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Foreword

IDEAS Plus and its quarterly companion NOTES Plus ate the principal
bznefits of NCTE Plus Membersinp. Earlier this year, you were sent the
second cdition of this coiiectiun of practical teachiny ideas.

Like the second edition, the preseat third edition was assembled at
NCTF H_uuquarters mainly from the teaching ideas solicited and selected
by William Horst and Dianne Shaw under the sponsorship of the Second-
ary Sechion. Bill and Dianne were ably assisted by editors Margueritte
Caldwell (Literature), Leila Christenbury (Language), Beverly Haley
(Cemposition), and Skip Nicholson (Media).

Unlike the second cdition, Book Three is beiag seat to you in the fali
in the hope that there will be sume teaching ideas that you can implement
in your new school year.
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1 Language Exploration

Language 1s not only the vehicle of thought, it is a great and efficient
instrument in thinkiny,.

Sir Humphrey Davy

Language helps us to construct and shape vur thoughts and then to convey
these thoughts clearly and condiscly in ural aad written formats. Even vis-
ual images are closely tied to languoge as viewers label and process visual
stimulation. The activities 1n this chapter are designed to provoke critical
thinking, tu aid the vrganization and structaring of thoughts, and to stim

ulate self-expression by broadening vocabularies and by encouraging fig

urauve language. The activities include familiarizing students with
dictionary information, using 4 tape recordsr tu communicate with
another clas., taking and defending a stand un a controversial issue, and
exploring the powerful and pervasive influcnce of the media on our
thinking.

If Pro Is the Opposite of Con, What's the Opposite of Progress?

Suitable for any age group, this change-of-pace activity can scrve as a
dictionary exeruse, as a way Lo introduce new words in a reading assign-
ment, ur as ¢ vueabulary quiz. Students invent definitions for unfamiliar
words when they first come upon the words. Thrce or four of these decoys
are then presented alung with the correct definition as @ multiple-choice
item. Students discuss the reasons for their guesses about night and wrong
definitions and provide the “logic™ for the definitions they made up. A
classful uf active young minds will always come up with a plausible set of
decuys. And students love to let their imaginations roam because what
seems to them the wildest answer sometimes turns out tu be the correct
one.

As a dictionary game. A student selects an unfamiliar word from the
dictivnary. if you wish, make a stipulation such as “Select a word that
begins with the prefix de-." The student announces the word, and the

Aruitoxt provided by Eic:
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class members jut down their made up definitions. The student who chose
the word collects the definitions and later presents sclected wrong defing-
tions to the class along with the correct one. The game is casily adapted
for team play ana scorckeceping.

1o introduce new words in a reading assignmeni. Present the new
words, having planted correct definitions among the class ahead of ume.
Ask students to invent definitions. Randomly select four ot five of their
definitions for cach word along with your “plant™ to cunstitute o multiple-
choice question or quiz item.

As a vocabulary quiz. Ask students to create definitions as you initially
present the vocabulary words. Later, when you devise multiple-choice
items for the quiz, incorporate their definitions.

Paul Felten, Homestead High School, Fort Wayne, Indiana

How Many Legs Does a Lobster Have?

We're all familiar with the problems sume students have using the
dictionary. They begin with one unfamiliar word and end up with several
morc in an incompichensible definition. Part of the problem is the slavish
wpying of everything the dictionary says about a word. I have found that
questions requiring a specific answer are often more useful in dictionary
exercises than asking students tu give the meanings of words. For
example, I might ask them, “If you had a pet cormorant, what would you
feed it?" Students write down unly the answer, not the entire entry, and
they arc usually surprised to discover that the correct answer is just vne
word—fish.

Other kinds of questions demonstrate the variety of snformation found
in a dictionary. What does USDA stand for? In what year did George
Washington Carver die? How many people live in Oshkosh? Questions
like these require students to identify the word that needs to be looked up
and then to search the entry for a spedific fact. More suphisticated ques-
ticns can involve information from two enttics, the use of etymological
information, or the interpretation of illustrations. Which is older, the
Republican ur the Democratic Party? Who were the fint people to cat sa-
lami? How tall is a moosc?

Preparing a challenging sct of questions is a fairly simple, even enjoy-
able, task. Leaf through the dictionary yuur Jass will be using, looking for
an interesting word or illustration, then write a question based on une
aspect of that entry. This proces. can also be used by students to devise
questions for each other.

7



Language Exploration 9

This exeruse helps students to recognize that the dictionary is a genu-
ine learming tool. It alsu teaches them how to extract information. Finally,
devising questions and finding their answers makes us all realize that
words are fun to explore,

Joel Goldstein, Winthrop Junior High School, Brooklyn, New York

The Dictionary as a Research Tool

Awarencss of the range of information found in the dictionary precedes
students” reaching for the dictionary as a research tool or when they are
looking for a precise word. I use the following exercise to provide expe-
rience in using the dictionary.

I make certain that cach student has a copy of the same dictionary for
classroom use. I also bring in pucket, desk, and unabridged dictionaries
produced by vanious publishers, dictivnatics with different publication
dates, and dicuonanes containing such specialized information as new
terms, slang terms, medical or psychological terms, and so on.

First I select a simple demonstration word such as vegetable, right, or
bear. Students find the term in their dictionaries, and e discuss the kinds
of information 1ndduded in the entry. We cover every detail: the word’s
pronunuiation (poting primar, and secondary pronunciation, if appropri-
ate), the spelling of plural ur verb forms, parts of speech, etymology,
abbreviations, a 1 definition.,, synonyms and antonyms, and sample sea-
tences. I note any uses of *“circular™ definitions or directions to see other
word entries. We look up #iie same word in other dictionaries and look for
varations in the word's definition, pronunciation, spelling, or etymology.
Some words, such as AIDS ur streaker, will not appear in older diction-
arics, demonstrating that vur language is constantly undergoing change

The nexi day cach student selects a word for further research. It should
be a term of special interest to the student and one that would appeal to
the rest of the class as well. Allow students time to make a careful word
selecuon. Students use their word in subsequent assignments, which can
be tailored to particular student nceds and teacher purposes. I have had
success with the following assignments:

1. Write a histonical narrative or a humorous account of your word’s
joutney through time, perhaps projecting it into the future as well.

2. Describe your word using an analogy to something appropriate
(such as heart and pump).
3. Compare your word to another word with a similar meaning (such
o as fake and phony).
ERIC 8
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Argue for or against your word's spelling, pronunciation, or use.
Explain your word to a sccond grader who is misusing it, to a lawyer,
and then to a newspaper reporter, o to other peuple who might be
unfamiliar with the word or have a special interest in it.

Write a paragraph about your word for the Sunday magazine section
of your newspaper, for Seventeen, and for Hot Rod. Again, keep
your audience in mind.

Describe the differences between the denotative and connotative
meanings of your word.

Describe or narrate a personal expeiience related in some way to
your word.

Explain why it would be important to define your word carly n a
long paper.

Define your word by describing what it is nor.

Beverly Haley, Fort Morgan, Colorado

Vocabulary Building through Mythology

I use mythological names and storics to help students extend their vocab-
ularies The activity is particularly cffective following a unit on mythology.

I present students with the names of classical geds and goddesses 1n
several different contexts:

1

rd

T obtain state highway maps from state tourist offices or make copics
from an atlas. Students are to find and explain as many classical
names or derivatives as possible.

I'borrow from a stamp collector several modern Greck stamps with
mythological subjects and mount them under plastic to prevent them
from being damaged. Students are to describe the complete story
depicted on each stamp and to explain any terms that might denve
from characters’ names.

I prepare a schematic drawing of the planets and their satellites.
Mercury, Venus, Mars (Dcimos, Phobos), Jupiter (lo, Amalthea,
Callisto, Ganymede, Europa), Saturn (Mimas, Enceladus, Tethys,
Dione, Rhea, Titan, Hyperion, Iapetus, Phoebe, Janus), Uranus,
Neptune (Triton, Nereid), and Pluto (Charon). Students are to iden-
tify the planets and satellites, describe the origin of the planct
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names, and explain how the satellite names are related to their
plancts.

Nancy A. Mavrogenes, Chicago Board of Education, Chicago, lllinois

Sponianeous Figurative Language

Getting students to integrate the characters, themes, and writing styles of
a worh of literature into then own written and oral language is a chal
lenge. When we study poctry, I want students to recognize the creative
language 1n Wordsworth’s or Yeats's puetry and to spot similar construc
uons 1 everyday language outside thei: textbooks. The foliowing assign
ment fosters students’ sse of poctic language.

I start by introducing figurative language. I write on the chalkboard
such terms as wnage, mewaphor, simile, persunification, and connotation
and I define them carcfully, giving examples from recently read poems or
from puems that I will be assigniag. Next I pull out a blindfold and a large
bag fillea wmith miscellanevus everyday ubjects, such as a wire coat hanger,
a pinking shears, 4 cordless telephune, a sct of measuring spoons, and a
spray can of dcodorant. *

One student 1n the class volunteers to be blindfulded, a second student
pulls an ubject from the bag and determines the appropriate type of fig
urative language for describing that object. Argyle socks might cvoke
preppy 1miages, for example, while a calculator might be better described
by usc uf simules. Class members take turns describing the object to their
blindfolded classmate. If by chance g student uses the wrong type of fig:
urative language, I stop and review definitions. Near the end of class I
allow any type of figurative language as long as students identify it cor
rectly. When each student has deseribed the object, the blindfolded stu
dent makes a guess at what the object is, then the class discusses the
descriptions that were given.

A follow-up homework assignment I usc is to have students go for aten
minute walk by themselves. Then they are to spend ten to fiftecn minutes
prepaning a wnitten description of what they saw. I have them identify any
figurcs of speecn they use in their descriptions, although I do not require
that they use figurative language. Instcaq, I try to help them sce how nat
urally 1t comes when they ubserve theit surroundings carefully. We are
pleasantly surpnised when we share vur puctic vutpourings the next class
period.

Mary Johnston, Provo, Utah

ERIC 16



12 Language Exploration
Surrealistic Games

P've found an enjoyable, noncompetitive game tu give students practice 1n
making the comparisons of metaphors, similes, and analogies.

I divide the class in half and have the two groups sit with deshs facing
onc another I name a topic, such as something pleasant or something
frightening Students in group une cach pose a question, suchas What s
contentment?” or “What is trepidation?™ At the same time, students in
group two each write a short declarative statement, such as "It 1s walking
through a meadow of Queen Anne's lace™ or "It is a flash of lightming 1n
an eerie black sky." Taking turns, cach member of group une :cads his or
her question, then each member of group two respunds with his or her
statement  After sevetal rounds, with me or the students naming different
topics, group two members posc the questions and group vne members
write the statements.

The questions and statements, although not deliberately written to go
together, describe the same general topic and often provide remarkably
apt comparisons. This exercise gets students combining thoughts that
were perhaps perceived as dissimilar at first and helps prepare students for
writing their own figures of speech.

Sonja Sicgrist Lutz, Glades Central High School, Belle Glade, Florida

Understanding Allusions

I'started thinking about allusions when une of my students remarked, My
mother said it takes the patience of Job to put up with some folks. Just
what ic the patience of Job™ This question led to uthers, and soon we had
the following list of biblical allusions:

Jezebel walls of Jericho
doubting Thomas burning bush
Good Samaritan tower of Babel
prodigal son Gethsemane
Wisdom of Solomon mess of pottage
coat of many colors fatted calf
Judas Goliath

We discussed the origin of cach term or expression and its modern
application Students added allusions from Shakespeare and Dichens and
kept a special section in their notebouks for such terms and their defimi-
tions The lists grew and grew, and students made use of these terms in
thrir writing assignments.

W....e Mae Crews, Birmingham City Sc. - »ls, Birmingham, Alabama
11
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Tape Pals

Many students have corresponded with a pen pal, but how many have ever
had a tape pal? Thus assignment gives students an vpportunity to practice
their oral communication skills and to make new friends.

You can arrange a tape swap with a class in another state by contacting
personal friends ur conventivn acquaintances, or you might start out by
using telephone directories in the publie library to lucate the name of a
high school in a distant town and by addressing a letter to the chair of its
English department.

Once the arrangements have been made, tell studeats that they will be
exchanging recorded messages and photographs with a class in another
state ot 1n another part of the coun.ry. Emphasize that they will have the
chance to learn about similanities ur differences of other teenagers.

Bring in a tape recorder to class. Each student should prepare a script
for a thirty-sceond to ninety-second speech, rehearse reading the speech,
and then recurd it un the tape recorder. Messages might include a physical
descniption, hobbies, personal favorites (such as food, type of date,
muvie, TV prugtam), information about theit humetown, and questions
for their tape pals to answer.

Have cach student bring in a current ““mug shot,” or arrange {o have a
student take pictures with an instant camera {vr have conventional pic
tutes prowessed by an overmghi developer). Other students might assist in
the rehearsing or taping.

When students have taped their scgments and labeled their photo-
graphs to be matched to the voices, they write a joint covering letter to
theit counterpart class, perthaps m\.ludmg sume information about their
thUl ot their town. Then the class waits for the tape pals tu respond.

lC ul S. Feinstein, Bennett High School, Buffalo, New York

PArai e provided vy i | 1 2
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Teaching Inferential Thinking

Here's an activity that holps students to become aware of inferential
thira'ng and to realize how subjective and inaccu:ate inferences can be.

<wst IThand out a copy of Questivninaire 1 to each student and allov.
afteen minutes for it to be completed.

Questionnaire 1

Do not put your na+c un this paper. Answer the following ques-
tions, giving yows first reaction and not trying to look for the best
answer. You may put down more than one answe. fc: cach item or
none at all, but try to ansv.cr as many questions as possible.

1. What is your faverite TV show?
. Wagt is your favorite song?
. What is your favorite movie?

W N

. What is your favorite expression?

. What is your favorite color?

. What is your favorite type of weathur?
. What is your favorite book?

. What is your favorite sport?

. What is your favorite smell?

10. What is your favorite sound?

11. What is your pet peeve?

12. If you were a member of a rock group, what would be the
group’s name?

N - TN B LV R -

Afier fiftcen minutes, I collect the questionnaites, mix them up, and hand
une tu cach student, checkhing that no once has received his or her own
questivnnaire. Next, I hand out copies of Questivnnaire 2 to the students
and have them fill it vut vvernight, basing their responses un the copy of
Questionnaire 1 that they received.

Questionnaire 2

You have been given sume information abuut g lassmate. You are
tu use that information to make sume inferences about that person
as you answer the following questions. Draw the best conclusions
you can and state the reasons for your conclusion. Sume of you will
feel more certain of your answers than others.

1. Is your classmate male or female? Why do you think so?

13




Larguage Exploration 15

2. Describe your classmate's physical appearance. Why do you
think so?

3. What 1s your classmate's favorite subject in school? Why do
you think so?

4. What 15 your classmate’s favorite food? Why do you think so?

5. What 1s your classmate’s fasorite pastime? Why do you think
so?

6. Describe how your classmate’s bedroom would be decorated.
Why do you think so?

7. What job will your classmate have ten ycars from now? Why
do you think so?

8. What will your classmate’s home or apartment be like ten
years from now? Why do you think so?

The following day, cach student takes a turn at describing their class
matc’s responses to Questionnaire 1 and their own inferences about the
classmate. Let cach student conclude by guessing who the classmate is, to
maintain suspense, keep the classmates’ identitics sccret until the end
The other students might alsu want to try to identify cach mystery class
mate. The cnsuing discussion should cmphasize how often we make infer
cnces without reahzing it and how often these inferences are wrong or
only partially currect. The discussion should touch on stercotyping and
how 1t affects the way we communicate with and relate to others.

Mary Bozik, University of Northern lowa, Cedar Falls, lowa

Taking a Stand on Real-Life Issues

Students, like many of us, often follow news storics on a cuiTent issuc
without rcally taking a stand. Or perhaps they do make a decision but do
so without studying the facts on buth sides. The following assignment calls
for careful consideration uf a contruversial issuc and preparing a persua-
sive paper supporting one side in the conflict.

Bring 1n cnough recent copics of the Cungressional Record so that cach
student has .. copy. (It is not necessary to have the same issue for cach stu-
dent.) This monthly perivdical presents pro and von arguments and back
ground information on issues currently pending before Congress Each
student 1s to selcct one controversial issue and to write a persuasive cssay
for or agamnst the proposed legislation, using the Congressional Record for
documentation. Since many of my seniors are eligible to vote, this writing

Q senience links the classroom to seal-life situations. To give students an

.
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16 Language Exploration

even clearer sense of the connection between persuasive writing and the
real world, you can have them polish their essays, edit them nto letter
form, and send them to their senators or representatives. The assignment
can also produse a lively classtoum discussion, especially when several
students have sclected different sides of the same issue.

Sandra L. Brzezinski, Muskego High School, Muskego, Wisconsin

Visual Messages

Conveying messages by means of record covers demonstrates the rela-
tionship of visual images to analytical thinking and to compusitional skills
involving unity, organization, and creativity.

Bring some record album covers to class, perhaps selecting some older
covers unfamiliar to today's tecnagers, to illustrate the visual techniques
used to formulate a message. Joni Mitchell's album Hejira (" journey” or
“flight”) provides many visual images relating to her lyrics. The photo-
graph of Mitchell dressed all in black, her winglike arms flapping against
the gray of the ice and sky, depicts lyrics from “Amelia™. “I've spent my
whole life in clouds in icy altitudes’ . . . like me she had a dream to fly/
Like Icarus ascending'On beautiful foolish arms™ and lyrics from “Black
Crow™ “I feel like that black crow.Flying.” Her photograph on the dust
cover in flight against a cloudy sky repeats the image. On the front cover,
3 road through a bleak, arid landscape is superimposed over gray ice and
sky, perhaps suggesting the line ““I was driving across the burning desert”
of “Amelia™ and the physically and emotionally cold images of the song
“Hejira”, it also relates to the images of traveling and of highways found
in the lyrics of nearly every song on the album. There's much for students
to see in the photographs as they study the lyrics.

Have students bring in recurd covers of their choice and continue the
discussion of using a visual image tu convey a message, using examples
from other record covers. Encoutage students to bring in covers to albums
by a variety of performers.

As either an in-class or out-of class assignment, ask students to design
an album cover for a musical soloist ur gruup, either real or fictitious.
They are to choose a unifying theme or idea for the album and to tailor
the appearance of the soloist or group to match. The title of the album and
the songs should also fit that theme. Pethaps the lyrics of one song could
also be included. Students need nut be artists—photographs from maga-
zines are perfectly appropriate. If students desire a colls ge cover, to
encourage creativity Iinsist that no more than one element of any existing
picture be used Encourage students to use such devices as puns, figures

15



Language Exploration 17

of speech, and personification. Also, they should keep in mind that the
purpose of the album cover is to encourage sales and thus the cover should
be attractive and eye-catching.

Each student presents his or her aibum cover, and the class discusses
the 1mages conveyed. Then I put the covers on display so that all the stu-
dents can get a close-up view.

Joseph Foley, Lacombe Junior High School, Lacombe, Alberta

Editorial Cartoons

An mexpensive and widely available teaching instrument is the editorial
cartoon. & use 1t to encourage students to spot visual manipulation, to
derive inferences, and to draw sound conclusions.

I select four editorial cartoons on the same subject aud group them on
one page for pho.ocopying. 1 distribute the “artoons to the students, and
we discuss the different ways the artists have .sed the techniques of ste-
reotype, caricature, and exaggeration. I point ou: how the humor depends
on the reader’s knowledge of the events or issues referred to in the car-
toon. I might have the students write a paragraph comparing and con-
trasting the cartoons and their impact upon the reader.

Next, I have students begin collecting their own examples of editorial
cartoons from newspapers of newsmagazines. Either several-panel car-
toons o1 single cartoons can be included. The following week, students

16
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18 Language Exploration

bring their collections to class. F.ach student selects four cartoons and
writes an essay analyzing and cvaluating the cartoons.

Displaying the cartoons on the bulletin board for all to enjoy might be
an appropriate conclusion to the activity and might provide the incentive
for students to continue to look for editorial cartoons,

Tim Scannell, Wesswood High School, Mesa, Arizona

ol Criticizing the Movie Critics

r 3

& Movie watching is a popular teenage pastime. This activity aids students
ig:’ in identifying those aspects of a movie to watch for and helps them to

become better critics.
& Begin by having students select a current movie to see. Yo might per-
. mit them to choose from those at local theaters or those on cable televi-
sion; allow students sufficient time to see the movie, perhaps several
weeks In the meantime, have students locate at leas® one review of therr
movie in a local newspaper or national n2wsmagazine. The school hibrar-
ian might steer them to other reviews as well. Students should study their
reviews carefully before viewing the film and should be familiar with the
reviewer’s comments on the plot, the theme, character development, and
cinematic techniques. Students watch their film once, perhaps twice, and
then write their own evaluation of the movie and a paragraph comparing
their review to the written reviews,

Students enjoy secing the films, and they benefit from the assignment
by improving their skills in critical viewing and evaluation.

Sheryl B. Sherlock, Walker High School, Walker, Louisiana

Bring Back the Radio Show

The old radio play is having a bit of a comeback. Besides offering a break
from so much visual stimulation, the plays help students to practice oral
language skills and to hone cditing and revision techniques,

Iintroduce the unit by bringing in and playing tapes of a few radio
plays, such as “The Shadow,” “Superman.” and *“*War of the Worlds,”
Many of the students have not heard these plays before and react with
delight and amusement. We talk a bit about the plays—what makes them
exciting, how the action must be conveyed mainly through dialogue, how
characters are developed, and the role of the audience’s imagination 1n
“visualizing” the events,

l 7




|

Language Exploration 19

Next I ask students to write in their journals about a favorite novel or
short story and to comment on whether the book or story might be turned
into a radio play. Is there sufficient suspense? Is it melodramatic? Doces
the dialogue convey the action of the story? We discuss these stories in
class and try to 1dentify the ones that might be appropriate to transpose
into radio plays. I bring in more stories selected from anthologies and
magazines, and we spend ¢ whole week reading and discussing storics, as
students search for a good prospect for a radio play.

Students form work groups containing sufficicnt members to serve as
actors, directors, sound-effect technicians, and production engincers
Each group discusses possible stories to turn into a radio play and makes
its final selection. Have the whole class listen to more tapes of plays, or set
up histening stations for small groups or individuals. Perhaps have the class
work together at transposing a story. “The Pickpocket” is an casy one to
transposc and familianizes students with the actual procedures of turning
a story into 2 play.

Students return to their work groups, and the writing begins. As the
scripts evolve through trying out lines of dialoguc and deciding on sound
effects, transform the room into a recording studio. Establish rehearsal
schedules that allow each group to rchearse in the studio for thirty min-
utes. Have = tape recorder available so that students can play tapes of
music and those sounds that caniot be executed in the studio. Insist that
all other groups work quietly on revising their scripts during rehearsals
The groups pohish their scripts and prepare a final copy, to be turned in
after their presentations.

Then sit back and let the show begin. Each group presents its radio play
while the other students watch, listen, and enjoy. With a second tape
recorder, tape each radio play to play back to the class later and to use as
a sample play for next year’s classes.

Catalogs that include radio plays are available from (1) Major Records,
T. J. Valentino, Inc., 151 West 46th Strect, New York, NY 10036 and 2)
Authentic SFX, Elecktra Records, 1855 Broadway, New York, NY 10023
Short storics that have worked well for this radio unit include:

1. “Button, Button” by Richard Matheson

2. “Harrison Bergeron” by Kurt Yonnegut

3. “Two Were Left” by Hugh B. Cave

4, “The Getaway” by John Savage

5. “The Last Night of the World” by Ray Bradbury
6. “Thank You M’am,” by Langston Hughes

Bill Horst, Tesdata Systems Corporation, McLean, Virginia
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The Influence of Media

The media play such a dominant role in everyday life that we sometimes
overlook how pervasive they are. The following activity helps students to
recognize the daily impact the media have on our activities, to examine
how much we depeitd on the media for informativn, and to consider the
extent to which our perceptions are shaped by the media.

I have students complete the following activity sheet:

1 Mass media are a dominant force in our lives. Tell which medium
you would turn to first in the following situations.

a. You awake on Monday morning and there is snow on the
ground.

b. You want to buy a used car.

Your team won the state championship on Friday night, and on
Saturday morning you want the statistics of the game.

d. You are going to spend the evening at home.
¢. You want to redecorate a room and are looking for ideas.

f. You want to find the record of your favorite professional foot-
ball team.

8- You want to find out the specific details of a current world
event.

h. You are trying to decide whether ot not to carry an umbrella
around all day.

i You want up-to-the-minute information about a tornado watch
that was put into effect carlier in the dav.

j- You are trying to decide which is the quickest route to take
across town.

k. You want to know if an escaped prisoner has been captured.

I You want to know what time the movie you are planning to sce
is showing.

m. You want to know exactly what time it is.

n. You want to know how serious a reported flu epidemic has
become.

0. You want to find the best price on a six-pack of your favorite
soft drink.

Mass media bring the world into our living rooms. Tell about sume
; memorable vicarious experiences that the media have made possible
(&) for you in the following categories.

[
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j
h.

Nations you visited
States you visited

Cities you visited
Industries you observed
Carcers you sampled
Dignitaries you met
Eras you visited

. Space flights you e perienced

Violence you witneased
Major events you witnessed £past, present, future)
Problems or controversies you have beconie aware of

Patricia A. Slagle, Seneca High School, Louisville, Kentucky
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Words, when well chosen, have so great a force in them that a descrip-
tion uften gives us more lvely wdeas than the sight of things themselves.

Joseph Addison

We turn to literature, both classic and modern, for enjuyment and tu learn
from the idcas conveyed and the manner ia which they are expressed. The
activitics in this chapter foster students’ appreciation and understanding
of literary works. Sume familianize students withcmotions ur themes prior
to reading, while others stimulate analytical thinking about a literary
sclection and have students recreate a theme ot a plotin a modern setting.
Scveral activitics suggest alternatives to the traditional buok report. Sume
activitics pertain to specific literary works, with modification, the tech-
niques might be applied to other novels, stories, and plays.

Sharing Common Emotions

I usc journal wniing to help students identify basic emotions and recog:
nize these emotions in the short stories or novels we read.

Prior to assigning a particular hterary work, I ash students to explore
the emotion expresscd in that novel or short stury. Fur example, as prep-
aration to rcading Edgar Allan Poc’s “The Fall of the House of Usher,™ 1
might have them write in their journals about a time when they felt afraid.
Or they might enter theirt feclings about dlicnation before reading Edward
Everett Hale’s Man without a Country.” Students are better able to iden-
tify with the characters in strong emotional situations when they have
shared these same emotions.

Here is a list of emotions on which I have had my students write. You
might want to have them give more than une example from their personal
life.

1. Fear. Describe a time when you have felt afraid. How did you deal
with that fear? What was the outcome? Did you make the best
choice in handling the situation? If so, what strengths surfaced in
you? If not, what weaknesses showed?

RIC z
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. Anger. Describe an instance when you have felt angry. Why were

you angry? Was your anger justificd? Why or why not? Could you
have handled the situation more maturely? If su, what steps could
you have taken? If not, describe the positive aspects that grew out
of the situation.

. Disappasntment. Cite an instance when you have been disappointed

about sumething. Why were you disappuinted? How did you show
your disappuintment? Was there anything you could have done to
change the situation? Explain. Who or what disappoints you the
most? Why? How?

. Embarrassment. Describe an instance when you felt embarrassed.

Why did you feel this way? How did you handle your embarrass-
ment? Do you agrec now with your means of handling it? Why or
why not?

. Alienation. Describe a situation when you felt isolated and alone,

separated from uthers. What uther feclings emerged? What really
caused you to feel this way? What did you obscrve about yourself?

. Power. List five ways that you personally exercise control or power

vver people or situations. Describe how you feel. Evaluate your
methoud of control and tell whether it is negative or positive. How?
Then list five ways in which others have exercised control or power
over you. Describe your feelings. Evaluate whether the means of
cuntrol was positive or negative. How? Finally, list five times when
you felt you were in control of yourself. How did you fecl then?
Which feelings are best? Why?

Shirley R. Chafin, Johnson Ceniral High School, Paintsville, Kentucky

Understanding Short Story Themes

The fullowing activity helps students to look beyond the plot and charac-
ters of a short story and to determine the theme.

I make a shert list of pussible theme statements for a short story the
class will be reading. For example, for Jack London’s ** Io Build a Fire,"”
a few possible theme statements are:

1.

2.
3.

In a direct challenge between a human being and nature, the human
often loses.

Going it alone can be foolish rather than courageous.

Even very strung and puwerful people are often dwarfed by nature’s
awesome power.

22
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After a general discussion of the story, students form small groups. Each
group receives a list of the theme statements and decides which statement
best expresses the theme of the story. Or, they may decide to write their
own theme statement. All the students in cach group must reach a con
sensus and must be able to support their decision by referring to the sto-
ry’s plot, settiag, characters, point of view, or mood.

A spokesperson from cach group announces its theme statement to the
class and presents the suppurting evidence for the decision. Allow time for
the class to respond to cach group’s presentation.

When students have read and discassed several sturies similar in theme
but different in such clements as plot, characterization, setting, and
mood, have cach student write a succinct statement that links the two or
three storics together. Stress that this is one theme statement and that
each story may demonstrate scveral tiicmes or ideas.

Students then meet 1n small gruups to discuss each theme statement.
They provide supporting evidence and answer any questions other stu-
dents mught have about the clarity or validity of their statement. Then
group memnbers wollaborate to write a single theme statement for the sev
cral stories. Each group then designs and makes a poster containing the
wiitten theme statement and an accompanying illustration. The groups
display their posters, and the class discusses similaritics and differences
among the themes and the manner in which they arc presented.

Lauren Freedman, Townsend Junior High School, Tucson, Arizona

The Case Study

In this approach to character analysis, students take on the role of psy-
chiatrist and view characters from a novel or play as their paticnts.
I give students the following directions:

Assume that you arc a psychiatrist and that you have been assigned
a paticnt who is one of the characters in the work we've just com-
pleted. You will meet with your paticnt three times and will try to
determine this character’s motives, dreams, feclings, and priorities.
Then you will make a diagnosis about your paticnt’s problems or
conflicts and plan an appropriate trcatment program. Use the form
below to jut down notes about your patient, using descriptive lines
and lines of dialogue as appropriate.

1. Description of character at first meeting
a. Physical appearance
o b. Mental statc
IC c. Behavior pattern

Aruitoxt provided by Eic:
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. Background of family (hypothesize as necessary)
a. Mother
b. Father
c. Siblings
d. Home environment
3. Background of character
a. Educational
b. Social

4. Description of character at sccond meeting
a. Physical appearance
b. Mental state
c. Behavior pattern

5. Description of character at third meeting
a. Physical appearance
b. Mental state
¢. Behavior pattern

6. Diagnosis

7. Conclusion
a. Treatment
b. Termination
1. Cured
2. Dcath

You may wish to specify which characters students may consider for
their analysis and at which times in vne story the meetings are to take
plare. And unce the casc study forms are completed, students may use
them as the basis for an in-depth written character analysis.

Mamie Huskins, furmerly at Guldsburv High Schoul East, Goldsboro,
North Carolina

Literary Character Tea Party

This lively alternative to the written bouok report helps students enhance
their skills in oral language and dramatics.

Hand out to students an invitation to attend a literary character tea
party the following weeh. They are to sclect a character from a recently
tead bouk and tu attend the party in the role of that character. You might
limit students to literaty works read in class so that a'l students will be
familiar with the guests at the party, or you may choose to have students
sclect a character from any bouk they have read. Students are to send you
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aformal acceptance nute indicating what character they will be. Costumes
are vptional but add greatly to the moud. Perhaps students could devise
une Uf two dueessulties spedfic to their character in place of a full costume.

On the day of the tea party, have students turn in a short introductory
paragraph stating what character they are portraying and what general
personality traits they plan w convey. It might be advisable to group char
acters by century mitially to give students sume common ground for con
versation. Have cach character introduce himself or herself to a second
character and indicate vne pertinent fact about his or her life. The second
character does likewise, and the conversation begins. Students are to
remain 1n character throughout the party and to discuss all topics from the
character’s viewpoint.

Idcally, students circulate and talk to several characters, but it may be
nceessary to instruct students to strike up a conversation with a different
chatacter cevery five minutes and to announce when the students are to
mouve un to 4 onversation with a new character. Circulate among the
groups and, when needed, play the role of the party host introducing two
peuple for the first ime and helping them find a common topic of conver
sation. Encourage Christian from Pilgrim’s Progress to discuss morality
with Alex from Clockwork Orange, or Hester from The Scarlet Lette. to
discuss the role of wumen in her suciety with Martha Quest. Students will
¢nyuy taking un another identity, and you can join in the coaversation to
deteemine the depth of a student’s understanding of a particular character.

Manue Hoskins, formerly at Goldsborv High School East, Goldsboro,
North Carolina

Paraphrasing Dialogues

This activity reveals to students the umelessness of characters and ideas in
litcrature written in previous centuries.

Select an important scene involving two characters in a novel, short
stury, ur play that the class is to read. Divide the class into four groups,
labeled A, B, C, and D. Ask group A to examine the lines spoken by the
first chatacter and to paraphrase cach line of dialugue in modern standard
English. Ask group B to do the same for the second character. Then ask
group C to convert the dialogue of the first character into modern Amer
1can slang, group D 15 10 do the same for the second character. To preserve
the spuntancity of real conversation in the dialogues, do not allow groups
A and B and groups C and D to hear unc another’s rewritten dialogue or
to rehearse together.

O
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On the following day, arrange the desks in a semi-circle to give the
impression of a stage and scating fur the audicnce. Select two students to
rcad aloud the scence as uriginally written while you play a selection of clas-
sical music on a tape recurder or reword player. When the scene ends aad
the applause dies, select une member cach from group A and from group
B 10 read together their versiuns of the scene written in modein standard
English The groups have not heard onc another’s versions, so expect
some humorous exchanges between chatacters. Play a pupulat modern
recording during the reading. Neat, have une student cach from group C
and from group D read theit versiuns of the scene in modern Amencan
slang to the accompuniment of contemporary rock musie. Again, cach
character’s remarks are not known tu the vppusite group, su the results
can be humorous. These different versivns introduce students to the ht-
erary work and demonstrate varying levels of our language.

Allan J. Ruter, Glenbrook South High Schoul, Glenview, Hllinois

Guess Who’s Coming to Dinner?

Exploring new relationships among warivus literary characters can
encourage original thinking and produce descriptive expusitory wrniung.
use the idea of a dinner party to bring together an assurtment of characters
from different works and to have them interact with une another. After
students have rcad literary works by several different authors, I give them
the following directions:

1 Listnine characters from any of the short stories and novels you have
read in class recently. Select characters that you would like to entet-
tain at a dinner party.

2 Allnine of your characters aceept your invitation, su you are to plan
the seating arrangement at the table. It might help to draw a table
on your paper and fill in assignments as you make them.
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3. You arc the host and will sit at the head of the table. Choose a char-
acter of the oppusite sex to be youz cohost and t sit at the end of the
table.

4. Sclect two honored guests. Scat one guest to your night, scat the
other to the right of your cohost.

S. Arrange the remaining six guests with congenial dinner partners so
that the conversation will be lively and stimulating. Avoid scating
together characters who might be antagonistic to onc another.

6. Write an essay in which you fully e.plain huw you arrived at your
scating astangement and speculate about the topics of conversation
that would take place around the table.

When the papers are completed, students might meet in small groups
to discuss and defend their choice of characters. Then the entire class can
discuss the matchup of characters and the dinner-table conversations.

I've uscd a variation of this activity as a final exam question. I reduce
the number of guests to three ur five to give students more time to analyze
and explore the possible relationships among characters.

Sharon Summers, Arapahoe High School, Littleton, Colorado

Reading’s Fun—Pass It On

To . arage enjoyment in persunal reading and to estab.ish behavior
conuudve o reading in class, my basic English students and I spend half
a class period twice o week reading silently and without interruption. I
first have a library resource teacher introduce students to a wide varicty
| of young adult books and buuks on tupics of particular interest to the stu-
; dents, so that they are familiar with our library's collection.

I pass vut activity sheets to the students suggesting a varicty of oral,
| written, and visual presentations they might chouse to share the bouks
tirey ‘ve read with the others. Students are invited to discuss with me other
pussible ways to report on their buoks. Each student must have two pre-
| cntations during the quarter (with extra credit given for additional pre-
| entations), and I report un the books I am reading as well. 7 have found
} that the presentations encourage students (and me) to bevome great sales
people for the books we’ve chosen to read.

} Here is a list of bouk presentations that have been sucvessful for us.
i
|
i

1. Writc or tell about the most important part of the book.
2. Describe what you like or dislike about some of the characters.
1 3. Dramatize a certain cpisode.
<
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. Design a book jacket with a summary on the inside flaps.
. Rewrite the ending of the story.

. Prepare a lust-and found advertisement for a persor or ubject men-
tioned in the story.

. Paint or draw a mural of the story or an important scene from it.
. Compare this book with another book you have read.

. Make a collage about the characters or events in the book.

. Devise a poster to ““advertise” the book.

. Draw a map showing where the story took place.

. Tape-record a portion of the story and play it to the class.

. Do a svap ur balsa woud arving of someone ot sumething in the
book.

. Sketch or paint the characters as you imagine them.
. Compose a poem about the story.

. Design costumes that one or more of the characters might have
worn.

7. Write letters as if une character were corresponding with another.
. Puint vut parts of the story that show how a character has changed.

. Give an account of what you would have done if you had been one
of the characters in the same situation.

. Write ur conduct orally a “talk-show interview™ with a character or
the author.

. Prepare newspaper articles about sume of the characters’ activities,
including headlines for the articles.

. Select two ur three interesting parts to read aloud to the class and
explain why they interest you,

Ellen Jo Ljung, Glenbard West High School, Glen Ellyn, Hllinois

Biography through Symbols

In place of a buuk report, u: ,.crhaps in addition to it, I have students use
symbuls tu interpret or demonstrate aspets of the lives they 've read about
in biographies or autobiographies.

Each student selects and reads a bivgraphy or autobiography—perhaps

from a list of titles ur of persunalities I've prepared, perhaps from any of
the bouks they sce at the library or in the bookstore. When the teading is
wmplete, each student selects three to five symbols that are associated

i
t
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with his or her character. The symbols can be vniginal photographs or art

work, phutugraphs from magazines or newspapers, or an actual ubject.
They can range from the obvivus, such as shuelaces or 1 picture of a run

ning shoe for a track star, to the obscure, such as « picure of the charac-
ter'’s favorite foud ur a black dress for a characte: who always dresses in
black. The symbols are mounted un pusterbuard or un separate sheets of
8 1,2 x 11" paper. Students should alsv include va their posters the title
of the buuk, the author, and the subject of the bivgraphy (if not the author
or part of the title). For cach symbol they select, stucents write a para-
graph explaiming the appropriatencss of the symbol by including concrete
details from the personality’s life.

On the day the assignment is duc, cach student explains the symbols un
his ur her poster to the other students. After the presentations, a display
of the pusters cncourages students to read other biographics or
autobiographies.

Alan J. Digianantoniv, St. Thomas Aquinas High School, Louisville,
Ohio

Book Talk

As an instructor in a program for the gifted, I am often involved in the-
matic units where students read a variety of bouks to broaden their per-
spectives un a given topic. The usual buuk repurts do not encourage
students to practice analysis and cvaluation vn a very high order and often
fail to gencrate group discussion. Since everyone is reading a different
bouk, it is nearly impossible to conduct a discussion that will invulve
everyone. Tape-recorded discussions have sulved these problems for me,
and I am sure the method could be adapted to many other reading and
discussion assignments.

One assignment calls for students to select a bouok un the topic uf sex-
rule stereotyping. I hand out a Focus Sheet similar to the abbreviated une
shown below. Onit Isuggest criteria for selecting a book and offer several
ideas tu keep in mind while reading. The suggestions on the Focus Sheets
must be general enougt. to apply to both fiction and nonfiction if both are
appropriate to the topic.

Focus Sheet: Sex-Role Stercotyping

Criteria for book selection. Sclect a book (fiction or nonfiction) of
over 120 pages that provides information about sex role sterotyping,
that tells about peuple in nuntraditional roles, or that presents char-
acters who do not reflect accepted stereotypes. The buok should be

Q@  of genuine interest to you, not one that you think I will like.
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Ideas to think about as you read:

1. What stereotypes are discussed or implied in the book?

2. Do the characters dispel a general stereotype? If so, how?
3. How are nontraditional characters treated by others?
4

. How do characters resolve conflict generated by nonstereo-
typed behavior?

After students have read and thought about their bouks, the class dis-
cusses general criteria for evaluating the books. The criteria might include
readability, importance of the theme to their vwn lives, believability of
characters, and so on.

Students are then grouped in prepatation for cheir book talks. (I prefer
random selection, using slips of paper numbered vne through five. Stu-
dents with the same number form a group.) On the day set aside for the
tape recurded buuk discussions, each group selects a leader to introduce
speakers and tu keep the discussion moving. Each member takes a turn
discussing the focus idea, rating the book on the basis of the criteria set by
the lass, and fielding questions frum other members of the group or the
«lass as a whole. The common topic and the established criteria enhance
group discussion, even though students have read different books.

I'listen to these taped discussions at my leisure and take notes on what
I want to tell each student or group. Then I record my comments, which
students are eager to play back individually or as a group. This activity is
especially well suited to a day when a substitute teacher is required. In
fact, my students are doing recorded bouk talks tuday while I attend the
NCTE Convention, but I won't miss a word of what went on in the
classroom.

Judi Orr, Hudtloff Junior High School, Tacoma, Washington

Write Your Own Chapter

I've found that une way to help students becume more analytical readers
15 fur them to write an alternate chapter to a bouk. I have the assignment
fullow the discussion of a particular literary work so that students are
aware of charactenstic elements of an author’s subject, theme, or style.
The class divides into small groups. Each group is to write its own chap-
ter. (In the case of works with long chapters, the new chapter need not be
as lengthy as in the onginal book.) The student chapters should fitinto but
nutduplicate the wurk of the author. Students should stay with the original
settirg and add new details, such as a new room or a garden to the original
house. They should invulve une ot more of the original characters and add
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supporting characters of their own. Their story linc should start with an
| event in the original work and then take vn a new wrinkle or develop a new
subplot. Students return to the vriginal wutk to verify that they ate being
consistent.

Everyone participates in writing the new chapters since even thuse with
shaky verbal skills can contribute ideas or suggest revisions. When each
group is satisfied that its chapter is in final form, vne of the students vol-
unteers to type or recopy the chapter. The chapters can be read aloud,
acted out, or photocopied for dll to enjoy, with props, posters, and illus-
trations as welcome additions.

Narratives, poetry, and drama alsv are appropriate for this activity,
with students writing their own chapter, stanza, or scene.

Wayne Dickson, Stetson University, DeLand, Florida

Anticipation Guides in Classical Mythology

When students approach a work of literature with a set of questions in
mind, they will read with improved interest and understanding. I give stu

dents the following "anticipation guide™ and ask them to keep the state-
ments in mind as they rcad the Phaéthon myth. Afterward, the guide
provides a goud basis for discussion as students compate their own beliefs
with thuse expressed in the myth. The activity can be adapted to other lit-
erary works, to content-area textbooks, and to films and lectures.

Anticipation Guide for “Phaéthon”

Directions tv students. Before you read the story about Phaéthon,
hedk under the column labeled I those statements with which you
agree. After you read the story, check under the column labeled
My th those statements supported by the myth. Rewrite any incor-
rect statements tu bring them into agreement with the message of
the myth.

)| Myth

1. You should always obey your parents.

2. Itis very important to know who your par-
ents are.

3. Gods are omnipotent; that is, they can do
anything.

4. When your friends make fun of you, you
should listen to them.

ERIC 3]
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5. Parents should always keep their promises
to their children.

6. Children want to be what their parents

are.
7. Horses know well if they have a strong

master.

8. The sun is somechow guided to rise and set
cach day.

9. Greek myths have nothing to do with our

own lives.

Nancy A. Mavrogenes, Chicugo Board of Educativn, Chicago, Hlinois

Antigone Adaptation

understanding of the cunflicts presented in Sophocles” play.

We start by reading the play and discussing the conflict of loyalty to
onc’s family versus luyalty to the government and the conflict of tetaining
persunal ideals versus adhering to the law. We talk about the conventions
uf Grecek theater, and I describe three ways of presenting this Greek play.

tD

. Oniginal production. the cherus of actors chants in unison, the char-

acters wear masks, high wouden shoes, huge gloves, and shoulder
pads, the characters sing and dance and use stylized gestures, the
acturs are male, bright colors are used in costumes and in sets.

- Traditivnal-conternporary producnion. the sets are stark and simple,

the colors are neutral, the costumes are timeless, the chorus is one
ail knowing persun. An example of this type of production is Jean
Anouilh’s Antigone, written in the 1940s. The themes of loyalty
remain, and the play follows Suphucles’ stury, but the dialoguc is
wontempuraty, as demonstrated when one of the guards says, “It’s
no skin off my nose.”

. Awant garde pruductivn. this 15 unorthudox ot expenimental theater

that is nut bound by rules or conventions. An example of this type
of production is Julian Beck's Living Theatre production of Antig-
vne. The group’s productions are highly imaginative and often
involve improvisation and spectator participation.

Once students are familiar with these different types of dramati. pre-
sentations, I tell students that they arc going to write an adaptation of a
Grecek tragedy. I make the following assignment:

When my students study .4nugune, the following assignment clanfies their
1
3

”
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1. You arc a young playwright who admires Greek tragedy. You are to
sclect one of the following conflicts as the theme of your next play.

tJ
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a.

A young bride discovers that her husband is the heir to leader-
ship of a crime-syndicate family. He is loving and generous to
her, but he participates in corrupt and illegal activitie., includ-
ing murder. What does she do?

A son lcarns that his loving father is an ex-Nazi and that Nazi-
hunters are now on his trail. Does the son reveal the father’s
truc identity when an international investigation begins?

A father finds out that his daughter has stolen cosmet.cs and
clothes from an expensive department store. Does he inform
the police that his daughter is a shoplifter?

A son learns that his father knowingly manufactured defective
airplane parts during the Vietnam War, resulting in the deaths
of many fliers. The government is beginning an investigation.
Docs the son reveal what he knows?

. Another conflict of your own choice (subject to approval by

your instructor) that demonstrates the conflict of loydlty tu the
government versus loyalty to onc’s family, or personai idcals
versus laws of the government.

. Write a letter to an influential producer trying to cenvinee him or her

to sponsor your production.

da.

c.

State the main conflict of your play in the first sentence of your
letter.

Tell what overall fecling you hope to achieve in your produc-
tion. Will your play be similar in spirit to the original Greck
tragedy of Antigone, to most contemporary productions, or to
avant-garde productions?

. Tell what you have taken from ancient Greek tragedics. Will

you adhere to Aristotle’s unities? Will there be a chorus? a mes-
senger? a sentry?

How will you develop your characters? Will they be archetypes?
Will there be a tragic hero? What is his or her flaw? Will there
be many-faceted modern characters? Who will be the protago-
nist? the antagonist?

Describe the sctting, lighting, props, music, costumes, makeup.

J. Write out the climactic scene in your play, the point at which emotion
is most intense. Follow the furmat of Sophocles’ Antigune for listing
the names of speakers and their lines of dialogue. Remember that
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cach character’s remarks must be appropriate to the tone of your
production and consistent with his or her character.

4. Crcatc an attractive advertisement ur puster for a production of your
play. Include the title and the names of the actors, the playwright,
and the director.

I establish intermediate deadlines for steps 1 through 3. I find students
are better prepared to write the scenc in step 3 unce they have cumpleted
step 2. Evaluation of step 3 includes presentations of the scences.

Judith Solar, Dana Hall, Wellesley, Massachusetts

Camelot Revisited

The King Arthur legends can serve as the basis of a student-developed
publication. Students lcarn more about thesc legends, and they gain expe-
ricnce in publishing as well.

Begin by cunducting a lass discussion un the literary heritage of a par-
ticular culture. Stress that oral and written legends and myths provide a
way Lo explain the uneaplainable, to indoctrinate people with honorable
oI aweptable behavior models, to assume the continuit, of beliefs and val-
ucs, tu perpetuate the cultuze’s history, and to entertain people. Intro-
duce the medieval legends through the characteristics of medieval
femance. an imaginarj setting, chivalry, a hero-knight doing noble deeds,
a knight falling in love with a lady, woncealed identity, and supernatural
events. Have students read and analyze sclections from the King Arthur
legends, discussing these characteristics.

Students then incorporate the characteristics of medicval romance as
they write their uwn legends. Their accounts should include dialogue, and
they should keep in mind that they are writing for an audience of other
students. If they have ideas fur illustrating their legends, they should pre-
pate sketches or jut down the ideas. When the legends are written, divide
the class intv small groups and assign by interest and ability (or let stu-
dents select) the jobs of editor, critic, artist, layout designer, and typist or
copier for cach group.

Each story goes tu an editor first for corrections in grammar, punctua-
tion, and spelling. Next it goes to « critic for suggestions 2tuut deletions,
additions, ur expansions. The legend then is returned to the author, who
revises aceurding tu the suggestions. The authur meets next with the art-
ist, bringing alung his ur her sketches ot illustration ideas. The artist uses
wolured ditto masters for the drawings, or makes ink ot pencil sketches if
the buoklets are to be photucopied. The layout designer determines how
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the legend and the accompanying illustration will be placed un the page
and passes the legend on to the typist o copier. Each group turns in its
final legends, while the artists work together to design a book cover. The
legends are then dittued or photocopiced, the pages collated, and the
buuks assembled. Students have a new set of tales to read and critique,
plus they have experienced the steps in publishing a booklet.

Joan M. Winner, Hillsboro High School, Hillsboro, Ohio

An Authentic Chaucerian Pilgrimage

Taking students on a real pilgrimage provides a fitting and fun closing to
a umit un the Canterbury Tales. It requires an understanding of the form
and content uf Chaucer’s work and develops stu “ents’ rescarch techniques
and vral language skills. In addition, the activity fosters goud public rela
tions through the local news media.

First, plan the route for the pilgrimage. Start at a convenient meeting
place, such as your school or a park. The route should be long cnough to
allow cach partiapant to tell his o1 her tale—for example, seven miles to
be covered in four hours. Plan to finish the journey at a restaurant (a fast-
foud francluse 1s best for this size of group), where the pilgrims can feast
and treat tw a meal their companion who tells the best tale. Another free
meal might go to the pilgrim with the best custume. An alternate arrange-
ment 1s for everyone to bring a sack lunch to be eaten at a park and for a
parent to volunteer to transpost the lunches from the starting point to the
end of the pilgnmage. Select a Saturday or Sunday afternoon for the
pilgrimage.

Explain to the students that a. they march on their pilgrimage they will
cach be expected to share a tale with the others. They are to use their
research skills to select a tale. Sources <an be fairy tales, myths, fables,
tall tales, Bible stunes, ur legends of lucal interest. Original tales may be
told as well. Onc of my students, for example, wrote a tale in heroic cou-
plets, the tale had a modern setting but delivered its moral in true Chau-
cenan fashion. Each student should also devise a costume that is
appropriate to his or her tale.

Have students hand in an outline of their tale a day ot two before the
pilgnmage. I also ask students to rehearse reciting their tale aloud since |
do nout permut nutes vt buuks vn the juurney. Instead, students must call
upon their memorization skills in true storyteller fashion.

Inform the local news media a few days in advance of the pilgrimage.
The first year my classes made a pilgrimage, three local newspapers cov-
cred the tnp and interviewed students, two television stations did features
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vun the tiip, and a local radio station interrupted its programming to make
remote broadcasts cach time we stopped to rest.

Wayne H. Heath, D. W. Daniel High School, Central, South Carolina
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Furious Feud or Raging Romance?

This writing assignment serves as a good introduction to Rumev and
Juliet.
First, I hand out to students the following plot details:

1.
2.

-

0 o n

Boy is madly in love with girl.

Boy crashes party being held in the house of his raging family enc-
mies in order to see girl.

. Girl thinks boy is a nerd and ignores him.
. Boy sees another girl. He finds her more attractive and promptly

falls in love with her.

. This girl has never had a boyfriend and falls for him.

. They find out their parents are enemices to the death.

. Boy's friends make fun of him for going crazy over 2 girl.

. Another guy asks this same girl to marry him. Her folks aic

delighted, but she thinks this second guy is a nerd.

I explain to students that they will be writing a stury that incorporates this
plot structure. They can do what they wish with the characters and the
cvents as long as they include the plot details.

In preparation for writing the story, students first develop character
sketches by completing the following steps:

L.
2.

Name and describe the first girl. Be brief, for her role is small.

Name and describe the boy. What does he look like? How does he
walk? talk?

. Name and describe the second girl. How is she different from the

first girl? .

. Make a list of two to four other characters who will nced to be

included in the story. You may want to include parents or friends of
the main characters, but include no more than four people. You may
wish to mention such factors as their occupations, prejudices, idio-
syncrasies, and problems. What makes cach character distinci.ve?

To develop the plot, students prepare answers to the following
questions:

1.

2.

ERIC
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Why mught the two families be enemies? Think up a cause for this
feud and describe the circumstances.

What happens? Do the boy and girl get together? Do their parents
intervene? Resolve the conflict.
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Then, have students write a rough draft of their story. As a homework
assignment, ask them to put the first paragraph of the rough draft on an
overhead transparency sheet. The next day, put each paragraph on the
overhe:d projector and spend a few minutes discussing cach. Have stu-
dents identify vivid descriptive sentences and have them point out any
mechanical errors they spot. Evaluate the paragraphs as story openings.
All this can be done without identifying the author of each paragraph.

During the next class period, students revise and polish their rough
draft, watching for such problems as rcpetitive sentence beginmags,
mechanical crrors, fragments, run-ons. Suggest that reading papers from
the bottom to the top helps in spotting mechanical errors. The homework
assignment for that evening is for students to preparc an erfor-free final
draft They exchange papers the following Jday to have another student
proofread the paper; then they turn in the final draft.

Students arc now ready to read Romeo and Juliet. The story line and
the conflicts are familiar to them, and they realize the timelessness of this
literary work.

Pat Crump, Vancouver, Washington

“*Self-Reliance”’ in Today’s World

The following activity encourages a close reading of Emerson’s “*Self-
Reliance™ and the application of Emerson’s philosophy to modern-day
problems.

Divide students into small groups and assign one of the following case
studies to each group for discussion:

1 Witk her youngest child just entering junior high school, Margaret
finds herself pregnant again. She does not want another child, but
her husband and three teenage children are excited over the pros-
pect of a new baby. Her feminist discussion group advises her to get
an abortion without delay and to go back to college and finish her
degree Her church has strong teachings against abortion, but Mar-
garetis not entirely sure she agrees with the church’s position. What
would you do if you were Margaret? What is the reasoning behind
your decision?

Howard, a college senior, has just been accepted into the best law
school in the state. His parents, his wife, and his small daughter are
all ecstatic because Howard has said since childhood that he wanted
to be a lawyer. Unfortunately, Howard now is not so ecstatic. He has
decided, in the last few months, that he would rather teach emotion-

(28]
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ally disturbed children than be a lawyer. Since he does not have a
teaching certificate, he would have to go to school for another year
to get the credentials needed for a job. Howard's wifc, Sheila, has a
rather matenialistic sense of values, money is an important aspect of
her identity. She would have to work to put Howard through an addi-
tonal year of school, and she knows that his cventual salary will not
be very ugh. If you were Howard, what would you do? If you were
Sheifa, what would you do? Why?

3. Jonathan has finally had it with college. He is tired of reading other
people’s opinions, listening to horing professors, and being forced
into intellectual docility by the “system.™ After dropping all his
courses, Jonathan and his friends sct out for Arizona to start a com-
mumty free from the pressures of academia and capitalism. He owes
money to his parents for his wollege cducation sc far. He has another
year of car payments. Would you have made this decision if you had
been Jonathan? Why? Will the new community be an improvement
over the college community in its demands on Jonathan?

4. Susan and her toyfriend, David, planned on marrying when they
graduated from high school. David's father owns a small grocery
store and promiscd David a full-time job when he was out of school.
Susan began thinking about college during her senior year and
apphed to a school several hundred miles away. She also started
making wedding plans with David. In March she is offered a full
scholarship to the college. If you were Susan, what would you do?

After the groups have discussed the conflicts and how to resolve them,
have the class read Emerson's “Self-Reliance™ with the case studics in
mind. Discuss as a class Emerson's philosophy of individualism.

Then have the students return to their groups and decide what Emer-
son would have donc in the situation in cach case study. Have a member
of cach group explain its case study to the class, indicate the group’s orig-
mnal decision, and discuss the decision the group feels Emerson would
have made. If the deaisions differ, have the students explain how and why
they disagree with Emerson’s philosophy.

Andy Cortage, Sage Valley Junior High School, Gille:te, Wyoming

Pudd’nhead Partners

Many readers skip over the epigraph introducing a new chapter so that
they can get to the  action™ of the chapter. This activity helps students
l=amn to stop and interpret cach epigraph and then to relate it to the events
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of the chapter Students get practice in summarizing and sequencing as
they review the main events of the chapter and "carn to relate the events
to the overall theme, which is usually stated in the cpigraph.

Provide each student with a copy of Mark Twain's Pudd nhead Wilson
and pass out a schedule for readiag cach chapter. Students pair up, and
cach pair is assigned or picks a specific chapter. The partners identify key
words in the epigraph, looking up any unfamiliar words, and rephrase the
cpigraph in simple, everyday language. On the day when the reading
schedule call- for discussion of their chapter, the partners summanze the
chapter by retelling the main events in correct order, relate the events to
the epigraph, and answer any questions that other students might have. A
large sheet of construction paper cuuld present an vverall summary of the
main events of the novel in the form of a graph or time-line. Each pair of
students could add their chapter summary following the class discussion.

The following additioral assignments for students can conclude the
study of Pudd’'nhead Wilson:

! Dramatize an entertaining or exciting scene in the novel. Memonze
the dialogue, devise apnropriate costumes, and bring in the neces-
sary props.

2 Draw the events of a key scene in the novel or make sketches of the
two maitt characters, capturing as much of their personalities as you
can.

Make a crossword puzzle using at least fifteen vocabulary words
from the novel. Usc a ditto master or make a clear copy for a pho-
tocopicr. Include an answer sheet.

4 Rescarch the life of Mark Twain. Give a five-minute to seven-minute
impersonation of Twain, relating the most intcresting highlights of
his personal life and writing carcer.

Write five original epigraphs about people in the class, characters in
other literary wo-ks, or public figures. Read the epigraphs to the
class.

%

Judy Mednick, Wilson Senior Hix  .nool, Long Beach, C aifjornia

Marooned on a Desert Island

To promote creative thinking about the problems suggested 1n Lord of the
Flies, T prepare students for the novel by having them imagine that they
are the ones marooned on a desert island. I tell students to imagine that
they are traveling by plane as a class when the pilot is forced to make an
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emergency landing. The pilot, luggage, and planc wash out to sca, but the
class members all conie ashute vn an uninhabited t.vpical island. They
are dressed as they are now and have carried no cquipment with them
There are no adults present, and they will have no mechanical assistance
of any kind. Their only tools or implements arc what the; can fashion from
matenials on the 1sland ot in the veean, and they raust hunt and gather all
their food.
Give students several minutes for this fantasy scenc to become real in
. tneir minds. Then use questions such as the following to stimulate interest
and thinking. Encourage all to present the's ideas, stressing there is no
one correct answer to any question.

|
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Immediate Circumstances

What will be the group's first action or decision?

How will the sick or 1njured be dealt with? Who specifically should
be assigned this task?

Is water available for drinking? Is it safe?

What provisions can be made for shelter and protection? Who
should be put in charge?

What food supplics arc available? How will they be gathered and
prepared? Who should do this?

What tools are available? What tools can be made? Who should do
this?

How might a fire be started?

Law and Social Relations

How will the group determine what laws will be established?

Who will be the overall leader of the group? How will the leadership
be changed?

What laws or rules will be needed?

How will the rules be enforced? Who will enforce them?

What sanitary arrangements must be made?

What safety precautions must be taken?

Will long-distance communication be needed to reach other parts of
the island? How will it be arranged?

What religion will be practiced or taught? How? Who will be
involved?

What proble:ns may arise between the sexes or because of sexual
Q rclationships?

ERIC 41
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Who will teach? Who will be taught?

How will necessary work be sharcd? Who wi lead the various work
groups?

Future Circumstances

Will marriage exist? If so, what rules will govern marriage?

What will be the necessary provisions for childbirth and for the rear-
ing and educating of future children?

How will the increased needs for food and shelter be met?
What tools will be needed in the future? How will they be made?

Which civilized ideas and traditions are likely to be lost? Which wll
be maintained?

Rescue Possibilities

How will help or rescue be obtained? Who will be in charge? Will
all the group members want to be rescued?

Should the group attempt a journey to another place? Why or why
not?

When students have discussed and decided what course of action they
would take if marooned, have them read Lord of the Flies. After class dis-
cussion of the novel, have students return to their hypothetical situation
and compare, in small groups ur as a class, their desert island to the island
in the novel. Would they make any changes in their plans? What changes
would they suggest for the island in the buok? Other accounts such as
Robinson Crusve or Swiss Family Robinson ot movies such as The Blue
Lagoon might alsv affect their perception of the island in Lord of the Flies
or of their own desert island.

Bonnie Harens, retired from Marion High Schuul, Marion, South Dakota

American Dreams Alive

This activity helps students in deducing and inferring traits of a character
or person and helps them becume more proficient at ural presentations.
Read +o the class an excerpt from Studs Terkel's American Dreams.
Lost and Found, a collection of first-persun awcounts in which Americans
of many walks of life discuss their personal hopes and dreams. Have stu-
dents discuss what the particular character is like based on what he ur she
says and based on what the students can infer from these remarks. What
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are the person’s likes and dislikes? What has his or her life been ike?
What is his or her drcam?

Then assign cach student one of the characters in the book, or let stu-
dents make their own selection. Have several copies of the book available,
or make phutucupies of the selected accounts. Ask students to think about
their chosen character, again basing their analysis on what is said and on
what can be inferred. Have them look at their particular character as thor-
oughly as they can.

Students are to preparc a five-minute to ten-minute vral presentation
i which they become their particular character un their assigned day.
They alsou are tu write a paragraph summary of their interpretation of the
character. Students dress as that character, ur select an appropriate acces-
sory or twu. They introduce themselves to the class, talk about their life,
and cxplain their dreams and talues to the class, using specch patterns
and mannerisms appropriate to the character.

One of the characters selected by a student in my class lived cluse to our
school. He visited our class, and students were Wbl to judge ior them-
sclves how accurate his portrayal had been.

Dianne Shaw, Chapel Hill, North Carolina
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Words are like leaves, and where they mast abound, much fruit of sense
bencath is rarely found.

Alexander Pope

While at many times we struggle to encourage students to produce a suf

ficient amount of words 1n a writing as.ignment, at other times we, like
Pope, feel a student’s meaning is lost within a wordy, poorly written com-
position. We want to pluck out the brilliantly colored autumn leaves and
discard the muddy brown vnes. The actiritics in this chapter can help to
produce clear, concise student writing by focusing on point of view, pre

paring exact descriptions, creating dialogues between characters, and cor-
recting frequently made errors. Several poetry-writing assignments and
two year-end activitics conclude the chapter.

Personality Pen Pals

In this assignment students gain sume insight into their vwn personalities
and make inferences about the personality of a pen pal. It helps to intro-
duce students to vne another at the beginning of the school year and is
good initial writing assignment.

I begin by writing the following directions on the chalkboard:

1. Choose a nickname for yoursclf that reflects your personality.

2. Choose the city or town that best reflects everything you might enjoy
and value in life.

3. Wnite an advertising slogan, a song title, or a bumper sticker that
best expresses who you are.

I ask students to supply the requested information and a supporting rea
son. One student’s responses are indicated below:

1. Madame Procrastination
I have got to be the biggest procrastinator in the country!
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2. Los Angeles—a quiet section of the city
I'like the fast-paced part of life and I want to be near the beach.

3 Bumper sticker. Never do today what you can do tomorrow.
This saying goes with my nickname.

Tcollect the students’ responses, and before the neat class I prepare a list-
ing of the nicknames and corresponding cities and slogans, excluding the
reasons for these selections.

The following day, we read over the listing, and each student selects a
personality pen pal who appears somewhat similar te his or her own per-
sonality Each pen pal may be sclected by only one student to ensure that
all students are paired with a pen pal, and I will fill in as a pen pal if I have
an odd number of students. We talk about what information students can
infer about their pen pals from the responses to the three questions, and
 ask students to compose a three-part letter to theit personalicy pen pal
responding to the choice of nickname, city, and slogan, discussing inferred
common interests, and asking questions to become better acquainted. I
read a sample letter that could serve as a model for students.

On the third day, each persorality pen pal writes a letter in response to
the initial letter, commenting on other interests the two may share and
identifying himself or herself. The pen pals may enjoy learning more
about one another and may choose to correspond a few more times.

Judy Mednick, Wilson Senior High School, Long Beach, California
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Two Sides to Everything

To stimulate thinking on a contruvcrsial issue and ic help students to
deve. 1p prewnting techniques for an argumentative paper, T have students
take a stand on an issue and deliver a brief impromptu talk.

First I hand out small pieces of paper to students and have them write
a statement about an issue that clearly has two sides. For example, “The
drinking age for beer should be raised from 18 to 21,” “Nuclear power
plants should not be allowed to operate,™ or “Teenagers under the age of
18 should have a 10.00 p.m. curfew.” I collect the statements and place
them 1n a container. One by one, students draw a slip of paper and argue
for or against the assertation on their paper for two minutes.

As each student presents his ur her argument, the other students list the
reasons given by the speaker, and then we discuss the nature of the rea-
sons and their weight and validity. I do a little probing: How much did the
speaker rely on emotion? on logical reasoning? Did he or she use
“loaded™ or “colored” words? What tone of voice was used? How would
this tone translate into the written word? What differencés are there
between spoken and written language? What arguments or techniques
- worked'" for the speaker? What didn't> Why? What aspects of the topic
did the speaker overlook or deliberately ignore? How much research
needs to be done to develop the argument into a two-page to three-page
paper? Where could reliable information be obtained? How could the
other side of the argument be refuted successfully?

After this prehminary introduction to their topics, students are familiar
with the arguments they wish tu pursue and where to obtain further infor-
mation. In short, they are ready for the remainder of the assignment—to
prepare the argumentative paper. While I will honor requests for a new
topic, iaost students appreciate the warm-up they get with their
impromptu topics.

Mary Ann Lind, Fort Morgan High School, Fort Morgan, Colorado

The Journal: Backup and Extension

To provide students with additional practice in the writing genres we will
cover during the semester, I issue a six-week schedule of journal writing
1 key the daily journal topics to weekly writing assignments as shown in
the following abbreviated schedule. Students may modify these topics to
suit their special interests, but I ask that they select a related topic If a
topic 1s unfamiliar to students, they gather the necessary background
information at the library.

ERIC

S ' 46




50 Prewriting and Writing

Week One: Description

Monday: Yourself
Tuesday: A typical teacher
Wednesday: Your favorite pair of shoes
Thursday: A gothic cathedral
Friday: An imaginary town in the year 2500
Week Tivo: Process
Monday" How to stay in bed as late as possible but still get to school
on time
Tuesday: How to compute your (grade-point average, gas mileage,

Wednesday: How_——___ {smade
Thursday: How a volcano erupts
Friday:How__—________ works
Week Three: Definition
Monday: Procrastination
Tuesday: Friendship
Wednesday: The Black Death
Thursday: A good movie
Friday: Tidal waves

Week Four: Comparing and Contrasting
Monday: You and a friend
Tuesday: The six o'clock news and newspapers
Wednesday: Wendy's and McDonald’s
Thursday: Tiwo magazines you like
Friday: Doric, Ionic, and Corinthian columns
Week Five: Classifying
Monday: Movies
Tuesday: Whales
Wednesday: TV commercials
Thursday: Jokes
Friday: People in snack bars or restaurants
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Week Six: Argument (for or against)

Monday: Jogging as a perfect exercisc
Tuesday: New Wave music
Wednesday: -
Thursday: Diets
Friday: High school football
Students make a full-page journal entry for each class day and bring
their journals to class on the days when they will be writing. The in-class
composition might come directly frum a journal assignment, or it might

only be similar in genre. I also have students bring their journals to their
individual conferences su we can go over the journal entries together

causes crime

Edelma deLeon, Appalachian State University, Boone, North Carolina

Tyranny of the Majority Tournament

I use a simple game to demonstrate the function and importance of point
of view 1n wnting. I divide the class into three groups and hand the mem
bers in each group a set of instructions:

Group 1

What luck! After hours of local play, all of you have become final-
1sts 1n the Tyranny of the Majority Tournament, to be held here dur-
ing the next ten minutes. You'll be competing against one another
for the title of Master Tyrant.

To play, « ach of you will need a coin. You will flip the coins simul-
tancously and record points as follows. If the majority of coins turn
up heads, then each of those throwing heads scores onc pont. If the
majority of coins turn up tails, then each of those throwing tails
scores one point. No points are awarded to those in the minority. If
there 1s a tic between heads and tails, the: everybody loses a point.
Each person will record his or her own puints, so make sure that oth-
ers aren't cheating. If at any time the majority of players decide
someone is cheating (no proof required), then that person loses
l three points. At the end of ten minutes, all players count their

points, and the player with the most points becomes tae Master
Tyrant.

Following the tournament, cach of you is to prepare a first-person
story for a national magazine about playing in the tournament. The
story should tell about the tournament as you viewed it and partici

E l{[lc pated in it, so as you play, keep in mind,all that happens.
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Group 2

You are a member of a pool of reporters representing various
national magazines. You've been assigned to cover the first Tyranny
of the Majority Tournament, which will be starting in the next few
minutes The game involves flipping coins and tallying puints. Your
job is to watch the tournament as it proceeds, take notes, interview
the contestants, and try to make some sense of the game. When the
game is over, write an informative and interesting news story about
the tournament.

Group 3

You are a member of a pool of reporters representing various
national magazines. You've been assigned to cover a national tour-
nament that will be starting in the next few minutes. There's one
problem, though. The tournament hall is packed, and you can't get
in to view the tournament firsthand. You'll have to piece together a
story from what you sce and hear from a distance (in this case, from
your seats against the far wall of the room). You will not be able to
getclose enough to interview any of the participants, but youcan use
any information that you can find out from other reporters (if,
indeed, they’ll tell you anything since they are writing for rival mag-
azines) When the competition is over, write a news story about the
tournament. Your facts might be sparse, but make the report as
informative and interesting as you can.

When the students have read the instructions for their particular group,
have group 1 members assemble at one end of the room and prepare to
get the tournament underway. Group 2 members will arrange themselves
so that they can view the events and interview the participants. Group 3
members gather at the far side of the room, where they can only talk to
other members of group 3 and take notes on what they overhear and what
they see group 1 members doing. After the tournament is completed and
a Master Tyrant has emerged, allow group 2 members an additional ten
minutes in which to interview members of group 1. During the remainder
of the class period, students write their news accounts from the perspec-
tive of their particular group.

The following day, students compare the papers, looking at the van-
ance in factual accuracy, point of view, distance, specificity, vividness, and
tone, and they learn firsthand how differcnt puints of view stimulate dif-
ferent writing qualities.

Gary Salvner, Youngstown State University, Youngstown, Ohio
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A Place in the Family

In this activity, students draw on persunal expericnce to gencrate details
and examples for an expository writing assignment.

Start the activity with a discussion on birth order. Bring in articles,
poems, shurt sturies, ur uther materials that treat the topic in either a fic-
twnal or factual approach, perhaps assign some of the material to be read
prior to the discussion. Select readings with differing points of view and
emphasize that there is no one ideal birth order.

Ask students to consider their own order of birth in their farily: the
youngest child, the uvldest, the middle, a twin, or a single child. Have stu-
dents list three advantages and three disadvantages of their position and
jot down examples, details, descriptivns, or explanations to develop their
point. Do they feel being the oldest child gave them special privileges? Is
it difficult being the only girl in a family with four boys? Encourage them
to find support fur their pusition in the written material on birth order.

When the lists are complete, have students examine their major points
and examples and have them reach a conclusion on their own place in the
family. They should determine a thesis statement and plan how they will
develop an expusitury paper expressing this statement (by piling on
examples or by building up tu the main point) and their conclusion or
nsight. Any details that do not contribute to ii.. main point are cut. Stu-
dents use their plan to prepare a rough draft of thei: expository paper. The
introduction can be written at this time or can be written after the main
points of the paper are clearly expressed.

Further development of the drafts can take several forms. Students can
meet 1n writing groups to evaluate one another's drafts and to make sug-
gestions, or they can team up with a writing partner. Another alternative
is teacher-student conferences, especially when students consider their
papers too personal for peer review.

Beverly Haley, Fort Morgan, Colorado

Contrasting Moods

Fucusing un contrasting mouds of the same setting can encourage Stu:
dents to produce vivid descriptive writing.

I start by bringing in a large selection of pictures that portray natural
clements and landscapes. OId calendars are a particularly good source
We discuss how the natural world is subject to constant change and how
wide-ranging these changes can be. Then I sclect onc large photograph
and have the class work together in the following steps:




ERIC

Aruitoxt provided by Eic:

»

54 Prewriting and Writing

1. Identify and list six to ten nouns for objects seen in the picture.
. Create adjectives and descriptive phrases to modify cach of the
nouns.

3. Think of a possible change that would alter the appearance of the
objects in the picture, such as a rainstorm, a fire, snow, people
approaching, or an carthquake.

4 Create a new set of adjectives and descriptive phrases to reflect the
changes the objects would undergo.

+J

Following this class discussion, each student sclects a picture and fol-
lows the same four steps. A chartlike the une below helps students to gen-
crate details:

Description following

Nouns Original description change

sea placid, calm rough, angry
boat gently rocking violently tossed
clouds soft, billowy raging, ominous

I circulate around the classroom as the charts are being made and offer
help when it is requested. Once all students have completed their charts,
T have them begin on the sccund part of the assignment. to write a descnp-
tive paragraph of their scenc as it appears in the picture and 4 secord par-
agraph describing the changes they cnvision in the scene. Most students
find the writing goes smuothy since they have already prepared lists of
descriptive terms.

Don Shultz, Dana Junior High School, Arcadia, California

WhatIf...?

Students welcome the opportunity to use their imaginations. This activity
calls for imaginative thinking, plus it stimulates lugical thinking and think-
ing of consequences of actions.

Present students with an outlandish  what if " statement that will inter-
est them. Here are some examples to get you started:

—

What if all the junk food in the vending machines were replaced by
health food snacks?

What if everyone were required to come to schovl on a skateboard?
- What if you were named principal for a day?

51
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. What f the school played your favorite radio station on the intercom
all day?

. What if students were not permitted to speak vnce inside the school
building?

. What if students were required to take just one course cach
semester?

Write the “what 1 statement in the center of the chalkboard and ask
students to think of positive and negative effects that might occur as a
result. Draw three hnes out in different directions from the question and
Iist three of thesc effects. The skateboard question, for example, might
produce the following effects:

1. The schoo! parking lot would be abandoned.
2. Skateboard sales and repair services would boom.
3. Peopic at school would become more physically fit.

Draw three hines vut from each of these statements and have students sug:-
gest possible cffects resulting from thesc statements. For example, the
empty parking lot might result in the following:

1. The parking lot could be used for skateboard races and other sports
activities.

2. Car and gas sales would go down.
3. Police patrols of the school grounds could be cut.

This branching could go on and on, but by now the idea of cause and effect
1s comfortable for students, details are building, and the outline for an
essay 15 clearly wisible. Have each student write an essay taking the “what
if"" statement to its logical conclusions.

Beverly Haley, Fort Morgan, Colorado
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A Lesson in Precise Writing

T use descriptions of geometric designs to demonstrawe to students the
importance of precise, unambiguous writing.

I start by drawing a set of geometric designs on construction paper. It
is important that these figurcs not resemble any object in particular and
that they consist primarily of straight, connected lincs. The desired level
of difficulty determines how intricate I make the figures. Two casy designs
that I have used are shown below.

I'hand each student the same drawing or reproduce it on the chalk-
board so that all can see it. Working in pairs, students arc to write an exact
description of how to draw the geometric figure. I suggest how they might
hegin their descriptions. “Start by holding the paper with the longer sides
horizontal Draw a diagonal line from the upper-right corner to the lower-
left corner ™ The student partners continue the description, watching for
ambiguity and adding further detail. I read some of the descniptions aloud
te the whole class, and students suggest revisions to clarify the directions.

Then T hand each student a different geometric design and ask students
to prepare precise descriptions, this time working individually. Students
exchange descriptions with their partners and try to reproduce the figure
from the directions without looking at the drawing. Any mistakes in the
drawings show just where the descriptions are unclear.

This lesson in precise writing is further demonstrated by having one
student read his or her description aloud while several students try 0
recreate the figure at the chalkboard.

Ron Thurston, Fort Collins, Colorado

The Working World

This activity helps students to develop interviewing skills and to think
about career choices as they prepare a dramatic monologue and a pews-

paper feature story.
03
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I read aloud several accounts from Swuds Terkel's Working, a collection
of narratives v . “ten by Terkel to describe his subjects’ jubs, which range
from stockb.uker to coach to telephune vperator to steclworher. I sclect
his descriptions of people representing a variety of vccupations and lovk
for those with particularly insightful remarks about their jobs or working
in general. [ bring in newspaper feature articles about people in different
occupatioas and invite students to bring in clippings also.

Then I assign students to read selections from Working and .wme of the
newspapet clippings. Our discussion fucusces vn the reasons people give or
imply for chousing their careers and on the juys and disappuintments they
encounter. We talk about the spedfic questivns the newspapet reporters
would have asked to write their stories. The students brainstorm to
devclop a list of probing questions.

Next I assign students to interview two working people. une in a carcer
that the student is considering for himsclf ur herself and the other in a field
the student has never considesed. I allow sufficient time for students to
schedule their interviews and help them locate suitable subjects. Before
their interviews, students go uver the class list of questions and add appro-
priate questions for the particelar people they will interview. If sufficient
cquipment 1s available, students might tape record their interviews and
later transcnbe the comments. If not, they should recopy their questions
allowing sufficicnt room on the paper to enter the responses.

Once all the interviews have taken place, students bring in theit notes
for twou 1n-class writing assignments. First they select une of their two sub-
jects fur a dramatic monologue similar to Terkel’s in which they assume
the voice of the person interviewed. The second writing is a newspaper
feature story. We discuss “leads,” urganization, and how to decide which
infurmation to use before students write their own feature stories.

I mught have students read their dramatic monolugues aloud to the
class, or I might display them with the feature storics. Students enjoy
reading the profiles and gain some insight into different carcers as well.

David J. Hibbs, Morgan Park Academy, Chicago, Illinois

Creative Dialogues

Students may read written dialogue without fully realizing the role it plays

in the development of 4 short stury ot novel. | have my students prepare.

witten wonversations between two speakers as a way to explusce using dia

logue tu develop charactenzation, create conflict, and advance the plot.
I begin by discussing goud examples of dialugue in the short sturies and

nuvels we have iecently read and by reviewing the punctuation and para
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graphuing of direct speech. Then I ask students to compose short dialogues
of 100 to 150 words for three of the following situations:

1. First speaker: teenager
Second speaker: parent
Topic: use of the family car

2. First speaker: middle-aged woman
Second speaker: young child
Topic: yuur choice

3. First speaker: Goldilocks
Second speaker: your choice
Topic: Equal Rights Amendment

4. First speaker: your choice
Second speaker: your choice
Topic: a book you've recently read

5. First speaker: Michael Jackson
Second speaker: Prince
Topic: your choice

6. First speaker: your choice
Second speaker: yourself
Topic: your choice

7. First speaker: Zclda Zacchariah
Second speaker: Ramrod O’Reiliy
Topic: your choice

8. First speaker: an English teacher
Second speaker: a math teacher
Topic: your choice

Students are to develop the two characters through dialogue and to create
a wunflict between the two. T also encourage the creative enthusiasm that
is the framework of all good writing.

lan Waldron, Nurth Torontu Cullegiate Instutuie, Toronto, Oniariv

Take This Word and Use It

T'have fuund that a simple activity based un vae wurd can introduce a short
grammatival unit while the sample sentences are still fresh in students’
minds. The activity uses only the first or last ten minutes of class on two
days and can be repeated at regular ot irregular intervals throughout the
course,
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I pass out small slips of paper, just large enough for one sentence. I
select a common word (such as yellon or right) and have students write a
sentence using that word. Before the next class period, I read through the
sentences and select thuse that illustrate good and bad aspects of writing
that I want to point out to the class. Such features might include.

the word used as different parts of speech
sentence fragments and run-ons

varying word order

problems with spelling and grammar
variety in sentence construction

kinds of sentences, such as simple or complex,
imperative or interrogative, balanced or periodic

Since the sentenees are turned in anonymously, no one feels embar-
tassed when Isuggest coriections, and feedback vn his short assignment
is nearly immediate.

Beverly Haley, Fort Morgan, Colorado

The Third Drawer

TO aid my students 10 the editing stage of their writing, I have devised a
system hnown as  The Third Drawer.” Students like it because it frees
them from grammuar drill lessons and provides an individual approach to
their writing problems.

Student wnting folders are stored in the top two drawers of my filing
wabinet. Each student’s folder contains a sheet explaining the proofread
ing marks I use as I read through their compositions and spot such prob-
lems as comma faults, dangling modificrs, and sentence fragments. The
fulders alsu contain a gnd sheet with a list of the proofreading marks down
the Ieft side and spaces across the top to list the writing assignments that
they du through the year. As students edit and revise their own writings,
they tally the number and kinds of erron they are making. The grid helps
them discover which type of errors they are making repeatedly.

Then they turn to the third drawer. In this drawer I keep a separate
folder for cach of the problem areas identified on the sheet explaining my
proofreading marks. The folders contain workshests designed to help stu
dents practice spotting these problems and correceting their errors. If, for
cxample, a student necds help remedying cert2in comma faults, he or she
pulls vut the comma-fault folder and works through the appropriate set of
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worksheets, which arc then turned in to me for correction. This method
gives me the opportunity to discuver patterns of errors, and I can write
specific notes on the worksheets to instruct students and—if necessary—

“have them correct errors they've made. Students are given credit points

for the extra work they do to correct their mistakes. I can also praise stu-
dents for theiz efforts to work on their individual weaknesses.

When I evaluate the writing folders to sce the students’ progress, the
worksheets are there to remind me of the cunscientious efforts students
have made to correct their mistakes. The worksheets also rezund students
that they have conquered another obstacle to good writing.

Marlene Corbett, Area Writing Instructor, Charlotte, North Carolina

Paper-Clip Paragraphs

Here's a simple activity that I use with my basic Engush students to dem-
onstrate descriptive writing.

I give cach student a paper clip, which students are to bend and twist
intv any shape they desire. Then cach student writes a patagraph describ-
ing his ur her paper clip. concentrating un its new shape and its possible
use When the writing is complete, both the paragraphs and the paper
clips are turned in to me. I hand beck a description to cach student, mak-
ing ccrtain that nu one gets his or her own patagraph. Students spend a
fcw minutes rcading the descriptions, then I set all the paper clips on a
tablc at the front of the room and have students find the paper clip that
matches the description I've handed to them. One by one, students read
their new description aloud as I'hold up the matching paper clip. We dis-
cuss the adjectives and other descriptive details used in each paragraph,
and the class determines whether the paragraph and the paper clip match.
And since the original authors are anunymous, I find the paragraphs often
provide a good introduction to a bricf grammatical unit ur to a discussion
of common writing problems.

Claire H. Shepard, Baldwin High School, Baldwin, Georgia

Noun Poetry

The following activity can be an effective introduction to a poetry-wnting
unit Having an established structure means students need not worry
about format and can concentrate on producing descriptive language.
T'bring in a pile of old newspapers and magazines ur have students sup-
ply them Each student zclects the picture of a person, place, or thing and
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glues or tapes it to a sheet of paper. Then students produce a descriptive
pocm according to the following format:

Line I. Choose a noun that describes the person, place, or thing you
have sclected.

Line 2. Describe this noun with two adjectives joined by the word
and or but.

Line 3. Us: a verb form and an adverb to show this noun in a typical
action.

Line 4. Think up a comparisun beginning with the word as ot like to
show a special quality this noun has.

Line 5. Use a phrase beginning with if unly to express a wish regard-
ing this noun.

Here is a sample pocm written by a student:

Fireman

Strong and fearless
Fighting couragcously
As brave as a gladiator
If only I could be a hero

Peggy Reynolds, Memphis, Tennessee

Remember?

While students may not be eager to tackle a poetry-writing assignment,
the upportunity to talk about their childhood may uvercome their aversion
tu writing verse. As they recollect their carlier years, they bring to mind
the sensory details and images that they'll usc in their poems.

Students start by making a sensury inventory of their elementary schoul
memories—the squeak of new tennis shues un the highly polished gym
flour, the jangling bracelets Ms. Barton always wore, the peculiar smell of
wet rubber boots placed too close to the register.

I cover the chalkboard with a large shect of butcher paper titled "When
I Went to Elementary School,” and each student contributes une memory
tu a collective pocm. This warm up puem might be sent to an clementary
class, which could compuse and return a series of one-line futuristic
thoughts titled “When I Get to High School.”

Next, students use their list of memories to produce individual puems
containing specific sensury images. I have students make their first line the
title and the last line a summary of the sumewhat scattered memorics, and
I@encourage them to use conversational but concise language.
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Herc is an example of a puem written by one of my twelfth-grade
students:

KEN BIGLER WAS THE CUTEST BOY
in the whole school

Wes Jensen wore his new

hat in April that’s when he

got his hair cut

once Miss Summers made us
touch cow eyes for our science
project all the girls screamed they
were so gushy just like a sponge
Brian Hoskason always chased

me at recess and tried to

kiss me but I ran fast to the

tricky bars and yelled Kings

I had to stay there all recess

long because he wouldn’t leave me
alone Kathy and I got in trouble
for playing on the stage during
recess the principal was really
mad he said we could get hurt and
no one would find us

David Dawson wouldn’t love

me because I didn’t love him

in fourth grade so I felt sorry

and sent him love letters said I
would always love him I still think
sixth grade was the funnest

grade of all.

Sue Swanson

Richard Harmston, University of Michigan, Ann Arbor, Michigan

Ballad-Starters

The ballad, withits sumple nassative and its sentimental lynics, provides an
appruach to puetry writing that many students enjoy. The short stanzas
and uncomplicated rhyme schemes make the ballad format fairly easy to
produce, and the romantic, often melodramatic, story line is entertaining.

After we read numerous ballads—and perhaps listen to recorded bal-
lads  we discuss their characteristic themes and forms. Then students are
ready tu write their own ballads. I bring in vld newspapers and have stu-
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dents skim them for suitable “ballad starters™ -<olumns containing
advice to the lovelorn and human intetest stoties are particulatly good,
and uften spurts features and vbituaries can also be used. Students should
be on the lovkout for the scorned lover who takes his own life, the young
woman who dies shortly before her wedding day, ur the sinking of a ship
with all abuard lust, and they should be prepared to use their imaginations
] to dramatize more mundane events. Next cemes the wnting. Students find
they can rely on their ballad-starters for inspitation, vocabulary, and
details as they produce their own ballads.

Georgianna Robbins, Hillsboro High School, Hillsboro, Ohio

) Classroom Literary Magazine

As the end of the schoul year approaches, have students select a few {avor-
ite picces of their writings for inclusion in a classtoum litetary magazine.
Even if your schoul publishes a literary magazine, a classtoum collection
allows everyone to participate.

Throughout the schoul year advise students to hold vnto the puems,
plays, cssays, and shurt storics they write as assignments. Several weeks
beiure the term ends, have students read through these papers and chouse
two or three for a dasstoom literary magazine. Suggest that students
might want to make vne final revision of their writings pnor to publica-
tion—a step that many follow because they know their work will be read
by their peers. Then students subriit a clean copy of each picce of writing.

Photocopy envugh booklets to distribute to the class, perhaps including
a cover prepared by unc of the students. The collection gives cach student
recognition for his ot her writing and provides students with an opportu-
nity to learn more about their classmates” thoughts and feclings.

Marcia §. Morrill, Southwestern High School, Hanover, Indiana

English 11 in Retrospect

Near the end of the year, I like to have students reflect upon the writing
they have done throughout the course. The assignment helps them to
assess the progress they have made, to articulate and synthesize what they
have learned, and to establish persunal goals for improvement.

I select a tupic that will generate student sclf-assessment. Suggestions
include:

| 1. What techniques or skills in writing have Ilcarned that I can transfer
| from one cumpuosition tu anuther vt from une subject to another?
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2. Can the ability to write well be acquired, or it is an inborn talent?
3. How can I further improve my writing?
4. English 11 in Retrospect (or, Looking Ahead)

Students are asked to think ot “zctively about their own wnting——what dif-
ficulties or problems they have, possible reasons for these difficultics,
what they have learned or what they have developed confidence about,
what improvements they hope to make in the future. Their self-assess-
ments ate particularly effective when compared to a similar assessment
made at the beginning of the year. Students realize the progress they have
made, and I get feedback on what students have learned during my
course.

Carroll Viera, Tennessee Tech University, Cookeville, Tennessee
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