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STATEMENT OF THE PROBLEM

The New Hampshire Action Research on Change in Schools (ARCS) team
began the 1981-1982 school year discussing problems in education and in
their own school in particular. Many of the concerns we identified (R.8.,
hcmogeneous va. heterogensous grouping, school-within-~a=-school, class
length, house coordinators vs. department chairs) fell into the broad
category of scheduling, an area which affected toaching and learning condi-
tions in the school. Prelimizary investigation iuto Lae issue of scheduling
and organizational changes made by a new prinoipal led us to refocus on a
narrover issue related to scheduliag and to the conceras raissd above, Ve
chose to investigate the relationship betvean school staff job satisfaction/
morale and a number of organizational changes/practices occurring at the
Portsmoutia Junior High School (PJHS).

. STATEMENT OF THE QUESTION
Our research question evolved during the firast eight months of the
project, pdriIlelImg our decisions about a researchatle probiem. We init-
1ally chose to research the question, "How can we make scheduling changes to
improve teaching and learning conditions at PJHS?® Ws focused pertioularly

-on the issues of homogensous vs. heterogensous grouping, class lsngth,

school-within-a-school or teaming, departaent chairs vs. house coordinators,
and flexible or modular scheduling as factors which might affect staff
sorale, comeuniocation and student learning.

Prelimiuary data coileotion and analysis as well as further discussion
of these concerns caused us to foous core specifically on the relationship
between staff morale and ssveral organizational practices in the school. We
then identified several research questions whinh addressed this problea.

1. Do organizational chang~s effected between 1981-82 and 1982-83
at the junior high school (see Appendix A) affect school staff
morale/job satisfaction?

?. Do organizational changes at the junior high schcol affect
school staff’'s perceptions of teaaing, grouping of students,
comsunicstion with oolleagues and adzministration, tine
management, and tcaching assignzent?

3. Is goal clarity and involvesment in policy decision making
related to itaff morale/job satisfaction?

AEVIEW OF RELATED LITERATURE

The literature reviewed in this section was {dentified by conducting
ERIC searches utilizing the following descriptors: aiddle sachool/ junior
high scneduling, flexible scheduling, house plan, bomogeneous/hetarogeneous
grouping. Additiomal relevant materials on teacher morale/job satisfaction
wers reviewed from s second ERIC search and froa additional readings over

the year.
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Jdundior High Scheduling

During our initial ERIC search, the fol.owing articles provided the
team with irformation about schedule issues “aced in other schools and
cocaunities. Once the team shifted its focus t> the issue of teacher
morale, these articles were less dirsctly relevant.

Ray Costantino and Charles Larue (1974) described a program for middle
school science which included a team approach and a three year rotation.
The science tsacher on the ARCS team felt the PJHS science program was more
adequate.

Donald W. Johnson (1976) reported on developing and implementing an
effective student and teacher assignment schedule. Johnson gave information
about strategies for oollecting information which would lead to a workable
schedule for students, teachers, and administrators. The article included
sample schedules, parent survey, assessment graphs for math and reading
tests, profiles of district perforsancs and state performance in testing
program. Because the school ocontext described by Johnson seemed to include
many of the same issues the PJHS action ressarch team was exploring, this
article vas very pertinent to our original researah question,

, In James Cole's (1975) paper, variable junior high school achedules
were developed to injeoct variety and expanded course offerings in the tradi-
tional daily schedule. This report presents tables, figures, and diagrams
which expiain the Racine, Wisoonsin junior high school variable scheduling
plan. Sample student achedules, programs of studies, the rotation oycle,
and oomperisons with traditiomal scheduling ars included. The new principal
at PJHS kept a copy .f this article because of its clarity in the mechanics
of scheduling,

In Gary, Indiana at the Edison Middle School a new placement and group-
ing system is being used in math (Dongu, 1979). Math tests were sorted
adoording to the lowest sath skill not mastered by each student. Students
were then placec in special oclasses devoted entirely tc one specific math
skill. No attention was paid to grade levels in these classes. When the
citywide checkpoint exam was administered the following spring to all sev-
enth and eighth graders, Edison soores were the best in the city. Results
like this seem to present a strong argument for grouping acoording to
achievement levels in math rather than math grouping within grade levels as
is ocurrently being practiced at PJHS.

The effect of olass heterogeneity in junior high school English classes
was investigated by Carolyn M. Evertson, Julie Sanford and Edmund Exmer
(1981). The data cited in this study was collected from 27 junior high
school English classes in a large metropolitan school district. Variables
of degree of homogenei®y, classroom management, adaptation of instruction to
individuals, and student task engagement and cooperation were studied. Find-
ings suggest that extremely heterogeneous (English) classes appear to have
limitations in student achievement and task engagement anc cooperation of
stucents which are related to the teacher's classroom management skill and
adaptability to student's needs. These authors suggest that extremsly het-
erogeneous classes are less than ideal for a learning eanvironment. These
last two articlas are helpful to the ARCS team because Portsmouth Junior High
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School's administrators' and teachers' scheduling objectives are moving from
extreme heterogeneous grouping in all subjects to top students in math and
English being homogeneously grouped within grade level (see SOS question-
naire results in Appendix B).

JTeacher Moralse and Scheduling

Severz]l themes of the ARCS team's discussions of our school context
were in the areas of lack of ocmmunication, low teacher morale and teacher's
lack of satisfaction in their ability to do a good job. Members of the team
became increasingly interested in these issues and their relationship to the
project's initial focus of scheduling.

A review of the literature indicates that the most current work in
teacher morale is being researched under the focus of stress in teaching.
An article by Elizabeth S. Manera and Robert E. Wright (1979), "Stress
Factors in Teaching,® had three groups of teachers participate in a Q-sort
of 14 stress factors related to their job field. The broad ooncept of
communication seesed "embeddad in the top four items selected by the partic-
ipants.® Although classroom management and discipline are mentioned as top
ooncerns of teachers in current articles these authors suggest tha. "perhaps
communiocation or the lack of ocommunication tunds to cause more stress asong
educators. . .."

Additional artiocles on teacher stress which were reviewed focused vn
the new oconcept of teacher "burnout®: Who are our burned out teachers? How
can we identify stress leading to burnout? What slements in a teacher's Jjob
definition or the ocontext of the school may ocontribute co stress leading to
burnout? How does teacher stress show up in attitudes toward students and
students' learning? (Iwvanicki & Schwub, 1981; Schwab : Iwanioki, 1982a,
1982b; Schwab, 1982).

Sohwab and Iwanioki (1982), in describing who are our burrad out teach-
ers, state £irst, a major aspect of burnout is the development of feelings of
emotionul exhaustion and fatigue. A second major aspect is the development
of negative attitudes toward the people with whom the affected people work.
The third aspect is the loss of the feelings of accomplishment derived from
the job. These three ways in which professionals encounter stress result
froa the oonstant and intenvive involvement with people and can lead Zo a
loss of care and commitment which is not characteristic of their original
attitudes.

Causes of Streaa an¢ Burnout

A number of recent studies and articles describe causes of teacher
streass.

) Sparks (1979) suggests the major causes of teacher strcas are: (1)
bigh iovolvemsnt and iimited rawer, (2) the pature of the inter-pucsonal
relationships iu the school, and (3) teacher parceotions of role conflicts.
The interaction of these factcra may be important in describing reasons for
high teacher stress. The ARCS team examined some of these issues in its

. surveys and intarviews.

3 .
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Scrivens (1979) suggests most burnout exists in teachers who have
worked for more than 10 years. In PJHS sample, 50% of the teachers have
mora than ten years of experience.

F. C. Ellenberg (1972} reviewed the factors affecting teacher morale
and summarized the major oonclusions drawn from several studies:

1) student achievemsnt inoreased under teachers with high
morale and decroaaed under teachers with low morale

2) teacher morale assists in establishing "school character®
or olimate

3) the more democratic the school administration, the higher
the morale (Burkett, 1965)

4) salary affects level of morale for some teachers and not
others

5) personal factors are most importaat in determining an
individual's level of morale

6) teacher's relationship with principal is a key non-
persona’ factor (Hood, 1965)

7) teacher darticipation in administrative decisions is
related to morale (Leimen, 1961)

Ellenberg oconcludes by suggesting that administrator's attitudes, policies,
procedure, understanding of teachers, and philosophical approach to problems
are s major factor in teacher morale.

Kathleen Booher (1978) reacts to: “middle school melancholia® and says
Juaior high/middle school teachers are made to feel like losers for tae
folloving reasons:

1) they are neglected by contral administration

2) administrative decisions are made without oonsidering
these teachers

3) administration focuses on what high school teachers think
Junior high/uiddle school teaahers ahould teach

§) aiministration minimizes importance of junior high/middle
school

S) there is no recognition of junior high/midle school
tezcher acocmplishnents.

Booher callas for administrative support for junior high/middle school
teahers to improve teacher morale,

In Douglas Heath's (1981) summary of his extensive research on faculty
burnout, morale and vocational adaptations, he states that teacher morale
sy be deteriorating because the intrinaic rewards for teaching are lower
now than they used to be, High job morale oomes from &n optimal relation~
ship between job adjustment and personal fulfillment. Tsachers in the paast
had higher vocational adaptation, despite low job salaries because thay got
intrinsic rewards from helping children develop, receiving oommunity and
parent respect, achieving personal fulfiilmsnt. It ia these intrinsic
values in teaching which arc lower today: obildren are harder to teach,
parents and community give less respect, and teachers feel they are realiz-
ing less of *their potential. Thus, teacher morale ramains low even as
salaries go up. ]
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In a reoent NEA=NOW newsletter (March 14, 1983) David Lipsky of the New
York State Industrial Labor Relations, Cornell University, stated that
*"There's no evidenoe that promise of extra jay improves a teachar's class-
roon performance. Most teachers do their best regardless of the circum=
stanoce." The same newsletter raported that research has shown, however,
that teachers' experience and education i3 positively related to student
achiervement.

Manera and Wright (1979) suggest that recognizing streszors is a major
feotor in suocessfully dealing with job stress. In their research in teach-
ing, 14 categories were ranked by participants to show how much stress ths
iten produced in their life. 91 educators, two classes of graduate class-
rooan teachers, and puvlio school aaministrators rated time managuament, in-
dividualized instruction, and judzing people as the most stressful factors
in teaching., Aooepting and using other people's e¢xpertise and buildiag a
professional reputation were listed as ieast stressful.

School. Climate, Organizational Strugture and Isachar Marale

A number of atudies relate the organizational structure and school
nontext to teacher morale,

Dennis (1973), {n an exploratory analysis of school climates, reviewed
past studies on morale and lists the following major conclusions as faotors
affeoting morale in the schools:

1) Morale is a function of many interrelated variaoles.

2) There is a lack of instruments to measure morale.

3) The immediate supervisor/adainistrator is important to a
toaacher's morale. A democratic administraticn can offset
other factors which typicelly produce low morale,

&) Congruity of perceptions and expeotations or lack of it
between school boards and teachers is important to teacher
morale.

5) Administrators and teachers often have different views of
levels of morale and what i2 important to teachers morale.
A larger disorepanoy between their expeotations results in
lover morale.

6) Preparation programs for teachers which develop, or fail
to change, unrealistio attitudes about teaching result in
low morale.

7) Research needs to be done on the relation of teacher morale
to teaching performance and to administrative personnel
policies and praotices in the school,

Dennis then went on to study tuwo junior high achools - one with and one
without morale problems. He utilized four instruments, two for students,; one
on self esteem and one on school a'mosphere, and two for teachers, one on
how staffs feel about oco-workers and supervisors, and a second instrument
measuring how satisfied they are with the degree of participation and reocog-
nition reosived froa their work.

11




Specifically, the teacher instruments measured:

®supportiveness" - a person's feelings that she/he is accepted,
respected, and encouraged to function as a competeat,
effective individual

"ghange leadership®™ - a person's feeling that there is a
sincere oconcern to find, develop and implement better
ways of doing high qual‘ty work.

Dennis oconcludes that thore are five aspects of the work situation that
are related to teacher morale:

Work planning and oocordination

Work productivity

Work incentive (i.e., salaries, benefits which are adequate)
Work environment

Work resources - setting (sufficient to do an adequate job)

William C. Miller (1981) discussed staff morale, school climate, and
educational productivity., iUs comments can be grouped in four major areas
as he reviewed the research "iandings:

1) The sucial oclimate «f school and staff morale ocan affect
studeat attitvrdes and learaning

2) Adninistrative behavior can be impertant in facilitating
positive staff morale and he cites the following behaviors:

praising and giving support

supporting teacher in oconfliots with students and parents
giving attention to teachers' phyaiocal ocomfort

assuming responsibility for administrative actions
demonstrating knowledgeability about ocurreat practioces
and strategies

- encouraging teachers' professional growta

3) Research whows an open oclimate vs. closed climate can affect
student attituae toward learning and problem solving ability.
Adainistrators play an important role in establishing the
positive oclimate.

¥) In partiocular, Miller oites the research of Aspy and Roebuck
(1974) showing that "teachers can change when they work in
situations with high levels of faoilitative conditions.®

Schambier (1981) cites the organizati~nal structure of school decision
making as a major source ¢f teacher stress and burnocut in an articie eo-
titled: "What to do when the Pyramid Crumbles: The Path from XA+YB Lead-
ership.® Schambier suggests that t.achers burnout because all decisions are
usually made by administrators rather than by or in oollaboration with
teachers. Teachers are then expected to carry out those decisions,

Sandra Xurtz (1980) presented an annotated bibliography on teacher
stress and burnout., Studies and articles particularly rulevant to the
present study are summarized below,

6
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Moe (1979) sets individualistic scurces of counteracting burnout. He
suggests that teachers should:

exercise

leave their teaching at school
develop a hobby

get plenty of sleep

keep a diary

learn to say no

set realistic and flexible goais
take a sabbatisal or leave of absence

. William Bosher, Jr. (1978) expresses an additional point of view. He
says that junior high/middle school teachers must be their own advocates to
£111 in the information void about junior high/middle schools. Bosher ad-
mits the jressing need for outside reocognition ¢ also distinguishes the
necessity ol a positive seif-im- ard a sense of worth on the pert of
teachers. Finally, Bosher points to the interdependence of slementary,
Junior hiigh end high school curricula with all groups participa:ing equally
in deocision making from thair own knowledge ard experience bases.

Kany artioles in the literature suggest only individualistio ways
teachers can cope with : ress. it i3 japortant t¢ note that ARCS questions
about crange im schaduling as reiated to stress is a different approach
which takes into ocnsideration the larger oontext of the school envircnment
ard school oiczeizational atructure.

Resd :1979) suggests ways principals can help prevent burnout .n taach-
ers as follows:

build self-esicen

involve tisckers in decision making
commun! oate with each member of the staff
push forr prnfessionmal growth

promote skeptical and mental well being
offer relesse tize

involve parsnts in the learning process

Fiint (1982) brought up three areas for discussion; two of the reviews
seem important to ARCS research in teacher morale and job satisfaction.
First, he discusses tests for stress and burnout, and then he points to
school organizational development and arsas of the work environaent that can
be manipulated to create job satisfaction.

First, Flint reviews the history of stress burnout research aince the
1970s. His definition of "eustress® to wean good or positive stress is
helpful becsuse it recognizes that teaching, as a human servioe organiza-
tion, involves a ocertain amount of stressful oconditions which sncourage
teachers to ocontinually challengs themselves in the search for better teach-
ing strategies. This “eustress® is positive for teacher and student learn-
ing. Then, Flint gives concise examples of diffeirent kinds of measures for
stress and their pros and cons. His summary reinforced the ARCS team deci-
sion to use the newer Maslach and Jackson ieasure for stress and burnout.
This instrument will be discussed i the Design section of this report.

7
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Finally, Flint asks a number of important questions related to the
organizational davelopment of the schools and the areas of the school work
enviroanment that can be manipulated to create teacher job satisfaction.
These are:

quality of leadership

advanoemeat opportunities

level of job security

physical and paychological work climate
Job demands

decision making latitude

One asmber of the team atudied the following survey instrument oornside-
ered for use in oollecting data on teacher morale and job satisfactiocn.
These were the Leadership Pehavior Desoription Questivanaire (LBDQ), the
Organizational Climate Description Questionnaire (QCDQ), the Job Satisfac-
tion/Dissatisfaction Questionmire, and the Minnesota Teacher Attitude
Inventory (MTAI). This teacher reoomaended that the ARCS team use the
Maslach Burnout Inventory (Human Services Survey) designed by Christina
Maslach and Susan Jacks.n and validated with teachers by Richard Schwab ind
Edward Iveuioki (1981)., She oited a number of reasons which convipced the
team of the valus in us’‘ng the Human Servioces Survey to gather information
for this part of the research plan,

This review of the literature was undertaken as the ARCS team dis-
cussed the general issus of sshool scheduling and then focused on teacher
morale/job satisfaction as it existed at PJHS and was related to teaching
and learning conditions in the school. The next sestion desaribes the
Gesign of the study on teacher morale and job satisfaction,

RESEARCH DESIGN/METHODOLOGY

Seiactin of Ressarch Stratugies and Framework

The tesm oonsidered many factors before choosing a design framework:
tine factors (length of project and persomal time), te-Z members' familiar-
ity with research procedures, appropriatensss to study the school context,
and exploration of research qusation and subquestions, Discussion of re-
search design ocenterod around the research and development and the evalua-
tion frameworks (Borg & Gall, 1981).

The ARCS team finally decided that an svaluation design would be the
best choios. Within this framework, tho team undertook a desariptive case
study of Portamouth Junior High School, the school philosophy, and the matoh
between the philosophy (goals, objectives, and junior high pricrities) and
the scheduling practices relsted to teacher teaming and student ability
grouping. The ARCS team described the ourrent school context and philosophy
and current practices, The team analyzed the strengths and weaknesses of
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or. rent practices in light of teacher morale, job satisfaction, and feelings
o. accomplishment ir student learning. We will make recommendations which
will be 1) consistent with our operational definition of what a Junior high
school is and 2) substantiated by our surveys and literature review,

Site and Participanty

The New Hampshire team is located at an urban junior high school which
serves 660 seventh and eighth'graders. The sehool population includes stu-
dents from a variety of socio-economic backgrounds and students £rom nearbdy
U. S. Air Force and Naval bases. Of the school's 680 students, 15% qualify
as economically disadvantagoed under Title I, and approxiuately 7% are Black,
Indian, Hispanic, or Asian.

The school staff tends to be experienced and stabis. Of the fifty=two
full-time staff memb - forty-two have twught at this school for mors than
four years. About halr of tae staff have taught for four to eleven years;
the other half have taught for twelve or more years. In September, 1981,
the school principal resigned and aoccepted an assistant superintendency
elsewhere. The rsw principal, appointed in Noveaber, 1981, was a former
mathematics teacher and house coordisator at the junior high school.

In 1975, the school principal organized the junior high into fouwr
houses, or schools-withi:wa=school. Each house consisted of teachers fron
the four major academic subject areas, 2 house coordinator (also a part-time
teaches), and & group of students. In 1980, because of deciining enrcllment

" ‘and reductions in staff, students a.d téachers were assigned to three rather

than four houses. In 1982, house coordinators were replaced by department
chairs in an attempt to address oeatral off.ce conocerns about curriculum
development. Academioc teacaers continued to meet weekly with their house,
10 meetings run by either the principal or the assistant principal. At
present, bouses have fower disciplinary or academic responsibilitiss than
they did in the past. (For more school history, see Appendix c.)

In 1981-82 48 out of the total staff of 52 responded to the survey.
Between the pre-test and the post-test nine of the teachers left the school.
Thus, of 52 total school staff ip 1982-83, 48 of 51 responded to the seoond
survey.

All teaching and administrative staff 1981-82 and 1982=-83 from a New
Hampshire junior high school participated in this evaluation study. The
staff ranged from 3 to 33 years of experience (see Table 1).




TABLE 1

Description of Portsmouth Junior High School Staff,
1981-82, 1982-83

1981-82 School Staff

Sumber Re-
sponding
Total in to Survey _
Scheool.  Sering 1982 Sublect Taught
6 6 Engliah
8 8 Math
6 5 Soience
6 6 Social Studies
8 6 Shop(4) & Home Ec(d)
6 6 Music(2), Art(2) & Phys Ed(2)
6 5 Guidance(2), Admin(2), Nurse(1), Libr(1)
6 ] Spec Ed, Reading(l)
52 A8

Years of teaching experience®: 1 staff had taught 0- 3 years
22 staff had taught 4-11 yeara
22 staff had taught 12+ years
3 responses not ocodable

1982-83 School Staff

Number Re-
sponding
Total in to Survey
Schecl Fall 1962 Subjeat. Jaught
6 6 English(6)
7 8e Mati
6 5 Science
6 6 Social Studies
8 7 Shop(4), bome Eo(M)
6 5 Music(2), Art(2) & Phys nd(2)
6 6 Guidanoe(2), Adain(2), Nurse(1), Libr(1)
6 6 Special Bd & Reading
51 58

®One mathematics teacher left the achool but responded in Year 2 to the isS3.
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Data Collection

kinds of Data to be Collected. In order to answer the ressarch ques-
tions poscd at the beginning of this paper, we collected data from all school

staff at Portsmouth Junior High School concerning their opinions of the
schedule and teaming and ability grouping practiocez. We also ocollected self
report measures of staff emotional exhaustion, negative attitudes toward
students, and feelings of personal accomplishment using the Human Servioces
Survey (Maslach Burnout Inventoiry). Data collection took place in May, 1982
and again in December, 1982 to eanable us to analyze the strengths and weak-
nesses of ourrent practices as well as organizational changes which ocourred
in September,/1983. The following data were collected as summarized in
Table 2. :

ssearch qﬁution £1: Do organizational changes effeoted between Year 1 and
Year 2 affeot .3hool staff morale/job satisfaction

acores on the HSS?

Data: 1) Levels of emotional exhaustion, depe...ralization (negative
attitude toward students), and personal aocomplishment of
BJHS school staff, These are the three subsoales of the
Human Servioes Survey.

Research question #2: Do organizational changes at the Junior High affect
school staff'’'s peroeptions of: a) teaming, b) job
satisfaction, c) communicetion with colleagues,

d) oommunizition with administration, o) time
mansgement and f) teaching assignment.

Data: 2) PJHS staff opinions about teaming and homogeneous/hetero-
genecus grouping practioces and staff peroeptions of the
relation of these variables to job satisfaction, level of
morale, and student learning.

Research question #3: 1Ia goal clarity and involveament in decision making
related to staff morale/Jjob satisfaotion socorss on
the HSS?

Data: 3) PJHS staff's HSS soores on all three subscales grouped into
thirds: high, soderate and low. Responses of staff in each
third on the issues of communioation with administration (goal
clarity and involvement).

Data Collaction Procadures. The team used the following data ool-
ection procedures:

a) Teacher members of ARCS team divided staff and conducted
pers onal surveys with PJHS atuff December, 1981 on
scheduling practices and conoerns. This survey was
entitled Starf Opinion Survey.

b) Staff of PJHS were surveyed in May of 1982 and again
iu December of 1982 on: 1) scheduling practioces and
changes in teaming and ability grouping and 2) job
satisfaction/worale.

: 1
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TABLE 2

Data Collection and Analysis

Research Question Data Source Kind of Data Data

0. What are atarf scheduling Staff Opinion Staff Opinion on scheduling December 1981
ooncerns? Survey (S0S) practices (Appendix B)

1. Do organizational changes - Human Servioes - Levels of emotional exhaustion May 1982 {pre)
at PJHS affect staff Survey (HSS) depersonalizat.»n, and personal December 1982
morale/job satiafaction? accouplishment of achool staff (post)

(Apperdix D)

- School = List of organizational changes September 1982
documents (Appendix A)

-

2. Do organizational changes = School Survey - Staff opinions about teaming, May 1982 (pre)
at PJHS affeot staff per- (SS) Job satisfaction, communication, December 1982
ceptions of teaming, job with oolleagues and administra- (post)
satisfaction, conmunica- tion, time management, teaching
tion with ocolleagues and assignment (Appendix D)
administration, time - Teacher - Same (Appendix E) October 1982
wanagenent and teaching interviews
assignment?

3. Is goal clarity and = HSS - Sooras divided into high, May 1982 (pre)
involvement in decision moderate and low thirds December 1982
waking related to staff - 88 - Staff opinions about goal clar- (post)
morale/ job satisfaction? ity and decisicn making (com- December 1982

munication with administration) (post)
- Interview with - School philosophy and May 1982
principal scheduling practioces at PJHS
- Teacher = Teacher perception of school October 1982
intervieus philosophy and goals
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TABLE 2 (continued)

Data Collection and Analysis

Reaearch Question  Analvsis Progedure

0. Tabulated responses
1. Correlated t-test
2. 5 point Likert scale oollapsed to three groups: agree/disagree/undecided

Percentages of agree/disagree/undecided calculated fair each of 21 School
Survey questions '

Percentages in May 1982 datea oompared to December 1982 data

Teacher interviews, transcribed and coded to ccrrespond to six groupings
of SS questions

3. HSS responses divided into thirds: BI, MODERATE, LoW

- Percentages of agree/disagree/undecided on 21 SS questions calculated
for all staff in HI HSS group

= Percentages of agree/disagree/undecided on 21 SS questions calculated
for all staff in MODERATE HSS group

- Percentages of agree/disagree/undecided on 21 SS questions calculated
for all staff in LOW HSS group

= Percentages of agree/disagree in HI HSS group were compared with LOW HSS group
for each SS question

= Interviews transcribed and ooded to oorrespond to six groupings of SS questions,
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¢) Literature was reviewed to investigate if teacher
morale was linked to scheduling.

d) A deacription was written of the history of the policies
and deoisions reiated to scheduling practices in the last
10 years at Portsmouth Junior High School.

e) A list was made¢ of organizational changes at Portsmouth
Junior High School between Year 1 and Year 2 of the study
(Appendix A).

£) The principal was interviewed about the school philosophy
(goals, objectives, and junior high prioritiss) and
scheduling practiocess at Portsmouth Juntior High Sckool.

g) Interviews were conducted with randonly seleoted teachers
on their peroeptions of school philosophy and goals,
acheduling practices of teaming and grouping, and the
effects of these praotices on the teaching and learni
enviromment in the school. .

Data Sourcea

Starf Opinion Survey. We developed a questionnaire called the Staff
Opinion Survey (S03) (see Appenaix B) in order to soliait staff opinions on

_scheduling practioces. The team randomly divided all staff into five groups

to be surveyed. A uumberiag systea 1-5 was repaated over and over on an al-
phadetioal list of aull staff until each staff person was patched to a number,
One team member surveyed all ®1s," a second tesm member surveyed all #2a,"
otc. The SOS was personally administerud to each staff member by a meaber
of the team, This approach resulted sn a high response rate.

From the survey resulcs, the ASCS tesm identified four primary areas of
oonoera:

homogeneous vs. heterogensous grouping of students
schools-within-a~school teaaing practioces

class length
house ocoordinators vs, department chairs

School Survey. A School Survey of 21 questions was designed by the
team and used %o gather school staff opinions on issues of teaming, grouprng
of students, communioation with ocolleagues and adainistration, tine mannge-
ment, &nd teaching asaignment (see Appendix D). The purposs of the School
Survey vas to determins whether school staff agreed or disagreed with our-
rent schocl practices in these areas. This survey was adapted from the
Norup Teacher Survey (1982) on the basis of the areas of ooncern identified
in the SOS. Questions on involvesent in decisiop making and clarity about
coals wers added to reflect our teans' conoerns. This survey was given
during Year 1 and Year 2; im May 1982, just before the close of sachool in
June and Devember 1982, betveen Thanksgiving and Chrixtmas. These were
considered equally stressful times in a teacher’s school year. The pro-
post-test administrstion allowed for Comparison in rates of ajreament,

To ensure & good reaponse, team sembers individually contactad star?
menbers to ask for their participation. This personal contact resulted in
48 responses from 52 staff in June 1582 and 48 responses from 51 staff in
December 1982.




In the December 1382 Schocl Survey one additional question was asked
referring to a recent inorease in salary (1982-83). This question was asked
to Jee if an avsrage pay inarsase of 6§ would affect teacher morale/Jjob sate
is%action.

Human Services Survay. The Maslach Burnout Inveatcary (MBI) was chosen
as the index of peroceived streass (Lurnout) in our population of junicr high
school staff (see Appendix D). A cross-validation study of the MBI (Iwan-
icki & Schwab, 1981) indicated fnternal reliability basad on the frequency
and intensity subscales for teachers was consistent with reliability for
helping profesaions. This survey was given to ataff with the Schcol Survey
in May and December, 1982. '

School History. Durirg initial discussions of school context, one
tean member ocoapiled a history of schcol changes covering the previous ten
years. This history provided a useful foous for cur understanding of how
change had ocourred. Since there was no existing file kept by the achool,
the documentation came froa xemos, agendas, but mostly ocollective ataff
movories. In Septeaber, 1082, the school history was updatad to include
organizationdl changes ocourring at chat time. The school history is out-
lined in Appendir C,

lntarview with New Principal. 7wo members arvanged an interview in May
1982 wit: the new principal in order to elicit hia desoriptiou of the achool

philosophy, goals, objeatives, and scheduling priorities of PJHS and his
working definitions of terms such as teaaing ard grouping.

Interyiew with Teachara., Six teachers were interviewed in depth for
the purpose of probing their view and understanding of school goals, organi-
zZatioml changes, tesming, and grouping of students (questions asked are
listed in Appendix E). Staff ssmbers chosen to be interviewed had HSS
subscale soores which we e high or low in relation to other staff members.

The futerviews vere transoribed, and passages were uised 0 iflluatrate
or question the trends found in the quantitative data. In addition, when
quastions arose in the cata aralysis, we wera able to go back to the inter-
views for more oclarification,

Dala Apalyals

School Survey O-Sqrt. Responses on the pre- and post-test were grouped
into total number of respondents and repeaters. Rspeaters were identified
a3 achool staff having oompleted both Spring and Fall Surveys. Several
ressascch team members independently identified groupings for School Survey
questions. The total research team gave oonsensual agrecment resulting in
groupings: teaming, Job satiafaotion, communication with oolleagues and
administration, time management and teaching assignment, These groupings of
juestions are used for convenience in data analysis and are not to be
oonsidered subscales as the HSS subscalos have been defined and validated.
The 5 point Likert Scale reaponses for sach question in the six groups of
questions were ocollapsecd into agree, disagree, and uvadeaidea. Perocentage of
respondents in each catagory were ocomputed for pre- and post-test for all
responders and for repeaters, Jt was noted that thare were 10 changes
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in school staff membership batween Spring and Fall. Some S:hool Survey and
HSS responses were incomplete while a few others chose to respond to either
the Spring 1982 or Fall 19682 survey but not both.

fomputer Program. The pre- and post-testing of 37 total responcents
generated an overvhelming data base, UOne teanm moube: developed computer
programs to fao’litate the acaiyses., The program helped ths team to perforn
thy analyses summarized in Table 2.

FINDINGS

Qverviey

"\/ The first ao.ivity of the New Hampshire ARCS group was to survey the

| school’s staff for the purpose of identifying the major educational concer:s,
The plan was to develop an appropriate research question based on the con-
cerns we would discover. Thne team deveioped the Staff Opinion Survey (SOS)
to identify teacher opinion on current scheduling practioces at PJHS.

™" The key 1ssues of conoern uncovered by the 30C were homogensous vs.
/ hotearogensous sbility grouping of students, olass length (time), achools-
vithin-a~sclLool, teaming, and department chairfarsons vs. house ocoordina-~
tors. Soheduling was selected as the foous for reseasch at this point
J\ because it enocmpassed all these areas.

The next stsp was to state a research question in terms of scheduling.
The rosearch group’s efforts toward this end were leagthy, diffiocult, ard
ultimately fruitless. Eventually, it was decided to pursue the researak
from a different point of view. Teacher morale had bsen disoussed over and
over in terms of the school ocontext and seemed related to the issues of ocon-
cern listed above. The ARCS team discovered that research questions oould
readily be stated with teacher moi‘ale as the foous. <Teacher morale, then,

[ was adopted as the theme for the projeat. .

Changes were effected at PJHS between Year 1 and Year 2 of the ARCS
study (see Appendix A). It seemed naiural 4o expeot that these changes
uight be accompanied by changes in s*aff approval/disapproval of the school
organization and by changes .n the level of staff moraie/stress. The ARCS
tsan decided to oolleot evidence to detarmine the level of any change in
staff opinion and stress/morale level. Separate, simultanecusly adainie~
tered instrusents were used to ocolleot the dasired data.

Morale/job satisfaction was measure: using the Maslach Burnout Inven-
tory (Maslach & Jaokson, 1981) commonly <sferred to in surveys as the Human
Sarvices Survey (HSS). To determine stalf perceptisns of the teaching/
learning environment, the ARC3 team orsa®sd an instrument labelled the
School Survey (SS). The SS is a collection of 21 statesents requiring a
Likert rriponse ranging in 5 points froa definitely agrea to definitely
disagrev. The statements seleoted were bassd on the areas of concern
identified by the 30S.
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The HSS and the SS were administersd once during Year 1 of the ARCS
project (pre-test) and again during Year 2 (post-test). Findings based on
the information genorated by these instruments are given in the subseotions
below. Various organizational changes (see Appendix A) distinguished Year 1
from Year 2. An important phase of our study is the comparison of the HSS
and SS pre-test results (Year 1) sgainst the post-test results (Year 2). It
was expocted that the changes would be parallalled by shifts in the level of
taacher morale and new patterans of staff opinion regarding the issues of
concern in school organization. The purpose of this section of the report
is to summarige the actual findings.

For the purpose of clarity the SS items were sorted according to thess
categories: teaming, communica‘tion with colleagues, wommunication with ad-
ministration, time management/planning, grouping of students, and teaching
assignment. Trends in the collected data are noted i1 this section. Inter-
pretation follows in the Conclusions aection.

Research Question #1: Do orgacizational chungea at tha Junior High School
Affack aghool ataff morala/job satasfagtion?

A oorrelated t-test on each of the HSS subscales (ses Table 3) indi-
cated no significant change in the school staff who took both the 1981-82
and 1982-83 tests (the repeaters). Specifiocally. on the Emotional Exhaus-
tion frequency subscals, teachers taking both pre- and post-tests there wire
no diffurences in the extent to which the e teachers felt emotionslly
drained and “"used up.”

_ On the Personal Acoomplishment frequency subsocale, our jun.or high
staff who tock both pre= and post-test did not show differences in the ex-
tent to which they feel competent and successful in their job from 1981-82
to 1982-830

On ‘he Depersonalization subscales, both frequency and intensity, there
were ro differences in the staff taking both pre- and post-tests. The group
of repesaters at the junior high school shows no differsnos between 1981-22
and 1982-83 1n the extent to which they have developed feelings of callous-
ness, cynicism, and insensitivity toward students.

Comparison of the junior high achool morale/Jjob satisfaction scores “n
the HSS with a group of Massachusetts teachers (Iwanicki & Schwab, 1981) and
a group of New Hampshire NEA teschers (Schwab, Jackson & Schuler ma.suscript
in progress) shows that the mean scores are similar (see Table &).

Bessarch Quaation #2a: Do orzanizational changes at fhe Jjunicr high affeqt
Achoal staff's perceptions of teaming?

Thres questions on the School Survey referred to teacher participation
on a team (questions 3, 9, and 10). On both the pre-test and post-test
most teachers agreed with the statement "foam Lteaching ia bepeficial
to teachers.” There was no difference .u the pattern of response in the
repeaters group (see Table 5).
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TABLE 3

Subscales of Maslach Burrout Iaventery®

A. Emotional Exhaustion

1. I feel emotionally drained from my wo~k.
2. I feel used up at the end of the workday.
3. I feel fatigusa when I gout up in che morning and have to face
another day on the job.
6. Working with people all day is really a strain for me.
8. I feel burned out from my work.
13. I feel frustrated by my Jjob.
14, I feel Y'm working too hard on my Jjob.
16. Working with people directly puts too much stress on as,
20, I feel like I'm at the end of my rope.

B. Depersonalization

5. I feel I treat some atudents as if they were impersonal objects.
10. I’ve become more callous toward people sinoce I took this job.
11. I worry that this job is hardening me emotionally.

15. I don't really care what hajpens to some students.
22. I feel ztudents blame me foi* some of their probleus.

C. DPersonal Agsoomplishment

4., I can easily understand how my students feel about things.

7. I deal very efrectively with the problemc of my students,

9. I feel I'm Sositively influencing other people's lives through my

work.

12, I feel very energetic.

17. I can easily create a relaxed atmospherse with ny studeats.

18. I feel exhilarated after workin3 closely with my students.

19. I have accomplished many worthwhile things in this job.
21. In my work, I deal with emotional problems very calaly.

$Items as amended by Schwab (1980) to reflect the teaching profession,

From Iwanicid and Schwab (1381).

High degrees of burnout are reflected in high mean scores on A and B
and a lcw mean aoore on C,
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TABLE %

Comparison of ARCS and Other
Maslach Burnout [nventory Subscale Statistics

*Iwanioki and Schwab (1981) Ma=sachusetts teachers (grades 1-12)

#8The New England Educator's Study, Schwab, Jackson, and Schuler.
o'“EA New Hampahire public

Manusoript in process,
school teachers randomly seleoted members from grades 1-12)

Emotio .al Exhauation Personal Accomplishament Depersonalization
{ Schwauv Schwab Jchwab
£RCS Ywanioki {Jackson ARCS Iwanicki [Jackson ARCS Iwanicki |Jackson
pretest posttest |& Schwab®|Schuler##® [pretest posttest|& Schwab®|Schuler®® pretest posttest s Schwab®#|Schulerts
ngy
Numbter of 9 9 9 9 8 8 8 8 5 5 5 5
items
Mean 19.06 19.64 22.30 22.63 36.26 36.74 37.36 38.01 7.35 6.79 7.40 6.92
Standard 10.68 12.18 11.63 10.61 6.73 6.10 6.58 6.36 5.60 5.94 6.25 5.50
deviation
N= 33 33 k69 227 35 35 469 227 34 - 34 469 221
Intensity
Number of 9 9 9 8 8 ¢ 5 5 5
items
Mean 25.84 26.94 29,74 39.09 39.72 | 41,63 9.55 10.48 9.25
Standard 12.66 15.68 13.45 7.29 6.30 7.09 ! 7,29 8.52 7.35
acviation
N= 32 32 469 32 32 469 33 33 469

c
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TAB.. 5

School Survey Responses on Teaming

2. Team teaching is benefiocial for teachers.
Total Agree Disagree Undecided
1
pre (n=45) 78% ug 11%
post (nsl4) 70% 8% 22%
Repeatsars
2
pre (n=34) 81% 6% 13%
post (n=34) 73% 8% 19%
9. 4ou like to be pa—t of a teaching teanm.
Total Agree Disagrae Undecidad
pre (n=42) T4% 14% 12%
post (n=43) 63% 14% 23%
Repeaters
pre (n=33) 76% 15% 9%
post (ns34) 62% 15% 248
10. You prefer to work individually rather than with a team.
Total Agree Disagree lindecided
pre (ns42) 21% 648 14%
post (p=i6) 22% 53% 2u4%
Repeaters
pre {(n=z34) 2438 T1% 6%
post (n=36) 25% 53% 22%
Total number of pre-test and post-test respondents is 48, Numbers

of n prosented here and in later tab'-s reflect the resuiting n after
subtracting those who did not respon: to tais particular survey item.

Total number of repeaters is 38 for each question. Numbers given here
and in the following tables reflect the resulting n after subtracting
those who did not respond to a particular survey itea.
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All of the teachera who disagreed (two people on pre-test and three on
post-test) were science teachers. Five of the six science teachers com-
plsted the survey. This disagreement by half the science department may be
due to their idea of teaming. The science department had a successful team
department at one time. Presently teams are interdepartmental; the science
teacher on the research team suggeats that some science teachers may prefer
to have departzental teams,

The next two questions on teaming deal with the issue of whether the
school staff members like to be part of a teaching tesm or prefei: to work
individually. In both pre~ and post-tests, more than (0% of the atafs
responded that they "liked Lo be part of A Lteaching Lean.® The patiern of
response was the same in the repeaters as in the total group. The rate of
agreement in the low, moderate, and high groups acioss the HSS intensity
subscales parallels that of the total respondents. Agreement was lower on
the post=test than the pre-test. At the same time, the percentage of
undecided respondents grew from 125 to 23%. The respoanse pattern for the
st ement "you prafer to xork individuaily raiber thap with A iean" showed
si_ailar results, with a majority of the staff prefarring to work on a tear
rather than individually.

Soience, home economica, shop and social stucies tsachers acoount for
the ahift in the undecideds. In the post-test, three of aix sooial studies
teachers wvere undecided; four of seven shop and howe soconomics teachers were
undecided; and two of five socience teachers were undecided. This indecision
may be the result of different working definitions of a teaching team. For
instance, home economics and shop are part of departmental teams, but they
10 not meet with a schodlewithin-a-school team. They may not oonsider them~
selves to be members of a teaching tesm. As mentioned in the preceding
question, science teachers have been on a succesafully working departmental
team and are undecided on the valus of an interdepartmental school-within-a~
school team. During an in-depth interview an academic teacher was asked,
"Would you like to see changes in the team, what should it be or what abould
it do that is not being done now?". This teacher responded:

I think it would be better if the team oould include
some apsocialists, somehow, some way, 8¢ that you would not
just see the other teachers that you have for an acadeaioc
subject, but you would also be able to talk to a teacher
who has that person in say, home economica or susic or
shop and get some insight and feeling of how that student
is doing in that subject, too.

This teacher's idea of teaming had been oonsistent: *I like to work with
other teachwrs, have always valued working with other teachers, and I dis-

1ike being isolated."

A specialiat teacher, resnmonding to interview questions about the team-
ing of teachers in school-within-a=school, said:

Well, I am a spscialist, a specialist is not part of
any school . . . 80 I don't have much ocutact with any of
the achools « .« .« I think apecialists should be on a
tean., I think we should be assigned to some school.
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in academio teacher was asked "Do you think teaming is valuable?" and
commented:

Definitely. Because I think we bave a better hold
on kids and we know kids better. It isn't a matter of look-
ing at a youngster in {sclation and saying - . « . he isn't
doing wall in class, and just putting them through au assen-
bly line and really not thinking about that. When you meet
somebody else and say, the same person isn‘'t doing very
well in a couple of other classes. It may not be you, but
it might be something going on with the youngster.

Then the same teacher was asked *Does teaning affect your working
conditions hers?®

I would say so. I think insofar as you have & hold
on youngsters and a better way of dealing with them., It cor-
tainly affects it.

The final question on teaming was *Do you think it afiacts the
student's achieveasnt and learning oconditions?® This teacaer responded:

Yes, because I think on a discipline end of things,
I think it keeps a better view of the diacipline problems.
on the learning aituations, I think if tha youngster is
baving problems I think ve're more lik¢iy to identify
youngsters with learning disabilities a d learning prot-
lems in a teaning approach rathar than Juot seeing thea
ons period a day and then not thinking about them., When
you get together with a ocouple of other iLsachers, and you
are finding there are the same difficuities oropping up in
other classes, you are mors likely to look at it and say,
I'd better make a referral about this.

Another academic teacher said:
Well, the only thing that the team is now, really,

is just, a group of four individuals who share the

same ntudents. And we know we share those students.

So that dialogue about tha students and their particular

problems and concerns is mors possible. But we're very,

very far away from true teaming. Or sven less than true

teaming. We just really, we've ocompletely departed from

the conoept. The only thing that I said is that it does

allow dialogue about kids we have in ocommon.
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Researsh Queation #2b: Do oiganizational changes at the ,unior High affect
Ataff's perceptions of Joh satisfaction?

Four questions on the School Survey referred to staff job satistaction
(#1, 20, 21, 22). On the pro~test only 24% of the school staff (30% of the
repeaters) asroed that their "gurrent schedule best utilizes your ialant
A3 A teachar.® In the poast-test 42% agreed (445 of the repeaters). On
each test approximately 30% were undecided. In all, 58% of the starf on the
post-test did not agree that their current schedule beat utilized their ta-
lent as a teacher. The shift toward more agreement occurs in all subject
areas except English, scienca, and epocu.l eduzation vhere there was no
change (see Table 6).

On the pre-test 64% of the ataff agreed that they were "satisfied
xorking with the present members of their team.® On the post-test 833 were
in agreseasnt. Only one person disagreed with this statement., Agreement rate
of the repeaters group was nearly the same (665 and 84%). On all thrae HSS
intensity subscales, high, low, and moderate groups tended to reapond to
this questicn in the same pa'tern as the ocomposite.

Although respcuses to the previous question indiocate that staff is sat-
isfied with the present membars of their teams, they are not satizfied with
the present ability grouping of students. In both the pre- and post-tests
only two-fifths of the ataff agreed that they were %satisfied with the
Loresent homogeanaous and haterogangous srouping of students,® In the
repsaters group 533 agreed oa the pre-test, but only 40% agreed on the post-
test. Despite changes 0 honogeneous grouping in math and English only two
of six math teachers and two of five English teachers were satiafied with
grouping on the post=test.

The ARCS initial Staff Opinion Survey (SO0S) in December of 1981 indi-
cates that both academic and non~academic teackers felt that math and English
should be homogeneously grouped, and that specials, social studies, and sci-
ence ahould be heterogeneously grouped (39 of 44 staff agreed in each case).
Furthermors, 32 of 44 respondents were in disagreement to the stateaent
that howogencous grouping by ability for all classes was best.

In the interview in 198" one acadeamic teucher naponded to thiz issus
as follows:

I disagree with ability grouping only as far as going too
far with it. My only fesr with ability grouping is that we
do not get to a stage where every saingie class will be grouped
from, You know,the top, top, top to the top to the middle top
and then middle, middle and then lower middle and so on. I
don't feel that every single olass should be grouped., I feel
that, sure, some students who are deserving and excel and have
that ability to move on academiocally on their own should have
that opportunity. But I think that is a small number of astudents
oompaired to the majority, and I think that the majority of stu-
dents prefer just {0 work as the group and learn from each other
not just {rea people whc may be the exact same abiiity.
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1. Your current schedu_e best utilizes your talent as a teacher,

‘fotal

pre  (n=U6)
post <(n=45)

Repeaters

pra  (n=37)
post (n=26)

20, You are satiafied working with the preseat members of your team.

Disagree lndecided

Total

pre  (3=39)
post (msid0;

Repeaters

pre (n=38)
post (n=38)

21, You are satisfied with the present homogeneous and heterogeznsous

Agrea

24%
423

308
aus

Agrea

64%
8ug

06%
8ag

grouping of students.

Total
pre (nsl5)
post (n=i45)
Repeaters
pre (n=36)
post (n=35)
22.
Total

Agrea

42%
38%

53%
80%

Agras

post only (n=45) 33%

males
females

years of
experience

§-12
12+

32%
28%

21%
k2%

TABLE 6
School Survey Responses on Job Satisfaction
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Disagree Undecided

46%
29%

41%
31%

21%
2%

19%
3%

Disagrea lindacidad

29%
31%

17%
31%

Disagree lindegided

L1}

56%
30%

T1%
35%

30%
29%

30%
25%

15%
14%

15%

1%»

29%
31%

31%
29%

233

30%
16%

8%
23%




When consilsring the relation of grouping to students' learning and
achievement, this teacher alao said:

I think in the junior high if you start grouping and just
group all lower kids together you get a detrimental affect on
learning, and it becomes strioctly discipline situation. And
that I do not want to see happen. I think that the better
kids from the better homes can learn a lot from kids who coume
fron more disadvantaged backgrounds by being with them in class,
and that the disadvantaged background children can learn from
the onws with a better background. I think that i{s a valuable
experience, and I think junior high students are better for it,
So I don't feel that they should be separated acoording to -
Oftentimes, their ability is also so much money their parents
make or how good their parents situation is outaide of school.

Another teacher spoke to the effect of homogeneous and heterogensous

grouping of students on teachers' working oonditious.

Its a hard question to answer. Ve have different subjeots
and different conoerns in all those subjeots. And then right
within ay own subjeot, there is a variety of oconoerns about
what should be homogensously grouped or heterogeneocusly grouped.
Unfortunately, there isn't any other way to tesoh Englisa but
homogenecusly groured classes. And, I guess the kind of homo-
gensous groups that seem %0 work in English, grouping together
kids of higher ability who are pretty mich vall above average.
And 1ot grouping the rest of the people. I think what was al-
ways bad about bhomogsneously grouped classes was the bottom
groups of almost no ability being stuck togsther. It was an
atmosphere of despair and confusion, I think, in those really
low ability classes.

A specials teacher said:

I would say that all of our classes are heterogeneously
grouped, meaning kids of different abilitiez are in the class.
I personzlly think that it makes it very difficult at times -
eapscially -~ citing my class again wvhere you have some €x~
tremely capabie kids apd there are other kids who are behavior
problems because th~7 are not as capable. There are times
that we gst a large group of kids inoorporated into the class
that are special needs students. It would be a lot easier if
they were spread out one Or two here and there rather than
getting six of thea in a alass of 22, In the seventh grade
this year it happens that we pick them (the special needs
students) up sixth period which is our last class and that is
usaking sooe olasses a bit difficult. These students require a
little nore attention and so forth. I am not totally in favor
of isolating them by bhaving them all in one class, but at the
same time it would be nloe to have some¢ homogensously grouped
kids. They are doing this for algebra. They are doing this
for advanoed English, and you know, if there ia an interest or
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a need on the student's part to dJo it im a specials area, I
oertainly would like to see it in art,

Quesation #22 appears on tne SS post-test only. It was an atteampt to
determine the impact of the increased salary levels which took effect for
the school year 1982-83. Composite responses to "aalary increase has maqa
2 difference in my level of job atisfazction® show more disagreement
than agreement. 56% of the men vs. 303 of the women disagree. Although
the rates of agreeaent were similar, more men than women were undecided.

¥hen oomparing responsss to the salary questions in terms of year: of
experience, 425 of teachers with more thai 12 years of experience agree
while only 213 of less experisnced teachers agreec. 35% of teachers with 12
or more years of experience disagree, while 715 of the less experienced
teachers disagree. It is pertinent to note that the salary inoreases were
more substantial for the more experienced people.

In a Comparison of Ranks of Attributes that ocontribute to voocational
satiafaction, Douglas Heath (1981) reports that oin 26 attributes salary or
income rankad 28th in importance and 28th in aotual satisfaction for teach-
ers wvhich was similar to other professions where salary/incoas was ranked
28th in importanoce and 27.5 in actual satisfaction.

Some responses from staff members on the salary Question are inter-
eating:

Believe it or not, the raise, the money raise was not
80 much a faotor with me as it wvas that the fact that my
wife was rehired in teaching. It is very dejressing when
you have your wife at home who has been laid off twioce as
a tescher and is very upset about that and have come in to
work and try to teach. So as far as the raise that is a
very good thing, I think as teachers we deserve to be paid
much better than we are, but for me to have my wife have
professional satisfaction and be back to teaching is more
valuable.

Another teacher said:
You know, its hardly perosptible in today's economy.

Reseacch Questiop 2a: Do organizational changes at the Juoior High affact
ataff'a parcaptions of cosmunication with ocolleaguea?

Three Questions on the School Survey referred to the time staff mem~
bers have for communicating with their colleagues (#3, 4, 5). On both the
pro- and post-tests, only one-third of the staff agreed with the statement, "You
hava tima to talk to othar ataff members.® Even fower staff agreed that
they had "time to ahars ideas and materiala yith other ataff membera.® More
staff agreed that they had "time to diacuaa atudent problema wilh A <ol=
18ague."” Responses froa repeaters on all three questions are within 2 to 5
percentage points of the totu.s (see Table 7).
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TABLE 7

School Survey Responses on Communication with Colleagues

3. You have time to disouss student problems with a ocolleague.

Total Agrue Disagrae lindecided
pre  (nsiT) 433 34% 23%
post (nald7) 55% 23% 21%

Repeaters
pre  (n=38) 39% ' 37% 248
post (n=37) 57% 223 22%

4. You have tize to talk to other staff members.

Total Agrae Disagraa lndacided
pre (n=i47) 38% h0% 21%
post (n=AT) 383 32% 31%

Repeaters
pre  (ns38) 378 52% 213
post (n=3T) 38% 27% 35%

5. You have time to share idess and aaterials with other staff members.

Total Agraa Disagraa Indeaidad
pre (n=A7) 30% 21% 493
post (n=#6) 338 e 30%

Repeaters
pre (n=38) 32% 50% 18%
post (n=37) 383 35% 27%
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On the question about time to discuss student problems with colleagues,
the shift toward greater agrsement in the post-test seems to have occurred
across subject areas, and may be the rssult of more regular team meetings,
or more teachers (e.g., special education teachers) participating in team
meetings. Because team meetings tend to be devoted to discussion of student
probleas, staff members may feel they have more time available for this kind
of communication with ocolleagues than for sharing other ideas, materials,
and oconocerns. .

When askec,, "D- you feel that you have sufficient time to communicate
with your fellw: teachers?® ons teacher said:

No, I don't. That to me 1a the biggest problem in the
school is the laock of communication between teachers. There
is just no time to see other teachers other than the ones
that you work with in your particular school. There is just
no time to really sit down and talk with teachers in general
during the achool day.

Another teacher responded:

Absolutely not. There is just not enough time in the
day to be able t0 either communicate with colleagues about
problems or oonoerns within the .shool or the building or
about students or about ideas, projects or whatever.

On all three guestions oconcerning communiocation with ocolleagues, shop
and home econimios teachers tended to agree, and academio teachers tended to
disagree that they had time to talk with other staff members. For example,
cu question #3, six of seven shop and home economios teachers agree they
have time to disouss student problems with a colleague, wvhile 10 of 22
acadeuio teachers agreed. On question #4, five of seven shop and home
economios teachers who responded agreed they had time to share ideas and
materials, while only five of the 21 academic teacliers who responded agreed.
Shop and howe economics teachers share lunch and planning periods and have
rooms loocated bear ons another. Because of this they may have more oppor-
tunity to ocumunodiate with their colleagues about student problems as will
as other ideas ax materials.

A specials %teacher, however, noted:

Yes, I do. I have planty of time with them, talk to
them . . .. Of ocourse, the ocllsagues I communicate with
are moatly shop teacners, and I spent 95§ of my time right
in this room and they are pretty great - cocoperate about
what kind of programs we run, thipzs like that.

Bassarch Queation #2d: Do organizational changas At the Juonior High affact
Ataff'a perceptions of communiocatiop sith adminis-

Four queations dealt with issuas of ocommunication with administration
(916, 17, 18, and 19), Communication with adainistration was also addressed
during the individual interviews with a subset of ataff. Three different
atarff oommented as followa:
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For the most part, I think we have time during our
planning period and they (administration) were pretty
good when you want to meet vith then,

I guess I don't persomally make time. If it doesn’t
conveniently fit into my scheduwle, T make an adjustment.
somehow, whether it mezns getting somebody to cover 8
olass for a few minutes or stopping into the office and
seeing if the principal has a free moment second period
tomorrow or, is Tth period better cr soaething like that?
Since we have & new prinoipal here, I have felt more zt
sase communicating with administration. I think he has
lent that to the staff. With his rature, you know,
making time available first thing in the morning if you're
pasaing through and have a quick ocncern or oomment or
vhatever, you can take that few minutes and kuow he will
e there.

I feel that for the most part I have time to do thac
only because I may feel a little mnre comfortable working
with the offioe now than I have iz the past and so if I
do have something, you know, I fee! oonfident emough to
g down and say vhat I think, Whetker or not anything
i3 dope about it is still an issue, but at least I feel
I oan go down and say what I think,

But, when asked specifically to respond to the fellowing school survey
statements, staff opinion was more varied and more negative regarding their
communication with administration in terms of involvement in deoiaion
making and olarity of goals on teaming and grouping (see Tanle 8).

Just ove- one quarter of the staff on both the pre- and post-test folt
they *hava been involved in scheduling degiaions on Leaming.® Responses
froa repeaters show the same results.

A second question dealing with comsunication with sdministration was
*you havs besn involved in acheduling decisiona on hetarogenscua And humo-
ganecua grouping of olasass.” On this question only 233 of ali staff agreed
on the pre-test, and orly 33§ agreed on the post-test. In the group of re-
peaters, roughly the same peroentage of agreement ocourred.

On the question, "you ara slear aiout the goala on fuaming, ® the per-
centage of staff who agree goes from 244 on the pre-test to 305 on the post-
test. The peroentage of staff who disagree changes from 59% on the pre-test
to 333 on the post-~test. Undecideds double from the pre-test to post-test.
Because Of a new principal who took office in mid-ysar, staff may have been
unsure sp4, therefore, the increass of undecideds may show suspended judg-
ment. Even with some scheduling changes and the prinoipal being in hia
first full year in Fall, 1982, leas than one-third of the staff in Fall,

2%
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TABLE 8
School Survey Recaponses on Communication with Administration

16. You have been involved in scheduling decisions un teaming.

Total Agrea Disagrea lindacidad
pre  (n=43) 27% 52% 21%
post {nsi4) 27% 643 9%

Repeaters
pre (n=35) 31% 57% 12%
post (n=34) 243 65% 1%

17. You have been involved in scheduling decisions on heterogenesous and
homogeneous grouping of classes,

Total yv.J 1] Disagrea lndecidad
pre (n=43) 28% 63% 12%
post (nai5) 33% 60% 7%
Repsaters
pre (n=35) 31% 63% 6%
post (ns35) 348 603 6%
18. You are clear about the goals of teaming at PJHS,
Total Agrea Disagrae Indecided
pre (n=k6) 248 59% 17%
post (ns46) 30% 33% 37%
) Repeaters
pre (ns37) 27% 51% 22%
post (ns36) 333 313 36%

19. You are oclear about the goals of haterogsneous and homogensous grouping
of atudents at PJHS,

Total Agraa Disagrea Undecidad
pre  (asi5) 29% h4g 27%
post (n=47) 214 usg 348

Repeaters
pre  (n=36) 36% 39% 25%
post (n=37) 24% 35% '3} ]
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1982, 13 clear on goals of teaming while more than two-thirds of the staff
is either unclear or undecided. In the group of 37 staff who were repeat-
ers, taking both pre- and post-tests, the peroentages were very similar . r
agree, disagree, and undecided.

In the final question dealing with the issue of communciation with ad-
ministration, "vou are slear about the goala of heterogeueous grouplng of
atudents.® th astaff (and repsaters) are even less clear about the goals of
grouping in Fall, 1982 than they were in Spring, 1982. 1In Fall, 1982, only
218 of the school staff feels they are clear on goals of grouping (10 out of
47 teachers). I responses from the shop/aoae economics teachers are not
included, then only 12§ of the aschool staff agrees tha. they are clear on
grouping goals in the .-hool. The changes from Spring to Fall ashow drops in
paroentages of agreeament, similar levels of disagreement and inoreases in
peroentage of undecideds.

In the group of repesters, teachers who have been at the school for
years, the shifta are slightly more pronounced: agreement on clarity of
grouping goals drops from 36% to 243, dicagreement drops slightly from 39%
to 355, while undecideds inarease from 25§ to 41%.

Rassarch Quastion #2862 Do oreanizational changea at the uunicr High affect
Ataff’a pergaption of Leaching asalgnment?

Staff members were asked four questions relating to their teaching as-
signment (#11, 12, 14, 15). Given the statement, "gvarvona ahould teach
reading,* on the School Survey, 385 agreed on the pre-test and 615 agreed on
the post-test. Responses of repeaters vere similar. Sinoe 61% of the staff
agree, this question might baar further investigation when oonsidering
curriculum development. The ARCS team feels this question is open to inter-
pretation. It would need probes to draw further oonclusions, For example,
were teachers using a reference point of teaching reading in oontent area or
teaching roading as a separate subject? It would sees reading has vide
support among school staff. The distribution of scores on high, moderate,
and lov subscales paralleis distribution on the ocomposite (see Table 9).

Staff vere asked, "do You prefer Leaching one grade level?® At pre-test
413 agreed and at post-test 555 agreed. In both years (1981-82 and 1982-
83) academic teachers prefer teaching one grade levsal, Only three (3) out
of twenty (20) sosdemics on the post-test disagreed. Ten (10) out of aix-
tesn (16) specials and speaial education teachers disagreed on the post-
teat. The change 7rom pre~ to post-test in agreement occurs in the areas of
industrial arts, home economios, art, music, and physical education. The
ARCS tesm ocould not acoount for this shift.
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TABLE 9

Sohool Survey Responses on Teaching Assignment

Every teachur should teach reading.
Total Agran Disagree lIndecidad

pre (n=46) 483 . 28% 244
post (nsll) 61% . 23% 16%

Repeaters

pre (n=37) 51% 24%
post (n=34) 59% 24%

You prefer to teach one grade level,
Total Agrea Lisagrae Ingdecided

pre (nzh2) g 48% 11%
post (nsid) 55% 4% 11%

Repeaters

pre  (n=36) 39% 50% 11%
post (na35) 60% 29% 1%

Scheduling should permit a matchup between teachera' teaching atyles
and students' lemwrning styles.

Total Agrea Disagrea lindecidad

pre (n=i46) 61% 4% 35%
post (n=i4s5) 49% 15% 36%

Repeaters

pre (na37) 57% 5% 38%
post (ns36) 53% 17% 31%

15. Scheduling should be done so that class loads are relatively equal,
Total Agroa Diaagrea linjecided

pre  (ns46) 14% 9%
post (ns46) 118 9%

Repeaters

pre (na37)
post (ns36)




Staff were asked 1f they thought "scheduling should permit a match up
between teacher's teaching style and student's learping style.” 613 agreed,
43 disagreed, and 35% were undecided on the pre-test School Survey.

When asked if they preferred scheduling ®"go that class loada are
relatively equal?® astaff agreed on both pre- and post-tests.

Research Quastion #2£: Do organizatiopal changes at the Junior High affect
Ataff's percaption of time mapagement and plann.ng?

Four questions on the School Survey referred to time management and
teacher planning (#6, 7, 8, 13).

Question number six asked whether "there is time to make teacher-made
materials and lesson nlans?® In the pre-test 36% of the teachers agreed; in
the post-teat 47% agreed with the statement. In the pre-test 36% disagreed
while in the post-test 265 do not feel they have time to make materials and
lesson plans. 27% are undecided both times (ses Table 10).

- Staff were asked whether “you have time to form lesacn ohiectives and

break them down into amaller steps.” On the post-test only one-third of the
staff agreed. Most teachers either disagreed or were undecided.

The next School Survey question asked whether "your achedule pro-
Yides planning time Lo accommodate individual diffarences among Atudenta.®
On the pre-test 26% agreed, and 23% agreed on post-test. There was movement
from 593 disagree to 45% disagree from pre=test to post-test. The shift was
found to be primarily in shop and home economics. It may point to the fact
that these subject areas having common planning time and smaller classes are
more able to aocoommodate individual differences.

The last Survey item deals with the idea that "each teacher ashould

have the same amount of planning time.® The majority of professional staff
agreed with this statement.

Ragearch Oueation #3: Ia goal clardity and involvement in policy decision
baking ralated Lo ataff morale/iob satisfaction?

In exanining teacher responses on the School Survey in relation to
teacher level (high, moderate, low) on the Human Services Survey, the ARCS
team found significant differences in the areas of comnunicatiou with ocol-
leagues, ocommuniocation with administiation, and teacher planning and time
management.

Communication with oolleagues. When looking at responses of teachars
who scored in the high, moderate and low groups on the HSS, the ARC3 team
found that teachers low in depersonalization and emotional exhaustion felt
that they did have time to talk to other staff on all three questions con-
cerning communiocation with colleagues. Those who were high in emotional
exhaustion and depersonalization felt that they did not have time to talk to
colleagues. In addition, teachera who have low feelings of accomplishment
tend to fsel they do not have time to communicate with colleagues, while
those who have high feelings of personal accomplishmant do tend to feel
have time to talk with colleagues (see Table 11).
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TABLE 10

School Survey Responses on Time Management and Planning

6. There is time to make taacher-mude materials and lesson plans,

Total Axree Disagree lndacided
pre (n=8%) 36% 3 27%
post (n=i5 y7¢ 26% 27%

Repeaters
pre  (n=235) 40% 37% 23%
post (n=36) 53% 28% 19%

7. You have time to form objectives and break them down into small steps.

Total

pre (ns43)
post (n=ih)

Repeaters

pre (ns34)
post (n=35)

8. Your schedule provides planning t!me to acocommodate irdividual
differenues among students.

Total

pre (n=46)
post (nzd6)

Repeaters

pre (n=37)
post (n=37)

13. Every teacher ahould have the same amount of planning time,
Agran

Total

pre (n=46)
post (n=#47)

Repeaters

pre (n=37)
post (n=37)

Agree

35%
324

38%
37%

Agree

26%
33%

27%
38%

T4%
62%

6€%
62%

Disagraee Undeaided
37% 28%
3% 32%
31g " 203
34% 29%

Disagree = lindecided

59% 14%
45% 22%
59% 14%
433 19%

2isagree  lindacided

15% 11%
174 21%
i9% 142
22% 16%
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TABLE 11

Schcol Survey Responses on Communication with Colleagues which Varied
Significantly According to Hi/Moderate/Low Levels of Emotional Exhaustion
or Personal Accomplisament or Depersonalization®
COMMUNICATION WITH COLLEAGUES
4. You have time to talk to other staff members.

Response to Survey Item #4

Agrea  Disagree [ndscided
Feelings of Emoticnal Exhaustion

H! intensity (n=16) 13% 63% 25%
Moderate intenaity (m=13) 308 23% 46%
Low intensity (n=16) 69% 6% 25%

Response to Survey Item #i
Agrea  Disagree lndacidad

Feelings of Personal Acoomplishment

Hi intensity (nx12) €7% 25% 8%
Mcderats intensity (n=17) 243 35% 41%
Low intensity (p=1t) 273 27% 47%

Response to Survey Item #4
Agras  Disagres lindecided

Feelings of Depersonalization

Hi intensity (ns15) 33% kg 20%
Moderate intenaity (nsi6) 31% 31% 38¢%
Low intensity (a=13) 54% 15% 31%

$Three subacales on The Human .ervices Survey (Maslach Burnout Iaventory,
Maalach & Jackson, 1980)
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TABLE 11 (continued)

School Survey Responses on Communication with Colleagues which Varied
Significantly Aocording to Hi/Moderate/Low Levels of Emotional Exhaustioan
or Personal Accomplishment or Depersonalization

COMMUNICATION WITH COLLEAGUES
3. You have time to disouss student problems with a colleague.

Response s Survey Item #3
Agrea Dirasrge lndecided

Feelings of Emotional Exhaustion

Hi intensity (n216) 31¢% lryg 259

Moderate intensity (ns14) 43% 21% 29%

Low intensity (n=16) 88% 6% 63
Feelings of Personal Acocomplishment

Hi. intensity (n=12) 91% 8% 0%

Moderate intensity (n=17) 414 35% 23%

Low intensity (ns15) 40% 20% 50%
Ffeelings of Depersonalization

Hi intensity (n=z15) .. 40% 47% 13%

Moderate intensity (n=16) 50% 25% 253

Low intenaity (n=13) 86% (7} 14%

5. You have time to share ideas and material with other staff membars.

Response to Survey Item #
Agras  Disagrue lndecided

FPeelings of Emotional Exhaustion

Hi intensity (n=16) 6% 69% 25%

Moderate intensity (n=11) 27% 36% 55%

Low intenaity (n=15) 67% 13% 20%
Feelings of Personal Acoomplishment

Hi inteasity (n=12) 67% 25% 8%

Moderate intensity (ns17) 2ug 35% 41%

Low intensitr (n=15) 20% 47% 33%
Feelings of Depersonalization

Hi intensity (n=15) 27% u7% 27%

Moderate intensity (ns15) 20% u7rsg 33%

Low intensity (n=13) sug 15% 31%
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Lompunication with administration. It is interestiag that on tipe HSS

Personal Accomplishment ~ubscale, the percentages are quite different from
the composite on the question ¢f staff involvement in scheduling decisions
Qp grouping, Of staff having *:igh feelings of personal accomplishment, 64%
agree with the statement, while 795 of staff with low feelings of p¢ sonal
accomplishmant disagree with the question and say they have not been in-
volved in scheduling decisions on grouping (see Table 12). In the composite
School Survey responses (from Table 8) in Fall, 1982, 60% of the total starf
(and tha same percent of repeaters) feel they have not been involved in
decisions on grouping.

On the teaming issue, 55% of staff in the high personal accomplishment
category agres that they have been involved in acheduling decisions on
Loeaming while only 8% of staff with low feelings of accomplishment agree.
School Survey composite rasults on this question, as reported earlier in
Table 8, show that only 27% of the total staff in Fall, 1982 agree that they
have been involved in scheduling decisions on teaming.

On the HSS subscale for Emoticual Exhaustion of those scaff in the high
emotional exhaustion category, only 65 agres they are Sslear on goals af
Leaping while 505 disagree-. In the moderate and low categories of emotional
exhaustion, almnst the opposits 1s true; 46§ of staff with low or moderate
levels of .exhaustion agres they aie clear ou goals of grouping and o: - 18%
disagrsee,

Staff who socore high on the Emotiousl Exhaustion zubscale of the HSS
have a 63 agreement rate with this quer:iom on clardty of goals 9 srouping,
while 373 disagree, and 56% iwmiica%s the are undecided. In the group of
staff with aoderate levels »f amciional exhaustion. 15§ agree they are clear
on grouping goals, 315 disagres, and 545 sre undecided. in the group of
staff with low levels of emotional exhaustion, 44% agree they are clear on
goals of grouping, 25§ disagr.e, and 315 are undecided. Thus, it is staff
with low levels of emotionmi exhaustion who have the highest agreement rate
with the question on olarity of grouping goala. From the oonposite Sohool
Survey results, however, only 215 of the total soacol staff agreeing that
they are clear on goals of grouping (refer to Table 8). .We can see that the
issue of homogeneous and br.terogeneous grouping is atill an issue of oconcern
for the school, This issue appeared in our original Staff Opinion Survey
(30S) in Winter, 1381, as a priority concern of the staff, and it appears to
continue to be a major unclear issue in the school.

There does seenm to be a difference on the HSS subscales in teacher
response to the statement that they have time to maka aatsriala and leason
R2lans. Staff who feel lov levels of personal accomplishment (40% disagree,
203 agree) and high levels of emotionzl exhaustion (50% disagree, 317 agree)
feel that they do not have time to make materials and lesson plans, The
opposite is true for staff with high feelings of personal accomplishment
(663 agree, 123 disagree) and low levels of emotional exhaustion (60% agres,
133 Jisagrea); they do feel they have time to make materials and lesson
plans,
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TABLE 12

School Survey Responses on Communication with Administration which Varied
Significantly According to Hi/Moderate/Lou Levels of Emotional Exhaustion
or Personal Acoomplishment or Depersonalization®

COMMUNICATION WITH ADMINISTRATION
16. You have been involved in scheduling decisions on teaming.

‘ Response to Survey Item #16
Agree Disagraee lindecided
Feelings of Personal Accomplishment
Hi intensity (n=11) 55% 453 0%
Moderate intensity (n=17) 18% 763% 6%
Low intensity (n=13) 8% 69% 13%

You have been involved in achoduling decisions on heterogeneous/
homogeneous grouping of claases?

Reasponse to Survey Item #17
Agrge  Disagree lndacided
Feelings of Persomal Accomplishment

Hi intensity (n=11) 64% 18% 18%
Moderate intensity (n=!7) 29% T1% (1] 4

Low intensity (n=14) 14¢% 79% 7%

You are clear stbout the goals of teaming at PJHS.

Responsa to Survey Item #18
Asros Disagree lindecided
Feelings of Emotional Exhaustion

HL intensity (n=16) 6% 50% 4ug
Moderate intensity (n=13) 38% 15% 46%
Low intensity (oa1s) 53% 20% 27%

Feelings of Personal Acocmplishment
HL intensity (n=11) 85% 36% 1%
Moderaie intensity (no=17) 35% 478 18%
Low intensity (n=15) 13% 20% 67%

You are clear about the goals of heterogensous/homogensous grouping
of students.

Reaponse to Survsy Item #i9
Agrea Diaagres lndacided
Feelings of Emotional Exhaustion
Hi intensity {us16) 6% a8% 56%
Moderate intensity (71»13) 15% 31% 54¢%
Low iatensity (n=16) hug 253 313

®Three subscales on The Human Jervices Survey (iMaslach Burnout Inventory,
Maslach & Jackson, 1980)




TABLE :3

School Survey Items of Teachar Planning and Time Management which Varied
Significantly According to Hi/Moderate/Low Levels of Emotional Exhaustion
or Peraonal Acooaplishment. or Depersonalization®

6. There is time to make teacher-made materials and leasou plans.

Respcnse to Survey Item #6

Agree Disagree lndecidad
Feelings of Ernticnal Exhaustion

Hi intensity (n=16) 31% 50% 19%

Moderate latensiiy {(n=12) 50% 17% 33%

Low intensity (n=15) 603 13% 27¢
Feelings of Personal iccomplishment

Ei iotensity (n=12) 663 12% 17%

Moderate intensity (n=16) 83% 25% 13%

Low intensity (n=1%) 20% 4og 40%

8. Youar schedule provides planning time to acoommodate individual
differences among students.

Response to Survey Itea #8

Agrea Diaagree Indacided
Feelings of Emotional Exhaustion

Hi intenaity (n=16) 12% 69% 15%

Moderate intensity (ns13) 31% 38% 319

Low intensity (n=15) 53% 333 13%
Peelings of Persomal Accomplishment

Hi intensity (n=12) 66% 333 0%

Moderate intensity (n=17) 29% 53% 18%

Low intensity (n=15) 13% 53% 33%
Feelings of Depersonalization

Hi intensity (n=15) 27% 47% 27%

Moderate iatensity (ns1%} 20% 53% 27%

Low intenaivy (n=13) 54% 38% 8%

SThree subscales on The Human Services Survey (Mcslach Burnout Inventory,
Maslach & Jaokson, 1980)
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The overall findings ou the School Survey questions dealing with time
management and teacher planning was that steff members with low levels of
emoticnal exhaustion and high feelings of personal acoomplishment feel that
they have sufficient time to reach tise management and planning objectives.
Teachars who have high levels of emotiomml exhiaustion and low feelings cf
personal aoocomplishment do not feel they have sufficient planning time to
make lesson plans, form objeatives and break Jlown into smalle:r steps, and
acoommodate individual student differenoces.

CONCLUSIONS

CONCLUSTONS REQARDING THE LACX OF DIFFERENCE IN HSS SCORES YEAR 1 IO YEAR 2
Reasaral Question #1. Do organizational changes at the Junior High Schooi
affeot staff aorale/job satiafaotion?

In relation to research question #1, the following oonclusions were
uade.

There wis no significant difference in level of _~b satisfaction/morals
as measured bty the HSS test in a oorrelated t-test from .“ar 1 to Year 2
with repeateras. Our expectations for changes from Year 1 to Year 2 in job
satisfaction/ wworale HSS soores was perhaps unwarranted. The organizational
changas implemented were not designed to and, in faot, did not address the
areas of oconoern identified by the staff.

For instance, in the oiriginal School Opinion Survey early in Year 1 the
conoerns identified were: 1) homogenscus vs. heterogensous grouping of stu-
dents, 2) house ovordinators vs. department chairs, 3) clssa length in terms
of time, and 4) sachoois-within-a-school (or teaming issues).

4

On the grouping issue the organizatiomal changes involved math and
English olasses. In Year 1 of our study there was one algebra and ons
advanced English class in each 8th grade team. During Year 2 it was ex-
panded to include slso one advanced English and one pre-algebra class in
sach grade 7 team, lesults from the original Staff Opinion Survey early in
Year 1 indicated overall starf approval of this type of change, with 39 of
A4 staff feeling that math and English ahould be homogeneously grouped.

In tue School Survey pre-test (prior to the additional change to ad-
vanced 7th grade classes in Yeer 2), 53% of the repeaters agreed with the
statement that they were satisfied with the present homogeneous/heterogen~
sous grouping system. After the changes, the School Survey post-test showed
only M0% of the repeaters in agreement with the same statement. Even within
the math and English departments, 4 of 6 math teachers and 3 of 5 English
teachers were not satisfied with grouping as indiocated by their post test
responses.

Elsevhere in this paper a lack of staff involvement in policy decision
saking is discussed. If the English and math teachers had perceived greater
involvement in the changes which 30 greatly affeoted their departments they
might, in fact, have agreed with the statement in Year 2 that they "are sat-
isr'ied with the present homogeneous and heterogemeous grouping of .students.®
40
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In addition, we note that 39 of ki staff were in agreement on the orig-
inal Staff Opinfon Survey that social studies, science, and specials should
be heterogeneously grouped. Thus, the prrssac practice of homogeneous
grouping in math and Bnglish classes gnly 13 in accordance with staff
preferences.

A second area of concern vas the issue of house ooordinators ve. de-
partment chairpersons. On the Schooi Opinicn Survey, early in lecr 1, staff
opinion was virtually split on this issue. During Year 2 of our stuuy a
change was made and department chairs replaced house coordinators. Deapite
the faot that this was a major changs, it corld not be expected to lead to
change in morale/job satiafaotion becauss of the neutralizing effect of the
even split of staff opinion.

A third arss of oconcern was the issue of length of tim of classes. On
the original Staff Opinion Survey in Year 1 all but two academio teachers
were in agresment that 45-50 minute classes wece best. About half the spe-
cials teachers said 60-70 minutes were dest. Thersfore, the change made to
50 minute olasses in Year 2 ~ould not be expu-ted to affect the morale/jod
satiafaotion of all staff.

A fourth identified a~ca of concern was & _ols-within-a-school/tesn-
ing. No changes were mads with respect to this isasue in Ysar 2.

The other organizational changes ia Year 2 (e.g., ¢lectives in art and
musio, all teachers have homeroom duty and study hall duty, eto. - see
Appendix A) had little to do with the areas of staff conoern identified on
the original Scaff Opinion Survey.

We feal the organizationsl changes were not acoompanied by change in
level of morale because staff opinion was split about house coordinators/
departmsent chai>s and length of class time and no organizational chauges
ocourred in teamingz. When changes wure made in the araa of grouping, teach-
ers felt the changes were made without their involvement.

CONCLUSTONS REGARDING THE SCHOQL .SURYEY PRE-TEST AND POST-1EST

Research Ouestion #2: Do organizational changes at the Junior High School
affect tescher Dsroeptions of teaming, Jjob satisfac-
tion, communiocation with collsges and adainistration,

time management and teacher assignmaent?

Isaning

. The teachers at Portsmouth Junicr High School feel teaming is benefi-
cial to teachers; they like to be part of a teaching tesm. They prefer to
work with a team rather than individuiliy. Only one respoundent is not saf~
1sfied with working with present members of treir team. This suggests that
strong efforts should be made t0 maintain tuaching teams at PJHS.

n
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Communication with Administration

Interview responses suggest that ws have a princiral who is available

for stafr to talk to. Staff seem to value this availability. Swrvey re-
sults indioate, however, that staff percsive that they are not involved ia
making decisions on teaming and grouping, nor are they alear about the
school goals of teaming and student grouping.

In response to the question, "Do you fael that this achool hax a

philosophy gr genaral £0ala?" one tescher said:

I would say yes to that. I am nut sure I can be
specific as to what they are, I don't think of any one
point in time sincs I was hired here, I ever got to see
a piece of paper that said this was Portsmouth Junior
High School's philosophy. . . . I think sozething should
be written down, something spelled out in black and white.
. « - When you start talking about philosophy, things ocan
get pretty nebulous. And actually break dowa and iteaize
some certain goals or things for the school - its a good
idea that it was dons and available . . ..

Our interview with the principal indicates he is clearer on the achool's

goels of teaming and grouping:

The school will still be sectionsd into threo teams,
with the seveath grade team and the eighith grade team, amd
My resson for that, for keeping that, and I think probably
tte reason it ocame about in the beginning when we first
started this was to keep t2e kids in a smaller unit so tbat
teachers get a chanoe to know thea better, get a chance to
meet together where they'd be free at the same tisme, and to
talk about the kids and pretty much the direction they're
headed 1in.

And when asked about grouping of students he said:

I see it happening more within subjects - I do not see
the school moving towards a pure homogensous setup. We went
through that, you know, seven or eight years ago for a qumber
of years, that tracking system, and it didn’t work . . .. b 4
see the homogensous grouping, then again not pure homogensous
grouping in the math and the English areas with the pre-
algebra in the seventh, pre-algebra in the eighth, the
advanced English in the seventh, the advanced English in the
eighth and the French program, those are the areas, you know,
we're voriing with somewhat now and I think we will work with
in the future. I ocan't see us going to a homogeneous
grouping in the science olasses and the social studies
classes,

Our findings show that the teachers at PJHS peroeive themselves to be

unclear on the goals of teacher teaming and grouping of students. A oumber
of articles in the literature reviewed suggest that when teachers are unclear
regarding the goals, this affeots tkeir job satisfaction and morale.
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Lopmunication witn Colleaguoes

The majority of the staff at PJHS feel they do not uave time to "talk
to other staff wembers® or time to "shire icdeas and materials,” and only 55%
feel they have time to "disouss studer: problems with oolleagues.” More
teachers feel they have time to discusa studenta' probleas becsuse wuekly
team neetings within the school provide that opportunity.

Iine Management and Planning/Teachar Asaignment

In the arca of time manugement api planning teachers don't seem tc feel
that they have enough time to acoommodate individual differences among
students or to make teacher-made materials and lcsson plans., This oould
lead to difficulties with the students who require individualized education
plmo *

Regarding tha statemont "every teacher shouisd teach reading® the re-
search team is undecided on why the staff agrees with such & high percentage
(613). It may mean either the staff should teach a skill-reading class or
reading should be taught in the content area. This issue could be investi-
gated further.

CONCLUSIONS REGARLING THE HI-MODERATE LO H3S GRONPS
Rassarch Queation #3: Is goal clarity and teacher involvement in decieion
making related to staff moral.s/job satisfaction?

When the total staff was divided into thirds, high, moderate, 2ad low
groups based on their HSS scores, sta”f in high and low groups differed on
their School Survey responses in thres areas: 1) cuamsunication with ool-
leagues, 2) communication with administration - i.e., alarity of goals and
iovolvement in decision making, and 3) time managemeat.

Staff with low levels of emotional exhaustion feel they have time to
ocommuniocate with collsagues; those with high levels of emotional exhaustion
do not. Staff with low levels of depersomalization alsc feel thsy have tine
to communiocate with colleagues. Staff with high levels of aepersonalization
(oallousness, oynicism, and insensitivity toward atudents) do not feel they
have time to talk to colleagues.

Staff having high feelings of personal accomplishment feel they have
besn involved in scheduling decisioas on homogeneous/heterogenscus grouping
whereas staff with low feelings of persomal acooaplishment <z not feel they
have been Smvalved.

Of those staff with high levels of emotional exhaustion, few agree that
they are oclear on the goals of teaming and grouping. Staff with low levels
of emotional exhaustion, however, tend to agree more than disagree that they
are olear on the goels of teaming and grouping.
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In general, when staff members perceive there is time and an cpportunity
for ocommunication with oolleagues and administration they also tend to have
bigher levels of morale/job satisfaotion.

The overall findings on the School Survey questions dealing with time
management and teacher planning were that ataff members with lLow levels of
emotional exhaustion and high feelings of personal acoomplishment feel that
they have suffioient time to reach time management and planning objeotives,
Staff who have high levels of emotional exhaustion and low feelings of per-
sonal acoomplishment do not feel they have' sufficient planning time to “"maks
lesson plans,® "form objectives and break down into smaller steps” and "ac-
commodate individual student differences.” It appears that whenever possi-
ble scheduling should include starf input to refleot individuals' needs for
effective planning time.

LIMITATIONS

Within the reality of the sachool setting a number of oconditions may
have affected our results. First, mortality in tho sample from pre- to
post-testing resulted ip ten teachers, out of a tctal staff of 52, leeving
the school after Year 1 of our study during whiohk the pre-test data had been
collected. The correlated t-test on the Human Services Survey (Maslach
Burnout Inventory) was caloulated using only the "repeaters,® those starf
who remained at the school both sears. The total number of repeaters taking
the pre-test and post=test was 38 out of 42 staff remaining in the sohool
Lotk years. Ten new staff joined the school during Year 2 of this study and
their perosptions were also important to the rasearch questions. Thus, when
School Survey data was analyzed for Year 2 (the pos’ test data only), the
total staff opinion was ocompared to the opinions of the repeaters.

Direct interview was an important part of this atudy to gather data
from the entire school staff in the original Staff Opinion Survey which
helped the team decide staff oconcerns. There may be biasing of the results
by the direot interview method, specifically, the partiocular bias of the
interviexer knowing the interviewee, howvever, the team decided this was a
preferabls design than use of an outsider to interview staff or simply
hanlil g out questionnaires.

The time of testing may have been a limitation, however, the team chose
what they believed to be two equally stressful times in the achool year =
the pre-testing Year 1 waad done in Spring, with one month remsining of
school and the post-testing Year 2 was oompleted within one montk prior to
Christmas vacation.

All the surveys used in this atudy are "self-percreptionnaires® and
tharefore limited by all confounding variables linked to this category of
data oolleotion

by

o1




Questions arising in recent pressntations of the findings and conclu-
sions oconcern the further examination of Human Services Survey results for
particular subgroups, i.e., math teachers, English teachers which we have
not presented for every question but have included where the data seened
important. A second set of questions concern individuals who may have
changed drastically in their scores or perceptions from Year 1 to Year 2,
i.e., going from LO to HI HSS scores., Beocause confidentiality and anonymity
Was assured to all participants, the team has been reluctant to pursue thia
kind of analysis.

.

~MPLICATIONS AND SUGGESTIONS FOR FURTHER STUDY

The following section lists implications derived frox the results and
process of this collaborative action research study and suggestions for the
future,

1. The effectiveness of the collaborative action research model within an
actual project for change should be studied. Such a plan would probably
involve the leader of the change project (e.g., principal, superintandent)
48 a member of the action research team.

There are many points of view and various schemes for the assessment of
the effectiveness of the use of the action research model in oconjunotion
with a change project. For example, the results when the prinoipal is
the action researach leader ocould be ocompared to the results when some
other partiocipant serves as leader.

2. A future study might consider the effects of sahool scheduling changes
on the students by interviewing and surveying students or measuring
learning achievement ~r attitude. Although beyond the s00pe of this
study, effects of changes on students oould be an important addition to
further work in the area of school scheduling,

3. A future action research team oould oreate and implement a program for
reducing stress in the achool and then evaluate this program by using
the HSS in a pre-test/post-test analysia. For instance, involvemsant in
decision making seems to relate to levels of morale/job satiafaotion.
Conclusions drawn from this study and others reviewed suggest thisa
important organizational change should be studied by administrators and
teachers,

4. Teachers who are now experienced in the ocollaborative action research
proceas could use their skills in promoting the process with other
school staffs at other sites.

5. Funding for skilled secretarial support outside the school is a neces-
sary part of the ocollaborative rasearch process, not usually available
at the school site.
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6. The keeping of a complets agenda for zll meetings over the length of
the project is valuable in the ocollaborative resea: ch process and
helpful in the end product.

7. Presentations of findings at prestigious national conferences prouote
feelings of acoomplishment for the oollaborative action research team

members.

8. A clearinghouse or network for ocommunicacion among ongoing action
research projects oould be very helpful, For inatance, in this
projeact we were able to collaborate and. share research design with
the Michigan ARCS group during Year 1. Later in Year 2 discussions
with other action researchers at conferences enhan.:ed the meaning of
our owa work and our knowledge of the history of coilaborative

action research.

9. Collaborative action research projects will be most successful when:
school administrators rfrovide support and voice any possible sanctions,
research questions and agendas are not imposed prior to the formation
of the team, and the research team maintains an awareness of issues of
confidentiality and anonymity when oolieoting data froa participants.
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APPENDIX A

Organizational Changes Effected Batween 1981-82 and 1982-83 at FJHS

Homogeneous group;ng expanded to include turee 7th grade advanced
Ecgiish and thred Fth grade prealgebra alasses (one in each house)
to match the three 8th grade advanced English and algebra classes.
No house coc™dinatcrs, instead new dspartment heads.

Departaent heads are teachers,

Set amount of time for all classes, 45 minutes.

Few staff changes.

New principal opens school this year.

Salary raises, pay period choice of 26 or 21 days.

Principal has been speaking to individual teachers about their
ooncerns,

All faculty members have duties, e.g., homerocm, bus duty, cafe’eria.
Eve-yone has study hell except department heads.

I.E.” 3 ocompleted by teachers for a whole year rather than each marking
p‘P1¢ le .

Number o czse workers for I.E.P. students reduced froam seven to four
(over 10 I.E.P.s).

Two behavioral management homeroonms.

Change: in Resource team weabership, e.g., new ideas.

P.E.E.P. and A.B.L.E.

KIDS 2 doubled in size.

Students have Specials - rotate on i=day basis.
Studen's have elective choices within some Specicls, e.g., art and
musi,

No ip=school suspensicn.

Bells and tardy bell for changing classes.

Students not allowed to go to lockers between psrionds.
Computer scheduling of classes.

BEST COPY AVAILABLE




Appendix B
STAFF OPINION SURVEY

ACTION RESEARCH ON CHANGE IN SCHOOLS

TEACHER SURVEY - NEW HAMPSHIRE

t

3 February 1982

TO: 411l Staff Membders
FROM: 4Aotion Research Tean

RE: Teacher Survey

Attached You will find a copy of the results of a
recent survey you completed. The charts represeant a
detailed breakdown of the responses. 7The four academ.o
aress appear first, math; social studies; scienoe; and
English; and thei a sub-total. Next are five addition-
al areas: homs econorios; industrial arts; nusioc plus
art plus physiocal education grouped together; resource
people; and administration plus guidance followed by a
sub=%otal of these areas. The overall school total is

shovn in the last ocolumn.

In questions that asked for an extende¢d responss,
the most frequently mentioned top three responses are
published. Respcnses are additionally broken down by
acadenioc teachers and non-academic teachers (meaning
all other staff members). There were Bany mors oom-
ments that were too numerous to print. A4ll of your
ocomments will be oconsidered by the Aotion Research
Team. In the near future, it is uoped that the Action
Reasearch Teex will have a meating to allow teachers to
mest with us to diacuss Yyour oonoeras.

The Aotion Reasearch Teur greatly appreciates your
cooperation and always welocomes your Lnput. Agaian,
many thanks for Your assistancs,

plw

Attachment




Appendix B
STAFF OPINION SYURVEY

ACTIUN RESEARCH ON CEANGE IN SCHOOLS

TEBACHER 3URVRY - NEW HAMPSHIRE

3 February 1982

T0: All Staff Meambdbsr:
FROM: 4Action Researchk Jeam

RE: Teacher Survey

Attached you will fiad a copy of the reaults o: a
recent survey you complete.. The charts represent a
detailad Preakdown o the responsss. The four scademio
areas appear first, math; sooial stucies; solence; and
English; and chen a sub=total. Next are {ive addition-
al areas: home economios; industriesl arts; musio plus
art plus physioczl education grcuped together; resouracc
people; and administration plus guidance followed by a
sub-totzl of these areas. The overall sohoos] total is
showvn in the last ooluan.

In Questions that asiked for an extended response,
the moat frequently mentioned top three responses are
published. Respcuases are additionally broken down by
acadenic teachers and non-academioc teacdbsrs (meaning
all other staff members). There Were many more o i~
ments that wore too numerous to primt. A4ll of your
comments will be oconsidered by the Action Research
Team. In the near future, it is hoped that the Acticn
Research Team will have a meeting to allow teachars to
meet with us to discuss Yyour concerns.

The Action Reaearch Teanm greatly appreciates your
cooperation and always veloomes your inpui. Agaia,
many thanks for your assistance.

plw

Attachnent




Appendix B8

‘NEW HAMPSHIRE
ACTION RESEARCH ON CHANGE IMN SCHOOLS
TEACHER SURVEY
RESULTS

Preamble: | am a member of a 5 perscon action r;search team. The actlon research

I. Views on Present Scheduling

1.

2.

team has been fundsd by the National Institute of Education for a two
year period to research i{ssues of change In schools. We decided to
conduct research on an Issue Important to our school. Scheduling
srems the leading concern and problem.

Using the following format, we plan to interview all staff members
who wish to be interviewcd to determine thelr views on scheduling and
related Issues. We aliso wish to sollicit your su gestions on specific

avenues of research.

Your response: will be confidential. Aggregate results will be
publiclized. The flndlngs are to help.us dlrect ou: research.

(Have you any qusstions before we begin?)

Most of the responses have the following format: s) stronyly
disagree, b) disagree, ¢) agree, and d) strongly agree.

Mus

The prasent schedule i3 satisfactory Art Adm

M SS SciEng Sub HE' IA PE Res Gul Sub T

a. stiongly disagree o'2711v | &1 3f2[{3]2]3 "13 |1
b. dlisagree . 1 T3 112 L sl {1 {o ] b |16
c. agree 5 1l2b1)2] 6lofaf1j3]0 [ 5 f*s
d. strongly agree 1lololto] 1]ojololo 1 1 | 2]
What things do you Ii%e most avout presert chedule?

Academic teachers Non-Academic teachers

3) Lengtn of class perlod a) Langth of class

b) Flve academic classes b) Seven period day

c) Small classes c) Nothing
What things do you like least about present schedule?

Academic teachers Non-Academic teachers

a) Study halls a) Poor arrangements for specials classes

b) tLack of flexibility b) Study halls

¢) Mot enough extra time c) Periods too short and too many classes

during day for house meeting
29




11. Schocls=¥ithin-A-School

1. The schools=withla=a=schoc! organizationa! concept Mut

should be retained. Are Adm
. M $S Scifng Svb NE 1A PE Mes Gul Sub v
s. strangly dissgres o%o0l2]0 | 2 JofotolJo 10 g 2]
1
b. disagres vlofalr 1 3lolojalgjo 5 _8j
€. agree slofala Cptaiefaln fg 13 20
d. strongly agree 1lebaiy i joj2]ol ) i 16

2. What things o you llke most about vechaools~wl! thin-a-schoo!''?

Acadenic_teachers Non=Acadenl! re

a) Teschers share comman grevp of kids a) Studeris have ldeatity

») Students have ldentity ») Tesching teams meeting time together
c) Smsller classes to discuss kids

c) Less confusien = more erganized

3. Vhat things 4o you like least about “yciools~with' ~ e~schoo! 1

Agsdmic gesciges Non-Acaden ; teschery
s) Isolatss teschers from ether a) Specialists not lnvolved In tesms
teachers b) isola*.us teachers and kids
. b)) Its not like It vsed tO be c) Oscresse; flexidiiley
¢) Mot encugh totsl school ldentity
§. leaching tesms should have the epportv=ity Nus
to sset during school hours. Art s
M SS Scitng Syb WE IA PE Neg Gul Sub T
a. strongly dlsagres 0 041 o{ofo 1o . 0O . 2
b. disegres olololo | o lololilelo !311;
c. agree 1111313 g ;6131612 0 13 .
d. strongly agree 318 1 gli1]1 lLb »lo;u_;
S. Teaching tasms membarships should be Mus
‘atermined by the teschers. Art Ade
n 38 lcltng § HE IA P Agy Gui Sud v
a. strengly dlissgres 0] > Ly 0 o] 1[1 106 1 LM
s . [J
b. disagres OJlolliilio-b 6 i
c. ogres 3121216 L00 31 413 1 3 19 [
d. strongly agree 211 7 1alolols [1 3 ly
nus
6. Teaching tesms shouid be sbandoned. Art Adn
M 8% SclEng Sub WE 1A PE Res Gul_ Sud \S
a. strongly dissgree Y1 46]¢e7Y) J13 jo,tlo 7 ' S |18,
b. disagres 212 ols | s {ajalefaia o6 tre!
c. ogree olojtir | 2100l Q } '8
d. strongly ogres 0j0i2]1 3y jolojolo | O ¢




N ss scl Syt NE_IA PE Rey Gui 5.0 ¥
8. strongly disagree 0100 0 1ef{tfo-07ToO 17 1]
14 '
5. disagree ololily f2aiolifvls]o  3isi
c. osgres ISR ABIFIFITRR SEBLY
1 ‘ 1]
¢. strongly agrae tololiiz Tyfofolo i T2 7w ;i
111, Lesdarship
Nus
t. Mousa cocrdinastors should be retained. Art Adm
N 58 Sel Sub_ ME 1A PE Gul Sydb T
8. strengly disagree 1]0]0 1 1010131211 « 6] 9
. disegroe 0 1!60!!!97![
. ogree (21200 /3 1 8 1sl2l2/3 ]y "12i2!
¢. stremly sgree glglo I atollolola 314
2. 1f there is to be system of house conrdinstors, there should be .... (how asnyl).
" ¥ Matelc reschery NonAce gmlg feschersy
s) Ore for csch house 8} One for ssch house
®) ne for cach grade b} One for each grade
¢! lare c) ere
3. Geginning next vesr, teache's, rat’ s then adalalstraters, Nus
sheuld serve s dapartmant chairpersons. Art Adn
nss sq‘;g_ HE (A PE Res Gul Sub T
8. strongly dissgres 0l1folo 1 Jojojojo foO [
% dissgren alala‘t Ly lalelply /g 1
c. ogree orglalz Telslafafzls 13]19!
4. strongly agree Miety 3 T Jojily 312 9i23;
* Yere it not possible t~ have teschers serve as both house
coordinator and dapertment chalrpersan, which would you prefer?
#. teachers la the house coordinater rele 23
b. teachers In the deps-taent chairpersen rele 18
5. The sctien rcsearch team should study the sducationsl
banefits of house ceordinetors and/er department Nus
chalrparsons. Are A
N SS Scilng Sub ME 1A PE Ras Cul Sud T
8. strengly disagree 0.0/0i0 0jo[i'0-0 o 1] 3
b. disegres ololilo l v jolilijoio N R
c. ogree bzijb l)JIJ‘Iz'"J"
H . 1
¢, strongly agree oflol 1 210 2]y 2 s 1:
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7. The acklon research graup stould study the educations!

velue cf ''schools-within-e-scheoi snd/or tesn teaching.

Nus
Art

Ada




.

Al lity Grouplng Moz

1.

5.

Homogensous gre-ping by ebilicy for all classes !s best. Are Adm

" $S Sclbng Sub ME IA PE Res Cul Sud T
8. sttrorgly dise. ree [3j2f2:1 Frilafolo 2 [9ELY
. disegres 2iglala | s jslalals 2 |19l .8}
c. agree ol litr 1 31ele 24;2 0 s 1
d. strongly agree oli]ofrv 1 2 lyjolr v o * 2 5:

Rus

Netaroganeous grouping by ability for sl classes s bast. Art Ada

A S Scl s%_nc 1A PE Res Gul _Sub T
s. strongly disagres 3, 11011 gftio'eo 2 1' 1N
b. disagres 2'8l iy fv Jafoisia v 1132
c. ogres 0 of3]» | & f1]1folr o 317
d. strongly sgres o1:Jylo b v laliloio v ' 3! &.

Mus

Sems subjects demand hemagensous sbility grouping. Art Ada

A $3 SLI?TSLD l&llulf_?cu 7
s. strongly disagree 01010} } o lijtio 9 i
. disagres ¢ 0lolo v o Jul '+I° o '3 3
c. sgree pislela Leglalala 3 2 "n1 26
d. strongly agres - pigla)z g jelory 2 v i 6 13
1f agres, which enes?
Acadenmic geschers Nom-Acsdeml geschery
s) Math s) NMath
b) (ngileh b) CEnglish
c) Feraign lenguage ¢) Advenced sath snd Engllish
At least soms clesses should festure heteregensous Mus
ability grouwping. Art Adm

n S$ Scl NE_IA PE m_ng
s. strongly dicagres 0101010 ! 0 19]1010,0 0 :
b. disagres o'olofo ] efoltlt]lo o 2 2
c. ogree 2(stely w312 i 1y 27
d. strongly agree 212 ||liJ lll lil 2 6 12

1! agres, which one.?

i 2re Non-Acsdemic geschers
s) Speclals s) Seecials
#) Socisl studlas ») Soclal studles
€) Science e) Sclence
The sction research group shouid resesrch homogeneous Mus
ond heteroyenecus grouping schemes. Art Adm

" 33 Scifng Sub ME VA FE Res Gul Sub T

s. strongly dlzagres 0:-0j0 ' o lofofod 0 o 0 i 0,
b. disagres 1101 1190 2 jol110l0 o |JJ'
c. sgree plapafe Dos [olalals g g 1ya!
¢ strongly sgree v aloli I slololafi] s ' 9]
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V. Time Frame nus
1. Present 50 alnute clesses are ldeel. Art Adm
n SS Sct Sub ME IA PE Res CGui  Sud T
s. strongly dlsagres 1010 tf1J1-g'0 9 T 2 3
b. disegree p')ozls 210||T6n
c. sree oo sty lwslolilsly 3 2 2y
d. strongly agree 2 000.0) 2/110/ 1 2 2 ¢ %
1. The perfect length In time for sy class is . . . . alnuter
Acadenic teschers Non-Ac i
3) Ali dbut o teachers sald 8) Answers varied from 25 to 75 minutes
4550 alnutes About heif sald 60-70 alnute
Rus
3. The sction research grevg should study class length. Art Adm
LI | Syb ME lA PE Reg Gui Sud T
. strongly disagres olojglo ofojo'o 0 3 0 0
1 M Y
b. disagres or2igf1 ] slolarntr 1+ 8 ny
c. ogres poe'3 3 tslalaioin 3 n av,
d. strongly sqree 1 0'v ] & ¢12]e 1 § 9 .
V1. Other Scheduling Varlations Kus
1. WHolding 3ll classes In same order, every day is best. Art Ada
A SS Scling Sub ME IA PE Res Gui Sub T
8. strongly disagres 2 85,110 7+5 0 2 3,
b. dlsegree o 1 3121 si1 2112 1 12!
c. sqree :2-2] 8 alslate v 2 20
4. strongly sgree iv;0'2 1 3;0lof0ly i0 . 2 5
nus
1. The rotation of the order of classes ssch day §s best. Art Adn
(38 Scifng Sub WEIAPE Mes Gul Sub T
8. strongly disegree 0 1 1 0j0 041 1 2
b. Jdlsagree 111'L'lfulz|b 19 17
c. agree uz'zLU 013 02 ' 7 3.
d. strongly agree 1.3.2 00 6lolifgjrio - & 10
J. Cach team of teachers should be sble to adjust the

schedule to suit their needs to the grestest extent Nus
possible. Arte Adm

n S Scifng Sub KE A PE Rgy Gul b T
8. 1trongly dlsegree 6.0 0 ol 67 oloel o] 0 ' 1
. dissgres or0.2i0! 2fofilrlo o 2 i
c. oagree y si3i3 ]l alalsle e a7 gt
6. strongly agree dlalols ! 2l a2l vlofs Jo 1 & 0




&

The sction research team should studr th: Impact on

‘sarning of the static vs. the retating erder of nus
dally classes. . Art Agm
N 3S Sclifng Subt ME IA PE Res Cui $in T
a. strongly disagree 0.0 0.0 r 6fjo0fle 6 G 2 " v %
5. disegres 1.0 3 0 LI I I S S TR R
€. ogres } _$;2.9 1131312, 3 & 1+ .96 23
6. stromgly ogcove tigloty “ syolij1 o 2 2 6
Vil. Prioritization of Resserch Topics
(hank order)
Nomogenesus vi. heteregencsus grouping
Scivepls~witirin=g-schoel
Tesn teaching
Value of heuse ceordinator rele
Valug of department chalrpersen reic
€ffective length of classes (ainutes per period)
—— Static vi. rotating scheduling .
Academic gegchory (tes thres) Bon-Acedanis gegchery (top three)
a) Momogeneous vs. heterogensous a) Effective length of classes
®) Schools-within-g~school b) Schools=within-g=schoo!l
c) Seatle vs. rotating schedule ¢) Homogeneous vs. heteroganeocus
Other Comments
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Appendix C
PJYS History 1972-1982

24 March 1982

DRAFT John Alden

These are the dates changes vwere made in our school
systen. I have tried to shox the prograns in chrono-
logical order. They are as accurate as a teacher's aem-
ory will peramit. :

1897Q0-71
Double tracked ahility grouping - Math track
and English track

16 Grade 8 oclasses grouped A-P

10 Grade 7 oclasses at main building

€ Grade 7 classes at annex

St. Patrick's Parochial Sobool 4in main building
to take classes ir shop, home economiocs, and physical
education. A school bduilt for 550 atudents at one
poiant now houses over 1,000 students

Title I program begins

O0ffice detsntions from work program to locked-4in
(all students in a classroom) progranm

Superintendent orders sciance to develop and teackh
a program in sex education.

1973=-72

Two new science labs

dew science program developed during summer

Science on a saven week rotating program

2ach student, 5 courses

5 teachers in main building

Teachers hand out own marks every 7 weeks

One 8th grade oclass broken and students placed
in 5 other classes for science.

1972=-73
Flexible multilevel parallel tracking prograa
both grades
41l students 4in four groups
A - Advanced
B = High Average
C - Low Averags
D =« Below Average
Classes within ability groups mixed
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1973-74

During year principal lesaves. Asasistant principal
becnues tamporary principal; then retires. A new prin-
cipal is selected. Annex principal becomes ne% assis-

tunt principal. JMNew annex principal
New prinoipal starts a faculty senate whioh meets

weekly to di.ouss school problems. Members are se-
lectod by departments
Junction program begins?

1974-75

Staff developament program ‘to 5 school boards. It
43 anproved
Principal move to high school, nev principal again
2% Junior high
May-Tth period mini-courses assigned to all teachers
Junior High building program approved
Paroohial students no longer come to Jr. High

1975-78

Districtwide staff development o Year plan now in
operation

School on split sessions at two buildings, 2 moran-
ing groups, 2 afternmocn groups. Extra time to be used
by teachers for meetings, school visitzticns, speciul
plaaning

Special team projeot afternoons at annex in whioch

~eachers try total team approach with & classes:

2 above average, 2 below averags

Mainstreaming of all students begins

Weekend conference in Dover_ braizstormirg

issuses in %teaoching

1976-77

§ sochools=-within-a-school estabiished at the Jr.
High. Each sochool has a team of teacaers, students,
and specialists.  Each school's schedule is ceveloped
by teachers within designated time blocks. Faioh school
has an unpaid house ocordinator. Split sessions ocon-

tinue until Christnas
One sohcol has fewer students but all Title

(special nceds) students ‘
Teaoher Corps project submitted and approved

1977-78
% house coordinators in charge of & houses (de-
partment he-ds dropped - prinoipal and vice principal

now department heads)




~*

Houses balancsad: each has same number of
students. Time blooks establishked; sach house given
lunch time and specials and .s fiee to coreate
schedule in rest of time., Jtudents traveled in groups

Teaocher Corps projest 2 years

Junction progren ends

Supervisory union bro’en

School distriot separates froaz 4 towns. Area
agreement still 4in effeact. Towns still send students
to high school

Newington has area agreement for 7th and 8th grade
students to be educated at our ,schools

1978-79

KIDS II project starts for emotionally handicupped

KIDS II mainstreamed vhen poassible (science and
social studies)

Last year of Teacher Corps

I.E.P. students all in one house

1379-80

1980-81

P.E.E.P.S. progran begins for reschool special
education students

One house eliminated: teachers reasnsigned from 4
to 3 teans

I.E.P.s all houses

1981-82

Principal ieaves. Teaporary principal. New
principal (former staff member) hired

Projeoct A.R.C.S. begina

3 houses i'emain; 2 house coordina Irs serve all
three houses

Schedules done by house coordinators (up to now
vice principal 4in charge of scheduling)

In=-school suaspension prograa starts

T period schedule instituted
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Appendix D

Human Services Survey/School Survay

ACTION RESEARCHN ON CMAMGE N SCHONLS May 1982

Preamble

In January, en our previous questionnaira, both scadamic and ron-escadeslic
teschers cenked ability grouping (i.e., homogcrsous snd Neterogensous clatses)
nd school within » school (1.e., tssming) smony thelr top three prlority Issuas
for our resesrch team to Investigecs. Ve would ilke to find out more abeut your
percaptions of thess lsrusae by having you snswer the uestions below.

The respentes ere strictly canficentia! and only greup results will be
repertad at & later dats.

Ve spereriats your assistance.

Your sem: {7 mle
(2) tamsle

iital scaceuss

(1) single
(2) married
{3) ¢ivorced
{d) widowsd
(5) ether (pleass specify )

If mrriad, for hew Jong heve you beon warried te your current speuse?
—-‘.”"
if you have chlléren; how sany of thas are new living wiZh you?
‘childron ilve with ae
| hove ne children

Plesse check the highest degree you have received:
—_— s — Maets

— BAels — FAe30
—_— —_— ar2m

Whet (s tha subject ares In which yeu taach?
Grode tewel?

lhambar of years tesching at Portsmsuth Junler Nigh School?
Total mamber of years teschinn?
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1
Human 3crvices S ~vey
How Ofteas n 1 ? 3 [} s 1
Never A fev times Once o A faw Once A Pew Evecy
8 year  month or times a ] times ey
» less less mon th week & waek
0w $trong: 0 1 2 3 § s S 7
Newer Very mild, Modarata Aajor,
barely ~ary ttrong
noticeable
How Of "oy
_0""4 ‘_0:521 Statements:
. _ —— 1 .8l emtionslly éreined from sy work.
. = | fosl vsed v, st the end of the wortdey.
e — | fosl fatigued whin | gat - n the wming snd hewn 2 face
anether day on the [e..
. L .1 con asslly understand how my students feal shout things.
Se o w1 fool | trest semp students o8 If they .are lapersens’ objects.
6. Yorking with sesple 53! dov I3 iually & strala for e,
e o — | deal very cffactively with the smulems ¢ @y studencs.
s — 1 f2el burned eut frer ey wert.
b e 1 fooi 1'n ;usitively ‘aficancing o*her pasple’s ilves "nrough my werk.
o, e 1'va tecoms mare callows tewsrd peegic since | task this job.
"w., e | OFTY that this job s herdening as emntionelly.
2. ____ —_— | feal very eneryetic.
v, __ —_— | foel frustratad by my job.
s, —_— — | fael 1'a werking tes hard O my job.
5. —— 1 don't really care va: happens to soms studerts.
. — Weritlng with pesple direstiy puts teo much stres on sa.
7. ——— | €80 1ssily create o ralonsd stmsphere with ay s udents.
., ____ —— | foe! axhilurscod after warking clusely with my stulamts.
9. e | hove ascompl lshod asay werthhile things In this Jou.
0. —— 1 fecl like 1'a ¢t the ond of my rope. !"
n. cam— A&y wark, | deai with emational problems very calely.
n. me | fesl studen:s blzas == fr- soma of thalr prodless.
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Plasse Indicate how you fesi shout the following statements:
h. Dafinitsly; agres; 0. Agres; C. Mavbe;.0. Olsagres; L. Oefinitely disegres

RN RN

1.
b
3.
t,
5.
6.
7.
s.

.
1.
",
12,
13.
",

5.
“.
17.

u.
u,

[

Your current schedule vest utiiizes y'wr talent &8s 4 tascher.

Tean teach'ng !s beneficlsl for teschers.

You have tiss to diseuss student problems with o collespue.

Vou have tias to alk te ether staff mumbers.

You here time to shave ldess and mterials wi\% ether staff asmbers.

Niere Is tine t» meke tescher-unde meeariels and Tossen |lems.

You have tiss to form lessen ebjestives and kcvek them dowm late aml! steps.

Tour schedule prevides plaming timn W sccommadate Individual diffarences
ameng students.

Voo 1iks ts be pert of o Mln.. team.

You prefar 10 wrk Individwml iy rather than with & tess.
tvery teacher shayld teash recdis;.

You prefer o tesch ot one prede lewel.

tveiy tascher should heve the sams smsunt of plamning time.

Sehedul leg should permit . mptchup betwsen taechers’ tarrning styles snd
stude=2s’ lesrming ctyles.

Schacul i ng shauid ba dons 3¢ that clues leeds z7u relatively equl.
You Nave Usen Involved in scheduling dacisionr on teaning.

You fwve besn Imolved 1A schesuling desisions on heteregenseus ond
hemogeresss grouning of classes.

You aco clear sbout the gesls of teaming at Pertsmsuch A-~ler Wigh Scheel .

You are clesr sbout the geels of hemsgenesus and hetaregencaus Jreuping
of students at Puns,

You are satisfled werking with the present amsbers of veur tesm.

You are setisfied with the present hesogenssus and hataregen.ovs grewping
of students.
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Appendix E

interview Questions for PJHS Teachers, 1982

Introduction to Teacher Interviews

Portsmoutn Junlor High Schcol
November, 1982

He have decided to ask several teachers to help in validatirg
our research data by discussing several polnts. Please respound
In the knowledge that we are speaking In confidence. Thank you
for your cooperation. )

1. Do you feel that this school has a philoscohy, or generai goals?
If so, what do you think it Is7 If not, do you think we should
have one? Why or why not?

2. Do vou feel like you have time/are free to communicate with
colleagues? Administration? Does ycur freedom or lack of It
affect how you feel about teaching here?

3. What is your scheduie? Are you satisfled with the schedule now?
What changes would you 1lke to see? Do you thiik these changes
wiill occur? Why or why not?

b. Vere you aware of any changes made In the schedule this year?
Did they affect you in any way? (e.g., see changes cn other sheetl)

5. Have any of these changes affected your students’ behavicr?
Azhievement?

6. Each s:hool Is made up of teams of teachers. What do you fee)
8 team Is at PJHS? What should it he? Has it changed from last
year?- Do you think It is valuable? Does teaming affect your
working conditions at PJHS (e.g., job satisfaction, jevel o
morale, attitudes toward students)? Does teaming affect studants’
achievement and learning conditions? If so, how?

7. Do you think homogeneous an¢ heterogensous grouping of students
affects your working conditlons (e.g., job satisfactior, level of
morale, attitudes toward studants)? Does it affect students’
learning cenditions and achievement? |If so, how?

8. 0id any changes this year affect how you feel about your job, or
your leve' of morale (e. -+ talary ralse, change i~ schedule,
having 2 home roon, haviig a study)?

9. Are thers any things outside of school that are affecting your
morale this vear? Would you pe willing to describe them?




