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Introduction and Instructions:
I.

A. Mirutwo Uyll, wi mwega? Or, better - less vessimistical-
ly, miirI eega? Of course, you probably don't understand that
yet, but you will soon enough. Welcome to our course. We will
shortly give you some details on the course and its overation,

but first some general orientaticn.

B. First, let us have some introductions. Ye know who
we are. This course was constructed (at great experise of effort
and expertise) by a team of seven in the sprinz and summer of
1983. The seven are, in alphabetical order, Patrick Bennett,
Ann Biersteker, WiithiIra wa Gikonvo, Susan Hershbere, Kariri
wa Kamande, Carolyvn Perez, and Martha Swearingen. This list
discounts many who directly and indirectly contributed, includ-
ing at least Peninah Gaturah, James Gitao, Bernard Mﬁﬁraze;
Joseph Miirliri wa Githongo, Wanjikill !Mllkabi, Julius Mwangi, not
to mention non-Kikuyu colleagues, friends, former teachers, form-
er students, and others Kikuyu and otherwise who have helned form

our work.

c. But who are you? A few of vou will be fellow Kikuyu tea-
chers, real and potential. Good luck. You have all our sympathy,

and best wishes for success. WI miiligIkiliyli kana? GIIgIikiyvi ni ri-

thiomi rwi na hinya milno, na no nginya {igerie miino giiteithiriria




arutwo asku. Arutwo athiingll ti ta ciana cia Gikiyl. O na glitui-
ka matingihota kwaria ta andl agima, ciana ni cifif ciuge nyingi
o na ndal na thimo. MabatiI nI kwiruta glithooma na kwandika. No-
rl arutwo acio athiingll nI mooi kwandika wega na giithooma GIithidi-
ngll. NI andil agima, no matiif o na kiugo kimwe gia GIkiiyll. Are
you a linguistic specialist? You'll need to understand how Ki-
kuyu works, but you'll also need to try to remember how it feels
to be totally stumped by an alien linguistic structure. It is
easy to forget. Your students not only have no backeround in Ki-
kuyu, they also are very likely to have no training in linguist-
ic analysis. Even if they know a few other languages, there

will be much that is strange and unnatural until the structure
is assimilated.

If you are both - a linaguist who knows Kikuyu reasonably
well, or a Kikuvu who knows a fairish bit of linguistics, then
you are as close to the ideal teacher as we'll find. But you
have to remember both the ignorance of the alien and the mis-
understandings of the non-swecialist. If you are a team, then
even if all else is going well, whatever your comnetences, wou

must add the need to monitor each other.

D. If you, gentle reader, are the student, we assume you
are not a native Kikuyu snmeaker (unless you've been out of touch
so long as to forget, so that you no longer count as such). ¥We'll

vretend you are a native English-speaker, thouzh you might not



be. We've had to make some assumptions, and that is one. We
also assume you want or need the ability to speak, understand,
read and write Kikuyu correctly if not brilliantly. This means
time, a lot of work on listening and sneaking, and a conscious
effort to build up an awareness of what the Kikuyu grammsr and
vocabulary do and do not allow. So we assume you have time and
dedication, and enough basic intelligence to get you through a
full day of modern life on your own.

We make no other assumptions. If you have a nrevious know-
ledge of Swahili or some other Bantu language, that will heln
you enormously. But we haven't counted on it. Previous study of
Swahili is not essential for the effective use of this course.
But previous or simultaneous study of Swahili is highly recom-
mended for any student of Kikuyu. The underlying relationshin,
and extensive contact and borrowing between the two languages,
would also justify this racommendation. It is also obvious that
knowledge of Swahili as well as Kikuyu will be useful if not
essential if the student wvlans research, travel, or work in
Kenya. Often, if you know a litile Kikuyu, but not tke crucial
word, and the person with whom you are talking knows a iittle
English, but not the crucial word, the fact that you both sneak
a little Swahili will bridge the =an. And, of course, not all
Kenyans speak Kikuyu, while Swahili is the official national
language. Not least, Swahili is a non-toral language with a verb-

al system markedly less complex than that of Kikuvu. For any




English speaker, it makes & useful stenping stone which can
be a shortcut to Kikuyuw, since class system, sentence struc-
ture, and many aspects of verbal behavior are very similar to
Kikuya. If you've already learned 10 other languages, or have
a good start, at least, on a linguistics degree, good for you.
But we don't insist, If this is the first time you ever met a
foreign language, you will be at a large disadvantage. But we
have tried, as far as we can, to write for you.

We do not care why you want to learn Kikuyu. You may be
setting off for Kenya tomorrow, you may never use the language
outside the classroom. You may be a linguist, enzineer, hist-
orian, businessman, geographer, farmer, or a mere tourist, or
wvhatever you nlease. If we wanted, we could have slanted the
course toward, say, economists, and thrown in approvnriate vo-
cabulary and texts to match their smecialized interests. But
our experience has shown that there are not enough peonle of
any one classification learning the language to justify that.
So we have provided a generalized course, building in the means

for setting up your own specialized material.

E. A very few of you may be both teacher and student.
You may plan to work through the course on your own. We will
notify yvour next of kin. Seriously, you will have your work
cut out for you. You'll be missing the feedback and extra shove

that a teacher can and must give. It should be nossible, but




not easy. If you have to do it that way, try tc become a group,

for the mutual support a group can give. And try, somehow, to
locate a Kikuyu-spesker who will work with you. Even if not
trained as a teacher, & native voice can model for you and
correct you. In this case you will have to be half the teacher
yourself. Both you and your assistant will have to work very

hard, especially to resist the temptation to jumn ahead.

F. If we now all know who we are, can we be sure we know
who the Kikuyu are, and what Kikuyu is? Well, we do. If you
don't (and maybe even if you do) read on. To begin with, there
is Africa. A continent of tremendous diversity in almost every
respect, not least culturally and linguistically. Approximate-
ly the southern half (or two thirds? it is hard to estimate)
is occupied mostly by a batch of very diverse neonles speakins
very diverse languages which are barely recognizable as form-
ing a single family. This is known as Niger-Conpo. Ve pass over
several intermediate divisions and come to a groun of peopnles
somewhat less diverse, sneaking languages which even the unin-
itiated (including some early exvlorer tymes) can identify as
related. This group occunies the area of Africa south of a
line from the Careroun~Nigerian border over to the noint where
the Kenya-Somalia boundary meets the coast. It is not a very
straight line, of course, but that delimits it fairly well. Ve

have to exclude the extreme southwest of Africa, and of course
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not all of the territory in the area is occupied by related
groups, but it is large. This is the group usually called
Bantu. Their languages have similar vocabularies, work in simi-
lar ways {such as the famous concord system, for which see
Essay 2), and often express themselves similarly.

0f the many subdivisions of Bantu, one, important and well-
documented, occupies a good part of Central Kenya. Yes, there
in the middle of the east coast on your map, under the Horn,
that is Kenya. Halfway bestween the ocean and the lake, you'll
find Mount Kenya. KirInyags we Kikuyu call it, and the country
too. The English name (historical footnote) is what it is be-
cause English borrowed it from a German (Xrapf, in the latter
half of the nineteenth century) who heard the Kamba saying
kiinyaa. Kamba drops r and g, but is otherwise much like Ki-
kuyu.

To the east and south of the mountain originally, but now
much more widespread, are the neovles (and their languages)
of this Bantu subgroun. We call them Dhaagicw: there is some
evidence, not undisputed, that they may have called themselves
that once. These are the Kikuyu, Kamba, Segeju, BEmbu, Chuka,
Tharaka, Mwiimbi, Imenti, Tiganis, and *s&uers. Their languages
are very simi.ar indeed, though not identical, their cultures

likewise. The one we're dealing with here is (of course) Kiku-

yu.
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G. Numerically, the Kikuyu are the largest branch of the
Dheagicw, and élso the largest single group in Kenya. Their

homeland is to the south of Mount Kenya, in a triangle rough-

ly bounded by Nyeri, Mirang'a, and Nairobi. In recent years
they have spread from this region into many other areas of
southern Kenya, so that Kikuyu today is the second most wide-
ly spoken East African langusge (we do not count English). It
is spoken not only by the Kikuyu, as their first language, but
also is learned as a second or third language by many non-Ki-
kuyu neovle who live in Nairobi and surrounding areas of Central
Kenya. Kikuyu is the language of commerce and transportation

in Nairobi, East Africa's largest city, and is considered by
many Kenyans to be the actual, although of course it is not the
official, 'lugha ya taifa' of Kenya. It is also easily under-
stood by those whu speak most of the other languages of the
Dhaagicw group, and gives one a sound basis for understanding
much of those languages.

In addition to its increasingly well documented and very
active oral literature, Kikuyu has an older and more exten-
sive written literature than any other East African language
except Swahili. The written literature o1 Kikuyu most often
has been and continues to be a literature of political thought
and political protest. Any consideration of Kenyan political
action or thought would be deficient without consideration of

the substantial body of material written in the Kikuyu lan-
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guage.

Kikuyu has also long been a language of great interest
to linguists secavse of its complicated tonal and verbal sys-
tems. In recent years, the fact that it is one of the better
documented and more accessible Bantu languages has drawn atten-
tion to its many points of syntactic interest.

All in all, whether you are a linguist, historian, anthro-
vpologist, political scientist, you are to be congratulated
for academic reasons on your ~:cision to learn Kikuyu. If you
are actually going to be in Kenya, especially Central Kenya, what-
ever your reasons, you are to be praised for your good sense
in choosing one of the more practical vehicles for communica=-
tion. Whoever you are, you will find yourself a better person,
and better able to relate to the Kikuyu, upon completion of

the course.

II.

A. Ah, yes. The course. You need to know about the course,
its what, why and organization.

The present first year Kiliuyu language course was design-~
ed for English-speaking students. It assumes that most such
students study Kikuyu to gain speaking and comprehension skills
in the language. The acquisition of such skills is fostered
by the semantic organization of the course which focuses on

basic practical structures and vocabulary and by drills which
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aim at the internalization of fundamental structures and voca-
bulary.

The course is also designed to be of use to those who
wish to gain an understanding of the linguistic structure of
Kikuyu and to those whose primary aim is to gain reading and
writing skills in Kikuyu. It is assumed that internalizing
basic structures through practice and drill will enable the
linguistically oriented student to identify and analyse more
easily those structures which are more problematic. Such stu-
dents havé also been provided with basic descrivntions and re-
ferences to more detailed studies. Similarly, the student in-
terested in reading and writing Kikuyu will be able to do so
most easily after internalizing bagic structures. These stu-
dents have also been provided with textual sources and refer-

ences to other sources of textual material.

B. The course is organized into two sets of course units,
the short course, Aria-i na AagTkilyli, and the long course Wi-

rute GIkilyll. Aria-i na AaeTkilvii, the short course, is organ-

ized according to semantic categories. The aim of the short
course is to provide basic survival speaking and listening
skills. The ten units of Aria-i na AacTkilyli cover the following
topices:

1. Basic Greetings

2. Location

15




3. Origins

L, work

5. Negation, commands, necessity, time
6. Modifiers
T. Ownership, existence, buying and selling
8. Objects, passives, quotations
9. Auxiliaries, implied quotations, reasons, purvose
10. Completed action, temporal and conditional ex-
pressions
Each unit consists of four quarters each covering one
sub-topic of the unit. Each quarter covering a syecific sub-
tovic includes:
1. An introduction to the topic
2. A set of initial driils
3. A summary of constructions covered, an inventory
of constructions, and in some cases, & vocabu-
lary list.
4. Five to ten taped drills. Each drill includes
full instructions and an example.
The short course may be used in itself as an intensive
basic introductory course. It was designed so that, if need
be, it could be compressed into an extrcmely intensive two-
week course. This would require a commitment of 6-8 hours ver

day of instruction, drill, and tape work, in addition to over-

night assignments.




It may also serve as an intensive summer program of four
or eight weeks, at 3-l4 hours per day, plus home assignments.
As an eight week course, however, it should be supblemented
with Units 4, 7, and 8 of the longer course. This is because
the longer time span would make it unnecessary to restrict
the range of constructions used so severely.

Mastery of topics covered in this cocurse will vrovide a
student with basic survival level conversational skills. In a
typical university language course the shert course will more
profitably be used in conjunction with the long course, Wiruy-

te GIkG

C. Wirute GIkilyll is organized by grammatical tonics ra-

ther than semantic categories. Its aim is to vprovide oral
mastery of grammatical principles necessary for more complete

mastery of the language. The twenty units of Wirute GIkiiyl

cover the following grammatical topics:
1. Phonology, Orthography, Equational Sentences
2. Classes 1 and 2, adjectives, First and Second
Persons, Personal Pronouns
. Infinitive, Present Continuous, Interrogatives

. Far Past, Demonstratives

. Class,9 and 10, Object Prefixes, Possessive Sentences

. Class T, Possessives, Cardinal Numbers to 101

. Negative Verb forms, Locative, Locational Sentences
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8. Recent Past Negative, Today and Yesterday Past
Affirmative, Telling Time, Class 6

9. Class 5 and 3, Imperatives

10. Review

11. Initiative Aspect, Class U, Numersls above 19

12. Class 11, Subjunctive

13. Futures, Consecutives

14. Continuous and Habitual Aspects, Classes 13/12,
Ordinal Numerals

15. Relative Clauses, Classes 15 and 16

16. Projected and Completive Aspects, Temporal, Loca-
tive and Manner Relative Clauses

17. Situatives, Hyvothetical System, Conditions

18. Participles, Precative, and =ki-

19. Passive and Directive Extensions

20. Summary and Review

Each unit of Wirute GIkiiyd includes:

1. A series of statements int:roducing the tonics of
the unit.

2. Five to ten taped drills each including full in-
structions and an example.

3. A set of home exercises designed to provide additional

practice in manipulating the struc..res covered.




ike the short course Aria-i na Aagikilyll, the longer course

Wirute Gikilyll may be used alone. It was designed to serve as a

two semester or three quarter course at university level, re-
quiring a commitment of 4-5 hours per week, plus outside assign-
ments. Teachers using it in a three quarter system would be well
advised to replace Unit 10 with two separate review units placed
after Units 6 and 13, respectively. You will find that these are
good natural break points as well as Uiit 10.

It may also, however, serve as a one semester or two-quarter
course, in which case it should probably be viewed primarily as a
structure or reading course rather than a practical introduction
to the spoken language. Even as a full year course, it emphasiies
the oral mastery of grammatical principles, rather than stress-

ing conve>sational fluency.

C. 1Ideally, the two courses have been designed to be com-

bined into a single course, which we have entitled Gikilyll ni

Kioigire. The combined course is intended to be the equivalent

of a year's University-level course, aimed at providing both

conversational skills and mastery of grammatical constructions.

This could also serve as an 8 to 10 week intensive course, as-

suming four hours per day plus appropriate outside work. -
The combined course is so arranged that no material from

the short course is introduced in the first half, synchronized

with related units of the long course, to provide material for

13




conversation even at a stage when the number of fully intro-
duced grammatical structures is low. In the second half, this
is phased out, as the student reaches a stage allowing access

to the Texts. The ccmbined course links the two as follows:

Wirute Gikilvll Aria-i na AsgIkiivl
Week 1,2 Unit 1 Unit 1
Week 3,4 Unit 2 Unit 2
Week 5 Unit 3 (begun) Unit 3
Week 6 Unit 3 (continued) Unit &4
Week T —————— Unit 5
Week 8,9  Unit b4 Unit 6
Week 10 Unit 5 = cmaa—-
Week 11 Unit 6 Unit 7
Week 12 Unit 7 Unit 8 (begun)
Week 13 Unit 8 Unit 8 (continued)
Week 1k Unit 9 Unit 9
Wgek 15 Unit 10 = ceccee=
Week 16 Unit 11 Unit 10 (1st quarter)
Week 17 Unit 12 Unit 10 (2nd quarter)
Week 18 Unit 13 Unit 10 (3rd quarter)
Week 19 Unit 1k Unit 10 (4th quarter)
Week 20 Unit 15 ———
Week 21,22 Unit 16 e
Week 23,24 Unit 17 —
Week 25,26 Unit 18 el
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Week 27,28 Unit 19 ——
Week 29 Unit 20 —————

The units of the shorter course end just at the point
where the student is ready to begin work on connected text.
Again, in a quarter system, one would wunt to restructure the

review of Unit 10 of Wirute GIkiivli. The review points in this

case should come after Unit 4 and Unit 14 of Wirute GIkilyd,

which are good stopping points in terms of the combined course.

D. In addition to the short and long sets of course

units, Aria-i na AagTkiiyll and Wirute CGikiiyll, we include four

Essays on the structure of the Kikuyu language, a set of
transcripts of taped Paradigms, a set of nine conversations
and sixteen texts, and a Vocabulary.

The four Essays cover the phonology of Kikuyu, the noun
class system, the verbal system, and clause structures. In

the Wiruve GIkflyll and cccasionally in Aria-i na Aagikilyll course

references are made to these Essays as they are relevant to

the topics of particular units. The linguist will find them
interesting reading in themselves. They are intended to supple-
ment ead, at later stages, supplant grammatical explanations in
the units, and to obviate most need for distracting parudigms

and tables. In tae conversational Aria-i na Aagikilyll those

explanations and tables which are absolutely necessary have

mostly been inserted in the unit. In these parts of the course

21




reference to the Essays may prove confusing to the student.

The taped Paradigm series mey be used with either set of

cowrse units for review, reference, or reinforcement purposes.

Similarly the Conversations may be used with eiiher course, or

in a combined course. With Aria-i na AagTkilyli, they should be

introduced beginning with Unit 8. For Wirute GIkilyl or the

combined course, GIkidyu ni Kioigire, we would recommend start-

ing them at Unit 11, thus using them as a preparation for
working with the Texts. The Conversations are graded for com-
plexity, and include exercises and full notes.

The sixteen Texts are intended for use in place of home
exercise after Unit 13 of the Wirute GIkilvll and combined course.

The Texts are intended for work outside of class and will then

be the basis for class discussion and activities. They have
been carefully chosen, and, in most cases, specially composed
as an introduction to Kikuyu culture and life in Kenya. We
begin with specimens of traditional oral litereture, and finish
with descriptions of transport, education, and the like. From
these Texts the student should acquire not only a feel for
adult idiomatic Kikuyu, but also for the life-style common in
central Kenye today.

The Vocabulary includes all vocabulary items used in the
two sets of course units as well as the vocabulary used in the
Essays, Paradigms, Conversations, and Texts. It does not limit

itself to this however, but includes other useful items.
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This course is intended only as an introduction to the

Kikuyu language. Upon completion of the course the student

should have acquired basic conversational skills, be prepared

to acquire and use additional vocabulary easily, and be capa-
ble of quickly learning to manipulate even the most complex

structures of the language with relative ease and facility.

E.  Part of the course, but not included in this text-
book, are the Tapes and the Slides. The tapes include:

1. a series of Phonetic Drills, designed to give the
student practice in discriminating and producing
the more difficult (i.e., less English-like) aspects
of Kikuyu pronunciation; designed to be useful for
both sub-courses.

2. Tapes for Aria-i na AagIkilyl. All examples for the
first five units, and all drills (including suggest-
ed correct resnonses) from all units are recorded,
with pauses for student response.

3. Tapes for Wirute Gikidvi. Again, all drills, and, for

the first five units only, all examnles are recorded.
4. The Paradigms, mostly covering the verbal system,

but including concord material.
S. The Conversations
6. The Texts. For some of these, two recordings are

included. One is a field recording, the other a

23
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slightly modified studio recording. The first il-
lustrates normal Kikuyu usage, the second allows
the beginner to follow with greater ease.

The Tapes have been mrepared to give greater exposure to
the sound of Kikuyu. The speakers on the recordings model a
nunber of different varieties of Kikuyu, which should help
the student's ear to accustom jtself to the variations to be
met in Kenya.

The slides are intended to supplement the cultural intro-
duction which must form part of any serious language course.
They should be used to enlighten and stimulate classroom dis-
cussion. There are four series, eech accompanied by commentary
and questions:

1. The Countryside of Central Kenya
2. The Animal Life of the Kikuyu World
3. The Central Kenyan Home and its Life

4. Kikuyu Economics and Social Life

I1I.
A. 8o, how do we do this? Detailed instructions, please.

For a typical unit of Aria-i na Aagikiivli, the student should

read over the four quarters of the unit before the day, week,
or other time-period allotted for the unit begins. In class,
the teacher should first go over the exampnles for a single

quarter quickly, supplying supplementary examnles and exrlana-
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tions as necessary. In some cases, with some classes, it may
be spprovriate to spend some time on simple reflex stimulus-
response drill, to reinforce a vert form or a question-answer
pattern. As soon as possible, however, the class should move
to the Initial Drills for that quarter.

The Initial Drills have been designed to be, in general,
more stimulating, flexible, and demarding than basic pattern
drills. In some cases, advance preparation by the students is
involved. Where this is so, the drill should be postponed to
the next day. Alternatively, in a very intensive course, the
students should be allowed a short break to plan their vresen-
tation; in highly intensive courses, frequent breaks are neces-
sary in any case. Many of these drills, implicitly or explicit-
ly, are designed tc be exvanded and used in mcre complex forms.
It is expected that the teacher will build in a recycling and
review of earlier material, so that in, say, Unit 5 the stu-
dents may work through a more complex version of a drill from
Unit 3.

The taped drills do not correlate closely with the quarter
topics in all cases. They are meant to be used for practice &t
the close of the unit, usually at home or in the Language Lab-
oratory. They are also, however, designed as models of drills
in the classroon.

Students should be assigned outside work at the end of

each day. The number of such assignments, ard their complexity,
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will of course vary with the length of %he course; from the
extreme case of one assignment per quarter to the other ex-
treme of one ver unit. These assignments, in addjtion to work
with the tapes and assigned drill preparation, should include
conversations, preformed alone or, preferably with fellow stu-
dents, and compositions. All such work should be recorded and
handed in for evaluation. While it is important that the stu-
dent should be able to read and write Kikuyu, it is more im-
portant that the language be seen as a vehicle for spoken
communication. Recording assignments of this sort will help
reinforce spoken over written Kikuyu.

Students should also, if time allows, be assigned readings
in Kikuyu culture and history. This will help to prepare them
to survive in and understand the Kikuyu environment.

B. The operation of a typical unit of Wirute GTkiivll

should be similar. Students will read over the exnlanatory
material of the unit, and any assigned segments of the Essays,
in advance of working wi.h the unit. The teacher is advised

to be svaring in assigning Essay reading. Exmlanations which

are transparent after a certain internalization of Kikuyu struc-
ture is attained will be sources of confvsion and consterna-
tion as the student takes the first steps. Significant seg-
ments of the Essays, other than those specified in the indivi-
dual units, should vprobably not be assigned to the average

student until the second half of the course.
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If the unit has (as is usual) a number of sections, and
the time alloted the unit extends over a week, the teacher
should probably present each topic on a separate day. The
taped drills should also be spread over the period. For this
course, the teacher will at all times have to supplement the
taped and printed drills with specially created exercises.

Since this nortion of the course is more graded structur-
ally and progresses more slowly, it will not be possible to
engage in much work with class conversation, though some con-
versation and oral (recorded) homework is possible and encourag-
ed. We have provided, besides the recorded material, suggested
home and classsoom activities for each unit. Again, all home-
work should be recorded, even if it is to be presented in class.
This will be good practice, and ensure that all get heard even
if class time does not let everyone perform. The teacher may
supplement the work with carefully graded readings, after about
the third unit. We suggest using excervnts from the TKK series
of Kikuyu readers, which contain useful vocabulary, present a
somevhat normalized Kenyan lifestyle, and are excellently grad-
ed in grammatical and idiomatic complexity. But other materials,
including those you, the teacher, compose yourself, may be
employed. One useful exercise would be to have students com-

pose materials which can then be used for the next year's crop.

C. A typical week of the combined course, GIikiiydl nI Kioi-

gire, will be a combination of the activities of the two sub-
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courses. More grammatical work than in the short course, and
much more conversation than the long. The nprinciples, however,
are much the same. We would recommend:
Monday: review of the last week's work and initial pre-
sentation; home assignment of pattern drills.
Tuesday: vattern practice and simple conversation using
new patterns; homework with taped drills.
Wednesday: secondary presentation and pattern drills; home
assignment to prepare presentations and conversa-
tions.
Thursday: conversation; home assignment of longer presenta-
tions.
Friday: student presentations; weekend home assignment of
taped drills and cultural readings; report to be

turned in on Monday.

D. These directions have all been for tyvical units. The
first and last units are not typical, however. For example,
one cannot exmect students to come on the very first day hav-
ing read the introductory material. The very first unit of
each version to the course, after the usualointroductory re-
marks ('Good morning, I am Mr. Cranshaw T. Wanyoike, and this
is Kikuyu 101'), will necessarily be concerned with building

pronunciation. We need to begin immediately with loud choral

exercises.
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Stress the 'loud'. The student who whispers cannot nroduce

a correct vronunciation; cannot hear mistakes; cannot be heard
making mistakes, and so cannot be corrected. One who yells
will, of course, be too loud for normal Kikuyu usage, but it
is easy to lower the voice, once correct hadits of articulation
and intonation are formed.

After the choral work, move to individual renetition. Only
thus can you tell which students can and which cannot handle
tone contrasts, vowel contrasts, and the more interesting con-~
sonants and combinations. You will find some students have no
problems, some have many, most have some, and no two have the
same set of problems. The relatively small group of difficult-
ies shared by the majority of students can and should be drill-
ed extensively in class. For the others, as soon as a student
has been diagnosed as having difficulty with a particular as-
pect of pronunciation, assign work with the Phonetic drill or
drills appropriate. The attempt to work on one student's pro-
blem in class will waste the other's time and often embarrass
the student.

The grammatical structures and vocabulary introduced at
this stage have deliberately been kent minimal. Simple struc-
ture and short utterances will give the student the best chance
at acquiring a good pronunciation. Home exercises should in-

clude speaking onto and transeription of tape.
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E. The later units of the long and combined courses are
also atypical. By this stage - from about Unit 15 on - at least
half of the students' time should be focussed on work with
connected text, including our recorded text series. The mat-
erial introduced and drilled in these units should be viewed
as commentary and practical notes to the texts, and the pre-
sentation should be liberally sprinkled with illustrations
drawn therefrom.

Students should first listen to the recording and trans-
cribe the whole or segments, which can be checked against the
printed version. Careful attention should be paid to segmenta-
tion and intonation. In class, if the teacher desires, passages
may be translated, but probably only excerpts, and only those
with important grammatical vhenomena or difficult content.
Translation into English as an end in itself is not valuable
enough to language learning to justify use of class time. If
full trﬁnslations are desired, they may be written at home anAd
turned in.

Class time should be taken to discuss - in Kikuyu - and
expand on the cultural content of the Texts. The Kikuyu situ-
ation may be compared with the student's own life-style, or
contrasts between traditional and modern ways examined. It is
cecommended that the students be assigned individual work with
o aer texts, preferably recorded on tape, either oral narra-

tive or other prose of adult level and tnoical content. The

student, after working over the text, which may involve some
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student - instructor feedback, should report in Kikuyu to the
class, retelling the story or outlining the facts presented.

At this stage in the course most drill will be review. If
grammatical problems arise in the Texts the teacher may wish
to spend some time drilling the point.

Note that in the short course, Aria-i na AagIkilyll, the final
units deserve no special treatment. This is due to the restrict-

ed scope and great comnression of the course.

F. Again for WIrute GIkillyll and the combined course, the

review units 10 and 20 deserve special treatment. These have

been designed to provide review and preparation for final exam-
inations. If the course in taught on a quarter system they should
be redistributed; we have assumed a semester scheme. The material
presented consists of sample examinations. These should be used
at the end of the review unit.

To lead up to the sample examination, take drills from the
preceding units for review. These should, however, be expanded
to include currently available material. A review drill on Equa-
tional Sentences, for example, should not be limited to Class
1/2 nouns and adjectives.

The sample examination of Unit 10 should be used with care.
As it stands, it has been devised for the combined course. Every
second section assumes exposure to the conversational course. If

these segments are omitted, the remainder will serve for Wirute
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GIkly® alcne. It is not recommended that examinations be includ-
ed if Aria-i na AagIkfivll is used alone. The course is for too
intensive to spare time preparing for examinations. Besides,

the only appropriate examination for a purely conversationally

oriented course is conversation in situ, in this case in Kenya.

G. Those are your instructions. Go to it, learn thorough-
ly; GIkiliyll niI kioigire atIri, {UgI wi mbere ya hinya. Help
your students and classmates, and let this be 2 team effort;
GIkily%t nI kIoigire atI kiIera kIimwe gItiliragaga ndaa. But do not
feel superior as you help them; you may tomorrow need their
help. Toondll GIk{iyl} nI kToigire atirI, {itool Uil ool Ud.

The learning process will take time and effort, a lot of
each, no GIkfiyl nI kIoigire atirl, wira nI kiyo, na UUkI tnii-
nagwo na kaara. The result will be its own.reward - understand-
ing of a new language and a.uother culture, and a better per-
spective on your own, toondll o ta firfa GIkilyll kIoigire {itacee-
rage oigaga no nyina {irugaga wega. '

Oh, yes. We thought you would never ask. The line Gikilvii
ni Kioigire, wtich serves as the title of our little course,
is that often used in introducing Traditional Kikuyu proverbs.
It means (if you haven't taken the course yet) 'Gikilyli, legend-
ary father of the Kikuyu people, said ...'. Alternatively you
may take it to refer to the collective mass of the Kikuyu.

Thooma-i na mwirute na wega.

NI ithul aandiki aa kabuku gaka.

32




30

Home Reading Assignments

We feel it is very important for the student to become fami=-
liar with the history and traditional culture of the Kikuyu. The
teacher of the course will find that the Texts provided are de-
signed to give some insight into Kikuyu ways of life, especially
current ones. But this is not enough. Besides the building of
Kikuyu cultural background into classroom work, through conversa-
tion, slides, guest lectures, or whatever may work, the student
should be asked to do extensive outside reading. This should be
in English at first (unless, by a miracle, all students can handle
Swahili readings on the Kikuyu available). At the later stages, the
students should switch to Kikuyu readings. This will involve some
work in the classroom, of course, especially since not all readings
will control vocabulary and grammar as we have. But at that stage
the time allowed per unit should allow the necessary work.

You may wish to establish your own reading list and sequence of
assignments. Go ahead. But, in case you don't we have established
the following list and sequence. We assume a year's course of thirty
weeks. The reading should be equally approvnriate either for Wirute

GIkilyll or for the combined course GIkiiyli nI XIoigire. The books sve-

cified are small, cheap, and should be readily obtainable. If it is
not required that students purchase the books, ensure that adequate
copies are placed on reserve in the library.

A word of caution - make sure that these are integrated into
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class work, lest some students neglect them. Discuss the read-
ings (in Kikuyu whenever practical), build vocabulary and con-
tent into classroom conversation, assign reports, and, yes, build
them into your examinations. A language is as inseparable from
the rest of the culture of the people who speak it as a knee is

from the rest of the leg of the person who stands on it.

All readings are from:

AgTkilyli: Gakaara Vanjail, AgTk{lyll Maumau na Wivathi, Gakaara Book.

Service, Karatina,1971

Gecau: Rose Gecau, Kikuyu Folktales, East African Literature Bureau,

Neirobi, 1970
Kenyatta: Jomo Kenyatta, Facing Mount Kenya, Heiniman, London, 1979

KirIra: Mathew Njoroge Kabetil, KirIra kia Urikilyll, East African Lit-

erature Bureau, Nairobi, 1966

Muriuki: Godfrey Muriuki, A History of the Kikuyu 1500-1900, Oxford

University Press, Nairobi, 197k

Ng'ano: Stanley Kiama Gathiglra, Nz'ano na Thimo cia UgIkilvii, The Eagle

Press, Nairobi, 1950

Besides these, students should if possible have, or have

access to, these reference works:

Barlow: A. Ruffell Barlow, Studies in Kikuyu Grammar and Idiom,

William Blackwood and Sons, Edinburgh, 1960
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Benson: T. G. Benson, Kikuyu-English Dictionary, Oxford University

Press, Oxford, 196k
Gecaga: B. Mareka Gecaga and W. H. Kirkaldy-Willis, A Short Kikuyu
Grammar, Macmillan and Co., London, 1960

Gorman: T. P. Gorman, A Glossary in English, Kiswahili, Kikuyu and

Dholuo, Cassell, London, 1972

Week 1
Gecau "The Undecided Hyena" p.66-6T

Kenyatta "Pribal Origin and Kinship System" p. 3-20

Week 2
Gecau "The Inhumanity of the Ogre" . 86-89

Muriuki "Introduction" p. 1-24

Week 3
Gecau "Manga and his Sister" p. 90-91

Kenyatta "The Gikuyu System of Land Terure" ». 21-51
Week L
Gecau "Mister Spider's Courtship" p. 68-T1

Muriuki "The Physical Setting" p. 25-36

Week §

GecarL "The 0id Man's Swoller Knee" . 123-126




Muriuki

Week 6
Gecau

Kenyatta

Week T
Gecau

Muriuki

Week 8

Gecau

Kenyatta

Week 9
Gecau

Muriuki

Week 10

Gecau

Kenyatta

Week 11
Gecau

Muriuki
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"Migration of the Mount Kenya Peoples" p.25-61

"Nature «nd Value of Folktales" p.3-8

"System of Education" p.95-124

"Types of Tales", "The Form of the Tale" 1.9-27

"Migration and Settlement of the Kikuyu" p.62-82

"Characterization", "Magic Life and Death", v.27-5h

"Man's Justice", "Imagination", "Conclusion"

"Religion and Ancestor Worshipn" p.222-258
"The Hare's Practical Jokes" D.57-61
"The Kikuyu and their Neighbors" 1.83-109

“The Small Man from Metumi" p.76-79
"The Gikuyu System of Government" p.179-221
"A Hyena Who Babysat" n.62-65
"The Social and Political Structure" p.110-135
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Week 12
Gecau

Kenyatta

Week 13

Gecau

Kenyatta

Week 1k
Gecau

Muriuki

Week 15
Gecau

Kenvatta

Week 16

Gecau

Kenyatta

Week 17
Gecau

Muriuki

Week 18

Gecau
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"A Communal Sacrifice in the Lake"

"Economic Life"

™Maara's Dead Father"

"Industries”

"Nyambura and Mangeca"

"Prelude to British Rule"

"™Mukuru Muriati's Niece"

"Initiation of Boys and Girls"

"For the Beauty of Their Teeth"

"Sex Life Among Young Peonle"

"Phiiru the Medicine Man"

"Conclusion"

"Wanjiru the Beauty of the Hills"
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p.120-122

».68-94

p-92-99

p-136-166

».80-85

0.125-156

v.110-113

p.149-156

p.114-119

p.167-1T79
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Kenyatta "Marriage Systenm" p.157-178

Week 19

Gecau "The Egg that Hatched a Beautiful Girl" p,127-129

Kenyatta "Magical and Medical Practices" 0.270-296

Week 20
Gecau "The Life-giving Dove" 1.130-131

Kenyatta "The New Religion in East Africa" D.259-269

Week 21
Gecau "Children of the Deserted Homestead" p.100-106

Kenyatta "Conclusion" P.297-306

Week 22
AgTkilyll "Kihumo kia Marakara" p.11-13
Kirira "OUglirani" D.39-41

Ng'ano "Miithoni na Thilrig" .7

Week 23
AgTkilyd "UrIa Athungu Mathonyire Gikflyti-ini" ».13-1h
Kirira "Ogiirani" p.bk2-46

Ng'ano "MUiriTtu Waglirftwo ni Iriml" ».23
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Week 28

AgTkilyll

36

"Waiyaki Akuire Ki?"
"Kihikania"

"™Mwathi na kahiI gake"

"Mugikuyu Ni Eiganitie"
"Kirira kia Mahanda na Magetha'

"Mwerdl na miirll wva nyina"

"Mathetera Kugairwo Ithaka"
"Iciariro ria Mwana"

"Rligano rwa Miltema Kianda"

"Mbaara ya 1914 na Kivandi"
"OhIi"

"Mindld wetagwo Menyi"

"Ndini na Githomo Gikuyu-ini"
"Kiama kia Harry Thuku - 1920"
"Irua"

"Thiaka na Hiti"

"Hiti yetuire Mindd"

"Naing'oing'o na Hi+i"

39

p.14-19
p.46-48

p.9

n.87-89

0.20-21

0.26-27

p.28-31
0.16-22

0.17-18
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Week 28 (cont.)

Ng'ano "Nding'oing'o na Hiti" p-19
Week 29
AgTkiiyl "™buragano Tondu wa Thuku" p.L0O-13

"Ahindi na Athungu Gucirira Ithaka

cia Kenya - 1923" p.143-L6
"K.C.A. Kuona Kenyatta - 1924" p.46-51
Kirira "Matua ma Macira ma Aagu" p.94-95
Ng'ano "Wakahare na Ngari" n.13-16
Week 30
AgTki "Irua ria Airitu na Muthirigu" 1.51=55
"Kenyatta Gutumwo Ruraya ~ 1929" D.55-58
"Agikuyu Gwitongoreria Macukuru - 1931" ».61-6L
Kirira "MIthemba ya MIThTtwa" p.98-103
"Migiro" 1.105-108
Ng'ano "Konyeki na ithe Mangeca" p.23-26
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UNIT 1:

A. This is the period at which we begin your introduction to
the Kikuyu language. We will start relatively slowly. There
is much to get used to, both in the noises Kikuyu makes and I
in the way those noises fit together into words, not to men=- \i
tion the way words themselves fit together. We will start off

by giving you the chance to hear and pronounce a set of Kikuyu
words. Some of these will present you with no problem at all,

if you are normal speakers of English. Others will cause prob=-
lems for some students (not you, of course), and we'll have to
design them some special drills to help them master the sounds.
But a few will predictably cause problems for almost everybody.

Those we'll all practice.

Before we start, let us warn you to keep ears alert, especi-
ally for pitch and rhythm (did we spell that right? ). Kikuyu
is a language where there is a difference between long vowels
and short ones. This is not like so-called long and short vow-
els in English, which are really different things. It is also
not like single and double vowels in Swahili, if you know that
language at all. Swahiii double vowels always give two syllables,
but in Kikuyu long vowels make just one syllable. This affects

the rhythm significantly. Listen to these:

gwtird gwtiira

'prune’ 'prop!
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gvkyra gvkyyrs

'surpass' 'tell him'
gwcerad gicéérd

'loosen soil’ 'visit!'
gwtatd gitasta

'dare! 'drip'
kwndra kwnddra

've fat' 'sharpen’
gikura gikwwra

'grow' 'pull up'
kwhira kwhddra

'scatter' 'wipe'

If you use the wrong length, it will cause all sorts of con-
fusion. We hope you have a good ear for rhythm. That is not all,
though. In the words we just asked you to listen to, there are
other things going on besides length differences. Kikuyu (like
probably sbout a third- rough estimate -of the languages in ex-
istence and at least half of those in Africa) is what we call a
tone language, which means we have words distinguished only by
pitch differences. We will be doing a LOT of practice with tone.
For now, Jjust listen to these;

ti njégid

'it is not an elephant'
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t{ mbérd ‘
'it is not a goat' 1
t{ ngikw
'it is not a chicken'
nf nhéme
'it is an animal'
n§ mbwri
'it is a goat'
nggééreéct
'garage’
nf njatd
'it is a star'
mwar{mé
'teacher'
miaryk?

'castor oil/plant’

This dces not exhaust the range of combinations, by any
means, but it gives the general idea. All of these have a long

syllable followed by two shorts, and all have different pitch

;EG‘ 44




43

patterns. Quick, run off and take a music appreciation course.

The remaining noises of the Kikuyu language are somewhat
more inclined to fit in with what English-speaking ears are used
to listening for. That does not mean there are no problems.
There will be problems. Let's first take a look at vowels, Kiku-
yu has seven vowels, each of which may be long or short, as we

said earlier. You've already heard them, but let's hear them

again:
gwtird gwtiird
'prune’ 'prop’
gwkyra gWkyyra
'surpass' 'tell him'
gWwcéra gWwcééra
'loosen soil! 'visit'
gwtitd gatddtd
'dare' 'drip'
kwndra kwnddra
've fat! 'shaxrpen!
gwkwra gwkwira
'grow! 'pull up'
kwhira kwhiird
'scatter’ 'wipe'

But we also have combinations of vowels. Try these:

dhiy 'go'
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'thighs'
'shou’ders'
'food'

'face’
'calabash'
'black’

'vhite'

'years'

"bag'

'sharp’

'help'

'my mother'
'let him come out'
'black'

"body *

'white'

'fire'

'if'

'have relative die'
'arrow'

'let him drink'
'drink’

! fear'

' flood-water'

i) \
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These are not all the combinations, but only those grcups
of two vowels allowed inside one syllable. With more than one
Syllable, more combinations are allowed. Also, one can find com-
binations of three vcwels, as in micialrf 'the woman who has
gﬂmbh&ﬂRﬂu.%ﬁlwuewumwewmmmmmfwnw,

and you can't have more than three in a given syllable.

Now for consonants. Kikuyu may have a lot of vowels and vow-
el combinations, but we have relatively few consonants. Some of
these are easy, some are hard. A few are a little like English
consonants but not identicel. A few are identical(or close e-
nough) but are put in places where English doesn't allow them.
Try the sample below. If you have problems with some of them

(who knows, you may get them all right the first time) we'll

practice them.

badba 'my father'
Adma 'my uncle'
mbembé 'corn'

dhuudhd 'behind'

taata 'aunt '

réara 'spend the night'

nfint 'small'

ndindi towl!

cwwew 'grand mother!

nhédnha 'tomato'
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njwnjw 'swift(bird)’
kédka 'crack'
$egd8e0 'crow'
Ingéng? 'crocodile'
nggangga 'guinea fowl'
hithd 'vats'

There, we knew you would enjoy it.Notice that we do not al~
low combinations of consonants(if you want to call mb, nd, etc.
combinations, fine, but we would rather not). IF you did all
of those just right, proceed. No? Well, try whichever of the
phonetic exercises your teacher assigns. We have included a wide
range, and your teacher can design you supplementary work for

your individual problems.

At this point you may, if you have linguistic interests,
want to read Essayl on Yhonology. Even if not, your teacher

mey assign you to do so.

B. Now that you have perfect pronunciation, some words on how

to write the stuff. There are in fact several ways to write Ki-
kuyu, some better, some more popular, some more official than
others. Most of these we will not bother you with. For one thing,
once you know the language m;derately well you can convert easi-

ly. For enother, until you know the language modera*tely well,

most systems will cause a lot of confusion.
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We are going to use two different systems. OQOne of these we

have used in the examples preceding. This is our own carefully
designed system (for seven vowel Bantu languages), set up to
avoid all diacritics beside tone marks. It has a number of ad-
vantages, like building more consistency than other systems,

and (philosophically trivial but not unimportant) fitting easily

on a typewriter.

The second system which you have to know is essentially
that which has long been standard in Kikuyu writing. Our only
contributions are consistency in marking vowel length and con-
sistent use of rw instead of rii when followed by a vowel. Since
this system is not only official, but essential for most print-
ed texts, we include it; but it poses problems of efficiency,
and interferes with the tonal markings. So we won't mark tone

in those places where we use it.

Aside from not marking tone, the two systems generally a-
gree. In both we will mark vowel length consistently. All long
vowels within a word will be written double except for those
followed by mb, nd, nj, ngg, the four pre-nasalized consonants,
and those lengthened by the presence of another vowel in the
same syllable. In these environments vowels will be written
double only if they are knowm to derive from a sequence of two

vowels. For example:
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kwénda kwenda 'to love'

kwwnhénda kilinyenda 'to love me'

kwméénda kimeenda 'to love them'
In these examples the vowel e is about the same length in each
case. In kwinhéndd it is lengthened by the following nd, so it
is written short. In ki¥éndd it is lengthened by the preceding
¥ and the following nd, and length is not written because it

S 33

is predictable. Kumééndd, however, derives from kw-ma-end-e.

The a-e sequence gives a long ee, which is written that v+ , in

spite of the following nd.

In writing vowels and semi-vowels (in case you didn't real-
ize it, in English y and w are officially semi-vowels, half
vewel-like and half consonant) the two differ. Tone marking is
one difference, but not an important one. After all, if it were
not for the standard typewriter, we could write tone-marks in
the official orthography. Marking tone is easy (though you might
disagree ubout hearing and repreducing tonal distinctionms.).
Consider:

t{ mbér! néné 'it ie not a big goat'

The acute accent :, which slants upward, indicates a high tone.

The grave ” (pointing down),marks low. The symbol ° over a vowel

we use to mark downstep. That (of course) is a high tone which
is one gtep lower than a preceding high tone. The rule says,

once you step down, you can't go back up(it's all downhill from
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here), so Z after a downstep ( °) is the same downstep level.

Yes, you'll get used to it.

There are a few differences in writing consonants, these
all have good reasons. But let's simply present the same words

given above as théy appear in the standard orthography.

glitira gitiira
gikira gikilira
glicera gliceera
glitata glitaata
kinora klinoora
giktira gikiiira
kihura kthuura
thifl ciero
ciande irio
fthid kiuga
kiird kierd
miaka kIondo
ritgl teithia
maitidl oime
miiri mwirs
mverd

korwo

anyue

BRI S
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guoya kigui
baabsa maama
mbembe thuutha
taata raara
niini ndundu
clitcl nysanya
njuinJit keilka
igoogo inz'ang'i
nganga huuhu

£3. Notice that in the standard system most of the ws and
Is of system number one are replaced by @i and £. You can call
these 'marked u' and 'marked i'. The squiggle you can call tilde
if you feel classy; if you feel East African, it is a hat
(ngedbifz). There are rules for when they stay w and y in the

standard system, but they are a little technical for now.

Because the standard system was English- influenced, it
usez th for dh; the dh fits better with the Swahili rules,
though. Similarly, the early English in East Africa as:sumed
that the sound in Ingdngl and English sing is the sound of
ngganegd and English finger with something cut off. So they
wrote ing'ang'i and nganga to reflect that. If you compare m/mb,
n/nd, and ng/ngg, however, you can see it makes more sense in

Kikuyu terms to say that in ngg something is added to ng . But




in the other, ¥ is being used as a vowel symbol, and ny corre-
sponds to standard ni. So we borrow ph, which is used in Bantu
languages influenced by Portuguese, and use +hat. There arz no

other differences seen here.

C. Equational Sentences
My, but that is an impressive heading. Why don't we start
with something simple? So trust us. Equational sentences in
Kikuyu are about as simple as you can get and still say some-
thing.What is an Equational Sentence? Let's go back to school
for a minute (any Math majors here?). Here's an equation:
X equals Y
And another:
X plus Y equals 2
which means that Sam is a dog is an English equational
sentence:
Sem equals dog
Now, in mathematics and chemical equations, things have to bal-
ance- the two sides must be equivalent. Things like
3 equals 2.5
will not work. And because the two are equivalent, it should
be possible to reverse them:
X equals Y

Y equals X
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So, in language terms:

Sanm is big.

The big one is Sam.
Now, in English, the Equation is done mostly with is/are/am/were/
be/been. We have to watch out, because these have other uses.
Sam is here does not mean that Sam and here are equivalent.
Sam is eating does not mean that Sam is all or part of food-
consumption. The same problem arises in Kikuyu. For our pur-
poses, to be an equational sentence we need to sey that an e-
quivalence is being presented between two nouns, or between a
noun and an adjective. How adjectives work is for Unit 2, though.

Right now, let's work on some equations with two nouns.

Kikuyu nouns are simple enough. Like English, Kikuyu has
only about two mein forms to worry about: Singular and plural.

We recommend memorizing both at the same time. Here are a few:

singular plural
mindw dndw 'person,human'
mvtumf{{a atumf{a *(usually married)
woman !
midhiird adhiurt 'elder man (usual-
_ 1y married)'

miritant arutant 'teacher!

miritwd aritwo 'student '

All starting with md~ in the singular and #- in the plural -

But it need not be so. For example, names need not start with

rw- and have no plurals:
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Kamau (m) Njeeri (f)

Mwangi (m) Wairimi(f)

Let's notice that the difference between singular and plu-
ral is made at the opposite end of the word from English, using
a prefix, not a suftix. More on this later. For now, try a
small set of Equational Sentences:

Kdmdl nf miriténi
'Kamau equals teacher'
Kémif nf midhidrd
'Kamau equals elder'
mirGtédnf ny midhlird
'the teacher equals elder'
mfdhGur! ny mirdtdnd
'the elder equals teacher'
In which it is demonstrated that, if each of two things is e-
qual to the same thing, they are equal to each other (this
seems familiar, somehow). Try some in the plural:
Mwanugl nd N)é8rf{ ny &rGitwd
'"Mwangi & NJeeri equal students'
Njéérl nd Wairimé ny dtumifa
'"Njeeri & Weirimil equal women'
driitinf ny atimfid
'teachers equal women'
aritwd nf 2dhGir! nd atumffa

'students equal elders plus women'
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So far so good. Notice that ni corresponds to the 'equals'
while na corresponds to the 'plus'. Of course, you will usual-
ly vant to use 'is' or 'are' for ni and 'and' for na, unless
you are a mathematician at heart. Notice that ni does not
change - as long cs we're talking third person, it doesn't

care what is equated with what.

The ~xistence of equations implies non-equations. Things
can be unequal. So we replace the equal sign ni with the in-
equality ti:

KémaG t{ mirftén{

'Kamau does not equal teacher'
ddhfitr{ tI &rGtwd

'elders do not equal students'
Mvdngt né Kamdu t! Atdmifa

'"Mwangi and Kamau do not equal women'
Njéér? +t{ mighitre

'"Wjeeri does not equal elder'

The basic patterns are the same. Don't worry too much a-
bout the difference in tonal patterns we find with ni and ti.
The fact is, in Kikuyu the tone of one word influences that of
another, and the position of the word in the sentence influenc-
es the tone, and so do some other factors. We will give you
practice with the changing tone patterns, and with any luck

you'll get some of them right a lot of the time. But if you

36
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trv to figure it out you'll go mad and tongue-tied.

Now, so far these equations have been just like math.. But,
of course, language is not the same as math, and Kikuyu lets
us do things that numbers don't. For example, no mathematician
would dare to write simply 'equals Y'. But in Kikuyu we say:

nf méritanl
'he is the teacher' or 'it's the teacher'
t{ Kémad

'he isn't Kamau' or 'it's not Kamau'

These look unbalanced, but really aren't - it is just
that the one noun (let's call it the subject) is impliecit,
not actually expressed. What you may not do in Kikuyu is say
something like 'Kamau is '. The equational pi/ti have to be
fcllowed by a noun or an adjective. This is the opposite of
English, which will not let us say 'is teecher' but will let
us have 'The teacher is' (as in answering the question 'Who
is the greatest person in the world?'). That's tito things op-
posite English - where we put the plural marks, and what part

of the Bguational Sentence we can drop. There are more oppo-

sites to come!
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Home Exercises

Unit 1

1. Write each of the words and phrases in the list beginning
with tf njdgli and the sentences given later in standard
orthography. You need practice writing hats!

2. Prepare for class presentation three sentences stating what
a friend or classmate 'is' and three sentences stating what

a friend or classmate 'is not'. For example: John ni mirutwo;

John ti miirutani. Then do the same thing describing %wo class-

mates or friends (or friends who are classmates). é
3. Based on the above descriptions, prepare three questions to

be asked after the presentation using singular.has teen made,

and three questions to be asked after the presentation using

plurals has been made.
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UNIT 1

DRILL 1

Replace the affirmative with the negative.
Example: a. miirutani nf miitumiia

b. mirutani ti mitumiia

1. Gathiina ni miirutani

2. Gathiina na Njooki ni arutani
3. nyina nI mirimi

4. nyinana ithe ni arimi

5. mikird ni mirfithi

6. nikiri na kaana ni arfithi

T. masama ni mthunjia

8. maama na tsata ni ahunjia

9. Mikuhi nI ndagitaari
10. Mikuhi na Mirasya ni mandagitaari
DRILL 2

Answer affirmatively.

Example: a. Kamau ni miirutwo?

b. II Kamsu ni mirutwo

2. Gathiina ni mlrutani?

2. nyinani mirimi?

3. Mwangi na ithe ni ahunjia?

L, Wairimi ni miiriftu?

5. masama na taata ni mandagitaari?
6. mithikimi ni Milgikiyi?

7. mirfithi nI Njoroge?

8. Kamau na Wairiml ni araata?

9. mwarimi ni mGthuuri?

10. arutwo ni aanake?




DRILL 3
Answer negatively.
Example: a. Kamau niI mirutwo?
b. aaca, Kamau ti mirutwo
1. Njooki ni miithingi?
2. Njeeri na nyina ni athuuri?

. ndagitaari ni miigo?

& w

. Wairiml ni miirutani?
. Jim na Susan ni Aagikiiyii?
. Njorcge nI miithikiini ?
miriithi nI miiriitu?

arutwo niI athuuwrj na atumiia?

O o [© ANV, |
. (] *

nyina na ithe nI arimi?

[
o

Mwangi nI mthunjia? \,

ﬁ

nirimi nI mituniia miithing{i?
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DRILL U
Answer the questions affirmatively, then expand using the
noun on yowr worksheet.
Example: a. Kamau nI miirutwo?
b. If nI mirutwo na niI Mudgikiyi
1. Jim niI mirutani?
miithingld
2. Mwangi na Terry ni arimi?
asnake
3. Aagikiiyd nI arfithi?
arimi
4. Gathiina ni miirutwo?
mwanake
5. NJoroge nI mthunjiaf
miithuuri
6. aru wo ni aansake?
airiftu
T. Joan nI Mithingi?
miiriitu
8. andli n atumiia na athuuri?
aanake na airiitu
9. Wairimi nI ndagitaari?

mutumiia

10. NJooki na Njeeri ni Aagikiiyii?

airiitu




DRILL 5

l
Answer the question negatively, then expand using the ]
noun on your worksheet.
Example: a. Kamau ni miirutwo?
b. aaca, ti mirutwo, ni mwarimi

1. Njoroge nI migo?

ndagitaari
2. Njooki na Gathoni niI athuuri?

atumiia
3. ndagitaari ni mﬁtﬁﬁngﬂ?

Mitiglkdyd
4. mvanake ni miirimi?

miriithi
5. Jim na Joan ni Aagikiiyi?

athingi
6. Susan ni mwanake?

miiriitu
T. arutwo ni athuuri na atumiia?

aanake na airiitu
8. Njeeri ni mirutani?

mirutwoe

9. miithuuri ni mthunjia?

mirimi

10. Mwangi na miriithi niI airiltu?

aanske
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UNIT 2:

A. You will probably find this & less staggering unit than
the first. The reason is simply that we expect you are still

needing some work on pronunciation. W= still won't go beyond

Equational Sentences, so you'll be getting more practice with
those, too. But first, we need to tell you about adjectives,

if this is agreeable to you.

If you groaned at that one, or have some time in the past
studied such languages as lLatin, Arabic, Russian, French, Ger-
man, Swahili, Spanish, or any of saveral hundred familiar or
exotic tongues, we need not point out the obvious (or soon to
be obvious) characteristics of the Kikuyu adjective. That the
adjective shares some characteristics with the noun in shape,
and especially that it must change to agree with what it modi-

fies, will be nothing new.

If not, however, your instructor may ask you to read over
Essay 2. And even if you do know the basic principles of agree-
ment or concord, you might jJust find it useful. But as far as
Just adjectives go, here are the basics. As you noticed last
time, Kikuyu nouns have a prefix to mark, among other things,
the difference between singular and plural. So,

miritwo

'student’
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'students'
The adjective also has a prefix, and also changes to differen-
tiate singular and plural:
mIrutWwd mérddyd
'tall student'
aritwd aradya
'tall students'
mwdhitr] mwnéné
'big elder’
ddhiiri anéné
'big elders'

Notice two things. The prefix on the adjective in these
examples is the same as the prefix on the noun. And, just to
make things harder on the English-speaking student, the adjec-
tive comes after the noun. That doesn't seem too bad, you say.
All you have to do is steal the prefix off the noun, and remem-
ber to reverse the English order - or is it? First, you can't
Just copy the prefix off the noun. Nouns with no prefixes, or
different prefixes, may take the same type of adjective:

mindw mwkuhy
'a short person'
fdhe mwkihy

'a short father'
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atumffa akihy
'the short women'
maanhird akthy
'the short mothers'
If that were not enough, there are times when the prefix chang-
es because of the adjective (or noun) it gets used with. With
the nouns we have used so far, we needn't worry unless the
stem (wvhat is left over after the prefix is taken off) starts
with a vowel:
mwar{md mwird
'the black taecher'
darfmw alrd
'black teachers'
mvyrdtl miyahy
'a young learner'
eératl ééany
'young learners'
mwend{d mwérv
'a white salesman'
ééndla éerv
'white salesmen'
mwic{ mwagdni
'a naughty thief'
alel 2dgand

'naughty thieves!
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midnjérid miche

'the imprisoned businessman'
donjoela dohe

'imprisoned businessmen'
miima-and? mewgy

'a clever philanthropist'
oima-andw 3ogy

'clever philanthropists'
mwrganl mitinykd

'the broken murderer'
odrégant dinykid

'broken murderers'

All right, we know, some of those are a little strained, but
at least all the vowels are there. You will have seep and
heard, of course, that prefixes on nouns do the same things

as prefixes on adjectives. So, you have mwwraganl / ddragani

'murderer' and miwgy / S3g¥ 'clever', both working the same
way. The changes that take place are perfectly regular, and

are spelled out in the section on Vowel Coalescence in Essay 1.

Not least, in the small problems being brought up here,
is the fact that the Kikuyu noun and adjective not only lock
alike, they also function so much alike that they are often
interchangeable. In English we can only do this in things like

'Only the good die young', or 'I think he's a Red'. But in
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Kikuyu, we can often take & noun and adjective and switch them
around:
mwtim{{d minéné
'a big woman'
minéné mitim{{a
'a female boss'
médkFPal owird
'a black pa:per'
oirw midhyynt
'a poor black man'
You can also use adjectives alone, which messes up transla-

*ions:
mwraihl nf miegd
'the %;all one is good!
oord t{ aadhfk{
'the bad ones aren't obedient'
If you are used to other languages, you are used to taking the

English 'oue' away and putting it in in translation.

So, what to do with adjectives?
1.Put them after nouns to modify them:
mmdw mvegd
'a good person'
dritdn! 33gf nf Atumffa

'the clever teachers are women'

.68




Kamdd t{ mfdhifr mikéra
'Kamau is not an old man'
. Use them alone, especially in Equational Sentences:
mnéné nf mwrf
'the big one is bad' or 'the boss is bad'
mici tf mikyyel
'the thief is not foolish'
Xdhimggd ni éérd
'Furopeans are white'
. Use them as nouns and modify them with other adjectives:
mnéné miegd
'a good boss'
alrd akihy
'short black people'
midhyyn mydhyyal micékeé t{ mifdhy

'the thin poor man is not young'

. Modify chem in turn with qualifying adverbs:
miritvo nf mWwgf mimd

'the student is very clever'

'the vory good teachers are extremely
short'
milc mwagand mékyrf{a nf mivkwr? haniint
'the extremely wicked thief is a little
old'
éndw anord héniin{ ny atdngl

'the somewhat fat people are rich'
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B. In the first unit we started to tell you about Equation-
al Sentences, including some differences between the word e-
quation and the number equation. Another main thing the lan-
guage equations do that numbers can't is handling first and
second person: you and me. A mathematician can only write:
I equals X
U equals Y
But that is not the same as 'I am the teacher', 'you are an
elder'. Normal English has special forms for first and second
rerson equations, and so has Kikuyu:
ndy miritani
'I am the teacher'
twy ariutwd OR twry aritwd
'we are elders'
vy mitim{id OR Wry mitim{{d
'you are a woman'
oWy aritwd OR mwry Ardtwd
'you are students'

Notice that if we are outside the third person, the shape
of the equation sign does change , and that one of you differs
from several. The forms without r are perhaps a little more
common. The equator here is made up of a prefix which marks the

- subject, followed by a stem -§r2£. In the negative (non-equa-

tions), we have another set of forms:
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ndfry miratwo

'I'm not a student'
twtiry dttmifa

'we are not women'
ndfry mérdtant

'you are not the tescher!'
mwt{ry ddhitr{

'you aren't elders'

The r in these cannot be dropped.

As with the third person ny/ti, these can be followed by

nouns, as above, or adjectives, or nouns and adjectives:
ndy mewgy
'T am clever'
mit{ry anéne
'you are not big'
vy wHrffté midhaka
'you are a beautiful girl!'
twtiry mafahé 3ord
'we sre not bad fathers'

So far we have only given you examples where nothing comes
before the Equator (call it what you will; copula, stabilizer,
or simply ny and —=ry). But even in the first and second per-
son (yes, I am the first person; you come second and everyone
else is third - why no fourth person?) you can have something

on in front.
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What can go is the Independent Pronoun. We have a fairly

full set of these, of which the ones we need for now are as

follows:

These are much less used than English pronouns, or we
would have given them to you right away. They are used partly
to emphasize, and partly to specify a person who could not be

identified otherwise:

niy

'I, me'
'you (to one person)

'he, him, sh;, her, it (human beings)'
IdnGy

've, us'
Inhiy

'you (several)

[e 7
Or

'they, them (human beings)'

niy ndy mirdtani
'T am the teacher'
wé wy mwegh
'you are good'!
é tf mifel

'he's not a thief'

7R




The pronoun can be put after ny cr ii for extra emphasis,

or for simple identification:

1dhiy twry Rdgykiyd

'we are Kikuyu'
InhGf mit{ry dddhgks
'you aren't otedient'
88 n§ aritwd Sdgf
'they are clever students'
niy na Kdmal téry drafhi
'Kamau and I are tall'
vé na Njéerl mér§ Athéka
'you and Njeeri are pretty'
vé nad {dhé tf akFfal
'she and her father are not stupid'
1dnt¢ Artdnt nd ArdtdS t#f 4ahddut

'we teachers and students are educated'

ny nif
'it's me' OR '"tis I' OR 'yours sincerely'

ny weé mimené

'you are the big one' OR 'you're the boss'
Kémad nf we milct

'Kamau is the thief!

ardtwd tf fdnhly

'we aren't the students'
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t{ {nhuf ArGtdd adgand
'you aren't the naughty pupils'
dtimf{d ny 33 &rGtén{
'the women are the teachers'
It can also be put after na to connect or contrast two
pronouns or two Equational Sentences: -
Kamad n§ méralhl né nif ndf mikihf
'Kamau is tall and I am short'
niy nd wé tér§ drddtd
'you and I are friends'
nif ndy mirfmf niké KémdG n§ midnjdérid
'I am a farmer and Kamau is a businessman'
InhG§ miry S3dh§ né {andf tiry Akdrd
'you are young and we are old'
IdnG§ ¥ dkfré nd {nhif wiry &3dh§
'we are old and you are young'
Kémal n§ méritwd 3 ni &ritant

'"Kamauw is a student and they are teachers'

Well, yes. We should have known we couldn't slip that by
you. In the case of the third person singular, it is nake,
not na followed by we. The other pronouns, though, just stay
the same. And of course you noticed that the English hypocri-

sy of 'you and I' is in Kikuyu a simple nff nawe.
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Home Exercises

Unit 2

1. Prepare a five sentence description of yourself. The des-
cription may be presented in class and be the basis for
questionirg Alternatively, they may be presented by others:
Aftervards the class guesses who has been described.

2. With another student prepare a five sentence Joint descrip-
tion (for example: tiirI arutwo etc.) for class presentation.
As these are presented another student\: should comment (miri

erutwo etc.) or explain to the class (oo ni arutwo).

NJOGU
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UNIT 2
DRILL 1
Change singular to plural and plural to singular.
Example: a. andd aird
b. mindd miird
1. mitumiia miitigd

2. sanake aaganu

3. mitthuuri mwega

&

. miirutwo mwithi
. alriitu athaka
. arutwo aathiki
. nyina mikird

aici ooru

O o N O W

and araihu

10. muonjoria mitongu

DRILL 2

Change singular to plural and %lural to singular

Example: a. ndi miirutwo
b. twi arutwo

1. vi mirutani

2. tiri atumiia

3. asanake ni arutwo

L, mirimi ti mithiiri

5. nii ndl mikuhi

6. tiitiri ocgl

T. wi mwanake mwathi...

8. ndirf miniini

9. ndiri mitongu

10, miici niI midru
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DRILL 3

Change the affirmative to negative and negative to affirmetive,
Example: a. ndl miraihu

b. ndiri miraihu

1. mirutani ni mwega

2, tlrl atumiia akiird

3. ndiiri mifei

4. ndf mirutwo miiligl

5. Kamau ti miceke

6. mitiri airiitu

T. muonjoria ni mikenu niino

8. ndiri miithiini

9. wi MitgTlkdyil
10. arutwo oogl ni aniini

DRILL L

Answer the question in the affirmative.
Example: a. miruteni miiraihu ni rwega?

b. I mirutani miiraihu ni mwega

1. mitumiia miraihu ni mikenu?

2. arutwo eega ni aathiki?

3. mithuuri mikird ni mGigi?

4. miiriftu mithaka ni mverd?

. aanake anoru ni anene?
. airiitu akuhi ni eega?

5
6
T. miirutwo miiligl nI miiird? ‘
8. mind{i mikuhi ni mikiigu?

9

. arntani ocogl ni eega?

10. mwanske mwaganu ni miiiru?




DRILL S
Ansver in the affirmative, emphasizing the adjective with miino.
Example: a. milrutani ni minoru?
b. II ni minoru mino
1. Kamau ni miitgi?

2. miiriitu mwega ni mwerii?

3. mithuuri nf minene?

4. athiini ni aceke?

. mwanake ni mwega?

[o ANV

. arutwo ni aathiki?

-

mitumiia ni miraihu?

. 8. mirutani ni mikuhi?

9. atumii.. atongu ni anoru?
10. Gathoni ni mikenu?

DRILL 6

Answer the question in the negative, and replace the adjective
with its opposite.

Example: a. Kamau ni miraihu? b. aaca ti miraihu, ni mikuhi
1. Waceera ni mikiigu?

2. Kimani ni minoru?

3. Gitall nT mwerii?

P —d

Njeeri ni minene?

. Wangari ni mitru?

[o ANV

. Maina ni miiniini?

-3

Gatheru ni micong'i?

8. Wambli ni mikuhi?

9. Kinlithiia ni mikdrd?

10. Wacii nI miiniini?
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UNIT 3.

A. In this unit we intend to leave the fascinating but re-
latively unrewarding world of the Equational Sentence and
move to the verb. Now, as a glance at Essay 3 will tvell ycu
(unless your teacher would rather you didn't look into that
yet), the Kikuyu verbal system is full of a number of very
big and sometimes disturbing complexities. I¥ you like verbs,
ycu'll love Kikuyu = if you hate verbs, you are probably stu-

dying the wrong language altogether.

Of course we do not propose to throw the full burden of
the verbal system on you at once. A step at a time. So for
now, the Affirmative Present Continuous. This is relatively
simple both in form and in meaning, but is a good and useful
lead into more complicated items. Before we can tell you much
about that, though, some generalities. You need the infinitive

first.

When we learn a Kikuyu verb, we will normally learn the
infinitive. This is the form a Kikuyu speaker will usually
volunteer, it is useful in its owm right, and it helps us pre-
dict what other forms of the verb will do. Have a small set
of infinitives. We'll use these verbs in this unit:

kudnd kwrigd

see' 'cook'




giyka
do!
gidhiy
'go!
k¥ind
'sing, dance’
kwbindfahia
'teach'
kwnhud
'drink'
gvténgéra
'run’
kwenada
'want, like, love'
kvrymd
'cultivate, farm'
kwgeria
ttry!
gwdh&kd
'laugh (at)!'
kwinggdtad
'chase'
kwyh{dha
'hide oneself'

kwyh{dnd

'learn’

gWwdhdoma

'read’
givka

'come'
kvhaaté

'sweep'
kvryd

'eat!
kiryidnfad

'nerd'
kwaris

'speak, think'
kwandyka

'write'
gicddka

'come back'
kwgeidhia

fgreet’
kwrdrd

'look at'
gidhadka

"play*
guytfgyrd

'fear, be afraid’
gwy dhémba

'wash oneself!
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If we examine these, we fiud that:
most end in -a

all begin with kw-, gw-, ku- or gu-.

No, you aren't going blind, we really did not include any in-
finitives starting with gu-. If you are that anxious, you
uo

could try gudtd 'bas:'; but we will not be using it. The end-

ing we don't have to worry about here, but the kw=/gw-/ku-/gu-

we do. That is what is called an Infinitive Prefix. If you
memorize infinitives, you need not worry too muca about what
controls its shape. But the rules - >u will find in Essay 1
under the headings of Vowel (oulescence and Dahl's Law. We
would advise you to take the time to look up vowel coalescence.

You'll need it soon.

All right, look again at those infinitives. Imagine that
the infinitive prefix is not there. If you can't imagine, co-
ver the first two letters with your thumb. Now notice. Some
of these stems - the verb stem is what remains when the pre-
fix is removed - have a high tone, on the second syllable us-
ually. The others have no high tones. Den't let this shock
you, but the first type of verb we are going to call High
Tone Verbs. The others we will call Low Tone Verbs. The dif-
ference will be important for you to know, since most of the

time the various forms of the verb have different tonal pat-

terns for the two types.
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But also, consider the last four verts given. These are
reflexive verbs, and include an object prefix which indicates
that the subject does something to himself. We'll go into
this in more detail much later. But unfortunately, we have to
talk about these a little now, since they include some impor-
tant verbs (like kwyrfitd, which is included in the title of
this part of the course). Of these, kuyh{d¢hd and giytigfra
are High Tone Reflexive verbs, and the ls3t two are Low Tone.

Yes, we can hear the high tone too, but that belongs to the

=¥- prefix.

B. Look again at the stems. Notice that verbs can begin

with almost any vowel or consonant, though some are more fre-
quent than others. The exceptions are mb, nd, nj and ngg. If
you think you've found a verb starting with one of these, try

again and listen more carefully. There is no such animal.

Enough talk. Let's work with High Tone verbs first. Take
a verb - kwrigd in the infinitive. This gives:
nf ndfradrigi
'T am cooking'
Try another, gwdhddmad:
n¥ ndfrdddnddmi
'l am reading'
Longer verbs have a similar pattern:
n§¥ ndfriadbind{dhid

'T am teaching'
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So do verbs starting with a vowel, though it may be harder to
recognize, due to vowel coalescence. From kidné we get:
n§ ndfrdéna
'T see’
To catch the pattern of length and tone, you will have to prac-
tice a lot of these. Make sure your teacher forces you to prac-

tice.

What we Just gave you is only the First Person Singular.

Try the rest:

s, o &

n¥ ndfrédrigd

'T am cooking'
n§ ¥radrigé

'you are cooking'
Kama n§ Arddrigd

'Kamau is cocking'
nf téraériga

'we are cooking'
n¥ méraadrigé

'you are cooking'

alr§fti nf mirddrigd

'the girls are cooking'

You will see that the tone pattern remains constant. All

that changes is the subjest prefix. A couple of these you msy

recognize. Compare Wy, twy, and my with nf fréfrigf, nf té-

Q ; 69<§




rédrigd, and nf mérdarigd. These prefixes will appear again

and again. Practice with a few more verbs, changing subjects.

Now for the Low Tone verbs. Here the pattern changes. If
the Low Tone verb has a long vowel, the tone pattern is Just
like that on High Tone verbs:

n¥ ndfréaddndadké
'I am playing'

Other verbs, however, differ:

PT-I 2

nf ndfréérima
'T am cultivating'
ny ndfradténgeri
'I am running'
Again, Vowel Coalescence affects the tonal pattern:
n§ ndfréénda
'T want'
Your teacher and the drills on tsje will make you practice
theie things. The prefixes on these are the same as with other
Present Continuous verbs:

-

ny adyraiddhéka

1Y

r§ wréddhéka
n§ ardddhéka
n§ téréddhéka
nf mirdddhéka

» “.

arit¥é n¥ maridddnéka
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Sure, you can figure out what they mean. Now for those re-
flexive verbs. These have tonal patterns just exactly like
what the Present Continuous of a non-rerlexive verb would be:

n¥ ndfrééntdana
'T am hiding'
n§ ndfréérita

'T am learning'

The -raa- prefix has duly combined with the =y- marker to
give -ree-, but the tones are the same as in n§ ndfrédrigd
and n§ ndfrdadhéka, respectively. This, of course, is why we
have to know when a verb is reflexive. In the infinitive,
kdyrtd is tonally the same as a High Tone verb like kwwrigd
'kill'. But in the Present Continuous, kwwrdgd gives us o
ndfréérégh, with a tonal pattern clearly different from nf
ndfréérita. Clearly, kwvrfitd is still a Low Tone verb, even
if it is reflexive with what sounds like a high tone in the

infinitive.

NO# GO PRACTI....

C. So you practiced. Good work. The Present Continuous is
like the Present Continuous 'I am doing it' form of English.
We use it to talk about activities which are actually in pro-
gress now. This is slightly differeut from English, where we

can use 'I am reading' even if we are not reading at that mo-

ment.
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In the sentence, we put the subject first, the. the verb:
&dhGir{ ny marafna
'the elders are dancing'
This is Just like the English, except that if we muke it a
question, Kikuyu does not change the word order:
ddhiir! n§ mérdina?

'are the elders dancing?' '

In English, if we have an object, it comes after the verb.
Same for Kikuyu:
aritwd nf mArdddhékd miritdnd
'the students are laughing et the teacher'
mérGténi ny arSéna KAmdd

'the teacher sees Kamau!

'v: are greeting the elders'

The first of these examples shows that what takes an ob-
Ject in Kikuyu need not do so in English. The —eveise, we
will find, is also true. Oh, yes, you can have adjectives in
here-

mwdhilrl mwkwrd nf 4réfnggdtd mwaniké mvyagéni

the old man is chasing the naughty youth'
The adjective still comes after its noun, where it belongs.
You can also put pwnd after a verd (actually, at the end of

the sentence) to emphasize it:

87
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ardaria mimd
'Me is talking very much'
n§ Arédblindigh{d &rdtwd mmd
'he is really teaching the students'
The same thing goes for deemphasizing:
nf ndfréddnékd héniinl
'T am laughing a little':

Just like with adjectives.

D. We assume, of course, that you are alert, intelligent
people. Therefore, you are dying to ask us what the ny is do-
ing on the front of all these verb forms. So glad you asked.

That ny will be found on the front of wost affirmative verb

forms, most of the time. Don't try to translate it - you can't.

But there are rules for when you use it and when you don't.

Rule- always use ny if there is no word in the sen-
tence besides the verb. We have a lot of examples like this
in the preceding pages.

Rule- never use ny if the verb is followed by a
question word, such as aty-. 'how':

wrééka dtyar
'what are you doing?'

Rule- never use ny if there is another ny preceding

it in the sentence, including nww 'who' which is a contrac-

tion of ny and ww:
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néw wrasaryma?

'who is cultivating?'

n§ Kamdl Gradrymad

'Kamau is cultivating'

Rule- you can leave the ny off, if something else

follows, and if you waut to emphasize ii:
ny¥ ndfréddhékad Kémad

'L am laughing at Kamau'

ndyraddhékd Kamad

'TI am laughing at Kamau'

Clear? Never mind, it will sink in with practice. Right
now, remember to leave ny out with who/what/where/why/how
type questions; you're safe enough putting it in most other

places.

E. Since the above discussion brought questions up, just a
few words. Three types of question we need right now. Simple
ternative (yes/no/maybe) questions:
aritwd n§ maradndyka?
'are the students writing?'
All you do there is keep the words exactly the same as if it
vere g statement, and change the i{atonation. Simple.
Then there are queations like:
atim{78 akihfy mérééka &tyar

'what are the short women doing now?'
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In these, you put the question word after the verd, and drop

the ny. Not too bad.

Finally, the who question. We have two whos, nww singulax
and ny a plural (to be used when you ares sure more than one
person was involved). To use these, we just put the 'who' in
front of the verb. But, because it incorporates & ny, we
have to drop the ny off the verb. And, in'the singular,ve
have %o change the a- prefix to w=. To answer these, we put
ny in front of the subject, and again change a- to w-. So:

WanJik# ny drddrigi
'"Wanjikidl is cooking'
niw wradrigd?
'who is cooking?!
n§ Wanjik# wrédrigd

'WanJikd is cooking'

F. Enough of the Present Continuous for now. But we can't
stop now. We went to the trouble of g’ving you the Infinitive,
and carefully picked a set of verbs to use the infinitive with.

So how do you use the Infinitive?

A big question. How do you use the ifnglish Infinitive?
Well, a condensed versi~n for now. Like the English one, it
gets used a lot after other verbs:

ny ndfréénda g@dhddmi

'I wvant to read'

i
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n§ ndfréérita gidhdooma
'I am learning to read'
n§ ndfradgéria gf#ihdooma
'T am trying to read!
n§ ndfrééndd k@gerid gwdhoomé
'TI want to try to read'
Besides this, you can use the Infinitive in a most un-Eng-
lish way to emphasize the verb:
n§ kérigh ndfradrigd
'T am cooking'
This is done by putting the Infinitive between ny and the
verb. It stresses, in the example, that I am cooking, not
reading, singing, or chasing the students. This is fairly com-
mon as a response-to g;gggé_ggigy. And that is quite enough

of the verb for this unit.
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Home Exercises

Unit 3

1. Given ten nouns and/or pronouns (or better pictures); pre-
pere ten sentences describing actions and ten questions
concerning the actions described. These may be used in class
presentations with a question and answer session.

2. Prepare a brief skit involving a series of actions and a
description of the actions as they are performed.

3. Prepare a presentation describing things you want to do,

are learning to do, are trying to do. Do the same descr b~

ing a friend or classmate, or yourself and a friend.

%
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UNIT 3
DRILL 1
Change verbs given in the singular to the plural.
Example: a. ni ndiraarutana Gikiiyi
b. ni tliraarutana Gikiyd
1. ni araaria Githingil
2. ni¥ rashunjia

3. nI ndirasria na Mithoni

)

araanyua
. ni ndiraandika wega
. ni araateng'era

Uraathambire

oo -~ [+ i
=]
[

. nI tiraskuue Kamau

9. niI ndireenda kiiina

10. niI araahiiira mvana

NY ARAAHWWRA
MBEMBE

MBEMBE

33




DRILL 2

Replace the infinitive with the present continuous.

Example: a. kilriithia
b. nI ndiraariithia

Lew toned verbs with initial vowel
1. kwenda

2. kwendia

3. gwatia

L. kwvenja

5. glita

Iow toned verbs with short vowels

5. kiigeria
Low toned verbs with long vowels
1. glicooka
2. kiriiiiga
3. kilniina
L. kiinunga

5. githuura

CORO

KWHUUHA CORO
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Low toned longer verbs

1. glteng'era

2. kvandika

3. kiigariiira

L. xtingata

5. gititimika

High toned verbs with initial vowel
1. kuona

2. gwiks

3. kuonia

L. guota

5. kwira

High toned verbs with short vowels
1. kiiruga

2. gikena

3. giithii

L. gikoma

5. glituna

High toned verbs with long vowels
1. glithooma

2. glitwvara

3. kihiilira

L, kihaata

5. kthinga
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High toned longer verbs
1. kiinogoksa

2. gikengeeta

3. king'lirika

L. glithikiriria

5. kiririkana

Low toned reflexive verbs
1. gwiciiria

2. gwitnamba

3. kwirorera

L. xwiyenda

5. kwiyamba

High toned reflexive verbs
1. gwitiia

2. kwihitha

. guitigira

3
bedwn e KYYRYU

5. kwii a

_GYYTENE

KWRUG
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Example:

DRILL 3

Given a sentence with the present continuous verb, give the infinitive.
a. muthuuri miraihu ni araarima

Low toned verbs

. andil nI maraathasmbire
. baaba ni araarima

mwanake mtithaka ni areenda miiriitu mwega
. mitumiia mikirdi ni areendia
. mthunjia mikuli nI araaritika

6. baaba ni areethamba

taata nI araatheka Gathoni

miiriitu ni araaceera

. maitd n arashuura

. mirutwo ni araandika

High toned verbs

. mwanake miligl nI araathooma
. mvarimi ni arashiiira Mvangi
. miici nI araingira

4. ithuf arutwo ni tliraathii

. Kamau na ithe ni maraskena
. arutwo ooru ni maraakoma

. mitumiia minoru ni araaruga
8. miiruti wira ni araanogoka

. miici ni araathikiriria

aciari ni maraang'iirika

b. kiirima
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DRILL 4

Answer in the affirmative, emphasizing the verbd with the

infinitive.

Example: a. mithuuri miraihu ni araarima? b. ii ni kiirima araarima
Low toned verbs

1. andi niI maraathaambira?

2. miiriitu ni araaceera?

3. mwanake mithaka ni areeciiria?

=

. mwarimi miiligl ni araagana?
. maitd ni araahuura?
. basgba ni araarima?

. mihunjia mikud ni araariika?

o N O W

. taata ni areatheka?

9. mitumiia mikiird ni arcendia?
10. arutwo ni maraathaaka?

High toned verbs

1. mitumiia miinoru ni araaruga?

2. miiici nI araathikiriria?

"3. mirutani ni araathooma?

L. atumiia athaka ni maraakena?

5. ithul arutwo ni tiiraathii?

6. mwanake mwathiki ni araariithia?
7. aciari ni maraang'iirika?

8. mwarimi miinoru ni araateng'era?

9. miiruti wira ni araanogoka?

10. miirutwo mwaganu ni araakoma?
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DRILL 5
Respond to the statement by incliding yourself.
Example: a. arutwo ni maraathaaka
b. 0 na nif ni ndireenda giithaaka
1. ariime ni maraina

2. Mithoni na Kariiiki ni maraaruga

3. aa basba ni maraathinja

P —

. athuuri nI marashooya

. athikimi ni maraagoma

. athoomi ni marasthooma

. atongoria ni maraathaama

. atumiia ni marsatuma

O 0O 3 O WU

. aanake ni maraarisa
10. Kamau ni areethamba
Now include yourselves in the plural.
Example: a. Kamau nI araathooma
b. 0 na ithuf ni tireenda githooma
1. Haruni nI araasnunjia

2. Njeeri ni araathondekana

3. maitid ni araaruge

P —

. guuka ni araaskomas
. Wairiml ni araathooma
. clilicll nI araathaaka

. mithamaki ni araarias

o = O W

. Mwangi ni araahuura

. mwarimi n{ araathii

O

10. miirimi ni araagetha
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DRILL 6
Answer the question using the name given on your worksheet.
Example: a. nil Uraaruga?
b. nf Wanjikill {iraaruga
1. nI a maraathii?
ithut

2. niil traahanda?

Kamau

\
|
|
1
1
3. nI a maraaria?
00
L. niid {raina?
Kamari
5. ni a maraatheka?
inyui
6. niiii firaathooma?
nii
T. nil lirooya?
we
8. niii Graanyua?
Kamau na Njeeri
9. nI a mareethamba?
00
10. niii Uraathambia indo?
Njeeri
11. niii Graariha?

we

150




12.

13.

1k,

15.

16.

17.

18.

19.

20.
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ni a maraacaria?

inyui

nild Uraathikiriria?

NJoroge

ni a maraasciira?

athuuri

ni a maraaruga?

atumiia
nili Uraaria?
baaba
nid {raarira?

Cege

nii Uraaclinga?

mirutwo
nili treendia?

Wanjirid

ni a maraaglira?

arimi

MBWR|

Tl

MARIGW
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DRILL 7
Answer the question using the verb given in your worksheet.
Example: a. WarJikid areeka atia?
b. nI arasarima

l. mvarimi areeka atia?

klirutana
2. inyuf na ithui tidreeka atia?
glkena

3. inyui na nii tireeka stia?

glithil

L. we nake mireeka atfa?
gliteng'era
5. mthunjia areeka atia?
kihunjia
6. Mwanéi areeka atia?
glciinga
T. Wanjirl areeka atia?
gikoma
8. miiriithi areeka atia?
kiirfithia
9. taata areeka atia?
kiiruga
10. Guuka areeka atia?
gliciivra
11. mirimi miitongu areeka atia?

glikoma




12.

13.

1.

15.

16.

17.

18.

19.

20.
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Mirigi na Wairimi mareeka atia?
kiiria

ndireeka atia?
kirima

we iUreeka atia?
kiina

ithul tlireeka atia?
kwiruta Gikiydl

Mithemba areeka atia?
gwithamba

nil ndireeka atia?
kinogoka

meitd areeka atia?
kihaata

miici areeka atia?

| gliteng'era

Waciira areeka atia?

kiinyua
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UNIT b

A. It is usually advisable to concentrate on the pre-
sent and ignore the past. This, however, is hardly adviso-
ble for students of a language which has one present tence
and three distant pasts. In this unit we wish to introduce
to you the Far Past. The name gives you an impression of
remoteness, which need ::ot be. One may use the Far Past (in
fact must) to talk about what happened the day before yest-
erday (iyo). The other two pasts are for today and yester-
day. But surely you wouldn't appreciate it if we spoke of
the 'Day Before Yasterday Past'?

The Far Past is formed a little differently from the
Present Continuous. Consider:

ny ndyridhiiré miritwd
'I am Leating the student'

¥ ndadhwiriré miritwd

'I beat the student'

¥ nd§réardra mirutant
'I am looking at the teacher'
ndéérdriré méritani
'I looked at the teacher'
We have a different prefix, and a different suffix (Did you
read Essay 3, on the verb?). Th= Present Continuous has =a
pat!era:

(ny) S-raa-(0)-V-a
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Tonally, the Present Continuous causes Single Raising of a
following word (go read the tonal part of Essay 1 again).
In those forms which end in a raising tone when no other
word follows we find Single Lowering of the last syllable.
The First Person Singular subject prefix is ndy-. If you
read Essay 3 properly, you know we have to give you this
information.

The Far Past has a different pattern:

(ny) S-aa~(0)~V-ire

The tonal behavior inside the stem is much like that of the
Present Continuous. The prefix -aa- appears as high (and
shows the same pattern of Vowel Coalescence as the vowel of
=raa-). The stem of the verb varies - Low Tone verbs with
short vowels appear as high followed by a lower tone on the
suffix, long-vowelled Low Tone verbs and all High Tone verbs
appear as a low followed by high. The last vowel of the
verb is always high and is followed by Slngie Raising of
the next word. The First Person Singular contracts with the
prefix to give ndaa~. Have some examples contrasting Pre-
sent Continuous with Far Past:

High Tone Verbs:

L
ny méradkud ny madkiiré

'die (gwkud)'
*
n¥ méradadhly ny méaddhiiré

'go (gwadhiF)'

9 = 106
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», A, N ”»
ny maraarigéd ny maarigiré

'cook (kwrigd)'

ny mardddhddmé ny mdadhddmiré
'read (gwdhdoma)'

n§ marédna ng¥ médniré
'see (kuona)'

ny mérééhidha n§ mééhidhiré
'hide (k¥yhidnd)’

n¥ maradkordra ng madxdrdériré
'cough (gwkordra)!'

ny maradrirfkéna ny madririkaniré

£,

'remember (kwrir{kana)'

ny méradrwmyrira ny magrwmyryiré
'follovw (kwrwmfryra)'
Low Tone Verbs:
» PR - » PY I .
ny méraarfa n¥ mAdrwiré
'fight (korwa)?
-
ny maraagédha ny midgédhiré
'harvest (kwhira)'
» P4 P-d - 8, », - P Na, o ”»
ny maraicooka ny maacociireé
'return (gWcddka)'
ny marééndia ny mééndirié
'sell (kweéndia)'
-
ny maréégita ny méégitiré

‘defend oneself (kwygitd)'

erlc 107
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n§ maraiténgera ny méaténgeriré
'run (gwténgera)'
ny maraidcdookéria ny médcookéirié

'answer (gwcookeris)!'

n§ maréadhidhImwkd ny maadh{dhimbkiré
'snudder (gwdhidhimwka)'

These exsamples should give some idea of the patterns
involved. You will notice some strange thingsowith the =ire
suffix. The =ia ending found on many verbs shifts it to
-irie, so that the -i- is moved, not ilost. Gn the other
hand, most verbs with stems of more than twe syllables end-
ing in —yr- or -er- will combine to give -yire or -eire.
This does not heppen with all such verbs, however. In tie
vecabularies we have given the =-ire stem along with the in-
finitive for your couvenience. There is no simple rule.

Jow let us go through a full set of subjects with one
verb (kwritd wyra 'work').

ny ndaaritiré virs
ny waéritiré wira
ny aaratiré vyra
ny tharGtiré wira
1 ¥ marGtiré wira
ny maaratiré wyra
B. Oh, you noticed that. You must know a bit of some

other Bantu language if you're asking what Class wfré be-

longs to. Well, ves, it is e noun. Class 3, as it happens.

108
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But don't take it too literally. Here it is part of what we
are calling a Phrasal Verb. These deserve a small discussion.

Look at English a second. We have nice simple verbs 'he
ate', 'he sang', 'he died'. But we also have several kinds
of two-word (or more complex) verbs. Some with prepositions:
'he passed out', 'he went on', 'he rang up'. Some with adj-
ectives: ‘he got wet', 'he went mad', 'he made good'. Some
with nowns: 'he made waves', 'he toed the liné', 'he ate
crow'. And some with curious combinations: 'he went over
big', 'he came in by', 'he put on the dog'. Fine, so you
never heard of half of these - eny of them? Tough. They are
valid English. We know genuine first-language native speak-
ers of English who use all of them. Notice. Each is made up
of at least two parts, a verb and something else. Thus a
phrase, thus 'Phrasal Verbs'. In each case the two parts
interact to make a distinct meaning. You cannot usually get
the meaning by putting the meanings of the part - {ogethe:.
Thus 'he ate potatoes' can be understood by knowing what is
eating and the characteristics of the potato tuber. But try
to understand 'he ate crow' in the same way.

In Kikuyu similar things happen. Consid:r the following:

gwdhiy gwdhly néd moére
'go! 'continue!
kwrita kwritd wyrd

'teach, take out' 'work!
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kuuna
'"break'
wandyka
'write!
A2
gwcooka

'come back'

'be eaten'

'become!

klind ngew

'gather firewood'
kwandyka wyra

'hire'
gwcddké na dhildha

'go Lackwards'
kwiglid gudyd

've afraid'
gwkomé tdrd

'sleep’
kwhwwra méblira

'play ball'
kWryyo ny njddhi

'be intoxicated'

'decide’
gwtiykéd nda

'be shocked'

There are many more. Most are simpler than the English

1i0
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ones - nouns and prepositionoids, but rarely adjectives.
Some are obvious enough if one slightly adjusts the English
translation of the base verb. We translate kilgfida as 'hear!',
but if we change that translation to 'sense' or 'perceive'
then there is no difference between kwigfid K&mdl 'to hear
Kamau' and kwigd dhdni 'be ashamed'. In other cases there
is a »imple ambiguity. The verb kwind alone means either
'sing' or 'dance', which is hardly surprising in a culture
where the rhysical and vocal activities usually accompany
each other. If we modify it to kwind ndddcl we gt specifi-
cally 'dance'. Of course, in a few cases the connection of
meaning is too distinct to worry aboit at all.

We will, as the course goes along, use a number of
these Phrasal Verbs. They are no% hard to operate. The main
things to remer',er are that the verh portion behaves just
like a regular verb, and that the few that take an object
(or, if you prefer, another object besides the fixed part)
put it between the two parts of the phrase:

midnjdrid n§ 44nafk{ré Kimad wird
'the businessman hired Kamau'

mirGti wird ny déhwiriré mfméné rihy
'the worker slapped the boss'

Watch out for some things which feel like objects but work

differently:
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aritwd n§ maddhliré néd mbéré nd gwahodma
'the students went on (with) reading'

C. All this talk about verbs and the Far Past tense
formation, and we forgot to mention the Equational Sentenca.
One more thing coming up that a mathematical equation can't
do - at least not in the kind of math they taught us. When
did you last hear an arithmetic teacher saying 'two plus
two were three last week, but tomorrow they will be seven'?
But in a language, where Zquational Sentences are not meant
to represent eternal truths, this is easy. Consider:

ddrimd 35gf ny éégd
'smart teachers are good'
Wy mwirfftd mwdhaké
'thou art a beauteous maiden'
ni¥ ndy mwhinjid
'I am a preacher’
Kariwk{ nf mimdru
'Yarilki is fat'
In the Far Past these become:
darimv 30z¥ médry &éga
'the smart teachers were good'
varf miir§Ftd mwdhakd
'you used to be a pretty girl'

nif ndddry m@hinjid

'I was a preacher'




Kariwki 8Ary mimdrd
'Kariliki was fat'
Notice that the unchanging Third Person ny of the Present
Equation does change here.
The prefixes are exactly the same as those used in the
Far Past of a regular verb (though ny is much less often
used with past Equational Sentences). Notice that the r of
=ry does not drop in the Far Past, though it may in the
Present Affirmative.
The Negative Far Past Equational Sentence shows similar
differences from the Present:
dicf t1 adh§imi
'thieves are not poor'
twtiry ardtdni eega
'we are not good teachers'
maltd t1 mikdra
'"Mother is not old'
ndfry méceké mimd
'you aren't very thin'
These shift to the Zar Past by replacing the unchanging
Third Person ti with a verb with chianging prefix, and we see
the -a- prefix which is a very consistent mark of the Far
Past:
dlci matféry 4dnfyni

'thieves were not poor'
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twt{ary drdtand édga
'we were not good teachers'
malt# nddsry mikdrw
'"Mother wasn't o014’
nd@ary mficeké mfmd
'you were not very thin'
Remember, you can use the ny before the af<irmative:
n§¥ maary arymi
'they were farmers'
But is neve: used in the negative:
mit{dry &rfmd
'they were not farmers'

D. Is for Demonstrative. The system of Demcnsirative
Pronouns in Kikuyu is slightly different from that we are
used to in English. English has just two: 'this/these' and
'that/those'. The former for relatively near. The later for
relstively far.

Kikuyu has three. One for 'near me', close to the per-

son sy»eaXing:

midhuirl wyw
'this elder'
miici Gy#
'this thief'
atumiid ayéd
| 'these women'
aritwd dya

'these students'
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aritwo ayé
'these students'
Then there is one for 'near you' - a 'that' which is
relatively close to the person addressed:
mirymd weid
'that farmer'
mwarimv weid
'that teacher'
Adgykiyw acid
'those Kikuyu'
dtonggdris acid
'those leaders'
And finally one for 'way over there' - another
for things near neither spesker nor listener:
mendw¥ Vrfé
'you person'
mwhinj {4 wrfé
‘that there preacher'
drdatd aryé
'those friends'
airyytd arya
'those girls'
You will need a bit of practice in class to gst %his
straight. Fortunately, the divisions are flexible, and one

man's wyw is another man‘s wrya.
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These follow the noun, like most Kikuyu modifiers, and
unlike English. They may be followed by adjectives:
mwritdan{ Gy mPégd n§ arééndd k&inwka
'this good teacher wants to go home'
adhuiry dcid akérw n§ mééciirir{é
'those old elders thought'
mitimiia #ryd mitdnggl nf mimdru
'that rich women is fat'
Other orders are possible, but less frequent. Used after a

noun and before an adjective, as in the last examples,

these are almost definite articles - mwtumiia wrva mvtonggu

may be 'the rich woman' or 'that rich woman', but not usual-
ly 'a rich woman'. There is a tonal difference:
mvtimifa #ryad mitdnggl
'that rich woman'
This implies physicsl] presence, as contrasted with:
mitimi{d Wr§d mitdngel
'the rich woman'
Tonally, you should notice that zn adjec'.ve following
a Demonstrative is sudbject t¢ Block Raising:
mvrutany myégd
'good teacher'
miritdni @yw miégd
'this good teacher!
andké mwaganl

'mi schievous young man'

116




116

mwandké %cid midgani

'that miscliievous young man'
mvrymi midhyyni

'a poor farmer'
mirymd fryd midh§fni

'that poor farmer'

Remember, if you have two modifiers to a noin, the se-

cond gets Block Raising. The sam: applies to two adjectives:

mydhiidir? Muveykay®
'a Kikuyu elder'
mwdhiiiri mnéné MEdgfkwyd
's great Kikuyu elder'

We need to throw in one last thing here, Maybe it is
not strictly a Demonstrative Pronoun, but it fits with them
in meaning and in prefixes: English 'which', Xikuyu wrykw:

mirtdni dahWiriré mirithd Grfka?

'which student did the teachér hit?!
n§ mirdtl Wyrd drykw wédkire?

'which worker is it chat care?'
atimifa Aryk® dceké?

'which women are thin?'

Note that the second of these operates very much like
oin? !§§E§£§_'who came'. Interropgative, preceded by ny, fol~-

lowed by a slightly modified verb.
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Home Exercises

Unit b

1. With another student prepare a series of ten questions and
answers in which the question asks if an action is oresently

occuring (arutwo ni maraahiilire mirutani?) and the answer

states the action occured vefore yesterday (arutwo ni maa-

hillirire mirutani ivo.)

2. Prepare a series of ten statements describing what ten nec -

ple were like in the past. (Mlthoni aari miinoru). Be ready

to present these descrintions in class and be asked if the
description also holds true for the present (Miithoni ni mi-
noru riu?) Your answer should be negative.

3. Prepare a series of ten questions of the form:

n¥ mindfl Jrikll wathiire nditinydi?

The last word to mean 'to the market'; we'll cover this
later - you should be happy ~e haven't nut in 'little vpig'
for miind#. The vrepared answers to the questions should, of
course, follow the form:

ni mindd Uyl wathiire nddifinyd.

ni nmiindd ficio waikarire nyiimba-ini.

ni nlindd dria waririre.

(we'll have to leave out 'all the way home' for now as well).
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Unit b
Drill l
Replace the infinitive with the Far Past.
Example: a. kiiriithia
b. nI ndaariithirie

1. kwenda
2. kwendia
3. gwakia
L, kwenjs
€. kiirima

. kihura

= e

6

T. gucooka
8. kiriiliga

9. gliteng'era
10. kwandika

1li. kuona

12. gwika

15. glithooma
1€. glitvara
17. kiinogola
18. gikengeeta
19. gviciiria

20. gwitiia
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Drill 2

You will be given the Infinitive of a Phrasal Verb. Give the

First Person singular of the Far Past.
a. kiiruta wira
b. nI ndaarutire wira

Example:

1.

glcookia ngaathi

. gituria ndu

. kiihildra baathi
. kiringwo nY tha
. kiigua tiliru

. kuuga {thoro

. kuoya magiiril

glitema ikenya

. kiinyua mbaki

. ktthiitira mbica

<0




Drill 3

Given a noun and adjective, insert the demonstrative given
on your vorksheet.
Example: a. miiriftu mwithi

b. miiriTtu Uyl mwithi

1. miind¥ milkuhI

deio

2. atumiia araihu
acio

3. athuuri eega
aya

4. mwana milkenu
firla

5. mwanake miithaka
tirIa

6. airiftu aathiki
aria

7. mirutani milceke

firfa

8. miruti wira mikird
iyt
9. mirImi mithiIni
dcio

10. aturi anene
l
\
|
|
|
|
|
l

aria
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Drill L

Change the sentence to the Far Past.
Example: a. ni ti{iraandika

1.

2.

11.
12.
13.
1L,
15.
16.
17.
18.
19.
20.

b. nI twaandikire
Gathiina niI miirutani
nyina nI araarima
nyina na ithe ni arutani
Kamau na Cege ni maraatheka
nil na Waithira ni tiliraathooma
Mikird ni araarfithia
maame na taata ni maraaria
Njoroge ni miithiingil
miirutani ni araarutana
niithiingll nI araagiira indo
mwanake na miirIftu ni maraanyua
tUiriftu na tlhii nI tliraateng'era
nyina nI ndagitaari
Wairizl na Cege ni maraageithania
aanake nI maraaka ny{imra
maama na taata ni maraahaata
Nyookabi nI areethamba
Kamau na Jim nI maraakinya

miriithi ni tayaari

athuuri niI maraanyua njoohi
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Drill S

Answer in the negative, replacing the adjective with its
opposite.

Example: a. miithuuri ficio nI miitongu?

b. aaca, mlithuuri fiySl nI miithiini.
1. mwanake Hyli nI miiniini?
2. athuuri aya ni athaka?
3. mirImi ficio nI milru?
L. mirutani firia nI mikuhi?
5. atumiia aya nI akiirii?
6.‘mﬁici ivd nI minoru?
T. miriithi tirta ni ninene?
8. ndagitaari fiyli nI mwega?
9. andll aya nI eeril?

10. mind% fiyli nI mwithi?

KYYRORERWA
GYAKWA KYRY
KYBUTYYTI:

NHAGA
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UNIT 5

A. Allow us to introduce to you a few more nouns.
Therc should be no objection to our augmenting your vocab-
ulary, surely. Up to now we have been dealing with nothing
whatever but human beings - and a limited set of human be-
ings at that. The nouns you will meet in this unit will
give a few more human beings, but, even better, will give
you animals, food, drink, furniture. Not an infinite vari-
ety, but a good hefty chunk. |

There is only one little problem. We'll come tc that
soon. Let's stop and consider singulars and plurals first.

We have been dealing with nouns like these:

mwhik} ahik}
"bride'

Idhe maid.é
'father'

ndéréba mateéreba
'driver'

madma aarlama
'uncle'

Some with singular prefix mw- and plural a-. Some with no
singular prefix and plural ma=-. Some with prefix N~ and
vlural ma~-. And some witl no prefix and aa~. There are

other combinations.

We also have nouns with other patterns:
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mwané ciand
'child’

hitl hitd
'hyena'

mbar{ mbwri
'goat'

nhwmba nhwmba
'house'

ndwwnhw ndwinhw
'market'

méédha méédha
'table'

dhabaria dhablria
'metal pot'

mbémbé mbémbé
*corn’

nhaényad nhéanya
'tomato'

Two patterns are visible here - one noun (only one in
standard Kikuyu, though related languages have more of this
type) with singular mw- and plural ci-. And a lot of nouns
with identical singular and plural. Don't look like that. A
language can have nouns with identical singular and plural.
-& it is not allowed, you will have to do something about

'sheep'. It is perfectly vossible for this to work. The con-
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text almost always mekes it clear if it is singular or plur-
al. If it is not clear, it can't be that important or the
person talking would have tried to do it another way.

Here, too, we meet nouns which normally have only singu-

lar or only plural. Most of them only plural:

Irid

'food'
njodhi

"beer!

nhama
"meat’

mbééca
'money!'

thoni

'modesty, shame'
We have already ﬁet some nouns Which are almost always used
in the singular only, like malt® 'my mother'. Of course most
of these nouns can be used in another form if one really
needs them. Languages do what their owners tell them. But
Just as you don't often use 'moneys' in English, so you
don't usually talk about'Just one mbéécd in Kikuyu. Who
wants just one money anyway? We want plenty - look at what

you paid for this. You can if you want; for example, nhamd

means 'a piece of meat' if you use it in the singular. But

statistically it is rare.
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B. But how do these new nouns differ from the ones we
already have, aside from some differences in the prefix and
plural formation? Of course - they differ in concord. Go
back and re-read Essay 2.

The nouns you had first belonged to Classes 1 and 2.
Class 1 in the singular, and Class 2 for the plural. As Es-
say 2 will tell you, this is where a lot of the human beings
go. We are now giving you Class 9 and 10. Class 10 is plur-
al and Class 9 is singular. Pretty well all Class 9 nouns
have their plurals in Class 10, and you can almost always
tell a Class 9 noun from the fact that singular and plural
sound the same. Not all Class 10 nouns have Class 9 singu-
lars, though. The noun midnd/cidnd 'child' is Class 1 in
the singular and Class 10 in the plural.

Now concord, as we may have pointed out, involves agree-
ment. We have already seen tris in pairs of examples like:

miic{ #r§d midgdnli n§ 8411ré mbééca

'that naughty thief stole the money'

'those naughty thieves stole the money!
And, as Essay 2 will confirm, differences in class mean ne-
cessarily differences in concord. So we are not surprised
to find Class 9 and Class 10 sentences having totally differ-~
ent sets of prefixes:
nggya yrya njégini n§ yaiiré mbééca

'that naughty poor man stole the money'
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'those naughty children stole the money!
Let us look at details: The Adjective first. The Adjective
does not differentiate between Class 9 and 10 any more than
the Class 9 noun does. The prefix used is N~. This has some
nasty effects; we recommend you leaf through the Nasal As-
similation section of Essay 1. We get:
irid njéga
'good food!'
nhamé neéné
'big animal(s)’
cidné ndéri
'fat children'
nggyd ngénl
'strange poor person(s)!'
ngdmbé nggiw
'dead cow(s)'
We will spare you more. Work through the list of adjec-
tives you know with the Nasal Assimilation rules and you'll
figure it out. It will stick in the mind better than if we S
list everything. ‘
For the Demonstratives:
hiti §md hiti fci
'this/these hyena(s)'
mbwri Fy8 mberi 1cid

'that /those goat(s)!'
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nhWnggw yré nhWnggw irid
'that/those clay pot(s)!'

These you will Just have to memorize; the shapes do not pre-
dict very well. The difference between yyo and yrya, icio
and iris, is the same as that we talked about between wcio
and wrya for Class 1. At least the system does not change
itself just because the class changes. You will probably
now get your teacher to put you through a lot of drilling
with Class 9 and 10 nouns followed by Demonstratives.

My; what a fast Demonstrative drill. Not least, the
verb. The Class 9 subject prefix is a simple Y=. This should
remind you of the prefix on the Demonstrative. GCood. So:

nhdn® Jr$d ndlfine ny §rairys mbembé
'that red bird is eating the corn'
ngdmbé nggd n§ yaclarfré njaw njiré
'the cow had a black calf'
méédhd md n§¥ njariy
'this table is wide'
ngguiliv néné Fary hwitd
'the big hippopotamus was hungry!
See? The verb has y- as its prefix. The ny of the zquation-
al Sentence, of course does not change as long as we are
discussing the Third Person.

In Class 10, the prefix varies a bit on the verb. It is

i- before a consonant, ci- before a vowel:
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cidnd fci n§ Ifrdéndykd
‘these children are writing'
hitf n§ cidryiré njdgi ngegii
'the hyenas ate the dead elephant'
dhénggé fcid n§ njérd
'those he-goats are white!
nhémé clary njdri
'the meat was rotten'
Again, ny will not change. Note that there is an easy way
to remember these Class 10 prefixes. The form for 'those'
is ici which contains both prefixes with the i- appearing
before a consonant. We think that this is a very ici way to
remember.

C. That is not enough new concord stuff, though. These
are the Object Prefixes and they go in the verb. Now, we
have already seen Subject Prefixes on the verdb. So if they
are used to match the subject, Object Prefixes must be used
for the object. So they are.

Let us start by looking at the Object Prefixes for
Classes 1, 2, 9 and 10 (since these are the classes we have
so farj.

n§ &radhWwira midnd
'she is beating the child’
ng Aradmihivra

'she is beating him'
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ny aradhwwri adhitri
'she is beating the elders'
n§ Ar@émshfira
'she is beating them'_
ny Ar8&hwiWra ngdmbé
'she is beating the cow'
ny arddmyhwwrid
'she is beating it'
n§ Arfdhwira cldnd
'she is beating the children'
n§ arafcihGira
'she is beating them'
From this, we get to see what the Object Prefixes laok like.
Class 1 is -mw=. Looks like the Adjective Prefix, doesn't
it? Class 2 has =-ma=-, just like the Subject Prefix. Class 9
has -my-, which doesn't help much. Class 10 is -ci-. In most
of modern Kikuyu, this does not appear as =i-, though it
used to before a consonant.

Notice that the Object Prefix will often make a differ-
ence to the tone of the verb. The Class 1 and 9 forms are
followed by a low tone, while Classes 2 and 9 are followed
by high. Try these: |

n§ araémirdheka

'he is laughing at her'
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araam@tigd

'he is leaving her'
drdamiddhéka

'he is laughing at them'
ar8amatipd

'he is leaving them!'

rL- o

arddmFaira

'he is buying it'
araamyrigé

'he is cookiné it!
grdacighra

'he is buying them'
frddcirigi

'he is cooking thenm!

these and others will help fix the tonal pat-

terns. The vatterns with the Far Past work similarly:

ng

ny

aamyewriré
'he bought it'

r - W

aamyrigiré

'he cooked it'
ddcliglriré

'he bought them'
facirigiré

'he couoked them'

At last, the rest of the Object Prefixes (at least, the

last we'll see for this unit). First and Second Person.
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”

ny aangzeéidhirié

'he greeted me'

ny aakGgéldhirié
'he greeted you'

ny AatWgefanirié
'he greeted us'

ny admigéidhirié
'he greeted you'

First Person singular is =N-. It works just like the
Class 9 and 10 Adjective Prefix, which means you'get lots
of Nasal Assimilation practice in this unit. Second Person
singular is —kw-. First Person plural is -tw-, Second Per-
son plural -mw-, which means these two are just like the
SubJect_Prefixes, which makes it easy to remember. Watch
the tone on the two -mw- prefixes. This is the only way to
tell them apart. -

Four more points before we turn you loose on these. Ne~
ver put anything between the Object Prefix and the stem of
the verb. Only one Object Prefix at a time; you can't do 'I
gave you it' in Kikuyu - has to be 'I gave you':

ny r.dadkthéiré
You use Objact Prefixes any time English uses a verb with a
pronoun as its object. Any form of the verb can take an Ob-
Ject Prefix:

n§ ndfréénda ghkwhe

'T want to give (it) to you'
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D. We now need to learrn how to have things. Kikuyu
does not have a verd 'to have'. Instead we use wnat trans-
lates literally as 'be with'. The First anc Second Person
forms look like the Equational Sentence followed by na:

ndy na ngdmbeé
'I have a cow'
wY¥ nd ngdmbé
'you have a cow'
tWy nd ngombe
'we have a cow'
mwy nd ngdmbeé
'you have a cow!
nddiry nd ngdmbeé
'T had a cow'
wary ni ngombé
'you had a cow'
t¥dry nd ngdmbeé
'we had a cow'
mwary nd ngdmbé
'vyou had a cow'
In the Third Person, though, we do not use ny. After
all, this is not an Equational Sentence. It is not true that
an elder is the same thing as a cow. Ownership is not equi-

valence:
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midhiitirl €& nd ngdmbé
'the elder has a cow'
adhilirl méé na ngdmbeé
'the elders have a cow'
mbwr{ §¢ nad mbémbé
'the goat has corn'
mbwri ciy nd mbémbé
'the goats have corn'
mwdhilrl 84ry nd ngdmbé
'the elder had a cow!
ddhlurl mfary nd ngdmbeé
*the elders had cows'
mbwri $ary nd mbémbé
'the goat had corn'
mbwr{ cilary néd mbémbé
'the goats had corn'

Note that we are using the regular Subject Prefixes
throughout. You can occasionalily leave the na out if it is
clear what you mean:

mwdhlitir{ Gcid &4ry mbéécd
'that elder had money!
No one would believe we were claiming the elder was the same
as money. So it is not an Equational Sentence, it is Poszes-
sion.

Now it is time for our tired old Possession joke. Any

136




136

teacher longer than two years in the business uses tired old o
Jokes, over and over. Some start earlier than that. So.
Tired Possession joke. Some of us have it and some of us
don't have it. But how do you 'have it'? You can't use the
Object Prefix. The verbal portion of the Kikuyu 'have' is the
stem =(r)y. This is intransitive and can never take objects.
The secret (no secret if you know another Bantu lang-
uage) is to place a pronominal form after na, as the object
of the prepositional portion of 'have'. The forms used are:
naké ' }’
'with him (Class 1)°
nad
'with them (Class 2)'
ndyd _
'with it (Class 9)!'
nacid -
'with them (Class 10)'
Thus one can say such things as
¥¥, ndy ndyo
'yes, I have it'
There is a slight difference between these and Object Pre-
fixes (besides position and shape). You can leave an object
off of a verb and say 'I am eating' instead of 'I am eating
it', in Kikuyu. But na must always be followed, either by a
noun or by a pronoun. It cannot stand alone.

The Kikuyu 'have' allows us to do another un-English
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thing. It provides adjective substitutes:
€8 nd hinhd
'he is strong'
nggid Icl £f gord
*these cloths are expensive!'
There is a fairly large set of nouns used almost exclu-
sively in such constructions. The na is even more optional
than usual here., This supplies a large number of meanings

for which no adjective is available.
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Home Exercises

Unit S

1.

Prepare ten sentences using Class 9 and 10 nouns, demon-
stratives and opposite adjectives:

ng'ombe Irfa ni njirfl, ti njerfl.
Be prepared to ask and answer questions based on your senten-
ces.
Prepare twelve sentences (four Present Continuous, four Far
Past, four Far Past Equational) using Class 9 and 10 subjects
and verbs listed on the first two pages of the unit.
Prepare sentences using each of the singular nouns on the
first two vpages. These sentences should also each include
an adjective and a demanstrative. In class your classmates
will be asked to make these vlural.
Prepare a ten line (minimum) dialogue in which one speaker

asks questions: (miirutani nI arashfiira mirutwo?) and the

other answers using object prefixes (II, nI araamiihiilira.)
Prepare ten sentences describing things someone has. (ndl
na ng'ombe). After presentation in class, questions will be

asked based on the sentences (wi na ng'ombe?) and the re-

sponse will include a pronominal form after 'na' (ndz nayo).
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Unit S

Drill 1

You will be given an Equational Sentence with mwana and an

adjective. Change the sentence to the plural.
a. mwana ni mwega

Example:

. mwana
. mwana
. mwana
. mwana
. mwana
. mwana

. mwana

. mwana
. mwana

. mwana

b.

ni
ti
ni
ni
ni

ni

ciana nI njega
mithiifitu
mwega
miiceke
mwery
miithaka

mitungu

I mihinju

1 milcong'i

mikIIgu
miligl

miniini

1 milnogu
1 miigemu

1 milrwaru

mitkenu

1 miirongo
i mikari

1 miitheru

mwithi

mwende
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Drill 2
You will hear the infinitive of a verb. Give the present
tense with the First Person singular object.
Example: a. kuona
b. niI maraanyona
1. giithambia

2. gikIrs
3. kiiigua

=

. kithtliras

. kiiraakaria

g B
£ F

10. kibaara
11. gliteithia
12. kihe

13. kwandika

14, kiigemia

15. kwenda
16. kilgeithia
17. kuoya

18. kilmena

19. gillkenia
20. kilhonokia
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Drill 3
Change all singulars to plural, all plurals to singular.
Example: a. ng'ombe IrIa nene ni yaaniIirie miitumiia.
b. ng'ombe iria nene nI cianfirie atumiia.
1. mindd UrIa miiraaya 2f aahiifirire ithe
2. eetikia eege Wairimll na Juma nI maagiirire ng'unda
3. mwarimil irIa miiliru nI aaiire mbuku
4. ng'ombe nduune ni yeendirio ni guuka
. athuuri arla aaganu ni maahiilirire ciana

5

6. milici {irfa milig nI eendire mbiri

T. ciana iria njathfki nf ciarTithirie ng'ondu
8

. mbiri Irfa hinju nI yathiitkirie mbembe
9. atumiia aria akilrll nI maariire ngikil

1JO. ndirtime iria njirdl nT ciarimirfire ciana

& s
Ly iﬁ
~
r LR ! “'
~
-
\\\ “‘
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Drill &4

Given a sentence in the Present, change it to Far Past, and

vice versa.

Example: a. ciana icio ni ciariire irio njega
b. ciana icio ni iraarfa irio njega

&

(o) NN ]

-

. mithuuri mikdrdl ee na ciana nyingt
miiriTtu mfithaka nI eendire mwanake {iria
« hiti ciarl ngoroku

. mirimi mwega nI araakiiria irio iria

. ng'ombe Ino ni noru

athuuri nI maathinjire ndiiriime

. mitumiia mwerfl nI araahanda mbembe

8. ciilicll nI aathiire gIathi

10.
11.
12.
13.
1k,
15.
16.
1T7.
18.
19.
20.

. atumiia acio mee na ngikil nene

mihunjia irfa nI mifiru mino

ciana ndwaru ni njeke

miirutani ficio aari na arutwo oogi
ngia ni irasaskena

andfl acio mareeka atia?

nill wiI na mwana?

arutwo ni moonire miilithigari mikuhi
ni a mookire gilithooma?

miithiiklimi miinogu nI araanyua njoohi

Kamau niI milici

ng'ombe icio ii na nda
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Drill 5
Answer the questions in the Affirmative, substituting an ob-
Ject prefix for the object in question.
Example: a. nI {iroona hiti Iria?
b. 1T, nI ndiraamiona
1. nI {irasheana mbeeca Icio?
2. nI masguimire ngari Irta?

3. nI tlraariithia ngiiriie?

&=

. ngitI ni iraariimirfria masma?

ni maraarfa irio iria?

. nI twahaicire mbarathi iria njega?
. nI araathambia mwana {irfa?

. Kamau na Njoroge ni moohire ng'ombe?

O OO =N O W

. nI miraigua mbura Iyo?

10. niI marashiiira mwana Uria?

11. Njeeri ni-araahe nglkd iriow

12. nI wanyiitire nyoni iria?

13. nI ndireendia mbilri noru?

1hk. nI mwaakire nylimba ici?

15. maitu nI arasaruga nyama iria?

16. ni milraanyuithia indo?

17. arutwo nI maraaraakaria milrutani?
18. aa Wanjir®l nI moimagaririe ng'ombe?
19. niI tiiraageithia athuuri aria?

20. njogu Iria nene niI yoragire aguimi?
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Unit 6

A. We began the last unit with a new pair of classes. We
hope you won't feel overloaded if we do the same this time.
Let us introduce Classes T and 10. Yes, that is right. The
plural of Class T is the same as far as concord goes as that
of Class 9. So let's start with the plurals. These have ei-
ther i- or ci- for a prefix on the noun. That's right, like

”»

1rid and ciéné. The i- is used (as in the Class 10 con rds)

before consonants, the ci- before vowels.
civra {ct
'these lrogs'
cvant njdga
'good games'
ciymbli n§ {raArya nget

'the chemeleons are eating flies'

Ky

ingdngl n¥ {réénas kimdyd

€,

'the crocodilies want to eat me!

'vig chairs’
Indd ici6
'those things'
As you can see, normal Class 1C concords. The singular
nouns, in Class T, have a r-efix ky-. This is subject to the

basic rules seen in the morphophonemic section of Essay 1.
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The k/g alternation - Dahl's Law - will probably bother you
most, but practice - you'll become used to it. All of the

concords of Class T are also ky-, which makes it about the

easiest to use of the popular Kikuyu classes:
kywrd gfk§ ;
'this frog!'
gywdhl kyeéga
'a good game'
kyymbli ny k§rddrys ngel
'the chameleon is eating a fly'
kyngangi n§ k§rééndd klmdya
'a crocoaile wants to eat me'
gyty kjmené
'a big chair!
kyndw k¥t
'that thing'
For details of the concords, consult Essay Two - or, better,
ask your teacher - there are not that many concords availa-

ble yet.

B. Since this is so easy a class, with practically nothing
to learn but vocabulary we have to do something else. How
about some more concord, since we just said there was so lit-
tle yet? Let's take the Possessive.

We already learned to hand)e && nd mbwri. That is one

Q - .1‘4‘7
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side of possession. The other is the Possessive. Simplest,
when a noun is the possessor. In English, we take the owner,
follow it with 's, and put it on the thing owned. This in ef-
fect turns the possessor into an adjective, modifying the
item possessed. But in Kikuyu, we know, modifiers come after
what they modify. So we still put a piece between property
and owner, but the order is different:
gty k¥d mbarimé
'+he teacher's chair'
Here mwarfm@ corresponds to 'teacher', gyty to 'chair', and
k¥a to 's. The order will be a little simpler to remember if
you think in terms of the alternative way of handling posses-
sion in English - 'the chair of the teacher'. This is less
common in English, but more like Kikuyu.
There is another catch, though. Remember, in Kikuyu al-
most everything shows concord. So, don't be surprised at:
murddtd wvid mwdrim®
'the teacher®s friend!
aritwd 4a mivarimi
'the teacher's students'
gyty k§é mbarim@
'the teacher's chair'
mééchd yd mwarimit

'the teacher’s desk'
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irid cia mbérinmé
'the teacher's food'
Somehow, we slipped in samples of all the classes you have
so far; try to identify them. Hint - they are in proper num-
erical order. Notice that in all but Class 1 and 9 the Pos-
sessive marker is causing Single Raising of the owner.

The Possessive marker is not affected by the identity of

the owner:
gty k§d midhitiri
'the elder's chair!
gyty kyéd &dhgyni
'the poor peonle's chair!
&yty efé aftongd
'the rich man's chair!
gyty kyd ndigwd
'the widow's chair'
gyty &ya cldnd
'the children's chair'
There is no change in concord marking on the Possessive mark-
er just because the owner changes. The alternation of kya and
gya you see is just Dahl's Law again, the effect of the con-
sonant following the marker changing it from k to g. Classes
whose Possessive prefix does not have k show no such change.
Remember that the Possessive marker is unstressed, and is

treated as part of the word that follows for morphophonemic

Q 1‘45)
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purposes.

C. As in English, the pronouns have very special Posses-
sives. As some of them don't look much like the Indevendent
Pronouns, we will demonstrate them:
ny mbwr{ yakwa
'it is my goat!
ngombe yakl n§ néru
'your cow is fat'
t1 nggfkw yake
'it is not his chicken'
gytonged n¥ gfkeéendld nhimba yakyd
'the rich man will sell his house'
ngdmbé I nd njaw vdyo
'the cow has its calf'
ngdmbé njeégd t{ 11t
'the good cow is not ours'
ny &kdagwrd nhiimbd yanhu
'he will buy your house'
n§ ngbmbé ydo
'it is their cow'
cland 11 nd nggwkiv ydcld
'the children have their chicken'
Notice that the Possessive has two ends. The front end

agrees with the noun owned, the tail agrees with the ownmer,

Q -155()
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wvhich is why there are special forms for 'children', 'rich
men', and 'cow'. If you know Swahili, this is a new departure.
Fortunately, the forms are very easy - simply the Indepen-
dent Pronoun as attached to na, put on after the Possessive
marker. So,
ndy nacid
'T have them (10)'
ngdmbé ciicid
'their (10) cows'

You'll find the Possessive marker handling English adjec-
tives a lot easier. Remember, it is a way to turn a noun in-
to a modifier. Even some non-adjectives need it:

gyty kyé mity
'a wooden chair'
nhamd ci3 ngbmbe
'beef!
mwry wa maltw
'my brother'

That last bit raises an issue - names of relatives gen-
erally behave strangely with Possessives. The fact is, many,
like

badba
'my father'
dhddgh6

'your father'
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Aruitoxt provided by Eic:

idhe
'his father'
have the singular Possessives built into them. In some cases,
there are suffixes which closely resemble the end of the Pos-
sessive Pronoun:
mwdhdniva
'my mother-in-law'
mwdhonighd
'your mother-in-law’
mwdhdniwé
'his mother-in-law'
Becau=e of several complications of shape, we advise you to
learn each of these as a separate item. Note that, as long
as it is not a simple singular Possessive Pronoun, one can
use Possessives with these:
1dhé wa Kamad

'Kamau's father!

D. We've decided you are ready for numerals. Lucky vou.
We'll try to keep it simple. For ‘one', of course, we are
mostly using the singular:
mwdhitird wmwé
'one elder'
kyngangl kimwé

‘one crocodile!
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mbwr{ fmwé
'one goat'
You are not, of course, limited to the singular. Why 'of §
course'? Shculdn't 'one' be singular? Well, yes, but 'one'
is also indefinite, as in someone. This supplies the closest

thing to an 'indefinite article' - mwdhudrl wmvs can be 'an

(unspecified) elder, some elder'. But if we can do that, we
can talk about 'some (unspecified) elders, a few elders':
ddhitirl amive
'some elders'
ngombé Im&é
'some cows'
It does have to be something you can count; tnough -~ no
using it with Irid 'food'.
The other numerals can only be used with the plural.
There are two sets. One never changes:
adhitirl myvgwanjé ngombé mwgwanjé
'seven elders/cows'
adhitirl kénda nzdmbé kénda
'nine elders/cows'
ddhitirl ikomi ngombé Ikwmi
'ten elders/cows'
The remainder all have two stems. One is used for Class

10, the other for all other plural classes (which, for where

we are, means Class 2):

. 153

el
P




.

BRI .1 7ex: Provided by ERIC
o

154

adhitirl ééry ngdmbé lgjry
'two elders/cows'

adhiurl atatd ngdmbé ldhatd
'three elders/cows'

adhitrl dna ngdmbé Inha
'four elders/cows'

ddhitirl &dhaénd ngdmbé Idhéand

'five elders/cows'
ddhltirl dtdnddt® ngdmbé Idhdddhdtw
'six elders/cows'
ddhiurl andana ngdmbé Inh&dnhd
'eight elders/cows'

While we can't give you twenty and one, you may need to
go over ten. Survrise - just connect the two numerals with
na, remembering that 'one' is going to be singula: in cases
like

ngdmbé ikwmi nd ymweé
'eleven cows'

You may want to manipulate these for mathematical pur-
poses. For 'plus' one can use simply na, or get fancy with
kUdnggérérd 'to add'. For 'minus', try kirisd 'take away'.
Multiplication and division and square roots, forget for
now. You do need to know how to ask 'how many?, and‘to ans-

ver 'all' and 'many'. For 'few' you already know one - just

use the adjective -niinl 'small':

Q -l£3€f
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o, N

n¥ aigana n¥ ciigénd
'how many are they?'
ddhdirl 68dhe ngombé ciddhs
'all the elders/cows'
adhiurl alnggy ngdmbé nhinggy
‘many e.ders/cows!
Two last points. For abstract counting (anyone for a

race?), use the Class 9/10 forms: ym¥wé, Ig¥ry, fdnété, etc.

And, of course, you cun combine numerals and possessives:
in%é cidcid n§ njegd

'some of them are good'

GWTARA N
NA
CIARA |

IGYRY
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Home Exercises

Unit 6

1. Prepare five sentences descriptive of a frog (or frogs),

a crocodile (or crocodiles) and a chameleon (or chameleons).
Note: This exercise may be combined with 3 below.

2. Prepare a dialogue (minimum of ten lines) focussing on the
question: niili wI na gitI kia mwarimi?

3. Prepare a description of your (or someone else's) family and
their possessions including the number of the various posses-
sions. Note: This exercise may be ccmbined with 1 above;
i.e. the description of the frog may be followed by a des-
cription of its family end their vossessions. Or you may
tell us how many frogs your brother owns and what they look
like.

L. Write two word problems in Kikuyu, for example:

Athuuri atatll mee na ng'ombe ikiimi na Imwe. Idhe wa
Njoroge aril na ng'ombe igiri. Idhe wa Kamau ari na

ng'ombe ithaathatil. Idhe wa Mwangi ee na ng'ombe ciigana?
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Unit 6
Drill 1
Change the sentence from singular to plural and vice versa.
Example: a. gitonga gikI nI kireenda kfiglira kIinanda.
b. itonga ici nI ireenda kiiglira inanda.
1. cifira nene niI ciarfire ciThuruuta

2. kIonje nI kIreetha kiIraatll kIega

. gitonga kireenda kiigia na gIithoomo mino

S VY )
L]

kIrIima kIrla nI kInene miino

. irimd ici nI ireenda killiraga ciuga ciacio
. gitlinglirll XToru ni kiraanunga

. kInanda kieéﬁ nI kiraina wega

. ing'ang'i nglr{l nT hillitu

O 0 N O W

. gTkombe kiria kiIirfl nI gicong'i

10. gItI gikfirll nI kiuniku

=3

KYNANDA IRAATW

8g

| KOMBE 5 KYHAAT O
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Drill 2

Count to ten starting with the Noun Phrase given on your

worksheet.

Example: a. arutwo oogl eert
arutwo oogl atatil
arutwo oogl ana
arutwo oogi ataano
arutwo oogl atandat®l
arutwo oogi miigwanja
arutwo oogi anaana
arutwo oogl kenda
arutwo oogl ikiimi

1. ing'ootore inya theru

2. aturi milgwanja eega

3. hiti iria ithaano

L. kiumia kIiu kimwe

S. atumiia ana ocogl

6. itlimi njega kenda

T. ngwacI inyaanya njitht

8. ng'ombe icio ithatil

9. mbliri ithaathatil njerdl

10. mwana {imwe mwathiki

NGCGWKW
IGYRY NJERW
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Drill 3

You will hear a sentence informing you that a person has
something. Answer using a possessive, as in the example.
Example: a. Kamau ee na araata oogil

b. nI ndfroona araata oogl aa Kamau

ndI na nylimba nene

N K

. mirutani ee na ciiira nyingi

w

. mee na it nyuniku

&=

. wI na nglomve nyingi
taata ee na miithuuri mwega
. nwi na atumiia araihu

. twi na miirasata mikiird

. nI tirf na thil nyingl

O OO N o W

ciana iri na ikombe njega
16. mami-guo ee na araata atatil
11. nI mirf na aarimi akindiria
12. miirimi ee ng'ombe nene

13. mbiiri nene II ne nda nlini
14. gitonga kII na ciana nyingl
15. wi na arutwo akiigu

16. ndl na ngikid Tmwe

17. twi na indo njiiru

18. mwi na ciara nyingl

19. ¥i na kironda kinene

20. baaba ee na mbiiri noru

153




160

Drill &

Perform the indicated arithmetic operations.

Example: a. ng'ombe ithaano kiiruta ithatll nI ciigana?
b. ni ng'ombe igiri

1. ng'ombe ithatll na mbiiri ithaathatfi nI nyamll ciigana?

2. Imwe na inya nI ciigana?

3. airiltu ataano kuongerera {lmwe nI aigana?

4. arlime miigwanja ne atumiia anaana ni andQl aigana?

N
.

gitonga kimwe na ngfa ithat@l nI andll aigana?

ON

thaburia igirI na nylingll ithat@l nI indo ciigana?

=3

8. nglikll igirl na ng'ombe ithaano nI nglkd ciigana?
9. ciana kenda na Umwe, kilruta inya nI ciigana?

|
arutwo ikiimi na miigwanja kilruta atandatfl nI arutwo aigana?
10. ikiimi na igirl kiiruta ithat{l nI ciigana?

NY CIIGANA?
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Drill S

Answer the question using the verb given on your worksheet.

Remember to adjust vocabulary as necessary.

Example: a. niI na baaba tlireeka atia?
b. we na baaba thooguo ni kiirima miraarima

l. Wairimll na mdthuuri-we mareeka atfa?
kilina

2. niI na maitll tiireeka atia?
glitheka

3. Karittki na mliraata-we ma: eeka atia?
kiirfa ngwacI

L. guuka-we areeka atia?
kiirIithia

5. maitll na nyina wa Njoroge mareeka atIa?
kiiglira indo

6. Micooki na milliru wa nyina mareeka atTa?
githaaka

7. we na thooguo milreeka atia?
kiiria

8. maama na maitll mareeka atia?
kwanrdika

9. maami-guo areeka atia?
kwanika nguo

10. niI na taata tiireeka atia?
kuuna ngil

11. baaba mikirll areeka etia?

gltheka
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12. mwari-guo areeka atia?
glituma

13. thooguo areeka atia?
kwikira nguo

1k. Gatliglita na miithoni-we mareeka atia?
glithooma

15. GItall na maama-we mareeka atia?
glcimba

16. mvari wa maitll areeka atia?
kilrIma

17. Njeeri na miciikiirl-we mareeka atia?
kwaria

18. guuka na kIheti giake mareeka atia?
kilnyua njoohi

19. Wanjikil na miliru-we mareeke atia?
kilria

20. naana areeka atia?

kiihfitira nguo

NHOOKABI
AREEKA ATYA?
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A. So far we have not been able to say 'no', except in Equa-

tional Sentences. Therefore in this uni%t, and about time, too,
we will present you the Negative verb forms. In English, we
only have Negative verb forms for a few items: 'isn't', 'doesn'.',
'won't'! and a few.others. Mostly we have to use one of these
as an auxiliary vert, so that to negate '. went' we have to
use 'I didn't go' (rarely have we heard anyone say 'I wentn't).
In Kikuyu, by a way of contrast, each verb form has its
own Negative equivalent. These are fairly easy to recognize.
Either they begin with ndi-, or else they have =ti- right
after the Subject Prefix. But of course, you know all about
the prefixes in the Negative from Equational Sentences in the
First and Second Person, right?
ndiry m@kyygi
'TI am not a fool'
ndfry m@dhyimi
'vou aren't poor'
m¥dhitirl #cid ndddry mégéni
'that elder was no stranger’
L}
gYtY gyakéa gitidry kyegd
'my chair wasn't good'
mbiri ndféry yake

'the goat wasn't his'
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twtfary ArGted
'they weren't students'
mvtiry éégd
'you aren't nice'
alrf§th ééry mitiary &raatd
'the two girls weren't friends'
cladnd cidké ftidry njédhykl
'his children weren't obedient'

Remember, you have gg;(and appropriate vowel) in First and
Second Person Singular and Class 1 and 9 , and -ti- preceded
by the Subject Prefix in First Person Singular, First and Sec-~
con Person Plural in Classes 2, T, and 10. What? Yes, of
course the First Person Singular crept in twice. You should
know enough by now to know that nd- followed by =i- gives
ndi-, and N- followed by =ti- gives ndi-. You tell us which it
is, we just use the thing and don't worry. Since we started
out by using tt: verb -ry 'be', let's continue, adding na to
make 'have':

ndir¥ né mbéecéd

'T have no money'
ndéry nd aradta

'you have no friends'
ndary na ir{o

'he doesn't have food!
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kygwwtd gitiry néd nggéér?
'the lazy man doesn't have a car'
and so on. Remember, ny and ti are used for the Third Person
(all classes) in Present Tense Equational Sentences only.
Ownership is not an equation (do you feel yourself on equation-
al terms with your shirt?). The Far Past forms you already

know.

B. A step forward, now. One reason we chose the Present
Continuous and the Far Fast to be your first verb forms is
that they are easy to operate. Shifting them to Negative is
mostly changing the prefix and some tonal adjustment. In the
Far Past, we take:
ny¥ ndéarigiré {rid
'I cooke&>fbod'
and it becomes (remember, drop the ny):
ndiartgiré 1r1d
'I didn't cook food'
Watch what happens in Class 1:
ndddgirire ngdmbe
'he did not buy a cow'
Except for tone (you are being tone-conscious, are you not?)
they sound remarkably like the emphatic, Focussing First Per-

son Singular Affirmative:

Q -l(;(;
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ndadgwriré ngémbe
'TI bought a cow'
Do watch tone, please.
In the Present Continuous, again the Negative is easy to
form:
twtirdddnédka nd KAmad
'we aren't playing with Kamau'
This time the potential confusion is better:
ndyrdddhdoma mbiki
'I am reading the book'
ndirdddhédma mbikd
'T am reading the book'
ndjra4dhs6ma mbikl
'it is not reading the book!'

Think you can keep tone and vowel quality straight?

C. Now. Using nothing but the technology you already have,

and a tiny (disposable) ending, we will onen you up to the world.

Any nlace in the world you want is yours. Do we already know
kw 'where', as in
wrdddnhly ke
'vhere are you going?'
If we don't we should. Consider it known. So we ask,
Wy kw?

'where are you?'
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and you answer,

ndy nhwmbd-Inf
'I am in the house'
or
ndy kyraéddhi-iny
'T am in the class-room'
or
ndy Gyciké
'T am in Nairobi!
as may be most aporopriate.

In which we observe, first, that to exoress a person's
whereabouts we simply take the verb =ry, as seen in 'have'
and in Equational Sentences, and follow it off with the name
of a place. Since the being at a place is not a relationship
of equivalence (are you the same thing as your home -own? If
so, what a small place it must be), we assume that in the
third person we will not be using ny or ti:

éé Karddtind
'he is in Karaatina'
cidnd Itiry clkuri-iny
'the children are not in school'
Surprise - we assumed correctly.
Our second cbservation is that if the name of a place is

used (like Gycikéd 'Ne we just nut it after the verb:
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ndddry Gfcika

'T was in Nairobi!

Of course, this could mean 'I was the same thing as Nairo-~
bi', but the average Kikuyu child can figure out what the
odds are. If we are talking about a noun that one could be
or own - not a regular vlace name - then we can use ~iny tacked
on the end of the noun:

mbeéécd ciddhé 11 méédha-Iny néné
'all the money is on the big table!

Oh, you must know a little Swahili. No, in Kikuyu the =iny
Just sits there, and is attached to the noun, but al: the adjec-
tives and pronouns and so forth come along and show regular
concord behavior.

Even here, you can leave it out if you want, and if the
meaning is clear. After all, if we can be sure that && mbéécd
nhingg? means 'he has a lot of money', we might guess that

méé clkfird would mean 'they are at school' instead of 'they

have school' or 'they are the school!.

D. Thz =any is a sort of all-ournose vrepositionoid:
n¥ 88dhilré cikfri-Iiny

'he went to school'

()
()Y

clikiri-iny

'he is at school’
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(3
ny mArdima clklri-iny

'they are coming out of the school!
And so on.
To be more specific, we need a few Prepositionoids, most
of which need connectors:
dhyiny wa k§raddni
'inside the class-room'
lgurw rya méédnd
'on top of the table!
hékihy né mfritani
'near the teacher'
We have a great number of these - probably which you get
to use now should be in the hands of your teacher. Notice
that if these are followed with a vronoun, tue ones like

dh¥iny and Igwrw, which are followed by Possessives, take the

special Possessive Pronouns:
Igurw rydke
'on top of him'
Some of these (specifically most commonly dhyiny and Igwrw),
may be used after the noun like =iny, though not written toge-
ther with the noun:
éé nhwmba dh{iny
'he is inside the house'

Going along with these, we have two forms for 'where’,

namely ha and kw. The former Is usually for smaller, more defi-
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nite and closer spots; the latter for larger, further, vaguer
areas. So we can ask:
Kama &€& ha?
'where is Kamau?'
using ha, because Kamau doesn't take up acres of room and we
assume he's in tie vicinity (he was here a minute ago). But
we ask
k%anhG ny kw?
'where is your home?’
with kw because we assume your house with surrounding farm
land and all takes up & good deal of space and probably it is
not just around the corner. This kwinhi is one of a series of
possessives with kwa used for 'so-and-so's' place:
git® n¥ Gfciké
'my place is Nairobi!
ny térédadhly gtd Kamad
'we are going to Kamau's home'
njégli ny} yacdokiré kfa hitf
'the elephant went back to the hyena's place'’
For 'my home' and 'yours' and 'his' we just use 'our',
'yours', 'theirs';'usually a home is for more than one by

Kikuyu assumptions.

If we want to go '"to' a person - not to a nlace, or a thing,

or to the person's home - we use ki or sometimes héé (alter-

nately kiry or hiry):
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n§ mArédkd k6§ murltanl
'they are coming to the teacher!
This 5&2 is also used as 'more than' in comparisons, by the way:
ndy mvméné gh¥ Kamaf
'T am bigger than Kamau'

Try a few of them.

E. So all right - The Locative Particle =iny, right. Loca-
tive Sentences, right. Use kwa and kwy, fine. Discussion of ha
and kw - all's there except for Existential Sentences. Another
fine expression for a simple thing. In English we say 'the goat
is in the house'. A simple Locational sentence. But we can turn
it into 'in his house there is a goat'. That is an Extential Sen-
tence for you. Same house, a vague goat, a change of order (verb
first) and 'there' tossed in as a duﬁmy subject in front of the
verb.
In Kikuyu, we do much the same, but instead say 'the vlace
has a goat':
¥4§ nd mbwr{ nhfimbéd-{ny vake
'there is a goat in his house'
méédhé-In¥ heé nd mbiki
'on the table there is a book'
hatiry néd Arfitwd kyrdddhi-iny
'there are no students in the classroom'
gwtiry néd &nd¢ t& &cid Gycikéd

'there aren't any peovle like them in Nairobi'
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Note that ha- and kv~ subject prefixes not only look

like the ha and kw meaning ‘where', they also are used simi-

larly. If you use ha- you imply thet the location where there
is or is not the type of thing under discussion is small,
preferably near - on the table, in the house. Use ki¥f nd or
gutiry nd and you tell us that it is large, uncertain, and

may be distant (the Ural mountains, for example): gwtiry nd

njogl frimé-In¥ fc1d 'there are no elephants in those mount-
ains’.

In the Far Past, the Existential is just as useful, and
gives us the opening of at least half the Kikuyu traditional
stories:

téné ny k#ary médhitri mwé.....
'long ago there was an elder....'
Notice, again, as with the Possessive sentence on which this
is Lased, the na can sometimes be omitted. See how many useful
opvtions this language gives us?
You can use the Existertial just about anywhere English

says 'there is' or 'there was'. Not everywhere, but close.

. NHANJA

NHWNGGW NHAMYKWA
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Home Exercises

Unit 7

1.

Prepare a description (preferadbly a positive one) of your-
self or socmeone else using negative statements, or at least
more negative than affirmative statements; for example,
ndiri gitonga.

Using both Far Past and Present Continuous verb forms, pre-
pare ten sentence pairs of the type: ni ndoonire no ndiami-

glirire.

Prepare statements or questions involving the locations of

the people and objects listed on the first two rages of Unit
5.
Prepare a descrivtion of your home or hometown describing

things that are and are not there.
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Unit T
Drill 1
Change the sentence to the Present Continuous Negative.
Example: a. nY ndfraaruga irio
b. ndiraaruga irio
. nI tiiraina ndaaci
. atumiia nI maraatheka
. mithuuri-we nI araamihiliira
. nI miireethamba
. baaba niI areendia indo nduka-ini
. arutwo nI maraathooma
. Wairimll nI araandIka
. Nyookabi nI areetiia
. milthee nI arashanyllka barabe. a-ini
. nI maroona nyoni iglirfl rIa nyilmba
. nI ndireeruta Gikityll
. ciana niI iraara Itanda ciao
. ithe wa Mwangi nI araacooka
. aratwo nI maraaniimirira
. kiglilita nI kiraahera
. maitdl nI araahIta nyau
. ni tiireehitha

. ngari nI Iraashuuriika

. nI ndiraathambia nyfimba thiini

. N -oge ni araagilira theremende
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Drill 2
Change the sentence to the Negative Far Past.
Example: a. nI ndaarugire irio
b. ndiarugire
1. nI twainire ndaaci

2. atumiia nI maathekire

3. mlithuuri-we ni aamiihiliirire

&

. nI mweethambire
. baaba nI eendirie indo nduka-ini
. arutwo niI maathoomire

Weirimll nT aandikire

@@ N o W

Nyookabi ni eetiiire
9. miithee nI aahanylkire barsbara-int
10. nI moonire nyoni igliril ria nylimba
11. nI ndeerutire GIkilydl
12. ciana nI cisarire itanda ciacio
13. ithe we Mwangi ni aacookire
14. arutwo niI maaniimiriire
15. kiIgiilita nT kIaherire
16. maitldl nT aahitire nyau
17. ni tweehithire
18. ngari n? yahuurikire
19. nI ndeathambirie nylimba thIini

20. Njoroge nil aaglirire theremende
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Drill 3

Change the Affirmative to Negative and vice verss.
Example: a. kwi na mbura

b. gltiri na mbura

1. ndI na mbeeca

2. miithuwuri-we ndaarf miiteti

3. haha hatiri na hiti

L. Kamau aari miirutani

5. cians ciari na iciko

6. kwi na ndoogo

T. mbogo ndIrf githaka-ini

8. ndaari na araata

9. haari ngi cuuba-ini

10. gitonga gitiri na nylimba nene
11. miitumiia ndari na ikombe

12. Miithoni aarf mfliriitu miithaka
13. hiti irfa II na guoya

1k, gitT gIkI nI glake

15. ndiirf na kironda
16. irio ii meetha-ini

17. Kamau ndarf mUtumiia
18. airiTtu maari na gikeno

19. gituamba gIkI gitirl na njeegeni

20. iciko cii na giko
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Drill b

Answer the questions using the places given on your worksheet.

Example: a. ng'cmbe ciskwa ii ha®
b. ii kiugl-inI

l. ciana ciaku ciarl kii?
cukuru

2. Kamau ee ha?
nditnyl

3. itonga nene cii ha?
mbaa

L. kitira giakwa kiII ha?
thiin wa thaburir

5. ciena negeni c¢ii ha?
nja

6. arutwo aanyu maari ha?
kiraathi

7. ahunjia mee ha?
kanitha

8. mitmuri ti gitonga aari kii?
ny{imba

9. nyamil cia githaka cii ha?
githaka

10. aanake njcorua mee ha?

ita
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Drill 5
Answer the question with the place specified in your work-
gzzggie: a. nI ndireenda iciko
b. hee na iciko meetha-ini
1. nT ndireenda inya
king'ang'a
2. ni ndireenda theremende
mbakiiri
3. nf ndireenda miirutani
GIcuka
4. nI ndireenda mboocu
nginia
5. niI ndireenda ngaari
ngeereci
6. nI ndfreenda meetha
kiraathi
T. nI ndireenda ciringi
moeeti
8. nI ndIreenda kiIbari
kiraaro
9. nI ndireenda ng'ombe
kiugll

10. nI ndireends kInanda

nduka

”' -

11. ni ndireenda mbembe

kTondo

Q 1ﬁ7£)




12.

13.

1k.

15.

16.

=T

18.

19.

20.

ni

ni

ni

ni

ni

I ndireenda sikombe

meetha
ndireenda njoohi
kirabu
ndireenda thabuni
mbaabu
ndireenda ngathi
hakuhi na nyilimba
ndireenda mbuku
cukuru
ndireenda ngari

githaka

1 ndireenda ikwa

giathi

I ndireenda nsuo

"kaabdati

ndireenda mbia

KWY NA

MBEMBE
HAKUHY NA
NHWMBA




! . L I .4
e N .u'_',”.e,f-"-‘,,é'@,é
TS »

.
[ SIS AEE

. ERIC ' 181

e




182

Unit 8

A. We only just got through giving you some more verbs,

and now here comes still more. We've been using Just the Far

Past, but the name Far Past implies a Recent Past. In the

with the Negative ror a change, shall we?

The Recent Past Negative we use for all that was not done

will tell you, it looks like this:
ndddnirtts wird fré
'he didn't work yesterday'
nhéni tilndryd mbémbé

'the birds didn't eat the corn'

and remember Block Raising af :r Low Tone verbs, but it
could be worse, after all.

It is typical of the merversity of humanity that in the

Instead, we have two, the Today Past and the Yesterday Past

(catchy titles). And to make it really easy, neither sounds

182

Negative, that's just what we have. By all means, let's start

The Far Past Negative we use for everything we didn't do
before yesterday. And it looks jJust like the Far Past Affirm-

ative aside from the Negative marker, which is logical enough.

yesterday or earlier today, and is quite useful. As Essay 3

You'll have to watch out for the lengthening effect of -:na-,

Affirmative we can't deal with a simple Recent Past like that.

the least like the Recent Past Negative. It's rot unusual for
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& language to have Affirmatives that don't match their nega-
tives. Look at English - 'he saw/he didn't see'. But that's
no consolation. At least these have the -ire ending, same as
the Far Past (so why is the Recent Past Negative a holdout?).
Today, we have:

riweiiny réré ny ndGgire dhamék}

'this morning I cooked fish'

Not an American breakfast, but who said all the millious
studying Kikuyu were American? Watch out for this one. The
fact that the Subject prefix comes right next to the verd
stem causes some problems with the First Person Singular. Of
course, you are used to the rvles for nasal prefixes by now,
or all that practice with Class 9 and 10 adjectives has been
a »#ste of time.

But besides that, when there is an Object Prefix and the
First Person Singular Subject Prefix comes next to it, we get
a change:

n¥ nhéniré Kamad
'I saw Kamau'
but
n¥ ndymwoniré
'T saw him'
Since the Reflexive verbs involve the Reflexive marker —yy-

which is technically an Object Prefix, we get also:
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ny nd§yritire
'T learned!
Contrast that with a non-Reflexive verdb starting with =y=:
n§ niftire
'T called’

But of course, there is always an exception to the excep-
tion. The vrefix is N- in the Today Past Affirmative EXCEPT
when there is an ObjJect prefix. When there is an Object prefix
it is pdy- EXCEPT when that object is Second Person Singular
- 'you' for short:

ny nggidnire
'T saw you'

Do not ask for an explanation. We have none. Not even a
rationalization. .

Probably having gone this far we ought to finish the Job
and give you the Yesterday Past. This is usually used to talk
about Yesterday. Big surprisel Actually, the Kikuyu are not
that strict about which side of the International Date Line
gets vwhich form of the verb - there are borderline cases and
variations. But you would be wise to keep it simnle for now.

And this is simple. No new parts. Zxcept for the tone,
iust take the front end of the Present Continuous and patch
it onto the teil of the Far Past:

u¥ ndyréarirfkanire cilgd ciské

'Y remenbered his words'

Q ‘ -1634
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Tonally, it is simpler than either since it doesn't affect

what follows it, or change to suit what comes later.

B. The Today and Yesterday Past forms of Existential, Equa-
tional, Locative and Possessive Sentences are more trouble
and require a separat: section. The Yesterday Past is not too
bad. It uses the same -raa- as the normal Yeste:.ay Past:
iré ndyrddr§y mmdgi -
'yesterday.I was tired'
{ré ndyradry Karddtina
'yesterday I was in Karaatina!'
iré ndyrddry nd nggid njégd
'vesterday I had nice clothes!
iréd kwrdary nd nhém@ nhinge¥ gfdhdka-iny
'yesterday there were many animals in the bush'
For the Yesterday Past Negative, just change the vrefix:
ndrasrd Gyclika
'you weren't in Nairobi!
matirdary nd mbéécd
'they didn't have any mor.e:!
This will always bring on Block Raising, though the Affirm-
ative has no effects.

Today Past is nothing like, being based on an irregular

form of kulmé 'come from'. Logical enough, at least in the

Locative - if you were at a place, obviously you've come from
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there. No prefix to mark Tense or Aspect. Just add the Subject
prefix to the stem, arnd if need be shift the whole to Negative:
nhiméd mindei
'T was tired’
8imd na mbiku
'he had a book'
twtitma Gyclkd
'we weren't in Nairobi'

There is no tonal interaction with what comes after; in
the Affirmative we have N- as First Person Singular Subject
prefix. The whole is actually not that frequently used, if
truth be told, but there it is (or rather, there earlier to-

day it was).

C. Now that you have all that Past time we should get a
little nmore precise. Have you a moment to talk about Kikuyu
time telling? If you know Swahili, this is no news; if you
don't, don': nay any attention to the way the former Swahili
students are grinning.

Essentielly, Kikuyu time-telling is very simnle if you
know your numbers. As in English you just put the numbers
together with a fixed time telling word. 1t havnens to be
dhéé, a useful noun in Class 9/10, meaning 'clock', 'watch',

'hour', 'time', 'o'clock', and 30 on. To ask what time it is,
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n§ dhéa ciigana?
literally, 'it is how many hours?'
Then answer counting:
ny dhdad ymwé
ny dhas igiry
ny dhad 1dhat$
and so forth.
There is just one small catch. What looks as if .. ought
to be 'one o'clock', dhdd ymwé, is really 'seven o'clock'.
To say 'one o'clock', we say dhéd mégwinjd, and so on. Why?
We could, as usual, just say 'becausc®’ and leave vou to suffer.
But thirk about it. When does the day start? At midnight? Who
ever saw the sun come up and heard the rooster crowing at mid-
night? In Kenya the day starts brightly about six in the morning
by our reckoning. So that is when any sensible languare starts
counting hours. We don't know about you, but some of us hove
to be sound asleep &t midnight, not starting the day off.
The secret to converting is simple. If the English number
is bigger than six, subtract six. If the English number is
six or smaller, add six. Goir ~-he other way, for mwawinja and

above subtract Idhdddhdt®%. From ymwé through fdhaddhdtw, add

1dhaadhitd. So seven is jm¥é, nine is Idhét#, eleven is

{3héénd, and so on.

For six and twelve, we have two svecial terms taken from

Swahili. Especially in the daytime these are prefered to just
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-

counting. So we have dhinddcdrd for 6:00, and dhdadhitd for
12:00. The later is also useful for 'lunch'. So all of this
lets us now say:

nyarddkiré ira dnda dgfry

'he came yesterday at 8:00'

D. One last thing. Small, but useful. A new class. Just one
for now, not a singular and plural. This is Class 6, very use-
ful. Besides a number of nouns like mdd§ 'water' which have

no singular, this is one of the most popular classes for making
plurals.

Class 6 nouns are recognizable. They all start with ma—
(but watch for vowel coalescence in some cases). And all of
their concords are just like Class 2, but with an m on the
front. So we have:

médy mayé
'this water!
madréd méd nggir; mBAry méégd
'the leovard's spots were beautiful'
And so on. Not all that bad. For now, we will just use things
that are either uncouatable, like miglitd 'fat', or naturally
occur in the plural like mddrd 'spots'. In our next unit you

can start on the singulars.
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Home Exercises

Unit 8
1. State ten things you (or somecne else) didn't do in the re-

cent past and why; then state when yc. aid them or that you
are dcing them.
2. Prepore five Today Past and five Yesterday Past sentenre

pairs of the type: nI nyonire Kamau no ndaanamwita

3. Detcribe yourself and a friend (or friends) as you were and

were not (including where you were and were not) yesterday

and esrlier today.
4. Write a timetable listing what you did and didn't do at

each hour yesterday.
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Unit 8

Drill 1

Change the Far Pasu Verb to Yesterday.
Example: a. Waciira nI oonire milraata wake iyo
b. Waciira nI aroonire miiraata wake ira

1. maitQl ndaatlirugiire irio njega
2. baaba ndooragire hiti

3. ciana ni ciahanylkire

L. mbaka ni yaiire nyama nene

tltiathekire miirutani

Ul

. itonga ni ciathiikiimire mbia nyingi

. aa Kamau matiathaskire

@ N O

hiingl! ndfanyiitire nyoni

9. ni wandikire kiraathi-inI
10. itonga nI cietI¥ire miino
11. aanake matiainire
12. milrutani ndaateithirie ciana
13. mwana mirwaru ni asaririre mino
1k, aariml nI maandutire giithooma
15. airiitu nI maathiire GIcuka
16. kIonja nI gieethambire
17. tlitiaglirire nguo nduka-ini Iyo
18. niI aanyuire mbaki
19. Kamau aari na ciringi ithatil

20. ithe ndaari nylimba
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10.
11.
12.
13.
1%,
15.
16.
17.
18.
19.
20.
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Drill 2

Replace the Present Continuous with the Today Past.
Exampjle: a. ni tilraaruga riu

b. nI tirugire rillciini

ciana nI iraahanylika

2. nI maraathii r00f riu

hiti itiralya ciana
mwana ee cukuru
miirimi ni araahuuriika

athuuri matiraanyua njochi

. nI ndiraabaara ngari

ng'ondu nI iraakoma gituamba-ini

. aanske matireethambia

itonga nI ireendia ngaari

ng'ombe ndfraaria

Kamau nI araagiira mbuku

mwvana ni araarira miino

Nyookabi nI araahura kInd@t gIlakwa
ngia itiraathooma

guuka niI arashaata nja

nI ndireenda glithiI Gicuka
aarimil matiraaruta ciana GIkilydl

baaba ni areeyona giciicio-ini

ndirI na maguta
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Drill 3

replace the Infinitive with the Yesterday Past Affirmative.

Example: a. kilrims
b. nI ndiraarimire

1. kwenda

2. glitheka

3. gltuma

4. klinyiita

5. kithinga

6. kiihanylika

7. glitongoria

8. gwithamba

9. glitwara

10. kithingilirz

11. kiigtira

12. kfhita

13. gwitaara

14. gwika

15. kwar.

16. kwiyc .a

17. kwandika

18. kwirira

19. kilina

20. kiiniina
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Drill &4
Replace the Infinitive with the Today Past Affirmative.
Example: a. kilrima
b. nI nimire
1. kwenda
2. glitheka

3. glituma

=

. kinyiita
. kithinga
kithanyiika

. gltongoria

o =3 O W

gwithamba
9. glitwara
10. kihinglira
11. kilgiira
12. kihita
13. gwitaara
14, gwika
15. kwaria
16. kwiyona
17. kwandika
18. kwirira
19. kflina

20. kilniina
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Drill 5

Replace the Infinitive with the Near Past Negative.
Example: a. kiirima

b. ndiinarime

1. kwenda

2. githeka

3. glituma

4. kilnyiita

5. kihinga

6. kithanylika

7. gUtongoria

8. gwithamba

9. gltwara
10. kithingiira
11. kiiglira
12. kfihita
13. gwitaaras
14, gwika
15. kwaria
16. kwiyona
17. kwandIka
18. kwirira
19. kilina

20. kliniina
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A, And how are we all today? This unit we get two new class-~

es; both of which take Class 6 as plural. Class 6 was the one
with all the ma- prefixes. Start with Class 5. These nouns
are very various, but most start with i- or with r (ri- or
ry=), and they are all singulars. The way they make plurals
is also very various, but fortunately all you have to do is
memorize singular and nlural and its done. All the vrefixes
for this class are ry-, which is easy enough:
n§ ndyrédryonire
'T saw it'
ryary ryégé
'it was good!
But if you have an adjective which has a stem starting
with a consonant, you come uv against an exception:
ItIm& ry8ké n§ fraint
'his spear is long!
With adjectives you get an i~ prefix before consonants, though
ry- is used before vowels.

The Class 3 nouns we bother you with here are the ones
You Bantuists would want to call Class 14, and we would let
you do it, except that the concord sets have totally merged
with Class 3. These are sinsular nouns, mostly referring to

inanimate objects and abstractions, which have either a nre-
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fix w= or no prefix at all. For concords, these take v- as a
prefix everywhere excent in the adjective. The Class 3 adjec-
tive has a prefix mw- Just like Class 1:
Yryry wyé m‘méne
'this big hed'
hinhid wake
'his strength!
All of these take Class 6 nlurals, with the same uniform

ma- prefixes, regardless of the singular:

rildhd ryake maldhé maske
'his eye(s)'
ryvtwa ryéga maryytwé meéga

'(a) good name(s)'
@rfr§ vy hd?  mAryr§ méé na?
'where is/are the bed(s)?'
dhiakad wyw midhidkd maya

'this/these quiver(s)'

B. Those two classes are really rather vainless, aside from
the problem of memorizing a decent sum of vocabulary. Let's
make that aspect a little easier on you. The Class 3 nouns
we've been talking about give you a cheap way to expand your
vocabulary. Let's say you have an adjective like, say, mwnéné

'big'. Well, meke it into a Class 3 noun. Go ahead. Put an

w- vrefix on instead of the mw- concord nrefix. Or, take the
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m off. Same result - wnéné. Congratulations, you just invent-
ed a Kikuyu word for 'size', 'bigness'. Try the same thing
vith a different one, and get wddhykl 'obedience'. Got the
idea? That will work with most adjectives. You do have to
watch out. For examnle, Wérw can be made up and used for
'whiteness' or 'newness', but unfortunately the most common
meanings are a little off - 'light', 'clearing', 'oven wilder-
ness'. To make up for this, consider that you can also take a
lot of names of occupations and create - safely - Class 3
nouns with w- as prefix. So mwrjml 'farmer' gives wryml
‘farming', 'agriculture', 'cultivation'. And mwandké 'young
man', though not strictly an occupation, gives wanaké 'youth'.
But again, as with all word-making, be a little cautious and
watch out for unexpected meanings. The word miWwrwmé means 'man’',
'husband', but Wrwmé as often as not is used not just for

'husbandhcod' but for 'courage'.

c. This would be a great point to discuss in more depth
the nseudo-adjective first mentioned back in Unit 5. These
are the noun-like things used after na to substitute for
English adjective meanings where Kikuyu has no adjective.
Like g0ro 'expensive(ness)', miryd 'sweet(ness)', bdté
'worth'. A large number of these (including the three just
cited) happen to be in Class 3, thousgh they can come in any

class. We have ki¥éhd 'sad(ness)' in Class 7, dhdni 'modest(y)'
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in Class 10, and so forth.

Back there we just tol& you to put them after ggi.gé and
so forth and go to it. But that only lets you use them in
full sentences like

mwanéké ¥cis €é nd hinhd
'that young fellow is strong'
If you want to use them to modify a noun, there are various
ways, but the best for now is to use the Possessive:
kyndndd k¥4 gdrd
'an expensive whonogravh'
mwndw wd hinhd -
'a strong person'

Using some of these as full nouns (with modifiers, as
subject of a verb, etc.) is rare - you'll hardly ever find
goro used excent as a pseudo-adjective. But others, like
hinha 'strength', are quite common as nouns. One freaquent
tyme of pseudo-adjective, used exclusively attributively
with the Possessive as just illustrated, is the type of ethnic
name formed by vutting the stem in Class 7. So we have
mwdhimggiw 'European’, and git¥ g78 gzfdhwmegl 'a Euronean
chair'. You can't use these in sentences, though; 'the chair

has Europeanness' will not work. Sorry.

D. And now another small piece ¢f the verb, namely the

Imperative. If you don't recognize the term, this is what you
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use to give orders. The basic singular Imperative is child's
vlay. Take the prefix off the Infinitive and adjust the tone:
dhddma
'read"'
geria
"try!
dndika
'vrite!
ririkéna
'remember'

There is no Subject prefix. You and the one you're order-
ing around know what is up. To make it plural, add -i. Some
veople may use -ni, but it is rare:

rya-1

'eat!

h g
gwré-1

"buy!
téngéra-1
'mn'

It is when the Object prefix gces on that this gets inter-
esting. This small complexity is why we have saved this, when
we could have ordered you around the whole time. In the First
Person Singular, we just put on the prefix:

nddra

'look at me!




201

njyyra

'tell me'
hé

'give me!

You'll notice that if the verb stem begins with the
wrong consonant it is not so easy to hear the First Person
Singular Object vprefix.

But for the other Object prefixes, the verb changes, to
end in e:

tfdhddéméré-1
'read to us'
myryé
'eat it'
We can't explain the change, o why 'me' should be an excep-
tion.

In the Negative, things are more normal. The suffix is e
consistently, there is a normal Subject prefix, and it looks
Negative:

ndwkddndyké marwa

'don't write a letter'
mwtikddnjwrdge

'don't kill me!

We hope you never need that one, but, just in case, now you

know.
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E. Reflexive verds don't normally use the Imperative Affirn-
ative. Jo real reason vhy they should not, since they are
Just verds with built-ir oi:,jects. but they don't. Instead ve
use vhat is sctually the Subjunctive. This eslvays has a final
e (oh, yes, let's remind you all - if the Infinitive doesn't
end in -a, the vovel of the Infinitive doesn't change, not
to -e or to anything). It also uses Sudject prefixes:
wiyrité Gyye
"learn Kikuvu'
yheant gyanixilng
'hide {n the dush'
But the Negative is regular:
mtigidtinyre

'don't de afraid’

O Q | MBEMBE

IRIG'N
MAT UMBY

NY MWRAARYIRE
IRIO TA ICI |RA?

ERIC coz
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Home Exercises

Unit 9

1.

2.

3.

Prepare a description of the beds in your house or of some-
one's eyes or strength.

Define finene, wvadhlki, Orimi, wanake or fi-lime in a brief
essay.

Briefly describe someone or something using at leas:t five
"pseudo-adjectives".

Write a dialogue between someone vho likes to give commands
and someone who refuses to do that which is commanded or

-

someone vho doesn't want to do that vhich is commanded.
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Unit 9

Drill 1

Chauge singular to plural and vice versa.

Example: a. magego maao nI moogY miino
b. igego rlake nY rifig! miino

1. riitho rIa kIQira nI inene

2. Utukl Gyl v na nduxs

3. ng'ombe icio noru ciarl goro

4. kTnanda gIkI nI gla glftonga

. itinm{l rTfakwa nI iraaya

mathagu maa mcgoogo nI mair{l

tvwl na 1tY 1gIrT nduune

nI ndiraarfa {rigll rITth?, ti riiru

v e 3w

maya nl matumbl maa ngiikQl
10. iraatll icio njerll nI cianyu

MADHAGU MAA

IHURU NY MAIRW
NOO MAMWE NY
MEERW - NYKY?
WRIA MWARIMW
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Drill 2
Give the singular of each noun in ma-, with a possessive.
Example: a. maanyina
b. nyina wake
1. moothii}

2. mariitwva

3. maiindl

&

. matoonyo

. mandagitaari

[*ANNAN; |

. matu

. maithe

—

8. mahIndi
9. mani

10. mootukil
11. mehinda
12. maithori
13. meeciiria

1L. mawira

15. maabu
16. mateeni
17. manilri
18. moori
19. matereba

20. maitho
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Driil 3

Answer the statement with a command.

Example: a. ni ndireenda gikithe mbeeca.
b. 'he mbeeca

. nI ndireenda kiirfa irigil

[ o

. nI ndireenda gwithamba maitho

w

. nI ndIreenda kiminyiitIra nyoni

&=

. nI tlireenda kiiriia

nI ndireenda gikkiimumunya
gliteng'era ni tiireenda
ni ndireenda kilruga irio

rI tiireenda klmageithia

O O =N O W

. nI tiireenda kilnyua maafl

10. ni ndireenda kilina

11. nI ndireends giiteithis miitthuuri
12. nI ndIreenda kithiThia ngwacl
13. nI tireenda kithaica mbaathi

14. niI tiireenda kilmoona

15. nI ndireenda kwandika ibuku

16. nI tlireenda kithooya Mwathani
17. nI tireenda kilhanda mbembe

18. uf tiireenda giliita njoohi

16. nI ndireenda giithiI nditnyd

20. ni ndireenda glkoma haha




rill L

Respond with & negative command.

Example:

12.
13.
1%,
15.
16.
17.
18.
19.

20.

ni

ni

ni

ni

b. ndiikaarithoome
ndireenda kimiihiilira

ndfreenda gwithamba maitho

I t{ireenda kfthanyilika

I ndIreenda kuuruga caai

tlireenda kiibira njoohi
ndireenda kwihaariria

tliireenda kiliya mbeeca

kflina nI ndIreenda

ni
ni
nI
ni
ni
ni

ni

ndI;eenda glithooma kiriikaniro
tlireenda giicibaara

ndIreenda killiraga ngitkil
ndfreenda kilrira

tlireenda giitahirira maal
ndireenda glikima irio

tlireenda kuumagara

ndireenda kilhuurilka

ndireenda kilglira nyama

ndireenda kithe Wairimi gIciko

T tlireenda kiirfa matumbI mabuthu

I tlireenda giithiI riu

a. ni ndIreenda glithooma ibuku riri.




Drill 5
Expand the description given with the modifier given in
your worksheet.
Example: a. Kamau nI mwanake milnene.
b. i1, na ee hinya miino.
1. kindll kirfa nI kIega miino
goro
2. ndege Ino ni njeril
-arii
3. nguo Ino iIi na goro mino
~ega
L. mait¥ ni mitumiia mikird
~thaka
5. kionje kIiria ni kiruti wira atIa!
~-dgt
6. irio cia maitldl cif na miirfo
-ingl
T. ngarl I hinya milno
~rilme
8. hiti nI nyami ;goroku
~liru
9. miithuuri icio ee kIyo miino
~kiird
10. miitumiia {irIa nI miinogu milno

nda
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Drill 6

Respond with the Imperative Sinmular or Plural.
Examnle: a. nI ndIreenda kilria irio.

b. ria irio

1. nI ndIreenda glithilI Gicuka

2. nI ndireenda kuuna ngil

3. nI ndireenda kiimuona

4. ni ndireenda kwandika

5. ni tlireenda kiiiniika

6. nI tireenda klinyua njoohi

7. ni tiireenda glithii l

8. niI tlireenda gwiciiria

9. ndireenda kilgilra nguo
10. ndireenda kilriithia mbiiri
1l. ndireenda kiimthiilira
12. ndireenda giithooma
13. ndireenda kuona thifna
1. tlitireenda kilruta wira
15. tlitireenda giithambia nguo
16. tlitireenda kwandika kigeranio

17. tlitireenda kiligua ciugo ici

18. tlitireenda kuuna ngil
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Unit 10

A. We are not introducing anything new here. By our calcu-
lations you should be halfway through your course, or close
to it. Odds are that there is a final exam coming up. If
there is not, there should be. So this unit consists of a
simple practice examination. We recommend it to your teacher
as a model for the real thing, though it should be sumple-
mented with more oral work.

If you have not been mixing this course with its conver-
saticnal companion course, you will find some of the sections
beyond you - every other segment assumes awareness of that
course. If that is a false assumption, then do what you can
of-those sections and don't worry. Your teacher (though a
trifle sadistic) is your friend and would never be unfairly

cruel,

B. Since you have finished half the course, please take the
time to tell your teacher what you think of the whole thing.
Possibly you can think up some changes in technique which
will make the next half better. But watch it. More talk about
changing to a different textbook will Just earn you a failing
grade.

Seriously, take a look at the course, the materials, the

teacher, your orogress, and try to get any needed changes

11
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made for the second half. If you feel you are not where you
should be, go consult your teacher for help and advice. And

good luck in the second half.

C. It might not hurt, if there is a break in between the
two halves of the course, to go over this again at the begin-
ning of the second half, for review. How soon we forget -

even Kikuyu!

NGGANGGA

| (8.

~ ERIC

Aruitoxt provided by Eic:

gl




Unit 10
In place of the conventional drills, we are giving you this
practice examination as review.

GIcunji kia Mbere:

Cookia ciliria ciothe na Gikilyi:

1. wI na mbaka kana ngui?

2. kwanyu nI ki?

3. tkaintika thiglhii?

f—

. weendire kwiruta Gikiyd nikiI?
. nI arutwo aigana maraandfka kigeranio?
. wookire gkl rI?

. Uroona indo irikd kIraathi-in3i?

o =N O w

. andika mariItwa mea nyamil miigwanja cia githaka.
9. cora mbica cia nyamid icio miigwanja.
10. nifl Uraaririe GIkly% nawe ira?

GIéunJi gia KeerI - Cookia Cifiria Clothe na Gikiiyd.
1. nI atia?

2. mirutani waku eetagwo atia?

3. {irutaga wira kii?

=

. miinene ak{irThaga mbeeca ciigana?
. Uthiaga milci atia?
. nI wendaga igeranio na cifiria ciacio?

sciari aaku mee ha?

o N o W

. Wi miraihu?
9. Ureenda kiiria ki hwai-ini?

10. Ugeeka «tIa GIcuka?
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GIcunjI glIa Gatatil: Change from singular to plural and vice
versa:

1. ndI wa nyina na GIitaka

2. nI tlraatheka ciana cia itunga

3. mitumiia icio mikiirdl nI miiraskara miino
L. Kamau ndarf hinya

miitiinathiI GIcuka kiigiira nyama

ni ciiticll filiragire nylngl

ni twamooanire

@ =N o W

nyamt Ino nI nene giikIra Tyo Ingi
9. arimi aarIa nI mbembe marahaanda
10. ndiigaathooma ibuku rIaku ringl

GicunjI gia Kana: Change from affirmative to negative and
vice versa.

1. handa=-i mbembe miiglinda Uiyl
2. miiguImi nI athiaga kiiguima mOtitd-inI

3. king'ang'i ti nyamll thaka

=

athuuri nI makaina rwimbo

. ndiraaruga ikwe na nyama Umiiithi

o W

. ndiigaathiI cukuru, arutani matir® kuill rfu

-

glitir® na tiiramu meetha-int
8. andll aingI nI meendaga kiithe indo mana
9. miirITtu ficio mwega niI areendwo nI mwanake

. indo ici'ciumaga mbia nyingi miinc
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GIcunjI gfa Gataano: Define the following words in full
Kikuyu sentences.

1.

2.

3.

&=

[*ANAY |

10.

ndiliga kana miiitfriro
miciirithania kana njanji
miithiIni kana ngla

teeni kana king'ootore

. ihuru kana igoogo

. miithigari kana miitbirithi

thamaki kana kIfingiiyQ

nyoka kana nyamll ya thi

. mirutani kana mwarimil

ndia kana iruga

GicunjI gia Gatandatil: Use each of the following in a com-
plete Kikuyu sentence. Be prepared to translate your sen-
tence. Do not change any word.

1.

2.

10.

niitikaaruge

itir:

. macio

. nl maraaciria
. ridcidl

. he

. mawirs

. ciitd

eeri

Ino
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Unit 11

A. For our first new material of the second half of the
course, please greet the Initiative Aspect. You may want to
80 off and read the part of Essay 3 dealing with Aspect be-
fore getting iato this; you know about Tense and Asvect?
Well, this is the is the other one.

The Aspects we have been using have been Neutral and Con-
tinuous, and we feel it safe to say that they have not been
any.trouble for you at all. The Initiative is the first and
the most 'non-English'. Not that we can't handle the meaning
in English, but we do it very differently.

The forums ©or all the Initiatives are no real trouble.
They all end in -yvte, though some verbs, like -wy 'know',
-hwwtiy 'hungry', -endaine 'be in love', have (at least as
alternatives) rather irregular Initiative stems. The —yvte,
like all endings with y in them, will change. It becomes
=—eete if the vowel just before it is e or o. This is called
'Vowel Harmony' and is not all that bad. You may find it
worthwhile to learn the Initiative along with the Infinitive,
like memorizing singular and plural of nouns.

Initiatives only come Present and Past:
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Present:
ny akyyté
'he's dead'
Today Past:
n§ ngelrigfite
'T had cooked'
Yesterday Past:

n¥y téradcédkeete

'we had returned!’
Far Past:
ny madbadryfté
'they had looked'
In the Negative, all are perfectly regular - just add a
Negative prefix to the Affirmative:
Present:
tWtirfmyfte
'we have not cultivated'
Today Past:
ndéekfrintkyité
'he had not come home'
Yesterday Past:
Itiréénidnyyte

'they had not hidden'

| 218
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Far Past:
ndiakémeete

'T wasn't asleep'

B. Translating Initiatives is a bit tricky because English
is not consistent in its handling of the same meaning. Usual-
ly, you can use 'have/had' in your translation:
cidnd n§ c14dndoméété mbikd
'the children had read the books'
ny mékinhyyté
'they have arrived!’

But you have to remember that in Kikuyu we mean 'something
happened which produced a situation which still exists'. So
'they have arrived' implies that 'they are still here'; 'they
had cooked' imnlies 'food was still in the mot'.

English, with some verbs, does not use the Perfect (which
is not quite the same as the Kikuyu Initiative in any case).
Instead, we say 'he was sitting down' where Kikuyu says:

ny &aikaryité
'he had sat down (and was still there)'
We say 'I am standing' where Kikuyu uses:
ny ndéfgamyité
'I have stood up (and am still in that nosition)'

And we say 'they are running' for:

219
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n¥ météngeréété
'they have gotten up to speed and still not
slowed down'

All this is because the English Perfect focusses on the
continued situaticn. English, seeing that something is contin-
uing, does not ask is it the act.on or the result. We just
reach for the continuous.

In a few cases, English can't quite use the Continuous,
logically. If some one has died and not returned to life,
can we use 'he is dying'? So we use an adjective to corre-
spond to a Kikuyu Initiative:

n¥ nbgéété
'T am tired'
ny madkiyyté
'they were dead’
Part of the initiation ritval for Kikuyu students is

learning to use the Initiative correctly.

c. Now a word from your class system. About Class 3 and
Class 4. Yes, you do know about Class 3 already, but no, vou
do not know all about it. You know half of it. Oh, the con-
cords don't change. We would hardly give twc sets of nouns
with different concords the same Class number. But remember
how in Class 10 you have plurals of Class T, with prefix i-.

and also plurals of Class 9, with N- prefix? Same thing here.
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The Class 3 nouns you know have a prefix w- (or no prefix)
and do plurals in Class 6.
These new ones have a prefix mw=, just like Class 1, and

Class 4 plurals with a prefix my-:

ity ot
'tree(s)!

mwrwwdhi myrwwdhl

'year(s)!'

The Class 3 concords, we say again, are just the ones you
already know, so there is only one new set of prefixes to
learn, for Class 4. But wait. As a special bonus not-to-be-
repeated offer, we can do better than that. There is only
one new prefix to learn. Except for the adjective, Class L
is just the same as Class 9, and the adjective nrefix is the
same my~ as is on the noun:

myty md ndyary myralhd
'these trees weren't tall'
We don't feel this is too rough on you - you've had the

worst of the concord system already.

D. Since this unit is so terribly easy, we can afford to

221
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give you a bit more. Remember the numerals and counting up
to Ikimf nd kénda? Here comes the rest. We only waited be-
cause you needed some pieces of the Class system.

First, twenty through ninety nine. We make use of the
word myrdnggd, which we can't really translate, unless you
want to translate it as -ty (as in thir-ty, of course). It
is not used in the singular, and is just a home-loving middle-
class Class 4 (lower middle-class?) noun.

myrdnggd Fyry
'twenty'
myrdnggd ytitH
'thirty'
myty myrdnggd keéndd né kénda
'ninety-nine trees?
And so forth.
From 100 on to 999, we need a Class 5 noun with its Class
6 plural:
igdnd rymfié
'one hundred'
magdna mééry
'two hundred'

There is here a new trick. Up until now, connecting Ykwm{

and kénda, myrdnggd Jtdnddt@ and igyry, has been done with

ua 'and', 'with', 'plus'. Above one hundred we use a pousses-

S SN

sive to connect the myrdnggd:
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migdnd méery mid fxwmi
1210
These are the Class 5 and Class 6 possessives of course. But
watch out. If we attach the units 1-9 without a 10-90, we go
back to using na:
mbwri igdnd nd ymwé
1101 goats'
If you ever count above 999, you reach the level of gsgigi.
A Class 9/10 noun. Watch your pronunciation, will you? The
word nggirl means 'fences', while nggyry is 'wart-hog'.
Again, we have:
ngglri ymwé
'1000°
nggirl igiry
'2000°
and so on. Again, this connects with a possessive:
ciringgl nggirl inhd cii mAgdnd mééry
'Sh. k200/-'
Above that you start stealing from Fnglish. After all,

even English stole its 'millions'.

E. And a couple of number manipulations. Want to multinly

in Kikuyu? You need a Class 5/6 noun, riitid/miltd. The phrase

Q 2222:3
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maltd meéer} is not only "two times', but also 'times two'.
For division we have to use kwgdyinid (which we follow with
na for 'divide by'). We still avoid quadratics and calculus.

Sorry.

F. But you might have a use for money (you have to count
something, after s8l1l1), so here is a quick list, if you don't
know this already, of the working currency:
dhéndf fdh&and/ndlirtira
'five cents'

We are putting popular names in second position, and
assuming you can guess or otherwise find out the class. A
good test:

dheéndf {kwm{/téénl/Ingbdtoré
'ten cents'
dhéndi myrdnggd ytaand/dhimini
'fifty cents'
ciringgl
'shilling'
The shilling, of course, is the basic unit of currency.
nootl ya Idhaand
'five shillings'
nddtl ya& Ikumi

'ten shillings'
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nootl yd myrdnggd Fyry/kyba%/mbaim:
'twenty shillings/pound!

ndotY yid Ygand/médddnal
'100 shillings'

The pound as a unit is strictly British, not East African,
but is often used in talking about really large sums. We've
left out one important one - rwbid/mb{4i 'two shillings'.

This is important mostly because the plural mbii is one of
the synonyms for 'money':

€é nd mbfa nhingg}

'he has lots of money'

But the singular is in Class 11, which is not coming up until

the next unit, so right now forget we mentioned it.
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Home Exercises

Unit 11

1.

Well, it is back to work, halfway through the course. Take
your timetable from Unit 8 (or make up a new one if you
can't find it) and for each hour where you had a sentence

such as: ndiraarugire thaa Imwe, create for the preceding

hour a statement in the Initiative, as ndiraarugiite thinaa-

cara, and for the following hour: ndaarugiite thaa igiry.

. Using all four Tenses (don't mix uv Tense and Aspect!) we've

covered prepare ten pairs of sentences of the tyve: ni maki-

ny¥fte, matiiniikiite.

. Describe yourself or someone else now or at some time in the

Past using primarily Initiative Aspect verbs.

. Describe a thug (or thugs), a lion (or lions), or a tree (or

some trees). Be sure to use adjectives, possessives, a demon-

strative or two, and Subject and Object prefixes.

. Describe things you, or someone else has or doesn't have.

Avoid anything you have more than nineteen of!

. Write two mathematical word problems involving multivlica-

tion and/or division. You may crib from your Calculus text.

. Prepare ten sentence pairs of the type: "A haa X cents/shill-

ings. (S)he bought Y number of 2".
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Unit 11

Drill 1l

Change Singular to Plural and vice versa.
Example: a. miriilithi ' firfa waari mihiilitu

&

\O @ = o \.n
*

10.

NDY NGOMBE
YAKWA YA

MBARU
DHER|

b. mIrfiithi IrIa yaar® mIhiilitu

+ mItI miraihv ni yaatemirwo
. mikanda wakwa waarl miiraaya
. mthuko iyl nI wakwe

. mitiing'oe ya mirfiithi ti mIkuhi

gitonga ni kiraatwara miitoka Uria mwega

. mIrengeti yaku yaarI miororo
. mirimd firfa wa ng'ombe ni miiliru milno

. mIthigwiti $rfa Ingl II miirio

miithikiri ficio wiI goro mfino
migul Oyd ti mUdgl

227
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Drill 2
Change the verb to the corresponding Initiative
Example: a. ni ndiraarugs
b. nI ndugiite
1. riI arugire
2. nI ndiraarima

3. ni yahiliinire

&

. nI maraikarire
. nI {raararamire
nI giakinyire

ni Uririkanire

@ N O \w

. nI tiraathil
9. niI ciendirio
10. nI kIariire
11. nI akomire
12. nI miireenda
13. ni maraathikiriria
1k. nI rfonire
15. nI Tkuire
16. nl araahiilirwo
17. ni ndiraakena
18. nI twamiigeithirie
19. ni araasgeria

20. ni araikirie
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Drill 3
Replace the Infinitive with the First Person Plural Present
Initiative.
Example: a. kwendana

b. nI twendaine
1. glite
2. kiirlla

3. kilina

&

glithooma

kuoha -

o W

gliitirira
. kiirumwo

-3

8. kinyiita
9. kimliglirira
10. kiiremwo
11. kwaria
12. gliceers
13. kilnyua
1. kwiruta
15. kilbatara
16. kiligua
17. kiiraakara
18. gwetha

19. kithaica

. klirtitigama

229
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Drill &
Respond to the Imperative, singular or plural, with the ap-
propriate First Person Initiative.
Example: a. ikara
b. nI njikarilfte
. te-i
eterera
thooma
glira-i
. riandike

wihithe
. huuriika~i
. Uria

\00-4?\\.0

. ni.’!.na

NJOROGE,
ARA MEEDHA
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Drill 5

Answer the question in the negative.

Example: a. iraatil ici nI ciaku?

b. aaca, icio ti ciakwa.

1. mwarimi Oyd nI wa Kamau?

2. nguo icio nI cia ciana?

3. nirigo Iyo nI yakwa?

L. ibuku rirI nI rlake?

5. mbilri iria noru ni ciakwa?

6. iria rTu ni rfa ng'ombe iit{i?

7. matumbl marfa nf maanyu?

8. kInanda g¥kI nI gla gitonga?

9. ng'ombe icio nI ciitii?
10. m&ti irfa nI wva irimi?
11. mang'ootore maria ni maa athfIni?
12. igego ririI rIari ria mwana ticio?
13. iraatil iria nI cia maitii? -
1k, miigul Oy8 nI wa miguimi?
15. migiinda Ino nI ya miirimi gIitonga?
16. njoohi 1Irfa ni ya arfiu?
17. miitiing'oe {icio waarl wa mi-riitithi?
18. nyama ici nI cia athuuri ahiiiitu?
19. ng'ondu Iria njeril nI yaku?

. mirigo Ino ni ya agendi?
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Unit 12

A. This will be a fairly simple unit. We expect you to

make up for it by starting on the Conversations., We'll be get-
ting into full scale connected text soon; these should bresak
you into connected Kikuyu (beyond the short pieces of the drills
you've been getting). If your teacher feels like it, this

may be supplemented with other text materials.

But since this will cccupy a bit of your time, we'll keep
this one easy. First, another real hard piece of the class
system, namely Class 11. No, you don't have to be told about
& singular and a plural. The plural of nearly all Class 11
nouns is simply good old Ciass 10. You do still have to memo-
rize the singular and plural of the noun, of course. There

N & o ?

is no way to predict that the plural of rwwy 'sniderweb' is

ndWiy, while the plural of r¥wy 'river' is njW¥. The Nasal
Assimilation rules will not solve it all.
But given that you have memorized your nouns and their
plurals, then the concord of Class 11 is magnificently simple
- Just rw, rw, rw, your boat. All concords are the same:
rurimy raké rwary ritiiné
'his tongue was red!

Subject, of course, to normel Vowel Coalescence rules. And

the plural (once you know it) is pure Class 10:

233

s




235

nymy ci8d6 ci{ar¢ ndilné

'their tongues were red'!

B. i. The main business of the day is the Subjunctive. Now,
don't get upset. First, whatever you may know of Subjunctives
in other languages, the Kikuyu Subjunctive is very easy to
use and easier to form. The only problem with them formally
is the fact that the characteristic sign of the Subjunctive,
its final -e, disappeers if you have a verb (like one of the
passives) which does not end in =a in the Infinitive. Second-
ly, you already know the Negative Subjunctive; if you were
paying attention in Unit 9, you will recall it is used to
negate the Imperative. You also, if you listened.very closely, '%
will remember that what is used for commands is a Reflexive \
verdb in the Subjunctive. ,:;

ii. Kikuyu operates, basically, three Subjunctives, one |
Negative, as already stated, and two Affirmatives. The two
Affirmatives we call the Subjunctive and the Distal Subjunc-
tive. The 'Distal' is in there as a fancy-sounding way of say-
ing 'at a distance', which right away gives away the secret
of the difference between the two. With the simnle Subjunc-
tive, we get to say

n§ ndfréénda weanfrid njiyrsd
'T want you to comb your hair'

No, we don't say rwcljry - unless you are so bald as to have
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Just that one (and then why comb it?), ‘hair' is going to be
plural in Kikuyu. And we don't bother putting in the Possess-
ive, when the Object is an attached body part; if we say gi
ndfréamétinirié Inlvré 'I cut him off the nose', how many
other likely owners of the nose are there? English is unusual
in wasting time insisting on a Possessive here.

But back to our subject, or rather to our Subjunctive.
The item quoted assumes one of a couple of things. Either the
combing of the hair will be a regular thing, not a one-shot
incident, or there is a comb handy so the person invited can
use it at once.

But if we insert a prefix =ka- for the Distal Subjunctive,
then:

ny ndfrééndd wgdcdndré njiyré
'T want you to go comb your hair'

This assumes that it is probably going to be once only (or at
least not intended to be regular), and that for some reason
the actual combing cannot happen here and now. The effect is
the result of the fact that the -ka- seems once to have been
a real verb 'go' - long ago, of course.

Watch out for one thing. Tonally the two are very differ-
ent. Also watch out for the fact that this -ka- is not the

same thing as the -kaa- of the Negative Subjunctive (or the

Far Future, to be met in the next unit).
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C.i. The two Subjunctives behave very similarly, so what we
say below about usage will be illustrated from both. This does
not mean any one usage rules out one or the other. The Nega-
tive Subjunctive is relatively restricted, we'll point out
ways it is used.
ii. Alone, as a weakish command or suggestion, whether for
oneself or another:
t#dhi¥ nd mwtdkd
'let's go by car'
nj¥ké atya?
'what should I do?'
and, with the Negative, the standard Negative command:
ndwkaamwhiire
'don't beat him'
The Affirmative can be strengthened by prefacing them
with ny:
n§ t@&dhiy

'let's go!!

With the ny, the Subjunctive becomes as strong a command as
the Imperative, and makes up for the fact that the Imperative
only works for Second Person.

iii. With the addition of a particle like no, no ngginha,
ny wega, one gets a more dependent usage which is to be inter-

rreted as necessity, obligation, or various shades of 'ought'.
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nd ngginhd midhly ryu
'they must go now'
ny wégd tGéndyké mirwa
'we should write letters'
The Subjunctive with just no is often a definite prediction:
nd tweddké rinicl®
'we'll surely come back tommorow'
iv. With or without a nreceding nveuo, it is used in exmress-
sion of purpose:
ny mééniré nggw marugé
'thev gathered firewood so as to cook'
ny tiwkombé mbll nygGé tdkégire Indd
'let's borrow some money in order to go buy
things'
This is another one where the Negative works:
ny ndyrééndd kimvtéidhid mutikadndge
'T want to help you so you don't get tired!

v. After a range of verbs of commanding, desiring, urg-
ing, and being appropriate for. The Subjunctive is used if
the subject of the action desired and of the desiring are not
the same. If they are the same, of course we use the Infinitive:

ndadmwyriré nddgdakyrye
'I told him not to eat it'
nddréénda thiy

'he doesn't want me to go'

R37
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Here again, clearly, the Negative Subjunctive is possible.

vi. After an Imperative or (as we will see) a Future
Tense, the Subjunctive is used as a Consecutive. As a glance
at the right part of Essay 3 will tell you, a Consecutive
indicates that the verdb falls within the same time range as
the preceding, but is later in absolute time. What this means
in practice is that if I give you orders to do a series of
things, the first one will be Imperative, but subsequent
commands will be Subjunctive (Affirmative with no introduct-
ory particles): :

dhiy Gkigiré gfciniri wedntré njiyry
'go buy a comb and comb your hair'
Note that it is often very hard to distinguish this from
purpose - you could Jjust as easily try translating 'go buy a
comb 80 as to comb your hair'. This is a less likely mean-

ing than the Consecutive interpretation, but is still possi-

ble.

KE KANHA

WKUNDE
MBAKY
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Home Exercises

Unit 12

1. Describe a story, a mosquito, a river, or a language. Be
sure to use adjectives, demonstratives, Subject and Object
prefixes.

2. Make a list of things you would like your classmates, in-
structor, family, and friends to do, and to go and do. (Try
to keep this friendly).

3. Write a dialogue in which one person makes commands and
s;ries of commands (including negative commands) and/or
suggestions and the other suggests those concerned ought
or ought not do the actions mentioned. Got that? Go back
and reread it - it does make sense in the end.

L. Make a 1ist of things you should do and/or are obligated to
do and the purpose for which you should d@o the action. If

any involve this course, then go do them.

RWRY KUUMA NJORA
RWTICOOKAGA TWHW
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Unit 12
Drill 1
Change from Imperative to Second Person Subjunctive.
Example: a. rima
b. Urime
1. ria-i
2. gikuue

3. ririkana

&

. nyenderia-i
. teng'lera
. ona

. tiganire-i

@ =N O W\

te

reehe

O

10. ndugira-
11. rora-i
12. nyiita
13. ciruge
1k, rima-i
15. ina

16. uruga
17. ceera
18. andika-i

19. aria

20. mitige-i
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Drill 2
Add a second command as indicated on your worksheet.
Example: a. thil miiglinda.
b. thil miiglinda {ikarime.
1. rima-i
~inltka
2. wirute GIkiyQ
~thooma ibuku riri
3. una ngi
-akia mwaki
L. kira
~thikIriria
5. ikara-i
-rfa irio
6. mwiciirie
~cookeria mwarimil
T. iga mbeeca bengi
-tonga
8. twara ngaari nginya Karaatina
-geithia athuuri
9. umagaria-i ng'ombe

-rIithia

10. cimba irima

~Thitha thiini
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Drill 3

Change the sentence to the plural

Exemple: a.rikfl rlirll ti riritd

E

@ =N\ o W

O

10.

RWBAAW
RWY MADHA BU

b. ngll icd ti nditd

. riirigi rlirfa ti ritkunht

riihid riirdt nf rlitg .

. riiiI riinene nI riiriku

. rlicuiri rwa riigli rwvari riituune

riithaanju rwakwa riitiar® riitire

riigiri ritu nI rllcong'i

. riithiomi rwit@ rwi hinysa

rligano rva marimfl ti ritru
riibaall rwa kirathi gikI ni riird

riitumo rwi nguo-ini Ino yaake nt rllnene

l) ) N
LN
2
o
B

g %

~
T
s-
I
- .
b4

b
g
v

242

s v 2 - m———. o




244

Respond to the statement with a wish. Use the subject given
in your worksheet.
Example: a. Wacll ndanaruga {{miifithT

b. nI ndireenda aruge

1
|
!
Drill 4 '

1. ciilici ndanagana riigano ira
ithul

2. Kamau ndanagilra iraatil
Njeeri

3. ciana itiinathif cukuru kIrocko
ithe waso

4. ndiinarfa irio rifliciin®
nii

5. titiinaruta wira

ithul

6. matiinaina ndaaci ftukdl
ithul

7. ndlineethamba Uthill
maitd

8. arutwo matiinaandTka mathoomo
aarimil

9. aanake matiinahiifira miibiira
nil

10. ndiineekira tia nduune

Gathoni
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Drill 5
Respond with a statement of necessity.
Fxample: a. ndiraaria irio iria
b. no nginya Urie irio iria
tltirahanda mbembe
. ndaraakima waru
. ndliraathooma ibuku rfa GITgIkilyld

. nylimba njerfl ndIraakwo

. matiraathif GIcuka
. nwvarimll ndaraaria S0miditht

1.

2

3

4

5. miiwvaru ndaraanyua ndaawa yake
6

7

8. ageni matiraagagiirwo

9

. maitll ndaroima nylimba-ini

10. thooguo ndaraahiitira ciana

MWRWWDH] ‘
TA NDIGA- NO NGGINHA HUURWKE!

\ |
1)
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MAITW NY EENDAGA
CIANA NJADHYK
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Unit 13

A. This unit is all about verbs, largely because we are
running out of useful new classes %o give you. First we pre-
sent the Future. Actually the Futures. You know, of course,
that Kikuyu has three Pasts. $So two Futures will not be too
bad, will it? We have the Near Future, used (approximately)
for the rest of today:
n§ miryydhddmd Ivlky ryry
" 'they will read this book'
And the Far Future:
ny mAgdadhddmi Iblkd ryry
'they will read this book'
Different prefixes, different time. The Negatives for these
are really eusy, since they use exactly the same vrefixes:
ndiryyméhe fvikd
'I won't give him the book'
Or, further off,
ndikddmiwhé bk
'I won't give him the book'
Let us warn you, in using these, not to take the today
- tomorrow line too literally. Using the -ryy- forms - the
Near Future - means you plan to do it, and you think you will
do it fairly soon. If yon happen to be thinking of tomorrow,

or even rarely, next week, as 'fairly soon', then the impor-
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ant factor is are you starting a plan or just making a predic-
tion?

Another thing to watch out for with the Near Future (the
Far Future minds its own business and causes no problems) is
that for some speakers the =r- gets dropped. This is most
common in the First Person Singular, where you are likely to

2N

find nf nd¥yméhifra instead of nf ndfriyméhiéra 'I will beat

him', but it can hapven elsewhere.

The Near Future, finally, has the distinction of being
the one construction Kikuyu speakers disagree on most. As you
may judge from the double representation in the paradigms,
there are at least two different patierns of tonal behavior

used in different dialects.

B. Now, for you Science Fiction freaks, we will explore a
bit two alternative Futures. By this, unfortunately, we only
meann alternative ways. of expressing the Future. Sorry.

First, one you already know. The good o0ld Present Continu-

ous, as in n¥ &r&adhdndékd ngddri 'he is fixing the car'. In

English, you can say something like 'I'm doing it tomorrow',
using the Present Continuous bvecause in the Present you have
the fixed intent. Well, Kikiuiu allows itself the same luxury,
and as long as the serious intent is there you may use the
Present Continuous in place of the Far Future. It is not a

very common usagz, but one you should know.
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The other is a little different from what we've been using,
& brand new construction, which we call the Present Neutral
Negative. You may find a better name, but unless you do,
live with it. Now, let us quietly admit that this goes against
all we told you about how by the nature of things. Neutral
and the Present can not co-exist, since Neutral Asvect implies
at least the possibility of a momentary action, Present Tense
implies action simultaneous with speech, and one cannot usual-
ly speak instantaneously. How very true. Unfortunately, that
doesn't take into account the tendency of peonle like us to
grab names wherever we can find them. We have an extra Pre-
sent Negative, all the other labels are used up, so we steal
the Neutral. Oh, we can justify it very rationally. This only
evists in the Negative, see? And you can say that you DON'T
do something instantaneously, ;an't you? Logic.

Unfortunately, that is not i'eally the way it is used. If
someone says to you ndiik#hé, it means 'I ain't a-goin' to
give it to you'. It has the same present intention to do
something (or rather not to do something) later that the
Future use of the Present Ccntinuous has, but it is rather
stronger - 'I'm not giving it to you, and that's final'.

Watch out for the lengthening of the prefix (and don't ask us
to explain it) and for the fact that in the Third Person,

Class 1, we get ndéédhddma {bikit 'he is not going to read the

book'.
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A cultural point to pondcr - Kikuyu has three ways to
say 'I did it' - and five ways to say 'I won't do it'. Draw

your own conclusions,

c. Now, we know a very little about Consecutives after the
last unit. We recall that Consecutives are verb forms which
specify the same Tense range as a preceding verb, but move
the action on a sten. And we recall that after the Imperative
(and, we said, after the Future) we can use the Subjunctive as
a QOnsecutive. Very good, you remembered. But, while that's
fine for the Future (both Futures), what about our three Pasts

”»

(nf ndfréddnoomiré, nf dhéémire, and n§ ndé4ahddmiré)? Can't

they have a Consecutive too? Why, sure they can., In fact, we
can let them have one each:
Today Past:
ny ndyiré nhéms ndédnilna
'T ate the meat and finished it!'
Yesterday Past:
n¥ ndFrédryiré nhamd ndyrdaniing
'T ate the meat and finished it'
Far Past:
n§ ndfaryiré nhdmd ngeyniina

'T ate the meat and finished it!'
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One nice thing about the Consecutives is that they can

be strung together in nice strings. Look at Text 1, Just for
an example. This is most common in the Far Past, but can hap-
pen anytime. Another nice thing, very useful, is that you
can draw special attention to one of a geries of actions by
shifting it out of the Consecutive. We do much the same sort
of thing in English by inserting and leaving out the subject
markers - 'I came and spoke to him and got his permission,
and I went and cooked and cleaned and went to sleep'. If we
shift the position of the extra 'I', we get a slightly differ-
ent effect: 'I came and spoke to him and got his nermission,
and went home, and I cooked and cleaned iand went to sleep'.
And if we use all 'I' forms, we get something very avkward:
'TI came and I spoke to him and I got his rermission and I
went home and I cooked and I rleaned and I went to sleep'.
You might use that last one if you wanted to stress not only
each action but also the incredible amount of work involved.
In Kikuyu it works much the same way - all Consecutives
are fast moving, all non-Consecutives are slow, emphatic,
and boring, shifting one of a string of Consecutives to the
regular Past draws our attentioﬁ to it. Of course, in English
we can only leave out the pronoun if the subject is the same
as what precedes it; we can't change 'T came in and you went
out' to 'I came in and went out' without seriously changing

the meaning. But in Kikuyu ny ndd&tddnhiré nd #kitmd is per-




fectly all right, with the Consecutive in its prover piace.

What you can't do in Kikuyu with the Consecutives that

—

you might expect, is to begin a series of actions one day,
keep listing what you did up til midnight and then carry on
into the next day with a shift from Yesterday Past to Today
Past Consecutive. This is illogical - why have three Past
Consecutives if they Just duplicate the information in the
main verb at the heginning of the string? But that's the
way it is. Sorry.

Another expectation, logical enough, asks us, why is there
ne Consecutive for the Présent? The reason, however, is truly
obvious. What does a Consecutive say? It says, this verd is
in the same Tense as the preceding, only later. What does the
Present Tense say? The time is right now while we are speak-
ing. So two Present Tense verbs are trying to be (if not vrecise-
ly) simultaneous, so how can one be later? And that's why

there is no Consecutive for the Present Continuous.

D. There is a Negative Consecutive -~ 'and/but I didn't do

it'. This is rare, but is used from time to time, so here you

are. It looks like a Negative Subjunctive with the -kaa- left
out:
ny ndéarigiré nhédms na ndirye

'I cooked meat and I didn't eat it'

This differs from the normal Consecutives mostly in scarcity
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and in the fact that Kikuyu will not allow you to string se-
quences of failures to act into a connected narrative. We
advocate this as a piece of recognition grammar only.

The Consecutive System in general, though, is important,
and you should use it whenever the opportunity arises. Not

to do so will make you sound very stilted if not positively

wrong.
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Home Exercises

Unit 13

l. Plan your future, or someone else's future, by making
a list of ten things you, or someone else, will do in
the Near and in the Far Future.

2. Write and perform with a friend a dialogue between a
person who gives suggestions saying that the other
person ought to do various things, and the other person
who absolutely refuses to do the action in question.

3. Write three short narratives describing what you or
someone else did today, yesterday, and the day before
yesterday. Sce how much more detailed you can make

your reports now?

MBAARA
YA AKA
NDYRY

NGONDU

R53
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Unit 13
Drill 1
Change the statement of intent or wish to the appropriate
Future.
Example: a. nI ndireenda giithil UimfitithI
b. nI ndIithil UUmitithi
1. nI ndireenda kiiglira miigeka riitici®l
2. Njooki ndareenda glithambia nguo mIaraho

3. ndireenda kilruga riiffcidl

&

. nI areenda kiinyua thubu wa mahindi hwai-in

. mirIfu ndareenda kilnyua maal UimidtthI

N W

ni mareenda kfigiira miirengeti ooke

-

. airIItu nI mareenda kilina rvimbo kiumia

8. miirutwo nI areenda kilinfika thaa miigwanja

9. tiitire=nda gwaka nylimba mwaka Uyil

. nyoni nI ireenda kilina kIrooko tene

. nI ndireenda giilikIra thaa Imwe

. miitegi nI areenda glitega nyamdl kiwnia giki
. rithuuhu nI riireenda gilkoma miithenya

. athuuri nI mareenda giithooma mabuku UUmiitith%
. ni tiireenda giithiI Riiraaya hindi ya thaano
. Gathoni nI areenda giiiika kilnyua caai rilicid
. mithIIni ndareenda kiirfha thiiri o na ri

. arimi nI mareenda kilhanda mwere Uimiitithi

. nI ndireenda kilria thaathita

. tltireenda kwiruta kinjIrimaani mwaka iyl
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Drill 2

R

O

1.
2.

&
-

(o0} - ()Y Ui
- L)

10.

espond to the command with a Future statement.

Example: a. thil fikagiire irio

b. niI ngaathii kiigiira irio
ikara haha itthoome ibuku
iyliria thaburia maal firuge nyama
- kombora-i ngaari miithii Embu
oya itimll Ugatheece kIng'ang'i kiria
. thambia indo na ficihuure
rora-i riiball mwandike ciugo ici -
thiI ridI Ugatudbire
. rirlingania-i mbiiri m¥infike
. glira mabuku ma Gikilyll (mathoome

niI tihinglire miirango tuumagare

NY NGGWRIRE

RYINABU

NDWWNHW NA NY
NDYRYYRYRYA
TOONDW RYY
MWRYO MWNO




Drill 3

Add the verb indicated on your worksheet to the sentence ziven.

Example: a. nI nTmire miginda dtmidthi

l.

10.

b. nI nimire migiinda UMmidtithI na ndaahanda

Kamau ni agiirire marigili

-ria

. arutwo ni meathcomire ciiiria cia kIgeranio

-cookia

. mithuuri ni ooire itimi

-iraga king'ang'i

. UimitdthI maitd nI athambirie nguo

-anika

. Wanjikdl nI aathiire rildf

-taha maal

. nI njlkIrire kIrooko

-kiinya magego

. ira hwaI-inI ni tlraarutire nguo

~koma

. Mwangi n% acereirwo ni cukuru

~hillirtio

. ndagItaarI nI ookire iyo

-thondeka
ni nyonire miiriitithi

-teng'era
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Drill 4

Change each sentence to the Far Future.
Example: a. ciana nI ciathoomire na igithaaka

&£ W

© @ 3 e ow

10.

b. ciana nI igaathooma na ithaake

. bundi nI eathondekire terebiiceni akIrThwo
. Waciira nY ookIrire akTara Trirt
. mbliri nI cioonire hiti igTteng'era

. atumiia nT maageithanirie makTaria

nI twathiire Mirang'a na tiiglire karagita
miciirithania niI eeciiririe mlino agitua ciira
aanake nI mainire rwImbo magikena

miliriTtu miithaaka nI akoona Kamau akImwenda miino

. mwarimi nI arutire wira nginya akTnoga

ngui yakwa ni yarwarire na Igikua

NGGUUW - NY YOIMIRE
RWWY YKYNIINA MWGW NDA
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Drill 5
Ansver the questions in the Affirmative or Negative as indi-
cated on your worksheet
Example: a. nI woonire miithuuri ficio?
b. aaca, ndiamuonire
1. kilira kinene nI kfarfire kIThuruuta?
1T
2. ciana nI ikomeete?
aaca
3. Wanjiki nI eecaniirire njuiri riiiciini?
aaca
L. mbliri nI irathiire klirfithia werdi?
i
5. arutwo nI meendeete milrutani wao?
1T
6. thooguo nI ooragire milriilithi?
aaca
7. aariml nI makaaruta ciana glithooma?
aaca
8. mbuku ni yaiire nyama nene?
1T
9. athuuri nI maraanyua njoohi?
i
10. nI miheanire mabuku?

aaca
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12.

3.

1k,

1s.

16.

17.

18.

19.

20.

260

ni tiglirire nyama
~ruga

Karanja nI askinyire GSfcuka
-andTka wira

nI ndiraandfkire marda maing¥®
-ikia boothita

mwana ahaicire miitI gactimbirt
-glla thi

thil ciao nI ciookire
~liraga

nI mareenjire irima
-thika

maitd nI aikarire thi
~tliganira riigano

gItI nI kToinIkire
~teeo

Aa GItall nT maigire nduka
-endia.nguo

miitI miraihu nI wagliire

-kiraniria njira

NHWMBA
MWTY

YANHU YRY
WTOOMA

NJAGADH,|
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Unit 1k

A. In this unit, you lucky people, we take you on what may
not be your first but certainly won't be your last trip into
the world of Aspect (unless, of course, you drop the course
immediately). Aspect - well, we won't re-explain it here, go
into Essay 3 and read all about it - why say it twice? As you
have seen, if you did Jnst go back and read all that, Aspect
is basically ©¢ime in relation to time, and when we single
out a time - Past, Present, Future - with Tense we need to
specify whether the action happened at that time, before it,
after it, etc.

Today we are dealing with the Habitual and Continuous.
The names are self-explanatory, so let us explain that the
Continuous is used of actions actually in progress at the
time being talked about - 'at nrecisely 2:15 A.M. I was eat-
ing a peanut-bu ter sandwich'. Givenlthis statement and a
time machine as a reliable witness, we can check, and if the
speaker did not have a peanut-butter sandwich in his mouth
or on the way into it at 2:15 A.M., we may call him a liar.

The Habitual indicates that the action was performed at
more or less regular intervals during a period specified -
'all last year I used to eat peanut-butter sandwiches at 2:15
AM.'. To check the truth of this, we would need to sample

several 2:15 A.M. feedings, and if a reasonable number of them
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out of the year showed the right kind of sandwiches, we couid
accept the statement.

Now, we have been using the Present Continuous all along
- nf ndjrééndgé 'I am getting tired'. Nothing new about that.
So you would logically think we ought to introduce the rest
of the Continuous forms first and then get to the Habituals.
Wrong. Good logic, inadequate premises. The sad fact is, that
even though they have room, with only a hundred or so really
distinct verb forms, the Kikuyu just don't bother t; differ-
entiate between the Habitual and the Continuous except in the
Present Tense. They say if it's Past or Future, and it takes
pPlace over a stretch of time, just call it Habitual. Sure,
both meanings are found. Some forms are more likely to be
taken as Habitual than Continuous and vice versa. And though
normally they sound the same, there are ways of differentiat-
ing if it becomes really important. But usually not - as Eng-
1lish will demonstrate (not 'will usually demonstrate'), dif-
ferentiation is too much work to do (not 'to be in the habit
of doing') every day.

All these verb forms, then, are basically Habitual, which

means they will have the Habitual suffix ;ag~ in them. Watch

out for where it goes (sometimes final, sometimes middle),

what it can do to Vowel Harmony (the Habitual Infinitive of

~

gwedokérid is gicddkdgzyrid), and for verbs like kwwrdgd 'kill'

which look Habitual but are not ('kill' nabitually is kinwragigd).
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All these forms -~ excent for the Present, which is exclu-
sively Habitual - can be seen as either Habitual or Continu-
ous. The closer to the Present, the more likely the form is
to be Continuous - imagine saying 'at 2:15 last night I was
in the habit of eating a peanut-butter sandwich'. The further
from the Present, and the larger the time span snecified, the
more likely to be Habitual - imagine again, please, 'twenty
Years ago all through September I was in the middle of eating
& peanut-butter sandwich'. That is either a very big sandwich
or a very slow eater. But these are only probabilities.

All the Tense-marking Habituals, unlike the Neutral As-
pect Pasts we have gotten used to, have Negatives formed on
precisely the same pattern, so we don't need to illustrate.
If you need a form, go to Essay 3 or the Paradigms. There are

no undesirsble peculiarities,

B. Specific Habitual forms - we hive first, the Habitual
Continuous Infinitive. Works Just 1like a regular Infinitive,
but is either Habitual or Continuous. Looks the same, too:
ndiréénda kfirigéed & mudhénha
'T don't want to cook every day'
And there's an Imperative:

rigéaed

'cook (regularly)'
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And a Negative Subjunctive:
ndwkaarigige
'don't keep on cooking'
And of course, there must be a Habitual Subjuactive:
ny nd§réénda frflighgé 3 midhénhd
'T want you to cook every day'
And even a Distal Subjunctive:
ny ndyrééndd wkarligdeé 6 mfidhénha
'T want you to go cook every day'

All the above are exact copies of the non-Habitual equiva-
lents and are used exactly the same ways. The same is almost
true of the two Futures:

ndikdarigagd 6 midhénha
'I won't cook every day'
n§ ndfriyrfigs dnaadnita
'T will be eating at noon'
The shapes correspond perfectly and the meanings of the items
illustrated match well with the Neutral counterparts. But the
Near Future Habitual is also used, for example, when in the
story of why vpeople die God says:
n§ méryykGdga
'they will always die'
This does not mean that fthey will be dying at some specified
time', nor does it 'they will die habitually starting

today', rather than starting tomorrow. Instead, this is the
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element of intent we talked about in the Near Future coming
out. This is, after all, a decree, and what can be more intent-
filled than that?
The remainder are all straight forward in meaning, though
the shapes are not like those of the Neutral forms we know.
The Yesterday and Far Past prefixes should be no news, though.
Present:
ny dhddmégd mimd
'I read a lot'

The Present Continuous, nf¥ ndfraadhddmd mémd, would mean,

'I am reading hard' or 'intensively' or something of that
sort.
Today Past:
rwwe{ing réré n§ méékwinaga
'this morning they were dancing'
Yesterday Past:
twtirddrttagd wira
'we weren't working'

The Today Past is nearly always Continuous. Yesterday is
Contiruous more often than not, but the Far Past Habitual is
habitually Habitual:

ny aarymigd & midhénha
'he cultivated every day'
Remember, there are no trick forms like the Recent Pasi

Negative and the Present Neutral (so-called) Negative with

Pt
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these Habituals. All Negatives behave decently like their

Affrimatives.

C. Haven't we forgotten something? We gave you Habitual
Imperatives and Subjunctives, Pasts, Futures, how could
there be anything else? But what about Consecutives? Those
things that took up most of the preceding unit. Well, yes,
there are Habitual Consecutives. After all, you need to be
able to say things like 'he used to get drunk and then beat
us'. The 'and then' suggests we should have a Consecutive.

And we do. But we can't use the Consecutives we Just
learned. For one thing, each of them is used exclusively with
its own verb form (except for using the Subjunctive in the
Future). For another, the rule says that the Consecutive im-
plies one thing happening after another has finished. Well,
the 'get drunk and beat us' dcesa't mean that after the habit
of getting drunk ended a new habit of beating began. So we
have different forms, which allow the first bit to be incom-
plete. And each can be used with any of the Habituals (except
for Imperative and Subjunctive, which still take Subjunctives).

ny Garyyéehd dgAtwhirtra
'he used to get drunk and beat us'
That is the non-Punctual Consecutive; the Habitual Consecutive

is just like it but has the familar -ag- in it:

266
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§ Baryyaghd dgitwhitirdgd

'he would get drunk and be beating us'
The 'Habitual' Consecutive is actually ebout half the time
Continuous. Unlike the other Consecutives, it usually will
not follow itself. The norm is one Habitual Consecutive (or
none at all - it is not too common) followed by several non-
Punctual Consecutives.,

These can be thrown into a string of regular Neutral
Consecutives, or put after a Neutral verbd, if you want to
make a quick change to the Habitual:

cooIrimé r¥egftkd & hédy-in§ ... rykdmiyrd atfriry... -
'...the ogre came in the evening ...and kept on
saying...'
Remember to keep the -ka- prefix short. The -kaa- is Far

Future and Negative Subjunctive only!

D. Vell, the run of short units ends here. Since we Just
gave you one piece of verb with -ka- prefix, let's give you
some more pieces of the Class system with the same prefix.
We are talking about Classes 13 and 12. Class 13 (which al-

ways has a Class 12 plural if there is a plural at all) has

very few nouns which belong exclusively to it, the best-known
being kanid/t¥nud 'mouth(s)'. The rest are mostly what we in
the tr.de call Diminutives.

Let us leave the details of Class 13/12 form and concord
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to Essay 2 and the Paradigms, and go straight to the business
of Dimirutives. For almost any noun, it is possible to derive
a Class 13/12 noun meaning a small specimen:
mwané kddnd
'(little) child’
or & small amount:
Ir1d twarid
'(a bit of) food'

Smallness being what it is to the human taste, this can
have overtones of insignificance or cuteness. It can be said
seriously or in fun, as insult or compliment (kamﬁndw ittle
person' will tend towards insult, kémwind 'little child' is a

compliment). Sometimes you will have two different Diminutives

of the same noun with different meanings (kd3drf 'kid' and

kdbwr! 'small goet' both from mbwrf 'goat'). And sometimes

you will have a Diminutive meaning about the same as its

source word (ihindd irddyd 'a long time' and kdhindd kiradya

'a long time').

You do not have to meke up Diminutives yourself if you
don't want to and if the adjective mwnllnl is enough for you.
If you do desire to, it is usually fairly safe. Take the old
prefix off and replace it with ka- in the singular and tw-
in the plural, with concords to match -)ka- and tw- throughout.

That will work not for all nouns but for most.

But even if you don't want to create them (and we would




not blame you for not wanting to make them up), the Kikuyu
use a lot of them. So be ready to recognize them, and to

guess at what regular noun lurks behind, say, kdbukd. Why,
thet is the Diminutive of Ibikl (or possibly mbiki) and means

'booklet'. Great, though it's not always that easy.

E. Before we leave the subject and the unit, one more use
of ka-. You will find around a number of numbers with a prefix
ka- (or, by the normal rule, ga-). And this is passiag strange,
because we expect Class 13 (EE?) to be singular and here it
is on plural numerals. What is happening here?
The answer is, Ordinal Numerals. In case you aren't up
on the term, Cardinal Numerals are ‘one, two, three...' and
Ordinal Numerals are 'first, second, third...'. In Kikuyu,
Ordinal Numerals are done with Possessives:
Ibliki ryd mégwinjé
'the seventh book'
For most numbers, the Possessive is just thrown on the
front of the Cardinal Numeral:
Ibiki ryé ikémi néd rimwé
'the eleventh book'
But if the number is cne that takes concord prefixes, 2-6
and 8, then the Class 13 prefix goes on (since we can't have

a naked numeral):
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1blkd rva gdtindite
'the sixth book'
The 'first' is irreguler (so it is in English, French,
German, Russian - does this mean anything?):
Ibikd rya mbérs
'the first book!
Literally, 'the book of the front' (sounds highly politi-
cized). The 'last' is similar
Iblkd ryad médnla
'the last book'
or, more c~-mon these days, from the Swahili,
Ibvlkd ryd m¥icd

Both mean 'the book of the end'.

Miicd va 1ahdSmd
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Home Exercises

Unit 14

1 Make a list of ten things you or someone else does everday

or does not do everyday.

2. Take the list made for 1l above and indica.e vhich things

you or the other person likes to do everyday. Then indicate
which things your teacher and which things your mother likes
you to do everyday.

3. List the actions which occurered habitually in 'The Egg that
Hatched a Beaut:iful Girl' (Gecau P. 127-131). Be sure to use

Habituel Consecutives as well as Habituals.

' Compose a brief narrative concerning a small child, a small

bird, and a small amount of food.
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Unit 1k

Drill 1

Change the verb to the Habitual.
Example: a. nI wathiire GIicuka iyo

[

&

o N O WU

O

10.
11.
12.
13.
1k,
15.
16.
17.
18.
19.
20.

b. nI wathiaga GIcuka o kiumia

. nI ndIraaruga {iclirll rIu
. mithuuri nI aaniinire irio ciothe
. mvarimlil nI araatliganira ng'ano njega

. Njoroge araaceerire kwene ira

igiilita irasnogoka riu
mwihia akaahiilirwo nI mahitia

ak{rii nI maroota mwaki

. Kamotho niI asgiirire ngaari

. athliklimi acio matiraagoma

kaana nI karaakoma

mithIindl ndaraarla nyams cia ng'ombe
miiruti wira nI araanogokire

aarimi matiinaccokeria aarutwo

ni ndireenda {iruge caai thaa ikiimi
arimi nI maraarimira mbembe miigiinda-in3
ciana nI ireenda kiiria ngwaci

athuuri acio nI mareeciiria miino
Gathoni na miliru-we nI maarfiire

ni tiikaahaica mbaathi tiithii Nyirt

Karidki ni aathiire GIcuka na akIgiira indo

_272
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Drill 2
Change from Initiative to Habitual

Exampie: a. nI eekiirugiite
b. nI eekilrugaga °

1. miirITtu ficio nI acanfiriite njuirI wega
2. hiti n¥ ciarifte nyama ciothe
3. twana nI tiliraathaakiIte
4. mirdilithi nI dkomeete
5. atamiia acio matitahiite maai
. arutwo matiathoomeete mabuku maao
T. Kimani nI araatwarIifte ngaari ihinda iraaya
8. Aa Njeeri matikeneete Ulimiifithi
9. al nglnyuIfte njoohi
10. nyIa nI yategeete ciungilyi
11, Weirimli nI aiguitte thoni
12, midithigari nI sanyiitifte milici taini
13. kIrimd nI kIraarigiftwo nI tthoro #cio
1k, arutwo ni mﬁgereetie miino
15. tfitirThiTte mathiira maitd
16. ngarI Ino yariTte andil
17. mwanake ni eehumbiite wega
18. mateng'ereete {iguo toonddl wa guoya
19. UithiITte ndfliinydl kiglira kI?

20. mirwvaru ndaanyuiite ndaawa
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Drill 3

Change the Subject to the dimirutive

Example: a. milirITtu ficio nT miithaka miino
b. kairIitu kau ni gathaka miino

1. ciena ciitd nI theru

2. mbliri Iyo nI yanagia milno

3. nyoni nI ciikaraga mItI. Iglir

4. rOhi®l rlird ti rfitushu o na haniini

5. irio ciothe nI ndie ni mbaka

6. tai yake yar? njega

T. rfigendo rfiu rwarf na hinya mfo

8. ngeari Iyo nI njer®

9. ithandikil rfa kigera rIart iritd

10. thaa Ino ti yakwa

DHWNGGWRWRW
NY KANHONI KANIINI
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Drill 4

Answer with the verb given on your worksheet

Example: a. kiumia gikiI kIraathirire weekaga atTa?
b. kiumia gIikiI kiraathirire ni kiiruga ndaarugaga
1. ira Kamau areeka atIa?

10.

-thooma ibuku

. Asgikilyll tene maarutaga wira frikil?

-ruta wira wa lirimi

. wikaga atia kirooko?

~tikIra

. baaba na memi meekaga atIa o hwaI-ini?

-ina rwimbo

. mwarimil eekaga atIa iyvo

-rutana

. na mthunjia eckaga atia ivo?

-nogoka

- mvarimii eekaga atla milthenya wa kiumia?

~koma

. na mihunjia eekaga atia kiumia?

-hunjia

. karani geekaga atia?

-andika

twana tweekaga atia?

-rira

B
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Drill 5

Ansver the question using the verb given on your workshee:.

Example: a. wikaga atIa na nyama?

b. ndicirugaga na ngaciria

1. arifu meekaga atia na njoohi?
-pyua, -riio

2. maitll eekaga atia na ngil?
-gkia mwaki, -ruga

3. mwikaga atia na ngaari?
-twara nginya Gicuka, -infika

L. miriithi eekaga atIa na ng'ombe?
-umagaria, -riithia

5. mwikaga atIa na ibuku riitii?
-thooma, -Iruta GIkilyll

6. andll meekaga atfa na aici?
-nyiita, -hillira mino

7. njikaga atia na thaani?
-thambia, -huurs

8. eekaga atIa na kihaato?
-0ya, ~haata

9. Kamau eekaga atia na mbembe ciake?
~thii ndiiinyd, -endia

10. twikaga atla na mbeeca?

-iga, ~-tonga
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Unit 15

|
A. We are now at a greatly advanced stage. You should from
now on begin working through the Texts attached to the course.

You'll find it tough going at first, but it will get easier,

and we have gruded them so far as it is possible. When you

finish these, perhaps your teacher will provide you with

more. You have already most of the basics, and the rest will

be coming. Things are so complex now that it is easier to

let you see them in use th;n to try to explain.

What we will try to explain in this unit is Classes 15 and
16. Class 16 is easier - start there. There is exactly one
Class J“ noun - hdndw 'place'. All concord prefixes for the
class are ha-, it is very common in adverbs of place (gggg
'here', literally 'at this place'); that is all you really
need to know. The type of place referred to, as we should
recall from &€& hd, is a small, Known, near, specific spot.
Easy.

Class 15 is not so easy, as it is at least three classes
rolled into one. Shape is not too bad. All Class 15 nouns have
& kw- prefix; all Class 15 concords are kw- as well. Sounds
easy. It is necessary to keep straight which is the Class 15
Object Prefix and which is for Second Person Singular (also

-kw-). But that is easy. The tones are different:

R73




281

gwkurdra
'to look at you'
wkwréra
'to look at it!
And if the First Persor Singular Subject Prefix nrecedes,
there is another difference, even where there is no tonal
difference possible, as in the Subjunctive:
ngghrore
'let me look at you'
ndykérdre
'let me look at it
The Class 15 insists on ndy-, like other Object prefixes, but
the Second Person Singular pretends +o be part of the verb
stem and takes N-.

The use and meaning is the hard part. Class 15 contains
three body parts (gudkd 'hand', kugiry 'foot', and gitw 'ear').
A1l singulars, all with Class 6 plurals (another set of singu-
lars to go with our all-around favorite plural class). It aiso
contains the single noun kindw 'vplace'. Everything said about
the Class 16 hdndW and its ccncord applies to kindw as well,
However, kindw, like && ki?, is for la..er, further, vaguer

regions. Some people will tell you that hdnd% and kwnd¥ go

together as Singular and Plural, resectively. If it bothers

you that you can say hindw ham#wé and hind¥ héér¥ for 'one
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spot/two spots' and kimdw kvm@é and kwndw ki#gry for 'one

region/two regions', then you don't have to buy the 'singular/
plural’ story.
Not least, Class 15 also contains all the Infinitives.
You may not be used to thinking of Infinitives as nouns, but
they are. You know, they can be used as the Object of a verb:
ny arééndd kimyeurd
'he wants to buy it'
It can also, however, be used as a subject and take adjec-
tives:
kWryd ny kwegd
'eating is good'
and even Possessives:
kWndgd ghiké
'his getting +‘red!'
These uses are less frequent, but they exist, and Class

15 concords are used for it.

B. In this unit also we want you to get to know the Relative
clause and the Relative verD. We won't duplicate the fairly
full descriptions in Essay 3 (for the Relative verb forms),
Essay 2 (for the Relative Subject markers) and Essay 4 (for
the function of Relative clauses, Definite and Indefinite,

Adjectival and Adverbial). Go read those, come back, try the
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drills, go through one of.the Texts and pick out all of the
Relatives (no,' not your cousins). The ones You can't figure

and explain, ask your tzaacher.

Note especially the use of the Relative in Focussed con-
structions with ny put before an emphé.sized Noun Phrase, And
notice that the Affirmative verbs with ny are actually all

using Relative verb forms.
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Home Exercises
Unit 15
1. Identify from the reading for this unit examples of:
&. the use of handil and Class 16 prefixes
b. the use of Class 15 prefixes where kiinddl is implicit .
2. Compoge a brief narrative where one central character has
something wrong with one foot, one hand, and/or one ear.
3. See the suggestion on the last page of the unit. No, don't

Just look at it because we =aid 'see it'! Do sonething
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Unit 15

Drill 1

Change the sentence given to include a Relative Clause.
Example: a. airIftu akuhI nI meendaga kiirima

b. airiftu aria meendaga kilrima ni akuh?

- hiti nI IraarIa ciimba icio

4

- athuuri atongu mee mbia nyingi

miiriTtu miithaka nI aathekire miino

l:‘(.dl\)

- kahiI gaathiki nI geethambiite maitho
arimi anogu matiinathif GIcuka

nI nyuire thubu wa mahindl

nifrutwo miiligT nI araathoomire ibuku

maitii nI agaakima irio

DA T Al <

. we ndooneete Kamau mbere Iyo

10. irimil ti1 njtigl mino

NHONI

YWMBWKAGA
WTUKW
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Drill 2

Change the sentence to remove the Relative Clause.

Example: a. airiftu arls mataahiThirie waru nI eega,
b. airiftu eega matianithirie waru.

1. andll aria maiyaga indo nf aici

2. mirfiithi UrIa wooragire mwanake war?l mithiiiitu

miirutwo {irfa ooririe kitiria kIu nf milig?

W
. .

miirIftu irfa woririe kIfiria kfu nI mikenu

mithuuri rfa woonire itumbI ria nyaga aarl miiguim®
- meetha IrIa ndIraaglirire Irsar? nyuniku

- nyamil iria ciI ngingo adaihu nt mIitiriro

nyamii IrIa Itarf magiirfi nI nyoka

. andl aria matarf mbeeca nf athIini

10. mwarimil iria iteendeete n? miiiru

YDHIAGA
NA  [HENHA

GWKYRA &¥
IRIA INGGY CIODHE
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Drill 3
Transpose relative clause and consecutive with main verb
Example: a. nI ndaagirire indo iria ndeendaga mino
b. niI ndeendaga miino indo iria ndazgilirire
1. meitll nI aarugire irio na tiig¥eirla
2. miilithigari nf manyiitire mitici firfa fliyire mbeeti yakwa
3. nI wa'heire mbuku Iria‘ngaathooma riificifl
4. mitirTivu {irfa wikegwo wega ndaakuithITte nyina
¢. AagIkilyl niI marfagas irio iria makiiragia
6. miirutwo Uirfa wanjookeirie nI oof GTkilyii
7. mwana {icio nI aahiiliregwo agatiimwo agathil ridy
8. milthuuri {irfa fireenda kiiiga nduka nT arsathif taiini
9. ndaanoona rvagi riria riminyuaga thakame

10. ng'ombe iria firaathInja ndirsagiirire ndiitinyt

FHIsLS ),
_.-""l..',ém.w 1Ry
ayemais I8




Drill 4

Change from singular to plural or vice versa.
1. nI ndugire irio

2. miirutani nI oonire milrutwo wake

3. kigiiita nI kIhuurlkire

L. mlituri nI arfire nyama °

nI fithoomire ibuku riakwa

nI mathambirie thaani

nI tiirutire inya icio nylimba-int

. airiitu acio nI marimire migiinda

nirfiithi Ino ni yliragire ng'ombe iria

10. niI miglrire iraatii njega milno

\ MARIGW
S~ —

ATUMIA MACIARACA
MAGYTIGAGIA TWANA NDA

286
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Drill §
Ansver in the Affirmative, using an ObjJect Prefix.
Example: a. n? wonire miirutani GUmidthI?
b. II, nI ndTmuonire

1. nl mwandikire kigeranio UUmitithi?
2. nI lireenda igeranio?

- nI miirascilooma ibuku riri? ::.
. ¥I na gikombe gTakwa? (

&£ W

- mirl na mabuku maanyu?

. kigliita nT kIrfire irio? ’

ciana iri na miguf?

gIltonga nI kiendirie indo?

O [o0] -3 [« \%;}
. . .

nirifithi nI Wriire njal?

10. hiti nI yliragire ng'ombe?

MAITW NY ARUGIRE
IRIC ICI MNJEGA?
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‘Drill 6

Answer the questions in the Negative.
Example: a. nI wonire miirutani OUiniifithi?
b. aaca, ndiinamuona

[

. nI mwandIkire kigeranio UUmiUithi?
2. nI Ureenda igeranio?

3. nI mitraathooma ibuku riri?

4. wI na gikombe glakwa?

. miirl na mabuku maanyu?

. kigliita nI kIrIire irio?

. ciana irI na mIgui?

. gitonga ni kiendire indo?

O & =\ O W

. miirdfithi nI firiire njaii?

10. hiti ni yliragire ng'ombe?

NGGURU
NDYTENGERAGA
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Unit 16

A. To begin with, two more Aspects. As you recall, we talked
about the Habitual and the Continuous together because out-
side the Present Tense the forms are the same. So it will not
shock you that the Completive (which is one of the new ones)
looks exactly like the Initiative outside the Present.

There is a difference in the Present. There in the Affirm-
ative we have a form which will remind you very much of the
Today Past Consecutive, only this one takes ny:

n§ ndddtémd mity
'TI have just cut down a tree'

For the Negative there is not much you need to learn. Ve
simply use the Recent Past Negative:

nallndtéma mwty
'T haven't cut down a tree yet'

There may be slightly different implications here, which
may help to explain the unrelated forms. The Affirmative im-
nlies the recent compnletion of the action. The Negative, be-
sides its use to negate Today and Yesterday Past, is used to
indicate that the action was not accomplished, though it may
be expected soon. That the Affirmative and Negative are not
exact durlicates is confirmed by some derived uses. With the

verdb gwdhly 'fo', the Present Completive Affirmative nf ndgé-

dhii is normally used not to mean 'I just went' but rather




'TI am going'. Although the understanding may be 'I just set

off', the form is nearly equivalent in use to nj ndfréadhiy,
‘the Present Continuous. With kwhdtd 'to be able', the Present
Completive n ndédahéta is the normal way to say 'T can'. Im-
plying 'I have just become capmable?'. Or not? But the Recent
Past Negative can't be used to negate either usage; it will
only mean 'I didn't go (yet)' and 'I couldn't' resvectively.

How does the Completive differ from the Initiative, since
we tend to translate both with an English Present Perfect?
The Completive stresses the recency and the completion of the
action. The Initiative stresses that, though the action may
not be particularly recent, the situation resultinz from it
persists. One may say

n§ nddfkéra
'T have sat down'
while standing up, but the sit-down must be fairly close in
time. One may say
n¥ njikdrgyté
'T am seated’

only when sitting down, but one may have been on the seat in
question for days. That is the contrast.

In the Past (there are no simple Future Completives) the
Completive and Tnitiative are identical, so that ny ndfraiki-

ryyté may mean 'I had just sat down' or 'I was seated' - both Yes-
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terday Past. If it becomes really important to distinguish,
Just as with the identical Past and Future Habituals and Con-
tinuous constructions, one can, but it is usually too much

work.

B. The Completive is characterized by referring to a Past
action in terms of its relevance and nroximitv to the Present.
The second Aspect we owe you in this unit, the Projected, is
similar, in treating a Future action as nresent. This is what
you heard every time your siblings (you, of course, did no
such thing - nor did we) shouted out 'I'm coming, mother'
vhile continuing the game. This looks like - and is - a nre-
sent, but is telking about something that has not actually
happened. It does predict that it will shortly, and stresses
the speaker's good intentions.
Such is the Present Projected, and the Kikuyu equivalent
works the same way:
n§ nggwdhly
'I am going to go!
This time the Negative matches:
ndiigfidhiy
'I am not about to go'
The Negative is very little different in meaning from the
Present Neutral Negative, if you remember that.

These forms should look very familiar - they are the same
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basically as the Today Past Habitual, just as the Present Con-
tinuous is very close to the Yesterday Past Habitual. The
meaning are not all that close, but the shapes save memoriz-
ing new prefixes, at least.

You will ask, what hapnens to the Projected in the Past
and Future? The Habitual and Continuous merge to one in the
Past and Future. The Completive and Initiative, in the same
way, merge in the Past. So what of the Projected? Right, there
is only one distinctive Projected form, and that is for the
Present. If you wish to do a Past form ('I was about to eat')
or a Future, you use the form of the Habitual. Not that it

happens much.

C. Ve wish to draw your attention to the three princinal
tyves of adverbial Relative clause. These are, simply, normal
Relative clauses, except that instead of modifying normal
welli-balanced nouns, they sit without visible nouns around
for them to agree with.

There are Temporal clauses. These sound as if they are
good Class 5 Relative clauses. But if you check, you won't
find any Class 5 nouns around, and trying to make it work
for a noun will make no sense:

riria askinyire, andll ocothe ni maamihiiirire

'when they arrived, everyone beat him'

Simply svecifyving the time wnen the Main clause hapmened.
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The Locative clauses are the same, only dealing with
place. There are two types, one marked by harJa, one marked
by kiiria:

hee na hiti hakuﬁi na haria mari
'there is a hyena near where they are'
kiiria aabandiite mbembe ni oonire niigl
'where he had planted the corn he saw baboons'
The difference between the two tymes is roughly that between
ha and kfi 'where', hari and kiirI ‘there is'. haha and gikil
'here'.

Clauses of Manner tell us 'the way in which'. This one
is marked with what apnears to be - but isn't - the Class 3
Demonstrative iiria:

ni eendire kilina o ta {iria mitumiia ficio aainaga
- 'she wanted to dance just the way that woman danced'
Again, no Class 3 nouns around, and no way & noun reference
would make sense.

All of these are, practically speaking, just adverbs in
function. The Temporal functionally just like riiliciini, or
better riu (also a Class S5 form). The Locative just like
nylimba-ini, the Manner just like wegs (also a Class 3-like

form).

294
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Home Exercises

Unit 16
1. Make a list of things you or someone else has just done and
& list of things you or the other person hasn't done vet.

No value judgements, please.
2. Record fifteen sentence pairs of the following tyve:
NI ngeliruga. Ndiikiiria

3. Identify ten examvles of the use of the Comnletive Aspect
and ten examples of the use of the Projected Aspmect from
the readings.

L. Identify five examples of Temporal clauses, five of Locative
clauses, and five of clauses of manner in the readings.

5. Take tﬁe examoles from four above and ccnstruct new senten-
ces changing the subject of the Relative clause and adding
& new Main clause.

6. Compose a story concerning a bird which did something (or
liked or wanted to do something) thelsame way some nerson
diq something.

T. Compose a narrative involving a courtshin and nronosal of
marriage. Warning. If you should choose to do this in the
form of a dialogue with a friend, be very careful you both

have the same understanding of what is going on.
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Unit 16

Drill 1l

Answer with the information given on your worksheet.

Example: a. tiiligwika atIa toondll arutwo oothe ni maarega giithooma?
b. nI tiilkimahilra.

1. mbaka ya baaba ni yaakua; egwika atIa?
~thika

. midthigari ni aanyona; ngwika atia?

Ny

-teng'era

3. tiligwika atIa na ngikdl iria itirekagia matumbi?
-endia

4. toonddl nI wirutITte GIkiyldl Ugwika atIa?
~thooma mabuku maya

5. ndiI minogu; miligwika atia?
-teithia

6. irimdl rifglithiI gwiks atia?
-una ngi

7. miithiikimi egwika atia?
-nyua njoohi

8. andll arfa maagia thI meegwlka atia?
-UkIra

9. ciana igwika atia na milbiira?
-hiifira

10. nyina wa Macaria egwika atla?

~ruga lciiri

Q 2259(;
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Drill 2

Turn the sentence given into a relative clause and add it to
the sentence you hear.
Example: a. nI ndaatiimirwo milno

1.

10.

b. riria ndaarI kaana gaathiki, ni ndaatiimirwo miino
kairilItu kau nI kaaraakaraga milno

gaatliimwo gakoine ngil

. nderi nI iraigua rwimbo rwako

I maraathii

. nderi nI ciatiinganire na kairiitu

miithuuri aarf o hakuhi

. nI ngoona maitil

nY ngaacooka miici

. tiirfaga irio ici

ni twahiliita

« irimii nT rfarugagira mitumiia

miithuuri nI athiIte gilitura

. nI ndaamficookeirie ngaatho

niI aandfhire

. arutwo nI mathikagiriria

aarimi nI meekwarisa

. niI twanogaga

ni twahaandaga na mooko
no {figeithie andil oothe

ni Ugaakinya kuo

237
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Drill 3
Answer by converting the sentence on your worksheet to a
relative clause of manner.
Example: a. wandikaga atIa?
b. nyandikaga o ta {irla baaba aandikaga.
1. arutwo meekaga atia?

mwarimll emeeraga {iguo

2. nyaga ni ylmbilikaga?

|
|
|
1
|
I
|
|
|
nyoni iria ingI nI cilimbikaga
3. andll agima meerutaga GIklyld atIa?
twana twirutaga figuo
L. vombire nylingll Ino atia?
ndoombire iria ingiI iiguo
5. Embu mahaandaga mbembe atia?
AagTkilyll mahaandaga figuo
l 6. {ikaina atfa rifieid?
nyinire tiguo {Uimiititht
T. ciana niI irsariia?
irtlaga o miithenya tiguo
8. athiini nI meendaga giitonga
itonga itongeete {imuo
9. njogu yaageririe kilina atia?
wakahare kainaga liguo

10. Aamthiiirire atia?

niitI tdtemagwo {iguo
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Drill &

Give the Independent sentence corresponding to the Relative
clause.

1. mitumiia {ria wiI haaha ni miinene

2. atumiia arTa marearuga nI anene

3. milriiithi UrIfa Wrooragire njall nI miinene

k. keana karIa karaanyenda nI kilnene

5. gltonga kirIa kII na mbeeca nying® niI kinene
6. miraata wakwa {irfa flmuonire nI milnene

7. mireata wakwa {iria amuonire.ni miinene

8. indo iria ndI nacio ni nene

9. miindd Uria tligaathiT nake nI milnene
10. nyimba irfa mwaakire ni nene

11. ariithi arYa matathiaga GIcuka nI anene
12. miirutwo lirla itaamwendire ni milnene
13. mwanuoke {iria Utashiilirire kahiI ni milnene
14, gItI kIrfa gitari gIiaku nI kInene
15. miirutani firfa Utakaanyenda ni minene
16. niiriItu Urfa Gteekiiruga irio nI miinene
17. kiInanda kirIa Uitaanagilira ni kInene
18. ng'ombe Irla iteegilkamaga ni %ciinI nI nene
19. mar{ia marIa mataraandikaga ni manene

20. mariia maria mataraandikagwo nI o nI manene

299
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Drill 5

Answer the questions in the Affirmative using the Object Prefix.

Example: a. ni {roonire miirutani ira?
b. 1I, nI ndIrasmuonire

1. nI miraandfkire kigeranio ira?

2. n1 {ireendaga igeranio?

3. nI miraathoomaga ibuku.riri?

L. {iraari na gikombe glakwa?

5- miiraarl ma mabuku maanyu?

6. kIglilita nI kiraarfire irio?

T. ciara iraarl na mfgui?

8. gitonga nI kireendirie indo?

9. miriftithI nI tiraarfire njafl?

10. hiti ni Irooragire ng'ombe ici?

NHAMW  YNO

YYTAGWO ATYA?
NY WMYWY?

320




Drill 6

Ansver the questions in the Negative, using the Object Prefix.
Example: a. nI {iroonire miirutani ira?
b. aaca, ndiinamuona

1. ni miiraandikire kigeranio ira?

2. niI fireendaga igeranio?

3. ni miiraathoomaga ibuku riri?
L. firaar? na gikombe giakwa?

5. miiraarl na mabuku maanyu?

6. kigliita nI kIraariire irio?
T. ciana iraarY na migui?

8. gitonga nI kireendirie indo?
9. mirfiithi nI lraariire njaii?

10. hiti nI Trooragire ng'ombe ici?

WRY WAIKARYRA
GYTY TA GYKY?




@@DHOOMA NA KYYO
p NYGUO WYRUTE WEGA
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Unit 17

A. Some talk about Situatives. By this time you'll be deep
enough in the Texts (or you should be) so that you need to
understand Situatives properly. You need to understend the
forms and the fact that they are used to mark Aspect only.
That ycu can get from Essays 3 and k.

You also need to know how they are used, and that you can
get, after a bit, from the Texts. But we could save you a bit
of trouble with a few illustrations and well-chosen words.
Situatives, like the Relative clauses of the last unit, are
adverbial Subordinate clauses, and they have a basic meaning
very close to that of those Relative clauses dealing with
Time asnd Manner. But the shapes are different, though similar,
and the functions are not quite the same.

They are fraquent after verbs of verception, where they
refer to the action perceived:

ni ndaamiiiguire akiina
'T heard him singing'
Some are also common in situations like the following, to
relate two actions:
ni ookire agithekaga
'he came laughing!
And they are very frequent in some complex constructions.

Since they only mark Aspect, they can conveniently be combine-
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ed to provide new combinations of Tense and Aspect. There is
no Far Future Comuletive, right? So we take & rather blank
verb giikorwo, 'be found' in its literal meaning. And we make
it Far Future Neutral, follow it with a Completive Situative,
and we have a Far Future Completive:
nI ngaskorwo ndaaruga irio
'T will have cooked food'

All of these are basically accompanying (though second-
ary) circumstance to the Main clause. The other functions are
related to this basic function, though translations may very.
So, with a Negative Completive Situative:

nI aathiire itaanakinya
'he wend before I arrived'
This is really 'in a situation in which I had not arrived
yet', but that is close enough to 'before' for us.

The clearly Temporal usage of several Situatives is to

be seen as a close variaqt:
ni aarugire {iclirdl; aaruga licliril, makiria
'she cooked gruel; after she had cooked gruel,
they ate it'
The type of repetition seen here in this last example, by tae
way, is very common indeed in narrative.

But what really is the difference between a when and an

if? Temporals and Conditions are very close to one another.

So Situatives are very frequent in Conditions:
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0 na wamucna, ndligeetigire
‘even if you see him, don't be afraid’
We hope you can see the basic 'related situation' in all
of these. We can't possibly give a complete set of examples;

we hope these few will help you.

B.  All that talk about Situatives and Conditions calls our
attention to the Hypothetical system. The connection is that'
these, especially the Situative Hypotheticals, are frequently
used in Conditions, enough so that some grammarians have
called them Conditionals. The Hypotheticals, as you'll find
from the material in the Essays, are those verbs with an extra
-ngi- thrown in. There is a fairly complete set of them. Pos-
sibly one’ for each Tense-Aspect. combination of the non-Hypo-

thetical verb, though some are infrequent, if not aon-exist-

ant (the Hypothetical equivalent of the Present Projected,

for example, seems to be rejected). Most of them have a full
set of Focussing/Independent, Relative and Situative forms.
The Situative is the form used in the Condition itself:
ingiamuonire, ndingiaandikire mariia
'if I had seen him, I wouldn't have written the
letter'
What is the difference between Conditions formed with

Hypotheticals and those done with non-Hypothetical Situatives?

Partly likelihood. The Hypothetical -ngiI- stresses the status
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of the Condition as theoretical possibility. The other Situa-
tives have implications ranging from probability to certain-
ty.

Connected with this is a difference in flexibility. Nor-
mal Situatives can differentiate only a small range of rela-
tionships in time to the Main verb. The Completive Situative,
which is the one most used in Coaditions, only specifies that
the action of the Condition should closely precede the Main
clause:

wamuona, mihiilire
'when/if you see him, beat him'
This is nearly 'as soon as vou see him'. It would be totally

inadequate to handle 'if you saw him yesterday, beat him'.

C. But even with the Hypotheticals not all of ‘the possible
degrees of Conditions can be handled. The 'maybe' of the Hypo-
thetical is not always wanted, and some combingtions of Tense
and Aspect in the Condition relative to tae Main clause are
hard to achieve. So we heve a different way of forming Con-

ditions, by putting korwo or aakorwo (or some less frequent

versions) on to the beginning of an otherwise normal sentence:
no thii aakorwo ni {ikiltthe mbariki
'I'11 go if vou give me castor seed'
The aakorwo is said to be somewhat more probable than the

korwo, but in pnractice it is not always easy to differentiate.
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For most of the Conditions you create yourselves, we recom-
mend this method, unless it is fairly probable and in the

Future, then the Completive Situative is thoroughly safe.

D. The result of the Condition needs a little treatment.
The frequencies of various verb forms here differ a little
from those of simple statements. When the Condition is Hypo-
thetical, especially in the Past, you are more than likely to
hear Hypotheticals. In predictions, you get a larger than
usual proportion of Subjunctive-based forms (like no thif '
above), and, often, Present Completives used in a rather un-
unual way:
ooka, ni ndaanithiilira
'if he comes, I'm going to beat him'

Literally, 'when he has come, I have already beaten him?'.

Conditions in general are a large area of fine shades of
meaning, which we find it very difficult to oresent fully and
fairly. We suggest here, as with finer points, careful atten-
tion to what those around you do, until a feel for the sSys-
tem is reached. Vatch out - in areas of thi; nature, often
two different people will have very different systems in ovpera-

tion, Be prepared for variation.

KIUGA




Home Exercises

Unit 17

1. Identify in the texts examples of Situatives used:
1. after verbs of percention
2. to relate two actions
3. in complex constructions
L. to provide a temporal context
2. Construct for each of the above examples a new sentence
in which you have changed the subject and verb of the Sit-
uative and the subject and verb of the Main clause.
3. Describe someone's actions in the past following this for-
mat:
nI aarugire irio;

aaruga irio,

agithif....

L. Identify examples in the text of Conditions posited through
use of Situatives, Hypotheticals, and 'korwo' or 'aakorwc'.

5. Construct ten sentence pairs of the tyve: anglarugire,
ndingiriire.

6. Compose and verform a narrative involving a young woman who
marries someone undesirable.

T. Write a brief essay describing the conditions under which
you or someone else might get married.

8. Describe your customs of planting and harvesting or those

of someone you know who is a farmer of gardener.
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Unit 17

Drill 1

Respond by saying that you see, will see, or saw the action
specified:

Example: a. Njoroge nI aarImire
b. nI ndaamuonire akirima

1. arutwo nI magooka riilicif)

2. niI ndaarwarire

. nI tkwandTkaga marila

W

aturi ni maaturaga matim{l
nyoni nI iraaria mwere
iria ritiahﬁire

. karani nI aaiya mbeeca

nyoka nI Irtimire milrdilithi

\OG’NO\}A

arIithi niI mainilkagia ng'ombe

10. nderi nI ciombiika

"NY KYAREEHIRE
NDWMYRYRI CIA GYKUW
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Drill 2

Create a string of actions, adding each %o the preceding,
using the verbs given on your workshees.
Example: a.... nI ngaathif GIcuka

1.
2.

3.

=

10.

o =N O W

. kithaica mbaathi

NDYRY NJEGA
NDYRINGGANAGA
NA MWWDHY MWE GA

b. ndaakinya Gicuka, nI ngaaingira kirabu
kinyua nJoohi'
kilrTha
kuuma no

githil kwa aa Kamau

. kiigagiirwo

kiria
kiimoigira fthoro

glicooka ceeceni ya mbaathi

kiiinlika milcis




Drill 3

Change the verh to the Hypothetical

Example: a. ni tliraathiire Gicuka
b. nI tlingiraathiire Gicuka

1. ndaamiihillirire

2. nI tligliraga theremende nduka Iyo

3. nI ndiraakitheire iheo nyingi

4. nY akoona Kirifnyaga

ndaaneerira nI gwika {iguo

ni twaigua kfeha

nI oonire handli haa gwetha mbeeca

® N oo

ndlikaamihe mwere

0

. maitd ee muoyo

10. ndionaga mathiina maya

NGGWKW

YNO NY YNGGYREKIA
MATUMBY




Drill 4

Angvwer the questions in terms of the information given on
your worksheet,

Example: a. itangikithe mwere, {ingiika atia?

3.

10.

b. {itangf'he mwere, ni ngillrega giithii

. maacini yarega gwakana, tilligwika atia?

tlitiinyua maal

» Ungithil Gicuka, weka atia?

ni npiigira ngaari
angiakorire Kamau, anglamwikire atIa?
ni angIamilhiirire
I korwo wi na ciringi ithaathatl weeka atIa?

n> mainabu ingIgiira

. aaga gillkka, Wairimii eeka atIa?

aigua Ulrd

. tingIgaatonga, tiligeeka atia?

nitligaathil kfiraaya

« ingIrI mifig ingThota =wika atia?

no tthote kwiruta GIiikabi

. ndaacagira mikembi, ngwika atia?

ni glithiI ndaaci

. mwaiguithania miario, miligwIika atIa?

nl tililiglithogorana nao
mangienda gliikara, tiigwika at,ia?

no majkare




Drill 5

Answer in the Present Projected, as in the example.
Example: a. {ireenda kiirugas ri?
b. nI ngiiruga o riu.

1. {ireenda kiirima ri?
2. lireenda giithooma r¥?

3. {ireenda kwandika ri?

&

. {ireenda kuuna ngi ri?
ireenda kiigiira irio rI?
areends githii GIcuka ri?

areenda kiinyua njoohi ri?

o =N o W

areenda glithooma ibuku rt?

‘0

. areends gukilhe mbeeca riI?
10. areenda kwaria ri?

1l. mireenda kfirflithia »rI?
12. milreenda kfimuc-na rI?

13. mireenda gitkoma ri?

1. mireenda kwiruta rI?

15. miireenda gwiciiria ri?
16. mareenda giituona rI?

17. mareenda kithuuriika ri?
18. mareenda kilindka rI?

19. mareenda kiiruta wira ri?
20. mareenda gwikira nguo ri?

21, miriitithi %reenda kilrIa nyama ri?
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22. mikora Ireenda kiinyua njochi riI?

23. irimd rireenda kiiria mwana ri?

24, marini mareenda kilina ri?

25. gitonga kIreenda glithil ri?

26. cilira ireenda kiirfiliga r1?

27. rlirIrI riireenda giithit na mbere ri?
28. kaana kareenda kirIa rI?

29. tUhiI tlreenda glithaska ri?

30. Ukabi {ireenda giitaha indo ri?

S
Cota
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Drill 6

Listen to the seatence on the tape. Answer the question.
1. karamu nI kaa #?

2. niidl Uraagiirire karamu?

3. areeka atla na karamu gaaske?

&
.

nid kfiruta wira?
ithe wa Kamau ee ha?
ithe wa Kamau nI miirimi?

ni arasmaandTkire ira?

ODQO\\.J‘I

ithe akaamtihe indo ri?

9. Kamau areckaga atia?
10. Ureekire atIa KIambuu?
11. {raathiire kii?
12. wooka haha wikire atIa?
13. {ireeka atIa tkIruga irio?
1k. Ugwika atla migiinda-inI?
15. Uriiria ri?
16. {igeeka atIa aa thaani ciaku?
17. mwendeete miirutani Uyl nikI?
18. miiraata waku nI miligI mino?
19. mee na mabuku maigana?
20. nI {reenda ngiire irio?

21. ni fireenda ngiire irio?

22. al Ureenda ngflire irio?
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23. arutwo nl oogi?
2. mirutwo Ucio ni mifdigT?

25. ibuku riaku nI ikuhi?

KYARA KYMWE
GYTIWRAGAGA

NDAA!
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Unit 18

A. Oh, you are vrogressing. We have already given you al=-
most all the interesting grammatical lore we can. And it is
coming to the end of the course. Soon you will be fully pre-
pared, either to go to where you can meet the Kikuyu people
and I;nguage in full force, or to make the decision to carry

on to the intermediate course. Either way you will find out

all the lies and half-truths we have told you to simplify ?

things. But, since we have a few minor details as yet un-
folded let us by all means unfold them. For one thing,
we ought to tell you about the Participles. If no one ever
told you what a Particivle is, it is a piece of vé}b that
works like an adjectivc or maybe an adjective that does
the job of a verb. Very much as the Infinitive is a noun
that acts like a verb, or a verb form functioning as a noun.
English has twn such forms, an active form ending in
'-ing' (as in 'you dirty lying cheat'), and a passive version
ending variously (often in '-en' or '-ed' as in 'a broken
heart' or 'a wanted criminal'). We would be very vleased to
tell you that Kikuyu had the same system, but it is not so.
We have two Participles, yes. And one of them is passive.
The Passive Participle in Kikuyu is based on the transitive

verb - it does not end in -wo. The ending is -e:
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nI nyendaga nyama nduge
'T like cooked meat'
It takes normal adjective prefixes and is indistinguishable
from other adjectives. So much so that only tone can tell the
difference between tf mfrfme 'he is not male' and t{ mérfmd
'he is not bitten'. All Participles are subject, under the
right conditions to Block Lowering; this sometimes helps.

The other Kikuyu Participle is usually formed‘only from
intransitive verbs - those which may not take Objects. For
now we'll call it the Intransitive Participle. This one ends
in -u, and you probably already know a few. Like mfinogu from
kflnoga 'get tired' and miltongu from giitonga 'get rich' and
kiraihu from kilraiha 'lengthen' and hiu from kilhfa 'get hot'.
They are used just like the Passive Participles - and.like
other adjectives:

mithuuri ficio aari minogu

'that elder was tired'

Both types of Participle may substitute for the Initiative:

ndaarl miinogu / ni ndaanogeete
'] was tired'
nI nduge / nI irugiitwo

'it is cooked'

There is little difference between the two Kikuyu alternatives.

In Kikuyu the Participles are not too common, but in Embu and

some more northerly forms of Kikuyu their frequency increases.
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B. One of the last pieces of the verb we have to give you
is one you may never use, though at various times in this
course you may have wished you had access to it to use for

us or your teacher. This is the form you need for curses and
blessings. We call it the Precative, and like the Subjunctive
and the Imperative it is part of the Jussive system. If you
have to negate it, the Negative Subjunctive is about all

you have; it would be better to use an auxiliary like kwaga
'fail’.

For the form, see Essay 3. For usage - just that - in
curses, and blessings and in oaths ('if I did that, may I ...'),
and that is all there is.

miiroothil na mbere na kwiruta GIkiiydl
'may you continue learning Kikuyu'
Whether that is a curse or a blessing we leave to your judge-

ment.

C. Our last legacy in this unit is a thing we haven't got
a name for - let's just call it the Extra -kI-. You should

have noticed this a time or so in the Texts. Any Kikuyu verdb
form (that doesn't already have the thing) can have added to

it a prefix -kI-. This sits in about the same nlace as the

Object Prefix, as in:
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nI 9kIUI
'you know!'
It operates enough like an Object prefix that in the Impera-
tive its presence shifts the final -a to -e like an Object
prefix:
gikire
'shut up'
And enough like an Object Prefix to change the First Person
Singular Subject prefix to ndI- when the two come together:
nI ndiglkinyire
'T arrived'
But it is not an Object Prefix, and the real Object prefix
follows it:
nI sakImuonire
'he saw him'

Right we've established that it behaves almost like an
Object prefix, and that it is not an Object prefix. Vhat is
it? A good question. Answer is that it is somewhere between
'so' and 'well', and 'um', and 'you know'. It is a thing that
Kikuyu sveakers toss into usually more casual conversation
rather freely. Some rarely, some very frequently, so that
you'll find some stretches of Kikuyu that have it thrown into
nearly every verb. Others frown on it, just as some frown on
'um'. This is not a thing we'll practice - you don't need to

use it. You do need the warning so you don't sit puzzling over
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where the -kI- came from.
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Home Exercises

Unit 18

1.

Find examples of each type of Participle in texts you've
read. Then use each example in another sentence. Finally
substitute an Initiative for the Participle.

Write a series of blessings for your instructor and each
of your classmates. Curses are too risky.

Compose a story concerning an animal/animals and a garden.
Compose'a story concerning two brothers and/or sisters.
Imagine you are going to tell an Amgrican audience about
childhood among the Kikuyu. Then outline your speech in
Kikuyu.

- Compose a brief essay on racial discrimination during the

colonial period in Kenya.

- |
| ?DHWAP\EGA
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Unit 18 |
Drill 1 }
Replace the sentence with an equivalent using the Passive
Participle.
Example: a. nI ndugiite nyama

b. nyama ni nduge

nT t%hithirie toothi

e

. nI aatheecire irimi
nTtwahinglira mathandiikdl -

ndeecanfiriite njufiri

nI yooragire miitIriro

ndirashiifirire nguo

nI eendeete kaana

.

ni meendeetie migiinda

titiinaria irio ciake

| o
o

niI manyiitiite aici

NGGONDI

M,
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Drill 2

Rephrase the sentence to replace the Intransitive Participle.
Example: &. Kamau nf miithiu

1.

b. Kamau nT athiifte

arutwo oothe ni anogu

. meetha nI nyunTku kiigirit
. mIrfiithi yaar® mThillitu-
. titirY arwvaru

. ciana hinju nI ciariire irio nyingl

ndI mikenu
gltonga gIki nI gItongu miino
fclirii nT mithTu

. milrwvaru ndarasry mtihonu

. mitYI fcio nf miiraihu
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Drill 3

Answer the questions as in the example.
Example: a. mbliri Imwe na mbiiri igIrI nI mbilri ciigana?

l.

2.

12.
13.
1k,
15.
16.
17.
18.
19.
20.

21.

b. nI mblri ithatll.
mirutwo {mwe na arutwo eerl nI arutwo aigana?
ariithi eerI na airIftu atatQl nY¥ andll aigana?
mithuuri {imwve na atumiia atat@l nT andl aigana?
arutani atatl na arutani eer? nI arutani aigana?
Kamau na araata aske ctandatll nI asnake aigana?
miirutani {iyll na arutani aake kenda nI andl aigana?
aciari askwa na aarl na maitdl ataano nf andfl aigana?
miitI Uyl na mlitI Oyl Ong® nI mi+I Tigana?
mlr{ifithi fimwe na mIr{iithi Itatl nI mIrfitithi Iigana?
mIgul mierfl Itaano na mIgul mIird Itaano nI mIgul Tigana?
mIkwa Ina miraays na mikwa Itaano mIkuhf nt mTkwa Iigana?
miimero wakwa na Irfa ya araata aaku ataano nI mimero Tigana?
micinga wa miithiingll na m¥cinga iitll Itzndatl nT mIcinga Tigana?
mirengeti ya araata aanyu ansana ni mIrengeti Tigana?
itumbI rimwe na matumbl meerI ni matumbI maigana?
maitho mas milnéll Uimve ni maitho maigana?
itimdl rIakwa na matimil matatd maa Kemau nf matimd maigana?
matiml macio na matimQl mangI meerI niI matimQl maigana?
makiinia mataano na makiinia mana ni mak{inia maigana?
mabuku miigwanja na ibuku rirf rIakwa nI mabuku maigana?

kiglitita kimwe na igiilita igIrI nI iglilita ciigana?
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- kIuga kimwe na inya ithatll nI inya ciigana?

ciumia ithaano na kiumia kImwe nI ciumia ciigana?

. cifira kenda na cifira igiri nI ciftra ciigana?
. inya miigwanja na kInya kImwe nf inya ciigana?
. ng'ombe Ino na ng'ombe ciitll inya nI ng'ombe ciigana?

- mbiiri Imwe na mbliri igirI nI mbiri ciigana?

hiti ithaathatil na mIritithi IIrI nI nyamll ciigana?

. nduka Imwe na nduka kenda nI nduka ciigana?

. thwariga miigvanja na mbarathi Imwe nI nyamll ciigana?

- riithauju rwakwa na thanju igIrI ni thanju ciigana?

- ndigi inya ndaaya na r{irigi riimwe rikuhi ni ndigi ciigana?
. riihill rlimwe na hift ithaathat@l nI hill ciigana?

. riirirg rimwe na ndftrIrf inyaenya nI ndlifirfrI ciigana?

. ndwara cia mooko n¥ ndwara ciigana?

. kahIT kamwe na tiirITtu twIri nt twane tlligana?

tiiramu twa arutwo aria ana nI t{iramu tiiigana?

. kamiitI kamwe na timItI tfitaano nI timit: tligana?

tthill kenda na kahifl gaa Kamau nI t@thidl tliigana?

- kaana gake na twana tfiu mligwanja ni twana tiiigana?

lita Umwe na moota meeri ni moota maigana?

. moothill ma twana titaano nI moothift maigana?
. cuka Uimwe na macuka matandatl nI macuka maigana?
. Utukll Umwe na matuk®l mana nI matukll maigara?

- moota matandat® na moota niI moota maigana?
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Drill 4

Answer the questions using the Near Future.
Example: a. {ireenda kilruga rI?

b. nI ndIrifruge hwai-ini

l.lreenda kiirima rI?

2. {ireenda githooma ri?

3. fireenda kwandika ri?

L. Ureenda kuuna ngldl r1?

5. Ureenda kiigira irio ri?

6. areenda giithiI GIcuka ri?

7. areenda kilnyua njoochi ri?

8. areenda glithooma ibuku ri?
9. areenda gukithe mbeeca ri?
10. areenda kwaria ri?
11l. mireenda kiirftithia riI?
12. milreenda kilmuona ri?
13. miireenda gilikoma rI?
14. mitreenda kwiruta ri?
15. miireenda gwlciiria ri?
16. mareenda giituona ri?
17. mareenda kithuuriika r3i?
18. :nareenda kfiinfika ri?

19. mareenda kiiruta wire ri?

20. mareenda gwikira nguo ri?

21. mir{ilithi Ureenda kilrIa nyama ri?
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22. mikora Ireenda kiinyua njoohi ri?

23. irimd rireenda kilria mwana ri?

2k. marim@i mareenda kilina r1?

25. gitonga kireenda giithil r1?

26. cifira ireenda kiriiliga rI?

27. rlirirI riireenda gﬁth{; na mbere ri?
28. kaana kareenda kiiria ri?

29. t1hiI t{lreenda giithaaka rI?

30. Ukebi {ireenda giitaha indo ri1?

KARANJA
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Drill 5
Answer the questions using the Far Future.
Example: a. {ireenda kilruga ri?
b. ningaaruga rillicidl
1. {ireenda kiirima ri? -
2. Uireenda glithooma ri?

3. Uireenda kwandika ri?

&=

fireenda kuuna ngli ri?
. Ureenda kiiglira irio ri?
areenda glithii GIcuka ri?

areenda kilnyua njoohi ri?

GDTIO\V‘I

. areenda giithooma ibuku ri?

©

areenda gukiihe mbeeca ri?
10. areenda kwaria ri?

1l. milreenda kilrtiithia ri?
12. miireenda kilmuona ri?

13. milreenda giikoma ri?

14, mireenda kwiruta ri?

15. miireenda gwiciiria ri?
16. mareenda giituona ri?

17. mareenda kithuuritka ri?

18. mareenda kiiinlika ri?
19. mareenda kilruta wira ri?
20. mareenda gwikira ri?

21. miirfitithi Uireenda kiiriz nyama ri?




. mIkora Ireenda kiinyua njoohi ri?

+ irimi rireenda kiiria mwana ri?

. marimll mareenda kiiina rI?

. gitonga kireenda giithil r3?

. cilira ireenda kiiriiiga r1?

« rilirirI rilreenda giithif na mbere ri?
. kaana kareenda kiirfa ri?

. tthiI tlireenda giithaaka r1i?

. Ukabi fireenda gfitaha indo ri?
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Drill 6
Change to Plural, then answer.
Example: a. wi mwega? w——-- miirl eega?
b. II, tlrI eega.
1. UraathiI kii?
GIcuka
2. firaathif GIcuka gwika atIa?
kfiruta wira
3 fikearuta wira wa mithemba {UrTkii?

glithoomithia eukuru-int

4., {kaambiIriria ri?
ooke
5. thii na fthoro

gitigwo
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Unit 19

A. In this last but one unit of the course, we will dis-
cuss a little on Extended verbs. We thought of doing a full
Essay on the subject, but felt that that srould Just encour-
age you to use the things. This we do not want you to do. So
we will tell you Jjust enough now to explain what happens, and
trust that it is too late for you to be tempted.

Extended verbs are derived verbs, verbs made by adding

an ending to another verb. You will probably have noticed

such vairs as kithinga 'close' and kithingfira 'open'; kilgwa
'fall' and kilgfiithia 'let fall'; gwakia 'set on fire'! and

gwakane 'burn'. If not, it's time you did. In these, and many
other cases, we have two verbs with a relationshin in mean-
ing, and a similarity in stem. Look at enough of these, and
we see regularities in which endings go with which meanings:
gllcooka / glicookia
'come back' / 'give back'
kiirifka / kiriikia
'come to an end' / finish'
klinoga / klinogia
'get tired' / 'bore!
kliintika / kllin{izia

'go home' / ‘'take home'
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In these examples, we see an intransitive verb as base,
and a transitive verb with suffix =i-. Some grammars at this
point tell you to go make some. Not us. Because while often
there is a clear pattern like the above, most are not reliable.
There are pairs whose shapes match the pattern but which
have the wrong meaning:

kwenda / kwendia
'like' / 'sell!
kwara / kwaria
'spread out' / 'speak".
And others whose meanings are right but the shapes are
wrong:
glikua / killiraga
'die! / 'kill!
githiI  /  giit{ima
'go! / 'send'

All of which means that you should not try to make these
up. For purely recognition purposes, note the following:

1. verbs ending with an extra -i- are likely to be
transitive.

2. verbs ending with ~ik-/-ek- (the difference is in
Vowel Harmony, see Essay 1) are likely to be in-
transitive and pseudo-passive (kuona 'see' gives

kuoneka 'be visible', for example),
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3. verbs ending with -an- tend also to be intransitive,

but are more active; so kwenda 'love' gives kwendana

'be in love!.
L. verbs ending in -{ik-/-ok- will be intransitive,

like -Ik~. These, however, are related to verbs

in ~lir-/-or-, so kithingfira 'open' and kfthi nefika
'come open'.

Most of the other endings you are better off knowing 1it-
tle about. But there are exceptions. Besides the Habitual
forms (which in the strictest sense are a special type of
Extended verb), there are two very common rnd predictable

types of Extended verb which we can license you to use.

B. One of these is the Passive. You must have hit some
Passive verbs by now. They are the immediately recogi.zable
verbs ending in =(w)o. Since no other verbs can end in that
vowel, and Passives may not end with any other vowel, there

is 1ittle problem. They are very easy to make. Take a verb.
Any verb, any form of the verb. Does it end in a single vowel,
like ni kiglirire 'it bought'? Then change the vowel to =wo,
and ni kiglirirwo means 'it was bought'. Does it end with a
sequence of vowels, like ni mareendia 'they are selling'?
Then change the last vowel to -0, which gives nI mareendio

'they are being sold'. The ending does not affect the tonal
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pattern, prefixes or anything but thkc final syllable. Very
easy to use.

Passive verbs are also easy to use. A very few, like
kfirfo 'get drunk’® and kfifirwo 'forget' have specialized mean-
ings, but otherwise they are simply passives of the verb you
got them from.

hiti nI ciarfire nyama
'the hyenas ate meat'
nyama nI ciarfirwo nI hiti
'the meat was eaten by the hyenas'
The 'by' that goes with the agent of the passive (the

hyenas who did it) is handled with nI, which is not quite the

same ac ni the Equator. These agents or reasons (they don't

have t¢ be with passive verbs, but can show up in, for exam-
ple, gﬁggg_ggnﬁé'aragg 'starve') can ornly appear after the
verb, never befare.

Passives in Kikuyu show up a bil more often than 'it was
seen' usually does in English, but otherwise operate very
much the same. There is a very non-Engli: % use of the las-
sive though. Take a verb, auy verb, aven one which may not
take Objects. Make it Passive, give it a Class 15 or Class
16 Subject prefix. These classes, as in the Existeatial con-
struction, are freauently impersonal. And you have, for exam-

vle:




ni kwainirwo
'dancing went on'
Literally, 'there was danced', if you can swallow such word-

ing. These are fairly frequent, always indefinite.

C. The Directive Extension is the other tyme we can turn
you loose on. These are the verbs ending in -Ir-/-er-. The
Infinitive, at least, is easy to meake up:
kwandTka kwandfkira
‘write (to)’
giicooka glcookera
'come back (to)'
kwendia kwenderia
'sell (to)'
kitrugwo kiirugirwo
'be cooked (for)'

The suffix is tucked in before the final vowel or vowel
sequence. It is -er- if e or o precedes, -Ir- otherwise;
such is Vowel Harmony. Note that this and the Passive can
live happily together. The interesting part of the Directive
in shape comes as you use the verb. In the Habitual, tﬁe —ag-
comes before this ending, not after:

ni mathoomagira araata aao

'they usually read to their friends'




Watch what that can do to Vowel Harmony. With both the Past
Tense Neutral -ire and the Initiative ending -IIte, the Dir-
ective does a funny thing, and gives you -Iire:
nI ndaamwandfkTire
'I wrote to him!'

Or, 'I had written to him'.

This ending gives the vérb an extra Object (though you

a.’'e still only allowed one Object prefix). And the extra Ob-
Ject, if human, will be the recipient or beneficiary, as in
the examples above. If the Object is not human, as in:
nI maathoomeire cukuru fyo
'they studied at that school!
will usually be more an 'at' or 'with' than a 'for' or
'to'. A common usage is with reasons:
wamIfirag¥fire kI?
'what did you kill it for?!'
Even this ending is not totally reliable. So, kilhe acts like
an Extended verb in -Ir-~ but has no ending:
nI ngimiike nyams
'I'11 give him apeat!
And gfitikIra 'get up' seems to have the right ending, but

takes no Objects. So be careful, friend.
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Home Exercises

Unit 19

1.

Find five examples of each type of extended verb discussed
in this unit in the texts you've read (there will be extra
roints for 'exceptional! examples). Use each cxample verb

in a sentence of your own construction.

- Find fifteen examples of active sentences in texts you've

worked with (rather easy to do) and make each passive.
Form ten pairs of sentences of the following type:
nI ndireenda kwandika,

ndireenda gilkwandikira.

. Compose a story concerning a hyena, and another concerning

a squirrel.

- Compose a brief essay discussing the role of initiation in

Kikuyu society.

- Discuss stories which illustrate points brought out in

'Wanake na UirItu'.

. Compose an essay discussing land as a political issue in

(especially Central) Kenya.

GYTIT!
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Unit 19

Drill 1

Change the sentence to the Passive.

Example: a. arutwo nf maraathoomire mabuku
b. mabuku nI maraathoomirwo ni arutwo

. akfiga ftumbl rIria ho

. nyina agfkeera ndagaacooke

. thooguo askuoire werli-int

- ngaagatiima gakaruge

. arimi nf meendeetie mbembe

. mittumiia nY aakahiifirage

mvanake {icio wa miinene nI ekimtthikia

niill wakitheire mbeeca?

sooo-.-qc\\n:rwmi-l

. mahIThagiria ngenge marigi

[
o

- nI akimaga irio icio

GYTAW
AHWWRIRWO

NY MWARY
WA NHINA

At
R, TS




346

Drill 2
Respond to the wish with an aporopriate Directive.
Example: a. Kamau ni areenda nime
b. nI nglirimIra Kamau
1. miirfithi nI areenda manyiite mbiiri
2. maitil nI aréenda njlirage nyenje
3. miirutani ni aanjiirire thoome ngathiiti
L. Njeeri nI eendaga aanake maine
5. Wakahare nI keendire ngari Ithinje thenge
6. Mwangi niI areenda ndeehe njoohi
T. no nginya thambie nguo ciake
8. miigendi nI areenda Tkuune mirigo
9

. ndireenda {iglire mabuku

10. minene wanyu niI akeenda miirutage wira na kiyvo

KYINTY
GYTAITA

MWKAMO
WA  NGOMEE




Drill 3
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Answer the question using an Object Prefix.

1. {lreeka atIa na ibuku riri?

10.

11.

glithooma

. Ureeka atia

kiiria

. Ureeka atia

kwandika

. Ureeka atia

kiinyua

. {reeka atia

gwaka

. Ureeks atia

kuuna

. Ureeka atia

kilria

. Ureeka atia

kiirfithia

. Ureeka atia

glituma
{ireeka atia

kilgiira

na

na

na

na

na

na

na

na

na

irio ici?

marila maya?

maai maya?

nytmba Ino?

ngl ici?

nyama ici?

ng'ombe ici?

nguo Ino?

kinanda giki?

miireeka atia na marila maanyu?

glthooma
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12. miireeka atIa na njoohi Iyu?
kilnyua
13. mireeka at¥a na indo icio?
kwendia
14, miireeka atIa na mboga icio?
kliria :
15. milreeka atla na marigzii macio? '
kiigura
16. miireeka atia na mbilri icio?
kiirTithia
17. milreeka at¥a na thaani icio?
glithambia ;
18. mireeka atia na iraatil icio
kiireehe
19. miireeka atia na miirutani ficio?
klirora
20. miireeka atia na maal macio?
glitaha

21. areexa atla na itumbi riria?
kiiria
22. mareeka atia na ikiimbI riria?

gwaka

23. kiIreeka ata na marila maria?

kwandika
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24. ireeka atia na magathiTti mar3a?
giithooma

25. rireeka atia na andli arfa?
kflria

26. Ireeka atia na ng'ombe Irfa?
k{iliraga

27. mareeka atia na ngil iria?
kuuna

28. Ireeka atia na iraatll iria?
kuoha

29. kireeka atia na mbeeca iria?
gwitia

30. areeka atia na nfigll iria?

kflingata

NGGYRY

YHAANA TA
NGGWRWE
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Drill 4

Change from Affirmative to Negative.
1. mindQl fcio nI minene

2. Kamau nI araathooma ibuku rIake
3. nI ndiraarugaga thaa ithaano ira
L. nI figooka haha riificifl -

5. twl na araata aingl

6. Njoroge ee nyimba-ini

7. nI arugire riiicifl rird

8. mwari na tithifl twiri

9. ni mariinfika hwaf-ini

10. ni t{itikflina rwimbo

Drill 5

Change to Affirmative.

1. miitikaamiihe mbeeca ciake
2. ndiri na karamu

3. tlitieendire mirutani witl

=

ndaanathii Gicuka irsa

ndiirugaga o mithenya

O W

. matiraamuona

-

. ndiraari nylimba-ini
8. baaba ndareenda fitlke haha
9. matioinaga ngil giikll githaka-in:

10; ndiiI andll aya
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Drill 6
Give the First Person Singular or Plural form.
1. nI arasthil GiIcuka
2. niI meekiiruga irio
3. nI anuonire UmilithT
4. nI miraathoomaga marfia
. nI arugaga o miithenya

5
6. n¥ Orimire riiliciini rird
T. ee hahsa

8

. nI oina ngll
9. thii-i
10. ndaanooka
11. ndilkkaaruge
12. nI wiciiririe
13. nI arITthil akIina
1k. nI Hthoomire
15. nI UrIthoomire
16. ni Urlmire nyama
17. nI Utiimire kahil
18. nI moorie Kamau
19. ni moone Kamau
20. ni moire ngil
2l. nI ainlikire ataanarima

22. nI Ucinire nyama
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. nI {filinire rvimbo
. nI tiniinire irio

. nI meekiirugaga irio

MBAADHI NY NENE KWY
MW TOKA
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Unit 20

A. And so, as the Kikuyu course sinks slowly in the West,
and the Kikuyu students sink slowly in the exam, we bid fare-
well to these enchanted moments. Seriously, you've had it.
The time devoted to this unit should be not new material, but
review. To which end we have provided another sample examina-
tion - or rather a piece, because the real exam should sit

you down to converse.

B. We also do hope you have learned some Kikuyu. We do hove
you're still reading this; surely not all of you dropped out
three weeks ago? If you continue, perhaps we will meet for
the Intermediate course. In any case, tigwo-i na wega.

NI ithul

Aandifki oothe aa ibuku rirt.

T MWDHIIA,
NOO KYAMBYRYRIA
NGGWACY NHINGGY
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Unit 20

Part 1

Ansver all questions as best you can, recording your answers

on the tape.

11.
12.
13.
1k,
15.
16.
17.
18.
19.
20.

21.

withambagsa kil kIrooko?
kithanyltkagwo niifi?
ndigiri iraaremwo nI gwika atIa?
wenda giitwara mfitoka waku?
tonga ciagiriirwo nI gwika atIa?
nfil watuIrwo kfthiifirwo ivoko?
U mithemba Iigana ya irio cia GIkiiyl?
wathil Gicuka Ugeeka atIa?
mvariml nI arfhagwo miicaara mwega?
firi wooya ikara ihii?
wanarenga riiball na miicumeeno?
gweta mithemba Ina ya nyoni
uumiite kil?
warilkia giithil kii? na magiird?
wahota glithiI kuo na magiirii?
Gikiiyl kiraathoomithio niii?
gikaahunjio niit thabatil?
mbuku Ine ni ya ki?
Aagikiyll aa tene meekage atia?
kwanyu maembe meendagio ciringi ciigana?

arutwo oothe nI mari tiiramu?
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22. ndururu ithatil na mang'ootore meeri nI kII?
23. nive liraatwara ndege?
2h. nI Ureenda kilnyua njoohi?

25. Ungienda mwarimil eeke atia?

NYWE

WRAAT WARA
NDEGE ?
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Unit 20

Part 2

Recording your answers, change the sentence to the plural,
or vice versa.

O

10.
11.
12.
13.
1k,
15.
16.
17.
18.

19.

21.

nyina ti mirtmi, nf mirfithi

ni maraaria GIthilngll

mwvarimi nI araatliganira ng'ano njega
Njoroge ni araaceera kwene Ulmiifithy
aa baaba nI mareenda giithinja
miriithi nI arsaikirie mfgul

mwendia nI areendia nduka yake

niI ndiraathaaka nake

. mthunjia mitkull nI araariiika

ni meekiinjikarira

kaana karfa koogl nI kariaga thamaki

ndirI ndeamiria

ndainainaga nifinddl wa milnene

vl na hil miing? miino

ng'ombe iiria nI ciendeete njall ciacic

guuka na klheti glake nI makenanagira

mwana ficio nI mihinju

mitumiia Urfa miiruti wira nI araarimire miigiinda

mithuuri %cio nI athinjire mbiiri nyingI

. ndirasheans ciringi ici

nI ndIraagliriIte migeka wa kwara thi




22.
23.
2k,

25.
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ngiiciiria hiihi nI Qraakenio ni fibuthi
giitirira nI tllitiriire mbembe ikimbi
nI marangiite barabara njerdl

karamu kau nf kaa mwarimi

MWANA WCIO
NY MWHYNJU
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Unit 20
Part 3

Change the sentence to Negative, or to Affirmative if it is
already Negative. Record your answers.

1. ndI na maitho meega

2. kiuga gIkI gTklirt nI githaka

2. ndiraarIina na njagl ithatil

4. mwarI wa nyina na Kamau ni araacimba

. Nyookabi ndarashura kIndil gfakwa

N\

. kahiI nI karaateng'erera miibiira kThaaro-ini

miiriItu miithuka ndeehuurire wtthid

-3

8. Aa Mithoni witQl nI mainire kameme-ini
9. itonga nene ciI mbaa-ini
10. hee na cumbi ikiinia-ini
11. glitirI na nduma milno
12. maivll ira nI araatfirugfire irio njega
13. itaonga itiathlkimire mbia nyingl
14. athoomi nI marocorira kanitha-ini
15. ng'ondu itiraakoma gItuamba-ini
16. niigl ni ihurIirie mwana irigid
17. tiwe wI hinya glkira firfa {ingi
18. nI tlireenda kithanda mbembe miglinda
19. uruga-i caai
20. miltikaahanyiike

2l. miirIItu miithaka nI areendwo ni mwanake

i

af
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23.
2k,

25.
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mbiiri yakwa II na nda
mihindo IrIa yooheete mbiiri
nI aathimiirifte milno

rithuuhu riitionaga Utuki
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Unit 20

Part 4

Each of the following words has a close 'relative' - a word
vhich differs only slightly, in tone or the quality of a vowel
(1ike kfirlima and kfiruma). For each, give at least one such

close word, and then show you know the difference by using
each in a Kikuyu sentence, or giving a Kikuyu definition of each.

1. glkira
2. glikuua

3. guoya .

&

riiru
glitiima
gikiinya
kitgl

giko

® N oW

irimd

0

10. ndaa
11. glixlira
12. iria
13. wee
14, gllita
15. mbikil
16. ira
17. kwanja
18. kilnora

19. mondo
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