DOCUMENT RESUME

ED 262 569 FL 015 229

AUTHOR Laine, Elaine

TITLE The Notional-Functional Approach: Teaching the Real
Language in Its Natural Context.

PUB DATE 85

NOTE 123p.; Master's Thesis, George ason University.

PUB TYPE Dissertations/Theses - Master Theses (042) -- Reports
-~ Descriptive (141)

EDRS PRICE MF01/PC05 Plus Postage.

DESCRIPTORS *Classroom Techniques; *Communicative Competence
(Languages); Computer Assisted Instruction; Course
Organization; *Curriculum Development; Evaluation
Criteria; Grammar; Instructional Materials; Language
Proficiency; Media Selection; *Notional Functional
Syllabi; *Second Language Instruction; Teaching
Methods

ABSTRACT

This study of the notional-functional approach to
second language teaching reviews the history and theoretical
background of the method, current issues, and implementation of a
notional-functional syllabus. Chapter 1 discusses the history and
theory of the approach and the organization and advantages of the
notional-functional syllabus. Chapter 2 outlines current issues in
the design of the syllabus, discusses the question of oral language
proficiency, and describes the provisional oral proficiency
guidelines pubilshed by the American Council on the Teaching of
Foreign Languages. The chapter also explains the role of grammar and
its application to oral proficiency goals, proposes to integrate
grammar into a notional-functiional syllabus through the use of the
computer, and discusses the adaptation of currently-used textbooks.
Chapter 3 explores the process of creating a notional-functioaal
syllabus and investigates the activities that could be used to
implement it. The manner in which the material could be ordered is
illustrated with a three-level sample syllabus. Activities concerning
the integration of grammatical structures are included as well as a
discussion of classroom experience. Recommendations based on the
discussion and predicted results of those recommendations are
presented. (Author/MSE)

RRERRRRRRRRRRRRRRRARRRRRRRRREARRRKRRRRRRRRRRRRRRRRRARRRLERRR AR RRRRRRRRRR R

* Reproductions supplied by EDRS are the begt that can be made *

* from the original document. *
ARRRRRRRRR AR SRRRRRRRRRERRRRAKRRRRRRARR AR AR RARARRARRRARRRRERARRRRARRRRRARR




£0262569

THE NOTIONAL-FUNCTIUNAL APPROACH:
TEACHING THE REAL LANGUAGE

by

Elaine F. Laine
A Theais Submitted to the
Faculty of the Graduate School
of
George Mason University
in Partial Fulfillment of
the Requirements for the Degree
of
Master of Arts
French

Committee: .

 Teank b Pocdii
| WA

Director

Department Chairperaon

Dean of the fGraduste School

Spring 1985
George Mason Ur.iversity
Fairfax, Virginia

U.S. DEPARTIAENT OF EDUCATION
NATIONAL INSTITUTE OF EDUCATION
EDUCATIONAL RESOURCES INFORMATION

"PERMISSION TO REPRODUCE THIS

CENTER (ERIC)

This d has been reproduced as
recorved from the person of organuzation
onginating it.

£) Minor changes have bean made to Improve
teproduction quality.

® Points of view or opinions stated in this docu-
ment do not necessanly represent otficaI NIE
positon or policy

MATERIAL HAS BEEN GRANTED BY

L & Aint,

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC).”



Copyright 1985

ELAINE F. LAINE




THE NOTIONAL-FUNCTIONAL APPROACH:

TEACHING THE REAL LANGUAGE IN ITS NATURAL CONTEXT

TOIGN  mem s S G, SR G s T Tt T — s

A thesis submitted in partial fulfillment of the

requirenents for the degree of Master of Arts at Gecrge
Mason Univeraity.

By

Elaine Frances Laine
B.A. French
Purdue Universgity
May 1973

Director: Jeffrey T. Chamberlzin
Agsistant Professor of French
Department of Foreign Languagas and Literatures

Spring 1985
George Mason University
Fairfax, Virginia



ACKNOWLEDGMENTS

I would like to express my appreciation to the members
of ny thesis committee: Dr. Jeffrey T. Chamberlain, Dr. Mark
G. Goldin, and Dr. Raymond G. LePage. It is with deep
gratitude that I scknowledge Dr. Chamberlain’s expertise and
professional devotion which he contributed during the
writing of this thesis.

I would also like to thank my husband, Rudy, and
daughter, Christina for their patience and encouragement.

My husband assisted tremendously with the programning and
the word processing.

I am= also grateful to Dr. Maria Wilmeth, mry Foreign
Language Curriculum Specialist. Her personal interest in
the Notional-Functional approach and in oral proficiency

served as a major influence on tho writing of this thesis.

ii




TABLE OF CONTENTS

Chapter 1 The Notional-Functional Approach: Its Histozry,
Definition, and AdvantagesS.....cocececessconas 4

l.1 Origin and History of the Notional-Func*'enal
APProaCh. e teecrsesencececcccocasacnancor .o 4
2 The Organizaticn of a Notional-Functionel
SYllabus..cccecreeeencenccecrsonconcnsacnanees 11
3 Advantages of a Notional-Functional Syllabus, 16
e@ SUMMAYY..cecreceascssacenccsosoaconcsasesssses 19
2

A Notional-Functional Syllabus:
Current Issues, Its Design, and Grammar...... 25

2.1 Cuxrent ISBUEB..ccccesccsseccoassncsssassscee 26
2.2 Adopting a Notional-Functional Syliabus,..... 34
2.3 Oral Proficiency as the Organizing Principle. 36
2.4 The Role Of GramMMAr.acicecscccecsscsccscseanes @1
2.5 The Role of the COMPUL@Y cc.seencsscesncscccces 46
2.6 Adapting the Foreign Language TextbookK....... 51
2.7 SUMMATY . e eeeesoesnscncsscasssseancsscsscssese 59

Chapter 3 A Notional-Functional Syllabus: Its Creation
and Creative Activities for the Classroom.... 65

1 Creating a Notional-Functional Syllabus...... 65
2 Communicative Learning Activities......ceee.. 71
3 Activities for Grammatical Structure
Integration..cccsccecesecccccesssosacseannnssns 74
4 Sample SyllabuB....icecscccccasccccscnssccncs 76
S Strengths and Weaknesases of a Notional-
Functional Syllabug...iccceececcccccesecesses 86
3.6 Personal EXperienCe....ccceeeeecsccsesccsssess 88
3.7

Paga

Abstract.........uQ..................................... V
Introduction ® o ® 00 000w C OO OO0 ® & 00 9 O P00 00 000 SO B OSSOSO OISO S ST L] 1

Concluaion. ® 20 000 0 o0 P00 s 0D OOEBDOEES ® ® o0 ° 0 a0 o0 89

Bibliography---.--.-.......-....-........-----.-...-...-

iii




AppendixlnnninniinlnO..h.......n.n......n..nn.n--.-nnnl. 99

Vitd.-..--..-...--..----.....-.-...---..ew--..---..--.-- 105




ABSTRACT

THE NOTIONAL-FUNCTIONAL APPROACH:

TEACHING THE REAL LANGUAGE

IN ITS NATURAL CONTEXT

Elaine F. Laine

George Mason University, 198S

Thesis Director: Dr. Jeffrey T. Chamberlain

During the late sixties, an awareness arosae in Europe
concerning the need for adults to ba orally proficient in a
second language. Current methodologies were not addressing this
need and as a result of the naeed for effactive approaches
to second language {eaching, the Notional-Functional
approach was prcposed by the Council of Europe. The hiatory
and theory of the Notional-Functional approach is addressed
in Chapter one as well as the organization and advantagea of
a Notional-Functional asyllabus.

Chapter two presents current issues concerning the
design of the Notional-Functional ayllabus, the question of
oral proficisncy, and a description of the provisional oral
proficiency guidelines published by the Armerican Council on
the Teaching of Foreign Languages. The role of grammar, its
importance, and its application to oral proficiency goals
are also explained in this chapter. In addition, a proposal

to integrate grammar into a Notional-Functional syllabus
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through the use of the computer is suggested as well as a
discussion of adapting currently used textbooks to a
Notional-Functional syllabus.

Chapter three addresses not only the creation of a
Notiunal-~Functional syllabus but also the nany activities
which could be used in order to implement the syllabus. The
manner in which the material could be ordered is discussed
with the aid of a three~level sample syllabus. Activities
concerning the integration of grammatical structures are
included as well as a discussion of Ry pesrsonzal classroom
aexperience.

The concluding remarks contain recommendations directed
towards the issues presented and sone predictions of the

results of the recommendations.
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INTRODUCTION

I became interested in the Notional-Functional approach
during the gummer of 1984 while I was working on the
revision of the Program of Studies in Foreign Language for
Fairfax County Public Schools in Fairfax, Virginia. My
curriculum specialist, Dr. Maria Wilmeth, encouragaed the
writing of a syllabus for all four levels of each target
language. Ths writing of these syllabuses was the first
step in applying the Notional-Functional approach to the
clasgrooms in Féirfax County.

Based on my surveys, many students ancwered the
question "What do you plan to receive from your language
study?" by responding To be able to speak the targst
language.” I feel that one of the main objectives should be
to teach the students tc be orally proficier:t in the target
lanquage. More comnunicative activities should be integrated
into the program so Luat the students will leave the
classroom able to communicate in the target language.

The purpose of this thesis, therefore, is not only to
present a new approach to foreign language teaching but also
to address the concept with constructive techniques which

can easily be used at the elementary or secondary level as well

1
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as at the university level. This approach is known as the
Notional-Functional approach. The concept stems from a need
for oral proficiency in the target language in or outside of
the classroom. Speaking and being understood axe of primary
importance and the teaching of grammar, be it through
reading short stories or selected exercises, is secondary.
The thesis not cnly defines and discusses the major i
components of the concept, but also shows the application of
each one in the classroon. ‘

Chapter one defines the Notional-Functional approach '
with the aid of examples and it addresses the origin and ]
history of the Notional-Functional concevt. In addition, a |
Notional-Functional syllabus is outlined and explained.

Chapter twc addresses the Noticanal-Functional concept
as it appears in the current literature. Chapters fromn
current textbooks are examined as to their adaptability to
the Notional-Functional approach. The question of the
incorporation of grammar into a Notional-Functional syllabus
is also addressed in the second chapter.

Examples from a French syllabus are presented in
chapter thres including an explanation of each category and
how the Notional-Functiohal approach might be applied in the
classroom during a three-year program. Since I am currently
using this approach in some of my classes, I also address
some strengths and weaknesses involved in such an approach,

and suggest other activities which could be incorporated

| 11
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into an oral proficiency oriented program. Recommendations
directed towards the issues presented and sonme predictions
of the results of the Noticnal-Functional approach
constitute the concluding remarks,

Hany teachers feel that there should be a better way to
teach a second language; however, they are unable to begin a
new approach such as the Notional-Functional concept due to
the organization of the current text, lack of time, or lack
of materials. In consideration of the above, many teachers
would be overwhelmed by the enormity of the task.

I feel that a teacher could best benefit from this
approach based on the fact that the Notional-Functional
syllabus is only a guideline. The teacher decides,
according to the students’ needs, which units to cover. In
that way, everyone benefits from useful and real language.
As a result of addressing the needs, contextual learning is
realized. This philosophy was attractive to me and
consequently resulted in the writing of this thesis. I anm
not advocating the Notional-Functional approach as a panacea
for teaching students to be orally-proficient: rather, I am
presenting my findings in a form for utilization not only by
the foreign language specialist, but also by the classroon

instructor. Ultimately, the instructor will be the Judge of

the effectiveness of the Notional-Functional approach.




CHAPTER ONE

THE NOTIONAL-FUNCTIONAL APPROACH:

ITS HISTORY AND THEORY

CRESESARISAS e e e e R S, e en  —e s

The history of teaching foreign languages includes
methods and techniques which have ranged from the grammar-
translation mothod, total immersion, the structural
approach, to the audio-lingual and situaticnal methods.

Each time the new method tried to make up for the
deficiencies of its predecessor. During the late sixties in
Europe, an awareness arose goncerning the need for adult
foreign langnage education. Adults who had already received
a secondary or university degree needed more foraeign
language instruction in their specialized area. Thus, the
need for effective approaches to second language teaching
becamre evident.

The Committee for Out-of-School Education and Cultural
Development (a division of the Council for Cultural Co-
Operation of the Council of Europe) discussed, researched
and defined the concept for the Notional-Functional

4
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approach. The list of Committee participants included

J. A. van Ek, M. Kuhn, Heinz Lowak, R. Nowacek, G. E.
Perren, Rend Richterich, E. Roulet, Sven Lalin Eert, Fritz
Satzinger, John L. M. Trim (President/Chairman), and David
Wilkins.l

In the same report, the Committee studied the idea of
having an adult education program grant a certain amount of
credit for linguistic proficiency. This unit/credit plan
would grant internationally recognized credit to any adult
studying a second language. After the completion of several
units, the student would be granted credits representative
of his progress., A meeting on 11 and 12 September 1972 in
Strasbourg, France, concluded the following:

1.) The Committee reaffirmed that it should define
language learning principles based on a large nulti-media
units/credits aystem.

2.) Three papers clarifying theoretical and
mnethodological aspects of certain basic problems were
examined and together formed a basis for the further
development of the unit/credit system; namely:

(a) "A Model for the Definition of Adult Languags
Needs" by René Richterich proposes a list of elements needed
to serve as reference points when analyzing objective
language needs. Richterich also put forth a method for

defining the content of each learning unit and its pedagogic

strategies.




(b) "The Linguistic and Situational Content of the

Common Core in the Unit/Credit System,*” by D. A. Wilkins,
attempts to define the amount of grammatical knowledge a
student must have before participating in situational units.
Instead of revamping a grammatical syllabus, Wilkins
suggests a notional approach which would allow the learner
to communicate his needs through language.

(c) "Proposal for a Definition of a Threshold Level in
Foreign Language Learning by Adults,*" by J. A. van Ek, puts
forth a definition of a basic competence level (threshold
level) below which further levels cannot be ugefully
distinguished. The threshold level represents the terms of
the learner’s linguistic capability and to what extent it
could be sustained.Z?

With t 2 objective language needs stated and a method
of identifying them, language teaching can benefit a vast
number of learners. In order to achieve this, the not ional
approach was proposed and grammar syllabuses were rejected.
The oral proficiency objective not only gave birth to the
proposal of the notional syllabus but also liberated the
learner and teacher from the structured text. Instead of
the grammar being the sole bacis of syllabus organization,
this new approach provided the opportunity to utilize
grammar and vocabulary as the vehicle to convey students’
needs. The Notional-Functional approach is designed to

allow learners to direct their conversation according to

15



their needs in any given situation.

In June of the following year (1973), the Committee for
Out-of-School Education and Cultural Development met again
after a year of research and stated its objectives:

1.) to separate language intc units and sub-units 1
based on an analysis of adult learners, in order to arrive
at the notion of "common core." In addition, each core }
would have specialist extensions at different proficiency ‘
levels. ‘

2.) to create a list of learning objectives based on ‘
the analysis of the needs of adult learners. '

3.) to formulate a syatem not only defining the
structure of such a multi-media learning concept but aliso
achieving these objectives.3

During this mesting the theory of the Notional-

Functional concept started to be identified. The Comnmittee
recognized the fact that a simplified syllabus with
conceptual and functional elements as its foundation would,
in the end, sacrifice greater grammatical and lexical
complexity. To alleviate this problem, aimplistic
linguistic forms would be learned at the first (threshold)

level. At higher levels, the integration of grammatical

structures and lexicon would go through a recycling
operation. In any given situation, a wider range of

language forms, more closely reflecting the range of a

native speaker, would be learned. This recycling process is




a major characteristic of & Notional-Functional syllabus.

Not only does it allow the learner to devalop and expand his
linguistic performance, but the wider variety of discourse
enables him or her to acquire greater self-confidence
through his or her performance.4

At this same symposium, the use of target language
during the early days of study was addressed by Wilkins, who
stated that it is imperative to expose the learner, even at
the elementary level, to more difficult levels of a
language. For example, if a child is exposaed to a limited
number of grammatical structures, then speech habits will
be naturally limited. Howaver, if the child is exposed to
normal discourse, he or she will subsequently mimic those
linguistic structures in his or her natural speech. In
order to integrate a wider range of linguistic structures
into the curriculum, a coherent situational and functional

policy must be developed. Wilkins acknowledged the fact

that the notional concept must complement the grammaticsl

and situational by stating that although the learner

—— i o — ——

nade for exposing the child to & wider range of language
than he will be required to produce.

The third area of concern at the symposium was the

“"threshold level" addressed by van Ek. He discussed the

17



language needs of a supermarket shopper, for example, by

commenting that there exists a diacrepancy between the

demands made when evaluating a learner as a speaker and as a
liatener; the shopper needa to underatand the language more
than just being capable of speaking. The instructor must
make sure he knows which gskills are being evaluated and ton
differentiate between communication and pedagogic
viewpoints. Van Ek stated that two categories of skill
level exist: 1) receptive; 2) productive.

1l.) Receptive is the ability to understand normal

carefully articulated speech with the memory lcad being kept
to a mininmum.

2.) Productive is the ability to communicate the
thought or need verbally in such a way that a native speaker
of the target language would not have difficulty in
understanding the message. Formal grammatical correctnessa
is secondary.6
Van Ek concluded that individual needs nay vary so widely
that decisions on the height of the threshold level will
have to be based on grounds other than those of minimum
language needs.

The group continuea the definition of the Notional-

Functional concept by defining the role of vocabulary and

that of grammar:

(1) The lists should provide a vocabulary
which ought to satisfy the most basic
verbal comnrunications needs of adult
learners in those situations in which the

18
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majority are moat likely to find
thenselves in contact with language
speakers.

(2) They should be as short as possible,
sSo as to encourage rather Lhan deter
would-be foreign language learners.

The method used is to abstruct the
vocabulary and grammatical content common
to a corpus of existing courses for
absolute beginners. It thus reflects the
degree of overlap in situations chosen in
course books, and the common features
represented in those situationsa....The
number is held at about 750 words, as a
realistic nbjective for an absolute
beginners’ course.?

To summarize the different concepts and methods which
form the foundation of the Notional-Functional approach, the
following elements were identified at the 1973 symposium:

(a) the establishment of a proper data
base in terms of adult language use,
learning, motivations and needs for

informal planning in these fields;

(b) the elaboration of a system of units
differentiated by

(i) linguistic content lexically,
grammatically and semantically defined;

(1i) the linguistic operations
parformed and the gituations in which
they are set.8
This is the framework and foundation on which the
Notional-Functional approach began. The next section of

this chapter will discuss the "inner support systen*’

identified as the material to be learned by the student,
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In the paper "Notional Syllabuses: Theory into 1
Practice"”, presented at the Colloquium of the Swiss
Interuniversity Commission for Applied Linguistics in March of

1976, David Wilkins discusaed the theory and practice of the

Notional-Functional approach:

Basically, a notional ayllabus aims to
organize language teuaching in terma of
the purposes of communication. Its
foundation is a system of notional
categories and the determination of forms
of language appropriate for the
expreasion of the purposes of
communication.... A syllabus providing
continuity and the advantages of
situational contexts, maximum
generalization and coherent preaentation
of different language functions will
have a complex structure. Grammar will
not be presented aygstematically because
form and meaning are not in a one-to-one
relationship. This leaves unanawered
the queation of how grammnax can be
effectively promoted.®

The following seven categories are included in the
development of a Notional-Functional syllabus:

1. Notion

2. Function

3. Situation

4. Sample Sentences

5. Grammatical Structures

6. Vocabulary/Idioms

7. Culture

20
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1.2.1 NOTIOQ

topics and ideas that a learner needs to handle. Such
general jideas or topics could incorporate the following:
Self, Family, Education, Mobility, Health, or Sports, to

nane a few.l1l0

1.2.2 FUNCTION

a given situation. Guntermann and Phillips define functions
as the hundreds of purposes for which people communicate
either orally or in writing.1ll The following six

categories define the functions of communication as outlined

by van Ek:

1) Imparting and seeking factual information
(reporting/asking)

2) Expressing and finding out intellectual attitudes
(agreeing/disagraeing)

3) Expressing and finding out emotional attitudes
(surprise/hope)

4) Expressing and finding out moral attitudes
(approval/disapproval)

S) Getting things done (suasion) (advising/warning)

6) Socializing (greeting/departing)12

Wilkins appreciates the notional approach because it
forces one to consider the communicative value of everything
that is taught. He labels functions in the following

categories:

21
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l. Modality (to express certainty,
necesgsity)

2. Moral discipline and evaluation
(Judgment, approval, disapproval)

3. Suasion (persuasion, recommendations)

4. Argument (relating to the exchange of
information and views)

S. Rational inquiry and exposition
(rational organization of thought and
speech)

6. Personal emotions (positive and

negative) ‘
|
|

7. Emotional relations (greetings,
flattery)

8. Interpersonal relations (status and
politeness) (formality vsa.
informality>13

An example of the notion of Self is the functicn of
Introductiona. These could be on the formal or informal
level; students would be taught various utterances to use in

each situation.

1.2.3 SITUATION

The third category of the Notional-Functional syllabus
syllabus, the situation could be that of formally greeting
friends of parents or informally greeting a peer.

Exanmple:

Formally: Bonjour, Madame Thibault, comment allez-
vous?

is that of Situation. 1In following the psttern of the
Informally: Salut, Michel. 9a va? l

22
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It is within this framework of contextual learning that

language is utilized and subsequently learned.

1.2.4 SAMPLE SENTENCES

Category four, Sample Sentences, allows for the student

to use basic utterances in order to understand the given
concept. This category may need to ke enlarged by the
teacher because a syllabus would only preesent a few model
sentences. Thus, the teacher must be aware of the students”’
needs. The adaptability of the syllabus to any given need

provides for the creation of an unlimited number of

sentences,

1.2.5 GRAMMATICAL STRUCTURES

The fifth element of the syllabus addresaes the

grammatical structures to be utilized in a given notion. A

teacher can quickly glance over the syllabus and determine
the grammatical structures being taught in a short
conversation. The students are using grammnar rules without
having studied them. When they do encounter the rules in
the text, they will already be familiar with the usage, and
the use of the syllabus should therefore facilitate the
learning of the rules. This is another advantage of the
Notional-Functional approach. Several gremmatical

structures are found in the sample sentences below (Notion:

——n S St e S e s e S S vy e
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Talking with an exchange atudent):

Mon pére est avocat.

Ma mére est avocate.

Possessive adjectives, the use of the verb 8tre in the

feminine forms (if applicable), are all found in these

sentences.

1.2.6 VOCABULARY/IDIOMS

Vocabulary/Idioms is the sixth category. If certain
grammatical structures have not beaen previously introduced,
they can be treated as discrete vocabulary items: for
exanple:

1) Je voudrais vous préasenter a...

2) S’il vous plalt

3) J’ai fainm

The first example uses the conditional tense of

youloir, vouloir + infinitive and "vous" as a direct object.

In order to make an introduction, there is no need for a

student to learn the entire conditional conjugation of

The second example, *“s’il vous plait,' uses “"vous" as

an indirect object pronoun with the verb plaire. A student

does not need to learn the list of indirect object pronouns

present tense, and professions, in their masculine and
In order for the atudent to atate that he is hungry, in

24




the third example, he need not memorize the entire

conjugation of avoir. By stating the idiomatic expression

“J’ail faim," he would be expressing that he is hungry.

1.2.7 CULTURE

The last category addressed is that of culture. Any
cultural item related to a notion is presented in this
section. Contained in the notion of Self is the function of
greetings; the situation could be an introduction. The
cultural aspect could be that cof shaking hands or 'if it were
the meeting of a frisnd the French cheek-to~cheek enbrace
could be discussed.

The Notional-Functional concept emphasizes language
needs categorized by notions and functions. The resulting

syllabus is a crestion of notions and functions based on

communicative needs; grammatical structures are of secondary

importance.

T St Yy w0 ot .y e
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The objective of the Audio-~Lingual method was also oral
proficiency but its main drawback was that it was its own
worat enery. It did not provide for inmprovisations on the
part of the students becuuse only rote memorizations and
mimicking a speaker on a tape were produced, A Notional-
Functional syllabus gives the teacher the advantage tc

expand the astudents’ capability. With an audio-lingual



background, students were not sufficiently prepared to

engage in conversations based solely on memorized
expressions. If they did venture into = conversation they
were confronted with frustration because the memorized
expresasiona only addresaed apecific situations. The
Notional-Functional approach permita the student to create
what he needs in a giv~n situation and to perform at the
height of his potential. Theoretically, the student’s
ability to manipulate his linguistic skills with the learned
vocabulary allows him to improvise his gspeech. As Wilkins
states in "“Notional Syllabuses: Theory into Practice,"

Language uae ia characteriastically a

process of improvisation based upon a

sure command of underlying linguistic

skills. Allied with an appropriate

methodology, the notional syllabus ainms

to create a capacity for linguistic

improvisation that meets an individual’s

social and personal needs.l14
As a result of this ability to improvise, self-confidence
should become apparent and the first stage of oral
proficiency attained.

A unique feature of a Notional-Functional syllabus isg

the recycling of vocabulary. In this section, new as well

as old vocabulary can be reviewed by the teacher. This isg

referred to as the cyclic approach. For example:



=

Cycle X

Notion: Family
Function. Describing family members
Situation: Looking at & family albumnm

Vocabulary/Idioms: Mother, father, etc.

Cycle II might include not only the original vocabulary
fromr Cycle I for review, but also new and more complex
vocabulary such as mother/father-in-law, half-
sister/brother, great-grandmother/father. The cyclic
element is one of the main attributes of a Notional-
Functional syllabus. This is not only found in the category
of Vocabulary/Idioms but is also implenmented when teaching
grammatical structures.l15

Mary Finocchiaro and Christopher Brumfit list in their

book The Functional-Notional Approach fronm Theory to

S s e s s Tt S St St St oy e G G s s s v

Practice some additional advantages which express the
reasons for the interest in the Notional-Functional
approach:

1. The teacher is able to create realistic learning
tasks which may be utilized on a group or individualized
instruction level.

2. The approach recognizes that the student must have a
real purpose for speaking hased on personal needs.

3. The Notional-Functional approach provides the

learner with the opportunity to use real world language in
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the natural asituation. This contextual leaxrning facilitstes
the learning of granmar, vocabulary, and culture. In
addition, the grammatical structures and culture can be
graded according to the students’ priorities in the actual
situation and according to the learner’s communicative
purpose,

4. By nmaking use of the different functions available
at the elementary level, the act of communication becomes a
notivating factor.

S. Mastery of any given amount of material is not of
primary importance. The material is slowly acquired through
the use of a cyclical expandable curriculum. Grammatical
structures and cultural jitems can be studied in greater

depth whenever relevant during the course of study.l6

1.4 SUMMARY
The Notional-Functional approach was conceived on the
basis of the perception that people need to be orally
proficient in a second language. This approach is a totally
different concept from preceding methodologies, as it is
designed for the development of oral proficiency through the
use of contextual learning. Based on the fact that the
students are speaking the target language in a specific
situation and are able to improvise from situation to

situation, the classroom is transformed into a restaurant,

an airport or a subway station. This not only leads to
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promoting more interest among the students but also

motivates them to develop their oral competence so they can
express their needs. Constance Knop explainsg:

Emphasis is placed on analyzing students’

needs and interests in communication and

on teaching them utterances to reapond to

their expressed interest, and because the

students do--in fact--communicate on

their own early in their learning. The

Notional-Functional asyllabus appears to

offer more motivation to students than

rost of the naterials presently

available.17
Initially, studeats are presented sarple sentences or
questions which facilitate the self-expression of the given
function in eany notion. After learning basic constructions,
they can create situations to suit their needs.

Theoretically, the Notional-Functional approach maans

functioning verbally through the use of notions. The theory
is applied by means of the notional syllabus. ‘Notion'" is
the general topic or idea and “Function” is the purpose for
the communication. The method by which the function is
carried out is up to the teachsr, be it student-written
dialogues, interviews, plays, or creating a grocery store
counter or airline ticket counter. The concept offers rany
poesibilities to the learner: he becomes able to discuss
himself, his family, his home, his country, the target
country, and the world. The cyclical integration of
vocabulary and grammatical structures is one aspect which

lends diversity to this approach, and in turn, a Notional-

Functional syllabus becomes instrumental in increasing
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student motivation.
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15For discussion of cyclical treatment of grammar,

see Section 2.4.

(New York: Oxford Univarsity Press, 1983), pPP. 18-19. Other
advantages listed by Finocchiaro and Brumfit include:

1> The Notional-Functional approach leads to more emphasis
on receptive activities before placing demands on the

students to perform prematurely.
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16Mary Finocchiaro and Christopher Brunmfit,
2) By virtue of its versatility, the Notional-Fun. ional

approach can <develop naturally from existing teaching

methodology. Teachers could integrate relevant features fronm
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currently used methodologies into a Notional-Functional

approach.

3) Because its structure is based on notions, the
Notional-Functional approach could be integrated into a
language program at any given time during the year.

17Knop, p. 130.
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CHAPTER TWO

A NOTIONAL-FUNCTIONAL SYLLABUS:

CURRENT ISSUES, ITS DESIGN, AND GRAMMAR

This chapter presents current issues concerning the
design of the Notional-Functional syllabus, the question of
oral proficiency, and the proviaional oral proficiency
guidelines published by the American Council on the Teaching
of Foreign Languages (ACTFL). The role of gramrar, its
importance, and its application to oral proficiency goals
are also examined in this chapter. In addition, a proposal to
integrate grammar into the Notional-Functionail syllabus
through the use of the computer is suggested.

The adaptation of current foreign language textbooks to
the Notional-Functional syllabus is discussed, with
suggestions for adapting a chapter from a currently used
textbook. Since this approach is rolatively new, a review
of a new textbook based on the Notional/Functional approach
is also presented.

The last topic of discussion addresses the implications
of the ACTFL proficiency guidelines on the teaching of

foreign languages in the future.
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2.1 Current Issues

During the past decade, the foreign language teaching
professicn has been making significant progress in the area
of oral proficiency. The creation and utilization of the
Notional-Functional syllabus by the Council of Europe, and

the attention which oral proficiency has received with the

have stimulated the writing of many articles and boocks

concerning oral proficiency.

The current pedagogical trends address other
communicatively oriented curriculas as well as the Notional-
Functional syllabus. The litorature has brought into
perspective the need to define communicative competence and
its implication. Higgs and Clifford state:

A student cannot merely be declared
competent in communication. Tha functions
that he is competent to express must be
specified. The degree of proficiency
required to survive as a tourisast or
student is not the same as that required
to negotiate treaties, One finds that
content areas and language functions
needed for discuasing the abstract ideas
differ from those used in telling about
one’s immediate needs or one’s latest
European vacation.... We must tell our
students not that they are competent to
speak German, but that they are competent
to meet routine physical and social
obligations in an environment where
Germar. is spoken.l

S O s e et S S W et Sy s s B e G e b o S S T s s - S -y s S S e e

& teacher could keep in mind not only the ultimate goal a

learner should achieve but also better assess each student’s
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pProgress as he continues his atudy of the target language.

Consequently, if the student has a better idea of his

assistance of the teacher, the different levels could serve
as a motivational device. Listed below is an outline and

brief summary.2

The Provisional Guidel ines identify four main

s s e et e B s e s e T s

categories:

1. Novice: Low, Mid, High

2. Internediate: Low, Mid, High

3. Advanced

- s s ey, e e o S

4. Superior

be understood but with much difficulty. The speaker
operates only with a limited amount of vocabulary to express
elementary needa. The Novice-High speaker, on the other
hand, asks questions and uses memorized expressions.

Vocabulary is limited to immediate survival needs.

The Intermediate::Low speaker can satisfy his basic

needs, ask questions and initiate a simple conversation. To

achieve the Intermediate-Mid category, one must be able to

give personal history and show a command of some grammatical

accuracy in statements. The Intermediate-High apeaker can

do all of the above in past or future narration but it
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cannot be sustained 60X of the tinme.

. e s S S e et e

constructions such as handling social situations and limited
work requirements but does not convey confident control of
gramrar. The Advanced speaker speaks in paragraphs,
describes, and narrates in present, past and future 60% of
the time. This speaker may not know the word for dishwasher
but he would be able to describe it aa a machine which
washes dishes. However, the Advanced-Plus speaker is able
to communicate with fluency on concrete topics relating to
particular intereats and work requirements. He is usually
strong in vocabulary or grammar but not in both.

The Superior category includes anyone who has a good
command of both vocabulary and gramnmar. The speaker can
converse formally and inforrally but the accent may astill be
foreign. He can not only participate in role-playing, or
persuade and convince, »ut can also spaeak on an abstract
topic.3

Recent articles on the Notional-Functional approach
primarily address oral proficiency objectives, the design of
the syllabus, and its application to the foreign language
classroom.

Because oral proficiency has been identified and
rer. nized as a major objective of foreign language teaching

today, reason dictates that the present syllabus, which is

usually organized on the basis of grammar, be redesigned.
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Valdman states that the optimal pedagogical syllabus should

lead the learner to participate in the largest nunmber of

communicative transactions in the shortest pericd of time.4
A problem shared by almost every Anmerican foreign

language student is that of being isolated from the target

culture. Perhaps teachers or administrators set goals which

are unrealistic, such as fluency at the end of one year of
languaga study. The student usually does not receive much
assistance at home because many parents do not have a
language background. Valdman continues by arguing that if
oral proficiency is the goal of foreign language teaching,
then it is the teacher’s role to de-emphasize achieving
fluency and perfection in the early stages of learning in
order not to discourage the students. During this same
pPeriod, the communicative ability is a motivational factor
and must be acknowledged as such. As Veldman confirms:

By granting minimal achievement in

the language a high priority in the early

stages of instruction, they [students]

might be induced to persevere and, in

this way, attain greater overall

proficiency and knowledge than if oral

practice were referred to more advanced
levels.S

Valdman’s alternative to redesigning the traditional

grammar syllabus is based on the selection of appropriate

items geared to the level being taught. Too often, material

ig presented only for the sake of “covering” it.
The second point which Valdman explains is the

importance of authentic language. The following dialogues,
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French.® Rivers displays two types of dialogues to portray:

first, the "grammar vehicle,' and second, the natural use of

the language.

| Paule - 0d vas-tu ce scir?
Madeleine - Je vais en ville avec ma fanmille.
Nous allons au cinéma.
Paule - Qu’est-ce que vous allez voir?
Madeleine - Zazie dans le Métro. Mes cousins vont

voir le méme film demain.

This dialogue is essentially a “grammar vehicle" for

Madeleine - Je vais au cineé.

Paule - Ah, bon. Quel film est-ce qu’on joua?

Paule - On dit que c’est un bon film. Je peux
aller avec toi, si tu veux.

Madeleine - Euh...C’est...C’est que ,‘y vais avec nmes

|
|
Paule - Qu‘’est-ce que tu fais ce soir?
parents et aussi avec mon frére et ma sosur.

Alors, euh, tu comprends...
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Paule - Ben, oui, je comprends. Pauvre vieille,

tu ne vas pas t’anmuser.

The first dialogue is not, strictly speaking, natural
language. It is correct French but the situation is
contrived. 1In the second one Paule knows nothing of
Madeleins’s plans, inquires and asks if she might accompany
Madeleine to the movies. Madeleine hesitates a bit in her
speech before telling Paule that she will be going with her
family. Paule responds by saying that she understands the
situation and tells Madeleine that she will not have much
fun because she will be going with her family.

Inasmuch as the Notional-Functional syllabus is based
upon the use of tha “real language,” it may include, as in
conversation, sentences that are not always complete. There
are hesit;tions and in rany cases, pronunciation nray differ
from the accepted stasnderd. The ear must be attuned to
these differences.

Thua, the new syllabus must be designed io incorporate
different grammatical structures such as 3’y vais" and
"t’amuser® but the student does not need to know actively,
for example, that "y" is used an adverbial pronoun.
Likewise, the knowledge of reflexive verbs does not need to
be formally studied in order to wish someone a good time.
In the early stages, a passive knowledge is sufficient for

the student to make himself understood. Simon Belasco
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addresses this topic by stating that to present forty or

fifty grammatical points in one language course for active
mastery is futile. He suggests concentrating on a limited
number of features for active use and considering the other
grammatical structures for passive acquisition.?

A Notional-Functional syllabus is designed so that
passive knowledge becomes activc rnowledge by the cyclical
ordering of the * ‘erial. By recycling or reviewing the
knowledge over and over again, the student has a chance to
master it as it gradually becomes active knowledge. Grammar
which has not been presented previously is considered a
vocabulary item or a cluster. The student does not
necessarily need to understand the linguistic structures of
the language in order to use them effectively in speech.

The teacher need not discuss or analyse structure if the
astudents do not inquire.

In order to illustrate the recycling process, one could
create a vocabulary item or cluster named PC (passé composé)
which has five subcomponents (PCl, PC2, PC3, PC4, pPCS).,

The following example demonstrates the recycling concept of
the clusters to be actively mastered and those to be

recognized passively.
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ACTIVE MASTERY PASSIVE RECOGNITION

Cycle 1 PCl (avoir as aux.) PC2 (8tre as aux.)
Cycle 2 PC2 (8tre as aux.) PC3 (reflexive verbs)
PC4 (direct object pronouns)

Cycle 3 PC3 (reflexive verbs) PCS (sequence of direct and

PC4 (direct cbject indirect object pronouns)

pPronouns)

Each cycle serves to reinforce the previouva cycles through
the use cf grammatical structures so the student will be
able to integrate the passive knowledge slowly into the
"active knowledge bank.* Corder states that language
learning is not just amassing material in the brain, but
that it must be sifted in alowly in order for it to be

integrated:

In language, nothing is learned
completely until everything is learned.
If this is so then no simple linear
sequence for a syllabus is appropriate.

A logiral solution to this problenm might
seem to be a cyclic, or spiral structure,
which requires the learner to return time
and time again to some aspect of language
structure, language process, or domain of
language use, in order to diascover how it
relates and is integrated with some
different part of language. Foreign
language is not just cumulative, it is an
integrative process.8

Current methodologies inhibit the use of this
integrative process explained by Corder. Valdman proposes a
change in syllabus design which would reduce the nunber of
formally studied grammatical structures and increase the use

of authentic language in order to facilitate the learning
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process.

Valdman and Warriner-Burke warn that simply
1mplement¥;g a communicative syllabus will not be sufficient
ts fulfill the objective of language proficiency.9 A list
of cbhjectives for the syllabus must be defined and ways of
achieving them must be included in the first step of
adopting a Notional-Functional syllabus. This must be done
before advocating the complete replacement of the
traditional structural syllabus with the Notional-Functional
syllabus. Valdman and Warriner-Burke add that there will be
different objectives for different language courses taught.

For example: What is the age of the learner and what is the

anticipated length of the period of study? Are the

“traditional®” requirements may make it impracticable for
communicative competence to be the only doal; but it can,
nonetholess, be a major one for which to atrive.

In order to assist curriculum specialists in the

development and implementation of a foreign language

program. the following objectives are proposed by Valdman

and Warriner-Burke:

1. Appreciation of the humanistic values
of learning a second language

2. Motivation to continue the study of a

\
|
|
|
educational goals immediate or long-term? Formal or
second language

Q 4:3




3. Ability to understand spoken languags
samples occurring in a situational
context, commensurate with the student’s
level of learning

4. Ability to speak and be understood on
e level compatible with the student’s
lavel of learning

S. Ability to read without recourse to
direct translation written text that is

congonant with the learner’s level of
development

6. Ability to write sentences within the
scope of the learner’s experience, using
authentic patterns of the taught
language

7. Awareness and knowledge of the target
language culture(s) in question

8. Insight into and experience in
learning a language

In addition, Valdman and Warriner-Burke propose to modify
the structural syllabus so that it would deliver
communicative competence. They believe further that because
of the lack of research combining communicative and
linguistic or ‘grammatical® ccmpetence, it would be unwise
to consider a Notional-Functional syllabus as the perfect
answer to the gqueastion of oral proficiency. However, it
would be advantagsous to modify the situational/ structural

ayllabus by:

1. Giving semantic notions and modalities
higher priorities than surface features
in the seiection and ordering of grammar
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2. Providing more authentic samples of

verbal interactiona which illustrate how

grammatical features are used to achieve

particular communicative ends

3. Introducing features in the syllabus

which distinguish spoken from written

discourse

4. Jetting target levels that fall

cr 1siderably short of accurate and well

furmed target language norms and

accepting the reduced and approxinmative

nature of the discourse that

characterizes classroom comnmunicative

interactions.10
Thus, if the teacher adjusts his expectations of performance
and completeness and requires intensive (albeit less-than-
perfect) use of the target language by the student, then
oral proficiency has the potential to develop. Grammar

becomes a means to an end, and not the end in itself.

Ural proficiency is becoming the organizing principle
in tha foreign language syllabus. ‘The following
illustrative dialogues present two different formats. The
firast one drills possesaive adjectives (gstructural asyllabus)
while the second dialogue could be one from a Notional-

Functional ayllabus.

Marc - C’est ton stylo?
Anne - Oui, c’east mon stylo.

Marc - Alors, ce n’est pas ls stylo de Jean?

Anne Non, ce n’est pas son stylo.
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Marc - C’est ta régle, ca?
Anne - Non, c’est la régle de Jeanne.
Marc - Ca aussi, c’eat sa régle?

Anne - Qui, c’est ausai sa rdgle.

The purpose of the following dialogue is not to drill
possessive adjectives but rather to locate a book.

Marc - Ou est mon livre?

Anne - Quel livre?

Marc - Mon livre de fran;aia.

Anne - Je ne sais paa. Voici le mien. Prends-le.

Marc - Ce n’est pas ton livre. C’est le mien.

Anne - Es-tu sir? Euh...oui, tu as raison. G’est bien

ton livre. Je m’excuse.
Marc - Bien, mais...ol est le tien?

Anne - lL.e voila. Sur la table.

Grammar is secondary in a Notional-Functional syllabus. The
needs of the students are of the utmost importance. The
second dialogue above portrays the need to find a book and,
in so doing, employs more difficult gramnatical structures

——rs v - e s e S WD sy e s S

and reflexive verb s’excuser, possessive adjectives,

possessive pronouns, direct object pronouns, negation,

idiomatic use of "bien" to stress an idea, and the
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preposition "sur." In comparison, the first dialogue

presents only the verb éggg, negation, possessive adjectives
and possession with the preposition "de." Through the use
of a Notional-Functional ayllabus, grammatical structures
pPresented passively are actively integrated through the
cyclical ordering of material. Before grammar is discussed,
the student is exposed to the context in which one would usge
certain structures. The instruction of grammatical
structures in the academic curriculum is addressed in
Section 2.4.

Linda Harlow argues that the Notional-Functional
approach is indeed a viable alternative to the structural
syllabus aas well as a way to fulfill the foreign language
teacher’s promise to develop oral proficiency: i

One of the greatest advantages of usaing i
the functional-notional approach is that |
we would come much closer to fulfilling
the promisea inherently made to atudents
when they enroll in the course. “You
will be so much better off for having
studied a foreign language .." i3 the
kind of promise we often make but fail to
realize. With a functional-notional
organization, students will learn to do
the things promised and achieve personal
satisfaction.11
Harlow adds that it would be unsettling at first for some
teachers to handle the abrupt break from tradition by using
a Notional-Functional syllabus, but in order to achieve the
goal or promise of oral proficiency, we must have practice

with purpose. For if practice has no purpose, the student

will put linguistic structures into his "passive knowledge
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bank" and there tne structures will stay. Gail Guntermann

has developed a list of communicative activities which
should be covered every day in class.l2 She first selects
expressions which the student will need to say immediately
or most often asuch as greetings, leave-taking, asking for
information, borrowing, lending, complaining, or asking what
will be done in class. These are functions most often
performed in cle&ss; they constitute basic classro;m survival
language. Grammar is certainly not forgotten but is
practiced by using it in the different functions. For
example, a student may not have a pencil so he learns how to
say "I don’t have." To ask a classmate for something he
must learn how to say "Do you have?". From the first day
the students are learning grammar but they are learning it
because they have a purpose in mind, as the student who
needs a pencil. He cannot get a pencil unless he asks for
it in the target language. He is motivated to learn because
his needs have to be fulfilled. Once a purpose has been
identified, the rest of the components fall into place.
Based on the fact that grammar is taught in context and in a
communicative situation, it becomes part of the “active
knowledge bank.*

The concept of fulfilling students’ needs has been
previously addressed; but it would prove advantageous to
asgcertain what these needs might be. Harlow, Smith, and

Garfinkel surveyed 250 Purdue University students eurolled
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in their firast semester of French.1l3 They were asked what
their perceived future uses of the French language would be,
Below is the order in which they placed their preferences:

1. To travel to a French-speaking country

2. To understand French culture

3. To relate French to an understanding of own native

tongue

4. To apeak with French visitors in America

S. To correspond with French-speaking countries in an

American job

6. To read French books and articles for reseerch

7. To work in a French-speaking country

8. To study at a French-speaking university.
When asked about their perceived communication needs, the
items the students seemed to want to do the most in the
target language were: to meet and greet people, to express
desire, to express pleasure, and to approve/disapprove.
They also wanted to be able to ask for facts, to sesek
information, and to give permission. The items of least
interest were: talking about the weather, expressing
surprise, impatience, being able to blame, to threaten, to
swear, and to refuse. The positive aspects of the language
were perceived to be the most important ones. Students did
not indicate a need to make hypotheses, to express
indifference, or to express hope.

The needs expressed by the students in this survey can
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not only serve as a guide to curriculun planners of s

Notional-Functional syllabus; they are also useful to the

teacher who would like to experiment with different aspects

of a Notional-Functional syllabus,

-t et A e Bt e i e D

The question of grammar has surfaced numerous times
during the course of this chapter. It is obvious that it
cannot be overlooked nor forgotten altogether; its role must
be identified and addressed in order for a language program
to be balanced and well organized.

The discussions on current oral proficiency related
topics have not centered, perhaps understandably so, on the
role of grammar. It would appear that the study of grammar
does play a role even though it is of secondary importance.
When a Notional-Functional syllabus is usad, self-expression
and being understood are of primary importance.

The grammar included in a Notional-Functional 8yl labus
is communicative in nature, as opposed to a structural
syllabus in which the grammar is introduced according to
linguistic theory. Mary Finocchiaro explains that a
Notional-Functional syllabus uses a granmar which *"takes
cognizance of authentic real world speech as recorded from
live, spontaneous speech acts."14

Granmar must be included in a language program because

it plays an integral part in the whole process of meaningful
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communication; but it is not to be the oerganizing principle
of the Notional-Functional concept. This approach ia
characterized by the student’s ability to use the real
language in its context. In contrast, the structural
ayllabus places the main cbjective on the form of the
sentence. In so doing, the nmeanirig of the sentence is
reduced to a simple, out-of-context, translation. Merrill
Swain and Michael Canale suggest three reasons why meaning
should take precedence over atructure:

1.) As in first language acquisition, children focus
more on being understood than on speaking grammatically
correct sentences. Perhaps initially, sacond language
learners might be afforded this luxury.

2.) Despite the fact that initially the child does not
speak with grammatical correctness, he does eventually
acquire the language. Swain and Canasle assume that
initially getting the meaning across does not preclude the
attainment of grammatical competence.

3.) Language learning is more effective when the
learner is involved instead of rehearsing grammatical
structures. Active participation through communicative acts
is believed to be more effective and to lead to faster
language acquisition,1S

Eapacially during the first year of study, students
need to bs motivated to speak the target language and to

express their thoughts in context because they feel they do
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not know enough of the language to express themselves. The
formal instruction and testing of grammar should be in
moderation but informally it should incorporate many tenses
and parts of speech because these would be treated as
vocabulary items. As the student progresses orally, the
formal instruction of the grammar will be pre 2nted. The
first-year student can produce numerocus tenses and moods in
his speach when the need arises. Either he asks the teacher
for assistance during conversation or the teacher can
present the tenses or moods in a sentence as vocabul ary
items. The following examplea show how & student can use

|
i
grammnatical structures as vocabulary items without i
necessarily studying them formally. |

|

Je voudrais aller chez moi. (conditional)

Je dois étudier ce soir. (modal)

Je veux parler frangais. (present + infinitive)

J’étais malade hier. (imperfect)

Je vais aller en ville demain. (nesar future)

Je suis allé(e) chez mon ami lundi. (paat)

Je veux que tu sois chez moi & dix heures. (subjunctive)
In a grammatical syllabus, certain tenses would be studied
formally during the first year and many conjugations would
be memorized. 1In a Notional-Functional syllabus, all of the
above tenses and moods might be introduced, but only certain
ones would be formally studied during the first year., The
students would be exposed to more material during a shorter
period of time when the curriculum is based on a Notional-

Functional syllabus than when it is based on a structural

syllabus. With one mood a student would be able to perform
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functions such as the following:
Direct: Finissez 1l’examen.

Raqueat: Donnez-moi votre crayon,
a’il vousa plaft.

Advise: Escayez la jupa wouge.

Apclogize: Excusez-noi.

Invite: Venez me voir demain.
The studentt can use the imperative for many purposes other
than ordering somezne to do something. 1In turn, he receives
immediate feedback from his efforts and is pleased or
displessed by what he has said. Swain and Canale suggest a
means of incorporating an adequate amount of gramnar into a
functionally organized curriculum by:

1) making use of grammatical sequencing criteria, such
as degree of complexity with respect to functions, in
selecting the grammatical forms to be introduced in covering
a given function. This material becomes a set of criteria.

2) creating fror these sets of criteria subsets of
grammatical sequencing criteria and, in turn, using these to
determine functional sequancing.

3) making use of repetitions of grammatical forms in
various functions throughout the syllabus.

4) devoting a certain amount of class time to the
discussion of new or different grammatical points.16

Wilkins states that the grammatical syllabus doaes have

its critics; perhaps this is due to a lack of motivational
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characteristics directed towards the learner. Wilkins

argues:

The criticisms come from a number of
different directiona. It ia veary

difficult for many learners to appreciate

the applicability of the knowledge they

gain through [a structurall approech.

The process of being taken syatematically

through the grammatical system often

reduces the RrRotivation of those who need

to see gsome immediate practical return

for their learning.... The grammatical

8yllabus, it is argued, fails to provide

the necessary conditions for the

acquisition of communicative

conpetence.l1l?
Swain and Canale tend to agree with Wilkins’ idea of
motivation but modify his statement by stating that a
comnunicative approach which is organized on a functional
basis is more likely to have positive consequonces for
learner motivation than is a grammatically based
communicative approach. They qualify the above statement by
adding that their view does need to be empirically tested.l18
No communicative syllabus can guarantee motivation or cral
proficiency; it ia only a way to organize the material to be
learned. The teacher must, as always, adapt the syllabus
according to the students’ needs.

The issue is not which syllabus is better, the
Notional-Functional or the grammatical, but rather what
foreign language educators can do in order to achieve an
optimal balance between oral proficiency and grammar. The

students’ needs must be first recognized and then net.

Students need oral as well as grammatical practice but above
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all, they need to be motivated.

Teachers recognize the fact that if a student is
motivated he will do well. If the student is able to use
the real language in a natural situation he receives
immediate feedback for his performance. The same holds true
when grammar is being taught. Many times, students have
convinced themselves that they are not able to understand
grammar or that it is boring. For various reasons, this
seems to be the case more often than not. If the student is
Placed in a situation where his optimism and his desire to

learn replace his pessimism and fear, he subsequently

learns.

l

2.5 The Role of tie Computer
In order to be motivated, the student must be

stimulated by: (1) a need; (2) immediate feedback; or (3

individualized instruction. Teechers deal with many

different learning abilities and personalities daily. It is

impossible for an individualized lesson to be prepared and

taught to 150 students every day. Computer-assisted

instruction can be of great assistance to all teachers. The

incorporation of computers into classrooms could increase

the amount of time a teacher gspends in conversation while

enabling students to practice and progqress with grammatical

structures at their own pace on vocabulary, verb

conjugations, or reading.




Computers would offer students the ability to practice
as much as necessary in order to master a skill. The

challenge of technology is not to be viewed as an anemy but

rather as a partner. Arguing against the premise that

computers would turn the school into a video-game factory or

that computers are enemies, Ernest L. Boyer states:

Rather, the challenge is to build a
partnership between traditional and
nontraditional education, letting each do
what it can do best. Technology has the
potential to free teachers from the
riyidity of the ayllabus and tap the
imaginations of both teachers and student
to an extent that has never been poasible
before.l9
Through the use of commercially available progranms,
teachers can incorporate virtually any grammatical structure
into the lesson. An example of such a program is Word
Attack .20 Noung, verbs and adjectives are all practiced on
this program. There are four different areas which a
student can study:
1. Word Display
2. Multiple Choice Quiz
R. Sentence Completion
4. Word Attack (game)
In "Word Display' 25 words are listed separately on the
screen. Examples from a Nolional-Functional syllabus are
used below to illustrate the implementation of grammar with

the assistance of the computer.

The notion is food and the function is in a specialty
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shop (la charcuterie, la boulangerie, l’épicerie, etc.);
the situation is that of buying food.

Word Display would present the vocabulary items in the
target language and in Enzlish. The student would select
from the list a category to practice:

Nouns: Food Itens

Adjectives: Colors

Verbs: Acheter, vendre, vouloir, se trouver,
,
dasirer, etc.

After the student had studied and practiced the list he
would take a multiple choice quiz concerning the vocabulary
Just studied. The words missed would be shown on the screen
and could be printed ou% to be shown to the teacher. The
teacher could then give an assignment based on the words
missed.

The third part of the program would assist in sentence
completion. A seatence is presented with a word missing.

The meaning is printed at the top of the s=zreen. For

example, Je vais a

pour acheter du pain.
"Bakery"” would be above the sentence if the student needed

help. The student types in “la boulangerie.” In this

exercise a student must not only select the correct word but
also spell it correctly. Once again, a list of missed words
is presented at the end in erer to give him an opportunity
to reinforce his learning.

The game feature of this program is called Word Attack.

It is an arcade game but it reinforces learning in an
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exciting and challenging manner. The student is timed and
must “attack™ the correct word within a given amount of time
or lose points. For example, four words would appear on the
screen: le pain, les carottes, le lait, les petits pois.

The student must match the store (la boulangerie) with the
correct food item, (le pain). The student would have to
attack "le pain™ to win his points. The pace is fast and
the game provides much learning as well as entertainment.
David Wyatt comments that computer-assisted instruction
would constitute not only a considerable advance over
traditional methodology but also a valuable instructioqpl
type of activity. A computer-assisted instructional program
has the potential to motivate low achievers as well as to

individualize programs for the more advanced student.2l

Programs such as Word Attack iilustrate the point that

computers are a potential tool to assist not only the
teachsr by increasing the amount of time to be spent in
conversation, but also the learner on an individual basis at
his own pace and needs.

Other areas of computer-assistance include: practicing
conjugations, proofreading paragraphs, reading short
stories, or studying the long lists of vocabulary for the
Advanced Placement test in levels four and five.

The following suggested means of integrating grammar

into the Notional-Functional approach is based on a normal
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class of thirty students. The cless would be divided into
halves: Group A and Group B. Group A would neet for
conversation on Monday and Wednesday while Group B would
work with the computers. (Five to aight computers would be
a realistic number to use.) On Tueaday and Thursday, Group
B would meet for conversation and Group A would work with
the computers. On Fridays, the whole class would meet as a
group. Possible activities could include putting on skits,
with Group A as clerks in a store and Group B as the
custoners. Both groups would know the vocabulary as it
would have been studied during the week. The teacher could
also use this time to review grammar if necessary. There
are infinite possibilities which would work with only a
finite number of vocabulary expressions.

If the computer is viewed as technology complementing
the teaching/learning process, it then has the potential to
fulfill its purpose; it will never replace the teacher.
David Wyatt writes:

The computer has the potential to play an
important role in the teaching and
testing of the receptive skills. In the
area of teaching, this role need not be
limited to traditional tutorial and drill
and practice activities, and a wide range
of other possibilities should be
considered. The area of testing also
holds promise for computer-adaptive
innovations in addition to the

cemputerization of familiar types of
test .22
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2.6 Adapting the Foreign Lanquage Textbook

Since most textbooks are based on a grammatical

syllabus, Gail Guntermann and June K. Phillips have outlined

b b L L it Tt PP G410 —F S s LN

Foreign Language Textbook, the steps needed in order to

adapt the traditional textbook to the Notional -Functional

approach. Guntermann and Phillips have outlined four steps

in the planning

or level:

Process of adapting the text to any course

1. Select from the text materials the
easential grammar and vocabulary that are
to be emphasized in the intensive
communication practice.

2. Select and sequence the meanings that
are expressed through the forms chosen in

Stage 1

(when there are multiple

meanings).

3. Select and sequence the purpose for
practice.

4. Apply appropriate activities to carry

out tae
grammar
express
In this chapter
the fourth step
as it is linked

Guntermann

functions of Stage 3, using the

and vocabulary in Stage 1 to

meanings in Stage 2.23

only the first three steps are described;
(Activities) is addressed in chapter three

with the writing of the syllabus.

and Phillips consider the first step in

adapting the textbook as the selection of grammar and

vocabulary nacessary to serve the students’ needs. A

student can function easily and prodictively, for example,

by using the "est-ce que” form when asxing a question.
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There is no need to present other interrogative forms for
asking questions during the first few weeks of class. The
teacher could carry out questioning by the use of inversion
which the student would understand but would not be ready to
use in the e -rly stages. During Cycle 2 the student would
learn other ways of asking a question. This spiral or
cyclic approach helps to reinforce what is learned.

Step 2 of Guntermann and Phillips’ adaptation process
incorporates the application of meanings into a situation
once the most essential ones have been practiced and
understood. Subsequently, more complex forms can be studied
and integrated into the functions. This is the beginning of
the spiral arrangement of the material. For example, in
level one, the basic colors are learned, whereas in level
two, the different shades such as navy blue or light blue
might be learned. At the third level, plaids, stripes and
other designs might be taught.

Selecting the functions to be practiced is the third
step in the planning process. The teacher makes a decision
a3 to which needs are to be met. Initially, the studants
need to be able to communicate in the classroom. In
applying a Notional-Functional syllabus in this situation,
the notion is Education and the function is in the
classroom. The situation could be asking for supplies or
describing the classroom. At level 2 within the sanme

function, the vocabulary and grammar might be expanded to
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include getting to know one’s classmates or describing one’s
achedule. At a more advanced level, Job interviews could be
conducted. Students would be required to describe their
educational history, where they had lived, hobbies, etc.
The teacher could make a game out of such an activity by
having teams select the most qualified "“applicant*' and the
teams would then discuss their rationale in the target
language. The above '"game"™ is an axamnple of Step 4 which
includes different types of activities.24

Although adaptation of a book is not always feasible
because of lack of time, expertise, resources, etc.,
adapting chapters from a currently used textbook to a
Notional-Functiona. syllabus may be possible. The sanme
theory is applied but only on a smaller scale. Currently, a
few textbooks are based on a Notional-Functional approach

. ——— — o s e e Al e g

organized from a structural point of view. Chapter five

the adaptation process.

Any given chapter of French for Mastery I has a general

topic or notion. The notion of chapter S5, for example, is
food. Perhaps the teacher wants the students to be able to
order food in a restaurant and to shop for food in
specialized shops. The function would be in a restaurant
and in the shops respectively. The situations would be

ordering a meal and buying food. In order to realize these
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functions, the teacher selects the necessary vocabulary and
grammatical structures from the chapter. 4#n active/passive
vocabulary list might be created. The teacher could add tco
or delete from the list as necessary. For example, the
vocabulary items such as lamb, wine, beer or champagne in
this chapter may not be nesseggary in Cycle 1.

The second step is the application of meanings. The
teacher might assign two vocabulary lists, one being active
and the other passive. The student would be required to
learn and use the active list and only recognize the passive
list. Cycle two would present this material again so that
the passive list would be incorporated into the active list.

The grammatical structures selected should ba simple

but necessary. The idioms avoir soif and avoir faim are

express his thirst or hunger. When speaking of food, the

cuisine, svoir besoin de, or gquelle sorte de. In the second

=22 g S P D e Bt S o

cycle, students could use the structures actively in
astatements or in questions.

The function could be illustrated by the teacher
through the use of sample sentences. The teacher might
assign an activity like creating a dialogue about ordering

food or perhaps students would have a list of items to buy.
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In order to acquire all of the items of the list, students
would have to visit each "store” sat up in the classroon,
ask for the respective item, and report to the teacher, in
the target language, the items he had acquired. Such an
exercise could also be used as a test or quiz.

After the student had a chance to use the language in
the real situation, the formal teaching of the grammar would
take place. As discussed in Section 2.5, the grammar could
be practiced by the use of computers. This would allow the
teacher to continue with Cycle 2 of the same notion or to
discuss other elenents of Chapter five such as telling time,
inviting people to dinner, etc. Another option available
would be to utilize the recipe at the end of the chapter in
a demonstration exercise. The teacher could make crépes in
the Home Economics kitchen and give the demonstration in the
target language.

The last element of a Notional-Functional syllabus is
that of Culture. 1In chapter five of Erench for Mastery I
there are cultural notes on champagne. These could be
expanded by speaking about wine as an integral part of
French meals. 1In addition, European table manrers might be
discussed and the students could even practice proper table
manners in class.

The most important aspect to be remembered when
adapting a textbook to a Notional-Functional syllabus is not

the amount of material formally presented, but rather, the
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Another textbook which would fit nicely into the
approach previously explained by Guntermann and Phillips is
Echanges.2® This textbook is designed for the first-year
student on the college level. It is accompanied by a tape
program and a laboratory manual.

The method used by Comeau and Lamoureux is based on
communicative competence. Indeed, the first observation to
be made is the total use of French throughout the textlook.
Although it is not designed for high school students, it
could be used despite the differencas in maturity level.29

Each of the twenty-three chapters is divided into nine
sub-units: scenes & jouer, exercices oraux, prononciation,
exercices écrits, coin culturel, lecture, description/
composition, vocabulaire utile, and explications. A few are
discussed below.

The "“scenes & jouer® are small dialogues which are used
to introduce the vocabulary and grammar. The anique feature
of these dialogues is that they are very well written and
the student could actually use the lines in conversation.

The "exercices oraux" are effective because orice again,
real language is utilized in different situations. The oral
exercises allow for expansion and reinforcement of the
vocabulary and grammar already presented at the beginning of

the chapter. For example, Notion = Food. 1In order to find

out studen. preferences for food and drink, students use the
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verbs manger, aimer, boire:
Aimez-vous le vin?
Buvaz-vous du vin francais?
Les Francais aiment-ils le vin?
Les étudiants aiment-ils la biére?

Aimez-vous les jus de fruit?

Mangea-tu du pain?3C

language but it has beconme secondary in the Notional-

Functional syllabus. The exercices écrits are not as

axtensive as the oral sections beczuse the textbook is based

Grammar still plays-a role in the tsaching of a foreign
on the development of oral proficiency.

The “coin culturel® serves two purposes: to teach

culture and reading. These sections are somewhat difficult
for this level but, in any case, the student is exposed to
the French way of life. 1In the sixth chapter, the notion is

studeat learnas that it is a cultural, social, as well as an

The sub-unit of "description/composition" utilizes the
extensive vocabulary listed. It allows for discussion or
the creation of dialogues using the real language for a real
situation. For example, an American tourist enters a French
café; unaware of French culture, he orders an American
breakfast. The waiter is surprised. The student is to

|
|
intellectual institution.
imagine the dialogue which might take place.
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The following section is “vocabulaire utile;* it is
divided into categories of the different parts of speech and
idioms. Some of the vocabulary is shown in pictureas and for
those who need and want more vocabulary, extensive lists are
provided for even the most advanced learners. The extensive
vocabulary section in Echangaes would even be of use during
the second year of French. The authors use idiomatic
expressions like .aire la grasse matinée, Stre au régine.,

faire sa toilette which allow the student to manipulate the
language in accordance with hia naeds.

The last category in each chapter is "explication."
This is a summary of all of the grammar presented in the
chapter. It gives brief explanations in French with
numerous examples. The fact that the grammar is placad at
the end of the chapter implies that the authors believe
grammar is important but should not dominate the learning
process.

If the method of teaching to be used is based on oral
proficiency, this is an excellent textbook. TIf grammar is
the major thrust, then this is not the book to be selected.
This text is also a good raference book because it offers
ugseful vocabulary in a categorized format. It provides many
interesting cultural facts and suggests many good ideas for
the teacher using a Notional-Functional approach. For

example, a student learns such facts as the percentage of

American films shown in France or the fact that the cafe is
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the "second family" for many and that it plays a big role in
a French student’s life. The reason there has been an
increase jn the use of mineral water is traced to the
problem of polluted water and the interest the French hold
concerning their health.

Echanges also has many good ideas to promots oral
proficiency such as those listed in the Discussion/
Composition section. For example:

1. Describe any interesting person, actor, writer,
singer, and have the claas identify him.31

2. Write a dialogue between a difficult customer who
wants to buy a dress but cannot be pleased and a nice
saleslady. Finally, the saleslady tells the customer that

she is an idiot and impossible, etc.32

— g

In conclusion, this chapter has presented current
literature on oral proficiency, grammar as an integral part
of the Notional-Functional concept, and ways in which a
current textbook can be adapted for integration into an oral
proficiency curriculum. It will take much coordination,
demonstration and practice for this concept to materialize.
What does the future show? ACTFL will analyze its

Provisional Proficiency Guidelines and is beginning to

develop curriculum and materials outlining testing

procedures. ACTFL is also exploring the possibility of
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altering teaching training and certification requirements.

Language proficiency does not automatically happen. It
takes nuch planning and development on the part of language
specialists and must be promoted through the use of research
and demonstrations. Since functional proficiency has only
begun as the organizing principle of the language
curriculum, considerable work lies ahead to develop the
naterials and to train the teachers. All of the above
criteria must be given careful and special attention in
order for the Notional~-Functional approach to be

incorporated effectively into the oral-proficiency-oriented

foreign language classroon.
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CHAPTER THREE

A NOTIONAL-FUNCTIONAL SYLLABUS:

ITS CREATION AND COMMUNICATIVE ACTIVITIES FOR THE CLASSROCM

This chepter addresses not only tre creation of a
Notional-Functional syllabus but also the many activities
which could be used in order to implement the syllabus. The
manner in which the material should be ordered is discussed
with the aid of a sample syllabus. Activities concerning
the integration of greammatical structures are included aas

well as a discussion of my personai classroon experience,

3.1 CREATING A NOTIONAL-FUNCTIONAL SYLLABUS

The decisions to be made when creating a notional
syllabus are: 1. What should be included? 2. How should the
material be selected and sequenced? Wilkins states that the
essence of a notional syllabus is its priority to the
semantic centent of language.l The aim of a notional
syllabus is to facilitate the students’ learning to express
themsolves in the catejories of agreeing, disagreeing,

complimenting, advising, etc. Wilkins goes on to say that
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the first step in designing the syllabus is predicting what
types of meaning the learners will need to communicate
within their desired objectives. The teacher must take into
consideration the age of the learner and his needs. Second,
he must consider how the material should be presented most
effectively and which language activities (speaking,
listening, reading, or writing) are to be involved in each :
situation. After the objectives have been identified, the

decision to be made is which linguistic forms are to be
taught in accordance with each level. The remaining steps

are left to the teacher. He can best organize the materials 1

and activities according to the needs of his students.

Wilkins outlines three problems of material selection which
must. be addressed by any syllabus designer:
1. Isclatien vs. integration

2. Continuity and coherence
3. Grammar and conceptual categories2

The syllabus designer must first understand, then, that
the material must not be isolated intoc bits and pieces. It

must be cohesively constructed so as to reflect continuity.

Wilkins maintains that sentences are practiced not just as
illustrations of the grammar but as potential utterances

with a clear social function. Also, the sentences

inevitably express several different kinds of conceptual,

modal, and functional meaning. Wilkins writes that it

should be the syllabus designer who resolves this difficulty

and not the materials producer. Wilkins believes that the
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problem of isolation vs. integration is most easily overcome

when people have clearly defined objectives. If, indeed, a

linguistic item needs to be isolated for comprehension
purposes during the course of activities, so be it. But a
Notional-Functional syllabus cannot be effective if based on
a potpourri of linguistic forms. The goal is to fulfill the
learner’s future language needs. For example, the language
training program of IBM Paris identifies specific types of
language performance which each job trainee would be called
upon to perform during the course of his job.3 A trainee
would have to be able to deal with information in the
following areas: gathering, giving, presenting, reporting or
transferring. Writing, socializing and plarnning/deciding in
the target language would also be focused upon during the
course of study. Teachers could incorporate this type of
teaching into their program. The gathering of information
encompasses many skills and it is a good activity to utilize
when oral proficiency is the organizing factor. Interviews,
Phone calls, and asking questions could &all be integrated
into practicing this activity. By using the Notior.al-
Functional syllabus, not only speaking and listening skills
are meshed but also those of reading and writing as well.
Wilkins explains:

The information sought may be a set of

technical instructions, information

relevant to a management task,

information necessary for day-to-day

living in the foreign country
environment, the nature of customers’
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needs and so on. In such a language
teaching situation one does not need to
look beyond the work tasks that involve
use of the foreign language to find an
organizing principle for a notiocnal
syllabus.4

Socializing and making arrangements are the other categories
included in the IBM program. Trainees would have to know
how to deal with invitations (accepting, declining, asking);
the other functions include being able to introduce,
compliment, etc. Being able to make arrangements could
incorporate auch functions as suggesting,
agreeing/disagreeing, expressing certainty/uncertainty,
doubt, preferences, and alternativea. Thus, under the broad
category of making arrangements there are many functions
which can be practiced. No one could ever practice all of
the situations in which he would potentially find himself,

but as Wilkins states:

We can therefore aim to create on the one
hand a2 knowledge of the way in which the
linguistic code is used to express these
different notions and on the other hand a
dexterity in applying this knowledge to
differing circumstances so that the
learner will readily be able to adapt
himself to the demands of real
communication when they arise in the
future.d

The second problem a syllabus designer must address is
that of continuity and coherence. Wilkins proposes two ways
to alleviate the fragmentary characteristic of many units,
His first proposal is to sequence the grammatical content in

such a way that any new language item can be presented by
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means of the forms that have previously been learned. He

also mentions thut this sort of presentation would be more

affective because the learner could understand the
continuity better. The second means by which Wilkins
proposes to promote coherence in syllabus design is to
simply introduce some sort of story line to ensure thematic
continuity. He cautions that if the course is short-ternm,
cortinuity is not as important. It is with the long-term

courses, where motivation is a major factor in learning,

where the continuity factor is necessary.

The third problem of ayllabus design concerns grammar
and conceptual categories. Wilkins states that this is a
difficult issue to resolve. He recognizea the need to
retain grammar in the total language program but he comments
that he does not have the answer as to how this should be

done:

Consequently we cannot yet be sure that
if we abandon the grammatical motivation
which is behind most current course
design, we shall still be able to ensure
that the grammatical system of the
language is adequately learned (as it
must be if a learner is to become
communicatively competent in the
language), The question of how the
learning of the grammar of a language can
be effectively promoted within a notional
syllabus remains to be answered
therefore.6

It may well be, however, that the question of grammar
will be easier to solve than that of testing oral

proficiency. McKay suggests a form which cannot only be
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used as a testing device but alsc as a learning device. A
social context is presented to the students, who must then
select the most appropriate form to use according to the

situation. The following situations could be used in

dealing with requests:
Directions: Choose the best anawer,

1. Tom and Mary are students in the

same class. Tom wants to borrow

Mary’s pen. He says:

8. Will you lend me a pen?

b. May I ask to borrow your pen?

€. Would you be so kind as to lend me
your pen?

2. You’re waiting at a bus stop. VYou

notice the woman sitting next to you

has a watch. You say:

a. I want to know the time.

b. You would do me a great service by
giving me the time.

€. Could you give me the time please?

3. Joel is writing a letter to the Dean

requesting a letter of recommendation.

a. I want a letter of recommendation.

b. Could you write a letter of
recommendation?

c. I would appreciate your writing a
letter of recommendation.

4. Maria is eating dinner with her

family. She wants her younger brother

to pass her the butter. She says:

8. Would you mind very much passing the
buttar?

b. Pass the butter.

c. Be so good as to pass the butter.?

Examples such as the above could be the basis for the
developing of dialogues in different social situations so as

to expose the students to different levels of requests.
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3.2 COMMUNICATIVE LEARNING ACTIVITIES

Guntermann and Phillips address the question of how to
apply conrnrunicative learning activities to the classroom by
proposing nine categories of activities in their book

Functional-Notional Concepts: Adapting the Foreign Language

Textboolk. The following is a description of each category
constituting step four referred to by Guntermann and
Phillips as the communicative stage.8

Students should be taught *“classroom survival language*
from the first day of clasa such aus greetings, asking
permission, oral or written instructions, lending or
borrowing items, asking for help, etc. Students could be

rewarded for their efforts as a motivational technique.

et R R 22— AP e e 4

Students are askad to carry out particular activities
with native or near-native speakers outside of the
classroom. Topics of conversation might include a small
interview, gathering information or the celebrating of
holidaya. An invitation could be extended for the

interviewed person to visit the class.

Previous to a guest’s visit, students could prepare
questions which they would like to ask the guest. After the

visit, short articles could be written and exchanged with

other schools.
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These activities easily encompass ail four language
skills. Selected tcpics might be questions about the

family, date of birth, preferences of television shows, etc.

. ot ey e e o s e Bt T PP TP -4~ Ss Y L .. S X5
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This category differa from categories 1-4 because aof
its increased abstraction of topics. Some functions which
lend themsalves nicely to this area are reporting and
discussing current events, discussing values, expressing
opinions, and making predictions.

In this activity, students are required to perform a
function which would take place outside of the classroom.
For example, a student is an exchange student in Argentina.
The local Rotary Club has invited the student to talk about
his home state and city. The student presents his speech to
the '"Rotary Club."

7> ROLE-PLAYING

The stucent pretends that he is someone else. These
activities are frequently effective with shy, yet creative,
learners. For example, students could pretend they were
faculty members in a meeting discussing ways to improve the
school.

Any role-playing situation beyond the humnanly plausible
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is found in this category. For example, students could
pretend to be animals in fables and state their feelings or
opinions in situations such as the tortoise and the hare,
the mouse and the lion, or the fox and the crow. These
activities can be entertaining as well as stimulating but
many teachers and students may not feel comfortable using
this activity in the language program.

9) GAMES

Many of the activities previcusly discussed are games
but the challenge of competition often adds a motivational
factor to any learning activity. Students may tend to lose
sight of the communicative purpose as they concentrate on
winning; in turn, teachers may have to devise rules to
reward students who play the game correctly.

A game discussed L+ Sandra J. Savignon in her book,
called "Why, you’re my wife!" ("Mais vous Qtes ma femne!"
in the original version).9 The game allows the teacher to
be a player with the students while they engage in authentic
language. The students try t~ use the target language by
describing, explaining or simply discussing the
characteristics of the person with whom they are speaking.

To play, each player is given a card
showing his or her identity (age,
nationality, profesaion, etc.) along with
the identity of a family member for whom
he or she is looking. Players move about
the room asking questions of anyone they

choose ‘n the search for their missing
relatives. They must also, of course,

82




These activities, which address the goal of oral
proficiency, may be complemented by others whose purpose
to emphasize gramiatical structures in the context of a

Notional-Functional syllabus.

answer questions put to them. When the
answers a player receives correspond to
the identity of the person for whom he or
she is seerching, the player exclainms,
"Why, you’re my wifet!* or father, or
sister, or grandfather, as the case may
be. These two players then team up to
look for a third rember of the family, a
fourth member, and so on until the whole
family is reunited.

There is much noise and moving about as
players become alternately frustrated and
encouraged in their searchss. But it all
happens in the L2 and without the
elightest prodding from the teachexr, who
can either remain on the sidelines and
serve as coach or take a card and join
the melee. As a follow-up to the game
itself, participants often enjoy getting
accuainted with the other members of
their family, improvising dialogue sbout
their lives, what they have been doing
since they were last together, etc., and
then introducing their newly found
families to the other members of the
clasa. The game is piayed in a spirit of

llnnkmaked

......... fun, and the results are often
hilarious.10

suggests such activities.

1) Grammar point: present tense, regular
or irregular verbs
Meaning: Habituality

b

A. Listening/ Learning about other ways

of life/ Communicsviion on topics of
interest
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B.

A.

Students listen to accounts of typical
days in the lives of people in the
target culture (e.g., a teenager, a
businessman, a housewife, teacher) via
a movie documentary, filmstrip-slide
presentation, or the teacher’s voice.
They then view the series again,
attempt to re-narrate the activities
themselves in the third person by
speaking or writing, and discuss the
style and the forms used by those
particular teenagers as compared with
these of other ages and sex.

Speaking/ Exchanging personal

information/ Communication about
students’ lives

Students make a list of quastions they
would like to ask others in the class
about their daily lives. 1In groups of
three, they pose their questions.

They may be given feedback about the
appropriateness of their questions
within the target culture.

W e e o - e Gt S e e g i et PV S e o s

Listening/ Taking telephone messages/

Translocation

Students are given a "telephone call"
in which the speaker leaves a message
about his or her activities cr
whereabouts for the next few hours., (A
child caller tells a mother several
things that he will do, with her
pernission, after school; a father
calls home to say he will be late, to
describe what he will be doing, and to
make some promises; a school friend
calls to split up a class assignment.)
Students take brief notes and then
pretend to pass the inforaation on to
the intended person.

84
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B. Speaking/ Solving problems while traveling/
Transl scation

Students pretend to travel to a
country where the foreign language is
spoken. As they *tour,"“ they are
given problems to solve. (For
example! You are invited to esss are
You going to accept? You are lost:
what are you going to do? They solve
the problen by stating what they are
going to do in each case.) They may
be given feedback on the possiltle
results of their solutions.

3) Grammar Point: Siaple past (passé

ESEESEE.—;;SEerit) versus imperfect
Meaning: Past action or event initiated

or completed versus past continuous or
habitual action or event

A. Listening/ Speaking/ Evaluating the
truthfulness of accounts/ Role
playing
Students pretend to be a jury hearing
a criminal case. The situation is
explained to them, and they listen to
the testimony of several witn2sses.
At the end of the "trial,* they try to
come to an agreement about the guilt
or innocence of the suspect.

Up to this point, the designing of the syllabus has been
discussed as well as the application of activities in the
classroom. The renainder of this chapter presents examples
from a 2odel syllabus as well as an analysis of the seven
categories which were listed in the first chapter: 1)
Notion, 2) Function, 3) Situation, 4) Sample Sentences, S)

Grammatical Structures, 6) Vocabulary/Idioms, 7) Culture.
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The aample ayllabus is organized as follows:
A.1. Notion: Self (Level 1)

2. Notion: Family (Level 1)
B.1. Notion: Self & Family (Level 2)

2. Notion: Self & Family (Level 3)

C.1. Notion: Food (Level 1)
2. Notion: Food (Level 2)
3. Notion: Food (Level 3)

The first notion to be discussed is that of Self. This was
briefly mentioned in chapter one but a full explanation
follows:

A.1. NOTION: SELF (LEVEL ONE)

FUNCTION: 1. Introductions and Greetings
«2. Description of Self
SITUATIONS: . Meeting a new classnmate

1.

2. Introducing a friend

3. Describing oneself and one’s friends

4. Telling one’s Z2odiac sign and
birthday

S.1. Je m’appelle .
Comment t‘’appelles-tu?
Comment vous appelez-vous?
Comment vas-tu?

Qui eat-ce?
C’eat Paul.
C’est un ani.

S.3. Je suis assez grand(e) et blond(e).
Il est embétant mais assez intelligent.
Comment aont-ils?
Commnent est-elle?
Quel &ge as-tu?
J’ai quatorze ans.
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S.4. Quel est ton signe du zodiaque?
Je zuis Taureau,
Mon signe est Lion, et toi?
Quelle eat la date de ton anniversaire?
C’est le vingt-cing juillet.

GRAMMATICAL STRUCTURES:
Interrogatives
Present tense of s&’anpeler
Subject pronouns
Disjunctive (stressed) pronouns
Conjugation of -~er verbsa
Conditional of youloir
Indirect objects
Present tense cf &tre
Adjective agreement
Present tense of avoir

Dates
Possessive adjectives

VOCABULARY/IDIOMS:
Grestings/ Leave takings:
Salut, bonjour, Monsieur, Madame, Madenoiselle,
bonsoir, au revoir, a bientdt, a demain, ca va?
pas naal, ¢a ne va pas, tres bien, comme ci comne
¢a, et roi?/et vous?, oui/non, je suis
enchanté(e), je voudrais vous présenter a...,
Verbs:
parler, habiter, s’appeler, étre, avoir, vouloir
2odiac asigns:
Capricorne, Verseau, Poissons, Bélier, Taureau,
Gémeaux, Cancer, Lion, Vierge, Balance,
Scorpion, Sagittaire
Animals:
le chien, le chat, le lapin, 1’ciseau, la vache,
l1’ocurs, ete.
Adjectives:
grand, petit, jeune, joli, laid, paresseux,
heureux, triste, américaince), francais,
allemand, eapsgnol, noir, brun, roux, rousse,
asympathique, embétant, dréle, avere, genéreuyx
Numbers:
1-31

CULTURE:
Titles (Bonjour, Madame)
Shaking hands
French greeting (cheek to cheek kissing)
Formal/ Informal address (vous/tu)
French family name (les Thibault = the
Thibaults)
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FUNCTION: F.l. Describing relationships
F.2. Describing family celebratinns

SITUATION: S.1. Description of family members
S.2. Birthdays, weddings, holidays

FUNCTION: Describing family relationships

S.1. Mon pere est beau./ Ma nére est helle.
Mon fré&re est sympatique.

FUNCTION: Describing family celebrations
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S.2. Mon frére va se marier avec ma meilleure anmie.

Mon anniversaire eat le premier ners.

Je vais avoir quinze ans.

On va célébrer l‘arniversaire de ma soeux
aujourd’hui en huit.

Possessive/descriptive adjectives
Near future tense
Reflexive verbs

Irregular adjectives: bon/bonne, beau/belle/be!

etre, aller, se marier, avoir...ans,
célebrer
Family members:
la mére, la sceur, le freére, etc.
Numbers:
32-100
Miscellaneous:
la(s) cadeau(x)
la lune de miel
Noel, Paques
Bon anniversaire!
Joyeux Noel!
Felicitations!

CULTURE:
Family &s a tightly-knit group
Civil and/or religious ceremnnies
“Le sabot" at Christmas
La Féte des Rois (le 6 janvier)

“Les étrennes* on New Yeer’s Day
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FUNCTION: F.l. Meeting someone new
F.2. Describing yourself and your family

SITUATION: S.1. At a party
S.2. With an exchange student

S e i vt MBSy s i e, e o T o

S.1. Je voudrais vous présunter a ___.
J’aimerais vous prédsenter a

Permettez-moi de vous présenter a______ .
(Name), Je vous présente & __ __ .
Enchanté(e)

Enchanté(e) de faire votre connaissance
Tout va bien?

Quoi de neuf?

¢a marcha?, ga boume?
Qu’est-ce qui ne va pas?
Qu’est~-ce qu’ii y a ?
Qu’avez-vous?

Pas grand-chose

Je suis mort(e) de fatigue!
Je suis fatigué!

Je ne suis pas en forme.

Je file (fam.)

FUNCTION: Describing self/family
S.2. Mon pére est professeur.

Ma mére est avocate.

Ma soeur étudia & l’unjversité.

Mon frere cadet aime jouer de la guitare.

GRAMMATICAL STRUCIURES:

Adverbs/Adverbial phrases:

Interrogatives: quand? ou?, comment?,
pourquoi?

Quantity: beaucoup, trop, trés, combien, peu
Manner: bien, mal
Negative! ne...pas (ne...jamais, etc)
Time: souvent, quelquefois, toujours
Place: ici, &, la-bas, partout

Question format.ions:
A quelle heure?
Pourgquoi est-ce que...?

Tensas:
Present
Passé composd
Future
Conditional
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Occupations:
l’avocat, le médecin, ...
Verbs: vouloir, eimer, permettre, présenter, aller,

marcher, avoir, marcher, &tre, jouer de/jouer a.
CULTURE

—————— Formalities: Bonjour, Monsieur, Madane,
Madenoiselle.

FUNCTION: F.1. Being interviewed
F.2, Describing past experiencesa

SITUATION: S.1. Job application
S.2. Former residences

SAMPLE SENTENCES:

FUNCTION: Being interviewed
S.1. Décrivez-vous.
Pourquoi voulez-vous travailler pour nous?
C’eat entendu, je cherche un emploi.
Parlez-moi de vos experjiences.
Je travaillais Chez André il y a deux ans.
Quelles sont vos qualifjcations?
1l y avait deux ans que j’habitais pParis quand
J’ai décidé de travailler dans un reataurant.
On y parle francais.
Je wvoudrais me mettre en apprentissage dans
votre établissement.

FUNCTION: Describing past expericnces

S.2. Ol avez-vous habité?
D’abord, j‘’ai habité en Normandie ot puis ma
fanille a déménagé en Bretagne.
Mon pere s’est marié avec ma belle-mére pendant
que )’éteis en apprentissage Chez Claude.
Si 3’avais eu de l’argent je serasis ali€ en
France.

GRAMMATICAL STRUCTURES:

s ——

All active voice tenses/moods
Prepositions: dans, en
Passive voice: "on*

Reflexive verbs in past tense
Possessive adjectives
Conmands

Interrogat.ives




Le passe-temps préféré, les préférds
chercher

lea travaux du passé

l’enseignement

se parler

le salaire

les voyages

décrire

1l’emploi

expliquer

vouloir

c’est entendu

il y a <(ago)

l’apprentissage/ l’apprenti/ se mettre
en apprentissage

habiter/ déménager

d’abord/ puis

les provinces

le beau-peére/la belle-mére/le beau-
frére/la belle-soeur

CULTURE ¢

Apprenticeship programs as an integral part of
profesasions

Geography

FUNCTION F.1. In a grocery store
F.2. In a restaurant
SITUATION: S.1. Buying groceries

S.1. Combien colitent les haricots vert :?
Est-ce qu’il y a des aubergines?
Ol se trouvent les raisins secs?

S.2. Moi, je prends des escargots. N
Gargon/Serveuse, 1’addition s’il vous plait.
Voulez-vous quelque chose a boire?

S.2. Ordering a mezl

Interrogative expressions: combien?, ou?, quel?
Inversion of verbs for question formation
Partitive used with foods: du vin, du poulet
Definite article used in general sense
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Commands |
Direct object pronouns (le, la, lea) |

cotliter, se trouver, prendre, plaire,
boire, vouloir
Food:
les légumes, les petits pois , le pain,
le beurre, le lait, la viande
Speciality shops:
la patisserie, la charcuterie, la
boulangerie, la cremerie, l’épicerie
Restaurant/Menu items:
l’addition
le gargon, le serveur, la serveuse
la carte |
la boigsson
le coq au vin, le bifteck, l’escalope de
veau, la bouillabaisse, la mousse au
chocolat, les fraises

CULTURE:

Buying food daily, French kvread as an integral
part of life,

Three different prices in a cafe

Salad eaten after mnain course

Cheese, sruit for dessert, coffee after neal
wine with meal,

Table manners

C.2. NOTION: FOOD (LEVEL TWO)

FUNCTION: F.i. In a restaurant
F.2. In a kitchen

""""""" S.2. Preparing soupe 4 1‘oignon gratinée

SAMPLE SENTENCES:

Lt TR~ 2P = A~ P p—r—

FUNCTION: In a restaurant

S.1. Qu‘est-ce que vous prenez?
Je prends un peu de riz avec le poulet.
Voulez-vous quelque chose a beire?
Apportez-moi une bouteille d’eau minérale.
Apportez-la-moi.
Et comme dessert voulez-vous du gateau?
Oui, j‘en prends.
Celui-ci ou celui-la?
Je prends celui-la.

|
|
|
|
\
|
\
|
|
\
|
\
|
|
1
|
SITUATION: S.1. Ordering a meal |
|
4
|
|
\
\
\
|
\
|
|
|
Allons-y.
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FUNCTION: In a kitchen
S.2. Coupez les oignons
Tranchez la baguette.
Versez de l1’eau dans un pot.

Fondez le fromage.

Masculine adjectives ending in "al® with plural

in “aux*

Adverbs and nouns of quantity with *“de":
beaucoup de, une tasse de, un peu de, trop
de, assez de, combien de, une bouteille de,
un verre de, un morceau de.

Commands: with indirect object pronocuns

Pronoune-*
reflexive, indirect object,
disjunctive, interrogative, demonstrative
Order of double objects

VOCABULARY/IDIOMS:

Restaurant items:
la carte, le menu,
la soupe du jour
la caisse, l’addition, le pourboire
Y compris
les plats principaux
le dessgert

Verbs:
prendre, couper, trancher, verser,
chauffer, aauter, fondre

Food:
les hors-d’oceuvre varies, les crudités,
les escargots,
le poulet xdti, le coq au vin , le veau
Marengo,
le flan, les glaces, les tartes, les
gateaux, comme dessert

CULTURE:

FUNCTION: F.l. At the table
F.2. In specialty shops

SITUATION: S.1. Eating dinner at home
S.2. Buying provisions

- et it o . 00— o
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Qu’east-ce que tu as prépare?

J’al trouvé une nouvelle recette pour la
blanquette de veau.

D’habitude es-tu gourmand ou gourmet?

Aprés avoir diné, les enfants ont débarasse la
table.

Aprés 1’avoir fait, nous nous sommes couchec.

Je n’ai rien acheté au marchand de fruits, nmai-
attands, je voudrais te meontrer ce que j‘’ai
trouvé & la boulangerie.

Pour le pique-nique, on doit acheter du vin.
Aussi il faut avoir un panier et des serviettes.
Maman veut que tu sois & 1l‘heure, aiors dépéche-
toi.

N’oublie pas qu‘’on doit acheter du fromage a la
fronagerie.

e > s G e T e g e P i et i e

Pasaé Composé

Interroaatives

Adjective agreement

past participle) T
Reflexive verbs in passé conposd
Use of negatives (ne...rien)
Commands (affirmative and negative)
Conditional tense

Relative pronouns

Indirect object pronouns

Pronoun *on"

Subjunctive mood

Use of the partitive

VOCABULARY/IDIOMS:

Verbs:
preparer, gofiter, débarasser la table,
se coucher, acheter/vendre

People:
le chef, le gourmand, le gourmet, le
marchand de fruits, le cuisinier, la
cuisiniére

Food:
1’ingrédient, le plat, les hors-d’oceuvre,
l’entree, le plat de résistance (le plat
principal), le mouton, le veau, le
poulet, les provisions
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Misc.:
la recette, a table, bon appétit,
l’épice, le gofit, le cassoculet, les
restes, un panier

Speciality shops:
la boulangerie, la crémerie, la
pdtisserie, la fromagerie, la boucherie,
la ¢onfiserie, la charcuterie,
1’épicerie

CULTURE:

s o . —

Table manners in France, Regional dishes, Wine
and bread as an integral part of a French meal.
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As shown in the three levels of the above syllabus, the
learning process goes through a cycle. There is review but
along with the review is an additional list of finer points
to be incorporated into the passive knowledge. In so doing,
the next cycle will transform the passive knowledge into the
"active knowledge bank" discussed in chapter two. The
cyclic characteristic is what gives the Notional-Functional
approach its attractiveness and diversity.

The major strengths of the Notional-Functional approach
are not only that the material is recycled, but also that
each level recycles the material into finer and nore
difficult discourse. The Notional-Functional concept can be
applied to any method. It must be kept in mind that the usec
of the Notional-Functional syllabus is only an approach to
teaching language; it is not a method. The specific method

is left to the teacher. That leads to another benefit of

the concept; the teacher is free to teach and experiment as
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he so desires. He may want to set up different stores or

perhaps do group work. The Notional ~-Functional syllabus is

an organized guideline for communicative competence.

The teacher can create many different situations from
the ayllabus and the class can be divided into groups to
perform different tasks, thersby freeing the teacher so he
can float from one group to another in order to assist on a
more individual level of instruction. The objective of
student-centered teaching is thereby realized. Students not
only are able to do more speuaking but because of the smaller

group size, they are more motivated to speak. Once in a

small group, a person has a tendency to speak more because
only a few people will hear him and not the whole class.
The small group tasks can become the factor which motivates
the learner a great deal. The learner can use the language
realistically, make mistakes, but still feel a sense of
accomplihment.

By using a Notional-Functional syllabus, the teacher
may have to reconsider his policy on grading errors.
Guntermann and Phillips warn:

The role of error should be considered
carefully; errors tha: impede
communication are more serious than those
that are indicative of the non-native but
intelligible. Teachers may wish to be
more critical of errors within the range
of the item that is being focused upon
than those that are only peripheral....
Individual performances can be rated and
subseguent suggeastions for improvement
can e made at a level accurate for that

36



in

88

learner.12

3.6 PERSONAL EXPERIENCE

The writer has been using the basic theory of the
Notional-Functional approach in her first-year French

classes. Units were chosen as to the needs of the students

such as:

1. Classroom expreasions and objects

2. The family

3. The house

4. The weather, dates, seasons, months

S. Food
Approximately two weeks were spent on each uvnit while at the
same time the textbook was being adapted to fit the
Notional~-Functional concept. The students appear to enjoy
the Notional-Functional approach much more than the
structural syllabus. They can grasp the sense of usefulness
much easier and in turn, they became more self-confident in
uaing the language. They are able to talk about themselves,
their likes, dislikes, school and their home. When the
learner can relate a concept to himself, he not only can
underatand it faster but will be able to use it without
having to think becauase it becones natural. For example,

when using possessive adjectives, the learner does not have

to atop to think to uae "mon" or "ma" with “pére”., It

becomes automatic because the learner has utilized what is
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important ﬁo him in order to learn. Grammar gseems easier to
teach since it had been previously used im context. The
students understand the grammar better because they atilize
it with a purpose. If the needs of the learner are
addressed, he will perform better and be successful because
the learning is contextual with a Notional-Functional
syllabus. Thus, because the student has a personal interest
in what is happening and what he is doing, he will pay
attention and learn. This all leads to what a teacher
always wants to do:! to motivate. The fact that the student
is motivated will open the door for the developrent of oral
proficiency or whichever skills are veing emphasized.

No weaknesses have been identified while using the
Notional-Functional approach. The theory seems excellent
and there are ayriad applications of it for the classroom.
What is lacking are pilot programs to implement the
approach. The best research is that done in the classroom
because, in the end, it will be the classroom teacher who

will be the final judge of the Notional -Functional approach.

3.7 CONCLUSION

Theoretically, the Notional-Functional approach is
sound and purposeful. It will take much planning,
dedication and execution to have it realize its potential.
If curriculun developers decide to implement oral

proficiency through the use of a Notional-Functional
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syllabus, their program has a good chance of being
successful. Enthusiasm complemented by an orally proficient
teacher and motivated students is the key to sound language
learning. There have been many approaches in the past and
there will be many more in the future; however, the
Notional-Functional approach is worthy of examination. In
the future, if teachers take only bits and piecas from the
Notional-Functioan concept to incorporate into their
program and to improve their teaching, then perhaps the
theory will have fulfilled its purpose.

No approach to teaching is perfect nor is any teacher.
Improvement is always needed and that can only happen if
there is unity in the foreign language teaching profession.
The Notional-Functional approach is a way to unify the nany
professionals into forming realistic and similar goals for
the students. It could be concluded that the Notional-
Functional concept has the potential to make language
learning more enjoyable and beneficjial because of the use of
the real language in its natural context. Language is
living and it changes faster than one imagines. If the main
goal of foreign language learning is accepted as being oral
proficiency, then instructors must be trained to accomplish
this objective. In order for a student to function on his
own outside of the classroom, a change in syllabus design

nust be considered.

The impleomentation of a Notional-Functional syllabus is
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instrumental in developing proficiency in the four language
skills. It not only facilitates the students’ transition
from one culture to the other but a Notional-Functional
syllabus creates a sense of reality. This transition must
be strengthened if foreign language study is to remain

strong, purposeful, and effective.
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NOTES TO CHAPTER THREE

1D. A. Wilkins, Notional Syllabuses (Oxford: Oxford

University Press, 1976), p.6.

2D. A. Wilkins, Notional Syllabuses: Theory imto
Practice, ERIC ED 161 295 (March 1976), pp. S-12.

3Cf. Level Parformance Charta, Paris, IBN (1974), as
discussed by Wilkins (March 1976), p. 6.

4Wilkins (March 1976), p. 7.

SWilkins (March 1976), p. 7.

SWilkine (Merch 1976), p. 12. See Chapter 2.4 for

further discussion.

7Sandra Lee McKay, "On Notional Syllabuses," Modern

Notional Concepts: Adapting the Foreign Language Textbook
(Washington D.C.: Center for Applied Linguistics, 1982), PP.

25-38. Steps one, two, and three are discussed in Section

2.6.

and Classroom Practice (Reading, Mass.: Addison-Wesley, 1983).
10savignon, p. 214.

llaoctivities in this section are chosen fronm

Guntermann and Phillips, pp. 44-55.
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l2Guntermann and Phillips, p. 60.

102

93



o Ty
%

95

BIBLIOGRAPHY

Learning: Report of the Meeting of Experts. Straabourg:
Council of Europe, 1972. ERIC ED 086 013.

A European Unit/Credit System in the Field of Adult Language

American Council on the Teaching of Foreign Languages.
ACTFL Provisional Proficiency Guidelines. Hastings-
on-Hudson, New York: American Council on the Teaching
of Foreign Languages, n.d.

Belasco, Simon. *“The Relation of Linguistic Analysis to
Foreign Language Teaching." In Current Isgsues in the
Teaching of French. Ed. G. Todd. Philadelphia: Center

for Curriculum Development, 1972.

Berns, Margie S. ‘*Functional Approaches to Language and
Language Teaching: Another Look." 1In Studies in

Language Learning (University of Illinois), 4 (Fall
1983), pn. 4-22.

Boyer, Ernest L. “Education’s New Challenge." Personal
Computing, 8 (September 1984), pp. 81-85.

St tl i ettt e e e atan 0D

Candlin, C. N. *An Approach to Treating Extratextual
Functions in a Language Teaching Syllabus." In
Linguistic Insighis in Applied Linguistics, Ed.

S. P. Corder and E. Roulet. 2nd Neuchatel Colloquiun
in aApplied Linguistics, 25-26 May 1973. Neuchatel:

University of Neuchdtel, pp. 107-117.

Comeau, Raynond F., and Normand J. Lamoureux. Echanges. New
York: Holt, Rinehart, 1982.

Corder, S. Pit. Introducing Applied Linguistics.

Davidson, Janice G., and Richard K. Eckert, Jr. Wordattack.

—— e e o S

Ranchos Palos Verdes, Cal.: Davidson and Associates,
1983.

103



96

Finocchiaro, Mary, and Christopher Brumfit. The Functional-

Notional Approach: From Theory to Practice. New York:
Oxford University Press, 1983.

Guntermann, Gail. "Purposeful Communication Practice:
Developing Functional Proficiency in a Foreign
Language.” Foreign Language Annals, 12 (1979), pp.
219-225,

Guntermann, Gail, and June K. Phillipas. Functional-Notional
Concepts: Adapting the Foreign Language Textbock.
Washington, D.C.: Center for Applied Linguistics, 1982.

Harlow, Linda. "An Alternative to Structurally Oriented
Textbooks."™ Foreign Lanquage Annals, 11 (1978), pp.
S559-563.

Harlow, Linda, W. Flint Smith, and Alan Garfinkel.
"Student-Perceived Communication Needs: Infrastructure
of the Functional-Notional Syllabus." Foreign Language
Annals, 13 (1980), pp. 11-22.

— o o

Higgs, Theodore V., and Ray Clifford. “The Fush Toward
Communication." In Curriculum, Competence, and the
Foreign Language Teacher. Ed. Theodore V. Higgs.
Lincolnwood, Ill.: National Textbook Co., 1982, pp. 57-
79.

Jarvis, Cilbert A., Thérése M. Bonin, and Diane W.

Birckbichler. Et Vouas? New York: Holt, Rinehart,
1983.

Kaplan, Isabelle M., and Margaret Sinclair. "Oral
Proficiency Testing and the Language Curriculum: Two
Experiments in Curricular Design for Conversation
Courses." Foreign Language Annals, 17 (1984), pp. 491-
497,

Knop, Constance K. “Notional-Functional Syllabus: From
Theory to Classroom Applications." 1In 4 Global

Approach to Foreign Language Education. Ed. Haurice W.
Conner. Skokie, Ill.: National Textbook Co., 1981, pp.
105-121.

Lantolf, James P. *“Aspects of Change in Foreign Language
Study."™ The Modern Language Journal, 61 (1977), pp.
242-251.

Liskin-Gasparro, Judith E. *“The ACTFL Proficiency
Guidelines: A Historical Perspective." 1In Teaching for

Proficiency, the Organizing Principle. Ed. Theodore V.

Higgs. Lincolnwood, Ill.: National Textbook Co., 1984,

104



PP. 11-42.

---------- + “The ACTFL Proficiency Guidelines: Gateway to
Testing and Curriculum." Foreign Language Annals, 17
(1984) ., pp. 475-499.

Matthies, Barbara F. "The Threshold Level: A Notional-
Functional Syllabus." Studies in Language Learning

S e et et e > R et s e Al g ] B g e S e e o e

HcKay, Sandra Lee. *On Notional Syllabuses.'" HModern
Language Journal, 64 (1980), pp. 179-185.

Mead, Richard. ‘“Communicative and Granmnmatical Syllabuses to

Teach Conversational Skills." Studies in Langquage

Learning (University of Illinois), 4 (1983), pp. 33-45.

Rehorick, Sally. “Sacond Language Acquisition in Adults:
Some Methodological Implications for the University
Educator." The French Review, S6 (1983), pp. 821-828.

Rivers, Wilga. A Practical Guide to the Teaching of French.

New York: Oxford University Press, 197S.

R -2t S AR I+ N

Classroom Praccicae. Reading, Mass.: 4ddison-Waesley,
1983.

Savignon, Sandra J. Communicative Compet.nce: Theory and

Swain, Merrill, and Michael Caaale. The Role of Grammar in
Communicativa Approach to Second Language Teaching and

Testing. Toronto: Ontario Institute for Studies in
Education, 1979. ERIC EI 221 026.

Second Lznguage Learning and Teaching: Starting with
the Lescner’s Communicative Needs. ERIC ED 174 039.
Trim, J. L. Sympoaium on A Units/Credits System for Modern
Languages in Adult Education. Strasbourg: Council of
Europe, 1973. ERIC ED 086 006.
Valdman, Albert. *“Communicative Use of Language and

Syllabus Design.™ Foreign Language Annals, 11 (1978),
pp- 567-578-

---------- » and Helen Warriner-Burke. "Major Surgery Due:
Redesigning the Syllabus and Texts." Foreign Language

Valette, Jean-Paul, and Rebecca A. Valette. French For

Mastery I. Lexington, Mass.: D. C. Heath, 1975.

105



98

van Ek, J. A. Significance of the Threshold-Lavel in the

=P PR

Early Teaching of Modern Languages. Strasbourg:

Council of Europe, 1976. ERIC ED 131 700.

Wilkins, D. A. Grammatical, Situational and Notional

T D W ey Gt W e, ot et e B o i

Syllabusas. Strasbourg: Council of Europe, 1972. ERIC
ED 136 549.

---------- - Noticnal Syllabuses. Oxford: Oxford University
Press, 1976.

---------- + "“Notional Syllabuses and the Concept of a
Minimum Adequate’ Grammar." In Linguistic Insights in
Appiied Linguistics. Ed. S. P. Corder and E. Roulet,

2rid Neuchatel Collogquium in Applied Linguistics, 25-26
May 1973. Neuchdtel: University of Neuchatel, pp.
119-128,

e et s G o e s o e = 0t e A e e . . -

Wyatt, David H. “Computer-Assisted Teaching and Testing of
Reading and Listening." Foreign Language Annals, 17
(1984), pp. 393-407.

166




APPENDIX

THE ACTFL PROVISIONAL PROFICIENCY GUIDELINES

In 1981, the Executive Council of the American Council
on the Teaching of Foreign Languages (ACTFL) identified
language proficiency as one of its priority arers.
Guidelines were created for the five language skills:
speaking, listening, reading, writing, and culture. They
were designed to guide curriculum and materials davelopnent
as well as to provide goals for teachers and students. The
guidelinas are not meant to be a substitute for methodology
but rather, to ba integrated into the total language program
as a tool for measuring language proficiency. Because the
major thrust of this thesis concerns oral proficiency, only

the provisional generic descriptions for speaking are listed

below.

Novice-Low: Unable to function in the spoken language. Oral
production is limited to occasional isolated words.

Essentially no communicative ability.
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Novice-Mid: Able to operate only in a very limited

@ - s o v —

capacity within very predictable areas of need. Vmcabulary
limited to that necessary to express simple elementary needs
and courtesy formulae. Syntax is fragmented, inflections
and word endings frequently oritted, confused or distorted
and the majority of utterances consist of isolated words or
short formulae. Utterances rarely consist of more than two
or three words and are marked by frequent long pauses and
repetition of an interlocutor’s words. Proanunciation is
frequently unintelligible and ia strengly influenced by
first language. Can be understood only with difficulty,
even by persons such as teachers who are used to speaking
with non-native speakers or in interactions where the

context strongly supporte the utterance.

Novice-High: Able to satisfy immediate needs using learned
utterances. Can ask questions or mnake statements with
reasonable accuracy only where this involves short wmemorized
utterances or formulae. There is no real autononmy of
expression, although there may be sone emerging signs of
spontaneity and flexibility. There is a s8light increase in
utterance length but freguent long pauses and repetition of
interlocutor’s words still occur. Most utterances are
telegraphic and word endings are often omitted, confused, or
distorted. Vocabulary is limited to areas of immediate

survival needs. Can differentiate most phonemas when

1n8
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produced in isolation but when they are combined in words or
gzoups of words, errors are frequent and, even with
repetition, may severely inhibit communication even with
persons used to dealing with such learners. Little

development in stress and intonation is evident.

Intermeaiate-Low: Able to satisfy basic survival needs

and nminimum courtesy requirements. In areas of immediate
need or on very familiar topics, can ask and answer simple
questions, initiate and respond to simple statements, and
maintain very simple face-to-face conversations. When asked
to do so, is able to formulate some questions with limited
constructions and much inaccuracy. Alnost every utterance
contains fractured syntax and other grammatical errors.
Vocabulary inadequate to express anything but the most
elementary needs. Strong interference from native language
occurs in articulation, stress, and intonation.
Misunderstandings Ifrequently arise from limited vocabulary
and grammar and erroneous phonology but, with repetition,
can generally be understood by native speakers in regula:-
contact with foreigners attempting to spoak their language.
Little precision in information conveyed owing to tentative

state of grammatical development and little or no use of

modifiers.
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Intermediate-Mid: Able to satisfy some survival needs and
some limited social demands. Is able to formulate some

questions when asked to do so. Vocabulary permits

discussion of topics beyond basic survival needs such as
personal history and leisure-time activities. Somo evidence
of grammatical accuracy in basic constructions, for exanmple,
subject-verb agreement, noun-adjective agreement, sonme

notion of inflection.

Intermediate-High: Able to satisfy most survival needs and
limited social demands. Shows some spontaneity in language
production but fluency is very unsven. Can initiate and
sustain a general conversation but has little understanding
of the social conventions of conversation. Developing
flexibility in & range of circumstances beyond immediate
survival needs. Limited vocabulary range necessitsates much
Wesitation and circumlocution. The commoner tense fornms occur
but errors are frequent in formation and selection. Can use
most question forms. While some word order is established,
errors still occur in more complex patterns. Cannot sustain

coherent structures in longer utterances or unfamiliar

situations.

Ability to describe and give precise information

is limited. Aware of basic cohesive features such o¢s

pronouns and verb inflections, but many are unreliable,

especially if less immediate in reference. Extended

discourse is largely a series of short, discrete utterances.
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Articulation is comprehensible to native speakers used to
dealing with foreigners, and can combine most phonemes with
reasonable comprehensibility, but still has difficulty in
producing certain sounds, in certain positions, or in
certain combinations, and spesech will usually be labored.
5till has to repeat utterances frequently to be understood

by the general public. Able to produce some narration in

either past or future.

work requirements. Can handle with confidence but not with
facility most social situations including introductions and
casual conversations about current events, as well as work,
family, and autobiographical information; can handle limited
wor - requirements, needing help in handling any
complications or difficulties. Has a speaking vocabulary
sufficient to respond simply with some circumlocutions:
accent, though often quite faulty, is intelligible; can
usually handle elementary constructions quite accurately but

does not have thorough or confident control of the dgranmnar,

Advanced Plus: Able to satisfy most work regquirements and
show sone ability to communicate on concrete topics relating
to particular interests and special fields of competence.

Generally strong in either grammar or vocabulary, but not in

both. Weaknesses or unevenness in one of the foregoing or




in pronunciation result in occasional miscommunication.

Areas of weakness range froq simple constructions such as
Plurals, articles, prepositions, and negatives to more
complex structures such as tense usage, passive
constructions, word order, and relative clauses. Normally
controls general vocabulary with some groping for everyday
vocabulary still evident. Often shows remarkable fluency

and ease of speech, but under tension or Pressure language

may break down.

Superior: Able to speak the language with sufficient
structural accuracy and vocabulary to participate
effectively in most formal and informal conversations on
practical, social, and professional topics. Can discuss
particular interests and special fields of competence with
reasonable ease. Vocabulary is broad enocugh that speaker
rarely has to grope for a word: accent may be obviously
foreign; control of grammar good; errors virtually never

interfere with understanding and rarely disturb the native

speaker.
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