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Evaluation of Pupil Achievement

There are many ways to assess learner achievement in the different
curricuium areas of the elementary s, .~ Not all approaches to
evaluating pupi! achievemant evaluate 1 .ne same facets of
development. For example, using sociometric devices evaluates learners
tn soctal development. It does not ascess pupils in general
tntellectual development. A standardizeo achievement test evaluates
puptls in growth pertaining to different curriculum areas in the
elementary schocl, 1t would not evaluate percsonal and cocial
development of pursis. Thue, a variety of evaluation devices must be
Usesd tc assecs learners tntellectualiy, socially, enoticnally, and

physicaily,

Usirng Woemk Samples of Pupile

moleny ettestive wee of accessing pupt] achievement e through the
seinc ot werk cenples ¢1 puptle,  These camples can be placed in 2
foioer 410 earct cride. The werl producte should be detecd co that
compsrizone mz  be made between and among ear)ier work of pupils
tomfarec to later wc-b. Thue, the teacher, parente, and the child can
nctice smprovement cuer previous attempts in schoal work. 1€ a fifth
orade pupil, for example, hac developed z written report on
*Marufacturing 1n Great Britain® when a unit on that country 's being
studied, the final product can be placed in the child’s folder with the
date on 1t. Reports that are written later can also be dated. Thug,
comparisons can be made of earlier attempts at writing with late:
attempts. Too frequently, the teacher has felt that pupils a~e not

achieving satisfactorily until he sees objective evidence by examining
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worh products.

14 pupils are giving oral reports to the cltass, the reports can be
tape-recorded. A date can be placed on the tape which 1s then
ultimately stored. Later tapes on pupil reports can also be dated.

The \eacher, parents, and the child could listen to thes:. tapes and
notice 1f pupils are achieving. The reports would, of course, be
evaluated in terms of acceptable criteria. The obyectives to be
achiieved by pupile in the oral reports should harmonize witt the
precent achievement level of each chiid. Certainly, i1t 1 unwice
teaching tc expect thet which puptle cannct achieve.

I't woulcd be gooc 11 more pupi) products could te ctored satis-
factorily, tnar what ts possible. For example, 14 pupils are studying
a unit on "Tovs Around the World," they should have ample opportunities
tc make accurate tove of selected natione around the world. The fing)
producte covlc be deted and ctored. CoTparicone can then e made cf
cther constructed chuecte and ytere thet pupile have corpletec,
Howeuver, marv elementary schooic are overcrowded and jack the necessary
space to store celected objecte and iteme of what pupile have
constructed.

Thue, work camples of pupt:s should be collected, dated, and
stored after 1t has served its purpose in the teaching-learning
situation. Cooperatively, those irnvoived in evaluating pupi!
achievement can notice if progress is being made by learners when
comparing present efforts with those of the past. Ton frequently, the
teacher 1s very close to the child on a day-to-day basis and is not
aware of the small gains learners are making in the different

curriculum areas of the elementary school. By making comparisons of
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fach pupt1°s achievement, earlier efforts with later efforts, 1t can be

noticed 1f a child i1s making progress.

Using t'ie Checklist

Many teachers have successfully used checklists in evaluating
puptl achievement. The teacher must determine which behav'ors to write
on the checklist. The teacher can, of course, forget what learners
have achieved unless records are kept. Thus, different arproaches to
evaluation chould be used; recording the results of the evaluation
becomes impcrtant to notice patte~n: of learner achievement and
betevior when comparicone are made from one evaluation to the next.

In the checklist the teacher needs to carefully evaluate 14
tearnerc are realizing the desired goale which are ctated in writing.
Cbrective chzervetion bv the teacher 1s necessary to evaluate pupil
echrevenent yrn terms of the ztardarde writter on the checklict.

The felloirg stendards coolc be written on a checklist, for
€xa 1 le, ano the tescher could check the aree o areac pupils are weak
in:

Name of Pupil. . o o o o . . . . . . . . Date. . . . . . .

1. The pupt) presents 1deas clearly when giving an oral report.

z. More information needs to be obtained to substantiate deas pre-
sented 1n the oral report.

3. More guidance 1< needed in organizing 1deas fur the report,

4

. Audio-visual aids should be used to capture listener interest in
the report,

5.  The pupi) has distracting mannerisms when presenting the oral
report.

The above criteria could be written so that little or no
interpretation exists as to the meaning of these Quidelines. it is

important for the teacher to emphasize only those objectives which

pupils can achieve,
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The vcacher can make compartsons of checklist results from an
earlier cheervation to later observations. Feelings of teachers, of
course, change when using the checklist at different intervals to
assess pupil achrevement. Reing aware of the fact that feelings
change when evaluating pupils at different intervals will acsist the
teacher in realizing that the checklist has 1ts weakresses as an

evaluation instrument. This device should be used along with others to

evaluate learner progresec,

Reting Scales

Aroevelustior device that 1e clozely related to the check]ist
scprozch e the rating ccale. The teacher should carefully select
hose behaviere pupils will be rated on. & five-point scale can be
Lteed in the evzlustion such as Qiving & puptl o five, four, three, two,
c” one reting o~ ech behezvior beirng evaluated., The categories of *Uery
cooc.” "booo,' “muerage,” "Below auerage,” arc "Peocr” carn alec be
utilizec. Eech child shouid be evzluatec in terms of .hat he can
reasconatiy achieve., A learner should not be compared with others since
urfair comratison may be made when one child 1g compared with another
chilo. Pupile, of cc se, differ from each other in capacity and
achrevement. It 1s only normal that some children achieve at a more
rapid rate ac compared to other learnerc.

The following 1s given as an example 1n terms of listino behaviors

and indicating ratings that can be given to pupils:
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Very Be low
Good Good Awverage Average Poor

The child gets along well with
others on a committee.

The child does his share of
the work,

The child uces reference
sources well,

Information 1s evaluated
carefully,

The above categoriec pertain to having children work on
committees. Behaviors are listed which would relate to many facets of
pup: 1 actievement such &5 in giving oral reporte, participating in
teacher-pur:l planning, and doing & research proJject,

The teacher reeds tc be aware that hie perception of a child’e
behavior will not alware be tie came when using the rating scale.
Feelinoge of & given teacher change from time to time ac the rating

scale 1g used ac an evalustion device to accece learner ach:evement.,

Socrometric Device

The coccioTetric device me; be useg 'n evaluating pupil achievement
tn the ares cof cocial development., Thic procedure in evaluating pupi!
achtrevement doec nct, of course, assess learners in intellectual and
physical development. The teacher should uce the sociometric device at
Justitrable (ntervals during a given school year. The reason for
utilizing this procedure at various intervals during a given schnol
vear 1s that pupils’ attitudes toward each other change. For example,
two pupils may be very close friends until a disagreement occurs which
can result in changes of preferences as far as friendships are

concerned. Friendships can also be quitc lasting in duration.
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The teacher can ask the following questions of pupils:

1. 1f you had a chance to select three puptls to work on a committee
with you in preparing a report pertaining to the unit now being
studied I1n social studies, who would be your first choice, second
choice, and third choice?

2. 14 you could pick three children in learning to play a new game,
who would be your first choice, second choice, and third choice?

Pupils would write their responses to the above questions on
paper. They would need to have complete assurance that the completed
infarmation would be held confidential by the teacher. The teacher can
use tie acquired information i1n developing committees for pupils to be
invelved 1n.  The teacher muct rezlize that pupile’ feelings toward
othere change. Careful atterntion should be girven to 1derntify thoce
Fupile who have no friends, or are on the fringe area of having
friends. Thece pupile must be given ascistance in becoming accepted
hetter by other ch.ldren 1n a clace. Perhaps, the child who 1¢ ar
icolate or on the fringe are: of beingc an isolate can bect function on

& conmritee where other menmbere are highly accepting.

Coriferences tc Evaluate Pupil Achievement

It 1¢ of utmoet impor tance for teachers to get to know their
purils well., This information must be used to improve the teaching-
learning situation. The teacher should take time to have conferences
with each puptl In the class. It s important to set aside, perhaps,
five minutes of time during each school day to have a conference with a
chil1c. No doubt, i1n most cases then, each pupi) in a class could have
d conference with the teacher before a month and a half of school has
elapsed.

The teacher should prepare well §or the conference in terms of

@"7ssible questicns to discuss with the child. This does not mean that

... &£ . 7 TIve
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the teacher will dominate the conference. Rather, the teacher should

be a good lectener to each pupil’s questions, comments, and responses,
The teacher, however, must be well prepared in terms of providing
leadership and direction when conducting conferences with puptls,

The teacher should record observations made during the conference.
Thie should pe done after the conference has been completed.
Compariscns can be made for each pupil then of observations made of
earlier conferences witih those ccnducted later.

An atmoephere of freedom to evprese ideac on tte part of each
pupil eheulc be inherent when conferences are conducted. The teacher
will pct get valuable datz vrom 2 child to be usec in teaching 1§ &
rigic, formel atmosphere existe during the time & corference 1¢
conductec., 11 the pupil feels he muct exhibit pehavior which the
teacher decires frov him durine the conference, the time spent 1n using
corferences 2z c- evaluetior techrnique 1e largely wactec,

Thee, the tezcrner moct edrive to hove QooC rappc-t with ezch child

€0 tret conferences held with pupile can be succeceful. Good teachere
&re interected .n each child’'s welfare and achievement. A teacher

defiritel, should not threatern a child for exhibiting negative behavior

during the time & conference 1s held. If this 1s done, a zhild will
not revea! his thoughts, feelings, and beliefs to the teacher.
Parent-teacher conferences can also be an excellent way to
evaluate pupil achievement, Parents generally hold their children in
high esteem and want the best for them. They definitely should be
involved in planning for the welfare of their children. Fupils learn
much from their parents during the pre-school and public school years.

Learners spend much time with their parents and the resultant effects

IToxt Provided by ERI
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are important. There are certain guidelines that teachers should
fellow 1n conducting parent-teacher conferences,

1. The teacher should listen very carefully to comments made by
parents when conferences are conducted. Parents have goals which
they want their children to achieve. These goais could be
realistic or unrealistic. Parents also reveal feelings that they
have toward their children.

2. 1%t 15 good to have samplies of pupil’s work to show to parents.
Parents can then ask questions over their child’s achievement when
viewing these prodicts as well a¢ over general achievement in th
elementary school on the part of the learner. The classroom
teacher then needs to be wel! prepared prior to conducting a
parent-teacher conference.

)

The teacher definicely chould not criticize remarke made by parents
during a cenference. If remarks by parents are criticized, hostile
teel:ngs may result during the time the conference 1s conducted.
Gr. parerts mexy not reveal therr feelng during a conference.

4. 1t ye very imrortant that parentc and the teacher make decisione
ccoperatively which will help each child to achieve to her highest
potential,

<. Decicions made cooperatively pertaining to the welfare of a child

chould not be used as a club or lever. For example, the teacher
and/cr parentc can place pressurec orn pupils which definitely have

crtramentel ef-ecte,
Diary Entraec

Ingrviduel pupiie or a committee of learners can record on a datly
bacie mesor gereralizations tht were developed from various unite of
stud:. 14 pupils, for example, are studying a unit on astronomy,
recorde can be kept on a daily basis in terms of main conclusions that
have been achieved. The teacher can evaluate if pupils are gaining
tmportant, relevant understanding. All pupils in a class should have
ample opportunities to be actively involved in writing the diary
entr.es on a daily basis. Illustrations can also be drawn which would
relate directly to these written entries. Pictures could also be
collected by learners which would help pupils to understand the

contents of the diary entries in a more meaningful way.

10
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Anecdotal Records

Teschers need to gather much information pertaining to each
ch1ld’s growth and development. The quality of teaching should improve
1¥ Knowledge about tne growth and development of each child 1s used In
teaching. Observat.ons that are mace by the teacher should be recorded
periodically; otherwise thece observations can be forgotten or become
hezy ir the mind of the teacher.

Fefcre writing anecdotal recerde, the teacher should make careful
cbeervetions of pupil behavier. The teacher ther should record exactty
what vas cobeerved. w reprecentative randem cample of each pupil-’c
behavior eheuld te recorded at intervals. Thus, the teacher can
uitimetely chbcerve & pattern of behavior on the part ¢f each pup:?
etter hevarz ctudied and analyzed thece anecdcta! recoroc.

Foword oo czutior neede to be Gruven pertaining tc the writing anc
ueing of anecdctal recoroz. The teacher should record exactly what wace
obtcervec ard not uce loaded worde. Words cuch ac *troublemaker ,*
*delinquert," “lazy," "indifferent” and "dumb bell" do not describe
pupil behavior accurately. Infrequent recordc of observat:on do not
give an overview of a child's behavior. Pupils behave differently
under the guidance of different teachers. For example, teacher A may
have considerable difficulty in working with a specific child. Next

year, teacher B finds this same pupil to be a delightful persen,

Teacher-made Tests
It s important for teachers to evaluate pupil achievement in

yterms of objectives. These objectives can be developed cooperatively
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betueen the teacher and pupils. The teacher may write tect items on
the developmental level of pupils to determine 1f the objectives have
beer achieved,

Teacher~made tests should acssist in determining what learners have
and have not learned. That which was not learned provides wne teacher
with ample opportunities to provide additional learning activities for
puptis which will ascist in getting needed understandings, attitudec,
and sKille not cbtarned originally., Thus, the teacher 1¢ diagrosting
puptle” strengthe and weaknecses when using teacher-made tests.

Writing Eccay lteme

The tezcher can write ecszzy 1dems n evaluating learner ac., ev:-
ment ir the elementary school. Ecsay items chould only be utilized in
evzivating leg ner achierement 'f 1t ascicts n determining 1f pupils
have achieved obrectives. The items written should be on the under-
ctending level ¢+ pup:ilel learners must have an adeguately develoned
wortirg o vocebutE . an ctoer Ao respond in & proficient manner tc €ssa,
Iterm:

The teacher muet write esczr 1teme which cover content taught

dering & urit or part ot a urit. Thuse, 1t 1 of utmost importance that

essay 1tems are valid. Criticism hac been made of the subyectivity

factor tnvaolved in grading responses pup:ls make to questtons on an

essa> test. OSubjectivity can be greatly minimized if the items are

delimited so that more precision is required when learners make

responses. The following essay item pertaining to a urit on Great

Britain would be too vague and needs to be delimited: Discuss )ife in

Great Britain. Pupils would not Know what facet of life in Great

Britain to discuss in writing. Instead, the teacher could be more
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specific 1n terms of desired learners”’ responses by writing the
tollowing essay i1tem: List in writing four 1eading farm crops grown n
Great Britain and tell how each 1s producec, Essay tests should be
long enough so that pupils can exhibit a random sample of wh_.t has been
achireved during & specific interval of instruction. They should not be
excessively lengthy whereby pupilc become tired and lose Interest |n
the ongoing learning activity thvolviny evaluation. Subyectivity in
grading essa> i1tmes can be greatly minimized by writing out answers to
quetione by the teacher at the time the tect items are written. Credit
nuet be given, of cource, to pupile’ responses 1f they ace correct and
y€t do not conform to the teacher € hey for grading the essay ;tems.
The teacher should evaluate all learners rrsponses to 2ssay 1tem one
before evaluatinc escay 1tem number two and <o or.

One megor acdvantage in civing eccay teste 1 that the teacher can
nctice not only the underctandings tfat puprlc have Cainea but also the
ctudente ebriyc to organize information with propet senuence. The
teacher can alsc evaluz*e pupil achievement i1n the mechanics or writing
cuch ac spelling, handwriting, usage, and punctustion. (he mechanics
of writing, however, should be evaluater separetely from understandings
that puptls have gained.

Writing True-False ]tems

The teacher can write true-false items to evaluate pupil
achirevement. Thz true-false test should be lorng enough to measur» what
pupils have achioved. 1It, however, should not be tao lengthy wherst\
fatigue sets in on the part of the child. True-false i tems should be
clearly written so that they are ¢ the understanding level of the
ct}ld wio is taking the test. Vague items should be omitted from a

ERIC | 13
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true-talse test. Itews that lack clarity on a true-false test do not
measure learner achirevement. Guessing generally results if test items
are not written clearly.

When writing true-false items, the teacher shoulZ not use
starements that come directly from a textk ok. Thus, rote learning
would not be emphasized when assescing learner achievement.

Specific determiners should not be sued when writing true-false
rtems, Thue, words such as "all,” “never," "none," and other cimijar
worde would indicate the statement 1s falze. Werds which are confusing
tc lesrnere should 21co not be utilized when writing true-+alece ;tems,
The teacher should want to determine what pupils have or have ot
learned rather than confusing learners,

Gererally, there should be an equal nuLater of tect (teme which are

< terms

true 2c compered to thoce whick =;e falece. Thie ¢ important
nt reculte nct bteinp brosed 14 & pept]l would enswer "true® to &1 iteme
anc the teacher having written moet true €alse statementc which
acteziiy are tru., Answers to rue-+ ceme should not follow &
patte-r such ac ever: cther tem being "falce" or every other tem
veing "true,"

When w~,ting true-fal_e items, the teacher must be aware of
factual statements versus opinions. 1In other words, it statements on a
true-false test deal with optnions held by the teacher or other
persons, the tems should mention whose opinions are being considered,
Pupils may become confused when responding to true-false items if they
are to respond to opinions as if these are statements which can be
verified by using reliable reference sources.

) Multiple Choice Items
14 BEST COPY AvAILABL g

e




The teacher may wish to write multiple-choice items in noticing it
learners are achieving objectives. Generally, three or four
alternat'ves are written as possible responses from which to select.
Sometimes, responses to 2 multiple choice tem are ridiculous to the
point where the learner senses that only one response can be right;
this can be determined without having learned anything about the unit
being concidered in the evaluation. Each alternative should be
plavsible. Thue, each response must be considered by the learner in
determiniag which would be correct. 1 two responsec are reasonable
only, the tect item becomes more 1ike a true-falce jtem rather than a
multiple choice iten.

Cluee chould not be given 1n the siem of the multiple chotce 1tem
&t to wheeh 1s the correct response. The following multiple-choice
rtem would inoicate to the puptl which would be the correct response
wtthout the learrer needing ary knowledge basically in selecting the

CCrrect answer:

Hawa!t 18 an

(a) Hhay,

(t) peninsuls.

L) cape.

(d) sland.

The only correct response would be the following: Hawaii 1¢ an
island.

Responses in a multiple choicc item should be somewhat equivalent
in length so that no clues are givan as to the correct answer.
Consider the following multiple choice item:

The Middle East

(a) czonsists largely of countries made up of Israel and the Arab
Worid.

(b> is an island.

(c) is a part of the United States.
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¢d> 15 unimportant 1n world happenings.
In the above test item, response “:* is considerably ltonger than

the other responses. This may give a clue to the student as to which
te the correct response.

Too frequently, multiple choice 'tems have evaluated learner
achievement 1n factual knowledge or recall of infcrmation. The student
should also be evaluated in the arecas of problem sclving, creative

thinking, and critical thinking when responding to multiple choice

1teme,

Matching lteme
Matchinc 1teme car te used to evaluate pupil achievement in terms
of ctated obyectives, One column should have more i1tems than the
cecond column 1r 3 matching test as 15 true of the folleowing example:

Frecidents cf the Unrted State:

~, Lerald Feorc .+« famous General of World

B. Lynden Johnson War 11

{. John F. Kennedy + + + .+ President durine World

. Dwight Eisenhower War 11

E. Franklin D. Roosevelt « +« + . former senator from Massa-
chusetts

+ « « « most recent President o4
the United States

The student cannot guess the remaining matchings through the
process of elimination when more items exist in one column as compared
to the second column. For exampie, if a pupil has ma‘ched correctly
all items except one, he can determine the final matching merely
through the process of elimination if columns one and two have the same
number of items. In the above listed matching test on "Presidents of
the United States,® pupils can write in the correct 1atter from the

response alternatives of the first column to the blank space in $ront

Q
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of the items of the second column.

In writing matchirg items, the teacher needs to think of homogene-
tty 1n terms off content. For example, the following matching test

1tems would pertain to homogeneous content:

Colonies i1n the New World

A. Macsachusetts Bay « « « . begun by the Pilgrims
B. Plymouth Rock « « « .« headed by John Smtth
€. Jamestown « + « « ctarted by Puritans
. Georgia « « « . led by Thomas Hooker

E. Ccnnecticut

The matching 1teme above come under the categury of "Colonies in
the New orld." Thus, the items are homogeneous in terme of content.
14 &an 1tem had been put i1n dealing with a recent president of the
Uritec Statec, & qeneralization could be realized pertaining to
unrelstesc conternt being a part of the matching test,

Teachere need to be aware of having an excescively large number of
vteme 1n & matching test. This makee it difficult for learners to wade
hrough twc columnc of information when aitempting to match (tems in
one column with 1tems i1n the second column. The number of items put n
a matching test would depend upon a child’s present level of
achievement. The test items should also be on the reading level of
learners. The teacher in a matching test is attempting to determine
what pupils have learned rather than evaluating the reading levels of
individual pupils.

Pupils experience much difficulty in taking a matching test if
both columns contain lengthy phrases or sentences. One of the two

columns as a minimum must contain short phrases or words.

Q
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It 1s important that the teacher refrain from writing matching
test items where the correct answer 15 obvious. In the following

exam, le, one 1tem i1s quite obvious in terms of correctness of response:

A. President of the United e e .o 1917
States during World War 1 « + + » Woodrow Wilson
B. Year of entry of the « + +» . Breat Britain
United States into World + + +» » John J, Pershing
War 1

{. Famous American General
during World War 1
D. Was an ally of the United
States during World War 1
In tne above example, i1t ic quite obvioue that "Year of entry of

the United Statec into World War 1" matches with “1S17." There 15 no

cther retional matching that wculd be correct.

Completion Iteme

Fuptl achievement i1n terme of obyectives can be evaluated with the
use of completicr iteme. Selected cstandarde must be adhered to whrer
writing completicon tect jtems.

The teacher should write items which are meaningful to learners,
Completion iteme have been writter which contain too many blank spacec;
thue, pupile do not understard what ic wanted /n terms of responses.
Consider the following example.

cand . . . L. s the . ..., L 0f . . .
There, of course, are too many blank spaces for the learner to attach
meaning in what is wanted in terms of responses., The teacher must want
to evaluate learner progress rather than the pupil’s ability to guess

at vague test jtems.

The teacher should davelop a Key ac to the correct reponse(s) for

each i1tem as the completion tect is being developed. As the responses

@9‘ each pupil are being checiled, the Key can be utilized. The

ERIC e 18 BEST COFY &

e




evaluator also must be aware of additional correct answers that pupils
may write other than thost listed in the key.

Answers to completion 1tems can be written on the right hand side
ot the page, where appropriate blank spaces are provided. This saves
time 1n scoring completion jteme.

Answers to completion items can be written on the right hand side
of the page, where appropriate blank spaces are provided. This saves
time in ccortng completion 1tems,

Lempletion iteme chould accese pupile on important concepte and
generalizeitone which have beern achievecd. The mechanics of writing,
cuch &z srelling, chould be evaluated zeparastely from the informaten
which 1< suppliec by the pupi) inm completion 1tems. Generally,
testhock wercing should not be utilized by the teach

er when writing

comrietior rtemz. Furile should reveal understandings oeveluped rather

thar recell of $zctpgd intermeticn,

Using Standardized Tecte
The teacher can alec evaluate pupil achieveme:t through the use of
standardized tests. Gtandardized tests general are administered once
or twice during a given school year. They can give teachers valuable
Information in terms of how a given child in class compares with the

norms of the standardized test. Standardized tests should adhere to

the criteria of being valid and reliable. For a test (o be valid, it
should cover what has been taught. It would be rigiculous, for
exarple, to have jtems in a unit test in social studies which would
cover technical terms in music. This would especially be true if these

terms had not been taught in the unit of study. The teacher peeds to
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be certain that what 1s being evaluated in terms of pupil achievement
hac beern taught 1n the untt. 1t ¢ difficult, however, for the teacher
to know precisely what shou'd be taught in different units of study so
that the contents of a3 standardized test are valid. Thus, validity 1¢
lacking I1n degrees when pupils are engaged in the taking of a
standardized test. How valid any ctandurdized achievement test 1s will
depend upon the consistency of i1ts objectives with those of the
perticipating elementary school. Too frequently, teachers may have
taucht 1colatec facts whern pupile are engaged in ongoing learning
eztivities, wheress the ctandaroized test being utilized evaluates
leerrers 1n terne of protlem-ecluing <kille and abilit.ec. The
crpostte eituetion could preveil alesc where the teacher emonas. zes the
irportarce of prebler sclving, and vet the <tandardized achievement
teet seccecses pupile 1n terme of facte achieved.

Felrebiirts oz &glse amportant when selectinc etancderdizec
echreverent teer:z, biven etarndarcdizec tecte zre reliable, pupil reculte

from heving taler the tect are corcistent.
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For example, 1f numerous pupiic have completed taking form A of a
standardized test and then a few days later take form B under
c~mparable circumstances, tte results chould be quite consistent 1In
terms of grade equivalency or percentile rank. A standardized test,
for example, would not be reliable i pupils in the above named group
averaged 5.6 grade equivalency from form A and 3.1 grade equtvalency
trom form B. The question then arisec a- to where are thece pupile p
achievement pertaining to different curr.culum areas in the elementary
schecl.  However, 1§ these same pupi's averaged a 5.5 grade level
equivelency on form A anc a S.¢6 or 5.7 grade equivalency for form B,
cre coulc ea- that the recsulte were quite consictent providing that
concictenc. ot resulte were zlsc inherent on the part of each child’s
test resulte. Tescherc then chould think of the concept of relrablity
wher developing teecher -made tecte,
Self Eveluetion by the Teacher

Ure o4 the bect wers tc eveluzte pupt] achievemernt 1e for the
teacher to accese n.,c or her own etrengths and weaknessec., There are
numercoue questronc the teacher .an ack of the quality of hic or her own
teaching,
1. Did 1 try to get pupils interested in ongoing learning activitiec?
2. Did 1t appear that ind:vidual differences were provided for?

2. Did  4ptls see a purpose or purposes for learning, or wefe learners
torced to learn that which lacked purpose?

4. UWere a variety of activities used in teaching so that individuai
differences among learners were provided for?

S. Were pupils given adequate chances to develop major generalizations
inductively?

é. Did it appear that learners were motivated in desiring to achieve
stated objectives?
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7. UWere diagnostic approaches utilized in determining pupil‘s
strengths and weaknesses 1n ongoing units of study?

FORMATIVE AND SWMMATIVE EVALUATION

A quality teacher 1s a good ev>' "*ar. Each teacher or teaching
team needs tc evaluate if learners ). dividually are achieving stated
objectives. To aczcertain if ends are being attained, a viable system
of evaluation needs to be i1n evidence. There are diverse evaluation
techniques tc utilize tr determining 1 learners are achieving

objectivecs., Jarclimet discucsses the following appraisal techniques:

1. aroup discucssion

2. observatiorn

3. checkliets

4, conferenrec:

. anecdotal records
wor¥ samples

~1 O~

. experience summarlec
» Ciaries &nd logs

.+ socirometric devices
. teacher-made teste

. etinderdized tects 1}

o s
LB s M as)

.a

Feculte 4ro- learnere utilizyrig the above named apprarsal
techriiques may wei' provide needed information on individual learners
progrece,

Thue, & variety of evelutation techniques might be used to assess
pupii progress. Evaluation techniques may be utilized a* any point in
the instructional sequence 1n an ongoing unit of study. Formative
evaluation 1= then 1n evidence. A purpose in using formative
evaluation 1s to notice 1§ pupils individually are achieving ends

during the time a unit is taught. Further, the teacher may change

John Jarolimel. Social Studies in Elementary Education. Sixth

edition. New York: The Macnillan Cempany, 1982, pages 348-343.
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obyectives and learning activities due to feedback from formative

evaluation results.
with summative evaluation, the teacher appraises at the end of the

unit to notice pupil achievement within the framewor¥ ofthe total unit.

Unit Teaching and the Evaluation Process

W. James Popham, a behaviorist, from the University of California
presents the following recommended model in developing a teaching unit:

precise instructional objectives.,
pretecst.”

day-by-day activities,

criterion check.

posttect,

resources.

backup lecseon. 2

ND RN By Y N) e

in anzlyzing the :bove anmed teaching unit model, James Popham
emphacrzes for step one the writing of meastreably stated, not general
cbjectives, Clzr v, of intent ac te what teachers are to teach and
learners are to learn g¢ highly ei1gnificant. Vague objectivee need tc
be elvminetec, Ster two emphecizes & pretect oe developed by the
teacher or team ¢f teacheres, The pretect should cover all the stated
tpecitic obyectives. Faper-penci] tect jtems (true-false, multiple
chotce, matching, ecsay, and completion i1tems) may be utilized in the
pretect. However the pretest chould not corsist sclely of teacher-
written test tems. Discussion, among other informal procedures,
might also be utilized to ascertain present learner achievement in
terms of pretesting. Based on pretest results, each pupil might then
achieve new attainable ends.

Step three in the Popham mode! emphasizes using vital learning

2
W. James Popham, Teaching Units and Lesson. Los Angelos: Vimcet

~sociates. (Fimstrip and tape).




activities to achieve new achtevable ends. FEach activity chosen must
match up directly with a specific objective. It might be necessary to
utilirze more than one learning opportunity to guide a pupil to attain a
measurable objyective, In step four, a criterion check is utilized.

“he criterion check emphasizes measuring pupi1l progress continually to
notice 1f specific ahyectives are/are not being achieved. Formative
evaluation emphacizes ;pprai51ng learner progress during the time a
urirt 1e in progress. A new teaching strategy may need implementatino
for those puptils not achieving vital obyjectives.

Ster {frve 1 the Popham teaching unit model emphacizec the poct-
tect conzept. Thue, &t the end of & unit, the teacher wichec to
ascertein vheat learrere have accorplished from the entire unit.
Summetive evoluztion 1e thern in ev.derce. Gtep cix (resaurcee)
advccates teachers rocorcding which audic-vicual strde, objecte, and
reecine cources will be useo within the unit being taught. The bachug
tessan wetep sever . prc oidec teachers with security in teaching puptls,
14 neteriale for ars leccorn 17 the unit do not matertalize, other
activities need tc be available to take their place in the backup
lescar,

Which philosophical/psychological premisecs might be inherent In
the teaching unit made! of James Popham”

1. whatever pupils learn is measurable. That which has been
learned by the pupil comes to the surface and is
observable as well as measurable.

2. pretesting based on stated measurable ends provides a
teacher with rather sound knowledge in terms of where
each pupils is presently achieving in cognitive,
affective, and psychomotor objectives.

3. each learning activity selected Quides pupils to attain
measurable ends. No other stimuli need be inherent in
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any learning opportunity.

4. from the pretest to the posttest, 1t can be determined
what a given set of pupils has learned under the guidance
of the teacher. Influence in unit teaching of other
teachers on pupil learning s then minimized or
omitted.

5. the concept of accountability is in evidence. From
formative and summative evaluation results of each
learner, the teacher may objectively verify pupi1l
progress to parents, administrators, and supervisors.

Humanism in the Curriculum

Humanicte advocate the following concepts and genera'izations:

1. pupils being involved 1n selecting objectives, learning
activities, and evaluation procedurec.

<+ lezrnerc cdeveloping feelings of an adequate self-
concept. Teaachere, supervicors, and administra-

tors need to meet needs of 1ndividual learnerc.

A. H. Maslow, late humanist educator, has identified
five clseses of needs 1n ascending order of complexity.
Fratt wrote the following pertaining to Maclow'e
hierarchy of neede:

Once humen neeos are accepted z¢ the foundation for curriculum,
the craiticel question 1¢ What are the sianificant human needs®

Anyone addressing this quecstion does sc in the shadow of
the great American psychcclogiet Abraham Maclow, who a generation
ége attempted to place the study of neede on a scientific foct-
tng. Maslow (1934) 1dentified five classee of human needs:
physiological needs, need for safety, social needs, need for
esteem, and need for self-actualization. His clascification
has much merit, although it could be argued that it containe
some redundancy. The need for safety or security, for example,
Is not & discrete need, so much as the confidence that other
needs will continue to be met in the future. The need for
esteem contains elements both of social needs (esteem of others)
and of self-actualization (self-esteem). There are also signi-
ficant additional needs that cannot easily Se contained within
Maslow’s categories.

Five fundamental types of human need, based largely on
Maslow’s taxonomy, may be suggested for the consideration of
the curriculum designer. These are need for self-actualization,
need for meaning, social needs, aesthetic needs, and survival
needs. 3

3
David Pratt, Curriculum Design and Development. New York:

Harcourt Brace Jovanovich, Inc., 1980, page 54,
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The curriculum 1n school and i1n society mucet attempt to meet needs

of students. Thue, the learner may more optimally achieve self-

realization,

Humantste recommend that learners individually and collectively
with teacher quidance select objectives, learning activities, and

evaluation procedures. Four means in emphasizing a humanistic

curriculum are emphasized below:

1. individualized reading. An ample number cf library books on
diverse toptcs and reading levels needs to be in the offing.
Each pupil may then sequentially select library books to read.
#iter completinc reading a library book, pupils with teacher
sssrtstance may evaluate achievement of the former in terme of
understandings, skills, and attitudes acquired.

"

centract sveten. Each learner with teacher help may develop a
contract which contains sequential activities for the former
te complete. The due date, as well as sijnature of the
invelves pupil and teacher need to accompany the contract.

2

pupil-teacher planning. Within any unit of study, puptls with
teacher guidance may choose objectives, learning activities,
anC appratcal procedures.

€. learrang cernters. Eazch pupi) may choose tashe tc complete
sequentzilly &t Grverce leaning centers. An adequate number
of tasts needs to be available sc that each pup1l may progress
cptimally 1n sequential experiences pursued. Tasks lacking
perceivec purposs and interest may be omitted.

Fertairing tc humanisn, Morric and Fai wrote:

The advocates of affective education allege that the traditional
emphasic on the intellertual aspect of leaning has destroyed
children’s curiosity, creativity, and imagination. These harmful
consequences are said to have resulted not only from our schools’
preoccupation with the cognitive dimension of the child but also
from the suppressive, coercive, and punitive schoo) environment.
And since many humanistic educators are convinced that children’s
innate curtosity and creativity will grow and blossom if given an
emotionally enhancing atmosphere, they insist that children’s
affective aspects be nurtured by allowing them spontaneously to
express their emotions. At least in principle, the goals of
affective education are necessary catalysts to make education more
humane in a society where in so many human beings are estranged
from each other and the worth of a person is measured in terms of
his or her efficiency and productivity.
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Because affective educators attempt to riake the learning
environment more suppertive, spontan~ous, and rewarding, what
children Yearn can be made less abstract and remote from the:r own
experiences and interests. in addition, the learner’s active
participation in the learring process beyond verbal and auaitory
involvement makes learning mre persona:ly mean.ngful, 4

In Conclusion

Behaviortsts believe that formative and summative evalus.ion of
learner achrevement can be precise and meatureable. Feedback from
cvaluation results need to be utilized to improve the curriculum.
Thue, improved spec “tc objectives, learning activities, and appraisal
procedures selected by teachers might be a relevant end result.

Humanicte involve pup'? tnput ip ¢ ocsing ende, means, and
evaluation techniquee to ascertain personal learner progress. Pupils
with teacher gutdance then are involved in “etermining the curriculum.
Since pupils with teacher assicstarce ake curricular decisions, open-
endec general ohyectives are advucated. Seli-realization 1¢ a mayor
obyective to be emphecized in 2 curritculun, emphasizing humanietic

ternete,

4
Van Cleve Morris and Young Pai, Philosoph d th ri
school. Second Edition. Boston: Houghton Mifélin Company, 1974, page

397.
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