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‘ocabulary
TEE Wert Germany

As part of a study of the languag- w3ed to cenduct
daily business in typical West German classroom situations, 30 mative
English speakers ohserved selected classroom interactions and used
guestionnaires to classify them and paraphrase them in English. The
observers were frcm a variety of English-speaking countries, and soms
had explicitly educational backgrounds. The quectionnaires given te
the observers contained sentences eliciting tzrms in a wide variety
of categories. Results obtained in some of the categories (reading,
notebosks, teacher record books, teachers, absence netes, truancy.
and marks® illustrate that this is a feasible method for ohtainirg
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<o ASTHI0M THG ISk FOR GERMAN SCHOGLS

Flradudlion

The present report is an silempt to present some of the resulte
2Liained I1n the course of an inquiry {nto the language which native
reeakers of English wouid use to refer to selected aspects of the
German classroom situation. It v oart of a larger project concerned
¥11h the development of teacning miterials 7or the fielg of " lass-
oo 1anguage™, for German taschers of English {1).

r
2

8y “classroom language® we mean the languzge used by teachers
and puptls to conduct classroom butiness. Our -rchlem is that not
211 &spects of the German classreom situation ns-e direct equivalents
in the English-speaking world: some are rather specific and charac-
teristic of schools in Germany rather than elsewhers. If one main-
izins, as we do, that uiing the target language for as many aspects
of & foreign language lasson as possible can mare an important con-
tribution to closing the credibility cap betwesn classroom and
reality, smys need to be found to also talk about the characteristy-
cally German aspects of (he classrom situatfon in Engiish, in an
accaptadle way.

D26664

o
L

fo avoid jumping to conclusfons, or to be depedant on indiy ;-
3t opinions anly, 30 native speakers from virfous parts of the fng-
Hih-speaking world were asked to paraphrase in English & number of
Priuaiions a3 they sight arise in Geraan cliassrcoms.

Ihe preseat paper {s a report on this fnquiry, After 3 brief
zxaich 3f the background and a descrintion of the methud u.cd we
Wil present and digcugzs ses- the results obta’.ed in the course
RS dnvestigat ~ before, “inally, suigesting how this information
w3 BE oLiad far the o ad teaching amierials,

B At T

Fecent analyses of the role o7 Tanguage in classroom commnica-
iun of o survey fn Yoss 1384) have shown that classroom ¢isco: =
s oot only tescher talk, bt iw-iudes pupil~teacher and pup: -pup
inlaraction as well. Move fe- antly for our present purpose, the
~eslisstion has grown that a cuaside able proportion of the verbal
irnezaction in the classroom, it we conside: a lessom as a whole, 15
“russed on Flelds other than the axplicit lessor topic itself A
PG might have his Jirthday, the next test 4s to be announced or
stuaned, there are not enough worksheets to go round ard two child-
e st be asked to chare 3 cepy. & pupt) cannct find his homework
L iebook, has not done his homework, needs to be told off for mishe-
Beriing, Lannot sea cthe blsckboard proparly, complains about 2 neigh-
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bour dysturbing him, the whole Class needs to be organised in groups
for the next stage in the lesson, there 15 no chalk left and a child
ras 1o be sent tc the janitor or seccetary 1o get some more, etc..

Ail of these are aspects of & \esson invoiving lanpuage in a real com-
municative sense.

An attempt to systematise the various “"elds of reference of the
verbal interaction occurring in the context of a lesson shows at least
the following six fields of classroom discourse, 71} .ie topic itself,
which obviously usually dominstes the verba! interaction Tn the class-
roow, {11} the real life situation of the teacher and the children in
the classroom. (m}m Ionguage, perhaps in the contex. of an expla-
ration or s correction, {Tv] discourse, in that teacher and pupils

negotiata understanding and clear up misunderstanGir V arganisation
covering any of the miry organisatory moves needed t 3$S700M
business going, and (vi) discipline {cf. fuller survey . 1984) .

Foreign language teschers do not necesczrily accepc u11 of these
fields of classroom discourse as areat to be covered in the fereign
1anguaga. While the first - and possibly also the third - tend to be
sompchat automatically inciuded in the foreign language parts of their
lassons, many of the othars are often not considersd part of the les-
sen “propert, and are thersfore dealt with in the mothar tongue.

However, such a distinction between what is suitable for foreign
language discourse and what is not has rather serious implications.
It is easy to see that tha fields often excluded in this way from be-
ing coverad in the foreign language are in fact those whichk reflect
aspects of the actual situation in which the teaching is carried ovt,
i.4. the classroos situation itself. Howaver, the classroom situation
is the only genuine situation that institutionalised language teaching
commonly provides. There is little doubl chat the more these arvasare
excluded from foreign Janguage discourse the more the learners sust
ingvitably be left with the impyression that the foreign language is
only suitable for the verbalisatien cf the mecessarily fictitious
worlds of texihooks and cther teaching saterisls. e would therefore
argue vary strongly in favour of an .nclusion, as far as conceivably
possible, of the actual classroom situation ir all its aspects in what
is dealt with in the foreign language. This would not only take advan-
tage of an i-mediately relevant practice fisld in which language is
used for rea: communicative purposes. but 1t would also help to close
the credipility gap between classroom work ana rsal life which other-
wiie would be inevitable.

While {t may be easy to agree on the aesirability of this ap-
~~oach in principle, the problems of putting this concept into prac-
Lice ara considerab's. Teachers tend to receive little preparation
for the clcssroom-related aspact of thair foreign fanguage command,
within the framework of their training, nor do there sess to be many
useful materisls available to teachers interested in educating tham-
selves i3 this respect on their own (cf. however, Hughes 1981, as a
~0wible excention). In sddition, however, what may even be wore funda-
=antal &s & problam is the reslisation that meny aspects of the class-
oo situation of & particule.  wuntry are in fact rether difficuit
D SEPYEsS in a forsipgn languaga at all.
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There gre two major reasons for this difficulty. The first s
conrected with the different ways in which laaguzges tend to concep-
tuslise their surroundings: what may e easy to say in one larguage
2y have to be paraphrased in tne other, because 2 directly corre-
sponding term (and possibly also the concept that goss along with
it} mey not be available. A Gerwman child who cannot see properly what
1t says on the buard because the 1ight is reflected on che shiny sur-
face so as to blur the chalk writing will want to say Die Tafel bien-
det, but will find no easy way of saying this in English (nor wili the
toecher be able to suggest one) because hierden in thic sense cannot
be directly translated fInte English, urd e se such as Can |
51t elsewhere? | cannot see the board -{ hve to be oné of
virfous sTtuatiomaTTy appropriate ﬁh{% this prodbles.

The :=cond major resson for the difficulties often experienced with
the verbaitsation of the varfous aspects of the classroom situation
in the target language has to do with the fact that foreign languages
are typically uu?ht in the school setting of the home country of the
learners and not in the educatiomal context of the target language.
& German tiacher ~i11 therefore nead to be sble to cope with the Ger-
man school situation in English, and a Gerwan child may went to ver-
balise what happens in his own classroom, rather than in an imag1-
nary one located in an English-ipaaking coustry. while no doubt ma-
processss amd procedurc: are identical or at least fairly simitar ...
foreign language tewching sftuatiom a.ywhere, it is important to
reslise that *his {s by no means tho case for all aspects of the
classroom situation, meny of which ars in fact rather spacific to the
school setting in a particular country. The Klassenarbeitshefte nesd
o be collec 4, Peter cannot find his HousheTt, WAd he has not xept
nis Aufgaben.zft either, the Klassenlehre?r wants the Xlassenbuch, but
the m%mm 45 sbsent, the TaTaldienst has WOT cieaned the
soard, the Tixasensprecher *: to 9o t & medtiag of the Schillerrat,
the pupils AT rOw Writher tha aexy dey will be hitzefrei: atl
of thess regresent dafinite concepts in the minds of Berman Cteachers
and pupils, but have mo direct equivalests in the Erglish schoo! set-
ting, and no degree of famtliarity tfr!th English classroom language in
England - with concepts such as e:t, sonitor, housesaster, regis-
hogf_iﬁ. em of

ter, rough boot - fair ‘Qg!! 0 < WTT soive the probi
axpressiig hese GeTwen conc T English.

Clearly, in both cases tiw problem arises because the Concepts
sugyested by the Ceiwan language or by the Sermsn classrcom situa’ion
can often only be paraphrased, rather thin axpressed directly. in a
foreign langusge such as English, where lexicalisstions for these con-
copts may not be readily available. If we accept that it is desirable
1 principie 1o cover as much of the ectual classroom situatin. as
possible in the foreign language, seriout ateesdts must be made to
arrive 2t acceptable English parsplrases of what Qevmer teachers and
pupils might went to refar to.

In orger to avoid having to {nvent cur own paraphrases for this
purpose - with the inherent danger of creating & xind of Englisk only
coeprenensible within Germin classrooms - or having to rely on a few
«vdividusl opinions only - with the danyar of overgenaraiising usages
which my be usseceizarily regiomal or even tdiosyncratic -, 20 native
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speaxers of tngiish from various pasts of the English-speaking world
were asked 1o paraphraze & aumber of such concept. as they might be
needed in German classroows. in what foilows we shall report on this
intuiry {2,

2 detnod

The inquiry was conducied on the Lasis of aa extensive gquestirn-
natrg sccompanied in sach case by & face-to-face interview.

The subjects were native spaakers of Engiish from England(=13),
the United States(=8). Irelana{=4}, Canadai=l), Scotland{=l) and Wales
{=1){N = 30}, Al} of toem Rappened to be in Germany at the Lime of t--
intarviom, soMs on & passing visit to the country, some with up to 1v
yoars of residence in it. ¥.st of them ware in the age range of 2i-%o
{=12), the next higgest age group were the 41-50 year-olds(=8), uith
the othar rang2s fairly avenly represented {31-40: =4, under 20 and
over So:s3each). The large majority sust be considered w0 be very
familitr with aducational settings: 27 of them were sither students
é-b).mcun(d) or lecturers{=7), and one was a school girl from

ngland, ihila there is no doubt thai the availabilitly - and readimss
La co~operste - o7 subjocts for this inquiry was largely diciatad by
chince, the breakdown of the figures shows that the papulation wes
fzirly call spread geneally, with 3 desirable overvepreseatation of
intaryiewsss with splicit educatiomal backgrousds {3).

Tha questionnaire used in the inquiry was 12 ‘uges long, with
ovsr loo items arranged 1a oroups pertai-ing to (i} ihe ronal back-
grouna of che interviewses, (11} pupils' equioment, {11{) books, {iv)
classroom surroundings, (v) classroom business, (vi) merks, {vit) dis-
ciplire, and {viii) charactarisations of teschers and pupils. The main
problem in devising the format of tha questionnaire was the nead to
devslop an elicitation procedure ensbling subjects who might havs no
or 1ittle command of Garmya and practically no knowladge of Gevman
classrooms to ca-cperate in finding wayst of talking aout the Gerwmn
classroom situation. Although for each itam tha starting point naturai-
1y was » Garwman concept, 1t wes obviousiy not possibie to s'aply list
these in German and then ask subjects how thay would render these in
Eagiish, e.9. in a format such 23 "Mew would you say Die Ta7el blendet
in English?” Rather, it was nocessery to davelop descriptions and ex-
planations of these concepis in English, and attempts had to be mede

5 foraulate these such as to eveatuaily elicit a paraphrase of the
ontept required, #s o.g. in the follcwing smsepls,

~0me bleckboards mave 2 fairly shiny surface, and sometimes
the igtzi is reflectad in duch a may a5 to rake it impossible
0 what 15 o0 the board from some poxitions in the room.
In such cases. a pupil —ight complain by saying
{questionnaire pags BJ.

This approach made the quastionnaire rather long - 12 pages are
Guite an 1mposition (althcugh motivation to complete the task we
heipeg along & Y1itie by Laing able to pay 2 small pusumeration for
compliation). HWore importantly, however, thare was of course mo guaran-
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tee that the descriptions were unambiguous enough for the native spea-
kers of Englisa to form an idca of vhat exaztly was meant in each in-
stance. Therefore, interviews wers conducted with the subjects sfter
they nad made 2 first attempt to complets the questionnaires o their
owr, and in tnese sessions, which took about cn hour each, the question-
naires ware gone through together and explanmations added wherever it
appeared that the descriptions had fafled to fuaction properiy. Typi-
caily, subjects had considerabic difficuities in switching over to con-
ceptual{sing mattars {n the German way - oftem, initial rep).es drew
dttention to tne fact thet this “did mot apply*® followed by extensive
erplanations of the ways in which thi were dong i~ their homc set-
tings. These explanations were no doubt very iaisresting in themselves,
but provided no help for the problems pinpointed here. A Yarge propor-
tion of the time of the intarviews was therefare spent in persuading
the subjects to at least try to suggest ways of what one might say for
: particular concept ssuch as Klassenbuch) even 1f things were (cb-
vicusly) organised differently 3t kome. It might be added here that
the intervisws, certainly as far as conducted by the suthor himself,
were perscnally very satisfying and provided him with highly inter-
£stiny insighis into the details of the day-te-dey ruming of foreign
language classes 1a many parts of the Ennlish-speaking world!

4 Rasuits

Oniy s few of toe over Jooo individual data obtained in this way
tan ba presentad and discusced heve (cf. mote 2).

As a start. it may be instructive to look at the resuits obtained
in raply to descriptions of the Cerman comcapts of Lektlire, Notizbuch
{ef the teacher). Hausheft, Aufosbenheft, Arbeitshe®®, and ¥Tassenbuch,
wiich sre groupad Cogethat hers bocause they ail reviect aspects of
the such/Haft astion in Germen. Thre formu'~iion of the itams is shown
n :; 2 1, reselts ars 1istad separately for each item in Tables
é - 7.

The results obtained in reply to item 1 {cf. Table 2) show (1)
that native speskers would probsbly avoid the problem by using the
ritis of the iet to refer to it, and ({1) that if they wanwcd to i
be sary pracise thay would have to sty something like lementar
tzxtérud:ng %{r«dn which 13 quite a scuthful w%m‘}-

iy used 1A 8 normal clas.roam. Vaguer terws suggested as
stitadble are readsr and resding-book: al the first appears more
fraquently in the Teplies, 1T ‘s oftan associated with publications
providing selections frus various scurces rather then one story only,
50 that we would racommend the second as the better term to refer to
what is called & Lektire ir foreipn language tesching. in Germany -
unless one alopts the native sparler’s strategy of awoiding the term
siingether in the wey indicitad above.
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Tabie 1

Item Group “Bocks™ {page 3}

s A book or bookiet containing a contlwous story, used in foraign
langukge classes as reading material in addition to the actusi
course book, would be called a

ha”l

The (octevo-sized) book which the teacher carries around with

Mk and uses to note down information about the pupils perfor-
wince énd reminders &boui work st{il to e handed in ete. would

b called 2

ps

& pook used by pupils fo~ writing in both in class (for class-

room work) and at home (for howework) would be called a

4 A bo3k wied by pupils to mote down what homewory nas 7bm sei
for which subject snd for which day would be called a

5 4 book whick the puptis use for writirg in anly wher they dc an
official tast in class would ba called a

£} Tha book which contains te official ~ecord of the work done in
class, of the marks given for the test; written during the
school year, of instrnces ol absence and of erriving ?au. end
of sny discip’inary measurss taken ir the case of individual
wetis {3 cailed the

of ==ich there is one per class constantly kept at the s-hool.

Tebis 2

item | “Lekilive” Results

areel/ftext
resding ook

{reading} book/
tle would be mamed

raader

wpplamntary resding
hook

story {raading} hook
reader {Wove than |
seisction] resuing
BOOK

bk 1 ats

no <" jreader {referred to by title

reader of buok)

text/s*ory book wipplemntary reader

susplementary tert  "Edder/reading hook

taxt resder/book/ s tewy-bock/
novel .

supplementary

resding book reader

Yiterature book novel

reader reading hook

Story-bonk readar

résder

ragder
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Yabie 3

the black bopk
teacher's nolebook

punishment bony
i1ttle book

notepasck

record book/
tescher's nolebook

grade book/
teacher's notebooy

natebook

nolebook/grade boog

artendince boox

Title red book
black book

grade book
teachar’s record
tescher's notabook

teacher's handbook
the black book

drary/natebaok
detention book
teacher's notsbook

mrk book/
lesson notebcok

mrk book

{scholars'} record
book

notebook/drary; mark
book

notebook/pocket -hook
teacher's mark book
scholars' record book
notebook

bisck book

diary

Part of the sigrificance attached to the teacher’s Notizbuch in
the German system stews from its place in the record-keeping, Targe
proportions of which are done at home by teachers, 2s a consequence

of the halfday schooling system cus tomry

in

: since al}

official records must remain available at the school, some double

ERIC >

Aruitoxt provided by Eic:

back-kaeping is necessary to ensble teachers to work at home. Thus,
aithough the teacher's !%515% is his own private property, pupils
recognize {smediately tha means busimess when starting o get his
Kotizbuch out during a lasson. The various wersioms offered in reply

s Ttem (cf. Table 3) reflact aiffereat aspects of the functions
the book mey have w'thout, howaver, covering thea all. It seems that
3 general tem such as (teacher's) notebook is the maet suitab’e so-
lution hera, #ith the rpecification belng Teft to “he situational
contaxt in class.

A similar solution sugoests itself in commaction with ine Auf-
gebenheft (cf. Table 4), for which notabook can serve as
£ version sufficiently unambiguous in n which it would
be used. Hore pracise versions could be aast notebook or home-
vork diary {tha first probably marked a3 ﬁm Eﬁlisﬁ‘. It should
be no t the Mifgabenhefi - which is oftem o spacially a-ranged
octavo-sized hooklet with spaces on the marging to eater the lessors
of the wesk in groups following the iadividusl days and with empty
Vines to write the homework dug for these carieds against them -
ﬂnys an important role in the 1ife of a Germsn school child. The

a1f-day schooling usual in Geremny tends to relegats most written
work to homework, and to keep trace of what s due for when can be
quite complicated. Pupils are aven askad to show their homework note-
books Lo see whather thay in fact entered the homework set in the
right spacs - and if this happens during an English lesson it world
oe weful to have an Enalish tamm for :{.
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Tabie &

Ttem & “Aufgabenhefi”:Resuits

notes OODK 2ssignment book homeworX book
homewory atary scsigrment notebook noteb.ok
nomawork -notebool as> igrment notapec/ rtebook /homework
notebook/ oL ter ~aminder pad DOOK
pad/assignment bock homework boCx notebook
appointmeat azsignment book mr‘k notebook/
{calendaribonk homewerk nhotebock/
{homzuork ) ass i gnment dlary exercise book
netrbook homewsrk diary homework book/
calendsr homework diary prep - diary
notebook resinder hosswork diary prep book
notebook {write in back of prep book
homework book ) no wwork diary

The resilts of itams 3 (Hausheft) and 5 SArbettsheft) are inter-
esting to compare {(cf. Table 5) because the disEinction refliected in
the German terms - the first 25 the bock to b written intn in class
ard &t home genersily and the second as the book only to be written
into for writien cilassroom tests o ‘ch are thus collected fn it - is
not ddentical with distinctions such as M%gm_%w]g:ga- fair
{copylbook, and a test book fs of course usuatly a (pre-printed) wt
27 papers outiining The quéstions which are to be answered on imgivid-
ual sheets, for one individual test only. Not surprisingly, the an-
swers show & wide spread of suggestions. Although notebook is techai-
c2lly correct, it should perhaps be avoided for Haus¥=TT {f {t 13

made to serve other seanings &t well (see above).—m[rwgle book
are not quite appropriate for vie homework aspect of use Haus-
heft (1&:&, ntly of what some of the books actually might look
Tike). Thus, exercise bookappears as toe most convenient solutiem. For
irbeitsheft, Biue Hook 1% bly too regional to be useful, amd test
mmiu 1y ise may be too long. This leaves
T2t book in spite of the slightly different associations connec

wTth TATS terw by native speakers of English. .

The Test itam of this group (Klassenbuch, cf. Table 6) 1s agefn
characterised by the problem of lea %o Tind o general term where
in English more specific ones are used (register, record files, coursse

z to mefer to the varfous aspects o record-keepng nesded

or effcctive administration of school Yife. It goes withat
siying that these varfous aspects are also handled in physically cif-
farent records, in England - hence the different names - whereas in
the Serman systm all the information abeut the members of = Clask,
the marks roceivad, letsons held, attendances etc. s collected 4e
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Tabie §

Haushaft
exercisg Dook agiabook axarcise buok
lotter notetook rough boaok
copyfexarcise bock nCLabo0 R rxsrcise book
exETL 1S DODE notebook sxarciss bock
nGtebook sxercise bock axercise book
notebook aercise book axercise bock
homesnrk/ exerciss book axercize book
cinss notebooh \7ou3h book)
no tebook exevcise book
nitahook axercise book
2352 DODE e arcise hook

Arbeitsheft
grertisg nask Blup book taz?t dook
gopd convbonk Bilue book sxercise book/test book
tast oopy tlue book ararcise bork/test so0k
£2B8 B0DE tasthook{jet}/ test book
test rotehok sastiheal/enas- test book
ves? paoklet testjexan folder o 0e o
T23L ApLRnaCE tast book {tast book}
220l bovklisis test hook tast hosk

g5t hook

e
L e 4 553 4

e R e e
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Table §

Item £ “Klassenbuch ': Results

record book grading book/register register

report book rell book registar ciass register
assessment records course record {names only)
register/class student record register

record book {markbook ) {record files)

ra\e book/record markbook/tescher's official scholars
book register record u30k

grade book/official official record book mArk book/register/
record book form book punisheent book
class book/class plack ook mark book/register
register rd of

register record of work

grade book boak/ lesson
attendance book {various filing planners/ mark bouk
- systams)
Ltiendance bock report |

one book. The answer's obteined reflect this difficulty in that thay
aither highlight one of the aspects only $grade book, attendance
book, black book etc.). or suggest a conbination of these (2.9. mark
SIaT, {shment book)which is descriptive rather than
usabia solut¥on, sTaply point out the Incompatibility of the sys-

lams (e.9. various filing Jystems; class ister:names only) . ich
is factually correc hot soTvl tgim-. 2L

Raturally, it is tmeppropriate to expect a s{ngle “correct®
sotution, in these cases What {s needed are suggestions which are
Jeast likely to be eithe~ misleading or incomprehensible to native
spsakers of tha language. Since the term record can bs taken to cover
records of all kinds (attandance, performance, behaviour, course work
etc.) we would suggest record book as a way of referring to the Klas-
ggc_h_ of German schools, In prafersnce to the clumsier if more
precise regisier and record book put forward in some of the snswers,

Tha secc d Jroup of items to be presanted here tries to elicit
paraphrases for the Gevwan concepts of Klasseniehrer, Entschuldigung,
sciwinzee (lasson, day(s)). While the fTrst of these mTght 2pa1n come
up agaTaet the am of different organisatory structures, the
others were inciuded decause we ware interested in seeing what could
~ and wauld - be said colloguially, below the leval of official lan-

g,
Tabie 7 shows how the descriptions of the above concepts ware

BEST COPY AVAILABLE
ERIC 11

Aruitoxt provided by Eic:




v -211-

Table 7
Ttem Group "Clissook Business® (page 7, items 1-4)

1 In each class, there 1s usually one teacher who is specially
responsible for administrative matters, writing out the ts,
checking the register and record book, contacting parenus 1f
necessary, organising outings for the class etc.. This teacher
is called the

™o

After an absence a child is supposed to bring
from the parents to explain why it was absent,

3 If & child deliberately stays away from an indisidual lasson

withQut 3 reasonable excuss i/he is said to .

L) If the child deliberately stays awsy from schod] altogether s/he

is said to ) C.
Tahie 8

Tra 1 “Klassenlehrer{in)iResuylts

Form Masier/Misiress homercom taacher class toscher/Terw
form tescher homeroom {eacher teacher
;:gssi?om #istress/ homeroon teachar class{form)teacher
Nag.er . mEroom Laacher fovp listrc;s
clazs tsacher form master,
o tascher home Leacher Mistress /Teacher

seroam Laache fore tarcher
class sponsor/nomercom Lo form tutor
tescher om class teacher
FoReroms teacher form: teacher form Teucher
noRerome Lescher tutor
hoserooe tescher Fore Master/Mistress
F—— teacners Form Teacher
cizss administrator class teacher/fors

myter oo

Sy agy——"
ba—n =

1

The spread abtrined in tha repliss tp m:ltwmn_lwmm)
{cf. Table 8) 15 not due to any Yack of a ganevel R TRTT)
caze with some of the items in tha prev
the rewlt of stratghtforward regiona)

Cansdiar informaats suggested
isecher. fv ipite of const

(3
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be enough common ground in the fumction invoived to recommend to Ger-
#an teachers the yse of either of these terms tc express the concept
of Klassenlehrer, and the choice would probably depend on the exchasis
on 2Tther British or American English in that classroom. German tea-
chers might note that the term ciass teacher was only suggested b

5 (Britisn) informarts, all ove~ %0 years of age, 4 of whom with Yong
Ariods of residency 17 Germany.

lable 9
item 2 “Entschuldigung™: Results

[ N7 a written excuse a note

& note a lestar/note a sick nots/a (et-
& letter/mete of 3 rote/note o absemca ter

[ FIaT Y1 a nots :?CKI:::Q::G note/
g? m::mzw a0 explanatory rote s letter

an sxcdsa/en absance absence note 2 .ick nots

nota an abssncs note a letter

a8 axiuse & Rote 2 note

Bn Lacuie 3 note an absence note
0 AXCUSS NOte a sick note

BRCUSE 2 letter

AR SECUSS 2 vote

The concept of an "Entschuldigung” in the sense of 2 writien
statament by parcats to uplﬂn‘ﬁiﬁcir child did not attend school
does a0t seem to be difiicult to express ‘cf. Table ¥) and there is
uite a renga of acceptable tarms available, of which the handiest

spsar to be excuse, (sick/avsence)nots.

Yhat s terhaps more intaresting to sce is the way in which
staying zway Prom school deliberately, for a lasson cr for longer, is
referved to 1aformally, {.e. between pupils, or parhaps at home, re-
ther than officlally &t achool. As Table 1o shows, the answers repre-
sent both forma! and informs) versions, with playing truant the most
gemare] one n use. Skipping/cutting class 1:‘!’%«!‘0 mentioned
with the asning of als jesson. Regional varfations add colour

? the nnrtou":’. ;ﬁ%@ew& el T, oy

Pt on
va spedkers, Our Tnitia) ides that 1{ night be necex-
sary in English to ofserve a cluar terminological distinction between
staying sy for an individual lessia, o the one hand, and a day or
nore on tha other, was not systaraticall by the anewers ob-
tafnad: tha first case *s ususlly spacified by referrirg to a class
or lesson afssed that vay.und e MNistinction can therefore be neg-
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Table l¢

items 3,4 "schwanzen® {lesson, devi: Results

pe Adobbing/skiving/
mitching

skip class

doss & <lass
#itch/aiss & class
cutting « class

skip class/play oruest
be playing hookia/
skipping

skip class

ut class

be dobbing

play truant/schesing
school sitching/
skiving

play truant/doss
sitch/piay truest
be truant/playing
hookay

delinguent

hookie {whoie day)
skipping (fou gither;
ne skipping cless/
piaying hockaey

oiay hooky

e trusat

*schwiinzen® (Stunde)

have skipped class truant/wag it
stipped class/cut class  skive of¥

e skipping class have absconded

be skipping/playing play truant

hooky cut the lcsson
skip class {class)

skip class play truas

skip 2 lasson/ to skive missing 2 iesson

ot wg

mitch/skive skiving

skive skiving
“schinzen® (Tag)

be playing hooksy have 16ft

de truant play truant

ba skipping play truant

skip school/slay truani
truant
play truant

ieg it (Lincoinshire}/
witch/truant (i
touanting)

skive
truantjvag it

truant/have the day
off

have played iruant

playimg truant
wAQ/play truant
play truant

playing truant

play truant/sitch
take French leave

wmgging it

ERIC

lected from & language point of view as not being lexicalised - as is

aiso trus for Geysmen,

In the final grwups r” items to be presented and discussed here,
we were interested in ~~.sible parephrates of the warks given in the
Garean schoo! system. These 90 from 1 at the top to & at the bottom
of the scale, with conventionalised p& zphres~s

{sehr gt. gut b%;
1, edigend, ausreichend, manelhaft, “‘ﬂ!ﬂi!'_‘) » 4414
ons

Tigirs nases thamselvas. T _ descript

wore vormulater’
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Tahiz 11, the resulis ars shown in Tables 125 and 10

Table il
item Group "Marks® [page 9, items 1 - 63

There are six marks available in the German systea to assessthe
child's school performance. They 9o from one to six. The first four
are pass marks and can be paraphrased as follows

the highest pessible mark is a "1*
tha sacond highest merk s a  “2*
the neutral, average mark is a “3*
the “just pass” wark is a e b

The other two marks are non-pass marks and sxpress two levels of
fatlure,

iradequate work but not beyond nelp is a “5* =
the jow:st possibie mark 15 a 6" -

The resuits obtained are not easy to interpret and are reminders
of the linguistic truism that t*- meaning of items in & closad set
is largelv determined Ly the co-prasence, and rank, of the other {tems
in it. khile most informants agreed on using excellent for ths ve
best. nr:'.‘%ﬁoo_d can only be the very best 1T there is no excal-
lent to 2 in all other cases it 1s usea v refer to Tha se-
coad oest mark. A similar shift can be observad in connection with
good: {t is only used for second best, if the top mark is ve od,
or excellent with » v‘@‘g_ﬂ following: in all other cases 1T refers
to the average mark. reauent alternative given for the average
mar.. 4 satisfactory, which, however, also appears as a mark a grade
1owar than a » In other words as the lowest pass mark. The two
non-pass me either both given as fai}, or a distinction is
drawn between poor and vcgpor(bad. It773 interesting to observe
Hat mny nctive speakers tri [} ss German marks in terms of
thetir own marking conventions (using letters from A-E/F, or giving
parcen i On the other hand, practically all suggestions wers con-
sistent in thamsalves even {f the same ters (e.g. satisfactory} would
serve different purposes ir the different schemes suggested.

On the basis of the answers obtained here, we would recomment to
the German teacher of English the uss of the following terms - »s al-

tarnpiivas to the semes of the figures as such ~: 1 = excellent/very
Fgg_. 2. ﬁ 3 = satisfactory/aversge, 4 = pass/fair. & » poor,
m T .

3
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Tagple 178

Aarks 1-30 desults

“sear gut”

*out” "befrizdigena”
& 175%) sxcellant 8 (55%) very good 2 {45%) good
excellent & very good B good €
A (35-loo%) B {70-B4L} € {55-70%)
exceilent very good good
excellent very goud good/ fair
excellent work good work satistactory
A excelleni 8 good ¢ average
R very gose., § good L satisfactory
exceilent
A {excellent) % above aveage L average
A excellant & ADQVE krerage C aversge
& gxrellent & good C avar.oe
£ axcelient § ahove sverage L average
& zxzgllent 5 gond C satisfactory
$0-100% & F5-%0% 8 s0-75% ¢
exceptional a0 arerspe
A zelisay B wary govel fo, €, C-pnnd
tood A Bok & 653 L
the hest shove average average
aetelteny o] ET g 1]
excellent wery Gond fairly gond
& groelient 8 very good C satisfatory
% greeilen T gead L average
Yy G0N goos Evarage
2 pacaiient ¥ yery good ¢ gond
very ?ﬁ%&f gooid zatisfactory
TR T =14
¢ ailent a5l {very good) e, S8/ o
A & [
lafle tupmerd Yiia 5/10-4, %0
& gxcelispt & vary oot ¢ o
FEFY G008 ao0d satisvaclory
&

gous average
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Tsnie 12h

Aarks 4-6; Results

“apsreichand” “‘mangelhg ft* “urgentigend®

70 {351) average O {35%) below EFF (25%Y poor
below aversge average failure

fair D he” g very bad ¥

D {40~541) E (35-391) F {lo-24%}
satisfactory insufficient N.G {no grade)

5 DRSS/ DAPE DESS fail & hopeless fatl
passing unspiisfactory failing “a zero”

D balow averege I incomplete F failure

D sufficltent ¥ fail/inadequate F fully inadequate

U below average

D unsatisfactory
U adequate

C balow average
G pissing

50-80%
safficisnt

D xptisfacrory
0% B

tioe averags
fzir

foir

5 cild do betoar
£ osaisfy wy

setisfacrary
8 fatr

faiy

paas

b

&j1a

g fair

feirly goos
baiow pverage

possibilidy of
failing

F faii

inadeqate

F failad

t fatlure with hops
to-50% £

inadequate

£ insatisfactory
26-50% £

poss

Delos everege

£

© brlpys average
batow average

€ poor
poriwmak
oGF/usak

£
lie

E poor
only fair

pogr

flunk

F fatl

F failure
F feiled
F fatlure

pelow 40X F
wholly inadaguate

F dafinite fail

a-Zof F
failure

¥ery pocr
poor

¥ unclassifieg
£ ver, poor
YRTY POOr

F very poor
very poor/wesk
Yary poor

£
ofle t3il/worst wark

F oyaey poor
ik

£

very bad
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5 Conclusions

in the present paper an sttempt has been made to present and
giscuss some of the results cbtained in the course of an investiga-
tion into the Tanguage which native spsakers of English would use
te refer to selectad aspects of the German classroom situation.

We have argued that it is important *o incjude the actual class-
room situation of the learners as far as , 2 within the foreign
ianguage parts of foreign la g9¢ lessons. nowever, foreign languiges
are typically learnt in the tional envirenment of the learner's
hame contry, rathar than that of the target lamguage. This means
that a direct transfer of the classroom cornectad with e.g.
English institutional surround{ is ot possible: Gevmar children
and tsachers need to find ways verbalising their own surroundings
which very often are rethey different.

In order to avoid nkin? wgrstion which would lead to a nega-
tive kind of "classroom English" incomprehensible to mative speakers
of the language, outside Gerwan classrooms, a survay was conducted
asking 30 native speakers of Enslish from various parts of the Eng-
1{sh-speaking world to ur:ghnn in English a of classroom
sttuations as thay vight arise in Gerwr. classrooms. This wes done

o0 the basis of an axtensive questiomnaire, followed up by a face-
to-face interview. A aajor prodlem turmed out to be thr nexd, for

the questionnaire, to develop an elicitation procedure snabling also
subjects with no or next to no Cerman aw’ practically no knowledge

of German classrooms to participate in finding ways of talking about
the Germn classroom situation. The sclution eventually adopted of
presenting the subjects with carefully phrased descriptions (in
english) of the vartous ts to be expressed hope- ily in usable
English paraphrases vas not always successful: melo: arts of the
interviews were spant on additional explanations wisve care was neaded
not to suggest what the interviewsr wanted to hear {m the firs: zilac2.

The results - only some of which could be presentsd and ciscussed
here - show that the procedure adopted for this iavestigation is a
pors’dle way of srriving st the informetion required. As we have
sten, this does not mesn that the amswars obtaimed are always easy to
intarpret nor that can they be incorporsted 1aty e¢.g. & German Eng-
1ish teacher's classrocm lang:qn repertoire divectly, {.e. without
any further intarpretation. we hope to have besr able to show
that tha data obtained in this way sre both necessary and useful as
& basizs for recommendations in this field,

As stated at the buginning, this imvestigatiom is s2rt of a lar-
ger projact concernad with the Jdevelopment of tesching mte-:~'- for
ihe field of “classroom hmr' for Germsn teachers of English. It
tas proved to be very halpful 1n placing these materdals on sounder
foundations and will hopefully, ia the lomg rum, make a substantial
contribution to encourrging teachers and pupils in Germeny to exploit
sore of their own classroom situation for foreign lamguage interaction
mzoss often the case at presani, by showing hw this can actuaily
2% .,

BEST COPY AVAILABLE
1y




.18~
B

supported by grant Mo. 8546 of the uUniversity of EBielefeid.

z 1y soma of the data obisined in the course of this investiga-
tinm can be presented hare. Hore information is available from
the guthor, on request. A fuller report {s in preparation.

3 I wish to record my thanks here to john Hardman, who as a stugent
a1ssistant to the project helped to find & large number of the
native speskers who eventually particineteq, 2ng wio conducted 2
fair nusbar of the {nterviews.
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