachers cope with change. More than this, we need
help in creating with others a new education for this new world.”

The 1969 annual conference in Chicago has been regarded as a
watershed for ASCD. The Wilhelms Report in January 1970 sum-
marizes part of the organizational effects:

7 Minutes of the Meeting of the ASCD Board of Directors, March 1967.
* Muriel Crosby, ibic.., p. 46.
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Chucago: that turbulent, emotional week; dismaying to some, challenging,
even exhilarating, to others. Whatever the rights of that may have been, the
con’er¢nce epitomized much that was to characterize "he year: a deepening
concern for all minority groups not well served by the schools, outreach for
a broader, more diverse meintership base, drive for expanded and harder-
hitting programs of action.?

Aside from the emotional trauma sustained by its members and
the fiscal havoc wrought on the organization during the Chicago
conference and its aftermath, many lament the permanent derail-
ment of the movement to upgrade and professionalize the roles of

instructioual supervisors and curriculum leaders. The high water
marx had been reached—and lost—within a few hours.

Never again has there been the ambitious and intensive support
for supervision advocated by Crosby. Although reflected in its put-
lications, programs, and projects, supervision has never regained
that position of prominence within ASCD, a circumstance all the
more surprising in view of the accelerating number and proportion
of membership drawn from le.dership in public schools.

ASCD-Spousored Activities

ASCD-sponsored activities related to supervision consist of its
councils, commissions, committees, and working groups; publica-
tions and resource materials; annual conferences; and national cur-
riculum study institutes or research institutes.

Councils, Conimissions, Committzes, and Working Groups

At the 1955 annual conference, the Association adopted a reso-
lution that created a Commission on the Preparation of Instruc-
tional Leaders.'® Much of the credit for the success ©¢he group and
the movement that it set in motion is attributed v the dedicution
and perception of its first chair, Gordon N. Mackenzie (nresident,
1955-56). Upon recommendation of this commission, the Executive
Committee in 196) committed ASCD to cooperating with the Amer-
ican Association of School Administrators, the Department of Ele-
mentary School Principals, and the National Association of Second-
ary School Principals in establishing a Joint Committee on the

* Association for Supervision and Curriculum Development, ' A Report
to the Membership.” Fred T. Wilhelms, executive secretary, Jaauary 1970,
p 5.
'° James R. Ogletree, "Professionalization of Supervisors and Curric-
ulum Workers,” Educational Leadership 23 (November 1965). 153.
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Professionalization of Administraters and Supervisors.'!

At this point, two significant committees were appointed that
individually and in combination were to exert considerable influ.-
ence on Association policies, programs, and projects.

According to the minutes of the Executive Committee, the Com-
mission on Supervision Theory was appointed in October 19¢2. A
simultanecus motion made by William Van Til (pre sident, 1961-62)
and seconded by Alexander Frazier (president, 1969-70) authorized
the Executive Committee to initiate simultaneously two new com-
missions: one on Curriculu.a Theory and another on Sup¢rvision
Theory.'? Kimball Wiles, in his capacity as ASCD president,
charged the latter group:

To take leadership in the formulati.> [ a theory of supervision based on
an analysis of the research in leadership, communication, community
power structure, decision making, the process of change and other relevant
areas. It is hoped that the Commission will accept the responsibility for
planning ard conducting seminars or institutes or other appropriate activ-
ities centered around an exploration of segments of research statements
and interpretatic. that are important in evolving a theory of supervision.?

John T. Lovell was appointed to chair the ten-member Com-
mission on Supervision Theory in 1963. Unable to agree on a unified
position statement or plan for acticn after several meetings, its
members published the results of extensive deliberations in the
1967 report, Supervision: Pcrspectives and Propositions. Lovell’s
chapter, “A Perspective for Viewing instructional Supervisory Be-
havior,” advanced a sys’ems approach to instructional supervi-
sion.'

At its meeting in May 1963, the Executive Committee accepted
the report from the Commission on the Preparation of Instructional
Leaders and changed the group’s name to the Committee on Pro-
fessionalization of Supervisors and Curriculum Workers.'* The com-
mittee was given the charge to explore six areas: role clarificatior.,
selection, preparation, accreditation, certification, and member-
ship responsibilities. James R. (Bob) Ogletree initially chaired this

" Ibid , p. 154.

12 Minutes ot the Meeting of the ASCD Executive Commuittee, October
1962.

2 Ibid.

14 John T. Lovell, A Perspective for Viewing Instructioral Supervisory
Behavior,” in Supervision. Perspectives and Propositions (Washington, D.C.:
ASCD, 1967), pp. 12-28.

15 Minutes of the Meetiag of the ASCD Executive Committee, May
1963.
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committee; Harold T. Shafer succeeded himin 1966. The Lmmiittee
developed a working paper on “The Role of the Curriculum Super-
visor,” which was discussed at the 1964 annual conference.!¢

Much of the material drawn from working papers of the Com-
mittee on Professionalization of Supervisors and Curriculum Work-
ers was published in the 1967 buoklet, Toward Professional Maturity
of Supervisors and Curriculum Workers, for which Shater served as
editor."”

Perhaps the highlight of the efforts by the Commission on Pro-
fessionalization of Supervisors and Curriculumm Workers was the
three day symposium on “The Supervisor: New Demands, New Di-
mensions,” sponsored at New Orleans in December 1967. The major
papers of the symposium, edited by William H. Lucio, were pub-
lished under the same title in 1969.'®

In 1968 a single Commission on Problems of Supervisors and
Curriculum Workers, chaired by Shafer, was formed to carry
through 1he concerns of the former Committee on the Profession-
+""zation of Supervisors and Curriculum workers and the work of
the Commission on Supervision Theory.' A project undertaken by
a subcommittee of the Commission on Problems cf Supervisors and
Curriculum Workers resulted in a report on research from leader-
ship, communications, erganizations, and change. When a series of
circumstances beginning with a strike of local unions in San Fran-
cisco just preceding and during the 1970 annual conference pro-
duced financial reversals for the Asscciation, the report was re-
leased for publicaticn in the private sector. Material from this
report became a central piece of one textbook® and provided key
elements of another?!

A Supervision Council with Robert Harnack as chair and a
Commission on Negotiations and Supervisory 3taff Relationship
with William F. Young as chair were appointed by the E:xecutive

'* Minutes of the Meeting of the ASCD Executive Commuttee, April
1965.

17 Harold T. Shaler, ed., Towxira Professtonal Maturity of Supervisors and
Curriculum Workers (Washington, D.C.: ASCD, 1967).

* William H. Lucio, ed., The Superviscr: New Demands, New Dimen-
sions (Washingion, D.C.: ASCD, 1949).

'* Association for Supervision and Curnulum Development, Annual
Report (Washington, D.C.: ASCD. 1968), p. 12.

2 Robert J. Alfonso, Gerald R. Firth, and Richiard F. Neville, Instruc-
tional Supervision: A Behavior System (Buston: Allyn and Bacon, 1975).

2 Kimball Wiles and John T. Lovell. Supervision fur Better Schools, 4th
ed. (Englewood Cliffs, N.J.: Prentice-Hall, {975).
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Council in 1969.22 A publication developed by a subcommittee un-
der Bernard W. Kinsella described the dilemma of instructionzi
supervisors and/or curriculum leaders regarding attempts to clar'fy
their functions in collective bargaining.??

A Working Group on Supervisory Practices appointed in 1975
and chaired by Robert J. Alfonso conducted a national survey.?* Its
1976 report on “Issues in Supervisor Roles: What Do Practitioners
Say?” indicated that supervisory practice had not changed appre-
ciably in the previous five years.?

In 1976 a Working Group on Accreditation and Certification of
Curriculum Leaders and Supervisors, chaired by Allan W. Sturges,
was charged by the Executive Council with developing guidelines
for the approval of preparation programs and certification to prac-
tice.2¢ Using the designation of Role, Function, and Preparation of
the Curriculum Worker, this group prepared a publication on Cur-
riculum Leaders: Improving Their Influence?” in 1976. the Standards
and Guidelines for Evaluation of Graduate Programs Preparing Cur-
riculum Leaders® in 1977, and a companion statement, Certificating
the Curriculum Leader and the Instructional Supervisor®® in 1978.
Another group was established by the Executive Council in October
1977 through funding a proposal from Sturges on the Roles and
Responsibilities of Supervisors.®

ASCD then embarked on a series of short-term activities in the
field, consisting in 1979 and 1980 of a Commission on Organizing
Schools for Supervision/Instructional Improvement chaired by

2 Minutes of the Meeting of the ASCD Executive Council, May 1949.

22 William F. Young, ed., The Supervisor's Role in Negotiation (Washing-
ton, D.C.: ASCD, 1969).

# Minutes of the Meeting of the ASCD Executive Council, October
1975.

23 ASCD Working Group on Supervisor Practices, “'Issues in Supervi-
sor Roles: What Do Practitioners Say?” Educatioral Leadership 34 (Decem-
ber 1976): 217-220.

26 Minutes of the Meeting of the ASCD Executive Council, June 1976.

27 Charles A. Speiker, ed., Currictlum Leaders: Improving Their Influ-
ence (Washington, D.C.: ASCD, 1976).

2 Association for Supervision and Curriculum Development, Stand-
ards and Guidelines for Evaluation of Graduote Programs Preparing Curric-
ulum Leaders (Alexandria, Va.: ASCD, [1977] 1983).

2 Allan W. Sturges, ed., Certificating the Curriculum Leader and the
Instructicizal Supervisor, a report of the ASCD Working Group on the Role,
Preparation, and Certification of Curriculum Leaders and Supervisors (Al-
exandria, **.: ASCD, i978).

*® Minutes of the Mzeting of the ASCD Executive Council, October
1977.
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Charles Reavis,* in 1981 of a study on Comparison of the Effective-
ness of Supervision Practice chaired by Donald Fett,*? and in 1982
and 1983 of a Working Group on Effective Approaches to Supervi-
sion chaired by Robert Andrson.> A project on Supervision and
reader Behavior Training was chaired in 1984 by Ben Harris and
in 1985 by Dale Mann.>*

A Commission on Instructional Supervision composed of 78
individuals from public school districts, institutions of higher ed-
acation, and professionai agencies was appointed by the Executive
Council for a two-year period in 1984.>5 George Goens chaire1 that
group.

Publications

Of the 2,677 articles that appeared in the 200 issues of Educa-
tional Leadership published from 1960-61 thronugh 1984-85, 328 ar-
ticles or 12 percent were devoted to instructioral supervision. Only
four times (1962-63, 19(3-64, 1965-66, and 1976-77) did the propor-
tion approach a quarter of the anicles published in a particular
year. For 10 of the 25 years involved, articles on instructional su-
pervision made up less than 10 percent of those published each
year.

On nine occasions, “Instructional Supervision” constituted the
theme of an issue. “Staff Development” was highlighted in four
issues. The broader topic of “Leadership” has received more em-
phasis, serving as the “:eme on 12 occasions.

Between 1961 and 1984, ASCD published 13 booklets, prepared
seven audiotapes, and developed four videotapes on supervision.
Approx.mately half of the supervision-related booklets appearing
between 1960 and 1985 were devoted to the professionalization of
the supervisor; the remainder focused on selected aspects of super-
visory practice, mirroring the themes of the 1965 and 1982 year-
books.

From 1960 to 1985, ASCD released three booklets, one audio-

3* Minutes of the Meeting of the ASCD Executive Council, October
1978.

2 Minutes of the Meeting of the ASCD Executive Council, October
]980;3 Mirrites of the Meeting of the ASCD Executive Council, G.. er
1982!‘, Minutes of the Meeting of the ASCD Executive Council, October
:ZZ?S Minutes of the Meeting of the ASCD Executive Council, October
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tape, and one videotape on staff development. During the same
period, ASCD developed one booklet, ten audiotapes, and two video-
tapes on the topic of leadership. Another 16 booklets that contain
some attention to supervision were produced during that same pe-
riod.

Several articles on the theme of professionalization of super-
visors were published in various issues of Educational Leadership
and subsequently were aggregated into a 1969 publication entitled
Supervision: Emerging Profession.> Another collection, Readings in
Educational Supervision, compiled from Educational Leadership by
Edith E. Grimsley and Ray E. Bruce in 1982, also has become pop-
ular as a supplementary text.3’

Premiering in the fall of 1985, the Journal of Curriculum and
Supervision provides a research focus on the two fields reflected in
ns title.

Annual Conference

Only the 1969 annnal conference in Chicago on “Changing Su-
pervision for Changing Times” gave focus to a theme directly re-
lated to supervision. Perhaps its closest approximation in the
quarter century from 1960 through 1985 occurred at Anaheim in
1982 with the theme ‘‘Leadership in Education for a New Century.”

Another index to ASCL:’s concern for supervision is the nuinber
of related sessions conducied as part of the program of the annual
conferences, typically 2 to 7 percent of the total number The highest
number of sessions devoted to supervision occurred at conferences
in Chicago (1969), Atlanta (1980), St. Louis (1981), and Anaheiin
(1982). The latter program contained a record 69 per~ent of 173
sessions devoted to supervisory topics, issues, and concerns.

National Curriculum Study Institutes

Perhaps the most visible indicator of attention by ASTD is the
number of National Curriculum Stu:dy Institutes devuied to super-
visory practice. Of the first 11 NCSI sessions conducted in 1974-75,
only one focused on supervision. In 1984-85 when the number of
NCSI sessions had reached 61, nine focused on supervision.

Of the 290 NCSIs conducted from 1974 through 1985, the num-
ber of thnse directly focused on supervision was only 35, a modest

3 Robert L. Leeper, ed., Su,ervision: “merging Pr sfession (Washington,
D.C.: ASCD, 1969).

7 Edith E. Grimsley and Ray E. Bruce, eds., Readings in Educational
Supervision (Alexandria, Va.: ASCD, 1982).

82




ASCD AND SUPERVISION: THE LATER YEARS 79

12 percent. However, inclusion of those involving staff development
and leadership 1acreases the proportion to 25 percent The NCSI
series projected for 1985-80 iocuses on supervisica at the median
rate.

Iu contrast, supervision-related themes wer~ conspicuous by
their absence from ASCD Research Institutes, which pre~eded the
NCSI program. Of the 25 Research Institutes conducted between
1955 and 1969 (usually two per year) only two focused on supervi-
sion.

ASCN-Prcmoted Activities in Related Grganizations

The matter of accreditation of preparation programs for in-
structional supervisors and crriculum Jirectors dates {'om early
deliberations of the Com,rission on the Preparaiion of Ins. . uctional
Lez ders. That Commiss “n's report o the ASCD Executive Com-
mit.ce in May 1963 recon.mended the dusignation of the National
Council for Accreditation of Teacher Education (NCATE) as the ap-
propriate agency to approve graduate programs in supervision and
curriculum.?®

Tae impetus of this early commitment 'ed evertuzlly tc the
ger.zration of respective guidelines accepted by NCATE for approval
of preparatiun  instructional supei visors and of curriculum lead-
ers. For sever.  ears ASCD conimittee. worked cooperatively with
NCATE “in plarning 'or accreditaticr: and in supporting the accre-
ditation process."*

The Standards and Guidelinz: for Eval..ation of Graduate Pro-
grams Preparing Curricu:lum [2aders, pubiished originally by ASCD
in 1977-78 and revised in "C52-83, evolved through « ver-.l stages of
development due to the dedicated cfforts of the Workine Group on
Accreditation and Certification of Curriculum Leaders and Super-
visors.*® A working copy of the standards was developed originally
from du. a cor.ected for the 1976 publicati non Cr  ‘culum Leaders:
Improving Their Inflrence. 4!

U.ifortunately the prospects of ASCD involvement in the accre-

** Minutes of the Meeting of the ASCD Executive Commirtee, May
1963.

' H.sold T. Shaf~r and Gordon N. Mackenzie, "’ Secu, ing Competent
Instructional Leaders. "n Role of the Supervisor and Curriculum Director in
a Climate of Change, 19,5 ASCD yearbook, ed. Robert R. Leeper (Washing-
ton, D.C.: ASCD, 1969), n. 83.

“ Standarils ana Guidelines, ibid

+ Chuarles A, Speiker, ibid.
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dita’ion p1ucess were never fully implemented, although olunteers
for membership on visiting teams attendc the orientation work-
shops at several annual conferences. Much the same result occurred
in regard to implementation of the proposed requirements {or cert-
ification of instructional supervisors and curriculum leaders. How-
ever, experience indicates that greater progr:ss was zchieved when
the state affiliates of ATCD took the cause directly to their respec-
tive state departments of equcation. Due to complexities 1n orga-
nizational structure, it is impossible to determine which “ecoin-
mendations for changes in certification hava been stimulated by
ASCD affiliates ang which by individuals holding ASCD member-
ship but working through other state ¢.  nizations.

Activities Generated in Other Organizations

A group of ASCD members concerned abo°t the “loss of the ‘S’
in ASCD" hegan in the eariy 1970s to seek a method t¢ toster their
interest through a separat.: but related organization. Fmulating the
Professors of Curriculum, whi~’. had met during the annual confer-
ence of ASCD for some years, a small group met in 1975 in New
Orleans. They planned the C .uncil of Professors of Instructional
Supervision (COVIS, and established the group officially *he follow-
ing year during toe ASCD annual conference in Miami. Fourtecn
individuals accepted invitations to att:nd the organizational meet-
ing to become charter membcrs of COPIS. In 1978, the first Invita-
tional Conference of COPIS was helc at Kent State Uriversity, ini-
tiating a pattern of a separat: meeung each year, hosted by an
institutior of higher lea.ming, in a.dition to ti*e meeting at the
ASCD ann:al conference.

More recently. COPIS men:ters also active within the American
Educational Research Association formed a Specia! Interesi Group
(SIG) on Insiructional Supervisicn. In August 1983, I structional
Supervision officially became the 32nd active AERA/SIG and con-
ducted its first program sessions at the April 1983 meeing of AERA
in Montreal. The SIG started with 30 members and has quickly
grown to over 100 members. The congruence among faculty at in-
stitutions of higher education listed as members of C”?IS, AERA,
SIS, and ASCD is extracrdinary.

The Need for Attention to Supervision

The continuing conce.n raised by advocates of supervision is
more of degree than kind. Certainly ASCD has devoted some atten-
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tion to supervision throughout its 43-year history. However, em-
phases on the field, its role, and its practitioners have bee:, at best,
uneven and, at worst, disjointed. The significance —or lac* -~ sig-
nificanc.—of supervision and supervisors to ASCT in recent years
is reflected in a low percentage of supervisor members and super-
vision activities—programs, publications, and projects.

Perhaps the call for action now as then is expressed in the
preface to the 1977 report of the ASCD Working Group on the Rclc,
Preparation, and Certification of Curriculum Leaders and Super-
VISOTS:

Unless the membership of ASCD is immediately responsive, the opportu-
nity to influence decision ... may diminish or disappear. Even now, the
political climate makes our actions difficult. Nothing less tl.an the mar-
shalling of unified professional statemanship can ensure that those who
bear the titles of curriculum directors and instructional supervisors pos-
sess those unique characteristics and skills which are essential for serving
effectively in their named roles the educational enterprise in these times.*

Supervision will receive emphasis “nuring my presidency of
ASCD, 1986-1987. Leadership and supervicion will be addressed in
varied Association activities from 1984 1 roughout 1989, for effec-
tive leadesship and supervisory behavior has been designated as
one of the major areas of focus of the Five-Ye:r Flan adopt~d in 1985
by the Executi’.c Council.

4 Gerald R._Firth, “Preface,” in Certificating the Cur: iculum Leader and
Instructional Supervisc:; ed., Allan ‘W. Sturges (Alexandria, Va.. ASCD,
1978,, p. ii.
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ASCD and
Curriculum
Development: The
Later Years

0. L. Davis. JR.
President, 1982-83

Curriculum development has been a proriuinent concern of the
Association for Supervision and Curriculum Development during
the past 20 years. Hcwever, to some, rmnember:s and normembers
alike, ASCD'’s concern has not involved real attention to curriculum
development at all, but instead has focused vigorotsly on instruc-
tion and management under the symbolic banner of curriculum
development. To others, ASCD’s program and governance policy
decisions have ignored supervision and, particularly, school super-
viscrs. They allege that this displacemen® of these historical and
equal ASCD functions has disproportionately favored curriculum
development. Others insist that ASCD’s concern for curriculum de-
veloprient continues as a lively element in the Association, albeit
one filled with tension.

Rcots of these perceptions .nd disputations sink deeply into
the s. ! of the Association's early years. Differing views on ASCD'’s
role i, curriculum development have becn expressed during the
social and educational ferment of the later years.

A major factor influencing these | sitions in the past two dec-
ades must be acknowledged. The Association, accustomed to a
largely stabl: and rather low membership (and incorn?) during its
first 20 years, has seen its membership skyrocket from some 12,000
13 years agc to 70,000 today. Clearly, ASCD is not the organization

Q
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now that it was 20 years ago. Change in th. organization has ac-
companied altered perceptions, changed meanings, and different
activities.

Thus, any understanding of ASCD and curriculum development
must penetrate language and practice, policy and perceptions, as
we'l as programs ana governzz.ce. This chapter is an exploraiion of
these features of the ASCD experience during the second half of the
Association’s history. Only a few specific 2xamples can be chosen to
illuminate this exploration.

The Role of a Professional Organization

Views of professional organizations and their effect on Pro..s-
sional practice must be constrained by understandings of their
roles. What a voluntary association of individuals may engage in
and accomplish understandably has 'imits. ASCD, like most vol-
untary professional associations, has attracted members who pos-
sess individuai affinity with organi.ational purposes and pro-
grams. Thus, membership in ASCD, certainly for continuing
members, has attested to the individual’s interests in the fun-tions
of curriculum development and supei ision, mainly in {ocal school
settings. Becaur= of such interests, men.her; have purchased ser-
vices and product . that have included publications and conferences
and have received opportunities for continuing education in curric-
ulum develcpment and supervision.

ASCD has not developed school curriculums. Neither its pur-
pose nor its resources have bezn or are appropriate to such a task.
Indeed, the term “for curriculum development” in the Association’s
name explicitly asserts the historical intention of ASCD to foster,
advance, and improve curriculura development as practiced. To
honor this intent, ASCD welcomed to membership all intercsted in
its purpose, not just irdividuals v.ith assigned roles in curricslum
development and supervision.

Imbedded in this historical background was agreement by
ASCD members nn the integral relationship of curriculizm, instruc-
tion, and sup-.cvision in concept and in practice. [his understand-
ing flowered from the extensive srhool-bas:d curriculum efforts of
the 1920s and 1930s and entered the new ASCD as shared language
arc meanings. The roie of the Association, consistent with such
shared understandings, was implemented by publications, confer-
ex. s, and an expanding governance outreach to state and regional
affiliates. This role was one of education on behalf of ASCI’s shared
understandiugs, through a variety of forums for discussion, analy-
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sis, and reflection.

The historic role of ASCD has been tested and reconceptualized
during the past 20 years. For example, during the era of discipline-
centered curriculum reforms, some in ASCD belizved the organi-
zation had been bypassed and school curriculi'm specialists disre-
garded, so they called for greater involvement by ASCD in devel-
oping reform proposals. Others believed chat ASCD'’s role should be
that of a gatekeeper 1o the schools 10 admit or to refuse admission
of newly developed crirriculums. Both positions claimed more ter-
ritory and power than a voluntary professional organization can
possess in this sovicty, and both were dis ‘vpointed. Hov zver, dur-
ing this era, ASCD did make impressive contiibutions to leaders in
local schools and their work in adoption, revision, and use of these
curriculums. Conference programs and publications featured the
national project materials through exposi*ion, analysis, demonstra-
tion, and exhibit; debates and data p.ese.tations critiqued project
claims. ASCD provided its members and the profession at large
with deliberaiion and discussion and contributed therewith to the
enhanced possibility of curriculum development in local schools.

Use of computers in schools represents a similar case in recent
years. Again, ASCD's role as forum has brought information and
respected commentary tc the attention of school leaders. However,
ASCD has not endorsed specific computer systems or ¢ ware; nei-
ther has it produced/developed software for use in sch . programs.

These instances illuminate the actual role of ASCD today in
cu-iculum development. ASCD as a body does not ause things to
hagpenin school prograris and in instruction by promoting specific
curriculums. Rathes, through its role as forum, it serves individu-
als, members in the main, who are instrumental in curriculum
decisions in local scirools

Language and Practice

As observed earlier, the fiznction f curriculum development
emerged from the practice of curriculum improvement efforts in
local schools during the 1920s and '3Us. The term “‘curriculum de-
velopment '’ graduaily replaced “curriculum construction’ because
the latter simply could not withstand the results of its failed prac-
tice. Curriculum devel )pment includes the completed artifacts of
curriculum ‘e.g., cours:s of study, units, lessons) and the process of
local curriculum inqury (e.g., study, planning), decision making
(.y those affected by the decisions) and development of the ideas
and skills integral to the focus of the curriculum development effort.
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In practice, curriculum development aterreiates with supervision
and relates intimately to processes associated with the improve-
ment of classroom instruction.

The curriculum development function as described previously
was maintained and elaborated in ASCD during the first 15 to 20
years of its existence. The annual ASCD confereace was established
and continued as an event to which participants would come to
study, to deliberate and discuss, to observe school practice, and, in
the conference format, to practice and self-consciously reflect upon
both individua' - id group knowledge and skills important to group
leadership and g roup maintenance and productivity. In this context
of shared meaning, the concept and practice of action research took
root and was nourished. Shared inquirv on real problems charac-
terized both substance and process; it was illuminated in confer-
ences and publications as well as practiced in Association gover-
nance.

As years passed, everyday usage in education slowly corrupted
“curriculum development” into a chortened term, ‘‘curriculum.’
This term was invested with renewed meanings, which served to
alter that to which it 1eferred in practice while elevating its sym-
bolic potency. “Curriculum” came to be used in mostly nonres-
tricted ways to denote curriculum. instructicn, teaching, and even
education, all laced together in the one word. “Curriculum’ may
well be seen as dominating both ASCD and schooling’s practice and
discourse. This change in meanings and usage was not suddenly
achieved. Probably, it is the companion of sociological and philo-
sophic altzrations in the mind-scape of the larger education profes-
sion. Unquestionably ::owever, this change overtook # ~"D through
its members and their everyday professional practice a.. ralk about
their work.

Thus, those whose major professional interest is the supervision
¢” instruction find themselves in a sea of discourse about carricu-
lum even when the subjects of the sentences are supervisors and
supervision. Many have become weary of this language overload
and have petitioned for separate, distinguishable Association ele-
ments centering on supervision. Those wh.ose professional concern
is the curriculum and curricuium development as historically
understcod have alleged that the organization has abandoned them
and their interests by substituting a focus on instruction and man-
agement il the Association’s program. These conceptual and polit-
ical problems are real. Yet they have becn dismissed too frequently
in recent years as special pleading.

Concerned ASCD members have addressed stubborn lang.aage
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probler:s in our field, such ac varied interpretations of the term
curricilum. Notably, Dwayne Huebner and James Macdonald early
fostered the analyses of meanings. Their conference addresses, ar-
ticles, and yearbook chapters have attracted attention and stimu-
lated awareness of many in the field to the exploration of meanings
in professional language.

ASCD, like other voluntary professional organizations, can
maintain no authorized meanings. Thus, the Association’s policies
and programs reflect the “growth” of meanings about curriculum
and curriculum development. For instance, now even the annual
ASCD conference is styled as "‘the most comprehensive instructional
conference in America” (emphasis added). The corference program
no longer emphasizes study and discussion; for the most part, it
showcases asserteaty new school programs, practices, and tech-
niques mostly through single sessions and provides audiences for
the advocacy of ideas and programs.

The success of ASCD in attracting members is beycnd dispute.
The Association’s symbols and program elements obviously strike
a responsive, positive chord within the profession. For example,
recent annual con”:rences are popular and, quite obviously, fulfil,
the expectations and needs of current members in attendance.

The coniemporary meanings of curriculum and curriculum de-
velopment clearly have power. That they differ from the meanings
in widespread use a quarter-century ago merits acknowledgm:- nt
and understanding as ASCI) experiences steady change and grow*’
Curriculum development remains a viable ASCD concern. The term
and practices associated with it have changed profoundly over re-
cent yeai-.

Constituency and Affiliation

Throughout its first 20 years, ASCD's asserted constituency, its
potential membership, included everyone interested in curriculum
development and the improvement of instruction. Constitutionally
inclusive of all “involved in the process,” member: hip in actuality
was made up mainly of two groups of curriculum arnd supervision
specialists. One group consisted principally of central office curric-
ulum workers and supervisors. Some senior system and building
administrators and a few teachers were also a part of this group.
The other group, much smaller in number, consisted mostly of col-
lege professors of curriculum and instruction. The career history of
individuals in this latter group commonly included curriculun. de-
velopment and superviscry experience in schools. Since each group
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largely shared a common concern for the Association’s foci and
understandings and also shared similar occupatisna. backgrounds,
only rarely were these groupings of roles identified with i “ernal
AECD political issues or differences of opinion. By the late 1960s,
however, the historical constituency begzn to dissolve.

The context for this development was ~xpansion—the rapid ex-
pansion of school services occasioned by the availbil ty of federal
funding (through the NDEA and ESEA, specifically) ar.d the robust
expansion f higher ecucation during the same years Simply put,
ASCD’s original guneral constituency was diminished. Yet ASCD
membership expanded in a very short tiine. The earlier sense of
affiliation was reconstructed into new fo.ms.

The Association’s long-standing desire to increase membership
rapidlv became a realizable prospect with the addition of new dis-
tric central office personnel funded by newly available federal re-
sources. Many of these individuals had recently been building and
system administrators. Coincidentally, the A sociation’s efforts to
expand and strengthen scate z.ad regional affiliates began ‘o pay
handsome dividends. Mcmbership in many affiliates grew quickly.
A significant part of the growth represented newcomers to central
office staffs and their associates, building and system administra-
tors. These newcomers * ASCD and its program sought profes-
sional insights and cred' .ity and desired thera 1apidly. Their in-
terest in actively participating in Association affairs promptly
swept a number into leadership positions, a trend that persists.

involvement of large city curriculum leaders in ASCD was a
special deliberate effort during the late 1960s and through the
1970s. These individuals fron: the nation's major metropolitan cen-
ters were recognized as missing from conferences and other ASCD
activities. They were not hostile to ASCD; they were not participat-
ing for several reasons. Foremost among them were (a® ieir en-
gagement in complex, often intense confrontations at home and the
overwhelming magnitude of problems attendant to schooling in
urban centers, and (b) their perception that ASCD’s program had
little of value to assist them in their professional endeavors. A major
ASCD initiacive was the Urbar Curriculum Leaders Conference, an
initial meeting of large cit:’ curriculum leaders. This conference
was well received immediately, has prospered over the years, and
has stimulated increased involvement of the urban leaders in ASCD
programs and governance.

Another impressive move, launched in the early 1979s, was the
deliberate marketing of memuverships by means of direct mail.
These campaign -eaped immedia‘ely successful results and were
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transformed into a regular feature of the Association’s membership
promotion. Though not without early vigorous opposition, d:rect
mail promotion must be credited for most of the spectacular rise
in membership during the last decade.

Because of these and other promo ional affairs, composition of
the Association’s membership has been altered fundamentally.
Building principals currertly comprise the largest membership cat-
egory, followed closely by other administrators. College professors,
never a large group within the. Association. now constitute a very
small segment of the membershin.

The change in Association membership has prompted some
ASCD prugram shifts and legitimated others. Training, for example,
has assumed a prominent role through the ASCD National Curric-
ulum Study Institutes. Very popular, these institutes are conceived
as instructional set*ings for information and skills related to mat-
ters perceived as important and, as well, topical. Staffed by highly
visible authorities, they meet busy administrators’ needs to secure
1lesired knowledge and skills quickly and efficiently. Major revision
o1 Educational Leadership, a second illustration, has characterized
its transition into a bright journal‘stic magazine designed to be
read by busy administrators. While cortinuing to address substan-
tial and romplex matters, most articles in an issue showcase prac-
tices and policies in schools. Only a few articles critically examine
issues or probe 10 rcvea! meanings in proposals and current prac-
tice; even fewer report research evidence. Yet the Association’s of-
ficial journal does regularly publish some major conceptual papers.
Educational Leadership steadily garner- prizes in tiic education
press and praise from ASCD members and othe~ readers. Quiic
simply, such ASCD program activities reflect the profound change
in the ASCD constituency.

The other significant shift in ASC0’s historical constituency
was occasioned during the expansion of higher education during
the 1960s and 1970s. Many entrants into university curriculum
studies facuities were unlike their predecessors. Since they entered
into university teaching early in their careers, their professional
experience was more limited; fewer shared the building and system
leaderchip experience in curriculum developn »nt that has charac-
terized many wh~ nreceded them. Many of these newcomers partic-
‘pated in ASCD activities, but another set of forces constrained their
active involvement in the Association.

One of these forces was within ASCD. It tcok various forms but
wa’ characterized by a growing sense that the steadily expanding
+». ociation valued practitioners and immediate practice more than
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it did nonpractitioners (i.e., college professors) and reflections about
practice. This unfortunate dichotomy of thought politically sepa-
rated practitioners and prcfessors. Since the practitioner majority
continued to increase, college profecsors became progressively iso-
lated, in perception and reality, particularly in many affiliates and,
later, in Association sovernance.

Another force was the social dynamics and reward structure in
higher education. Research, publication, and peer review were
standards by which a professional career might be shattered or
brightened. ASCD has never been known as an organization for
researchers. Additionally, the scholarly demands of peer (juried)
review of manuscripts chosen for publication aud of papers for pres-
entation at conferences were irrelevant to the Assnciation’s history
and its policies. University-based ASCD members, thus, found
themselves caught in an especially virulent doyble bind. Not only
were they and the.r participation isolated (or so many of them
believed), their ASCD activities and publications, if any, were not
highly valued b, their university tenure and promotion commit-
tees.

Cor:sequently, during the 1960s university professors of curric-
ulum studies began a shift of organization focus from ASCD to other
groups, particularly to Division B of the American Educational
Research Association. There, their role as professors was not deval-
ued since AERA provided a showcase of juried papersat ¢ ¢ annual
convention and forums for the lively discussion and intense debate
of issues and topics unconstrained by the necessity to relnte ideas
to immediate practice. In university reward system.s, AERA par-
ticipation became more valued thar involvement in ASCD and sim-
ilar groups.

Attendain to this change was the practical necessity of profes-
sors to choose one national meeting to attend. The 1970s, in partic-
uiar, saw rapid increases in costs of conference transportation and
housing. Professors might be .eimbursed in part by their institution
for .  trip each year, but seldom for more than one trip. As cnsts
rose, a number of professors who were active in both ASCD and
AERA were forced by petsonal economics to choose one conference
to attend. Many professors, particularly the younger ones, not sur-
prisingly cast their lot with AERA.

S0 ASCD’s constituency changed dramatically throughout the
1970s and '80s. This change altered the /issociation’s intellectual
contributions to curriculum development, long recognized as very
stronz. It deprived both practice and reflection on practice of the
mutual nourishment they had enjoyed since ASCD’s birth.
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A desire rapproachment has been the subject of several recent
“eliberate cfforts within the Association. Most dramatic has been
the establishment of a new quarterly ASCD journal, the Journal of
Curriculim and Supervision, which publishes juried research re-
ports and scholarly analyses and critiques. Considered off and on
for almost 27 years, the decision to launch this new journal com-
municates as official ASCD policy an jatention to give serious at-
tention both to scholarship (even theory) and to some of the inter-
ests of its university faculty members. Another new initiative i< the
encouragen'ent of networks of ASCD members. One of these net.
works links a number of ASCDers who are univarsity profe:-ors.
These efforts appear to be important, albeit mode: t and hesitant;
others need to be invented and quickly implemented.

Publications and Programs

Educational Leadership continues as ASCD s ;~nst visible ser-
vice to members and the profession. The journst, earlier noted to
have shifted in formar and focus in *he past 20 years, persistently
offers through its pages descrittions and informed commentary on
matters significan® to current curriculum and instruction leader-
ship. Surveys throughout the period reveal a balanced treatment of
topics. Most practicing curriculum leaders attest that they would
not be as informed as they are without this major Association jour-
nal,

Not ~n's Educational ieadership has changed during these past
20 years. Slowly and self-consciously until very recently, the Asso-
ciation’s publications efforts are being reconceptualized. Some ele-
nents of this program continue to be offered as direct membership
services—Educational Lec.dership, the yearbook, and ‘our smaller
books. Other elements, specifically some books, audic..pes, video-
tapes, and an expanding journal program (including the Journal of
Curriculum and Supervisicon) are offered as important products of
the Association to special segments of the membership and the
profession at large. This second group of products has enjoyed mas-
sive growth uring the past decade and has become a major profit
center for the Association. ASCD has created : ew in-house publish-
ing and marketing operations that serve the Association member-
ship botl: lirectly and indirectly.

Increased in-house editoriai management, from idea generation
through selection of writers and producers, oversight of manuscript
preparation, and timely produciion controls, are consequences of
these larger changes. Editorial personnel now have a more active
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role in policy formulation. Publications in book form continue to be
recognized as valued resources in the ASCD publication program.
Now, however, viicotapes are also seen as major substantive Asso-
ciation products. The publications group continues to monitor
othr technologies and to consider revised and new publication of-
ferings. Most recently, an audiotape version of Educational Leader-
ship has been marketed. Videodiscs and computer networking are
among elements of publications that may soon be available.

The number of working groups within the Association has de-
creased. Earlier known as committees and commissions, these
groups seldom received sufficient funding. Nevertheless, most of
them, including many in the curriculum development area, pro-
duced substantial and often quite valuable producis, usually As-
sociation booklets In recent years, this t'pe of programming has
given way to largely staff-directed projects related to curriculum
programs. A cleas gain has been timely, efficient contributions to
Asso..ation policy or products. A significant loss, even if apparent
mostly to long-time Association members, has been the absolute
and symbolic reduction in member participation through Associa-
tion working groups.

Several recent siaff-directed programs have contributed in ma-
jor ways. A curriculum policy analysis effort, one of these recent
programs, has produced several major statements, the fir«t focused
on consequences of inc.eased graduation requirements in mathe-
matics and science. This effort has fostered in affiliate gruaps and
in school systems attention to contributions and methodology of
curriculum policy analysis. The ASCD high school project, anuther
example of recent programming, focused on couperative revision of
general education programs in high schools during an era when
most nationai attention was prominently focased on proposals for
revision. Both a futures project, again involving selected high
schools across the nation, and an elementary schocl project were
launched fcllowing the three years of the high school project. All of
these projects involved curriculum leaders, principals, and teachers
from individual schools. Their work has been featured in publica-
tions and at annual conferences. Another example of recent pro-
gramming is the International Conference on Core Curriculum
(General Education) in Western Societies at Enschede, the Nether-
lands, in 1985. This conference served to mark ASCD’s significant
invoivement in an increased international outreach.

The annual conference remains a major mernbership offering
of the Association. Valued differently over the years by individuals,
lits general worth is seldom questioned. Its scheduled sessions prob-
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ably reflect the quality and intensity of curriculum development
and instructional improvement efforts in the nation’s schools. The
commentary offered and discussions fostered, many at formal and
nonscheduled times, continue to indicate the Association’s concern
for an intellectual underpinning of practice and for sensitive aware-
ness of contemporary social concerns.

As noted before, ASCD publications and programs do not con-
stitute curriculum development in themselves. They properly may
be seen as offerings for the continuing professi. nal education of
curriculum and instruction leaders as well as for the production of
knowledge about curriculum development and supervison. The
breadth of ASCD offerings, the vision of choice of topics and for-
mats, arid the quality of descriptions and analyses seem reasonable
criteria for the assessment of their potential for affecting school
practice and theory. ASCD’s recent past manifests conspicuous at-
tention to many members’ needs and to opportunities for organi-
zational influence.

A Personal Comment

This review of curriculum-related activities of the past 20 years
confirms my belief in the efficacy of ASCD’s purp~ses and pro-
grams. The Association is very different now, in many ways, from
the c.e I joined in 1951 when 1 was a newly app.inted elementary
school principal. It differs from the ASCD that I served as member
of the headquarters staff a decade later. as a member of governance
bodies in the 1960s and '70s, and as president only a few years ago.
Change, to be sure, is apparent, and stability also is recognized.
Evidence of both abounds. ASCD continues to provide access to the
intellectual and social ferment surrounding curriculum develop-
ment issues, proposals and practice, opportunities for shared and
increased understanding of issues and personal roles, and a ¢ rum
for advocacy and disputation And it does this for increasingly .aore
people each year. In ASCD, people and ideas have always been im-
portant. They still are, but in different formats and in ranging de-
grees.
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ASCD's growth from 12,000 to 70,000 members over the past
dozen years reflects a similarly growing recognition that leaders in
education must be more knowledgeable about curriculum and in-
structional matters than they have been in the past. Pressure has
come from parents and politicians alike for schools to serve all
youth tetter, particularly those who leave school ill-prepared for
either higher education or work. ASCD has increasingly been rec-
ognized as the one organization whose primary interests are of an
instructional nature To meet the professional needs of its increas-
ingly diverse memb: -ship, ASCD has undert.<en new efforts or
expanded existing projects.

The National Curriculum Study Institutes, for instance, are
now offered year-round throughout the country to facilitate attend-
ance by more members. Institutes offer a wide range of topics deal-
ing with issues analysis, training, and research, and are attended
by 3,000 to 4,000 persons per year.

In what started as a modest effort to capitalize on the new and
versatile videotape technology, ASCD’s videos are now a vit~! re-
source for educators. Estiinating an average audience of 100 persons
for each of the 9,549 videos that were sold and rented last vear, we
can assume that nearly a million educatois viewed ASCD video-
rapes in fiscal year 1985.

As state legislatures have become more and more active in
educational policy matters in a ‘“‘reform’’ era, we have initiated a
modest policy analysis effc.t in which scholars and practitioners
examine the consequences of enacted changes in laws and regula-
tions and anticipate the consequences of ideas o1 policy changes
under consideration.
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For many members, Educational Leadership and other publi-
cations remain the flagship of ASCD. In addition, the annual con-
ference, attended by approximately 10 percent of the membership,
is the most comprehensive instructional conference of its kind in
the country, presenting each year a broad array of topics and expert
speakers.

What Shall We Be?

While these new and traditional programs are those most vis-
ible to members, they tend not t» descrite the “soul” of the orga-
nization, and the rich mix of rrofessionals that constitute ASCD
are by no means near consensus on what the “driving force” or
‘“mission”’ ought tove. Their interests range from preschool to adult
learning modalities, from the scholarly and speculative to the prac-
tical and proven. Indeed, perhaps the closest to a mission stat~ment
I've heard over the years was from a prominent superintendent who
told me that while he was no longer active in ASCD, he continued
to urge his staff to be, since he always thought of ASCD as “the
conscience of education.”

With regard to the theoretical/practical continuum of member
viewpoints, we no doubt do more that would be regarded as prac-
tical in our institutions, publications, and policy work since the
vast majority of our members are p-actitioners. On the other hand,
we have a number of members who are quite good at getting others
to think about practice, to question tradition, and to search for val-
ues and rneaning in what they do. Our contribution in curriculum
and instructional theory is notoriously limited, principally because
the tangible results of work on theory that are submitted to us are
lirrited in quantity and shallow ir substance. We hope our newly
established scholarly Journal of Curriculum and Supervision will
provide an av-aue for developing a stronger theory base fcr these
fields.

The ASCD commitment to an open membership is the market-
ing expert’s dream but a significant problem for our governance
and staff. While we attract several thousand new members each
year, we also lose several thousand persons who presumably look
elsewhere for more attention to their particular levels of interest or
specialization. It is virtually impossible to avoid such attrition
when diversity is valued, as it must be, in the curriculumr field.

The Process of Looking Ahead

For several years ASCD operated under a five-year plan that
was u»dated periodically. In 1983, the Executive Council adepted a
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1983-1988 plan following involvement of the Board of Directors and
a sampling of members’ viewpoints. In June 1985, the plan was
revised to provide direction for the 1985-1990 period. In contrast to
previous plans, the current plan was developed in a more strategic
manner that involved analyses of various social trends, closer ex-
amination of member coniposition and interests, and development
of six areas of focus, details and provisions of which shall be devel-
oped each year.

Befc e discussing directions that are to be taken during the last
half of the decade, it nay be instructive if not provocative to con-
sider ideas we decided to rejc<t. While I regard these proposals as
legitimate to the purposes of ASCD, several factors weighed heavily
against tneir adoption:

1. There was no great press in their support from members or
governance.

2. They involved more risk-taking or nontraditioral activities.

3. Ensuring success would be complex to mznage.

Association management has become a highly competitive
field, resources are always scarce, ana the payoff to members in
some of these areas might not be apparent. What exactly are these
areas that we might have pursued?

* Evaluate curriculum materials, computer or video software, or
textbooks in general. I hold at the moment of this writing a proposal
for ASCD to “acquire” a prominent journal that does this reascna-
bly well, but making a decision to proceed is a risky and complex
matter.

» Work much more aggressively than we currently do to influence
national, state, and local policy issues. It is clear to me that the
National School Boards Association hes determined to play the role
of advocacy of lay control. To this end, NSBA spends millions on
Capitol Hill and in the courts to ensure a visible presence as edu-
cational issues of any kind ar~ deliberated. Their statements on any
and all matters ensure that their “prcsence” is felt.

-« Extend ASCD’s professio»al influence on an international basis.
For example, our excellent publications program has limited influ
ence in Third World 2i1d other non-English-speaking countries, but
it could be more intluential if we aggressively sought to expand our
activities in other parts of the world and provide translated versicns
of our materials. We did de cermine that modest expansion likz that
of our affiliate units in Germany, England, and Canada should con-
tinue in Europe and the Far East. To this end, ASCD helped to
support an international sei ‘inar on the core curriculum in Holland
in the fall of 1985.
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I did not personally press for these ideas to be more strongly
considered primarily because we were undergoing a major reurgan-
ization of ASCD and enguged in the construction of a new head-
quarters facility while continuing rapid expansion of membershig.
Organizations can only sustain so much change, 2nd major new
initiatives require czreful planning and extensive statf time along
with risk capital. When these activities or elements h~ve stabilized,
these proposais should be seriously considered for inclusion in an
updated long-range plan.

What's Ahead for 1985-1990?

The end result of the process of updating the long-range plan
included {1) developing a mission statement, (2) articulating a set
of basic planning principles to continually guide our planning ef-
forts, and (3) selecting six areas of new or continued attention in
the next few years.

* Mission Statement. Virtually any strategic planning process
will advocate that the organization clarify in a succinct statement
that which does or should charactcrize its “driving force” or pri-
mary role. No institution can be all things to all people and do
them well; according to current corporate studies, the most suc-
cessful businesses are those aving reasonable consensus on what
they want to be “known for” or “good at.” After much discussion,
the Executive Council approved the mission statement contained
in Developing Leadership for Quality in Education for All Students. To
make this meaningful, such a statement must be regularly revisited,
interpreted, and re-evaluated as a range of current or contempiated
activities are considered.

¢ Principles Guiding Long-Range Planning. These principles grew
out of an effort to recognize many suggestions and our own reali-
zation that it is impe ' 'nt to onceive of how we would like the
crganization to look 1n t':e future. At a recent staff retreat, we spent
considerable time on just two principles, wliich resulted in some
very productive ideas. This same activity must be undertaken by
the Executive Council from time to time if these principles are to
become actual descriptors of ASCD in the future. The guiding prin-
ciples include-

1. Focus. Assure 2 more sustained focus of ASCD resources on
a limited number of issues.

2. Visibility. Strengthen the visibility and iniluence of ASCD.

3. Reseorch.Increase research emphasis through analysis, syn-
thesis, and dissemination; use research in developmental work in
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curriculum, teaching, and learnin 7; identify and foster needed re-
search.

4. Innovation. Shorten response time on zmerging issues or
problems; engage in more innovative or “‘cutting edge” activities.

5. Training. Irnprove Human Resource Development activities.

6. Participution. Increase the number of members actively par-
ticipating in ASCD activities.

We believe these to be key principles that we hope will char-
acterize our organization in 1990. They need frequent attention and
cultivation tc bring about significant results.

Six Areas of Focus for 1985-1990

Diverse activities of the Association will continue during this
period. Our selection of particular areas of focus does not mean that
we will abandon our long-estabiished conventional publications,
conference, or policy work.

To identify areas of focus, we spent considerable time on “en-
vironmental scanning” and, quite simply, asking members what
they saw as emerging issues needing leadership from ASCD. In
other words, each area of focus can be traced 10 one or more social,
learning, or political trend that we believe suggests the kinds of
activities we envision. Staff liaison persons and officers have been
or will be a.signed to become ““advocates” or planners who will
ensure that attention and follow-t!irough are provided.

The areas selected for focus are:

1. Education and Care of Young Children. As a rex 1t of changing
ramily structures that place more youne childres. in institutional
care, and recognition of the efficacy of early intervention in appro-
priate ways, this focus will put ASCD more fully into a leadership
role in the area of early childhood education in identifying learning
and policy issues.

2. Thinking Skills. Recognizing that we are already an Infor-
mation Society and that instruction tends toward the lowest order
of educational outcomes, this area of focus will enable continuation
of several significant co:tributions ASCD is making in helping to
teach for higher-order educational outcomes.

3. Redefining the Teaching Profession. Primarily as a result of
political pressure from outside the profession, some 15 states have
enacted “‘career ladder” plans for differentiated roles of teachers.
This clearly will affect the role of supervisors and compel a whole
new cadre of teachers to possess a new set of instructional leader-
ship skills as they advance along the “steps” of these ladder plans.
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4. Emerging Knowledge of Effecttve Leadership and Supervisory
Behavior. According to studies from the corporate world and on
effective leader bzhavior in schools, educators are demanding more
recognition for good work, more growth opportunities, and more
authentic involvement in those decisions that affect their profes-
sional role. While knowledge of these needs is not so new, the demand
to accommodate them in the work place is coming from people who
are better educated and less suvservient than in the past.

5. Proficiency in Mathematics and Corimunication as Tocls for
Learning in a Balanced Curriculum. Continued public concern ovei
ill-prepared graduates has resulted in a sustained “back-to-basics”
movement that is compelling many members to seek more effective
ways of ensuring student proficiency if our noble social experimen¢
in educating everyone is to succeed. What is the content of a bal-
anced curriculum that is appropriate for the 21st century?

6. Technology and the Content and Process of Education. What
role should ASCD play in what many beiieve to be a revolution in
how we retrieve, process, and use information? Because there is a
tremendous variety of activity by many organizaticns in this field,
strategic planning for what ASCD will do is essential.

Conclusion

The updated plan also establishes membership targets for 1990
(85,000) and points toward expansion in conference and NCSI at-
tendance. We anticipate incrcased participation in the important
work of the affiliates, which must collaborate more closely with
national activities if the principle of increased ASCD visibility and
influence is to be attained.

In the final analysis, courageous leadership will be required
from goverrance groups and the staff to fundamentally shift the
direction 2’ a major organization like ASCD as it attempts to re-
spund to its members’ iaterests and accurately sense major national
trenas, the effects of whick must be shaped in constructive fashion.
The legacy of ASCD will rest on our insightfulness, verve, and will-
ingness to take appropriate risks.

102




MRS >

About the Authors

Wil%am M. Alexander (ASCD President, 1959-60) is a Professcr
Emezit,s in the Department of Educational Leadership, Univ ‘rsity
of Fiorida, where he has served in various other positions since 1963.
He now tcaches intermittently there and at Appalachian State Uni-
versity, where he is a Visicing Professor of Education. Alexander has
kad extensive public school experience as teacher, cu. <iculum di-
rector, administrator, and consultant and has received awards ‘rom
the American Educational Research Association, the National As-
sociation of Secondary School Principals, and the Nationai Middle
School Association. His extensive publications include The Emer-
gent Middle School (co-authored with Williams and others, 1968 and
1969), Curriculum Planning (1954, 1966, and 1974 with Saylor, and
1981 with Saylor and Lewis), and Tke Exemplary Middie School (1981
with George), all published by Holt, Rinehart, and Winston, Inc.

Prudence Bostwick (ASCD President, 1954-55) graduated from
Wellesley College and began her career in the Denver, Colorado,
Public Schools as a classroom teacher and, Jater, a supervisor in
curriculum development. As a member of the faculty of the Califor-
nia State University at Northridge, Bostwick served as professor of
education, specializing in the teaching of English. She became in-
volved in the study of group dynamics and in human relations
education as an avocation. While working on her master’s degree
at the University of Denver, she co-authored with Levette Davidson
an anthology titled The Literature of the Rocky Mountain West 1803-
1903, which hac recently been r=printed by the Kennikat Press. She
received her Ph.D. from the University of Ohio.

Gordon Cawelti has bzen Executive Director of the Association
for Supervision znd Curriculum Developnient since 1973. Earlier he
served as a science teacher and principal in Iowa and as superin-
tendent of the Tulsa, Oklahoma, Public Schools. He has published
some 75 articles on curriculur: and leadership, as well as the 1984
book, Redefining General Education in the Ame.ican High School.




102 ASCD IN RETROSPECT

Bis major research was a study of innovations in 6,700 high schoois,
including attention to both adoption and abandonment.

Arthur W. Combs (ASCD President, 1966-67) is a partner in
Community Counseling Associates, an educational and psycholog-
iczl consulting firm in Greeley, Colorado. He has been Professor of
Educaticn and Psychology at Syracuse University, the University of
Florida, and Distinguished Professor at the University of Northern
Colorad<. He has a long history of contributions to psychology and
education—as teacher, administrator, writer, and consultant to
schools and colleges in every state. Combs is the author of 22 books
and over 150 articles. Best known of his books are Perceiving, Be-
having, Becoming (1962 ASCD yearbook), Individua! Behavior, Help-
ing Relationships, The Professional Education of Teachers, Myths in
Education, and A Personal Approach to Teaching.

O. L. Davis, Ir. (ASCD President, 1982-53), is Professor of Cur-
riculum and Instruction, the University of Texas at Austin. Previ-
ously, he was a member of the faculties of Kent State University
and the University of North Carolina at Chapel Hill. He has been
an elementary and secondary school teacher, a supervising teacher,
elementary school principal, and consultant. He has served as an
officer of the American Educational Research Association, the So-
ciety for the Study of Curriculum History, Kappa Delta Pi, as weli
as ASCD. He was the first recipient of the NCSS Citation for Ex-
emplary Research in Social Studies Education. Davis has authored
and c>-authored some 150 publications, including Exploring the So-
cial Sciences (1970), Perspectives on Curriculum Development, 1776-
1976 (1976), The Social Studies (1981), and Learning from Student
Teaching: A Handbook (1985). He has also served in an editorial
capacity for the Encyclopedia of Educational Research, the American
Education Research Journal, The Education Forum, and the Journal
of Currictdum and Supervision. He has, as well, led education study
seminars in Japan, China, the Soviet Union, Ecuador, and England.

Gerald R. Firth (ASCD President, 1986-87) is Professor and
Chairman of the Department of Curriculum and Supervisicn at the
University of Georgia. He has served in leadership positions at the
University of Alabama, University of Minnesota, and State Univer-
sity of New York at Buffalo. He has also been a teacker, principal,
superintendent, laboratory high school director, and principal in-
vestigator for a Ford (oundation project on rural schools, and has
served as a consultant both here and overseas. He is the author of
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numerous articles published in major professional journals and
chapters in ASCE yearbooks as well as co-author of two textbocks,
The Curriculum Continuum in Perspective (1973, published by F. E.
Peacock, Inc.) and Instructional Supervision: A Behavior System
(1975, 1983, published by Allyn and Bacon, Inc.).

Jack Frymier (ASCD President, 1972-73) is a Senior Fellow at
Phi Delta Kappa, International, in Bloomington, Indiana. Previ-
ously he was a member of the faculty of Curriculum and Founda-
tions at the Ohio State University. He has been a high school social
studies teacher and a director of instructior in the Florida public
schools. Frymier is the author of many articles in professional jour-
nals and author or co-author of several books, including One
Hundred Good Schools and Annehurst Curriculum Classification Sys-
tem.

Alice Miel (ASCD President, 1953-54) is a Professor Emeritus,
Teachers College, Columbia University, now living in Gainesville,
Florida. After teaching at all leve!s of the Michigan public schools
and serving as a K-12 curriculum coordinator, she earned the doc-
torate of education at Teachers College and then jc:ned the faculty.
She has had numerous overseas consultancies in Puerto Rico, Ja-
pan, Uganda, Tanzania and Afghanistan. From 1973-77, Miel was
Executive Secretary of the World Council for Curriculum and In-
struction. She has authored and co-authored a rumber of books,
including Changing the Curriculum—A Social Process (1946), Coop-
erative Procedures in Learning (1952), Creativity in Teaching (1962),
and Supervision for Improved Instruction (1972).

Phil C. Robinson (ASCD President, 1984-85) is Princinal of Clar-
ence B. Sabbath School in River Rouge, Michigan. A former Adjunct
Professor at Eastern Michigan University, Robinson has also taught
in Cetroit and River Rouge and served as supervising principal for
student teachers from Eastern Michigan University, Wayne State,
and the University of Michigan, Dearborn. He is the author of nu-
merous articles published in siate and national journals and has
contributed to several books. In 1984, Robinson received the Marcus
E. Foster Distinguished Educator Award from th: Natiunal Alliance
of Black School Educators and in 1985 was named Educator of the
Year by the Wayne Stat= University chapter of Phi Delta Kappa and
Outstanding Practicing Principal by the Michigan Elementary and
Middle School Principals Association. It was during his term as
ASCD President that Robinson initiated the successful Year of the
Teacher project.
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J. Galen Saylor (ASCD President, 1965-66) is Professor Emeritus
of Education, University of Nebraska-Lincoln. He served on the
faculty of the University from 1940 to 1971 and was Chairman of
the Department of Secondary Education fcr 19 years. Previously, he
was Direr.tor of Research, Nebraska State Education Associat on,
and a public school teacher, principal, and superintendent. He
served in the U. S. Navy from 1943 to 1946. A Fulbright Professor
at the University of Jyvaskyla, Finland, in 1962-63, Saylor has auth-
ored and co-authored 13 books and scores of booklets, articles, year-
book chapters, and encyclopedia articles. He and his wife have trav-
eled in 35 foreign countries.

William Van Til (ASCD President, 1961-62), Coffman Distin-
guished Professor Emeritus of Education, Indiana State University,
has tavght and/or administered at the Ohio State University
School; the Bureau for Intercultural Education, University of Illi-
ncis; George Peabody College; and New York University. He has
served as President of the John Dewey Society, the National Society
of College Teachers of Educaticn, and ASCD. The author of well ovel
250 publications (he’s stopped counting), Van Til lists his favorite,
as The Danube Flows Thkrough Fascism: 90C Miles in a Foldboat
(1938) and My Way of Looking At It: An Autobiography (1983), al-
though he .s better xnown for his college textbooks, yearbooks, and
columns. Currently he writes and conducts workshops based on his
Writing for Professional Publication (1986 edition) when not winter-
ing in Puerto Rico.




