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SURVEY-TRAIN-PLACE. VOCATIONAL

PREPARATION FOR THE SEVERELY HANDICAPPED STUDENT

cew s.verely handicapped young aduits enter or maintain @ voca-
tion in the American work force in fact, quite ‘he contiary Is true
Mentaiiy retarded and neurclogicelly impaired persons (e.g., cerelral
paisied) constitute 91 psrcent of those currently employed in work
activity centers, a type of sheitlered workshop that employs “incon-
sequentiai producers”. Furthes, the average hourly wage of these
employess s $.43 (Department of Labor, 1979). These vocational set-
tings offer ndividuats Mhttle, if any, opportunity for advencement in
salary or responsibility This situation represents a Qross misuse of a
veluable human resource--the severely handicappec. person as a pcten-
tial employse

Severely handicapped persons have been exciuded from the main-
stream Of the iabor force for severai reasons. Two reasons In particu-
ler, duserve mention® (1) low expectations of parents, teachers, and
employers, regarding the abidity of severely handicapped psople and (2)
failure (0 employ a cohesive treining technology to train the necessary
job skills thet might result in gainfui employment Severely handi-
capped aduits have been provided few employment opportunities jeceuse
of a perceived lack of work competence. This continues to be the case
in spite of recent research demonstrating tr.a. seversly handicapped
persons cav learn compiex assembly skills (Bellamy, 1976, Gold, 1976,
Hunter, & Bellamy, 1978), community mobility skills (Carney, Menchetts,
& Crelove, 1977; Sowers, Rusch, & Hudson, 1979, Vogelsberg & Rusch,

19/9), and vocationally relevant sociai skills (Rusch, Weithers, Men-

O
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chetti, & Schuls, in press, Schutz, Rusch, & Lamson, 1979). Parents,
tsachers and employers who belitve severely handicapped individuals
cannot perform vo-ationally with the same degree of ._ompeterce as
non-handicapped individuals peipetrate a myth reinforced when an
untrained severely handicapped person fails on the job. Failure is not
due 10 an inherent lack of ability bul to ineffective training programs
proviaed by public schoois and post-secondary soCial service agencies.
Empioyess who are reliable and compeiant on the job provide
employers with a powerful hiring incentive. Racent reserach has shown
that severely handicapped individuals can be trained to arrive at work
on ums (Gruber, Reeser, & Reid, 1979), to compiete jobs successluily,
(Cuvo, Lesf, & Borakove, 1978), and to inleract approprialsly with
co-workars (Rusch, Weithers, Mechettt, & SChutz, in press). Haring
and York (1975) suggested that the procedures used to obtain Ihese
resuits be incorporated n the instruction of secondary ievel severely
handicapped students. Recently, Rusch and Mithaug (1960) stated,
although there 15 ample ressarch evidsnce documwnting suc-
cess In training mentaily retarded persons !N such diverss
skill aress as sellfhaip, communication, social, f.na eand Qross
motor behavior, 1t 15 yet o be used to maxe « significant
impact on these person's opportunitites for Independence 1n
the community (p 1).
This statament indicates that & instructional technology ‘s available to
educators working with severely handicapped studsnts 1n a wide var'etly
of skill arsas and that the larger mission 15 to “put-it-ali-together.*
This chapler overviews a COmmunity-oriented oOehaviorai approach
o vocational training and suggests behaviors to be acquired before
students lsave the pubhic schouls, This approach is described wilh
examples 10 iliustrals each of s components. The first section of the

chapler will focus on the nead 10 survey the community. A survey will
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identify possible community job placements and determine reievant
vocatignal behaviors within sach of these jobs. Section two Outiines the
procedures nacessary to lrain seversily handicapped persons to bscome
competent workers. The final section overviews the procedures teach-
ors should use lo advance students from classroom (o classroom and,

eventuaily, to place students Into jobs In the community.

SECTION ONE: SURVEY

when develoning instructional programs for .everely handicapped
studunts, 1t 1s IMmportant to base QOdls and educationai objectives upon
whaet students will be expected o do upon completion of their public
school experience. Therefors, Ii 15 necessary that these programs be
based upon future jobs available within the students’ community.
Consequently, &ll Instruction should be directed toward the survival
skills potential empioyers believe are important (Rusch, 1979).
ldenuitying (ob placements

The prindry smportance of idenufying job placements s o deter-
mine the soCial and vocational skilis that employees will be expected to
display c:n their jobs. Rusch (1979) suggested that such skills be
refered 10 as survivali skilis. The term survival, in the context of
empioyment, suggests a measure of success. Two methods for determin-
ing survival skilis Include verbal reports from knowledgeabls persons
and direct observations of worker behavor (Rusch and Mithaug, 1980).
Verbel Reports Verbal reports generally involve Interviewing empioy-
ers, Supervisors and Person. performing the skills that comprise the
identified Job placement. A very recent example of such a survey was

conducted by Mithaug, Hagmaeter, and Haring (1977). Mithaug et al.,
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(1977) interviewnd supervisors of sheltered workshops and found that
these supervisors agreed on several categories of bshaviors. The
resuiting cats ories were then used o genarate a lhist of critical sur-
vival skills. Subsequeritly, Mithaug and Hagmewer (1978) presented
these skill categories to 56 supervisors N activity cenlers, deve'op-
mentsl centers, and sheitersd workshops 10 assess concordance belwesn
supervisors on tha mast relevant-least reievant survival shkills. A
further anaiysis of the dala by Rusch and Mithaug (1$30) ~sveaisd that
90 percent of these supervisors aaresd upon the vocational survival
skills categories and the social survival skills Categories displayed in

Tabie | and Tabie 2, respectively. Inspection of both tabias points to

insert Table 1 and 2 Here

*participating n work snvironments ‘or 6-hour periods” and “commun-
wating basic needs such as those invoiving thirst, hunger, sickness,
Fain, and todeung* as tae most frequently agresd upon survivai skills
in both skills Categories  Preparation of students tor placemsent into
aClivily centers, deveiopmental centers and shellered workshops after
public 1nstruction should be C.ased, In part, upon such e list of sur-
vival skiils. 1t 1s impcriant that teachers survc ¢ their own communilies
to 1dentify the survival skills empioyers will require prospective employ -
e85 have before they are hired and, most imporiantly, maintaned, i e.,
not fired.

Direct Obsarvations. Often employers, supervisors and employses will
not Drovide an asccurate lisy of the behaviors necessary for smpioyment

or will not rank the importance of the hst of behaviors. Therefors, it
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15 necessary 1o arrange with potential empioyers a time 10 observe the
actual work setting ‘/ith a list of behaviors already developed before-
hand the task hecomes validating this list. Vahdaung the list can be
accomplished by observing the position that has boen largeted as a
potential ona for graduates of the public school Rusch and Mithaug
(1960) provide a step-by-swp outline to follow o cbserve work set-
ungs Thetefore, a thorough descripiion of these procedu~es will not
be prasentad here. Once the setting/position has been observed and
all survival skilis 1dentihiec the next step is 12 form a continuum of
behaviors based upon these skilis 1o structure the advancement of
students trom the secondary classroom into identified job placemants and
to promote movement of students from one classroom to the next

Developing ¢ Skills-Based Continuum

The movement of severely handicapped students in the public
schools trom one level of instruction to the next, shouid be conceptua-
lized as @ skill acquisiion continuum of teaching leeding o targeted
plac iment setlings for example, if working for e 6-hour pericd has
beer. 1dentified o5 @ requisite vocational skill to gain entrance Into
communily »heitered workshops, instruction in the public schools shouid
be direcind toward deveioping these skiils. To ‘iustrate further,
Figure 1 depicls two potential vocational survival skills representing the
focus of instruction beginning with the pre-school classroom and ad-
vancing to the secondary clessroom. Along the top of thus figure the
chronological age of the student if represented as wel! as the prooable
age X classroom placement correspondence. Regarding the first vo-
cationei survival skill, students wouid be required to participate in
activities for increazingly lenger periods of time as they progress

through the public school experience; beginning with participating

Aruitoxt provided by Eic:
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Insert Figure 1 About Here
In 4 separate 15 minute instructional programs in the preschool Class-
room, 8 separate 30 muinute Instructional programs in elementary ciass*
rooms, 2 separale 2 hour work-relatec instructional programs in the
inlermachiate cClassroom and partiCipating in work related aclivities for 6
hours with two 15 minute and one 30 minute break in the secondary
classroom.

Similar 0 vocational survival skills, soCial survival skills can be
brokan down into a series of instruclional goals  Figure 2 iHusirates
two polantial social survival skills. For example, If communicating basic
aeeds, such as thirst, sickness, pain, and toileting 1s identified as a

requisite sc-lal skill for acceptance into a secondary or post-secondary

vocational placament, sub-gozis may be delinated for eacl. stage of the
students’ pubiic school experience. In the prescheol Ciassroom, the
@oal may be to have the student Imitals by saying, signing or gesturing
basic needs during instruction. However, when the student reaches
the secondary level, the Qoal may be 10 initiste hasic needs 10 a job

sufervisor, when appropriate.

insert Figure 2 About Here
The vocational and the social survival skills illustrated form a
conlinuum of behaviors beg:nning with Lhe preschodl classroom and
onding with the secondary classroom An imporlant point o be

remembered when weaching such skills as parucipaling and communi-
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cating I1s to base the instruction on what is functional for esach student.
Functionaiity defined with.n the context of vocationali habilitation refers
10 lsaching new sppiications of those ski'is which have been selected as
important f;r sventusi job piacement For exampis, a student might
isarn to move independentiy around the ciassroom, from the classroom
to the gymnasium, then to the playground and eventuaily to a loca!
shopping center or park. At the secondary level ali skilis need to be
taught on placement-specific tasks, such ee riding the bus to and from
work. in the pre-school ciassroom the levei of instruction is the more
general application of the larger mobiity skili, that 15, Moving about
the classroom Indspendently. Teaching skills with the eventuil place-
ments 1IN mina should focus all training throughout the public school
expaeriencs. .

when identitying social ana vocational skills, the teacher's major
responsibiity 1s 1o detarmine skilis required to function in future place-
ments All occupations require the employess to perform soCially and
vocationally Acquiring a hist of ihose social and vocational require-
ments eliows the teacher to dstermine which bshaviors are sssential for
entry nto a particuiar occupation and, further, which of thess be-
haviors shouid constitute educational goals and objectives. For ex-
ampie, a jamtorial placement may require the prospective smployes 1o
@resp, turn, push, rub, rinse, pull, place, and move several different
objects throughout the work shift. Each of these skilis, confirmed by
verbal reports and direct observations, comprise the survival skills to
be introduced «nd taught in classrooms before the acwal placement.
The seccndary classroom teaches sp¥Cific applications of each of thess

behaviors The preschooi, siementary and intermediate classroms
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develop nstructional programs that advance the studsnt ‘rom general
spphcations of each behavior 10 employer-specific Lask #pphcetions.
After placement survival skilis have bsan dentified s treining
strategy can be deveioped The second section of tnis chapler outlines
a training approach based upon the behaviors of a student and the

relation belween school and work setlings 1o these behaviors

SECTION TwO: TRAIN

Behavior relative to any selling can be trained or managed.
Traniny refers Lo acquiring social or vocational behav:ors and managing
W decreasing, INCressing, or @eneralizing these acquired bDehaviors.
The tescher can tra'n or manage behavior through ths use of the prin-
ciples of shaping, discrimination, generalization, reinforcement, punish-
ment, and sxtinclion
Jraining Benavior

Shaping, discrimination and generalizétion principles ars directed
toward establishing new modes of responding  Shaping is the remn-
forcement of successive approximations of responses that resembls
target behaviors absent from the student's bshaviorai reperwirs. The
shaping principis rehiss upon idenlifying bshaviors and sequencing
these behaviors s0 that the task s compisied sfficiently. Applied W0
the ciassroom, the shap:ng principls requires teachers 10 sél objectives,
assess students relalive o these objeclives and teach students o ac-
Quire new behaviors. For example, a student may not be abis to com-
plete the task, washing ths windows, because he/she has nol learned
the wiping behsvior. Consequently, the tesacher wouid instruct the

student 1o wiP®, with a back and forth motion, separste from the other
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responses required then in concert with «il the responses thal comprise
the task washing tha windows.

Discrimination occurs when dissimilae properties of w0 Or more
environmental events have different.al effects on behavior Both stim-
ulus control and d«scrimination training procedures are subsumed under
tha disceimination principie. Sumulus control 1s based upon establish-
Ing a predictable relalionNship betwesn an environmental event and a
behavioral response. For exampie, a student would be said o be under
stimulus control if he/she goes to lunch (behavioral response) when the
bell rings (environmental event) When a student is not under stimuius
control the taacher probably does not know what svent is influencing

the student's behavior Discrimination training procadures expand upon

stimulus control by exwending the event-response, such as in the beli-
to-lunch exemple above, 10 muilipie event-response relations. For
example, N Lhe Classroom, the ladcher may use & 5 x 7 index card wilh
clock taces printed on one side with the minute and hour hands pG.at-
ng to the times @ student will need 1o “go to lunch” and “return from
lunch*  This card may be shown 10 the student right before iunch time
50 the sudent associatas the time with beil ringing inttially the
teaCher may teach the student 10 go 1o iunch with the aid of the card
with the ciock taces printed on 1t; then, fading the card as the student
reliably uses the card in concert with the beli. Eventuaily the Ztudent
learns that the first bell signals going to lunch and 'he second bell (30
minutes later) coming from lunch or returning to the classroom.
Ceneradlization occurs when two or more Similur environmental
events have Simiiar effects on behavior. There are two lypes of gen-

aralization’ stimulus and response. SUmulus generalizalion INvhives

RIC 11
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training a student 10 behave n a particular manner when one ..Mmulus
15 present, cradually fading that simulus as a second stimulus @aiIns
control over the behavior For example, the teacher may train a stu-
dent o “icok at me® (the stimulus) and gradually fade hiraseif es he
trains the student 10 “look ot me" when the student's father 15 presant
(second stimuius). Response gensralization occurs after applying e
previously learnsd behavior 10 differont but similar tasks. For ex-
ample, a student iearns 10 mop the ficor with one mop on one ficor then
with different mops cn different ficors. A teacher may suggest that
behaviors taught in intermediate grades inc'ude tha MoppINg responses.
Then, when the student enters the secondary classroom, time can be
spent traning the student 1o generaiize learned behaviors (responses)
o a variety of stumulus situations, such as mopping on e differant
classroom floor or the gymnasium floor which i5 wooden.
Mansging Behavior

Managing b-havior requires the use of the principies of reintorce-
mant, extinction and punishment  Tha reinforcnient principle describes
how #weics that follow behavior increase the likelihood that the behevior
will occur agein. Reinforcmant refers 10 Increases in responding
through the presentation of positive events or the removal of negative
events. Positive reintrocement is the procedure of tollowing a behavior
with a positive r~intorcer such as a pat on the back or an extended
recess P9riod. Positive reintorcers are identified by their infiuence on
behavior, 1 e., they increase the likaithood the bshavior will occur
again. Conversely, negative reinforcement occurs when a students’
behavior increases through avoiding or shiminating an aversive event,

such as, a teacher reprimand or an uncomforiaibe hand-hold (Mitnaug,

12
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& Hanawalt, 1977). In the classroom it is essential 10 determire rein-
forcers Dy testing which consequences produce INcreasss in behavior.
Hopefully the tsacher has full knowledge of entering students' “menu of
reinforcers * Il this is not the case, the teacher should Quickly deter-
mine what has been trie¢d and what has not been tried by others.
Parents, leachers and even bus drivers could all be asked 10 specily
the things they Delieve make a student happy. Successful instruction
In the classroom 15 contingent upon knowing what consequences serve 1o
Increase the likeithood & behavior will occur and what censequences will
not increase inappropriate behavioral output.

Extincticn and punishrient have the opposite effect on behavio~ as
reinforcement  Both principles cause decreases in behavior. Exlinction
occurs when revcdorcement i1s withdrawn following a behavior with the
likelihood that the beliavior occurs less often, if at all. For example, a
student may scream Decause SCredming produces tea her attention (pusi-
tive reinforcement). If the leacher realizes this, and subsequantly
Ignores the students screaming (withdraws the positive retntorcer), the
rate of screaming should decrease. The punishment principle requires
the pressntation of negative events or the removal of positive events
that produce the eftect of decreasing the likeiihood of that behavior re-
occurring. Positive punishment relies Upon presenting negative stimult,
such «s reprimands. Negative punistinent roquires the withdrawal of
posiive events. For example, the teacher may be using tokens (pos-
1Live svent) W remforce appropriate behavior and loss of earned tokens
(withdrawal of positive events) W punish behevior.

while space here preociudes a thorough oveirview of each of these

principles, readers are reflerred 10 two recent texts by Bellamy, Horner

RIC 13
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and inman (1978), and Rusch and Mithaug (1980). Both lexis present
stap-Dy-step procedural overviews of the training technoiogy described
briefly here. Further, ihe Bellamy et al., (1978) text covers the
procedures o follow when a student has r.0l progressed loward inde-

pendent fi .clioning at aven the most basic level

SECTION THREE: PLACE

The final step In vocational preparation invoives transition from
tha public school o post-secondary, communily-based wvocational set-
ungs--placement. The selection of a post-secondary vocational place-
ment should ba guided by Lhe student's abilities This selection,
similar o educational piacement decisions, shouid be based upon the
least restrictive placement alternative. Communities may of’er a variety
of potential piacements ranging from sheltered workshoj programs Lo
non-sheilered, competitive employment. Sheit= a4 workshop programs
car offer a variety of work-relalsd opportunities INCiuding work activity
centers (sometimes referred 10 as developmental centers), exiended
shallered employmant and transitional employment opportunities. The
work activily center generally invoives Paying individuals less than haif
the minimum wage. Persons smpioyed In these segregated setiings are
thought to be unabie to parform over 25 percent of the work produced
by non-handicapped persons (Greenisigh Associeiss, 1975). Extended
sheitered empioyment otten refars to efforts Lo eriploy persons pertor-
ming salvage or sub-contract work al iess than minimum wage. Tran
tional programs attempt to pla  individuals into competitive emp' -
positions after a period of evaluation, work 8*ustment and/c
vocational skilis training. Typically, *hesa programs are offered dy the

same (acility ~-a sheilsred workshop.

14
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In recent years, many communities have be, ‘1 10 develop vo-
cational training programs which extend the continuum of plscemnant
oplions 10 Include specif ¢ compelitive empioyment training. One ap-
proach, the anclave, consists of handicapped individuals working as a
unit, under gpecial supervision, in a factory or in a building perfor-
ming maintenance work (Pomerantz & Marhoiin, 1977). A similar ap-
proach involves the development of a training program within a com-
pstitive employment setling for a small group of handicapped persons.
when specific job Lasks are ma. ~ed, these individuals 'graduate’ from
the training site and are placed into similar occupations. These pro-
grams typicaily focus upon the service Industiries (e.g., kitchen ilab-
orer, jJanitor, maid) with the inilial training component! of these pro-
grams usually based at junior colleges or universities (Rusch, Schulz,
Lamson, & Menchetli, Note 1, Wehman & Hill, Note 2).

Post-swcondary vocational placements presented above, represent a
sample of the pulential placements that may bDe available in & specific
community Jurt as jobs will vary widely entrance criter'a for voca-
tional lraining programs and competitive job plecements vary from
communily to community. Consequently, Publ'c schoo! Personnel must
survey the potential placements umque w0 their community and identify
the requisite survival skills for inclusion 1n school curricula. Finally,
regardiess of the placement oplLion under consideration, teachars must
aiso altend 1o three critical faclors associated with the successful trans-
ion of students from the public school to community-bDased jols setl-
ungs These are 1) coopereting with potential placement staff,
2) momtoring student performance, and 3) advocating for fair and eqQual

treatment Teachers must cooperate with the placement site staff,

O
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® 0., the employsr, (o facilitale a smooth transition. Public school
lsachers shouid also communicate relevant student charscleristics such
as preferred reinforcers, behavior problems, and skill mastery during a
specidlly set-up orientation training session. The selection of material
o be coversd during orientation: tralning 1s determined by the students'
skill lsvel and the requirements of the job. Topics coversd may includs
different approaches (0 be taken when training new skilis, re-triining
Iitte usad skits, or managing skulls. Orientation mestings shnuld be
arranged by working with the employer or supervisor to determine timas
that will not disrupt the productive day. Trese uimes may include the
first 10 minutes of a shift or the last 10 minutes. when rroviding
ofientatich training 1t is important to prepare an outhine of ttems Lo be
coversd, o have access to sxamples o clarify points that are relavant
to the placement selling and 0 allow time for questions This kind of
professional communicalion 1s necessary for smooth transition from the
public school 10 any post-secondary vocational placamant

The sscond important component of the placement process, monilor-
Ing student performance, is a direct outcome of professional communica-
uon  Teachers and piacement site staff should design Instruction that
reflects the new empioyses day-lo-day performance, being sensilive to
the needs of ihe placement setting. For example, after placement it
mey D8 necessary to assist the employer, supervisor, or co worker to
train the new employse 'n a task that has nol besn previously learned.
Functioning on the job requires performing al an acceptable level on all
skills, vocauional gnd social Unul the employing agency 15 setisfied
that trs stucent (v:ew employes) is funclioning indesendent'y the new
empioyse will require training. This level of independent unctioning

should De attained bafors the pupil reaches post public school «ge.

16
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A thira factor important for success’ul placement is advocating fair
and equdl treatment of piaced students. Teachers placing students
shouid advocate that a former stucent rece've approprials treatment in
sach new placement. This could involve requiring the least restrictive
training procedures that have been proven successful whan training
new skills and advocating for better than minimum wage as well as a

comprehensive ber-fits package.

SUMMARY

The vocational habilitation trioiogy of survey-train-place should be
the form in which all instructional efforts are based. Traditionally,
instructional protocol in public schools reiies upon assessing student
shkills, cpecifying objectivas, developing in:tructional materisls, incor-
fForaling procedures to reach these objectives and, finally, eveiuating
student progress. Similarly, the vocational paradigm of
survey-lrain-place requires the teacher 1o assess the job requisities of
future placement alternatives (survey) assess the student, set instruc-
tional  objectives basad upon this assessment, deveiop instructional
proceduies and materials and then train the student to acquire refevant
vocalional and so..al survival skills  Once training has been providad
the sluacnl.can be placed iIn an advanced setling, i.e., & classroom
teaching more advancad behgviors on a tlargated job {place). wren a
placement 15 made the outcome of all previous instructional efforts are
evaluated It is important to note that within the context of the
vocational habilitation paradigm of survey-train-place, ascessment is not
made in the vacuum of a singie classroom or job butl In the context of

an advenced plecemant  Within each placement the requisite entry skilis

RIC 17
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of each fulure placement are known and Stuce.is are trained so that

they perform these skilis befors they are placed  The success of this

approach to habilitation assumes that relevant skilis are taught in the
classroom and advancement from one ciassroom to a future classroom or
job is based upon acouiring these relevant skiils. Also, this approach
assumes COMMUNICAtion between tlsachars of severely handicapped stu-
dents and batween teachers In other classrooms and persons working in
post-secondary Pid ement settings.

in conclusion, this chapter has outhined & survey-train-ptace
vocational habiitation paradigm. Survey referrsd to identifying social
and vorational survival skills. Train, the second component, suggested
utihzing 8 behavioral approach that relied upon six ¢lemantary princi-
plas. The final sisp, placement, stressed the Importance of transition
of students from classrcom to classroom and. finally, into the commun-
ity. The appucation of the turvey-train-place paradigm to the educas-
tional experisnce of severely handicapped studants should resuit n
advancing students towarc aiternatively availabis community vocalions!

pracements
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Tebie 1
Vocetionel Survival Sklis

Participate in work snvironments far 6-hour periods

Move safely about the shop by.

a. Walk'ng from place 0 place

h. ldentifying end avoiding dangerous ireas

C. Wsaring safs work ciothing

work continuousiy at a job giation for 1-2 hour periods

Learn new tasks when the supervizor sxplains by modeling

Come 10 work o0 an average of 5 umes per week

Correct work on a task after the second correcuion

want 1 work for monay/sense of accomplishment

understand work routine by not displaying disr ptive bshavior
during routins program changet

Continus work without disruplions when.

a. Supervisor is observing

b. Ffellow worker is observing

c. Stranger is observing

Adaptl 10 new work snvironment with normal leveis of productivily
n 1-5 days and with norma! levaels of contacts with supervisor in
30-60 minutes.

Jr m Vocational Training for Mentaily Retarded Adults A _Be-
huvlu wviv, Analyue Approach by F. R. Ruschand D E. Muhauo
Rasearch Press Champaign, tihnois  Copyright 1979 by
Frank R. Rusch ana Dennis €. Mithaug. Reprinted by per-
mission

21




ERIC

Aruitoxt provided by Eic:

10.
n.

12.

Note

Survey-Train-fiace
21

Tabile 2
Social Survivel Skills

Communicate basic needs such as thoss involving thirst,
sickness, pain, and tolleting
Communiczle Dasic needs receptively by meanst of verbal « .es-
sion, signs, or gestures
Communicaie basic needs expressively by means 0° verbal expres-
sion or gestures
Raspond 10 nstructions requiring immediste comphiance within 0-30
seconds
Respond appropriaisly 10 salety signels given verbally through
signs or through signals
Initiate contact with supervisors when.
a cannot do the job
b runs out of materiais
c finishes job
d foeis Wo SICk/tired to work
[ needs drink, rest room
4 makes & mistake
Maintein proper grooming Dy
dressing appropriately after using the rest room
cieaning self bafore coming 10 work
cleaning self after using the rest room
cleaning seif -after sating lunch
sating food appropriately at lunch
displaying propar tabie manners at lunch
sach piace of work by means of:
company-sponsot 33 vehicle
own arrangement
public transit
intain personal hygiens by
shaving regulariy
koeping leeth ciean
kesping hair combed
keasping nails Clean
using deodorant
Leave job station inappropriately no more than 1-2 time par day
Display or sngage in major disruptive behavior no more than 1-2
HIMES PEr wesh
Display or engage in manor disruptive behavior ro morr than 1-2
times POr week.

D~eanU»

sorcegro:

From Vocetional Traning for Mentally Retarded Aduits® A Be-
hevior Anaiytic Apgroach by F. R. Rusch and D. E Mithaug.
Research Prass. hampaign, tthinois  Copyright 1979 by
Frank R Rusch and Dennis E. Mithaug. Reprinted by per-
nussion
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Figure Caplions

Figure 1. Skill acquisition continuum for two vocational sur-

vival skills.

Figure 2 Shill acquisition continuum for two social survival

skills,
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Vocational
Survival
Skill

CHRONOLOGICAL AGE OF STUDENTS

3-5

6-12

13-15

16-21

PRESCHOOL

ELEMENTARY

INTERMEDIATE

SECONDARY

Partcipate in
work environ-
ment for 6 hours

Participate in 4
separate 15 min-
ute instructional

programs

Participate in 8
separte 30 min-
ute instructional
programs

Participate in 2
separate 2 hour
work-related in-
structional pro-
grams

Participate in
work-related activ-
ities for 6 hours
with two 15 min-
ute breaks and one
30 minute lunch

Continue work
without dis-
ruptions when
supervisor,
fellow worker,
and/or stranger
1s observing

Participate in
activity with 2
or less disrup-
tions, when
teacher 1s od-
serving

Engage In
in-seat acadsmic
work with 1 or
less disruption
whan observed
by teacher

Engage 1n work-
related tasks with-
out disruption
when observed by
te.-her or fellow
students

work continuously,
without disruption
when observed by
vocrtional educa-
tion teacher, job
supervisor, fel-
low worker, and/




Social
Survival
Skill

CHRONOLOGICAL AGE OF STUDENTS

3-S5

6-12 13-18

16-21

PRESCHOOL

ELEMENTARY INTERMEDIATE

SECONDARY

Communicate

imitate ty saying,

Respaonds to Reasponds to ques-

Initiates basic needs

Basic Needs signing or gestur- questions about tions ebout basic to job supervisor
ing basic needs basic needs and nesds and when when appropriate
during instruc- initietes commun-  appropriate, in:-
tional sessions ication concern- tiates basic needs

ing basic need. throughout school
during instruc- day
tional sessions

Reach Place Move independ- Move independ- Travel, sem:- Trave! independ-

of work ently around ently within

classroom

independentiy*

to select destin-
ations within com-
munity (i.e.,
walking and/or
bus riding to

and from shop-
ping center)

wchoo! (e g.,
from classroom
to gymnasium)

*For exampie, student travels to a destination with the class, however, the
the student s allowed opportunities to make decisions

ently (i.e., walk-
ing or bus riding)
to community-
based work sites
such as a shel-
tered workshop

or competitive
employment,

work experience
plascement

Figure 2
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