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ABSTRACT

One hundred vocational administrators in Alabama
responded to a questionnaire designed to determine the following: (1)
the administrative tasks performed by secendacy-level vocational
education administrators; (2) the .dministrator tasks performed bv
deans of instruction in teachnical colleges; (3) the perceived
competency level of administrators and deans to perform the task; and
(4) the extent of general agreement among superintendents of
education, secondary-.evel vocational administrators, and the program
review reports w.’'tn regard to the importance of competency areas and
the related need for program improvement. The study found that the
immediate professional development ne:ds for secondary vocational
administrators by task priority includad developing a complete plan
to promote vocational education, conducting program promotional
activities, developing a community involvement plan, and ensuring
continuing communication with the advisory council, while
intermediate needs included identifying alteruative funding sources,
influencing traditional funding sources to benefit the program, using
needad data to identify thz vocational programs and support cervices
needed, and planning a staff development program. Immediate
professional development needs for deans of instruction by task
priority include operating an equipment preventive maintenance
program and planning demonstration, pilot, and exemplary programs,
while their intermediate needs include ensuring continuing
communication with advisory courcils, constructing a schedule
conflict matrix, and organizing a student learning resource center.
The data may be useful in determining content to be included in
profes.,ional development activities for vocational administrators.
Five tables present detailed analyses of the study data. An appendix
provides a list of tasks by competency area. (KC)
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I. INTRODUCTION

The existence of vocational education ana its current position and

strength in the public education system have been dependent upon adequate

administration and supervision.

Suanson (AVA, 1971) describes the adminictrative process as follows:

++. administration is the process of planning, organizing and
operating an educational activity for achieving the objectives
of the activity. There must be some organized manner for alloe-
cating the financial, material, and personnel resources which
are available to an activity. There must be some method of
developing policy, coordinating activities, and assessing the
achievements of the use of these resources in relation to the
guals of the activity. This process is administration.

While sharp distinctions are possible, persons in leadership roles in
education often perform both administrative and supervisory functions. Moct
literature in the field regards supervision as a part of administration. Two
distinctive tvpes of definitions have appeared in the literature since the
1920's, One being, ... supervision is that phase of school administration
which deals primarily with the achievement of selected instructiomal expecta-
tions of educational service (Eye and Netzer, 1965); and two, ... the function
of supervision means the improvement of a given program and the improvement of
the program centers around the improvement of teaching. (Wright and Allen,
1626)

It is at the classroom und laboratory level that rather clear distinctions
can be made tetween administration and supervision, The farther one is from
where instructign takes place, the more difyicult it is to separate clearly

supervisory functions from administrative functions. Since the setting of

vocational administration, with exception of large school systems, is close

to where instruction takes place, vocational administration and supervision
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% Taken from Plan for your Professional Development, A Competency Based Voca-
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Instructional Materials, University of Georgia, Athens, Ceorgia.
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are often viewed in the more global dimensions of environment, processes,

perscnal skills and program task (Norton, Ross, Gareia, and Hobart, 1977)
rather than the traditional seven components of decision making, planning,
organizing, communicating, influencing, coordinating, and evaluating. (Campbell
and Gregg, 1957)

Some public administration scholars maintain that the bzasin principles of
administration persist regardless of time, level or institutional setting.
That is to say, that the knowledge and abZlity to direct any one enterprise,
can be transferred to any other enterprise, even with a aifferent ourpose, The
fact remains, however, that programs do exist for preparing educational admin-
istratcrs which demonsirates the uniqueness of educational administration.
Likewise, within educational administration there are unique task and environ-
mental dimensions (Figure 1) in establishing and further developing vocational

education.

II. STATEMENT OF THE PROBLEM
The rapid expansion of vocational education in the 1970's has resulted in
an increased number of vocaticnal administrators and supervisors at both the
secondary and postsecondary level, The State needs to develop rreservice and
inservice programs to prepare administrators for the urique dimensions in
vocational administration.
A uumber of concerns face vocational administrators who want to improve

their administrative competence. The most frequently concerns mentioned are

as follows:

-

i. There is very little time available for professiona. development
activities:

Most administrator education programs focus primarily on the needs of
general administration;




3. Many administrator education programs focus on the theory of admiris-
tration, rather than addressing the actual ability to perform impor-
tant administrative Lasks; and

4, Most training programs are campus-based, group-paced, and inflexible
with respect to time for study.

This document is a report of a study conducted by the Center for Vaca-
tional and Adult Education in cooperation with the Alatnma Department of
Eaucation and the Alabama Department of Postsecondary Education, to provide
direction for developing preservice an. inservice prcgrams for the State's
vocational administrators.

The primary objectives of the study were as follows:

i« To determine what administrative tasks are performed by secondary
level vocational education administrators;

2., To determine what administrative task are performed by deans of in-
struction in the State's technical colleges;

3. To determine the perceived competency levels of the administrators
and deans to perform the tasks; and

4, To determine the extent of general agreement between superintendents
of education, secondary level vocational administrators, and the pro=-

gram review reports with regard to the imw -'tance of competency areas
and the related need for program improvement.

III. PROCEDURES OF THE STUDY .

Data for the study were collected by a survey instrument developed from
previous research conducted by the National Center for Research in Vocational
Education (Norton and Other, 1977). The seven interval Likert-type scale
instrument, consists of 103 tack statements (Appendix A) sub-divided into nine
conpetency categories,

The instrument was administeced to all secondary vocational education

administrators during a group meeting in January 1984, The 103 task statements

were sub-divided into four groupings with one of the groupings being adminis-

tered to one-fourth of the administrators on a randomly assigned basis.




The ull 103 task statement instrument was distributed and discussed with
all technical college deans at a grour meeting in January 1984. The deans were
asked to comrlete the instrument and return it by mail. Of the 28 instruments
distributed, 17 (60 percent) were returned for data analysis.

A competency area .nstrument was developed and mailed to the 126 sacondary
school superintendents iu Alabama during February 1984. Of the 126 mailed, 80
(63 pe-cent) were returned for data analysis.

In ad.ition to the task statement for vocational administrators and the
competency area instrument for superintendents, all program review reports
filed by review teams for school years 1979-1983 were also reviewed by the
research staff. An instrument was developed for recording the number of recom-
mendations made by the teams that related to the competency area included in
the instrument completed by the secondary school vocational administrators and
superintendents,

A1l data were analyzed by using basic descriptive statistical techniques
and the analyses are reported in the tables included in this report. In addi-
tion to descriptive statistics, an analysis of variance technique was used to
determine if significant differences existed in responses by the participants

with respect to selected program variables. The variables included years

experience in the position, previous professional positions held, couaty or

city school system for secondary level participants ard number of personnel

under the administrators supervision.

IV, DISCUSSION
The instrument used to collect data from the secondary vocational admin-
istrators and postsecondary vocational deans contain 103 tasks sub-divided into

competency areas (performance categories) developed in a national research
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TABLE 1

AN ANALYSIS OF REQUIKED LEVEL OF ACTIVITY AND ABILITY TO APHL Y KUOWLEDGE Fi P ‘FLECTED TASKS

AS PERCFIVED DY Lt tONDARY LEVEL VOCATIONAL ADMINISTRATORS AND SUPERVISOR: 4 ABAMA 1984

1 2 . 4
Responding Profescziomal Development
Task Activily Requirement Knowleasr application Need
Competency Area/Task Re}evant Level _ atdilly N 4
to All
Posaftion Standard Mean “Uindire Mean Competency Competenoy

- _.Nugber L.QMEH_Q&'UMMA&LML‘D‘ vie &LMmk_huu_Am__Aun__
PROGRAM PLANNING, DEVELOPMENT, AND EVALUATICH (N - 26)

1. Aoaessing the nesds of the institution,

atudents, community and labor market 23 88 4.69 1.52 3 4.95 1 L} 44 2 3
2. Using needn data to fdentify the vocaticnal
program< znd support services needed 28 92 4.12 1.54 7 4.77 15 2 56 ‘ 3
3. Selecting from program and supporl ~c:vi-e
alternatives 19 73 3.57 1,17 8 §.36 HE 3 yh 2 3
M. Preparing program evalustion p!ans 2% 92 5.00 .m 1 5.54 o7 8 16 3 2
o~ 5. Collecting program evaluation data 23 88 4.73 1.60 2 5.26 13 5 2u 3 2
6. Interpreting program evaluation report: 2k 92 4.50 1.61 5 5 3¢ v 7 16 3 2
7. Preparing program evaluation reports 2k 92 4.54 1.66 [l 4.70 P 1 13 1 1
8. Using evaluation date 1in decision makiny 21 886 4,ouy 1.33 6 ST N 6 18 3 3
ANSTRUCTIONAL MANAGEMENT (N = 26)
9. Identifying curriculum development pro-
cedures 21 80 4.61 1.49 7 5.09 o & 23 3 3
10. Preparing staff to develop curriculum 19 73 3.94 1.71 K] 4 05 ¢ 1 “2 1 2
11. Identifying and ver.fying occupaticnal tusks 1y 58 3.71 1.32 14 4,50 ERY] 3 Ly 1 2
'Holnl based on & 1-7 Likert-type scale (1 - low t 7 = high) to be read as the higher the mean, the highet the perceived activity level.
2Nalnl based on 8 1-7 Likert~type scale (1 - low Lo | = high) to be recad as the lower the mean, the lower the (crceived esbility to apply thus the

greater the need for prcfessiomal developm: nt.

3Indox was calculated ty dividing the number reaponiing 1-4 on the Likert- type scele {1 = low L0 7 = high) %y the number responding competency reslevant
to pcaition to be read as the higher the index, Lhe greatar the need for professional devel opment.

L
Ratirg based on standard deviation interval- from 'he mean index. PRatinga to be read as: 1 ~ high, 2 - ato.. average, 3 - below average, and & - low.
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TABLE 1 (Continued)

1 2 3 4
Responding Professional Developument
Task Activity Requirement Knowledge Application Jeed —,
Competency Area/Task Relevant Level Ability Task Comparison Rating™
to All
Position Standard Mean Standard Mean Conpetency Competency
. Number Percent Mear Deviation Rank Mean~ Deviation Kank Index _Area Areas
12. Develcping and sequencing performance objectives 10 38 3.50 1.¢0 16 4.30 2.05 7 30 2 3
13. Coordinating the developament of courses of study 14 58 4.42 1.69 9 5.00 1.30 9 23 3 3
11, Facil.tating the development of competercy-
based programs and materials 16 61 4.37 1.58 10 4.81 1.79 5 30 2 3
15. Guiding staff in selecting and using
effective instruc.ional strategies 24 92 ".70 1.51 6 5.29 1.04 4 30 2 3
16. *lanning and coordinating local demonstration,
Pilst, and exemplary programs 18 69 3.94 1.6y 12 4.77 1.06 2 Lb 1 2
17 . Facilitating staff seleccion of instructional
materials and equipment 18 69 5.16 1.33 1 5.38 1.03 10 22 3 3
18. Organizing a student learnirg resource center 7 26 3.71 1.60 15 4.57 1.13 1 21 3 3
19. Gathering information about students, courses,
staff, and facilities for szheZuling purposes 19 73 4.94 1.84 2 5.47 1.26 e 23 3 3
20. Setting scheduling priorities 18 69 4.88 1.53 3 5.61 9.69 16 4 4 4
21. Conducting preregistrations 11 53 4.1 1.81 5 5.42 1.01 15 8 4 4
22. Conatructing a schedule conflict matrix 8 30 4.12 1.24 1 5.00 7.19 14 13 3 4y
231. Constructing a final schedule 1" 42 .72 1.10 y 5.09 0.83 13 13 3 4
24. Loading students into classes 14 53 4.50 1.65 8 5.07 0.9¢ 12 18 3 3
N =
25. De=igning a student recruitmcnt strs.egy 15 65 3.66 2.05 15 4.53 1.18 7 53 2 2
26. Arranging for the preparation of recruitment
materials 15 65 3.86 1.80 13 4. 40 1.18 8 53 2 2
27. Developing progrum admission proc:dures 20 87 3.90 1.80 12 4.35 1.42 2 15 1 1
28. Inlerpreting and applying affirmative action
laws and regulations 16 69 3.25 1.84 17 3.93 1.43 9 52 2 <
29. Identifying the goals and objectives of a
student services program 14 60 4.57 2.06 'l 4.50 1.65 1 Ly 3 2

11
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TABLE 1 (Continued)

1 2 3 4
Responding Professionzl Development
Task Activity Requirement Knowledge Application Need
Competency Area/Task Relevant Leve] Atility Task Comparison Rating"
to All
__Position | Standard Mean ) Standard Mear 3 Competency Compe tency
Number Percent Mean Deviation Rank Meap® Devjation Rapk Ipdex Area __ Areas
30. Organizing syster  cic guidance services 10 43 3.50 2.12 16 4.20 1.61 1" 4y 3 2
31. Managing an individial analysis jervice 8 34 3.75 1.38 14 3.87 1.45 15 35 3 3
32. Establishing a climate conducive to the
maintenance of school discipline 19 82 §.61 1.8% 2 5.21 1.51 16 28 4 2
33. Eziablishing a philosophy and pciicies for
school discirline 20 &7 4.60 2.11 3 5.30 1.65 13 35 3 2
34. Establishing and enforcing school rules
and procedures 20 87 5.05 1.82 1 5.60 1.46 7 21 4 2
35. Assisting staff and students #n respsnding
to specific discipline problems 20 87 4.50 1.85 5 5.40 1.39 14 35 3 P
36. Determining the goals and objectives of a
stud2nt placement service 18 78 4.38 1.85 6 4,77 1.5 6 53 < 3
© 37, Establishing and maintainiig a functioning
placement service 1% 73 4.17 2.18 7 4,64 1.7€ 10 uy 3 2
38. Organizing activiiies to support a placcment
service 17 7> 4.00 1.87 8 4.5 1.80 5 64 2 2
19. Organizing, planning for, and conducting
student follow-up studies 19 82 3.94 1.77 1 4,57 .46 4y 64 2 2
40. Analyzing follow-up data 20 87 3.95 1.98 10 4,45 1,82 1 92 1 1
41, Using follow-up da.a for pr-gram revisioa
and development 20 82 4,00 1.85 9 4,42 .M 3 64 2 2
42, Outlining the organizational steps for
establishing an acdvisory council 21 9 4,04 2.22 7 5.09 1.89 8 Ly 3 2
43. Organizjing an advisory counci’ 20 87 4.25 2.26 5 4.90 1.86 6 o4 2 2
44. P)-nning and conducting initial advisory
council meetings 19 82 4,21 2.27 6 5.C0 1.88 7 53 3 2
45. Fnsuring continuing communication with
the advisory council 21 91 3.52 2.18 12 3.76 2.27 3 92 1 1
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TABLE 1 (Continued)

1 2 3 y
Responding Professional Development
Task Activity Requirement Knowledge Application ____ Need
Compe tency Area/Task Relevant Level Abality Task Comparison Rating”
to All
Position Standard Mean ) Stancuard Mean Competency Compe tency
dumber Percent Mean _Deviation Rank Mean” Deviation _Rank Index3 Area Areas

46. Ceveloping a complete plan to prowo’ e

vocational programs 22 95 .72 1.45 2 4.81 1.76 Yy 77 1 1
47. Conducting program promotional activities 21 91 3.90 1.0y 10 §.33 1.62 1 109 1 1
48. Developing a community involvement plan 19 82 4,10 1. 4 8 4.31 1.52 2 109 1 i
49. Monitoring all community involvement activities 15 65 y. h6 2.06 3 4.73 2.1 i3 28 4 2
50. Providing comments and information to assist

policymakers and planners in making changes

affecting vocational e. ‘cation 18 78 3.61 2.00 11 3.00 1.96 5 1 1 1
51 Maintaining channels of communication with

governmental ane community officials 22 95 3.45 1.89 13 4.13 1.78 9 30 ] 3
52. Submitting routine and special reports as required 23 100 5.17 1.92 1 5.60 1.50 10 2R 4 3

w0 53. Preparing formal cooperative agreements 9 39 4.00 2.12 9 4.77 1.3¢ ¢ 28 Y 3

54. Participating in informal cooperative agreements 12 52 4.33 1.92 y 4.75 1.60 1 28 4 3
PERSONNEL MANAGEMENT (N = 24)
55. Establishing ataff selection criteria 19 79 3.73 1.79 1" 5.15 1.06 11 20 3 3
56. Recruiting qualified staff 19 7¢ 3.94 1.92 10 4.89 1.48 2 4t 1 2
57. Cathering and screening informatio1 about

candidates 17 70 §.05 2.19 9 5.23 1.67 13 20 3 3
58. Drienting new staff to the institution 24 100 §.95 2.17 5 5.70 1.67 1 41 1 2
59. Delegatiug responsibilities to staff 22 91 4.81 1.53 8 5.45 1.47 5 13 2 3
60. Including staff in decision making 20 83 5.10 1.37 3 5.50 1.27 12 20 3 3
61. Encouraging positive iaterpersonal relations

among staff 22 91 5.26 1.73 2 5.56 1.23 3 2R 1 2
62. Deveioping a system for evaluating staff

performance 17 70 4.88 1.72 € 5.11 1.69 i %% 2 3
63. Evaluating staff performance 21 87 5.57 1.85 1 5.76 1.54 10 20 3 3
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TABLE 1 (Continued)

1 2 3 y B
Responding Professional Development
Task Activity Requirement Knowledge Application Need
Competency Area/Task Relevant Level Ability 13;&L£&muﬁ£1§£mLﬁélln§3
te All
Position 1 Stanrdard  Mean . Standard Mean Competcncy Compe tency

Number Percent Mearn _Deviaticn Rank Meanl Deviation Rank Index _Area _ _ftreas

64. Using staff performance evaluation data for staff
improvement and employment decision-making

pur-poses - 22 91 4.90 1.73 7 5.40 1.33 9 20 3 3
65. Preparing personnel policy procedures 13 54 y.23 2.04 8 1.53 1.56 y 3] 1 2
66. Keeping staff informed of personnel policies

and prc¢ .edures 22 9 5.00 1.87 Yy 5.54 1.33 3 o 2 3
67. Establishing a grievance resolution procedure 8 33 3.87 2.29 12 4.37 2.20 8 26 2 3
68 Selecting and administering staff benefit programs 3 12 2.00 1.73 13 2.33 1.652 5 1% 4 3

PROFESSIONAL STAFF DEVELOPMENT (N = 24)

69. Involving stuff in appraising their personal

developmeat needs 20 83 5.10 1.65 5 5.30 1.38 2 n 1 2

70. Conducting pre- and post-observation conferences 19 79 5.42 1.50 3 5.36 1.53 3 41 1 4
© 171. Conducting observations of teachers to appraise

their personal dev:lopment needs 19 79 5.42 1.83 4 5.52 1.51 6 33 2 3
72. Planning a staff development program 19 79 4. 94 1.68 £ 5.05 1.47 4 i1 1 2
72. Obtaining institutional support for staff

~ velopment 18 75 4.50 1.68 8 5.38 1.6 1 50 1 2
74. Providing financial resources, time, facilities

and incentives for staff development 18 75 4.88 1.77 7 .72 © .63 5 4 1 2
75. Determining your own professiomal development

needs 23 95 5.43 1.56 2 5.73 1.32 b 20 3 3
7€. Developing your own one-year professional

development action plan 22 91 5.50 1.76 1 5.66 1.32 7 o 2 3
FACILITIES AND EQUIPMENT MANAGFMENT (N = 23)
77. Asseszing the need for additional or renvvated

facilitie: 21 91 3.76 1.97 9 513 1.63 6 8 3 2
76. Evaluating prospective land or internal building

sites 1" 47 2.56 1.36 12 4.00 1.67 1 24 3 3

Q 1/ 1&5
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TABLE 1 (Continued)

1 2 3 4 .
Responding P-~fessional Development ™
Task Activity Require cnt krowledge Application Need .
Competency Area/Task Relevant Level Ability Jask Comparisopn Ratipg™
to All
. Position | Standard Mean ; Standary Mean Competency Competency
Number Percent Mean Deviation Rank Mean  Deviatjon Rank _ Ipdex Area Areas
79. Developing education.l facilities specifications 14 60 3.57 2.06 1 4.50 1.45 2 35 1 3
80. Supervising constru-ction, equipment selection,
purchase and installation, and facility
acceptance 21 91 k.33 1.05 7 S.04 1.56 'l 35 i 3
b1. Assigning building space to various departments
and service areas 15 65 3.686 1.99 8 5.13 1.59 & 28 3 3
82. Coordinating community use of facilities 17 73 4.76 2.19 6 5.29 1.72 3 21 3 3
83. Maintaining equipment and supply inventories 19 82 5.00 1.63 3 5.4z 1.46 g 21 3 3
84. Operating preventive maintenance programs 18 78 4. 77 1.43 5 5.22 1.30 7 28 3 3
85. Devising plans to preserve health, safety, and
security 20 87 5.15 1.34 1 5.10 1.48 5 1 3 3
86 . Developing institutional/program purchasing
— policies and documents 16 69 4.81 1.64 'l 5.81 1.16 10 21 2 3
87. Designing purchasing procedures and controlling
purchasing activities 21 91 .00 1.70 2 5.85 1,42 11 21 3 3
88. Securing protection against claims and property
loss 13 56 3.84 2.4 10 4. 84 2.15 3 ol 3 3
BUSINESS AND FINANCIAL MANAGEMENT (N - 23)
89. Considering general institutionwid: and
prograswide objectives as a basis for preparing
vocational budgets 20 87 4.90 1.48 ! 5.40 1.50 T 1 3
90. Determining the resource requirements of various
alternative programs 20 87 .20 1.64 7 5.00 1.3; i ih 3 2
91. Allocating resources and responsibilities 21 31 5.09 T Uy 3 5.73 1.09 9 10 4 4
92. Identifying how existing funding sources affect |
the program/institution 18 78 U117 1.51 5 5.4y 1.38 8 21 y 3 |
93. influencing traditional funding sovrces to
benerit the program/institution 16 69 4.35 1.80 6 5.11% 1.61 3 53 2 2
94. Identifying alternat.ve funding sources 17 73 y,2? 2.15 8 4,72 1.4Y 2 6U 2 2
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TABLE 1 (Continued)

1 2 3 4
Responding Prefessional pevelopment
Task Activity Requirement Knowledge Application Need .
Competency Area/Task Relevant Level Ability JTask Comparison Rating*
to All
Position Standard  Mean Standard  Mean , Competency  Compe tency
_ 77 Number _Percent  Mean' Peviation Rapk _ Mean? Peviation Rank  Index~ Area Areas
95. Completing program applications for federal and
State vocational education funding 18 78 5.20 1.79 1 5.40 1.53 6 28 4 3
96. Developing project proposals 18 78 5.05 1.89 2 5.C5 1.57 5 by 3 2
97. Observing guidelines for submission,
negotiation, and follow-up of proposals 21 91 4.00 1.54 9 4.61 1.46 1 92 1 1
PROGRAM IMPROVEMENT (N = 23)
G8. Applying problem-solving steps 17 73 417 1.66 2 4.35 1.27 3 1 1 1
9y. Determining the points in problem solving at
which you will need more information 21 91 4.4y 1.56 1 5.00 1.18 4 53 3 2
100. Locating sources of information 20 87 4.00 1.91 3 §.75 1.37 2 53 3 2
101, Using questionnaires, structured interviews,
= and small-group technijues to generate idecas,
o solve problems, and make decisions 1 y 3.00 - Y 4.30 - 1 5 4 4
[ [ ll
21 Ru
O
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study (Norton and others, 1977). The administrators and deans were instructed

response to the 103 task as follows:

B

+ Indicate whethe or not (yes or no) if this task is relevant to your
current positioa;

2. Indicate on the corresponding seven interval scale the relative level
of activity (time on task) for your current position; and

3. Indicate on the corresponding seven interval scale your ability to
apply the knowledge necessary to perform the task.

The analysis of data for the secondary vocational administrator and post-
secondary deans is reflected in Tables 1 and 4 on pages 6 and 17 respectively.

Column 1 shows the number and percent of the total respondents (N = __ on
the task area line) respending that the task listed was relevant to their
position.

Column 2 and 3 reflect the average (mean) response for the level of activ-
ity and ability to apply knowledge (perform) for the tasks included on the
instrument. The columns also include ihe measure of variabiiity (standard devi-
ation) and ordinul ranking (1 - being the highest) of the mezns. The ordinal
ranking of means reflected in Column 3 is assigned opnosite to ihe ranlings in
Column 2. This column should be read as the lower the means, the lower the
perceived ability to apply, thus the greater the need for professional develop-
ment,

Column 4 reflects calculated information from the data reflected in
Columns 1 and 3. This column is an additional effort to determine and reflect
greater discrimination among the tasks by competency area and all 103 tasks.
The professional development need index was calculated by dividing tne number
of respondents responding to 1 through 4 on the scale (low perceived level to
apply) by the total number of respondents indicating that the task was relevant
to treir current position. The task comparison rating is based on the standard

deviation calculations associated with the professional development reed index.
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The index should be read as the higher the index the greater the professional
development need.

The ratings should be read as 1 - high, 2 - above average, 3 - below
average, and 4 - low. With respect to the rating, it can oe said that approxi-
mately 66 percent of the Index scores fell in the above average to below aver-
age range. The statistical analyses revealed a slight skewness toward tne above
average interval.

Due to programmatic differences, no statistical anslyses were made to
determine if differences existed between responses for secondary vocationa?
administrators and postsecondary deans. Neither was an attempt made to obtain
any responses from the postsecondary institution presidents.

Tables 2 and 3 on pages 15 and 16 respectively, reflect an analyses of
the importance of program improvement neecds and professional development needs
as perceived by superintendents of education and secondary vocational adminis-
trators. Table 3 also includes a second dimension of information from program
review team reports.

It will pe noted in Table 2 that significant differercec existed between
41ll mean responses for superintendents and vocaticnal administrators with
respect to the importance of program improvemert needs. Only two mean differ-
ences existed between the two groups with respect to professional development
needs.

The researchers recognize that if a priority is to be placed on the adriu-
istrative task with respect tuv prcfessional development needs that some subjec-
tive judgements must be made. It 'vill be necessary for some ci these judge-
ments to be made by practicing administrators.

Certain questions must bc asked, task will need to be studied in more

detail, and several propesitions must be stated in the analyzing of the data.




TABLE 2

AN ANALYSIS OF THE RELATIVE IMPORTANCE OF PROGRAM IMPROVEMENT NFED WITH A COMPARISON OF

PROFESSIOMAL DEVELOPMENT JEEDS IN SELECTED AREAS AS PFRCEIVED sY SCHOOL

ADMINISTRATORS YN SECONDARY VOCATIONAL E . UCATION, ALABAMA 1984

Impirtance

Professional Development Needs

Superintendents Vocational Superintendents Vocational
of Education Administrators of Education Adainistrators
Competency Areas (N = B0) (N = 67) T Test (N = 80) (N = 67) T-Test
1 Mean Mean F Probauvility 5 Mean Mean Probability
Mean Rank Mean Rank Value Le.el Mean' Rank Mean' Rank Value Level
Program Planning, Develop-
ment, and Evaluation 4.56 1 4.1y 1 1.79 0.01% 2,53 1 3.62 1 1.40 0.16 o
- Instructional Management 4.4 4y 4.13 3 1.56 0.03% 3.45 3 3.55 3 1.03 0.89
U
Student Services 4,16 8 3.7 8 1.40 0.15 3.13 7 3.14 8 1.14 0.58
Personnel Management 4,30 6 3.88 7 1.63 0.03*% 3.26 5 3.31 5 1.61 0.04
Professional Staff
Development 4. 42 3 4,04 ] 2.79 0.00% 3.50 2 3.59 2 1.28 0.29
tchool-Community Relations 4,45 2 4,13 2 2.20 0.00% 3.38 4 3.38 4 1.03 0.89
Facilities and Equipment
Management 4.28 7 3.85 6 1.84 0.00% 2.90 b 3.23 7 1.03 0.9
Business and Financial
Management 4.35 5 3.97 5 2.21 0.00* 3.13 6 329 6 2.21 0.00"
‘Means based on a 1-5 Likert-type scale (1 = low o 5 = high) to be read as the higher the mcan, the greater the importance.
ZMeans based on & 1-5 Likert-type scale (1 = low to 5 = high) tr be read as the higher the mean, the greater “he need.
®Significant at the .05 level.
] i ‘
20 2b
O
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TABLE 3

AN ANALYSIS OF PROFESSIONAL DEVELOPMENT NEEDS 1N SELECTED AREAS AS

PERCEIVED BY SCHOOL ADMINISTRATORS AND PROGRAM REVIEW TEAMS

IN SECONDARY VOCATIONAL EDUCATION, ALABAMA 1984

Profcssio.al Development Need

Superintendcnts Vocational Program Resiew Rating
of Education Administrators
Competency Areas (N = 80) (N = 67) T-Test (N = 126)
Mean 2 Mean F Probability 3 Mean
Mean' Rank Mean Rank Value Level Mean Range Rank
Program Planning, Develop-
ment, and Evaluation 3.53 1 3.62 1 1.40 0.16 2.53 0-8 3
Instructional Management 3.45 3 3.55 3 1.03 0.89 3.44 0-12 2
Student Services 3.13 7 3.14 8 1.14 0.58 4,84 0-14 1
Personnel Management 3.2b 5 3.31 5 1.61 0.04t 1.92 0-10 5
Professional Staff
Development 3.59 2 3.59 2 1.28 0.29 0.68 0-4 7
School-Community Relations 3.38 4 3.38 4 1.03 0.89 .M 0-9 4
Facilities and Equipment
Management 2.90 8 3.23 7 1.03 0.91 1.15 0-5 6
Business and Financial
Asanagement 3.13 6 3.2¢ 6 2.21 0.00" 0.37 0-4 8

1Helna based on a 1-5 Likert-type acale (1 = Yow to 5 = high) administered in 1984. Means to be read as the
higher the mean, the greater the need.

2Helna based on a 1-5 Likert-tvpe scale (1 = low to §

high) administered in 1984, Means to bu read a3 the

higher the mean, the greater the need.

3

school years

8Significant at the

ERIC
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1979-1983.

Means based on the number of recommendations made by State Depurtment of Education program review teams for

s

.05 level.
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-t TABLE 4

AN ANALVSIS OF REQUIRED LEVEL OF ACTIVITY AND ABILITY TO APPLY KNOWLEDGE FOR SELECTED

TASKS AS PERCEIVED BY DEANS OF INSTRUCTION IN VOCA:IONAL POSTSECONDARY INSTITUTIONS, ALABAMA 1984

1 2 3 'l
Responding Professional Development
Task Activity Requirement Knowledge Application Need T
Competency Area/Task Relevant Leyel Abilitv MM_%L&
. to
Position Standard Mean Standard Mean 3 Competency Compe tency
Number Percent  Mean' Deviation Rank Mean“ Deviation Rank Index Area Areas
PROGRAM PLANN v v M =
1. Assessing the needs of the instjitutioy,
students, community and labor ma ‘ket 17 100 5.9 1.088 1 5.647 0.996 8 17 4 3
2. Using needs data to identify the vocational
programs and support services needed 17 100 5.235 1.251 8 5.059 1.249 1 1 1 2
3. Selecting frcm program and support service
_ alternatives 15 88 5.267 1.335 7 5.133 1.506 'l 46 1 2
4, Preparing program evaluation plans 17 100 5.9% 1.088 1 5.412 1.278 6 29 3 3
5. Collecting program evaluation data 16 94 5.500 1.317 6 5.063 1.340 2 37 2 2
:: 6. Interpreting program evaluation reports 16 T 5.938 0.998 3 5.500 1.095 7 31 2 3
7. Preparing program evaluation reports 16 94 5.563 1.413 5 5.063 1.436 3 37 2 2
8. Using evaluation data in decision making 15 88 5.800 1.146 “ 5.267 1.163 5 33 3 2
INSTRUCTIONAL MANAGEMENT (N = 17)
9. Identifying curriculum development pro-
cedures 17 100 5.471 1.328 6 5.000 1.225 8 35 2 2
10. Preparing staff to develop curriculum 17 100 5.235 1.200 8 5.118 1.111 2 35 2 2
11. Identifying and verifying occupational tasks 14 82 4,714 1.729 3 4,043 1.823 6 42 2 2

high) to be read as the higher the mean, the higher the perceived activity level.

1
Means based on a 1-7 Likert-typa scale (1 = low to 7

%Means based v & 1-7 likert-type scale (1 = low to 7 = high) to be read as the lcower the mean, the lower the perceived ability to apply thus the
greater the need for prufessional development.

?
Index was calculated by dividing the number responding }-4 on the Likert-type scale (1 = low to 7 = high)} by the number responiing competenry relevant
‘o position to be read as the higher the index, the greater the need for professional development.

y
Rating based on standard deviation intervals from the mean index. Ratings to be read as: 1 - high, 2 - above average, 3 - below average, and 4 - low.
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-~ = TABLE 4 (Continued)

1 2 3 4
Respondirg Profescional Deve)opment
Task nctivity Requirement Knowledge Application Need "
Competency Area/Task Relevaat Leve] Ability IﬁiB.QQEEﬁIinUL{?%iD&_
to
Fosition Standard Mean Standard Mean 3 Crapetency Compe tency
_ Number Percent Mean Deviation Rank Mean Deviation Rank JIpnd:x~ Area Areas
12. Developing and sequencing performance objectives 14 82 4,929 1.859 12 4.643 1.646 5 42 2 2
13. Coordinating the development of courses of study 16 94 5.500 1.317 5 5.148 1.47 1 31 2 2
14, Facilitating the development of competency-
based programs and materials 16 94 £.188 1.515 9 5.000 1.4y 7 43 2 3
15. Guiding staff in salecting and using
effective instructional strategies 16 94 5.625 1.360 4 5.375 1.408 14 25 3 2
16. Planning and coordinating local demonstration,
pilot, and exemplary programs 15 88 i.600 1.404 14 4.267 1.486 3 60 1 1
17. Facilitating staff selection of instructiomal
materials and equipment 16 94 5.688 1.078 1 5.250 1.065 13 25 3 3
18. Orgauizing a student learning resource center 13 76 4,308 1.494 i5 4.231 1.423 2 53 1 2
19. Gathering information about students, courses,
— statf, and facilities for scheduling purposes 16 9y 5.625 1.258 3 5.500 1.211 15 12 4y L
.. 00
. 20. Setting scheduling priorities 16 94 5.688 1.195 2 5.625 1.088 17 12 4 4
21, Conducting preregistrations 12 70 5.083 1.676 1 5.167 1.697 10 33 3 2
22. Constructing a schedule conflict matrix 13 76 4,154 1.345 16 3.923 1.552 i 53 1 2
23. Constructing a final schedule 15 88 5.133 1.457 10 5.067 1.280 9 26 3 3
24. Lo.ding students into classes 13 76 5.462 1.506 7 5.538 i.5%06 16 23 3 3
STUDENT SERVICES (N = 17)
25. Designing a student recrulcment strategy 10 58 5.900 1.197 L] 5.700 1.160 5 20 4 3
26. Arranging for the preparation of recruitment
materials 8 47 6.000 1.069 1 6.250 0.707 17 4] 4y y
27. Developing program admissions procedures 17 100 5.05¢ 1.749 1" 5.059 1.638 10 29 e 3
28. Interpreting and applying affirmative action
laws and ragulations 14 82 5.429 1.399 7 4.800 1.656 Y 40 2 2
29. Identifying the goals and objectives of a
student services program 1e 70 2.167 1.403 9 5.000 1.206 9 41 2 2
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TABLE 4 (Continued)

61

1 2 3 4
Reaponding Pror *ssional Develcpmeut
Task Activity Requirement Knowledge Application Need 3
Competency Area/Task Relevant Leve) Ability Tusk Co op Rat .
to All
__Position _ Standard  Mean Standard  Mean 3 Competency  Compe tency
Number Percent Mezn Deviation Rank Mean " Deviation Rank Index Area Areas
30 Organizing systematic guidance services 1 64 3.909 1.921 16 4. 455 1.864 2 sy i 2
31. Managing an individual analysis service 7 41 3.714 2.360 17 4.286 2.360 1 42 < 2
32. Establishing a climate conducive to the
maintenance of school discipline 17 100 5.235 1.480 8 5.000 1.369 8 Iy} 2 2
33. Establishing a philosophy and policies for
school discipline 16 94 5.938 1.063 2 5.688 0.946 14 12 4 y
34, Establishing and enforcing _chool rules
and procedures 15 88 5.733 1.223 6 5.600 1.298 13 20 3 3
35. Assisiing staff and students in responding
to specific discipline prodiems i6 9y 5.813 1.223 5 5.813 1.047 16 12 4y y
36. Determining the goals and objectives of a
student placement service 13 76 5.154 1.95t 10 4.923 1.935 6 38 2 2
37. Establishing and maintaining a functioning
placement service 13 76 4.615 1.895 15 4. 462 1.761 3 4e 1 2
38. Organizing activities tc support a placement
service 13 75 4,615 1.609 14 4.615 ©.502 4 &1 1 1
39. Organizing, planning for, and conducting
student follow-up studies 14 82 4.929 1.6685 12 5.000 1.468 7 42 2 2
40. Analyzing follow-up data 15 88 4.867 1.6685 13 5.200 1.265 11 33 3 2
1. Using follow-up data for program revision
and development 13 76 5.923 1.320 3 5.538 1.330 12 15 4 4
SCHOOL~COMMUNJTY RELATIONS (N = 17}
42. Outlining the organizational steps for
establishing an advisory counc!l 13 76 5.231 1.922 7 5.000 1.780 3 38 2 2
43. Organizing an advisory council 13 16 5.308 1.932 5 5.0717 1.6891 6 38 2 2
44, Planning and conducting initial advisory
council meetings 13 76 5.077 1.935 1 5.077 1.935 5 L6 2 2
45. Ensuring continuing communication with
the advisory council 14 82 4.500 1.029 13 4.357 1.823 1 bYi 1 2

Q. 32
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.- TA3LE 4 (Continued)

|
1 2 3 L
Pesponding Professional Develcpment
Task Activity Requirement Knowledge Application Need "
Compztency Area/Task Helevant Level Arility Iﬁﬂk_£222§21§93_ﬂﬂ%inﬂ_, ‘
to Al
___Position Standard Mean Standard  Mean Cumpe tency  Competency
Numher Percent Mean! Deviation Rank Mear? Deviation Rapk Index Area Areas
46. Developing a complete Plan to promote {
vocational programs 12 70 5.417 1.505 4y 5.333 1.231 10 25
47. Conducting program promotional activities 1" U 5.091 1.446 10 5.000 1.483 'l 36
48. Developing a community involvement plan 12 70 5.000 1.206 12 4,833 1.193 2 50
14 82 5.429 1.453 3 5.143 112 1 42

49. Monitoring all communi y involvement activities

50. Providing comments and information to assist
pclicymakers and planners in making changes
affecting vocational education 14 82 5.214 1.424 8 5.42§ 1.284 1 28

51. Maintaining channels of communication with

grvernmental and community officials 15 88 5.<00 1.424 9 5.267 0.884 9 13

52. Submitting routine and sjacial reports as required 13 76 5.923 1.320 1 5.846 1.281 13 15

53. Preparing formal cooperative agreements 15 88 5.267 1.335 6 5.200 1.320 8 26

N
O sy, Participating in informal cooperative agreements 17 100 5.824 1.286 2 5.706 1.213 12 17

- ERSONN =

1nn 5, 1105 8 5.647 0.996 9 11

wed
2

ey
-9

55. Estavlisning staff selection ciiteria

56. Recruiting qualified staff 17 100 5.824 *.237 5 6.030 1.000 iR 1

57. Gathering and screening information about

candidates 17 100 6.118 0.993 3 5.706 1.4504 10 17

58. Orienting new staff to the institution 16 94 6.313 0.873 1 6.188 ,0911 14 06

59. Delegating responsibilities to staff 16 94 5.813 1.47 6 5.563 1.413 8 18

60. Including staff in decision making 17 100 5.529 1.4€63 10 5.176 1.425 2 oy

61. Encouraging positive interpersonal relations
among staff 17 100 5.8R2 1.364 4 5.529 1.281 5 1
62. Developing a system for evaluating staff

. performance 17 100 6.176 0.951 2 6.059 1.029 13 05

63. Evaluating staff performance 16 94 5.7%6 1.342 7 6.000 0.966 12 06

. a

)
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TABLE 4 (Continued)

1 ? 3 y
Responding Profeasional Develcpment
Task Activity Requirement Knowledge Application Need
Compe tency irea/Task Relevant ___ _lLeyer Ability Task Comparison Ratingh
ta All
Position Standard Mean Standard Mean Compe tency Compe tency
Number Percent Mean' Deviation Rank gggnz Deviation Rank JIpndex Arep Areas
64. Using staff performance evaluation data fcr staff
improvement and employment decision-making
purposes 16 94 5.313 1.448 n 5.500 1.033 4 18 2 4
65. Preparing personnel policy rocedures 15 88 5.267 1.162 13 5.533 1.060 6 20 2 3
66. Keeping staff informed of personnel policies
and procedures 13 76 5.538 1.330 9 5.538 1.266 7 15 3 4
67. Establishing a grievance resolution procedure 13 76 5.308 1.574 12 5.462 1.664 3 15 3 4
. 68. Selecting and administering staff benefit programs 13 76 4.769 1.69% 14 4,615 1.609 1 46 1 3
(o) AL { =
69. Involving staff in appraising their personal
development needs 15 88 5.333 1.234 6 5.067 1.100 4 33 2 2
70. Conducting pre- and post-observation conferences 17 100 5.059 1.749 8 4.882 1.69 1 L) 1 2
nY
— 71. Conducting observations of teachers to appraise
. vheir personal development needs 15 88 5.667 1.589 3 5.200 1.612 5 33 2 2
72. Planning a staff development program 1€ 94 5.938 1.181 1 5.5¢0 1.633 6 18 4 4y
73. Obtaining institutional support for staff
developmant 17 100 5.706 1.35% - 5.647 0.996 8 17 4y 2
74%. Providing financial resources, time, facilities
and incentives for staff Jevelopment 17 100 5.353 1.455 o 4.91 1.478 3 n 1 3
75. Determining your own professional devel ‘pment
needs 17 100 5.529 1.505 4 5.647 1.455 7 17 4 2
76. Developing your own one-year profesaional
development action plan 15 88 5.133 1.407 7 4.933 1.624 2 33 « 2
FACILITIES AND EQUIPMENT MANAGEMENT (N = 17)
77. Assessing the need for a“litional or renovated
facilities 12 70 5.2%0 1.422 2 5.250 1.055 11 0 4 4
78. Evaluating prospective land or internal building
altes 15 88 5.133 1.885 i 5.133 1. 42 9 0 4 4

o 3
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TABLE 4 (Continued)

T 1 2 3 4 -
Responding Professional Development
Task Activitv Requirement Knowledge Application Need
Conmpetency Area/Task Relevant Level Ability Task Compariscn Rating®
to All
Position Standard  Mean Standard  Mean Competency Competency
Number Percent Mean Deviation Rank _Mean? Deviation Rank AglndQXB Area Areasg
79. Developing educational facilities specifications 14 & 5.214 1.718 3 5.000 1.710 6 0 [ ]
80. Supervising construction, equipment selection,
purchase and installation, and facility
acceptance 14 82 4.857 1.4606 5 5.071 1.207 7 Q 4 4
81. Assigning building .ce to various departmeuts
and service areas 13 76 4.769 2.166 7 5.000 2,160 5 66 1 1
82. Cocrdinating community use of racilitjes 13 76 5.462 1.664 1 5.615 1.6.0 12 75 1 1
83. Maintaining equipment and supply inventories 14 82 4,000 1.754 12 4,642 1.823 4 55 1 1
84. Operating preventive maintenance programs 1" 64 4.091 2.0 1" 4,182 2.183 1 66 1 1
85. Devising plans to preserve health, safety, and
security 1 64 4.818 2.089 6 5.091 1.758 8 0 'l 4
86. Developing institutional/program purchasing
N policies and documents 13 76 4.692 1.797 8 5.154 1.625 10 0 4 4
N
-87. Designing purchasing procedures and controlling
purchasing activities 10 58 4.600 1.897 9 4.400 1.0897 2 0 ] ]
88. Securing protection against claims and property
loss 1 64 4.182 2 212 10 u_h2Ak 3. ne2 2 o " "
Bﬂ§1NESiJMﬂLjINANQIAL_HAHAGEHENJLLN_E<lll
89. Considering general institutionwide and
programwide objectives as a basis for preparing
vocational budgets 13 76 5.154 1.519 2 5.308 1.251 ] » 4 l
90. Determining the resource requirements of various
alternative programs 13 76 5.154 1.405 1 5.308 1.437 8 0 y i
91. Allocating resources and responsibilities 13 76 4.846 1.819 7 4.923 1.44 7 0 4 4
92. Identifying how existing funding sources agfect
the program/institution 13 76 4.769 1.787 8 4.923 1.706 6 " 4 4
93. Influencing traditional funding sources to
benefit the program/institution 14 82 4.714 1.729 9 4.571 1.869 3 0 4 i
94. Identifying alternative funding sources 13 76 4.923 2.019 y 4.615 1.938 i 0 4 4
O
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TABLE 4 (Continued)

1 2 3 y
Respondins Pr~fessionzl Development
Task Activity Requirement Knoy ledge Application heed
Compete~icy Area/Task Relevant Level Abflity Jhﬁk_ﬂgﬂﬁériﬁgﬂ_ﬁﬁkinxh
to All
Position Standard Mean Standaru Mea | Compe tency Compe tency

Number Percent Mean! Deyiation _Rank Aﬁeenz ngianion.JLuuL__lnQ:xi___Ju:uL_______Acsﬁi___

95. Completing program applications for federal and

state vocational education funding 16 oL 4,875 1.628 5 4.500 1.713 1 0 y Y
96. Developing project proposals 16 94 4,875 1.784 6 4.500 1.633 2 0 4 4
7. Observing guidelines for submission,
negotiation, and follow-up of proposals 15 88 4.933 1.223 3 4.800 1.424 5 0 4 4
OGR \2 =
98 Applying problem-solving steps 16 94 5.063 1.389 4y 4.875 1.360 1 0 y y
99. Determining the points in problem solving at
~ < Jhich you will need more irformation 16 94 5.250 1.290 2 5.063 1.611 2 0 ] y
100. Locating sources of information 16 94 5.50¢ 1.461 1 5.188 1.601 3 0 4 4
101. Using Juestionnaires, structured interviews,
and small-group techniques to generate ideas,
o solve prrhlems, and make decisions 16 94 5.250 1.693 3 5.250 1.732 4 0 4 4
w
. 11
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The researchers have made the following propositions in making an analysis

with respect to task priority:

1.

B.

If the task is considered irrelevant te the position, this does not
make it so. The lack c¢f knowledge to perform the task may bias the
response,

If the activity is low, it may be so because the respondent is uncom-
for*able with the ability to perform the task;

If the activit - is high and the perceived level to perform is low,
then there is more than likely a need for professional development;
and

Data sources, other than responses from practicing administrators
should also be considered in determining profes. ‘onal development
neads.

V. SUMMARY

1 on the analysis of the data and the previously stated propositions,

the following is a summary of the findings.

1.

No significant differences were found in the mean responses for any of
the task by the administrator of the selected program variables.

This was no differences in responses for years of experience, previous
professional positions, city and county administrators and number of
vocational personnel under supervision.

The immediate professional development needs for secondary vocational
administrators by task priority are as follows:

- developing a complete plan to promote vocational education,
- conducting program promotional activities,

- develop a community involvement plan,

- ensuring continuing communication with thc advisory council,
- analysis student follow-up data,

~ developing program admission procedures,

- preparing staff to develop curriculum,

= preparing prograr «valuation repcrts,

- obtaining surport for institutiunal staff development,

24




3.

- providing comments and information to assist policymakers and

planners in making changes affecting vocational education, and

-~ apply problem solving steps in program development.

Intermediate profession~l development needs for secondary vocational
administrators by cask priority are as follows:

identifying alternative funding scurces;
- 1lafluencing traditional funding sources to benefit the program;
- using uneeded data to identify the vocational programs and support
services needed;
- organizing, planning for, and coaducting student follow-up studies;
- usirsg follow-up data for program revision and development;
- planning and coordinatiag local demonstration, pilot and exemplary
programs;
- planning a staff developrent program;
- encouraging positive interpersonn2l relationsiip amonug staft; and
- observing guid«lines for submis<ivn, negotiation, and rfollow-up of
proposals.
There were significart differer s in the views of secondary vocational
administrators and :<perintende ..s of education with regaird to the
importance of program im.rovement and professional development needs.
The ordinal ranking of improvement needs were as follows:
=~ program planning, development and evaluation;
- professional staff development;
- instructional management;
-~ School-community relations;
- personnel management;

-~ Dbusiness and financial management;

~ facilities and equipment management; and

- 8tudent services.




5. The program area of student services was by far the most striking
deficiency in vocational programs as reported by program review teams
1979-1983. However, the relative importance with respect to program
improvement need was viewed as relatively low by both the superinten-
dents and vocational administrators.

6. Immediate prcfessional development needs for deans of instruction in
vocational postsecondary institutions by task priority are as
follows:

operating an equipment preventive maintenance program;

organizing activities in support of a student placement service,

planning and coordinating demonstration, pilot ari exemplary

programs; and

maintaining equipment and supply inventories.

7. Intermediate professional development needs for deans of instruction
in vocational postsecondary institutions by task priority are as
follows:

ensuring continuing communication with advisory councils and
committees;

- conygtructing a schedule conflict matrix;

- organizing a student learning resource center;

- establishing and maintaining a functioning placement service;

- selecting from program and support service alternatives; and

- conducting staff pre and post-observation conferences.

VI. RECOMMENDATIONS
Tables 5 reflects priority competency areas and competencies for secondary
vocational administrators. These priorities and cther related information were
developed from the findings of the study and through small group discussions of
secondary vocational administrators at a state-wide professional development

conference for vocational education educators.
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Table 5

Priorities for Frofessional Development Programs for Secondary Vocatioral

Administrators and Other Relatod Information, Alabama 1984

Couretency Area/Competencies

Suggested

Mode

o
Deliverys®

Other

Attendees®

T
R

ypes of
esource

Personst®

Student Services

Developing vocational program admissions criteria
and procedures

Assisting school guidance personnel in duvelojing
a comprehensive vocational guidance and counsel-
ing progran

Establishing and Baintaining a functional educa-
tional and job placement service

Establishing role definitions for general school
and vocational guidance counselors

Promoting the Vocational Education Program

Developing a promotion plan

Involving the community in vocational education
Working with vocational advisory groups
Conducting promotional activities

Working with public television

Providing Staff Development

Obtaining support for staff development

Determining professional development needs of
vocational teachers

Assisting teachers in developing individualized
professional development plans

Providing for staff development in instructional
technology

Providing for staff development in technical
skills and compe tencies

Directing Program Evaluation in Vocatianal Education

Developing a complete evaluation plaa
Using data to identify program improvement needs
Planning and condu2ting student follow-up studies

Preparing program evaluation reports

Guiding the Development and Improvement of Instruction

Assistinf teachers with curriculum and
instructional development processes

Developing progran admission criteria and proce=~
dures

Directing curriculum organization and management
A.sisting teacher:u in locating aEpropriate in-

St *uctional materials and other earning re-
sources

oW W e

3

1 and 2

1 and 2

1 and 2

1, 2 and

2 and 3
2 and 3

2 and

[PV]

(oSN S R S EEN )

2 aad 3

2 and 3
2 and 3

2 and 3

3,

3

1

1 and 7

2 and 8

7 and 8

2 and 7

3 and 7
3 and 7
3 and &
4 and 5
1 and 3
3 and 6

7 and 8
3 and 7

1 and 3

3 and 7
1 and 3

3 and 4

®See Appendix B, page

27

45

-

for coded listing of most frequently mentiored mode, attendees
other than administrators, and types of resource Fersons.
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APPENCIY A

Competency Area/Task Listing

Assessing the needs of the 1institution, students,
community and labor market

Using needs data to identify the vocational pro-
grams and support services needed

Selecting from program and support s¢ ce
alternatives

Preparing program evaluation plans

Collecting program evaluation data

Interpreting program evaluation reports

Preparing program evaluation reports

Using evaluation data in decision making

1 3 T

Identi1fying curricuvlum development procedures

Preparing staff to develop curriculum

Identi1fying and verify'ng occupational tasks

Developing and Sequencirq performance objectives

Cocrdinating the development of courses of study

Facilitating the development of competency-based
programs ang materlials

Guiding staff in selecting and using effective
instructional strategies

Coordinating local demonstration, jilot, and
exemplary programs

Facilitating staff selection of instructional
materials and equipment

Organizing a student learning resource center

Gatner:ng information about students, courses,
staff, and facili cor scheduling purposes

Setting scheduling | 1ties

Conducting preregist.u..ns

Corstructing a schedule conflict matrix

Constructing a final schedule

Loading students 1into classes

STUDENT SERVICES

Designing a student recruitment strategy

Arranging for the preparation of recruitnent
materials

Developing admissions procedures

Interpreting and applying affirmative action
laws and regulations

Identifying the goals and objectives of a
student services program

Organizing systenatic guidance services

Managing an 1individual analysis service

Estatlishing a climate conducive to the
maintenance of school discipline

Establishing a philosophy and policies for
scnool discuipline

Establishing and enforc.ng school rules and
procedures

Assisting staff and students in responding to
specific discipline problems

Determining the goals and objectives of a
student placement service

Establishing and maintaining a functioning
placement service

Organizing activities to support a placement
service

Organizing, planning for, and conducting
student follow-up studies

Analyzing follow-up data

Using follow-up data for program revision
and development

29

Aruitoxt provided by Eic:

PERSONMEL MANAGEMENT

Establishing staff selection criteria

Recruiting candidates

Gathering and screening information about
candidates

Orienting new staff to the institution

Delegating responsibilit.es to staff

Including staff 1 decision making

Encouraging positive interpersonal relations
among staff

Developing a system for evaluating staff fper-
formance

Evaluating staff performance

Using staff performance evaluaction gata for
staff i1mprovement and employment decision-
making purposes

Preparing personnel policy procedures

Keeping staff informec of personnel policies
and procedures

Establishing a grievarce resolution procedure

Selecting and administering staff benefit
Frograms

PROFESSIONAL AND STAFF DEVELOPMEMT

Involving staff in agpfrraising their personal
development neecs

Conducting pre- and post-observation con-
ferences

Conducting observations of teachers to appraise
their personal development needs

Planning & staff development program

Obtaining institutional support Zor staff
developnent

Providing financial resources, time, facilities
and incentives for staff development

Determining your own professional development
needs

Developing your own one-year professional
development action plan

- U \J

Outlining the organizational steps for estab-
lishing an au .sory council

Organizing an advisory council

Planning and conducting 1initial advisory
council meetings

Ensuring continuing conmunicati~. between the
advisory council and the board

Developing a complete plan to promote voca-
tional programs

Conducting promotional activities

Daveloping a community involvement plan

Monitoring ull community involvement activities

Providing comme.'s and information to assist
legislators, rule makers, and planners 1in
making policy changes affecting vocational
education

taintaining channels of conmunication with
governmental and community officials

Submitting routine and special reports as
required

Preparing formal cooperative agreements

Participating in informal cooperative agree-
merts
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Aruitoxt provided by Eic:

EACILITIES AND EOUTPMENT LANAGEMENT

Assessing the need for additional or renovated
facilities

Evaluating prospective land or internal build-
ing sites

Developing educational facilities specifica-
tions

Supervising construction, equipment selection,
purchase and insta’ lation, and facility
acceptance

Assigning building space to various departments
and service areas

Coordinating community use of facilities

Maintaining equipment and supply 1inventories

Operating preventive maintenance programs

Devising plans to preserve health, safety, and
security

Developing institutional/program purchasing
policies and documents

Designing purchasing procedures and controlling
purchasing activities

Securing protection against claims and property
loss

DUSINESS AND EFINANCIAL UNANAGEMENT

Corsidering general institutionwide and pro-
gramwide objectives as a basis for preparing
vocational budgets

Determining the resource reguirements of
various alternative programs

Allocating resources and responsibilities

Identi1fying how existing funding sources affect
the program/institution

Influencing trad tional fonding sources to
benefit the prigram/institution

Identi1fying alternative funding sources

Conpleting program applications for federal and
state vocational education funding

Develop:.3 project proposals

Observing guidelines for submittion, negotia-
tion, and follow up of proposals

PROGRAM IMPROVEMENT

Applying problem-solving steps

Determining the points in problem solving at
which you will need more information

Locating sources of information

Using guestionnaires, structured interviews,
and small-group techniques to generate
1deas, solve problems, and make decisions
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APPENDIX B
Delivery Mode
Code

1. Clinic ~- Small group sessiors, emphasizing diagnosis a- analysis
of problems arising from participants' rxperience., Clinic
leaders direct expioration of problem areas,

2. Conference =-- Geacral sessions and face~-to-face groups; useu for problem
solving, fact-finding, presentation of information,
training, exchange of expe:lence, developing inspiration,
and seciring commi.ment to action. Relies on
participatirn L, attendees,.

3. Exhibition =-- Displ.y of ideas, Droducts, or processes; used to
illustrate or promote information, materials or
procedures. Uses graphic and audio-visual media.

4. Seminar = Face-to~face groups; used for intensive examination of
relevant topics, Jtilizes discussion leaders as well as
content experts. High degree of attendee participation
and shared experience a necessity.

S. Workshop -~ Series of content specific sessions of face-to-face
groups; used to provide intensive training over immediate
period of time. Uses staff provided resources and
coordination.

6. Symposiunm -~ General session; used to present several viewpoints on
predetermired topics. Uses brief, raolated speeches by
content experts,

Attendecs

1. Superintendents of schools

2. School principals

3. Guidance Counselors

Ivpe Resource Persons

1. State Department of Educacion vocational personnel

2. Other State Department of Edvucation personnel

3. Instaitutions of higher education personnel

4., Commercial representatives

5. Local industry representatives

6. State bccupational Information Coordinating Committee personnel

T. Local level vocational administrators

| 8. State Employment Service personnel
AN
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