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Abstract

Past emphasis of educational planning for gifted adolescents has
been upon academic program considerations. Though affective needs
of the gifted have been discussed, little research exists to
identify the counseling preferences and perceived comptencies of
academically gifted students. The Rocky Mountain Talent Search
1984,Summer Institute participants, comprised of 12 through 15
year old, highly able, high achieving students, were described

in this study. The Harter Perceived Competence Scale for Children
was used to measure feelings in the areas of cognitive, social,
and physical competence and general self-esteem. An Adolescent
Survey Form on Counseling Needs was designed to investigate the
students' characteristics, affective needs, common coping styles,
and preferred counseling techniques. Characteristics used by
these students to describe themselves, as well as ratings of per-
ceived competency, indicated this group was curious, independent
and perfectionistic. They felt highly competent in cognitive
areas, and less so in social and physical areas. Common concerns
and preferred coping strategies were summarized. Students reported
school counseling services were rarely used except for gather-

ing information and scheduling courses. Preferences for coun-
seling techniques were listed. As a group the Rocky Mountain
Talent Search students had a profile of characteristics and needs
which suggests specific counseling approaches to enhance affective

development.
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A Profile of the Characteristics,
Needs and Counseling Preferences of

Talent Search Summer Institute Participants

Background Information

Since many educators have found the humanistic
position to be highly consistent with their own personal
philosophies, a unique blend of psychology and education
has emerged, representing a new frontier for personal
growth; this frontier has been referred to in the litera-
ture as "affective education", a movement which is currently
experiencing increased momentum and credibility as a
pPrimary intervention (Buffington & Stilwell, 198l1). The
principles of affective education were outlined in the
1970 report of the Joint Commission on the Mental Health
of Children and Youth as follows:

For the school to be a mentally healthy environment

for growing children, there must be a change in the

concept of how this institution shall serve society
through the children it educates. 1Its goals must

be not only competence but ego strength, not only

intellectual power but self-understanding and feel-

ing of self-worth, not only adaptability but indivi-

duality, not only accommodation but initiative. The
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changes to bhe enacted involve all aspects of the

school milieu--curricular, teaching methods, teacher-

child relations, administrative practices, and archi-

tectural design (Strother, 1983, p. 140).

Also, within the field of gifted education there
continues to be an emphasis to pursue a philosophy of
"holistic education.” Here teaching of the whole person is
the process and product of teaching objectives which
incorporate both the affective and cognitive domains
(Sonnier, 1982). For

in school settings where affective concerns are

attended, the student works in a climate of trust,

respect and expectancy of the highest possible
achievement. Learning is, therefore, maximized and
high standards are perceived as "eustress", stress
which motivates, rather than distress...Therefore,
productivity is increased because greater outcomes

are achieved without greater inputs (p. 489).

These American values of productivity and utilization
of human potential, coupled with a desire to lead the world
in technological development, especially since Sputnik,
gave rise to the increased concern with providing quality
programs for our gifted youngsters, in particular. The

initial focus was on the academic development of these
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youngsters, and objectives for programs fell mostly within
the cognitive domain. However, there has been a major
shift to a concern with the affective development of these
youngsters.

Because the very concept of giftedness implies a rec-
ognition of special characteristics, numerous professionals
in the field of gifted education have posited that gifted
adolescents have a unique set of affective needs when com-
pared to their non-gifted peers (Silverman, 1983 and
Colangelo & Pfleger, 1979). 1In fact, this question of
special affective needs has been a source of contradiction
and considerable debate within the literature. Freeman
(1983) claimed that "essentially the gifted child has the
same emotional needs as other children, and the same educa-
tional needs for expression and exploration...the differ-
ence lies in their intensity" (p. 485). On the other hand,
many authors believe that gifted individuals have substanti-
ally different needs than do their non-gifted peers (Barbe,
1954; Clark, 1979; Silverman, 1984). In her article on
affective development of the gifted, Silverman states,

The intricate thought processes that mark these

individuals as gifted are mirrored in the intricacy

of their emotional development. Idealism, self-doubt,
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perceptiveness, excruciating sensitivity, moral
imperatives, desperate needs for understanding,
acceptance, love - all impinge simultaneously.
Their vast emotional range may make them appear
contradictory: mature and immature, arrogant
and compassionate, aggressive and timid. Semblances
of composure and self-assurance often mask deep
feelings of insecurity. The inner experience of
the gifted young person is rich, complex, and
turbulent (Silverman, 1983, p. 7).

The differentiated self-concept needs of the gifted

adolescent have been documented in several studies.

Self-Concept

There is widespread agreement that self-concept is an
important variable in an individual's development. Self-
concept affects all areas of the person's capacity to ful-
£ill innate potential. Research studies generally find a
positive relationship between self-concept and academic
achieverent (Maddux, et al. 1982; Brookover and Thomas,
1964; Colangelo and Pfleger, 1979). Bloom (1977) found that
the development of academic self-concept is related to

student's perceived adequacy in school situations and is
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formed primarily by appraisal of school performance against
the standards set by self, teachers, peers and families.
Gifted students in a learning environment where performance
is encouraged are likely to develop feelings of personal
adequacy.

Ross and Parker (1980) analyzed the academic and
social self-concepts of gifted fifth through eighth graders.
They found that gifted students possess significantly lower
expectations for success in their social versus their
academic endeavors. This difference was statistically sig-
nificant for both sexes. 2iv (1977) described gifted
children who do not have enough time allocated to social
interactions necessary for the development of interpersonal
skills. Also, O'Shea (1960) felt that because mutual
friendships are more likely to follow mental rather than
chronological age, children of superior ability are less
likely to find others with whom they can develop social
relationships. Webb, Meckstroth and Tolan (1982) point out
the importance of peer acceptance in the development of
healthy self-image and continuing sense of self-worth.
These authors concluded that gifted adolescents frequently
have the need for fewer, though more intense friendships.

Harter (1982) felt that "self esteem", "self-concept"

and "perceived competence" were central to social, cognitive
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and motivation theory. "At an applied level, the assessment
and enhancement of an individual's self esteem is critical
to clinicians, educators and program-evaluation researchers"
(p. 87).

The construct of self-concept is often measured by
instruments using self-ratings. Of particular interest to
Harter is the perception of a child's competence as com-~
pared to his/her actual competence. Recent studies attempt
to differentiate between skill domains or specific areas in
which competence may not be equally felt (Harter, 1982;

Ross and Parker, 1980; Maddux, et al., 1982). This area of
research is of particular relevance to the field of gifted
education where the possibility of discrepant perceptions
of academic versus social or physical abilities are likely
to occur.

A logical first step in developing appropriate educa-
tional. programs for gifted adolescents is to develop a work-
ing profile of the group of gifted youngsters to be served.
Many schools have chosen to use high academic achievement as
a major factor in qualifying for participation in their
gified programs, so to date the primary focus of these
programs has been basically academic in nature.. However,

many programs have stated a philosophy which recognizes the
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need to address affective objectives as well. Therefore,

a special problem has arisen in that educators, particularly
counselors, have little empirical data to assist them in
designing affective components for programs as well as a
consistent counseling model for this group of high-achieving
youngsters; so a general profile of this group needs to be
develeoped. VanTassel-Baska (1983) began to adress this

need in her study of the characteristics of the 1982 Miawesti
Talent Search Finalists. However, little research exists to
document the specific characteristics, affective needs, con-
cerns, coping styles and preferred counseling techniques of
the high achieving gifted adolescent.

It is the purpose of this study to examine the pro-
files of the youngsters who attended the 1984 Rocky Mountain
Talent Search Summer Institute. The following areas will
be addressed: demographic descriptions of the participants,
characteristics, self-concept, common concerns, coping
styles, and preferred counseling techniques.

Methodology

Subjects
This study was conducted with 89 junior high school

age participants in the 1984 Rocky Mountain Talent Search,

Summer Institute (SI). Of these, 57 were boys and 32 girls.
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The age range was from 12 to 15 years. Fifty were residen-
tial and 3% commuted ‘from home in the Denver metropolitan
area. These students represented 10 states across the
United States. They filled nine classes at the University
of Denver, each of which had a minimum Scholastic Aptitude
Test (SAT) score requirement in the math and/or verbal
areas. The range of SAT scores for participants was from
330 to 780. On the SAT-M, the mean score for boys was 509
and for girls was 505. On tne SAT-V the mean scere for
boys was 482 and for girls 483. The group was quite evenly
matched by ability as measured by the SAT. SixXty-one per-
cent of the boys had average grades of A or A-, while 98
percent of all boys had grades B- or better. For girls,

88 percent had grades of A or A-, and 100% had grades of

B- or better.

Instruments

The Harter Perceived Competence Scale for Children
(1982) was chosen as the measure of self-concept. The test
consists of twenty-eight paired statements in which the
respondent is first asked to decide which kind of kid he or
she is most like -"the kids described on the left or the

right." Once having made this decision the respondent

11
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decides whether the description is"sort of true’ or "really
true”for him or her. Each item is scored from 1-4, where

a score of 1 indicates low perceived competence and a score
of 4 reflects high perceived competence. Scores are summed
and then averaged for each subscale, resulting in four
separate subscale means. Four separate competence sub-~

scales emerge:

(a) Cognitive competence, with an emphasis on
academic performance (doing well at schoolwork,
feeling good about one's classroom performance);
(b) Social competence, vis—a~vis one's peers
(having a lot of friends, being easy to 1like,

and being an important member of one's class) ;

(c) Physical competence, with a focus on sports
and outdoor games (doing well at sports, learning
new outdoor games readily, and preferring to play
sports rather than merely watch others play):

and (d) General self-esteem, with reference to being
sure of oneself, being happy with the way one is,
feeling good about the way one acts, and thinking

that one is a good person (Harter, 1982, p. 88).

This fourth sukscale, according to Harter, is not inferred
from the summation of responses to items tapping a wide

variety of specific abilities or attributes; rather, it

12
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is tapped by items which directly inquire about how much
an individual likes himself or herself as a person.

! It was felt that this instrument would differentiate

between three skill domains as well as general self-

‘ esteem in order to provide a profile of the self-concept

} of the junior high school age subjects in this study.

Each student was also asked to complete an Adolescent

Survey Form on €ounseling Needs designed by - Strop (1985).

This questionnaire contained five major components: demo-
graphic information (home and school information, includ-
ing grades and amount of type of contact with counseling
personnel); characteristics (descriptions of some typical
attributes of adolescent gifted students); common concerns
(frequently mentioned concerns of adolescents); coping styles
(several situations involving solving social or personal
problems) ; and preferred techniques for “helpers" (a

series of counselor or consultant roles preferred by the
adolescent). The questionnaire was designed to investigate

the characteristics, affective needs, common coping styles

gifted adolescents. The present study used this question-

\
and preferred counseling techniques of gifted and non- {
naire to gather data about the Rocky Mountain Talent

Search Summer Institute participants in order to investigate
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descriptive information working toward a counseling model
for highly academically gifted students.
Procecdure

When students were accepted by the RMTS for its 1984
Summer Institute, they were sent a packet of information.
The Adolescent Survey Form was included in this packet.
Students completed the form and either sent it back by mail
prior to the July 6 start date or brocught it with them the
first day of class. The Perceived Competence Scale was
administered at the pre-Institute Orientation Session.
Instructions with both administrations asked students to
respond to items hased upon past experiences in their home
school settings.

Data from both instruments were tabulated. Frequency
of responses and means for certain factors were calculated.
When comparing Harter subscale scores for the RMTS SI
group with The Harter Study California norming Group, the
test of signixiczance used was the Cochran and Cox (1957)
unpooled variance model with t-table values adjusted to
account for unegual population variances.

Results
The Adolescent Survey Form on Counseling Needs (Strop,

1985) and the Harter Perceived Competence Scale for

14



Children (1978) yielded the following descriptive profile

of affective characteristics and needs of SI participants.

Characteristics. As listed in Table 1, SI partici-~-

pants rated themselves highest on the five following char-
acteristics: curio.sity, learning easily, coming up

with new ideas (c¢reativity), liking to do projects by them-
selves (independence), and liking to be "best" in every-
thing they do (perfectionism). They rated themselves
lowest on an item which stated, "It's hard for me to make
new friends." This was the only item which showed con-
siderable differences between male and female responses,
with females indicating that it was easier to make ne&
friends than did the males.

Self -Concept. Self-concept was one characteristic

investigated in depth. Comparisons of mean scores for each
of the subscales on the Harter Scale are shown in Figure 1l.
Scores appear for the Rocky Mountain Talent Search Summer
Institute (SI) participants (gifted) and a sample of 7-8th
grade students (non-gifted) used to norm the Scale. The
cognitive competence and jeneral self-esteem were higher
for the SI participants, while the non-gifted 7-8th graders

scored higher in social and physical competence.
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Table 1
General Characteristics of Participants
in Talent Search Summer Institute by
Rank Order of Means

General Characteristics Total X Male ¥ Female X
Ratings (1-5) N=81 N=55 N=26
I am curious. 4,41 4,40 4,42
I learn new things easily. 4,25 4,11 4.54
I like to come up with new
ideas and new ways of doing
things. 4.17 4,29 3.93
I like to do projects by myself. 4.15 4,09 4.27
I like to be "the best" in
everything I do. 4,04 4,04 4.04
I have lots of energy. 3.91 3.89 3.96
I am good at keeping friends. 3.81 3.75 3.96
I act older than my age. 3.78 3.76 3.81
I need quiet time each day. 3.55 3.51 3.62
Once I start a project I like,
I have a hard time putting it
down until I finish it. 3.51 3.51 3.50
I get bored easily. 3.43 3.47 3.35
I won't hand in projects until
I feel they are done just right. 3.41 3.25 3.73
My feelings get hurt easily. 3.25 3.16 3.42
It's hard for me to make new
friends. 2.93 3.07 2.62

16
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and 7-8th grade group.l (non~-gifted)

l(7th-9th graders in California group, Harter, 1982)
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As statistically shown on Table 2 the 7th and Sth
grade SI participants reported significantly higher compet-
ence inthe cognitive domain and general self-esteem. Also
for seventh graders the physical competence of SI partici-
pants was significantly lower than the non-gifted group.

In all cases, the social and physical competence levels
are lower than cognitive and self-esteem for the SI part.-
cipants.

Table 3 reports means for each subscale by gender for
all SI participants. The girls at the SI felt more compe-
tent than did boys in the cognitive and social domains,
while boys scored higher in physical competence. The
general self-esteem scores did not vary by gender. Of
interest is the fact that while boys feel approximately
the same (2.5) about their social and physical competence,
girls' social competence ratings (2.8) were much higher
than their perceptions of physical competence (2.3). It
should be noted, however, that Harter (1983) found the
same tendencies for girls and boys when employing the Scale
with non-gifted students. This feeling may be more a func-
tion of preadolescent social and emotion maturity differ-

ences between girls and boys, than intellectual ability.

18
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Table 2
Comparison of Mean Scores of Subscales
for Harter's Perceived Competence Scale
for Children for Gifted and Non-Gifted by Grade Level
RMTS Calif. Group
(gifted) (non-gifted)
Mean SD Mean 1SD T Value

7th

cc 3.54 . 346 2.6 .63 15.11 P<£.001

SC 2.56 .672 2,17 .61 NS NS

PC 2.35 . 615 2.6 .66 2.374 P .05

GSE 2.95 .501 | 2.6 .56 - 4.07 P¢ .001
8th

cc 3.47 .521 2.6 .63 9.798 P<.001

SC 2.75 .576 2.7 .55 NS NS

PC 2.61 .758 2.6 .51 NS NS

GSE 3.15 . 491 2,17 .55 5.457 P<.001
CC = Cognitive Competence SC = Social Competence
PC = Physical Competence GSE = General Self Esteem

19
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Table 3
Means for Each Subscale by Male

and Female RMTS-SI Participants

Males Females
(N=54) (N=30)
Cognitive
Competence 3.42 3.66
Social
Competence 2.55 2.81
Physical
Competence 2.53 2.32
General
Self-Esteem 2,98 3.06
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Differences in means for each subscale were reported
by SaT-M and SAT-V scores of SI participants in Table 4.
Again, cognitive scores were higher than any others, with
most cases showing a positive relationship between increas-
ing SAT score and level of perceived cognitive competence.
Of importance is recognition that when social and physical
subscale scores are examined, there was a negative relation-
ship between SAT score and perceived competence. Scoring
more highly on the SAT did not precipitate good feelings
about physical ability or social acceptance. General self-
esteem remained relatively unchanged across SAT score
levels.

When differences in means were analyzed by age cate-
gories (12 through 15 years) there appeared to be a slight
downward trend in cognitive competence as age increased
(Table 5). Again the social and physical ability are seen
as lowest, except for 14 years olds, who stand out as an
age group feeling more competent than other students in
social and physical areas, as well as in general self-

esteem.

21
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Table 4
Means for Each Subscale by Level of
SAT-M and SAT-V Scores for RMTS-SI Participants
SAT-M SAT-V

330-430 440-540 550| 330-430 440-540 550

N=17 N = 34 = 32 N=23 N = 44 N=17
Cognitive
Competence 3.60 3.435 3.53 3.46 3.47 3.65
Social
Competence 2.88 2.65 2.52 2.74 2.74 2.24
Physical
Competence 2.51 2.53 2.36 2.461 2.59 2.09
General
Self-Esteem 3.10 2.97 3.00 3.06 3.04 2.92
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Table 5
Means for Each Subscale for
12, 13, 14 and 15 year old
RMTS-SI Participants
12 years 13 years 14 yeaxs 15 years
N =38 N = 36 N = 37 N = 3
Cognitive
Competence 3.63 3.54 3.47 3.16
Social
Competence 2.66 2.56 2.74 2.13
Physical
Competence 2.37 2.35 2.61 1.90
General

Self-Esteem 3.09 2.95 3.15 2.00
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Common Concerns. As listed on Table 6 the highest

area of concern for both males and females on Strop's
Adolescent Survey Form was the item, "I worry about what
we're doing to the world." SI participants were also highly
concerned about "other students getting on their nerves

by asking dumb questions," and about grades. Although they
indicated a high level of worry about if people liked them,
and if they'd be a good leader, they generally did not
report spending a great deal of energy worrying about making

new friends.

Coping Strategies. When asked about what they do when

they are worrying about something, SI participants indicated
highest agreement with the following strategies: (1) going
off to be alone, (2) looking for a solution, and (3) trying
to relax. Whereas female respondents were most . likely to
talk to a friend when worried, males did not report this as
being a typical strategy for them. SI participants were
least likely to use drugs or to talk to a counselor when
they were worried.

When bored, SI participants were mostly likely to
choose strategies which included an element of aloneness
and/or self-sufficiency: reading, finding something to do,

listening to music and doing hobbies.

24
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Table 6
Common Concerns of Participants
in Talent Search Summer Institute
by Rank Order of Means

Common Concerns Total X Male X Female X
Ratings (1-5) N=81 N=55 N=26
I worry about what we're doing
to the world. 3.85 3.82 3.92
Other students get on my nerves
when they ask dumb questions. 3.62 3.76 3.31
I worry about my grades. 3.46 3.71 2.92
I worrxry about if other people
like me. 3.41 3.49 3.28
I wonder if I'm a good leader. 3.31 3.35 3.23
I wish I knew how to keep from
getting hurt feelings. 3.21 3.24 3.15
I have a hard time talking to
people when I first meet them. 3.21 3.38 2.85
I wish I didn't feel I had to
be perfect all of the time. 3.17 3.20 3.12
I wish I knew what to choose
for a career. 3.15 3.22 3.00
I worxy about not trying hard
enough in school. 3.01 3.24 2.54
I wish I knew how to get
along better with my brothers/
sisters. 3.07 3.25 2.68
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Table 6
Common Concerns of Participants
inTalent Search Summer Institute
by Rank Order of Means
(continued)
Commen Concerns Total X Male X Female X

Ratings (1-5) . N=81 N=55 N=26
I wish I could relax more. 2.98 3.09 2.73
I worry about losing my friends. 2.94 3.04 2,73
I worry about getting bored. 2.93 2,84 3.12

I worry about not being able to
make friends. 2.81 2,84 2.717




When facing disagreements with friends, teachers, and

family members, SI participants selected different coping
strategies. When in disagreements with friends, more direct
approaches (e.g., talking it over and letting them know
about angry feelings) were selected. They were least likely
to select indirect approaches such as writing about it or
ignoring the friend.

When facing disagreements with teachers and family
members more passive approaches were selected. For
instance, SI participants were most likely to talk to some-
one else or let it work out by itself when in a disagree-
ment with teachers; they were least likely to cut class or
get other students angry at the teacher. When in a dis-
agreement with a family member, respondents were most
likely to go somewhere alone and think it out, but were
least likely to agree with them just to avoid a fight.

Counseling Services. The Adolescent Survey Form on

Counseling Needs (Strop, 1985) examined counseling services
used by SI participants. Results are listed on Table 7.

The greatest percentage of respondents met with a counselor
1-3 times per year. However, 21 percent of the males and

30 percent of the females never met with their counselor.

_7
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Table 7
Percentage of TalerntSearch Summer
Institute Participants Using Counseling
Services in Their Schools
% of % of
Males Females

Counseling Services N=55 N=26
Number of Times They Met With Counselor

Never 21 30

1-3 times per year 50 34

4-7 times per year 13 15

Other 16 21
Ways They Met With Counselor

Alone - in conference 47 61

Small Groups 12 3

In the classroom 9 0

With parents present 5 3

Other 27 33
Participation in Group Counseling Sessions 12 0
Topics of Meetings With Counselor

To get information 27 42

Scheduling 21 8

Go over test scores 9 4

Problems with teachers 11 0

Others 32 46

28
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Though the highest percentage of respondents met with
their counselors in individual sessions, small groups were
the next highest mode of counseling. Boys, in particular,
were included in counseling groups.

The most frequently mentioned topics discussed with
counselors were general information gathering and scheduling.
Personal concerns such as problems with family members and
friends were rarely marked as discussed topics.

Preferences for Counseling Techniques. As listed on

Table 8, when asked to rate counseling techniques, SI parti-
cipants reported a highest preference for helpers to ask
them for their opinions. Their next highest preferences
were to receive advice and to receive encouragement to
come up with their own solutions. Their lowest preference
was for a structured contract in which they agreed to change
their behavior.
Discussion

Through a careful examination of descriptive data about
the participants of the 1984 Rocky Mountain Talent Search
Summer Institute, several clusters of characteristics and

needs unigque to this population emerged.

29
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Table 8
Preferred Counseling Techniques of
Participants in Talen Search Summer Institute
By Rank Order of Means

Counseling Techniques Total X Male X Female X
Ratings (1-5) N:=81 N=55 N=26
Ask me for my opinions. 3.93 3.91 3.96
Give me advice. 3.69 3.62 3.85
Encourage me to come up with my
own solutions to the problems. 3.65 3.73 3.50
Compliment me. 3.44 3.40 3.54
Teach me better ways of telling
people what I want and need. 3.16 3.22 3.04
Teach me how to tell people how
I feel and what I think. 3.08 3.13 3.00
Listen quietly while I work out
my own problems. 3.05 3.11 2.92
Put me in a group or introduce
me to other kids who have the
3ame problem. 2.65 2.95 2.62
Have me role play to practice
what I'll say to someone I'm
having a hard time with. 2.56 2.60 2.46
Give me books to read about
kids who are like me. 2.49 2.51 2.46
Ask me personal questions. 2.49 2.45 2.58
Show me video tapes or tele-
vision programs and discuss
them with me. 2.43 2.47 2.35
Ask me to sign a contract to

Q agree to change my behavior. 2.02 2.04 2.04
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The 89 participants created a profile of highly able,
academically achieving junior high school age students.
Descriptive data regarding the academic ability of these
students include SAT scores, grade point averages and
success in complete high level, fast-paced . academic classes.
These students described themselves as curious, able to
learn new things easily, creative, independent and per-
fectionistic. These descriptors are consistent with those
typically found in research describing gifted children.
Counselors and teachers should keep these characteristics
in mind when designing programs to meet both affective and
cognitive needs of this group.

The Summer Institute participants scored very high
on the cognitive subscale of the Harter Perceived Competence
Scale for Children. They are gifted, academically oriented
students who are aware of and feel good about their cog-
nitive abilities. As a group they felt less confidence in
the areas of social and physical competence than even aver-
age students. The higher their SAT scores, the less compe-
tent they felt in these two areas. The top scoring students

expressed greater isolation socially and physically and had

a tendency to have slightly lower self-esteem. For a
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large part, these students felt highly competent in their
cognitive skills alone. Implications for these findings
point toward the need for teachers and counselors to be
sensitive to discrepancies in competency domains. They

may help the academically gifted by providing

them opportunities to examine, understand and

integrate their accelerated abilities with other

aspects of their development (e.g., social rela-

tionships, physical appearance and abilities

(Ross and Parker, 1980, p. 10).

When analyzed by age the younger participants felt more
cognitively competent than older students. This may have
been a function of grouping students together in the SI
course offerings without regard to age. It would seem that
younger students would need to feel much confidence in their
academic ability to participate in classes with students
two and three years older than themselves. Cross age
grouping may also have a slightly depressing affect upon perceived
cognitive competence of older students in the group.

The different responses of males and females are inter-
esting to examine. With the exception of physical competence,

girls had higher scores than boys on all three subscales of
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Harter's scale. On the Adolescent Survey Form, responses
indicated that when girls have worries they tend to discuss
problems with friends, while boys rarely choose this
option. Girls tend to be more socially conscious and use
this to their advantage when solving problems.

Though not concerned about making new friends, many
students worried about whether people liked them or whether
they would make good leaders. The friends they do have
serve an important role as partners in discussion of prob-
lems and feelings. Silverman (1983) spoke of few intense
personal friendships for highly gifted students. It
appeared as though these students used such friendships to
help solve problems and provide much needed emotional
support.

It was significant to discover that well over 60 per-
cent of the SI participants saw a counselor three times or
less per year. When they did see counselors, the sessions
were generally about school business rather than personal
matters. These facts indicated that this group of young-
sters do not use school counselors as a major resource for

dealing with personal concerns. School personnel may have

to address means of making their services more palatable
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to this population. They could begin in this task by keep-

ing in mind this groups' stated preferences for being asked
for their opinions and finding their own solutions, coupled
with sound advice when needed.

These youngsters appeared to have several competencies.
They were able to occupy themselves, and draw on inner
resources when they were bored. When in a disagreement with
family members they opted to work it out alone. Likewise,
boys preferred to work it out alone when they were worried.

Though these youngsters reported various competencies,

one must ask whether they are seeking and receiving the in-

school support needed to deal with deep, unresolvable con-

cerns such as "what we are doing to the world," as well as

1
l
concerns about being liked and fitting in with a group of 1
peers, which may, in fact, be hard to find. Since these ‘
youngesters feel they can, indeed, make friends, perhaps
educators must consider assuming a role in matching these
youngsters with intellectual peers. This may be especially
valuable for girls, since they prefer to talk with friends

when they are worried.

Implications for Educators of the Gifted

There are implications for teachers and counselors of

academically gifted junior high school students. As a group these
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students have a profile of characteristics and needs which

suggest specific counseling approaches to enhance affective

development.

Counselors could facilitate this process in the follow-

ing ways:

(1) Being sensitive to the fact that although high-
achieving gifted youngsters may feel competent in their
cognitive abilities, they often feel less competent in
social and physical endeavors.

(2) Allowing gifted students to have input to the
counseling process (e.g. asking them for opinions, encourag-
ing them to find own solutions to problems, etc.).

(3) 1Involving gifted students in group counseling
sessions in order to share common concerns, to express
feelings, and to cooperate in solving problems.

(4) Using individual and dyadic counseling sessions as
a preliminary step before involving students who are less
confident in their social competence in group counseling
situations,

(5) Involving gifted students in peer counseling, so
they can share their competencies with other gifted adoies-

cents who have similar preferences and coping styles.
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Appendix A
Adolescent Survey Form on
Counseling Needs

Jean Strop




ADOLESCENT SURVEY FORM

(Please Print)

1. GENERAL INFORMATION
" Name i - Age
‘ (1ast) (first) {middle)
’ "+ Grade completedby June, 1984 " Sex(circleone) M F
Parent's name(s) _ :
(last) (tirst) (middle)
(last) (first) (middle)
Address .
(street)
(city) ‘ (state) (zip code)
Home Phone ( )~ .

Name of school

Name of schoo! cou nselor

Are you presently involved in a counseling group or a discussion group wnhm your school
. program? Yes No . )

(1) Place acheck( ¥ )in the space which most closely describes your grade-average:

_— A _
el —— A _C
e B+ - __.cC-.
-— B D+
B- =D )
C+ NS —_ Other

(2) Placeacheck( v }in the space which most closely matches the number of t:mes you meet with your school

counselor.

never meet with him/her
_ 1-3 times per school year

4-7 times per school year

once a month

twice a month

once a week

_other (please speciy)

Read the following ways of meeting with your cOunselor Then check ( v ) the item which best describes how
you usually meet with your counselor: -

never meet with him/her

meexr with him/her alone . . .

meet in small groups - e ,

meet with parents present

me=t with teachers present

meet with brothers/sisters present

the counselor comes to the classroom

Check({ v ) the statement below which best shows what you do when you meet with your counselor.
never meet with him/her
talk about problems with teachers
talk about problems with family members p
talk about problems with friends
get information
go over test scores
work on scheduling
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I1. PERSONAL CHARACTERISTICS

SD = strongly disagree

. D =disagree

N = neither agree nor disagree

A = agree

SA = strongly agree
(circle one)

(1) 1@MICUMNIOUS .t 4uierureriererrocsoosoarosscsosrossssssosssassosssnssnssosss sD
(2) 1have lots Of ENerQY t.uviiivieeetereorescroscoscsrosssrasssssssscnsssssssss SD
(3) llike todo projects by Myself vueieeieiieiieeneccesecsesccrrcassrsonscancsne SD
(4) llike to come up with new ideas and new ways of doing things........ecceceee SsD
(5) llearn new things @asily .....eceeeerseceescrccrsorcssrcssssscsscssssscnscse SD
(6) Ineed quiettimeeach day ...cveeecerecerrrccaroaraceccoessssesssosssccsses SD
(7) My feelings get hurt easily .vuveiesvscscssssrscrsreossssrosssocsscososcsvones SD
(8) Oncelstarta project| like, 1 have a hard time putting it down until
LT 1 N O R R R R SD
(9) 1am goOd at KEEPING fHIENAS ¢ v veerurerrerreeserseensseceesssssssssssesssose SD
(10) 1act Older thanm My 0B ....ceverereeeceenesesccscosscsosososcsossssassssosse sD
(11) s hard forme fo make new friends coovevervrooriacersssvrscsossscrrsscnces SD
(12) Igetbored easily .voveeeiieeeerceccrssacrrccccssasvsssssoassssrrsscsrcasces SO
(13) Iwon'thand in projects until | feel they are done justright .......cccceeeeonees SsD
" (14) llike to be “the best” in everything 1do .....cvvveeevnnenennnss Cessessesanses SD
(15) Other (specify) . SD

1i. COMMON CONCERNS

Drrec‘nons For each of the following statements, circle the rating which b&st shows how youfeel about that statement as

it applies to you: - SD = strengly disagree

D = disagree

NN N = neither disagree nor agree

A = agree

O0ODO0OO0OO0O0

SA = strongly agree
NA not applicable
(circle one)

(1) 1worry about not being able to make friends ....covevvereecierieeceacrcccasee sD
(2) 1wishlknew how to keep from getting hurt feelings .. ccceeveeneinccnrcncceones SD
(3) Iwishlknew what 10 ChoOSE fOr @ CArBEr ..o.vvuereeeesrcocerscscsasssssssne SD
(4) 1worry about not trying hard €enoughin SCROOI +..vereeeieienenencarecncocenes SO
{5) Iworry about losing my friends ...veeeserrscevecceooeccsrssssscsccssrssecccs SD
(6) Iwonderif I'm agoodleader......ccveeveeeienesecscecsasescorcocnns SN SD
(7) 1wishlknew how to get along better with my brothers/sisters .........c.c0eee SO
(8) 1have a hard time talking to people when I first meet them ..........ciavevncnn SD
(9) Iwishlcould relax MOTE .ueeeeieeocroceeccersssosesossassossascrssrssssnvoce SD
(10) Other students get on my nerves when they ask dumb questlons ............... SD
(11) Iworry about what we'redoingtotheword .....ccivvereecccedecciamnnees "....SD
(12) Iworry about my grades ......c.oevveuerceccrnnsrsnrssssococse eeersesenene sD
(13) Iworry about if other people HKEME . .ceevereecerrocrrccrecoesecossscscessoss SO
(14) Iwish|didn't feel | had tobe perfect all of thetime ....ccvvvveevvrrcnnccrccccnns SD
(15) Iworry about getting bOred .. veveevvereeeeereenceeossscsssossssosssssessteseSD
{16) Other (specify) ; SD
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Directions: For each ofthe following statements, circle the rating which best shows how you feel about the statement as
itapplies to you:

SA
SA
SA
SA
SA
SA
SA

SA
SA
SA

SA .

SA
SA
SA
SA

SA
SA
SA
SA
SA
SA
SA
SA
SA
SA
SA
SA
SA
SA
SA

NA



V. HOW | HANDLE DIFFICULT SITUATIONS

Directions: Below you will be gi* en Ssituations. For each of the 5 situations statements about handling this situation will
be listed. Rate each of the statements as to how likely you feel itis that you would use this behavior in the given situation:
SD = strongly disagree '
D =disagree
N = neither agree nor disagree
A = agree
SA = strongly agree
Situation: You are worrying about something.
When | am worried: (circle one)
(1) ttry to block it out of my mind
(2) 1talk myself into feeling better
(3) | like to do something active like to walk, run, etc.
(4) 1try to relax
(5) italk to afriend
(6) 1talk to a family member
(1) 1talk to a counselor
(8) 1go off to be by myself
(9) !look fora way to solve the problem
(10) tuse drugs or alcohol to forget about it
(11) Other (specify)

O0DODOODOOO0OO0O0
2Z2ZZ2Z2Z22Z22Z2Z2Z
PP2P>PP>PPP>PP

Situation: You have a disagreement with a friend.
When t have a disagreement with a friend: (circle one)
(1) Italk it over with the friend
(2) !talk it over with someone else besides that person
(3) !letit'sort itself out
(4) Itry-to change what I'm doing so s/he won't be angry
(5) !let her/him know that | am angry with her/him
(6) Twrite aboutil, . veiseieiecncenerscrccnnironsces Cevreesescstssecesesaatonsan
(7) lignore her/him
(8) Other (specify)
Situation: You have a difficulty with one of yQur teachers.
When | have a difficulty with a teacher: (circle one)
(1) Italk tothe teacher about it
(2) 1talk to someone else about it
(3) lletitworkitself out ..., cceeierenrorionroraccorennciccsrancs secerrssseessns
(4) Itry to get oiher students mad at her/him too
(5) Itry to figure out how | can change to make him/her like me better
(6) 1refuseto talk to her/him
(7) lcut her/his class
(8) Other (specify)
Situation: You have a disagreement with a family member.
When | have a disagreement with a family member: {circle one)
(1) Itry totalk to her/him about my feelings
(2) lyell and argue to prove I'm right
(3) lagree with her/him because | don't like to fight
(4) lusuallyletitworkitself out ... oeeiereninrrieerieinrenieenens cieeoes sevees
(5) lusually go somewhere to be alone to think it out
(6) Other (specify)
Situation: You are bored.
When | am bored: . (circle one)
(1) lread
(2) lind something to do
(3) 1call my friends or go over to their houses ..........ccevvunenaens Neeercenvnons
{(4) | do one of my hobbies
{(5) |sit and think
(6) 1ask my parents to find something for me to do
(7) watch TV
JB\ I listen to music
B MC Other (specify)

A ruiToxt provided by ER
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V. THINGS | WOULD LIKE A HELPER TO DO

Directions: Oftentimes people have someone they like totalkto, such as a counselor, a favorite teacher, an adultfriend.
These people could be called helpers. Below are listed several statements aboutthings helpers might do. Rate how you
fee] about these statements using the following scale: .

SD = strongly disagree

D =disagree
N = neither agree nor disagree
A = agree
SA = strongly agree
1 like the helper to: ) (circle one)
(1) Listen quietly while | work out my own problem.....coeeeevniiecnnceeciacnnns SO D N A SA
(2) Ask me personal QUESHONS . .u.eeueerruneeerreeesloresersntssssssnnssnoncens SD D N A SA
(3) GIVEME AUVICE 1vevenereeneenenerassnsunerssnnonecsosssascssensnsnensnss SD D N A SA
(4) Have me role play to practice what I'll say to someone I'm having
Ahard iMe Wil .. .ueeiieiercrrrocnsssrrsssrscscssosseassessessssorssnncas SD D N A SA
(5) Show me video tapes or television programs and discuss themwith me ......... SO D N A SA
(6) Teach me how to tell people how ! feel and what I think .....eieeieneeceeecnss. SD D N A SA
(7) Teach me better ways of telling people what | wantand need ........ec0cncnee SO D N A SA
(8) Askme for My OPINIONS ...veveererecocecrsocescccrasescoresssssrssceccnnns SD D N A SA
(9) Compliment ME ...vvvercrrerrerssesecessscsrscrersotsesssscsssscsscssscses SO D N A SA
(10) Ask‘'me to sign a contract to agree to change my behavior.........ceecesensces SO D N A SA
(11) Encourage me to come up with my own solutions to the problem .....coceeacans SO D N A SA
(12) Put me in a group or introduce me to other kids who have the same problem ....SD D N A SA
(13) Give me books to read about kids who arelikeme ,...coveveeeveececrrcecnens SO D N A SA
* (14) Other (specify) )
SO D N A SA




Appendix B
Perceived Competence Scale for Children

Susan Harter
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1. ) Some kids feel that they are very

NAME BOYORGIRL AGE BIRTHDAY_—____ CLASS OR GROUP
{circle which)
SAMPLE SENTENCES
REALLY SORTOF SORT OF REALLY
TRUE TRUE TRUE TRUE
for me forme * for me for me
a. R Some kids would rather play BUT  Other kids would rather watch T.V.
outdoors in their spare time
b. . Some kids never worry about BUT  Other kids sometimes worry about
anything certain things.

R P N T ST O

BUT  Other kids worry about whether
good at their schoo! work they can do the school work assigned
to them.
NN .

2. Some kids find it hard to make BUT  For other kids it's pretty easy.
friends

3. Some kids do very well at all kinds BUT  Others don‘t feel that they are very
of sports good when it comes to sports.

4. Some kids feel that there are alotof BUT  Other kids would like to stay pretty
things about themseives that they much the same.
would change if theycould - :

E. l Some kids feel like they are just as  BUT  Other kids aren’t 30 sure and wonder

l smart as other kids their age if they are as smart.
6. Some kids have alot of friends BUT  Other kids don‘t have very many

friends.
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REALLY SORTOF
TRUE

7.

10,

11

12

13.

14,

15,

for me

TRUE
for me

Some kids wish they could be
alot better at sports

Some kids are pretty sure of
themselves

Some kids are pretty slow in
finishing their schoo! work

Some kids don’t think they are a3
very important member of their
class ’ .

Some kids think they could do
well at just about any new outdoor
activity they haven't tried before

NN

Some kids feel good about the way
they act

Some kids ofien forget what they
learn

Some kids ars always doing things
with alot of kids

Some kids feel that they are better
than others their age at sports

Some kids think that maybe they are
not a very good person »

BUT

BUT

‘BUT

BUT

BUT

BUT

BUT

BUT

BUT

BUT

Other kids feel thay are good
enouysi.

Other kids are not very sure of
themsalives,

Other kids can do their school
work quickly.

Other kids think they are pretty
important to their classmates.

Other kids are afraid they might
not do well atoutdoor things they
haven’t ever tried.

Other kids wish they acted
differently.

Other kids can remember things
easily.

Other kids usually do things by
themselves, -

Other kids don’t feel they an play
as well,

Other kids are pretty sure that they
are 3 good person,
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" REALLY

SORT OF
| TRUE TRUE
| for me fer me
17
|
|
|
|
|

18.
19.
20.

Some kids like schoo! because t.hey
do well in class

Some kids wish that more kids liked
them

In games and sports some kids
usually watchinstead of play

.Some kids are very happy being the
way they are

Some kids w_i_s_ﬁ_it was easier to
understand what they read

a
Some kids m.mmb? with others
their age .

Some kids don't do well at new
outdoor games

-t

Some kids aren't very happy with
the way they do alot of things

PN

Some kids have trouble figuring out
the answers in school

Some kids are really easy to like

8UT

BUT

BuUT

BUT

BUT

BUT

BUT

8uUT

BUT

BUT

Other kids don't like schoo! because
they aren‘t doing very well.

Others feel that most kids do like
them,

Other kids usually play rather than
just watch,

Other kids wish they were ditferent.

Other kids don’t have any trouble
understanding what they read.

Other kids are not very popular.

Other kids are good at new games
right away,

Other kids think the way they do
things is fine,

Other kids almost always can fiqure
out the answers,

Other kids are kind of hard to like.

48

SORT OF REALLY

TRUE

for me

TRUE

for me




L]

REALLY SORTOF

TRUE TRUE
for me for me
27.
28.
O

ERIC

Some kids are among the last to be  BUT
chosen for games
Some kids are usually sure thatwhat  BUT
they are doing is the right thing

NN

Other kids are usually picked first.

Other kids aren’t so sure whether or

. not they are doing the right thing.

© Susan Harter, Ph.D., University of Denver {Colorado Seminary), 1978.
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: Perceived Competence Scale for Children

.
o
.o ® s

um— . -— o resm—a

Mestar list of items grouped ding 18 subscafe:

A. Cognitive Competence

8. Social Competence

C, Physical Competence

0. General Sell-Esteem .

ttem = relers 10 the position on the child's form and the scoring key. ftems keyed positively (+) peesent the ndre com.
petent aspect first in the sentence, whereat items keyed negatively [ =) present the less competent st

ftam o Keyed A, COGNITIVE COMPETENCE
] . Some kids feel that they are very good a1 their ihoo! work but other kids worry
N . about whether they can do the school work 2signed to them,
’ Lt . 5 * Somae kids feel Tike they dre just a8 smart 25 others their age but other kids acen't 50
. e ind wonder if they ace a5 smart, .
9 - Seme kids ae Dretty slow in finuhing their school work but other kids can do their
sehool work gquickly,
13 - Some kids often forget what they learn but other kids can remember things easily.
17 + Some kids like school because they do well in class but other kids don't like school
* because Shey aren't doing very weil,
21 - Some kids with it was easier to understand what they read but other kids don’t have
any trouble understanding what they read.
25 - Some kids have trouble figuring out the answers in udllq but other kids almost al-

ways ¢an figure out the snswers.

8. SOCIAL COMPETENCE

2 - Some kids find it hard 10 make friends but for other kids it’s prefty easy.
. Some kids have aiot of friends but other kids den't have vety many friends.
10 - Some kids don’t think they ae 3 very important member of their cla ~ut other
kids think they are pretty important 1o theis classmates, .
4
13 * Some kids e always Joing things with alot of kids but other kids usually do things
by themselves,
18 - Some kids wish that more kils liked them but others feel that most kids do fike
them, N
red * Some kids are popular with others their cuwn age but ather kicls are not very populae.
26 * Sorne kids ace really easy 10 trke but other kids are Kind of haed 1o (k2.
1
4

pY AVMILABLE

gEST €0

O

ERIC 50
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|
|
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Aruitoxt provided by Eic:

Tew

n

15

19

23

27

12

16

u

8

BEST COPY AVAILABLE

C. PHYSICAL COMPETENCE
Some kids do very well at all Imds of sports but others dont fet that they are very
good when it comes to sports.

Some kics wish they could be alot Better at sports but other kids feel they are yood
enough,

Some kids think they could do weil at just about any new outdoor activity they
hovent tried Sslcre but other kids are alraid they mught not do wiell at outdoor
things they haven't triea.

Some kids feet 1hat they are better than others tneir age 3t $ports but other kids
don't feel they can play as well,

tn games and $posts some Kids usually watch nstead of play but other Kids uwmv
play rather than just watch,

Some kids don |domllnmomdoovmunothukmmgoodumm
night away,

Some kids are amang the 125t to be chosen for games but other kids are usually
picked fist,

D, GENERAL SELF-ESTEEM .
Some kids fee! that there are 3lot of things about themteives that they would change
if they could but other kids wouid like to stay pretty much the same.
Some kids are pretty sure of themsatves but other kids are not very swreof themseives,

Some kids feel good about the way they act but other kids wished they acted dif
forently. o

Some kids think that maybe they are not awv’oodpmon but other kids are
pretty sure that they are 3 300d person.

Some kids are very happy being the way they are but other kids with they were
oilferent.

Some kidt 2n’t very happy with the way they do aslot of things but other kids
think the way they do thing it fine.

Some kids are uually sure that what they are doing it the right thing but other kids
aren’t sure whetiier of nOt they're doing the tight thwng.
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!
Perceived Competence Scale for Children

INSTRUCTIONS TO THE CHILD:

We have some sentences here and, a3 you in see (rom thetop of your sheet
where it 3375 “What | 3m hike.” we e nterested in what each of you s hike, g
whai i of 3 nerton you dre like, and how you think and fee about il
ferent things. This is not a test. There are no £ight O vwrong ansvers. S
kuds are very dilferent ffom One another, each of you will be putting down
something dilferent.

First tet me explain how these questions work. There are two sample Ques-
t10ne 31 tha 169. 17 read tha lirst one out loud, wwhich s marked (3}, and you
follow along with me. {Exarniner reads first sample question.) This QUELLOon
talks about two kinds of kids.

{1) What § want you 10 decide first is whezher you arsmere Iike the kids
on the left sde who would tather play ouidoors, cr wheiher you
are more like the kids on the right side who wou'd rather waich
T.V. Don’t mark anyrhing down yet, but fing decice whuch Xind of
kid is most like you, 3nd 9o to that sude.

{2) Now, the second thing | want you te think abput, now thst you
have decxded vihich kind of kid is most like you, i 10 decde whether
that i only s0rt 0f true for you, of reslly true. Il n's enly sort of
true, then put an X-in the box under sort of irve:il it's readly true
for you, then put an X in that box, under resily tue,

(3) For each sentence you only check orie Dox. Sometwmes it witl be
on ona tide of the page, and ather times 1t ailt be on the other gicte
ol the page, but you can only check one box for each sentence. Do
you have any questions?

{4) OK, let's try the second samole one, which i (b), (Examiner teadt
and goes through the same explanstion abave in points 1, 2, snd X)

{5} OK, thote were ust for practice. Now we Nave s0me more sentences
vihich 1'm going 10 143 out loud. For each one, just check cne tos,
the one that goes with what 1 true lor you, what you are most Like,
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Perceived Competence Scale for Children
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SCORING KEY: 4 = highest competence, 1= lowest competance
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Scores (4, 3, 2, or 1) are in the box for each indrvidual ftem.
Suixcale designations are indicated under 8ach item numbey.
C = Cognitive, S = Social, P = Physica’, G = General

Some kids fcel that they are very
good at their schoo! work

\ N

Some kids find it hard to maxe
friends

Some kids do very well at all kinds
of iports

Some kids fecl that there are alot of
things 3tout themselves that they
would change if thv,y could

Some kids feel kke they are just 3s
$Mart 33 other kids their age

Some kids have alot of friends

suY

sur

suY

suY

surt

BUT

Other kicts worry about whether
they Cndo the school work xsigned
19 them,

For other kids it’s pretty easy.

OMdon;tMlhll they are vary
900d when it comes 10 1ports.

Other kids would like 10 sty pretty
much the same,

Othver kids aren’t 30 sure and wonder
il they are a3 smart,

Other kich dont hove very many
{nends,
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(C; fintshing thew 1chool work work quickly.

po
AEALLY SORTOF SORTOF REALLY
TRUE TRUE TRUE TRUE
7. ; 2 Some kids wish they could be SUT  Other kids fee! they Hegood 3 2
(Lg] Jot better 3t s0ons nough.
;
al, R Sormve kids are pretty sure of BUY  Ouher kids are not very surs of 2 ' .
(G} themselves thermsetves. . :
i
) Soma kids e pretty tlow in S8UT  Other kids can do thaif school H
) !
L4

10. Somne kids don't think they ate 3 BUT  Other kids thenk they are pretty
S) very important membet of their imporiant 10 theiw clasimates.
. . class

" Some kids think they could do SUT  Other kids are alraid they might
({4] welt at juit about any new outdoor not Jo welt 3t cutcdoor things they
activity they haven't tried befoce haven‘tever tried. -

AR

12 Some kids feel good sbout the vay  BUY Other kids wish they ictad
(G} they act dilferentiy.

0
Crs
’
» » - -
(%] [%4 ~ ~
. .
~ ~ “w (-4
- - » »
N

13 Some kids often forget what they SUT  Other kids can remember things 3 R
wi ! 2 learn exity. ‘
|
. |
* |
", Somae kids de alwiys Soing things BUT  Other kids uwally do things by 2 ’ ‘
) 4 3 with sot of kiats thesmieives. R
18, Some kids feel that they ae better  BUT  Othar kidsdon't feeithey can iy 2 '
mi ! 3 than ihers these ape at sports 26 well,
18, Somekids think that maybe they sre SUT  Other kids ate pratty suve that they 3 R
Gy 0 2 Not 2 very 9oad person 8¢ 2900d perion. .
. 2 .
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TRUE  TRUE
1
wf ¢ 3
7
18.
sy ? ?
19,
Y 2
20.
(G} ¢ 3
21,
f ! 2
2.
9] ¢ 3
.
" ] 2
2,
Gy} ! 2
25
crf v 2
26.
sy} ¢ 3
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Some kids like school becauss they
do well in class

Some kids with that more kids liked
them

In ganes and sports some kids
utually watch instead of play

Some kids are very happy being the
way they are

Some kids wish it wae gasi« t0
understand what they read

N A

Some kids are populir with others
their age

Some kids don’t do well at new
outdoor games

Some kids aen‘t very haopy with
the way they do alot of things

Some kids have trouble figuring cut
the sngwers in school

Some kids ae teally easy 10 like

BUT

BUY

suT

sur

euT

8uT

suY

suTY

wr

Othaer kids don't like schoo! because
they den’t doing very well,

Qthers feel that mott kids do like
them, )

Other kids usually play rather than
just wach.,

Qther kids wish they were dilferent.

Qther kids don‘t have any troudle
undefitanding what they resd.

Other kids are not w1y popular.

Other kids are good 3t new games
nght away.

Qther kids think the way they do
things is fine,

Other kids slmost always con figurs
out the answers.

Other kids are kind of hard to Kke.

SORT OF REALLY

TRUE

TRUE
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REALLY SORT OF SORT OF REALLY
TRUE TRUE TRUE TRUE
2. Some kit are ymong the last to be  BUT  Other kids are usually picked fiest. 3 .
) ? choten for games
- .
28, Some kids aceumally sure thatwhat  BUT  Other Kids aren’t 10 sure whether or 2 '
Gy] ¢ 3 they are doing i the sight thing not they are daing the fight thing.
o ] AP PN : 4 - 4;:9'“.’ SRS, S dete \‘;"':N‘f‘?
P URCI o v i i -
NN . .
PC scale net 10 Be ured of fepe @ writhoul wiitsn oermi o 1he suther, Susan Horter, Ph.D., Universicy of Derwer, 1978,
. .
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