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JOB SATISFACTION
AMONG ESL TEACHERS
IN HIGHER EDUCATION:
A PRELIMINARY STUDY

Lois Kleinhenn Lanier
University of Maryland College Park

As a relatively new profession, Fnglish As A Second Language has
been and is experiencing growing pains. In recent years there has
been increasing discussion about various aspects of professional issues,
e.g. professional. standards and teacher unionization. Such discussion
has resulted in the formation within Teachers of English To Speakers
of Other Languages (TESOL) of several new groups. One of these groups
is the Professional Standards Committee, chaired by WATESOL member
Carol Kreidler. Under its auspices Profiles of Selected ESL Programs
and Their Staff Employment Conditions, Volumes I and II (Romett, Butler,
and Lanier 1982 and Iacobelli and Connerton 1984) have been published
in an att.mpt to clarify the current situation in ESL. In addition, a
publication of "Core Standards" by the same committee is forthcoming;
this publication is an attempt to suggest general standards and guide-
lines within the profession. In addition to the work of the Profes~
sional Standards Committee, the discussion has led to the organization
of the Program Administration Interest Section (PAIS) of TESOL, chaired
by another WATESOL member, Shirley Wright. Finally, a column on profes-
sional issues now appears regularly in the TESOL Newsletter.

The discussion about professional standards is, perhaps, an outgrowth
of job dissatisfaction, that is dissatisfaction with contractual agree-
ments or lack of such, low pay, few or no fringe benefits, and perceived
lack of administrative acceptance of ESL faculty as professionals. It
has been my observation that faculty in most ESL programs exhibit this
dissatisfaction with dispiays of discontent, cynicism, and general
professional unhappiness. Ultimately, in fact, many ESL professionals
leave the field.

There are ESL professionals, nonetheless, who do enjoy their work
and who do seem professionally satisfied. The question that arises is,
"Why do some ESL professionals express feelings of productivity and
satisfaction with their work while others are discontent?" For the
purposes of this study, the question is more specific: What conditions
exist in a university ESL institute which create feelings of job
satisfaction? Recognizing some of the conditions, of course, might
not only contribute to the continuing discuss‘on about professional
standards, but, more importantly, may offer insights into constructive
means of improving employment conditions.
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METHODS

In the fall of 1984 directors of five university ESL institutes in
the Washington, D.C. area were contacted and agreed to distribute
questionnaires to their faculty members. Questionnaires were given
to faculty members with a cover letter which included a brief explana-
tion of the study {(See Appendices 1 and 2). A self-addressed, stamped
envelope was enclosed with each questionnaire so that participants
could return their responses anonymously. In addition to demographic
information, these questionnaires asked for information relating to
contractual agreements, work environment, academic environment, and
administrative environment. The results are summarized below.

Due to time and cost constraints, this study is non-random and
limited to the Washington metropolitan area. From this study, we can
not generalize beyond the sample population used. Any discussion of

results, therefore, will at best suggest possible trends for further
investigation.

RESULTS

0f the 105 questionnaires sent to ESL faculty, 60 (64.76%) were
returned. 19.12 of the respondees were males; 79.4% were females.
One participant did not provide demographic information. The mean
age of the participants was 39. However, ages tended to cluster between
30 and 45. This clustering is represented in Figure 1 below.
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FICLRE i. 4Ages of Participants

60.3% of those responding to the questionnaire had ten or fewer
years ESL experience. Most taught between ten and fifteen hours per
week. The majority (57.42) of those participating were full-time
instructors, either tenured or non-tenured. 55.9% of the responsees
had at least a one-year letter of agreement or contract; the remainder
had a term-basis contract. 61.8% of those responding had no fringe

benefits. This would indicate that some teachers have a yearly contract

without benefits.
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A majority (64.7%) of the people who responded to the questionnaire
earned $20,000 or less per year. For rearly the same number of people
(68.3%), ESL was their only source of income. Moreover, 60.2% of the
respondees were principal wage earners, earning more than S0% of the
family income.

It has been said that collegiality is the main reason for remaining
at a job. Interestingly, 35.3% of the participants in this study rated
collegiality at their institute as low or only average. 40.3% rated
the degree of idea-sharing among faculty members as low or only average,

A concern of ESL teachers is the number of contact hours which they
have. This study indicates that whiiz som2 people were teaching more
than twenty hours per week, most taught fifteen or fewer hours per
week. It should be noted that 35.4%7 of the people responding work in
mor2 than one ESL program.

Although most respondees felt they were becoming better teachers
(89.7%), fewer (51.5%) felt they were advancing professionally. Those
who were more satisfied with their jobs more often felt that they were
advancing professionally than did those who were less professionally
satisfied (62.12 as opposed to 48.6%). It is interesting to note in
passing, however, that of those people who were iess satisfied with their
Jobs, 38.9% were seeking another job.

Given a choice of three administrative styles, 50% of the respondees
said that their directors were democratic, consensus seekers; 27.9% said
their directors were non-involved; 13.2% felt their directors were
autocratic, authoritarian. Six people did not respond tc the question.
Overall administrative effectiveness of the director was rated at the
lower part of a five-point scalz (from 1-3) by 61.2% of the respondees.
It is worth aoting, however, that 67.9% of those people who considered
their jobs professionally satisfying (4-5 on the five-point scale)
considered their director democratic {See Figures 2a and 2b). Also
noteworthy is the fact that 54.8% of those pecple who considered their
jobs professionally satisfying perceived their director's overall
effectiveness as an administrator as very or extremely effective. On
the other hand, only 25% of those who were less satisfied professionally
perceived their director's overall administrative effectiveness as
very or extremely effective. In general, those people responding to
the survey felt that their directors appreciated their contributions
to the English langauge program. Only 8.8% felt that their director
didn't appreciate their coutribution.
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Teachers were also asked about their participation in goal-setting
at the institute. 68.6% of those pecple who rated job satisfaction as
low felt that their participation in goal-setting was low. Conversely,
58.2% of those people vho found their work professionally satisfying

felt that they participated highly in goal-setting (See Figures 3a
and 3b).
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Superficially, it seems that certain conditions wight affect job
satisfaction, e.g. perception of overall director effectiveness,
director style, professional advancement, participation in goal-
setting, and so on. However, an examination of Pearson correlation
statistics showed that no one variable on the questionnaire correlated
highly with job satisfaction, the dependent variable. The strongest
correlations were between satisfaction and director effectiveness
(r=.39; p=.001;, satisfaction and gross annual salary (r=.35; p=.002),
and satisfaction and effectiveness of meetings (r=.34; P=.003). These
are certainly not strong correlations and could bhe artributed simply
to statistical chance.

To determine whether geveral variables together might correlate
highly with job satisfaction, a2 multiple regression test was run,
correlating satisfaction with a group of eight variables: idea-
sharing, appreciation of the director, effectiveness of the director,
director style, feelings that one was becoming a better teacher,
feelings of professional advancement, participation in goal-setting,
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and collegiality. The result showed that Multiple R=.49. Such a
result indicates that the variables cumulatively considered will
produce a stronger correlation with job satisfaction.

DISCUSSION

How well has the original question been answered? What conditicns
exist in university ESL institutes which create feelings of job
satisfaction? Based on the results of this project, there are indica-
tions--and these are very weak indications--that in the sample popula-
tion certain conditions may influence job satisfaction. Style and
perceived overall administrative effectiveness of the director,
feelings of professional advancement, participation in goal-setting,
for example, were of some interest. However, it was found that in
this study, no one variable significantly influenced job satisfaction.
Perhaps other questions, overlooked in this study, need to be asked.

Or perhaps the same questions asked differently would produce different
results. In addition, a larger, random sample of the population might
produce different results.

Several points and questions come to mind as a result of this study
and are worthy of note. First, the majority (60.3%) of the teachers
~esponding to the questionnaire had ten or fewsr years ESL experience.
Why only ten years experience? Wiere are those people who began
teaching twenty years ago? Are they now administrators or have they
left the field? Why? A study of the attitudes of people who have
left ESL, if the people can be found, might provide more concrete
information about conditions which influence job satisfaction or, at
ieagt, job dissatiafaction, In addition, 33.8% of all respondees said
they were looking for another job, while 38.9% of those people who are
less satisfied with their jobs were looking for another job. Why is
there so little difference between the two groups? What is the motiva-
tion for staying at or leaving an ESL job? Finally, this project
focused on the attitudes of ESL instructors in higher education.
Similar studies of other areas of ESL would probably yield different
results, Studying conditions of teachers in Adult Education, for
example, where full-time contracts and fringe benefits are rarely given,
might allow for a very different analysis of conditions which affect
Job satisfaction. These questions, while related to this project,
are not within its scope. Further investigation of these subjects
might very well provide additional information which would be valuable
for on-going discussion of professionalism in ESL.
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APPENDIX 1

Cover Letter

8115 Roanoke Avenue
Takoma Park, Maryland 20912

October 29, 1984

Dear ESL Teacher:

I am doing a study of employmen: conditions as 2 requirement for a graduate
course in organizational evaluation. To complete this projecs, I am
surveying teachers who work at several Wasbington area higher educiation

ESL programs. The director of your program has kindly agreed to allov me
to send a questionnaire to you. Wouid you please Leip ms in this study by
taking five or tem ainutes to cosplete the attached questionnaire? Please
use the self addressed, stzaped envelope to return the questionnaire to ze
by Noveaber 9. Do not write your name on the questionnaire.

Of course, ail information is absolutely confidential. In any future
discussion of this study, institutes vill nor be identified by name.
Copies =f =y f£inal report will be sent to directors of participating
institutes. If you would like a copy of the report, please feel free to

call me at home (587-3413) or at work (454-6545) or to vrite to me at the
above address.

Thank vyou for your help.

Siacerely,

Ao Klreilionns Finise

Léis Kleinhenn Lacier
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Sex:
Age:

APPENDIX 2

D{PLOYMENT QUESTIONNAIRE

Educational Background (highest degree):

BA/8S

Marical Status:

L.

s.

7.

MA/MS

Hov many years of ESL teaching experience do you havs?

lass

—_1 o
-6 to
mors

Mov long havas

less

1 co
6 co

What {s your employment statue?
- bart-time tamporsry
—rarc-tise regulsr
—full-tine, mon-tanure track
—full-time, tenure track
%hat type of employweat sgressment do you havs?
¢ multi-year contract or letter of appoincment

Vhat fringe bensfits do you have?! (Check as many as sppropriats.)

—Deid

— _Wedical finsurance

- tstirement imsurancs

— tuition remission
What {s your gross snnusl salary from all scurces?

— lass

$10,000 -~ 15,000
315.000 - 20.000

Whac percentugs of your gross annual incows 18 froa ZSL wocra?l

1002
(174
602

Plsase check y:nur ststus 32 s wags carner.

—___8ols

principal vage earner for family (over 503)
supplementary wage carner for femily (undsr $02)

BEST COPY AVAILABLE

& contract or lectter of sppointment, one~year basis
8 contract or letter of appuintmant, semester or term basis

.o,

than s year

S years

10 yesrs

cthan ten yssrs

you been emplcyed at your currsat position?
than s year

S ysars

10 ysars

snnusl leave/vacation ——Deid sick leavs

wmesploysent insutance
nons

than $19,000 $21,000 - 25,000

more than $25,000

402
202

support for sslf and/ar family
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pege tvo

9. 1s cthe office space provided adequate for your work?

—— &8 —0
10. How sany people share an office victh you?

one four
™o more than four
three

l1. Do you have your own desk?

—— TC8 ——
12. How often do faculty members in your prograa share idess about teschiag?
1 2 3 4 3
infrequently frequently
13, Wov wsuld you rate the collegiality among faculey and/or staff in your program?
1 2 3 4 S
very low very high

14, What «inds of support and equipaent are you givea by the staff for
inscrictional activicies?

—— tyPing ——ideo piayers
———duplicsting services —— Yideo recording facilitins
—veThead . projectors —SUdic recording facilities
———taP8 r2corders —fllns
——-_languege lab fac{littes sther:
15. Wow bulptul s the office staff 1a your prograa? .

1 2 3 4 S

®0C at a1l axtrecely

helpful halpful

16. Hov 3wy houre Jde f3u teack pec week?
17. Do you tes’.n Jnly at the program vhere you received this questionnaire?
yes 20

If you angvered no, hov 3any hours de you teach in the program vhere you
reeived this questionnaire?

——
18. Now many scudents are usually {u your clssees?

% to S students 16 to 20 scudents
6 to 10 ;tudents ’ sors than 20 students

11 to 15 students
19. 1If you are not sglaried, are you psid for preparation time’

yee no 0ot applicable
20. Howv much teaching sutonowy sre you given in the classroom?
1 2 3 4 b]
none coe, lete

2l. Do you feel that you are becoming a better teachutr?

——yes - o
22. Do you feel that you are advancing profeseionally?
_yes i
23. m.; yorr think thst students fe¢el your English program i1s aeeting their nreda?
———_Yes - Do . e SODevhat

24. Do vou think <hat your “n3lish prosram 18 mescing ~tdence' neadg?
ves no __Scmevhat

2
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Jage three

2’.

26.

27.

zs.

29.

Earwae R ena————
<

Hov would you describe the sdministrative style of your director?
sutocrstic/suthoritarian

democratic/consensus seeker

non-~direccive/non-invalved
Hov would you rate your  éfrector's oversll effectivenass 88 an sdministrator?

1 2 3 4 S
sot at all extramely effective
effective
Bov effectively sre faculty/staff meetings run?
1 2 3 4 S
not at all, ’ axireaely
effectively effectivaly
1s psrticipation in nactonal professional organizations encoursged?
* yes —nO —tomevhat
Are your conference expenses peid?
——Yes —_—i ——T0Bavhit
If 'yes' or 'somevhat', indicate the usual level of suppore.
—fuil —l52
—r52 —loss chan 252
-_rJ02
Are you given leave for p'rohutonl developaent?
yes —to

To vhac degree do you as s faculty sember parzicipece in goal-sacting for your
program?

1 2 3 4 [
20t st all very such -
Do you feel that your director appreciates your contribdution to the ESL prograa?
yes no sovevhat
Do you feel that your program is sa integral part of the uaiversicy?
— 8 —? - Somevhat
To vhat degree 18 your present job professionally satiafying?
1 2 3 : 4 S
not at all extremely
satisfying satisfying
Are rou actively looking for another Job?
yes no
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