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Factors Influancing Satisfaction of Non :Traditional
Students with Mainstream Graduate Programs

JAMES M. MAHAN WARREN E. LACEFIELD
Indiana University University of Kentucky

ABSTRACT: Nan-traditional enrollees in mainstream university
graduate programs encounter obstacles often not dpparent to
administrators, professors, and traditional students,
Impediments to teache. education degree attainment and
persaonal need satisfaction repor ted by Hispanic
non-traditional students are dis-ussed, Differing group
ratings of 24 graduate program problems pmade by Hispanic
students, Anglo studen.s, and professors teaching those
students are examined. Large differences in perceived
Maslovian personal neegd satisfaction across the three groups
are reported. kesults suggest that Hispanic non-traditional
students are in a state of relative deprivation vis-a-vis
traditional Anglo peers; & condition not recognized by
faculty. Additional research with other atypical groups -~
foreign students, Indians, Blacks, senior citizens - 18
encouraged.

OBJECTIVES: The recruiteent and retention of non-traditional graduate
students (students atypical wich respect to ethnicity, age, lanquagse.
previous schooling, nationality, and other tactors) are asatters of
seri1ous concern for administrators ip universities serving mainstreas
regions and populations. Governaent agencies, private foundations, and
university projects support graduate study by Hispanics, Blacks, Native
Americans, and others. Bilingual Fellowship Programs in teacher
education and the Graduate FProfessional Opportunities Program are
examples of recent efforts to Increase opportunities for advanced study
by members of groups under-represented in graduate schoole, Following an
the recruiteent of non-traditional students, however, comes new
administrative challenges to provide effective counseling and relevant
courses of study., This study examines factors which 1nfluence the degree
of catisfaction and, less diractly, the retention of non-traditional
ctudents enrolled in graduate programs in education.

Nor-traditional students in mainstreaa wuniversities often report
obstacles, curricular intransigence, and personal frustrations not
shared and often not recognized by the larger and aore typical
populations of Anglo students on the same campuses. The broad research
objective of this study was to identify specific problems and unmet
ne~ds that 1mpede gqraduate degree attainment 1n a large mainstrean
universit © by one group on non-traditional students - older Hispanics
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Non-Truditional Students 2 AERA-BS

distantly remsoved in time from previous schooling. A second’ objective
was to contrast the Perceptions of preobleas and needs of non-traditiona]
students with torresponding perceptions obtained froam graduate prograa
Professors and fros Anglo graduate studart peers. Scecific research
Questions to be addressed were:

A. Regarding 24 potential problems angd obstacles identified
Yy previous research:

1. Which probles areas aro perceived as amost troubling
by Mispanic, non-traditional students and traditional
Anglo students?

2. To what extent dg problem perceptions of thesa two
graduate student groups overlap or differ?

3. Are the Perceptions of graduate faculty congruent
with those of thjs non-traditional student group
regarding particular difficulties the latter
encounter 1n graguate programs”

B. Regarding f;ve general categories of Masiovian personaj
needs (Self—Actualxzation, Autonoay, Esteen, Social, ang
Security):

4. Do Hispanic non-traditioral ang Anglo traditignal
student angd graduate faculty groups differ in
relative percepticns of the importance of these
needs, the degree to which students’ needs are
actually satisfied 1n university graduate prograas,
and the degree to which these needs ought to be
satisfied bv such rrograms?

wn

. Regardless of group membership, do persons
participating 1n this study fee]l that certain need
categories are more sportant, better satisfied, or
ought to be better satisfied by university prograss
than 1s the case fgr other need categories?

6. Do differing relatjve Perceptions of certain needs
also differ as a function of membership in Hispanic
or Anglo student or graduate faculty yroups?

C. What study variables relate to retention of Hispamec

nan-traditional students until successful program
completion”
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Non-Traditional Students 3 AERA-0S

PERSPECTIVESBs The weotive underlying recruitaent of non-traditional
graduate students nas been to eradicate educational inequities oy
facilitating the realization of mainstream educational goils by students
whose circuastances and life experiences differ from the backgrounds of
the typical student groups whom the educational organizations were, in
fact, originally designed to serve. The extent to which such egalitarian
approaches are successful depends first upon the acceptance of and
desire to achieve wmain.tream goals on the parts of non-traditional
students in mainstream universities. A second factor influencing
graduate progras success concerns the willingness and capacity of the
educational 1nstitution to identify and reaediate institutional,
curricular, life experience, previous schooling, age, and cultural
barriers which handicap non-traditional students and hinder degree
attainment.

Factors which threaten the success of non-traditional students in
postsecondary programs are not limited to specific "objective”™ probleas
such as quality and recency of previous schooling, financial status, or
even to more subjective but still specific problems such ds separation
from family, ahsence of cultural supports, or even occasional encounters
with prejudice or social insensitivity. When persons spend good portions
of their lives within an institution, the efficiency of that institution
cannot be measured simply in teras of input-output product
relationships. There nmust be an attempt to assess the institutional
environment in terms of 1ts capecity to meet a spectrus of individual
personal needs. Thus, in addition to examination of specific probles
areas, this study 1s also concerned with the degree to which graduate
egucation programs meet basic personal needs of conventional Pnglo
students and older Hispanic recipients of graduate program fellowships.

DESCRIPTION OF THE SAMPLE: Participants in this study were enrolled 1n
the School of Education at a wmajor, mid-western university with
nationally respected graduate courses of study. Three groups of ten
persons each were selected (N=30): (A) clder Hispanic graduate students
well removed i1n time from previnus scnooling: (B) younger Anglo graduate
student peers, (C) and graduate faculty teaching the twenty students 1n
Cu-riculum and School Administ-ation graduate prograams.

The graduate prugram faculty members participating in this study were
persons centrally involved 1n the doctoral program planning and approval
process for the two student groups and were :nstructors 1n courses
represented by those programs. All ten were or had served as department
chairpersons. All were male, Anglo, and married with families living 1n
the Uni—ersity community. Nine faculty members were full professors:
nine had been with the University for more than ten years; and nine
spoke no Spanish.

The Anglc student sample consisted of & women anc 4 men ranging in age
at entry to their doctoral programs fron 29 to 43 years (only 2 were

91§
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older than 39). All had 2arned Bachelors degrees between the ages o" 21
to 24 and all spoke English as their native language. Seven of these
ztudents were married and lived with their families in the University
cosaunity during their prograas.

All ten Angio students participated in graduate assistantship activities
while enrolled. Over a five year period beginning three years prior to
the present study, eight students completed doctoral prograss and
graduated. At the time of this writing, one student is presently
completing a dissertation. The resaining Anglo student accepted a ob
outside education and is presently inactive in the doctoral progras.

The Hispanic student sample represents a study in contrasts. This groug
consisted of 8 wocen and 2 san ringing in age at entry to the progras
fron 26 to 58 years (median = 42 years). These students had cospleted
barcalaureate degree programs over 1long periods of time in small
regional institrtions with non-research missions. fFroa 3 to 34 years
had elapsed (median = 10 vears) prior to doctoral prograas entry. Eight
students had earned Masters degrees 2 to 14 years prior to entry (median
= 5 years) while 2 students completed their Masters degrees within 2
years after admission to the program. Prior teaching experience for this
group ranged from O to 21 years around a median of 9 years. Nine
students snoke Spanish as their native language. Eight Hispanic students
were married but only two were accompanied by their Spouses while
enrolled 1n the University. The number of children per student ranged
from O to 5 about a median of 2. However, of the total of 19 children
of students 1n this sample, only § child was under 10 years of age, 11
chiidren were aged 10 to 20 years, and 7 were 20 or more years old.

Although the level of financial assistance received by Hispaniz students
approximated that received by the Anglo student saaple, only three
Hrspanic students participated 1n graduate assistantship activities
during their programs, Over a five year period beginning three years
pricr to the present study, the doctoral progras experiences for the
Hisparic sample varied widely. Three students dropped out of “ue
program. Seven students completed doctoral roursework. At the time of
this writing, only one student has earned a doctorate and only three
other students appear to have a good chance to complete their
dissertations and graduate.

Rased upon the above data and other information, the Hispamic student
sample 1n this study 1s non-traditional 1n a number of ways, 1inciuding
tendencies to:

1) Earn Bachelors degrees at older ages.

2) Start docteoral programs at older ages.
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3) Have been born and raised in areas culturally different
and economically di:sadvantaged in cosparison with the

University coamunity where they find themselves as
students.

4) Be returning as students from relatively high status
professional positions in their home cosaunities,

3) Speak a native language other than English,

&) Have studied at a Nuasber of higher education institutions
(especially during baccalaureate work),

7} Have studied 3t relatively less prestigirus colleges and
universities,

8) Enter doctora] Prograss alone, leavang family, friends,
and familiar culturaj supports for the duration.

9) Have difficulties forming new friendships and cultural

attachments n the sainstrean Anglo University
environment

INSTRUMENTATION: A preliminary study had been conducted prior to the
Fresent study in which 13 Hispanic graduate students identified and
rank-ordered 30 potential problems ;p termss of their seriousness as
tmpediaents tc the attainment of tre students’ graduate goals. Based on
these preliminary f.ndings, the 24 #ost highly ranked pProblems were
ut:iized 1n this situdy. The new groups of 10 Hispanic non-traditional
students and 10 traditional Anglo students jn the present study were
asked to rate these 24 probiems on 1-4 Likert scales in terms of their
seriousness for the responding student and for his or her respective
peer group. The sample of 0 graduate faculty members also rated the 24
problems i1n terms of their personaj Perceptions of the seriousness oy
each problen for Hispanic graduate students.

In addition, 3 modified version of an  instrusent developed by H.W,
Forter (1943) to measure Personal need fulfillmant in an  organizational
setting was adeinisterec tg each of the three groups. This :astrument
contains 13 statesents of personal needs and askg respondents to rate on
1-6 Likert scales: (A) the IMPORTANCE he or she Personally piaced on
that nced: (B) the degree to which +hat need was ACTUALLY SATISFIED by
the 1nstitution, organization, and/or Jlgcal culture 1n which the
tndividual 15 embedded; and (C) the degree to which that need ought to
be IDEALLY SATISFIED by the embedding organization or environment.

Scoring the Porter instrument provides S need dimensions:
Self—ﬁctualx:at:on, Autonoay, Esteem, Social, ang Security; and 3
fMeasures of each npeed: Importance, Actual Satxsfactxon, and Ideal

Satisfaction,




Non-Traditional Students é AERA-8S

ANALYSIS AND INTERPRETATION: Table | Presents summmary data for the
portion of the study concerned with the 24 specafic potential problem
areds. TYhe probleas are listed 1n order of perceived severity by
Hispanic students. The five problems rated most severe by this group
all have to do with tnstitutional angd organizational aspects of graduate
student life and are Ratters which could be addressed directly by
administrative angd academic program planning.

__—..____—-...--—_——..-....—_____—..__—______-..

A tvo way, fixed effects, repeated feasures, gultivarjate analysis of
variance witn subjects nested within the 3 levels of. GROUP and crosseq
with the 24 PROBLEM AREAS Wwas carried out on the ratings. Results sor
this analysis are presented in Table 2. Neap rating differences betweep
GROUPS across all PRCBLEM AREAS were highly significant (Fz,2y = 33.99,
P < 00!}, Univariate tests for GROUP effects 1n each PROBLEM AREA were
also significant for all areas except "Preference for personal rather
than institutional supports” (Table 1). The main effect for PROBLEM
AREAR and the BROYP by PROBLEM 1nteract:on were no. statistical.y
stgnificant,

—— - — ———————— ______..__-____.._-—-______—

The sources of the GROUP effect were the large differences between
Hispanic non-{raditicnal and Anglo student groups especially and between
Hispanic students and Graduate Faculty. The mean difference between
Hispanic and Anglo Student ratings of probleas was over 2 peointey on the
6 point Likert scale. Without exception, the Hispanic students rated
every prcblem as gore seriogus to them than was the case for the Anglo
students. Correlation between Hispanic and Angla mean perceptions
{ratings) of these 24 problem areas yas low (Rua = .359). Graduate
faculty and Anglo student ajgreement was not significant (Rar = ,256) and
ctorrespondence between faculty and Hispanic student groups was
non-existent (Ruy = ,003). Spearman rank order correlations bhetween
group aean problem ratings were also computed, yielding similar results
(R-uHA = -379_3 R..AF & .246: R..nr = -,038;}.

The data collected by the Porter needs fulfillment instrument was also
analvzed using a fixed effects, wmultivariate analysis of variance with
repeated measures podel. The sampling design included the 3 grours 1n
the study; the design on the measures included the 5 need dimensions and
the ¥ ratings of each Need. The Graduate Facuity group was asked only to
respond the the Porter scales for Importance and degree of Actual
Eatisfaction. Thys feature necessitated two Separate multivariate
analyses: one with § Needs, 3 Groups, and 2 Reasures and one with §
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Needs, 2 Groups, and 3 Aeasures. The following discussion summarizes
the results presented in Tables 3 and 4 for both cf these analyses.
Figure | presents the summary data for this part of the study and
reference to this fiqure should clarify the interpretation of the
statistical effects of the sodel,

—-__...._-——_—————————-—---..___-__..—_-——_-—_—....-__.._..

Insert Figure ! and Tables 3 and 4 about here

The main effect for GROUP was statistically significant; the main effect
for NEEDS and the @ROUP by NEEDS interactions were not significant,
Univariate tests revealed the sources of significant group differences
were the IMPORTANCE and ACTUAL SATISFACTION variables. No differences
were found between Hispanic and Anglo student groups for the degree to
which these needs ought to be JDEALLY SATISFIED. The two student groups
felt al’ needs were more important thun did the 6raduate Faculty. On the
other '.and, the Anglo students fel: these needs were actually being wmet
more so than did the taculty and much smore so than did the Hispanic
non-traditional students,

The differences Latween the measures +sere found to be highly significant
as well. Regardless of GROUP or MEED, there was little difference
between ratings for IMPORTANCE and IDEAL SATISFACTION. However, a large
d>fference exists between the actual degree to which needs were reported
satisfied and both the personal impnriance of those needs and the degree
to whith they ought to be satisfied. IMPORTANCE and IDEAL SATISFACTION
correlated very highly within GROUPS and NEEDS (R;;q = .800); neither
correlated at all with  ACTUAL  SATISFACTION (Riaw = -,083,
Rieam = -.004). It was also found that the difference between ACTUAL
SATISFACTION and bath IMPORTANCE and IDEAL SATISFACTION also differed
signif) antly across GROUPS: the discrepancy being most strongly
tndicated by Hispanic students, less so by 6raduate Faculty, and
practically non-existent for Anglo students,

These effects are readily apparent in Figure 1. Broup effects for each
variable and peed are plotted as connected 1lines. Using
SELF-ACTUALIZATION as an example, Hispanic and Anglo student groups
agreed closely on the importance of this area and also agreed that these
needs should be satisfied in graduate programs of study. However, the
differences between these groups 1n terms of the reported degree to
which each felt such needs were actually being met ;s remarkable.
Etfects for differences between the measures are represented in Fiqure !
by the distance between the plots within each need area. Although
lnttle difference 1s noted tor ratings of IMFORTANCE and IDEAL
SATISFACTION, large d1fferences are apparent between both of these
variables and ACTUAL SATISFACTION. However, the discrepancy between
thece latter differences for Hispanic and Anglo students, favoring the
latter group. 1s clear 1n the figqure.
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RETENTION EFFECT8: As noted previously, six of the ten Hispanic students
can e classified as having little chas:c for completion of their
doctoral prograss. For exploratory purposes, several discriminant
analyses were computed using demographic data, probles area ratings, and
Porter instrument scale scores. Without surprise in view of the small
saaple, these analyses generated discrisinant functions which carrectly
classified 100X of the cases based on relatively few subsets of the
variables in the study. The results are interesting, however, and are
offered as a potential basis for further study of retention factors.

The best analysis classified the successful and unsuccessful Hispanic
students with a separation F-ratio of 537.44 (dfs=1,8; p < .002). The
profile of a successful student was, relatively speaking, a person who:

1) Was living with a spouse.

i 2) Felt that autonomy needs were being satisfied within the
doctoral program.

3) Felt the faculty insensitivity was a definite problen.
4) Felt transient bilingual staff was a definite problens.

J) MWas not worried about any loss of professional authority
or deciston-making ability.

6) Preferred personal to institutional supports.

7) Was not worried by wunrealistic expectations of other
persons.

Cther variables with discriminatory power 1ndicated that successful
students tended to be those who:

8) Rated autonomy needs as relatively less 1mportant.
9) Rated social needs as relatively more inportant.

10) Felt that self-actualization needs were being met within
the doctoral progranm,

11) Were older upon entry to the progran.

12} Had no children.
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INPLICATIONS AND RECOMMENDATIONS:

The most serious limitations to the present study are the small sample
1285 and the extent to which tindings and implications based on
Hispanic doctoral students in education generalize to other groups of
non-traditional students enrolled in other mainstream graduate programs.
Nevertheless, hased on this study and other literature in the field, a
number of 1mplications and 1deas deserve consideration. Non-traditional
graduate enrollees need more and better ways to frame their personal
goals and expectations relative to their pursuit of advanced degrees.
Interviews and surveys can help bridge the perception gap between
non-traditional students and key faculty members in graduate progranss.
Course catalogs and programs checklists are not enough.

For exaaple, many non-traditional students may have little interest in
knowl)edge generation, fundamental research, or theoretical bases for
prograamatic action. These topics, however, are at the core of maost
traditional graduate progranms, Universities tend to rely too msuch oan
"documents* of varipus sorts to convey the content angd activity of
particular graduate programs. Structured interviews with professors and
with graduate students currently enrolled in programs of study could
help non-traditional students nake better decisions about entering such
programs. Alternatively, university departments amight consider the
assignment of a brief, well-defined research paper to be suhaitted prior
to the final admission decision. This paper could give indications of
an applicant’'s scholastic ability, writing ability, and general
motivation and determination to enter a progran.

Once non-traditional students are admitted to a course of study, there
would appear to be many things a college w departaent could do to
encourage these stugents. For 1instance, a professor sentor and an
advanced doctoral student mentor could be provided for a group of
non-traditienal students. These mentors could provide counseling about
courses, professorial teaching styles, progran options, course
sequencing, and support services available at the University. Counseling
activities are particularly important for non-traditionai student
aroups. Frequent conferences regarding academic progress are need
throughout semester periods. End of semester grades are too final ard
too late to serve as indicators for when assistance 1s needed.

Department directors of graduate study and associate deans for graduate
atfairs could sake particular efforts to reach and i1nclude
non-traditional students n social, academic, and professionai
activities which foster collegiality and friendship among the faculty
and student body. More attention could be given to the wmulticultural
strands wnich permecate most courses 1n education and the social
sciences, Universities have untapped resources in the cultural
plurality of the student body and could utilize non-traditional graduate
students 1n 1nstructional and service-oriented activities on and off
campuses to enrich the content of many courses and field projects.

11 BEST COPY AVAILABLE
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Many difficulties encountered by non-traditionll students can be traced-
to faculty attitudes and expectations. Some faculty inservice education
1s necessary relative to the culture, aspirations, learning styles, and
life sxperiences of any major group of non-tradition students recruited
for the University. In this situation, it is not just the enrolles whe
aust change, refora, and study. The institution and the instructional
staéf also have obligations to lsarn about the learner.

Efforts should oe made to provide soae non-traditional instructors for:
non-traditxonal enrollees (®.Q¢, persons of the sase ethnic groupl.
These students can penefit greatly from role models who have
successfully coapleted similar  prograss of study. ~ 14 the
noq-traditxonal student group speaks a coason language, prograsa planners
should make efforts to offer at least one course per year taught in that
language. Professor-aentors and graduate student-aentors should also
speak that language.

Finally. departsents and prograu‘faculties need to reconsider whether
pvery student nust write 2 dissertation to obtain a degree. An
alternative which night be particularly attractive to some
non—tradxtxonal students 10 education would be an assignment to
1nplenent, aonitor, evaluate, and document & innovative sodel prograa or
project in schools or colleges within their home cultures and
communities. Such professional activities a-e as auch 1§ not sore a
part of professional life after graduation than 1s basic research. In
summary, universities need to explore the possxbilities of
non-tradxtxonal prograns 1§ they intend to recruit and train groups of
non—tradxtional graduate students.

SUMNARY? with respect to the data concerning problens and basic personal
needs discussed 1R this study, Hispanic non—tradxtxonal students in
graduate prograss in mainstreas universities §ind theaselves in a state
of relative personal deprivation in comparison to their Anglo peers; 3
condition, it should be added, not fully lpprcciatod' by graduate
§aculty. Follow-up studies toO deteraine if graduate student
ngatisfaction patterns® for Native Americans, Blacks, foreign students,
economically PooOr, etc. are siamilar in other large sainstrean
universities would be useful and should attract the attention, influence
the planning, affect the teaching, and influence the interaction
patterns of university rocruitlont/aduissinns personnel, curriculue
designers, departnental chairpersons, faculty counselors, and teaching
professors.

admimistrators in institutions with expanding non—traditional graduate
enrolinents need to be aw. of and take steps to counter the effects of
transferring enrollees fros one set of life circumstances to another. It
15 often assumad that heterogeneous students accept an share coamon
institutional progras goals, objectives, and curriculum. Though not
directly addressed by this study, evidence irdicates that this is not
necessarily the case. [(The $oremost problen f$or the Hispanic

12 BEST COPY AVAILABLE




non-travitional students (rated 5.8 on a 6 pcint scale) coucoéiidz‘iitt
of coagruence botween actual and desired graduate. Y prigrent.)
Institutions need to be prepared to work with non-traditional a%adontn,

not only to solve particular probleas and reasove specific obsta:kﬂi but
also to identify, articulate, snd plan to realize appropriate long=range
goals and objectives. In =m0 doing, the institution and faculty &hbuli
assist students who are not ye% adept in deriving personal latisflqtiQﬂq
from strange surroundings, .pcadesic  rules and procedures, ar irqgifz‘
traditional graduate courses of study. Corriculus revision e
counseling innovaticns sppear to be necesi:iry supplesents to tho *‘
recruitaent of non-traditional students.
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Lew acadesic prestige of bi- i 8.60 I 2,30 ! 420 4.10 ! 13,42
lingual & eulticultural prograss ! ( .70) .18 (4.32) : (1.83) p<. 001
! ! H ! H
Felt loss of professional pro- ! 8.% ! 3.30 .60 : 4.47 6. 74
ductivity while a student S 17 .98 ¢ (.07 (1.39) 1 p<.004
H H H H H
Financial shortages : .40 : 4.9 : 4.00 AT 1 4L
i (.84) io{1.10) ¢ (1.0%) ! (s.14) <. 014
! H ' ! H
Under-utilization of the ! 85.40 : .70 ' 3.70 3.60 1} 2%.30
Spanish language I .84) (.49 (1.08) (1.90) ! pc.001
: H ! H !
Loneliness H 3.30 ! 2.10 ! 410 I 3.83 | 14.18
P .87) LS L (D) i (.00 #¢. 001
! H : H 1
Loss of professional authorit» | 8,30 P340 ! 4,30 .40 | 4,30
and decision-saking capabili’' « to(1.06) PS¢ (e 1 (1.40) 1 p<.006
! ! H H
Nultiple and conflicting ¢ S.10 i 3.3 ! 400 420 | 3.82
personal roles P29 1 a.sm (1.03) ! (1.43) pC. 033
' ' ! H !
Faculty & other students resert | S.10 bo1.80 ¢ 2,40 3.07 1 38.48
bilingual funding and Prograes ! (1.29) L J § R BT 7 TR (1.78) 1 p<.001
H ! H ! H
Separation from Lating friends : .40 I 230 1 43 : 3.9 i 8.9
and confid.ats o (1.10) L) L (1.4 ! (1.90) p<. 00}
H H H H !
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TABLE 1. (cont.)
! Mispaaic | Amgle ¢ Oroduste | Total
| Students ! Studeats ! Feculty ! Sesple ! F-Ratios
PoRantial Proslees Areas I_(N=10) 1 (Nej@) (Ne1®) e30) 1 dfset, 27
! ] 1 { t
Msence of Latino cultural i S.00 I 1.80 { 4.00 3.60 | 19,24
conditiens and supp-rts .9 I (1.14) | (1,81 .1 1 pc.001
! ! ! ! H
Sense of dolayed gratification i S.00 o270 1+ 370 3.0 i s5.483
and pestpened rewards .08 1 (e (.46) | (.67 <. 903
H ! ! ! !
Uncertainty about professional I 4.9 1 2,80 | 4,40 1 403 | 8.92
end acadesic goals P (1.60) 1 (1,59 1 (1,07 i (1.69) 1 p¢.007
H ! ! ] '8
Surdens caused by unrealistic I 4.9 ! 180 ¢ 4.9 1 3.8 13.07
expactations of others i (1.40) P L3 0 .49 1 (2.08) | #<. 008
! ! ! } !
Stress and strain on sarriage ! 4.80 b330 1 s.60 4,23 | 2.3%
relations Po(t.87) Oo1.88) t (1.26) i (1.70) | p<.094
H ) { H ! !
Repression of feelings i 4.7 2.0 ! 3,70 3.0 !t M
and beliefs !o(1.2%) Po(1.58) 1 (1.08) 1 (1.59) ¢ p<.002
H { ! { {
Unrealistic educational goals [ YY) P2.40 1 430 1 3.7 i $.27
POLI®  (1.78) 1 (1.34) L (1.8 1 p<.0g2
H { H { H
Seing the target of occasionat 4.50 i 2.40 ! 380 : 3857 S. 48
racise P(1.43) fO1.8%) 1 11,23 (1.6%) | pc.ot0
H H H H !
Transient University H 4.50 ! 1.0 4.00 I 3.37 { 10.4668
bilingual sta¢s P(1.98) Vo280 b (1% (1.94) | p<.001
H H H H H
Praference for personai rather ! 4.40 ! 3.10 H .40 3.7 i 2.3
than institutional supports i(1.43) L3I D (1.4%) (1.48) 1 p<c.ity
Hetarogenaity of Latinos i 4.2 oLl 410 1 3,33 ¢ 12.70
on caspus v {1.89) ¢ {1.08) 1 ( .88) (1.69) | p<.o0g
[ ) § 1] 1
¥ 1 [ [ ]
GROUP AVERKIES: ; 5.9 2.43 4.07 i 3.93
- 1Y) .93 € .47) ' (1.2
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Repeated seasures M:,QVA result

s on ratinlq‘;‘
for the 3 GROUPS.4ngd 24 PROBLEM AREAS ’
Effect dfs NVF p <
BROUP . 2,27 33.90. 001
PROBLEM AREA 23,5 258 T ‘
6ROUP * PROBLEM AREA ‘ 10,44 .83 208 ‘ ,
3
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Non-Traditional Btudents

MNANOVA results for Model ] and original aeasures.

3 Broups: Hispanic and-Anglo Students and Graduate Faculty
Self-actualization, Autonomy, Esteen, Social, and

5 Neads:
Security

2 Measures: Importance and Actual Satisfaction

TABLE 3a.

Effect dfs NVF p <
6ROUP 4,52 7.97 .001
Isportance 2,27 14,92 .001
Actual Satisfaction 2,27 3.22 . 056
NEEDS 8,20 4,24 . 004
Importance 4,24 8.07 .001
Actual Satisfaction 4,24 3.81 016
GROUP # NEEDS 16,40 . 81 663
Importance 8,48 1.33 . 253
Actual Satisfaction 8,48 + 35 . 940
TABLE 3b.
ANOVA recsults for Model I and differences
between Importance and Actual Satisfact:ion.
Effect dfs MVF p <
GROUP 2,27 5.87 .008
NEEDS 4,24 .72 .388
6ROUP # NEEDS 8,48 .51 . 843
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MANOVA results for Model Il and original asasures.

2 Broups:
5 Needs:
Security

J Measures: Importance, Actual Satisfaction, and Ideal

Satisfaction

TABLE 4a.

Hispanic Students and Anglo Students
Self-actualization, Autonoay, Esteea, Social, and

Effect dfs HVF p £
GROUP 3,16 3.06 .038
Isportance 1,18 4,68 « 004
Actual Satisfaction 1,18 4,78 042
Ideal Satisfaction 1,18 .70 415
NEEDS 12,7 2.51 114
laportance 4,15 7.10 .002
Actual Satisfaction 4,12 2.42 .095
Ideal Satisfaction 4,15 4.12 .019
BROUP # NEEDS 12,7 .73 .682
Importance 4,15 2.51 .086
Actual Satisfaction o135 .53 713
Ideal Satisfaction o135 .74 . 582

TABLE 4b.

MANOVYA results for Model Il and differences between the zeasures.

Effect dfs MVF p <
BROUP 2,17 3.94 039
Imp - Actual Satisfaction 1,18 7.49 014
Imp - Ideal Satisfaction 1,18 .87 + 363
NEEDS 8,11 4,00 .018
Inp - Actual Satisfaction 4,15 1.26 .381
Imp - Ideal Satisfaction 4,15 3.67 .028
BROUP # NEEDS 8,11 .58 .778
Imp - Actual Satisfaction 4,15 .12 972
Imp - Ideal Satisfaction 4,15 .64 921
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FIGURE !

Meen ratings of importance, degree of 1deal satisfaction,
and actual satisfaction of S Need dimensions by Hispanic
and Anglo student and Graduate Facuity groups.
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