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ABSTRACT

This paper identifles common staff development
needs of bilingual education programs personnel
to achieve the goal of educational excellence.
Staff development among teachers, supervisors
and col lege professors s recognized as necessary
for maximum growth and effective change. Staff
development "should not only be focused on .langu~
age teaching and curricutum but also on cultural
content and instructional methodology. N

The article discusses cace studies represen~
tative of the types of situations that hilingual
educators have encountered in designing staff
development programs for their university,
district or school. -




A Rationale for Staff Development

During the pasi 15 years, bilingual/multicultural education in the
United States has contributed to-many reforis in American public educa-
tion. There is, however, the need to continue to demonstrate the effect-
iveness of bilingual education programs. éilingual education programs
must have qualified and competent personnel to achieve'the goal of
educational excellence. There is the need for professional growth
through one's own practical experience and through the experience
of others; for the creation of new knowledge and the emergence of
leadership in the field; for the continuation of positive change; and
for meeting the ﬁew challenges of the eighties.

The 60's was the decade of innovation and educational change.
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These changes came about when educators and the general public ex~
pressed their concern that schools were not adequately serving the
needs of all students, especially minority and non-English-speaking
students. This dissatisfaction with the schools created the atmos-
phere for the rebirth of bilingual educaticn in the mid 60's. The
70's became the decade of accountability in education, with pressure
mounting on both federal and local agencies to ask for proof of the
value and effectiveness of public education, especially bilinguai
education. The 80's will give educators the opportunity to look back at
those innovative educational'changés and their effective or non-effect~
ive academic and social results, with the objective of improving educa-

tional opportunities for all students. During this period of reflection,




staff development and inservice education will play an important educa-

tional role. The necessary requisite to successful staff development
is the stipulation (found in basic grants) that in bilingual education :«
at the local school district level (LEA), funds be allocated for »
training personnel to participate in programs emphasizing opportunities
for career development, advancement and/or vertical mobility. Funds
have also been allocated to Bilingual Education Multifunctiona! Services
Centers (BEMSC) for the specific purpose of preparing better bilingual
education personnel. Thus, staff Hevelopment is recognized as necessary
for maximum growth and effective change.

Biliggyal/ﬂulticultural Education Staff Development

The need for staff development in bilingual/multicultural education ';f
should be viewed as part of an interrelated continuum including faculty
development at institutions of higher education and subsequent training
on the preservice and inservice levels at the university, as well as other
types of staff development conducted by local school districts, state
educational agencies and resource agencies, éuch as the Bllingual
Education Muttifunctional Support Centers. (See Vypology of Comprehensive
Bilingual/Multicultural Staff Development, p. 3).

Bearing in mind the concern for effective bilingual/multicultural
institutions and individuéls, there is a need for well trained college
faculty to develop highly-skilled teachers who will, in turn, help bilingual :
students to improve their skills and utilize their talents and bilingual ,
abilities. In addition, the local distiict as well as the university

share the respensibility for preparing monolingual/bilingual administrators,




teachers, and paraprofessionals to service language-minority youngsters.
State education agencies can be called on to assist in the staff develop-
ment planning for both universities and districts.

Starf Development: A Holistic Approach

Staff development should be designed to sensitize and familiarize
bilingual teachers, supervisors, curriculum specialists and college
professors with the need for: a) improving instructional programs
for bilingual learners, b) utilizing the most effective teaching stra-
tegies to meet the learning needs of a culturally pluralistic society,

c) fostering curriculum revision and development to represent accurately
the contributions of different ethnic groups, d) up-dating qualifica-
tions and areas of knowiedge.

According to Dillon-Peterson (1981), staff develcpment can be
defined as follows: ''It is a learning process designed to foster personal
and professional growth for individuals within a respectful, supportive,
positve organizational climate, having as its ﬁltimate aim better learning
for students and continuous, respcnsible self-renewal for educators
and schools." (p. 3.)

Staff development should focus on the individual or the professional
as a whole. The following chart illustrates this concept of an individual
and the '"holistic' approach as outlined and explained by Mason in the

TESOL Newsletter (February, 1982, 23):
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TYPOLOGY OF COMPREHENSIVE BILINGUAL/MULTICULTURAL STAFF DEVELOPMENT
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Caution must be used in identifying needs for the development of

procf2ssional competence because:

(a) The quality of the bilingual personnel may differ greatly from
one teacher-training !nstitution to another.

(b) Experience and training are not sufficient to assure competence.

(c) Assessment of the need for desirable personnel qualities is difficult
to measure.

(d) The program's results, students' needs, and program goals are,
in many instances, difficult to match.

(e) Students' results should be seen in the qualify of individual
opportunities to contribute to'society.

Planning the Bilingual'Program Staff Development

Staff development should be based on the following general principles:

The staff development program should:

(1) assess needs of participants, through observations, teacher
self-analysis, evaluation reports, etc.

(2) identify a set of expectations held by the participants.

(3) include terms of assessment, objectives and experiences;
be cooperatively developed by those involved in and affected
by the training program in terms of assessment.

(4) model the instructional behaviors desired of parficipants
who lecture all the time, demonstrating team-teaching, using
research skills.

(5) demand and set high, but reasoﬁable standards of performance

for participants (state them clearly at the beginning of the

staff development process).




focus on actual school/college goals, needs, problemsm plans.
provide options for participants that will accommodate individual
professional needs and learning styles (timing, sequence, pace,
interests, goals, delivery systems)

be experientially based with opportunities to select, adspt,

and try out new professional behaviors in real and simulated

settings.

Staff development is a continuous effort. According to Wood,
Thompson and Russell (i98|), “"the preparation fcr teachers, administrators
and supervisors cannot serve professionals adequately for more than five
to seven years in this age of rapid change and expanding knowledge' (p. 59).
Bents and Howey (1981) stress the need for differentiated staff deveIOp—
ment according to the degree of experience, awareness, and knowledge of the
educator. According to Weaver (1979) ''schools of education are now selecting
potential educators from among the least academically talented population
applying for college admission: (p. 30). Therefore, staff development
programs need to receive top priority.

it is true that we have many new bilingual regular classroom and
special education teachers. We neea, however, to provide growth ex-
periences fo: trainers, directors and administrators in bilingual programs.
A frequently heard compiaint is that the workshops at conferences repeat
basic needs or ideas. Training needs to be varied from the awareness
and synthesis levels to the application levels. 'There Is a need to prepare
bilingual personnel to work better with multicultural content and ethnically
diverse student populations. Teachers, supervisors and college professors
need knowledge of the cultural experiences, value systems and historical
traditions of different ethnic groups in order to prepare a curriculum

and an instructional program that meet these population's needs.
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Progress in Staff Development and Teacher Training

For two decades educators and the general pubiic have been asking
the following guestions: Waht do effective bilingual teachers,
supervisors, and college professors need to do to produce results?

How do they motivate their students to study? Do they actually know
why they do what they do? Do they have a philosophy of language teach-

ing? The two main foci of staff development hkave been: language teaching

and the curriculum for multicultural education. -

In the area of linguage teaching, there has been a strony training
component. Training issues related to first and second language
acquisition have been addressed in almbst every school district,
board of education, and college. Issues such as the following have
been repeatedly mentioned: 1) instruction in the first years of school
should begin in the mother tongue; 2) bilingualism need not adversely affect
student achievement; 3) the emotional feelings about one's language
are very important; 4) the preservation of a language requires that it be
used as a medium of instruction in the schools. ‘Training institutes
such as the Bilingual Leadership Training institute under the National
Education Task Force of La Raza (1974), the Office of Bilingual Education
Training Institutes, (1980, 81, 82, 83, 84) and the Georgetown Round
Tables on Linguistics among others, have addressed these and other issues
of language learning and teaching.

Another training concern in bilingual education has been the need
to prepare bilingual teachers and other related personnel to work effectively
with mﬁlticultural content and ethnically diverse student populations.

However, teachers still need to expand their knowledge of the cultural

experiences, values, systems and historical traditions of different

11
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ethnic groups.

Gay (1977) cited the National Council for the Social Studies
Ethnic Heritage Task Force recommendations for staff development in the
area of multicultural education. Participants must:

(a) clarify and analyze their feelings, 2ttitudes and perceptions
towards their own and other ethnic groups,

(b) acquire content about and understanding of the historical
experiences and sociological characteristics of American
ethnic groups.

(¢c) increase their instructional skills within multiethnic school
environments,

(d) improve their skills in curriculum development as it relates
to ethnic pluralism, and

(e) increase their skills in creating, selecting, evaluating and
revising instructionai matarials, (p. 33)

Thus, there is a need within staff development programs to present

a range of factual information about a variety of different ethnic groups:
their cultures, their contributions, their historical experiences, and
the social problems they have encountered in American soci=ty. Cultural
content about ethnic groups should examine such indicators of culture

as value systems, behavioral patterns, language and communication styles,
and patterns of cognitive processing; socialization processes and cus-
toms, traditions and mores that determine different ethnic perspectives
and expectations.

Staff Development for Teachers

Among the thr e groups (bilingual teachers, supervisors, and college
professors), teachers have received the most attention in staff develop-
ment. Staff development for teéchers has centered around those areas
listed in documents such as the '*Preparation and Certification cf Teachers
of Bilingual/Biculiural Education and Competencies’ from the Center for
Applied Linguistics (1974). These areas are language proficiency, lin-

guistics, culture, instructional methods, curriculum utilization and

12




adantation; and assessment and evaluation. These guidelines describe

the area In which teachers must qualify along a suggested continuum of

competencies in an in-service training program. At present, there are few

reports of research related to specific bilingual teacher education

projects. The Signtficaﬁt Bilingual Instructional Features (1980-82)

developed by the Far ﬁest Laboratory for Educational Research and Develop-

ment in Texas and New York City is one outgrowth of such research. The

objective of this project was to identify and describe those lnstruction;l

features that appear t6 be significant in the Instruction of students

of limited~English-language proficiency. The executive summary of

the SBIF study found that two instructional behaviors--‘'active teaching'

and a solid interrelationship between ‘'intent, organiéation, and delivery"

were features that contrtbdted to sucressful élasérooms. The use of two

languages, and the lntegrafion of culture and ESL with basic skills

were essential to usefui Instruction for LEP students. Studies like

these help educators to furthéf assess the long range effectiveness

of previous staff deve lopment efforts and to plan for imbroved services.
In order to fulfill the reduiremengs.éited, it is recommended

that staff developmedt for biliﬂgual téachers use the following training

model based on the format proposed by Valverde (1978).




DOMAIN

TASK

APPROACH

A.

Proficiency in two
languages

Demonstrates ability to present
lessons in both English and
students! native language.

Use of Interactional
analyses to develop
avareness of use of

two laqgggggs

Understanding the
behavior of students,
differences in commu-
nication and behavior-
al expectations.

Compares students' behaviors
with regard to cultural values
and expectations.

Use of role playing;

use of videotape ‘and
training. packet by
Cummins, with Nine Curt,
on non-verbal communica-
tion.-

Demonstration of
effective bilingual -
teaching techniques.

Demonstrations and self-
analysis mini lessons for
peers.

Demonstration lessons and k,ff
micro-teaching videotapes

0.

Use and assessment
of multicultural
curricular materi-
als.

Knows source: of multicultural
materials_and how to evaluate.

- Visits to resource centers; -

evaluation of curriculum
ma;erials.

Use of assessment
and evaluation.

Discuss varied testing and

evaluation approaches.

Develop knowledge of the .
use of varied types of tests”:
and evaluation procedures -

such as ‘observation.

F.

Test development

and appropriate inter-
pretation and admin-
istration.

Analyze standardized and
creates own criterion-re-
ferenced tests to use with
students.

Practice in deveioping
teacher-made criterion-
referenced tests.

staff Development for Supervisors

must be prebared to:

Bi lingual supervisors and administrators play an important purt in the

development of an effective pilingual program. The supervisory leadership role

can provide a mechanism for change in staff behavior and cur}iculum'development,
enhance the attainment of programs‘' goals, lend support and guidance to in;tructional,
administrative, and comﬁunity leaders (Vélverde,-1979). Bilingual supervisors

1) promote the growth of instructional staff members;

2) improve the instructional program for bicultural learners; 3) foster curriculum
revision and deéelopment to represent accurately the contributions of different

ethpic groups. Unfortunately, according to Valverde (1979), one of the most




neglected components of bilingual education is the supervision of
instruction. In 1978, he reviewed -the supervision component of several
programs and found that:

“In Arizona's billngual programs, the functions of supervision
are absent in state funded programs and extremely 1imited in Title Vi1
programs because of inexperienced and untrained staff in supervisory
practices' (p. 52).

Writing about California, Valverde stated:. "...tﬁey are just
as much disadvantaged in the leadership and supervision sectors
as other states" (p. 54).

0f Texas, Valverde lamented the fact that; tn brief, feachers
in bilingual classrooms in Texas'receive 1tttle direction, guidance
and support” (p. 55). These statements do not mean that bilingual
supervisors'are not doing their jobs. They mean that the number of
personnel to be superv{sed ts large tn comparison to the existing
supervisory jobs, or that the school dtsfrtct does not see the need
to hire bilingual supervisors and administrators.

Staff Development for College Professors

Professors of bilingual education at the university level play a
key role in the development of effective bilingual programs. The fnitial
preparation of bilingual teachers, supervisors, and curriculum specialists
is a responsibility delegated to fnstitutions of highe( learning. Since
1968, after the passage of the Bilingual Education Act. colleges have
been training hundreds of bilingual personnel. The high rumber of
teacher candidates that pass through the classes of college professors
requires a serious analysis of the instructors' professional qualifica-

tions, teaching abilities, and skills.




There is a need to get college professors involved in their own

faculty development in areas such as:

Advancement of knowledge in areas of specialization (reading,
science and mathematics, social studies, English as a second
language, etc.)

Acquisition of knowledge in areas reiated to the speclalization.
(1f the professor is a spectalist tn linguistics, she/he

must be familiar with areas suck as TESOL, reading approaches

and instructional design, etc.).

Mastery of instructional methodologles and innovative instructiona!

designs. The college professor must be knowlgdgeab}e about

how and when to introduce the second language; techniques

in the teaching of content areas in a bilingual classraom, etc.
Multicultural knowleige and understanding. Professors must un-
derstand the concepts and philosophies of ethnicity, cultural
pluralism, and multicultural education.

Demonstration and application of research skills. Professors
must engage in research in or related to the area of bilingual
education. They must be aware of the current status of research
in bilingual educatlon;

Ability to be a resource person. Professors should engage in
one or more of the following areas that dgmonstrate their
involvement as a resource person: serve as consultants to
bilingual programs, speak at national and locail conferences

or engage in professional actlvities; evaluate bilingual
programs; and be community leaders.

&nﬂmwlnmmhgMIxﬂbHﬁwﬂEapmmmsmpmﬂk

a balance between theoretical concerns and practical needs.
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The Economics of Training

Today, effectiveness of instruction and economic costs go hand~in-
hand. There are two major considerations: 1) on wfom to spénd the money
for training and 2) what methods are the most effective and cost-pro-
ductive. Oue to the high turnover of bilingual teachers and the rapid ”
movement of good'teachers to supérvisory positions, the question is f 5
raised as to whom to train: the bilingual teacher who will remain in the -
classroom, the potential leader, or the monolingual teacher who works
with Iimited-Engliéh-proficient students. Of course, each person
needs a different type of training to be effective within the organiza-~ L
tion. Districts need to utilize all available training resources
and situations within the district as well as to utilize outside re-

sources.

|
J
\
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Another economic consideration.arises when districts make the i_ﬁ
commi tmerit to provide training due to either legal requirements or to }
a need to up-date staff skills._ Often districts provide one-day or two i
half-day workshdps. More intensive, small-group training, presented ;
in several sessions that cén be recycled to reach additional staff, |
may have the most cost-efficient end-product. This type of training R
allows participants to interact with each other, to have time to develop
materials rather than to only listen to suggestions, &nd to grow as
a group, learning from each other as well as from the facilitator. This , ‘Q;
latter-type of training is most valuable for mixed groups of bilingual h

and monolingual teachers.

There seems to be a new cooperative effort of sharing between
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universities and districts in planning training projects. Working

together, they may generate proposals funded by outside sources. |n
addition, the financial support helps to pay faculty salaries, at the
same time providing districts with some control and opportunities

for participation by bilingual teachers and administrators who can

ensure that the training is congruent with the district's needs and
concerns. This type of cooperative venture provides recognition

of master teachers.from the bilingual program; and it.can also be used

to help them deQeIOp leadership skills through the design, Implementation,
and evaluation df such training.

A Practical Approach: Case Studies

For our presentation at the 1953 NABE conference in Washington,
we provided the pérticipants with case studies representative of the
types of situations that billngual educators have encountered in
designing appropriate staff development programs for their university,
district or school. Participants used the following Case Study Analysis
questions to facilitate the small-group discussions:

Case Study Analysis Questions

1. What, if any, are the external/social pressures on the university,
dis;rict, teacher, administrator? (e.g.,'economics, racial inte~
gration, mobility within the community, etc.)

2. What are some of the characteristics and possible causes of the
conditions described? '

3. What are some of the key issues and needs described in the studv?
(Cooperative planning, staff or leadership training, etc.)

4, What are the individual and organizational needs for staff development?

5. What possible solutions or strategies would you offer?




Eight case studies were presented {n a probleﬁ-solv{ng approach.
Participants divided into small discussion groups, based on their level
of interest: university, district, admintstrator/supervisor/teacher
trainer, teacher. The particpants were representative of all four levels
and were from various parts of the U. S.: New York City, New Orleans,
Michigan, California, etc. Their comments were shared; and their analyses
indicated familiarity with the sample situations. Since the suggested
needs and training strategies were presented after the group discussions,
many additional observations and suggestions were generated by the
participants.

The sample case studies and suggested needs and training strategies

are provided for the reader on the following pages.

14
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University Case-Studies -

A. Dewey College is the only four«year public college in a borough of
a large urban city. Over the years [ts student population and surround-
ing comunity have grown to 75% Hispanic and black, while its adminis-
tration and faculty have remained predominantly white.

There are two bilingual programs within the college: a two-year bilin-

gual program to provide Instruction in basic subjects with ESL for

students who come as graduates from high scnools outside of the main- .
land; the second program is a bilingual teacher education program, . L
funded completely by Title VIl funds except for the director's salary. g

the education departments. Therefore, no commitment has been made to
hire full-time bilingual professors. in order to maintain the jobs

of tenured professors, they have been assigned to supervise bilingual
student teachers. Only adjuncts have been used to teach a few bilin-

The college is concerned with decreasing enrollhent, especlaily in —ffg
gual education courses.

there is open resistance to the full institutionalization of the
bilingual education program. Criticism of the bilingual tralnees!

low level skills in writing and math are frequent.” Several evaluations
have suggested an interdisciplinary approach for the biltngual/
multicultural programs, but faculty and administrators have resisted

a team-teaching approach.

A. Needs : Strategles

1. Break down resistance 1. a. Develop a bilingual/multi-
to and build support for cultural teacher center for stu-
bilingual training program dents, faculty and community. I{n-
and students. vite guest speakers from within the
college and consultants.

Although the college has enjoyed six years of Title VIi funding, u;
b. Develop a newsletter that high-
lights bilingual students! work and
the accomplishments of the program.

2. Work on developing a posi- 2. a. Traln all faculty in methods to

tive approach to serving help students strengthen skills in
present students' needs. their subjects.

b. Establish a peer-tutoring program.




3. Encourage participation 3. Establish a college~wide council

by faculty and administra~ to develop programs and train
tors, students and communi+ faculty tn ways to Incorporate
ty people in developing a ethnic heritage and language/
multicultural interdisctpltnary cultural resources found in the
philosophy and programs through~ commnity and student/faculty
out the college. . populations. '

Stone University is a small complex in the Southwest. Approximately 70%
of its student population comes from nearby rural towns, and 30% of the
students are of Hispanic, Native American, and Astan backgrounds.

The university has a smail multilingual/multicultural education and ESL
program. Dué to its location, the unlversity has had to recruit na-
tionally for faculty. Many of the instructors have less than flve years'
experience and few are tenured.

Stone University is committed to maintalning a permanent multilingual/
ESL program, and it would like to train all the faculty to better serve
its multilingual/multicultural population. It would also ilke to develop
better relzations between student groups and the nearby communities.

Needs . Strategles
1. Deveiop skiils and knowledge 1. a. Use of .consultants for faculty
of cultures of students. training.

b. Development of volunteer
committee to encourage sharing of
activities and programs through-
out the university.

2. Build comunication and programs 2. a. Provlde faculty with proposal-~
wi th nearby conmunities. writing training to plan joint
projects with communitles.

b. Train faculty to reach out to
community centers and projects for
student internships.

3. Encourage better interpersonai
relations between students. 3. a. Encourage faculty to set up
a two-way peer tutoring program
for languages, math, etc.

b. Train faculty ir the use of a
multicultural approach with students
as resource persons.




C.

District

Starfiord is an old New England industrial city. |n the past, most
school personnel have known the fam{lies {n the district. A large
part of the population is of FrancorAmerican background; however,
no effort to maintain the home language has ever been mude by the
English~dominant school administration.

Beginning a few years ago, over 100 Vietnamese and Korean familles
settled in the crea, and they have continued to arrive {n a slow
pattern of migration. Although community and church groups have
welcomed the newcomers, the school district sees its resources strained
in terms of having to provide additional English as a Second Language
and health/social services.

Resistance has been high to hiring full-time ESL teachers instead of
using paraprofessionais. Many administrators and staff maintain

the philosophy that their grandparents learned English and the latest
group should not receive any special treatment. Other staff members
want to help, but feel they know little about the new cultures and
languages.

‘ 'Strategtes

Needs
1. Develop a better understanding 1. Provide training for both mono-

lingual English and bilingual
teachers in goals, design, and
ways they can cooperate with
each other. .

of bilingual/ESL program.

a. Famillarize district ad-
ministrators with special skills
neaded by ESL teachers.

2. Develop support of ESL/ . 2,
bilingual program by
district and school board
in terms of hiring qualified

teachers. k. Train all teachers to include

activities that will involve both
English-dominant and second
language learners as well as
individualized activities.

Provide teacheirs with information
about children's cultures. Use
children's parents and community
people as resourcés. Compile
1ists of cuiturel resources such
as books, films an¢ records for all
cultures reflecged in district.

3. lIncrease cultural awareness of 3.
Vietnamese and Korean students.




Pine Plains is a medium-sized suburban city.

It is situated along a
lerge river and has attracted both factory and migrant workers to the
area. .

Pine Plains, under a court~order, developed a racial desegregation plan
that forced the Spanish/English bilingual programs to be relocated in
white, middle~class schools,

Although the principals of the schools are supportive of the bilingual
programs, administrators and faculty need additional training to learn
about the bilingual program as we:l as how they and English-dominant
students can participate and help each other.

Needs

Develop acceptance of bilingual 1.
program in new schools.

Encourage monolingual and 2,
bilingual faculty to work

together.

Develop parent and community 3.

support of bilingual programs.

Teacher Trainer

E.

Antonia has been a bilingual,
years.

Strategies

a. Conduct district-wide training
about the bilingual program and how'
it will affect staff and English-
dominant students directly or
indirectly.

b. Design a related-bilingual
migrant program for students
and parents.

Provide at least two half-day
training sessions for brain-
storming, planning and hands-on
material development.

Schedule parent meetings to allow
all parents to meet and to set up
mutual goals. Develop training for
staff to learn how to work with °
parents.

special ‘education teacher-trainer for two
She never was a classroom teacher, since she obtained her Job

Jdirectly after completing her full-time masters courses.

She visits teachers' classrooms to provide iaterials, make suggestions

and conduct demonstration lessons.
in using testing materials.

Antonia also assists the teachers

Many of Antonia's teachers are new to the system and need intensive

training.
doesn't kntw how to begin.

Antonia would like to organize and conduct workshops, but
Her bilingual coordinator is constantly defending

the need for bilingual special education to the administration and is unable
to help Antonia.

23
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Antonia is becoming srustrated and .s thinking of enrolling in
a full<time doctoral program,

E. Needs Strategies
1. Organizational and staff - 1. District should provide leader-
development training. ship training.
2. Support from administrators 2. Training in how to conduct work-
and other tralners. shops ‘and how to coordinate with

other trainers, supervisors,
etc. is needed. Yse of state
education department technical
assistance is suggested.

3. To feel successful and 3. Supportive praise and incentives
productive in eifort. stiould be used to keep trainers
and teachers in system.

Administrator

. Rafael is a new bilingual director. He had been a bilingual teacher:and
teacher trainer for. seven years. Rafaei faces the difficult task of
uniting bilingual and monolingual teachers to work together.

Since Rafael grew up in-the -community where he taught, he has the support
of the community and many parents. However, he also has to emphasize

the importance of the bilingual program to try to convince the super-
intendent and school board to support the bilingual program when Title
Vi§ funding finishes in June.

Rafael is a highly competent professional, who presents workshops at
bilingual education and ESL confzrences. He has also initiated a parent
training program and has invited staff from the state education department
to work with his teachers.

F. Needs : Strategies- -

1. To earn support of district 1. Provide district-wide orientation _
to institutionalize bilingual session of progress btlingual_ students
programs. have made.

2. Supervisofy/édm!nistrat!ve 2. a. Provide training for staff members}&
know-how to balance desires *  to develop grants between district and*
of community within constraints community. .

of organization.

"
i
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3 with an English dominant teacher
or how to use the para or student
teacher, but with the regular teacher

as leader.
3. Shopld have own skills L, Teacher should conduct science training
acknowkedged and rewarded. sessions far English-dominant teachers.

He can assist others in setting up
sclence learning centers.

Selected Issues and Concerns for Bilingual/Multicultural Staff Development

Although rapid progress in bilingual education staff development has
occurred, certaln areas that need additional attention are listed below:

1. Training has often been limited to bilingual trainees.

2. Since good bilingual teachers are often moved into supervisory positions,
staff development is often kept on an initlal or entry ievel.

3. More experienced bilingual and monolingual teachers need to be trained
to teach in a stimulating wiy for culturally diverse students. Such)
teaching cannot cccur if faculty continue to train in the fraditiona?
way without concern for a pluralistic student population.

L, Staff development has frequently centerad only on testing an§ linguistic
needs; little attention has been given to the instructional and curricular
aspects.

5. Some bilingual supervisors have little or no classroom experience.

6. Billngual teachers/supervisors kave had little effect on the course
content of in-service courses.

The basic conc%rns indicate a need to expand bilingual/multicultural

education tratﬁing to all staff for better understanding and a lqrgerlbase

of support for bilingual education. A second major concern ts the need for
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well-skilled, knowledgeable, and experienced sta¥f at all levels of the

instructtonai continuum.

Directions for-the Future

In the beginnitng of this paper, we discussed the ever-increasing
pressures upon bilingual education to prove {ts effectiveness in helping
non-English speaking students to succeed within tthe educational system

in the U. S. The follawing recommendations are propwsed as suggestions for

[
12 .
e

bilingual staff/faculty development to reach {ts desired goals.

1. Both bfllngual and monolingual teachers need to be included in the
devélopment of university and tn-service programs. Some needs or B
areas of knowledge are shared and others are unique to the needs of |
the speélaliy of bilingual education. ’ ft

2. Bilingual teachers should be trained to move beyond basic survival
training into new areas of staff de;elopment. New skills to articulate
with other professionails, parents, unions, state education agencies,
etc. are needed.

3. More trafning should focus on the use of currlculuﬁ and how to develop
teacher-made materials,. rather than relylng on costly commercial
materials.

L. Fresh app?oaches to faculty develobment arc crucial in bilingual/
multicultural education if the staff development continuum is to be
continually renewed.

5. Interpersonal training and cooperative approachés to meet the needs

of all children are required on both the district and school levels.




Training teachers to use the comunity as resources for the
classroom can provide stimulation for both teachers and students.
Staff development should include both inservice and leader-

ship training for promising bilingual teachers.

N

o o
& g



REFERENCES

Bents, R. & Howey, K. (1981), S§taff development~change {n the individual. ’ iﬁg
ln 8. Dillon-Peterson (Ed,). Staff development/organization-develop~ S
ment. Alexandria, VA.; (ASCD) -Association for Supervisian and 3

Curriculum Development.

Bottoms, G. (l975)o Responsibilities of Tocal school systems, state de* ~
partments of education, institutions -of higher education..and professional T
organizations. In R. Edelfelt and M. Johnson (Eds:) ‘~Rethinking Insservice -7
education. Washington, D. C.: Nattonal Educatlon Associatioﬁ*'fﬁapter‘h. %

Bullon, A. (1978). An integrative model for. the professional trainlng of
bilingual teachers. In tultural issues in education: A'book of read-
ings. Los Angeles, CA.: National Dissemination and‘Assessmentﬁtenter.

Castro-Feinberg, R., G. J. Cuevas and C. Perez. (1978)e - Staff development-»
the selection and training of Instructional personnel for.bilingual ' P
education programs. In L. Valverde (Ed.) 'Bilingual education for ‘latinos. ‘‘
Washington, D. C.: Association for Supervision and Curriculum ‘
Development. I

Dillon-Paterson B. (1981). Staff development/organization -development~
perspectives 1981. Alexandria, Vlrglnla-"Assoolatlon for Supervision
and Curficulum B'Velopment. . R

Gay, G. (1977). Curriculum for multicultural teacher education. In Frank H.
Klassen and Donna M. Gollnich (Eds.) Pluralism and the American teacher.
Washington, D. C.: American Association of Colleges for Teacher Educa-
tion. ' ’

Guldelunes for the preparation and certification of teachers of bilingual/
bicultural educaticn (1974). Washington, D. C.: Center for Applied
Linguistics.

Mason, V. (1982)s Getting results from English language teaching programs.
TESOL Newsletter, 15 2:  1-3.

Valverde, C. (l978).(Ed ) Bilingual education for latinos. Washington,
D. c.. Association for §upervision ana Curriculum Development, 1978.

Weaver, T. W. (l979). In search of quality. the need for talent in teaching.
KAPPAN. September, Vol. 61, 1, 29-46.

Wood, F., Thompson, S. (1981) and Sister Frances Russell. Designing
staff development program. In Dillon S, and Dillon~Patterson. (Eds.)
in Staff development/organization’ development. Alexandria, Virginia:
Association for Supervision and Curriculum Developmen;.

: L : ~. Cul
¢ ke ¥ e b . 5
"9‘,:,{, 5 Y _f." . '. LT N
R
ERIPN ¢

» <
d 3 g ) 52 NEW M
5 umm&wmmm "&.’&é&.&»&&.’*’ AW &a&m’)ﬁhﬁyﬁ&m .@@"Aﬂ uﬂ .Eﬁwm,m el -M.éudz,

& AR

- qw
s 4

,;?.sﬁ:a% o




g PR T SO eorwaag e, o - . -, D e
ek T ey o A A S R oAt e e
. 5. T > A

ADDITIONAL SUGGESTED REFERENCE P

Fisher, C. W. & Guthie, L. F. (1983, December). The:Executive ‘Summary:
The Significant -Bilingual Instructional Feéaturés-Study. San Fran-
cisco, CA.: Farwest Laboratories for Research and Development.

z

: Dominguez, D.& Turner, W. (19'79)- ‘-Sta-ff developmer:t in bilingual
. schooling; Final. report. Austin, Texas.: Southwest Educational
‘ Development Lab., (also ED 202 624)

Joyce, B. R. & Showers. B. (1983). Power in:staff dévelopmént through
research on training. Alexandria, VA.: Association for Supervision
and Curricuium.Development. - .

Reusswig, J. & Ponzios R. (Eds.), 1980, Fall. Staff developiient,
California Journal of Teacher Education. Vol. 7, 4, Fall. (also
ED 199 197)




