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FORMATIVE TESTS OF SPEAKING PROFICIENCY IN THE MOTHERTONGUE FOR
14-YEAR OLDS

- Klaas Schreuder (Cito, Netherlands) BEST COPY AVA".AE

, 1 Introductior,

For oral tests to be used in the course of the education process

and meant to supporf it, that is for formative oral tests, as a rule

“ only direct and not indirect testing methods will be adopted. That is
to say, in taking such an oral test pupils will actually have to speak.
And, indeed, I think that indirect measures of the oral skill at an
intermediate level should be avoiced, not only or in the first place

" for reasons of validity but with a view to
- the motivation or pupils, as well as
= the effects such tests have on education, whether intended

or not.

T

: .+ Generally speaking testconstructors prefer their tests to
S1icit behaviour that does not differ too mech from thet s it oion
behaviour, the sort of hehaviour that would occur in ordinary 11ife
- ésm which is, in fact, what the test is meant to Judge. In everyday
“reality there are, generally speaking. three situations calling
S - .. for a demonstration of the oral skill: the monologue, the dialogue
N2, 2nd the polylogue. In the large majority of situations falling into
[ 1. any of these three main categories, each speaker can, to a large

Lextent, determine the direction of the activity in which he is
engaged. This is selfevident in case of the monol ; in the other
cases the influence exerted by the participants will not exactly be
alike, but however that may be, it cannot be predicted with any
certainty what the next speaker is going to say. Even situations
that limit a speaker's free scope severely such as interviews, e,g.
between a senfor and a junior staff member, even such situations remain
open-ended to a large extent. The junior stzff member can cause the
event i+ which he participates to take an unexpected turn. If it is
thought important that the behaviour elicited by the test:and the
criterion behaviour do not diverge too much, the test should create
a situation which leaves the testee the scope he would have in
everyday reality.

x

Apart from this, ‘realistic' tests will give rise to fewer
methodological problems in validating tests, that is, provided the
test's relfability meets the proper requirements. I take for
granted that & test which is reliable and prompts behaviour that is
quite close to criterion behavicur can be considered a valid test.
Only 1f the behaviour required by a test deviates more markedly
from the behaviour that {s the real object of the evaluation,
further validation is called for.

Of course I should make mention at this point of a differenc2
between testing the oral skills of L1 a.d L2 leerners. L1 learners
can be .ssumed to avail themselves of a certain Jatitude in giving
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direction to a conversatior. But L2 learners at an elementary lavel
will not regret the constraints put upon their freedom of

expression: the) would nct know to use it 17 it were granted to them,
That is why strictly structured tcsts of simple vocabulary,
pronunciation or sentence structure are not at variance with the
general principle of allowing the testee free ccope. Incompatidility
only arises at an advanced level of L2 proficiency. At this level
requiroments will be made of the L2 learner that Come close O those
made of the L1 learner. What | am going to say about oral tests of Dutch
for 14 yedr old Dutch pupils might consequently be of interest to
those concerned with testing L2 proficiency.

First of all 1 sh1) say one or two thi ~» “out the starting
points adopted for the constructinn or the Ze. 11 shall
discuss the test forwmats and present the result etests
and reting try-outs.

2 Test content

The oral tests for native speakers of Dutch developed so far
are part or a plan to compose a $3t of oral tests for the whole
of secondery education. Tests for intermediate levels have been
constructed Pirst, because 1t is od that a series of such
tests would contribute to the development of proqremmed instruction
in the ore! skill. That is to say, individual teachers as well
as witers of educational material could benefit from the existence
6! ¢ sat of formtive tests basad On relevant educational objectives,
An inventory of educational objectives through an amalysis of most
frequently wsed texthooks showed a lack of apy sort of systematic

The series of tests was set wp s follows.

1 Oral proficlency was defined as: the skill o express oneself
orslly in an adequate mamner fn functions) language situations.
The latter are considered tn be lgngusge situations derived from
an smalysis of requiremants mede of pupils both at school and
o‘n of school. The main criterfon for categorizing these
situatioss 1s the nusber of speakers ‘involved: momologue, dialogue
and poly . Esch of the three mein divisiuns s to comprise
sbowt tem ampuage situstions in atcordence with subcategories
caning under the heodings of monologue, dialogue and polylogue.
2‘ In solocting nlw'u wbm' ¢ nd ﬂ'uut!on: w u:od t':o

aventery prasented 1n ‘Basfcs 1n speaking and listenin r High
Scheol Greduates' by Romld E. Bassett o:’ﬂ. in Cn-n‘umm
Education (1978: 293 1), which 1s an outcoms Of the winima!
u?nsm movement in the USA. It T{sts a1l the situations

111ng for ers] speech 1n which the average {American) citizen
my got- invelved, situations that have to do with one's occupation,
with citizenship ead mintenace (private 1ife), With & fow adaptations to
the Dutch situation, che 1ist proved very helpful.
3 The tests' contents we.e umz'm’mm by the relevance of
subskills as apparent from their faaturing in taxtbooks. Such

mmlg are:
stST COPY AVAILABLE
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reformulating, reasoning, distinguishing major matters from minor

ones, ranking facts chronologfcully, expressing an opinion and

(for the categories gther than the momo mt) asking and answering

Tnstim. contradicting, responding to expression of emotions.
The way in which we wantad assessments to be mede, was based on

the following consideration. Stace the tests are meant for classroom

use enabling teachers to ascertain whether or mot their pupils command

a particular component of aral pnﬂchq.:mr instructions or

without special training as the case andlytic assessment

on the basis of a mmber of criterfa will bs wore in the interest

of the pupil and the teacher than gloval assessment. In this case

agressent among raters would sess to be less fmportant than

consistency of the ratings over a period of time.

1 shall now explein briefly with the help of some examples how
the eluments of this test content have been’ combined into tests.
These elements are: )

- speech situation {mmber of speakiers
- subject mattar/context ' ot
- subskill.

A (‘momologue’) test puts the pupil in a situatfea in which he has
report to others on something that he has sesm or heard. In this
case 1t goes 11ke this: a pupil s shown & ten minute film about

the bio- mtr{ After same winutes' preparetion he then has to
report on the film to his class. How he goas About this is up to him.
To atd him he does get a Vst of 2 mumber of Q’Li‘pm points.

Such 3 143t proved an essentta) aid to mamory for & great nany
pupils. The veport fs expoct d to be four misutes Tomg. It 15 clear
what we are «fter in this assignment: thhmﬂ Ms to yive a report
(a3 subcategury of the monologue) 1r a i ation vhich

8t schnol or 1n & future Job and in daing 30 he Mas to demonstrate
the subsk{ll of distinguishing betuase mafor il Mimor matters.

A second ('dialogue’) test puts the pupil {a a situation in
which he haito cacry on a conversation, not the Infurssl everyday chat,
but rather a more or Yess formal faterview. The pupll {s expected
to acquire {nformation by asking questions in sems '
situations. For {mtance, ke 15 s te be wenting information
sbout a pariodical that he might subscribe (:. ahput a sporting club
that he {5 thinking of joining, sbout a cular organized trip
that he might want to enter for. The 1 VoA, & sketch of the
silustion with the assigmuent to 2sk, within s Pive minute spea, al)
the questions necessary to obtain the required faformatio:.
dm”"“::b t:u’u “:o .'mmtmm‘::ﬂ Mﬁ!’: the m:;arvieum

ng wh tisw  information as
for, but not all at once: on a mmber of oeu{!m which the teacher
selects himelf he gim only evasive answers iring the pupi) to
kaep on asking questions until he has received g 1ete and clear
ansuer. The pupil must mot lei himself be put ofY.

The sub.;oct of » third test, a 'polylogue’, comes under

‘citizenship’, somewrat awkwardly pe . uﬂu' that the test is
seant for 13 to 14 year olds. Such a oct 1s "public transport’,
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Four pupils are given texts about pudlic versus private means of
transport, some days before the test is taken. Two of the pupils
get a text which {s biased in favour of private transport, the
text the two other pupils 9et suprorts publir transport. After
studyin? their texts these four pupils have to carry out a

[

r assignment in discussing the subject. In principle the
contrioutions of all four Pupils are rated,

8y meins of these test formets we try to imftate as large a

sample from real-1ife situations in which ora) speech is used as
possible.

3 Pre-tests end rating sessions

One of the constraints favolved in the test situation 1s
inplied 1n the question whether the behaviour that {s elicited can
be assessed properly. To answer that rostlon pretests and rating
sess fons were organized, the results o which 1 will discuss now.
By means of the pretests we hoped to find out what was the best
nq¥'of e3sessing the pupils' achievoments. In the pratests the

following tests were used: the monol test Report om a Fila;
m %olﬁust Msking Questions; polylogue~ scassion

The tasts were set to pupils about 14 yoars old in second
forms of secondary modern and lower vocations! education. Each test
wis done by f{fty pupils from varfous dfalect areas 3!l over the
Metherlands. With a view to the rating sessions that would take
place st a later date, the test 8ssi0ns were taped: the monologue-~
and dialogue-tests on audfotaps, the group discussions on video.
Four rating sessions have taken place. The reters ware teachars

of Dutch m:ﬂunﬁmﬂummhmmmofﬂn
four sessions will e discussed here,
sessions were set wp like this.

REPORTED RATING SESSIoKS

M.  WMBER OF TEST RATED CRITERIA SCALE  GLIBAL
MTERS AR, MOINTS  MATING
N TN DIALOGUE®  21° n' 4 X
ANSNERING
WS I0NS
2. 1 DInOSE® 23° 1n’ i X
"o MesyERIG
QUESTIONS
3. 12 mowoLOGu§ 27 ] 4 X
REPORT ‘z
0F FILN
1DENTICAL
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At the first two sessions, seperated by
performances of 21 pupils on the dialogus test were assessed

At the third session the achievemerts

test were evaluated. At al| sessions a

the basis of a set of criteria ware made.

on

Dutch ten-point scale. The following ratt

an extensive mode} futurin? eleven criteria
3

3150 asked to give a 9lobal judgement

scale at che first two ses

nalytic a

Raters were

the basis of the usua)
formats ware used:
&nd « four-point

» 8 more concise mode) with four

criteria and a different four-point scale at the third session.

The formats look 1ike this.
RATING MODEL SESSION 1 and 2 DIALCSUE
CONTENT

1. brings up the obligatory peints
2. brirgs up points of his own
choosing

3. asks for Mecessary elicidation
4. repeats Maself unnecessarily
LANGUAGE

5. words and sentences are suitable

6. pronunciation and words any
non-standard

DELIVERY

1. speaks clearly

8. speaks fluently

9. speaks monotonous 1y
COMMUNICATION

10. maintains contact with
interlocutor

11. interrupts the interlocutor
GLOBAL RATING (marks from 1-10)

13
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RATING MODEL SESSION 3 MONOLOGUE
SCALE POINTS
CRITERIA WEAK BARELY FAIR  EXCELLENT
SUFFICIENT
1. CONTENT 0 0 0 0
2. URGANISATION 0 0 0 0
3. LANGUAGE 0 0 0 0
4. DELIVERY 0 0 0 0
GLOBAL RATING

3 1 Consistency and relfability of raters

The first question I mentioned above concerned the reliability
and consistency of the raters. Consistency is, of course. am
aspect of reliability. The consistency +f paters could be

as thars were two sessions, & week apart, at which the
e r S were assessed, Wa were particularly
interestcd n this aspact because of the futurs use that would be
made of the tests: as teachers will use them in class and as they
will not be able to enlist the help of other raters, it $s much mors
{mportant for teachers to be consistent ia their assasamonts thin
for teachars o & with eech other: consistency s mors
fuportant than § rater Sgreament.

VARLE 1. COEFFICIENTS OF CONSISTENCY IN DIFFERENT RATING SESSIONS

RATER 1 .86
MTER 2 85
PATER 3 79
RATER 4 N
RATER § 23
RATER 6 0
MATER 7 .80
RATER 8 g
MTER 9 19
RATER 10 J4
RATER 11 .86
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These correlations are relatively high which means that the raters
are fairly consistent in their judgements.

f l: order to rumm:"'s r:":bﬂity - 1in ;:e sense
of thair neity - a eity analysis was used. This
pmc.ﬂn"l:r nmbers to scalepoints for gach rater. These
numbers are called scaleveluss. By maans of these scalevalues the
original data (the rating sheets filled out by the raters) can be
translated into a numerical datatadle. For each rater the
correlations between ﬂnt:mhnd rating and the mean (= true)
ntin? can be computed. squane of that corvelation is the
rater’'s relialii{ty.

Homogensity aialysis determines the scalevalugs for the scalepoints
n such a way, hat the mean rater reliability - or homogeneity -
is as high as possible.)

The rater's rel{abilities for each of the three sessions were as
fol lows.
TABLE 2. PMATER RELIABILITIES-LISCRIMINMATION MEASURES
RATER RATING RATER RTING
SESS10M SESSION
1 2 ]
1 .80 .81 1 .43
2 Je 4 2 .87
3 .62 .69 3 .38
4 .3 4 .58
] £ .59 s A1
6 50 .72 6 43
? .68 .67 ? 55
8 63 .64 8 43
9 84 .76 9 .65
10 63 .59 10 51
11 .73 .75 11 .70
12 62
Mean .68 .70 55

The difference in mean reliabiiity batween the first two
sessions and the third can perhaps be accounted for by the fact
that differesat ratima formats were used: tha firss format usad
sleven criteria and four scaiepoints, the second format used four

ERIC BEST COPY AVAILABLE
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criterfa (and again four, but different scalepoints). Tha four
criteria of the second format may be too complex to Le applied
unambiguously.

High mean relisbility does not mean of course, "Mt all raters
agreed in their assessments. The snalysis only ‘eterwines the
vaters' homogenefty, that is, the extent to whic. their assessments
sair, or also the exteat to which one rater's assessment can be
predicted om the basis of snother rater's assessmeni. The raters
will onl&.gin more or less similar assessments, 1f the scale
values t are assigned to the scale points for esch rater reseble
each other per scile point, that is, 1f they have only little
varfarce. The scale values obtained in the three 3assions can be
summsrised 8 follews.

TABLE 3. SCALE VALUES. MEANS AMD STANDARDDEVATIONS.
RATING  SCALEPOINT  MEAN SCALE  STANDARD
VALUE

SESSION DEVIATION

1 RARELY -7 .07
SONET INES .00 19
OHTEN 9 .19
AUDST ALWAYS  1.32 .18

2 RARELY - .09
SOMET IKES 1 .18
OFTEN ” .16
ADOST ALMAYS 1.4 19

3 VEAK .21 22
WAMELY SUFFI.  -.13 .4
FAIR 62 .
EXCELLENT 1.32 .2

Frem the differences between the mean values 1t can be
concluded that the reters f tly used the same scalgpoints,
which means that thay agresd in their assessments, For if this were
ot the case, {f thay had differed more or less randoaly time and
agein, the mesa scalevalues would have been identical,

From the fact that, 1n all three sessions, there is a regular
Increase Of the masn value (ever though the scale points used are

not the sams) it 1s clear that the scale points have been {nterpreted
stailarly ta'a certain'antent, whieh s te say mt’ for example,

BEST COPY AVAILABLE
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‘often’ has not systematically been rded as superior to
‘sometimes’ in case of 2 particular criterion by some raters,
whereas other raters dealt with this scale point the other wey
round. The differencet between the mean values clearly show when
reliability intervals are computed on the basis of tha standard
devistions found. As far as the colusn of standard deviation is
concernad: the smaller the SD of the scalevaiues assigned to a
scalapoint is, the more frequantly this scalepoint has been used
by a1l raters at the same time. These standard deviations are lov.
Those for 'weak' and 'sxcellent’ are hi t for the third sess-.on.
This is in accordance with the relatively low msan rater reliat1lity
for this session, as was shown in TABLE 2: these two scalepoin:s
were apparently internreted differently by differest pater:;.

3.2 Independence of criteria

The second question regarded the independence of criteria. It
was expscted that the criteria could not be applied ontirely
independently, since they relate to one complex skill, but on the
other hand they ware not supposad to be comnected too closely, as
in that case far fewer criteria or even one criterion wouid suffice.
And then the so-called anslytic assstsment would not have any
advantages over a global one. Amalytic assessment has the advantage,
with classroom yse of tests, that the pupils and their teacher csn
lTearn from the results at what points the pupi (s’ skills fa}l short
and call for additional trainirg.

The homogensity of tae criteria has besn da. weisad by means
of the same scale analysis wcs was used for computing rater
reliability. For each of the three sessions a mean criterion was
determined. If all critaria correlated Nigh with rhis mean criterion,
in fact one crite~ion would suffice. The naxt table shows the square
correlations betwesn the criteris and the mesn criarion.

BEST COPY AVAILABLE
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TABLE 4. DISCRIMINATION MEASURES CRITERIA
CRITERIA  RATING SESSION  CRITERIA RATING

. 2 SESgIDN
! 07 .00 1 .62
2 .01 .01 2 g2
3 .25 .18 3 59
4 .03 07 4 .66
5 .68 .70 MEAN .65
6 .41 A8
? .57 .87
8 .57 .56
9 A0 .57
10 57 A0
13 .02 .00
MNEAN .33 .33

The maan correlations are low, particulary for the first two
sessions. This means that the critoria do not overlap completely.
T™his is mainly dus to the criteria in the first category, that
of CONTENT. Together with criterion no. 11 - 'interrupts
interlocutor' - thay ars deviant. The fowr criteria used in the
third session, which are as a matter of fact the headings of the
four categories in the first format, all correlate wore closely
with the msan criterion. {These correlations cannot be simply
ccapared to the others, because the criteria as wel) as the scale
points ‘iffered from thosa wsed in the first two sessions.)

In order to establish to what extent the categories themselves
are homogensous, the correlations betwsen the various criteria and
tho mean criterion per categery have been computed as well.

The next table shews a survey of tha (square) cervelations.
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TABLE 5. DISCRIMINATION MEASURES PER CATEGORY OF CRITERIA
SESSION 1 SESSION 2

CONTENT 1 .32 .00
2 .2 .05
3 a7 .66
' P .58

neunss 5 78 8
. .78 7
DELIVERY 7 n J2
8 .58 .63
9 .58 .70
COMNICATION 10 .56 )
n .56 K

Once again, the criteria in the category of CONTENT r to be
deviant: thay il represent the category into which mhll

The intercorrelations between the categorfes themselves can be
clearly saon from the correlations betweon the mean criteria per
Category in the next table.

TABLE 6. CORRELATIONS BETWEEN CATEGORIES

RATING SESSION ] RATING SESSION 2

cat 2 . 2§ catz2 .p

cat 3 .27 .60 at3 12 .«

cat 4 .05 -.01 .06 catd @ 04 -10
cat 1 cat 2 cat 3 cst 1cat 2cat 3

Categories 2 LANGUAGE and 3 DELIVENY Sppear to correlate most
closely. Tmu that the minus signs are due to the peculiaritics
Cf the method for scale analysis used and can be {gnored. )

From these data it appears that
the CONTENT category shouid be split up;
= tha criteria of the other utonrios represent the categories
H

into which they 7all fairly we
BEST COPY AVAILABLE
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- reducing the pumber of criteria to no more than the category
h€aainas s uTnecessary,

- the categories of LANGUAGE and DELIVERY n the first fermat are
the ones that could be combined

33 Analytic and global rating

The last questio ., that we asked ourselves regarded the
qualities of the two ways of assessment: global and analytic. The
collected data do not point to a definmitive conclusion. We
preferrad the analytic assessment, and this preference is not ruled
out b ‘he results. Here are some ficures

1 The correlation between the global marks obtained wn the first
two ses<ions 1s 69,
2 The correlations between the scores on the mean criterion and
the g5lobal marks given by the raters are
session 1: 78
session ¢. .55
session 3: 89
3 The first principal components of session 1 and session 2 (as
far as the analytic assessment 1 concerned) show a correlation
of 71. Thys value 1s to be Seen as a test-retest reliability.
From this 1t appears that
- tnere 1s a close correlation between the twn methods of
assessment,
= global marks would have sufficed for a ranking of pupils n
the case of 11 raters,
- for classroom use, when only one teacher ran assess the
acmevements, the analytic assessment 1s to be preferred.
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