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'ETACHING ABOUT ELLCTIBHS/EN INDIANA SCHOOLS T It

. - v - B 2
[ . - . ks,

' : ~ . # o ‘. T ~. . 7 ‘ e B "'.,l s ~
I ¢ * Introduction : _ . S o

- . . e o,

o
-

- : . . T4 " : B .
s Since 1951, schools ir Indlana have. bean caLled on to 1mpleMent IC 20-10. l 4~ 3(a), <
“which states. - .

T A § Each public and non-publlc school shall prov1de within the two (2) - b
/)///// ~ weeks preceding each general electlou for all students 1n _each of .
.grades six (6) through twelve 612) five (5) fuld. recltation perlods *
. of class, .discussion concerning -the- ‘system of .government in Tndiaha -
and in the Uaited “States, methods of Votlng, party structures, " : -
. - elettlon laws,'and the respons1b111t1es of cItlzen'partlclpatlon"
. ’ - v in, govermment and 1& electlons. R Ty . - .0,
w . . ’ e . & ) - . B .
; - In the past the Tndiana Department of Educatlon occas1onally offersﬂ ass1stance e
* o . to schools in the form off workshops, lessons, and reference materials. The need '
.for plannlnv a more systema@fc“approacn to ‘assist teachers was ‘presentdd¥to the
‘ Covernor's Task Force on C%leenship Education When' it first met in Janhdt o ,
# .- 1983, A committee of the Task Force was apppointed to "address ‘the needs of . C-
Indians teachers as they teach about elections. This guide is. the product - '
of that committee's efforts under the direction of “the Task Force. N

‘ ‘ a

. . Onp of the first decisions made was that the study of electipns is best heguni
- in the prlmaty orades and should not be restricted to the mandatea grades” of
i 6-12. Thus, a K 12 gulde was planned o . C
. i S . .- _ .
. Since gemeral .electlous occur every two years, a plan was: chosen- to prov1de :
' tive sequenced lessons for earh two year perlod Under ‘this’ arrangement a' ‘
new set of lessons yould be available by the time of the next general elec— "

: tion 10 a student's experdience. Hencef,seven parts are fqund ~in this OULdé'- L “
R ¢rades K-1, 2-3, 4-5, 6-7, 8-9, 10-11, and 12. By standing albne, part 7 for . N
grade 12 can be used. edch year by oovernment teachers without student repetl—

tion, ’ . : ‘ ‘ :

e

. The lessons have been sequeaced to align with ‘the guldellnes “for the social

Lo - studies curriculum 1H%Ind1ana. The sequence is as follows: o G_'.
R ’ :1; K-1 - reedom and Respon51b111ty (Classroom & ochool) ' oo =
L f . 2. . 23 - Rules and Voting'(Neighborhood &'Community) o ; "‘: - :f'
. 3,  4-5 --Organization of»Government~£§tate &*Najion) t
. »Z, /6f7 - Constitutienaltsm_and ?}we; (Wortthdbus) . ' RS
“om ' E " . 5.; 849 - The Ameticaﬁ'Party System'(CiVics:.HistOry) ! \ . _ ' ..
. . ;' 6;. 10-11 - EIec;ofal Politiecs (Civics, Htstory)‘ 3 .o o ~ o .
. s o : v - e e .-
) . N 7.0 12 - Participating iﬁﬁdeefnmeht (Govermment) . ° 4'2 s .'h .
V- ‘ ) i 'v | ) . r«u; - - | 04 .' " . S \ ) . '.'.. ol
’D{llc' e gL T

A Text provided b e B . . . . .
. - - . . . s . o . -
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Be<dnse the ]eo§0nb a;e sequenceq\for easy 1nte0ratlon #to Indiana's sccial

W‘;" 4 A c w7 . . o
- 1‘} s « £ I - toa
. & » .
. a“wr«f.u N r - - L )
- * N . 1
’ . . > -
. . . . ' ' .
. o + R . ) . '.l . : . i - ve : .
- -~ N » N 7

-+ . . ; ‘ ’ '.. L ] \ .
WhlLP it is clear® that many qthool districts have deve]oped materials to fulfill
the nandate tOStLACh about (plegtions, it is equally clear that many other school
districts need the assistagde fhat.this sequence of lessons: prov1ieb. The i
lessons arg comprehenblve 10dgn to- be/used in thelr entirety where desired., At
the same time, the 1eaboas are flexible enough to- be integrated 1ntolexint1no
p;owrams. . _ . L ’ . : T

- 4 . . * . a

studies LdCTlLulum, the lessons do” not ﬁocus on the current electlon ia progress
at the time the lessonb_are taught. .This feature will make the lessons usefu]

. for xuture elections; however, teacneks must provide 1earn1ng e}perleﬁceq

to give currency to the 1e:sons. : et
A 1ock electLon, school-wide or 1nclud1ng selected\grade‘levels3 is one anproach
f4r gchieving relevance -to the cutrent electlon. Student registration for the

mocK electiony votlnu on "real" cand%gates, generoub display of campaign posters,
creation of suLfic1enr e1ectronaboards to handle the mock vote, and. publication
of voting results-are 1netruLtional activities whlch provEHe relevance to the

curreat electlon. . . . .

.

K} N . N
s 11 B g

Candidates and pobltlral lealers in- the CLaserOm as re;ource‘peraons are simi-

larly ‘helpful. Fileld trips 1nf0\the commynity can add the dimension of community- .
based education to the-lesgons. . .

» st

] ~ 9
TFe Department of qucatlon aad the Governor's Task Force on Cttlzenbnlp quca—

tion wpleome your Pomments about tne.ut11lty of these 1esaons.
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’.GradeszK'anaTitr

il , . -Section T
) . . . . . ~ e :
‘ ! ' FREEDOM AND RESPONSIBILITY | o o -
~ . . (FOCUS: °STATE AND NATION)- - ° - LT
) . . ; ’ ® ) ; ‘) . . . a«l
LESSONS: v . « . : o
. : . l{ - [y s .
N L. Choosing Captains : . oy
2. Walk, Don't Run!! = - - -
. 3. Our Classroom Helpers = ' Y T
¢ - 4. Grown-Ups Take Turus, Too!! - . A AL TN
- i 5. -What s Mlne and What's Yours- ' C .
INTRODUCTION' ot s T o '

These five lessons.share ‘the theme of UFreedom and Réspons1b111ty

Yolng

" children learn that.memhers Of .our ‘sqciety are ent1tled to many rights;

with-

these rights, however, .come atten ant-respon51h111t1es as well.
these lessons is appropriate for eyrly primary children; Jct1v1t1es fbcus on
" home life and the classroom - — familiar environments for youngsters. " The

activitiés build a number. of skills appropriate for these age,lévels, such as
"listening skllls, oral. language 'skills, creativity, andeskllls of social in=
teractuﬁi ‘The lessons also 1llustrate a‘variety of methods of effective N

The scope of - . 4

~social stud1es 1nstruct16n, such as role play, dlscusslon, and oral presentatlon. )

T . ' . -

B ¥ -
£ The .lessons are.each de51gned to last approximately forty minutes. . Lesson out-
lines are 1ntended to provide sugiyestions for the classroom\teacher to follow;.

. the directions are ‘not meant to be. prescriptive.

: adapt these lessons.to the1r partlcular teaching situations. as much as necessary.

Teachers are chouraged to

all- are

- not hesitate 'to adjust thlsateachlng order, however,

-

i -

g .
-

tq

E .

- The lessons should not demand. exhaustive pre—plannlng by the teacher;
autonomous and generally require materlals/resources tyglcally found in an
¢lementary classroom. .The lessons, however), do requrre.addltlonal teacher
preparation in three 1nstances. First of. all,,the teacher will need to arrange
a suitable game, sctivity, -acquire nécessary equlpment and’ dete¥mine a playlng
area (Lesson 1)...The teacher also'needs to be aWare ‘that he/she needs to
schedule, & guest speaker and have children prov1de photographs of themselves. ~
for a bulletin bgard (Lesson 3) Flnally, children will need 'to bring a
"special thigg'" of their own -to ‘share dur1ng class discussion (Lesson: 5.

'~The lessons are llsted in a recommended teaching’ sequence. - Teachers should
should 1nd1v1dual circum—
stances dictates . , . o . R ' Ce

g .. ] ‘ .
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» ) : o Grades K and 1
Section T e
. o Lesson 1
- . R I 2 ) . . N -
‘ v : . CHOOSING CAPTAINS L - o
) ’ L - ) ’ T, s . . o " a
GRADE LEVEL: Early Primary (K, and 1) > |

o LN

[¢3

MAJOR ZIDEAS:
a Lt . L ) ’ ( N N\ ' -
The lesson is intended to acquaint young children with th& essential qualities -
of leadership. Through discussion of the role of -team capdains, students will -
. acquire terminology related to the exercise of leadetship, sych .as "leader,"
"follower," "respect,'" '"fairness,'" '"responsibility," "voluateer," '"choices,"
: and "rotation'. ‘Students will also experiemce instructional methods basic to
@ T © effggtive social studies teaching, such as disussion, 1nvest1gatlon, d1scovery
) learning, problem'solVing, and -active leirnlna &

LEARNING OBJECTIVES' : o - B ' : v . .
' ' - )
¢ . As a result ‘of th1s lesson, students w1ll be able to:. . -

< s

1 - o

Demonstrate qual1t1es basic to effect1ve.and pos1t1ve leadersh1o.
Name several ways °in which capta1ns/leaders are chosen,

State several reasons why wé have leaders. :

Demonstrate conduct appropriate fdr both a construct1ve leader

'

and ‘a construct1ve follower. R .

W N e

o

: . '"LEARNING»ACTIVITIES:° S : v '
- : : . o -

. - The teacher bégins the lesson with a brief introduction. He/she-explains to the

- . children that the class will soon play a game. This game (kickball soccer or a

‘ ‘relay race are possibilities) 1nvolves dividing the -gclass into groups or teams.

i To best play this game, the class needs to select leaders or captains so that 39
L the teams can perform most effectively. . - . » .

-~
>

] The teacher then begins a class discussion with the question, "Hew shauld we -
. ~ choose our leaders$?" The teacher guides the discussion so~that responses include
o the ‘following: choosing volunteers, leader sélection, rotation, random choice,
».and class vote. The discussion proceeds to thé positive and negative aspects o
of the various methods of. choos1ng leaders. The class reaches consensus on the
best method for selecting captains: for the game. - - : .
L « = Before actually choosing the capta1ns, the teacher reviews with the ch1ldren
' qualities a good captain needs to have. The children list character1st1cs that .
a_good captain/leader demonstrates. The teacher guides the d1scuso1on so that N )
such qual1t1es as fairmess, responsibility, and respect are 1nclgde__gn_the_l;stL"____,____
“The children also list characteristics that a good follower demonstrates. The
~ " class also considers the quest1on,'"Why can't everyone be a captain?" F1nally,
‘the captains are chosen for the game. The teacher, w1th class input, revyiews )
the duties that the captains must perform if the game is to be a success. These G
i . duties are tailored to the abilities of the class and the captains. The teacher: <
i advises the captains on the most positive and constructive fuifillment of these
¢
k

. duties. . . . -
- The children returi to the classroom setting and discuss the completed game. ’
'Emphasis of She discussion. is placed on the role of the cgptains. The duties R

2

. . 2 .
© . . . R . ”




- EVALUATION:

RESOURCES:

[ | -
.

of the captains are reviewed. The teacher asks how the performance of these
duties improved the quality.of the game. The teacher asks why the ‘game was
a ' more enjoyable experience because of the captains., "“The teacher asks if the
selection proecess for choosing captains was a good one.® Tow might it be"

improved for the next game? The-discussion concludes with the statement that
the class will play the game again. When the captains are again chosen, the
children should;;tfémber what qualitiés a good captain needs to possess. -

4
L

No formal evaluation system is recommended for this lesson. Th® success or
failure of the activity can best be judged by informal teacher observation of
the class discussions and progress of the game. Additiomal consideration can
be given to observation of the ,performance of the captains/leaderg.';

O

"FRIC

Aruitoxt provided by Eic:

- Athletic equipment.for the game., F
- Playing area for the game..
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‘ . . . Co - ' ’ Grades K and 1 .

- . . : v R ) Section I
’ ’ ‘Lesson 2 :
| WALK, DON'T RUN!! ' : ;
| GRADE LEVEL: Early Primary (K and 1) o ) S )
MAJOR IDEAS: : . L -

This lesson is intended to aéquaint young children with.Basic ideas of making
rules for.social conduct. Students will Jlearn what a rule is, why rules are
made, and why they have a responsihility to follow ruled necessary for social
welfare. : ' . oo

o _ 1 i Lot . /"

LEARNING OBJECTIVES: ° - - .
As 4 result of this lesson, students will be able to:

¢

1. list rules that contribute to the safety/welfare of students.
' ~in their class. ' ’ )

. . ez ‘ . 2 -
2. State reasons why it is-important %o walk in school rather ‘ -
: than run. - * O . o '

_ - - 3. Refrain from running while in the school building.

‘ *  LEARNING ACTIVITIES . S B "

The lesson'is in fhe form of a class discussion. The teacher begins. the discus-
sion by presenting the idea that a major responsibility of a teacher is to pro- '
vide for the safety of the children in his/her.classroom. The teacher advises
" the'children tifHit classroom rules are desigmed to reduce the dangerous situations &«
N that children might encounter in" the school building. The teacher ther asks ' ‘
. children to name rules that help keep them out of danger both in the building
and on the playground. The teacher then asks children to add rules that their
parent(s) have made at home that help keep them safe. The teacher briefly
expands the discussion to include laws/rules around the school community that
help. keep children safe (examples should include: stopping‘for-stop signs,
_ o stopping for stop lights, crosswalks, etc.) The teacher guides the discussion ;
- sufficiently to ensure that the students include the rule prohibitihg running
while inside the school building; before proceeding further,_ the teacher returns
. the children's attention to this rule. ' . o . -
: : : ] o : St
The discussion now focuses on.the "Walk, Don't Run" rulé. Theteacher asks -~
the children to state negative consequences of running in the school building. -
The teacher then helps children rephrase these negative examples in the form
‘of reasons why they should walk father than run in school. The'teacher'thenf' 5 t
s asks students te consider hypothetical situations to reinforce the negative . -
consequences of running in school.(i.e. the teacher asks, "what might happen
A - if you were running around a corner?" or "what might happen if you ran i a
‘ . - room where there were lots of desks?™). The teacher then has the class choose '

c.

-

‘the three mostimportant reasons why they should walk and net run in the school.

N . o - "




school Yuleb, rules at home,

- EVALUATTION:

- . . . . . . ' A o
“ ° <

o

. : . .
‘the lesson concludes with the teacher rev1ew1n0 the ,key p01nts of the discus-
yion with the youngsters. The children are reanded that rules exist for their
safety. They are reminded that manv negative consequences might:resudt from
breaking thé rule against running.,” The teacher reinforces the' idea that children
uot only keep themselves safe but contribute to the safety of others by following
and rules in the community.

°
l

A .

.
. / ‘ I . v ) o
No formal evaluation is needed “for this:lesson. Thé success or failure of the

ERIC

Aruitoxt provided by Eic:

activity might best be judgzed by informal observation of students' behavior in N B
the"halls following tnis activity. Should the -teacher desire a more conclusive
‘form of evaluation, students can be randomly selected and. asked to briefly ,
explaln why they shou}d walk rather than fun in school - |
- a s
RESOURCES: - - Coe
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. . o - e : _ Grades K and 1

- | | . . gegtion I
' ' ' . Lesson 3
OUR CLASSROOM HELPERS: L
GRADE LEV;L: Early Prlmary (K and, 1) . - o R
' MAJOR _ IDEAS: o o
. N I

B . ' ) . . ‘
This lesson is designed, to give young children a rudimentary idea of public

,LEARNING OBJECTIVES:

service. The children will become acquainted with secrvice opportunities within -

their own classroom (jobs that need "classroom helpers") and service workers
within the school as a whole. They will also select tasks appropriate .for a
"classroom helper" in their classroom and’ learn the benetits of .such service
both to the class as a whole and the helper him/herself. Finally, the lessoo'
.acquaints the éhildren with the concept of respons1b111ty and the close tie
“between respons1b1l1ty and a helper s. role._

- P> . o

—

As a result of,this lesson, students will be able to: ~

-1. Name "helpers around the school.

2 Select tasks’ within their classfoom that: would be ‘appropriate for
"classroom helpers' to perform. -

3. ' Demonstrate an understanding of the respons1b1l1ty 1nherent in
the role of being a "hLelper".

%ﬁ?i 4, Select students to fill”the ”helper roles by a democratic pro-
;sz ‘cess. , o
‘5 5. 'List the Penefits a "helper gives and reéeives as a result of"
serv1ce. ’ . . » - R
. LEARNING ACTIVITIES' A .

i.be performed bv 'classroom helpers.

- - ° - . -

The lesson begins with a v1s1f from &« service worker .around the school (Jan1tor,

"cook, ¢secretary, nurse, maintenance worker, etc.). The worker br1efly describes.

h1s/her ‘job, focusiug on the essential functlons/benef1ts children releive as a-

result of his/her” service. Children ask questions about the worker's "job. The '

worker also describes why he/she likes the job and lists the benefits he/she
receives from performing this service. The children list other service workers
around the school. If time permitg, the children might take a walklng tour of
the bulldlng to observe these serv1ce workers in: actlon. '

The teacher - then'asks the chleren how they might lielp these service workers to
better perform their tasks. ‘ The discussion then focusges on spec1f1c tasks the
children might. undertake within their classroom to ‘help the room function more
smoothly. The ‘children generate a list of approximately six jobs that might =
" The list might include:  trash emptiers,

g

pet’ feeders, desk straighteners; board.erasers, supply distributors, etc. The
teacher lists these tasks on the board and discusses the duties of each task
with the children. - The teacher stresses. dut1es that must be performed -faith—
fully (for example, the pet feeder mist feed. the classroom animals regularly

“or they get gick). The children are advised that these duties are the responsi-

~bility of the classroom helper.. Evetry classroom helper has responsibilities,
gust as the service workers 1n the school have respons1b1l1t1es. The children
£ . . .

F, - i

>

11
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Ev,ALUATIo‘N :

M » %“ : ) v . IR ’ P ’ -
‘e . ’ LI oo .

counclude the discyssion by naming the beneflts to the class and to the helper
tor each classroom job. : :

P : e
. - St °

the children are- asked to draw pictures of the classroom helpers in action.
The children ,are assizned a partltular helper’so that all may participate. The
children are also asked to bring a photOgraph,oi themselves from home (school
,pictures are adequate for this purpose). ~With these drawings and photosf the
Leacher later constructs a bulletin board, "Our Classroom Helpers. s

-
»

- L4
*

No formal evaluatlon is proposed for th1s lesson. Observation of the discussion

. and long-term observation of how students perform as "helpers” should supply

1uformatlon necessary to . Judge the success”of the lesson. \ L

-

. t . ) R
RESOURCES: L : o - . \ -

- Each student will supply a photo of hlm/herself ’ \ e

- Draw1ng paper. o ‘ :

~ Crayong, colored penc1ls, penclls, etc. : - :

~ Construction paper for. bulletin board. ' . ) .
-~ A service worker to speak to the class. '

- - . . .
o T »

O

ERIC

Aruitoxt provided by Eic:
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LEARNING OBJECTIVES?

'\ . : . , : Grades K and 1-

_ . s Section I
Ca T ' ‘Lesson 4 !
: . . [ ° F '
S . . GROWN-UPS TAKE TURNS, TOO!!
GRADE “LEVEL: EarIy;Primary_(K and ‘1) 1 - : B N
~ MAJOR IDEAS: @ - - e :

‘This lesson 1§ designed tq acqualnt young ch11dren with_sharing and its 1mportance
in adult society. Students will also be exposed to values\\ela ed to sharlng such .

as the inherent ‘equality of people and the concept of "fairness.'" The-lesson also
incorporates the role play method. to allow children the opportun1ty for creative‘

express1on and to reinforce the concepts conveyed in this lesson. ~

-

. .
v -

As a result of this lesson, sthdents will be‘able to:

*
1. State a’ bas1c def1n1t10n of shar1ng supported by examples of how .
" they regularly take turns with other children. - ¢
. 2. State reasons why people -need to share and take. turns regdlarly )

in‘ their daily lives. . ~ 7

': 3. Give ekamples of adults taking turns Wlth each other. g , .

4, In a role play activity, select the fairest course of action from ,

ameong several altermatives, o . . B

LEARWING ACTIVITIES:

- -

The lesson begins with students ‘seated together in an open meeting arrangment -
to facilitate the. sharing of ideas. The teacher asks, individual students to
describe’ the last time they took turns. The teacher’ helps students categorize
these examples to generate types:of occasions when taking turns is appropriate.

- The "list of nccasions should. 1nclude. when people need to use somethlng in
limited supply they take turns using it; when many people need to function in

*a restr1cted area, they take turns using it. The teacher p01nts out to students
that they have taken turns speaklng durino their class meeting The teacher
then asks students why it was best to take turns. during the d1scussion.- Gradu-
atly, the teacher develops general- guldellnes that explaln why taking turns is
'often;the-best course of action to follow. . _ ' .
~The ‘teacher then asks .the children’ to think.of situations in which their
parent(s) -take turns. The list of examples might include: taking turns at

the check-out stand in a grocery store; taklng turns at an intersection when

o, 9

-
pony

-

driving—the—family—eari;—and—taking—turns—choosing tetevision programs for famity
viewing., The teacher asks the, children to explain why .adults also need to take

- turns and explalns ‘that their reasons for taking. turns” are the same as. the -

. children's reasons. The teacher then selects an example of adults taking turns
for the children to role play. The teacher briefly outlines the, situation for
the class, then selects participants for the role play. The teacher then briefs
—the participants regarding behaviors -appropriate for their roles.  The role play

. situations should be very basic and participants at a minimum (no more than 3 or

4 per role play s1tuat10n) At. the moment when the role play participants must
choose what -course. of actlon they will take the teacher intérvenes and asks
T S A

+




»

¢ -
« . . ’

© o [

El

the class .to suggé‘thhat role players should do. Wiih‘sufficient‘teacherﬂguid—
ance, the class should suggest courses of action that involve taking turus. The . =

role play part1c1pants then folLow class slggestions as they conclude their drama. -

The class then discusses why taklﬂg turns was the best Course of action in this- L
situation, - The teacher then develops ‘other ‘role play dramas until-the entire
Cld s has had a chance ﬁoapant1c1pate. The le&son concludes with a btrief dis- .
cussion of all of the role plays that emphasizes the reasons why taking ‘turns was' o ‘
the best course of action for all participants. In' this discussion, the coﬁcept ' |

o fairness shbulq be developed and left with the students as the lesson ends. BN ‘

»EVALUATION:,> . ' ° : : ’ ‘ - _ .,
c ° : ) . “ ) N

. va \ | ‘

No formal evaluatlon is, pIOPOde for this. 1ebson. The tea:her can best judge -~ =
thé effectiveness cf Ihe discussions and role plays through observation oF the '

;EMC

EIA 1701 Provided by ERic:

- students durimg the lesson. -~ Additionally, the teacher can coutinue to observe.
the students to ascertaln if their. wxlllngne§§ to *take turns has 1ncreasgd . LT
~_following th;s_act1v1ty : ‘ . . . - S e 4 4
\\ X . . . f = A |
RESOURCES+ : S L . » . ,
- ’ . " . \\\\\ n ' '
— None" T~ , : - o -
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: . : _ ' 2 : ‘ ' h Section T -
o ' ' " Lesson 5

3 P

.. WHAT'S MINE AND WHAT'S YOURS? . . R

L

GRADE LEVEL: * Early Primary#(K and 1)

~ L]

£

~,

MAJOR TDEAS: - | . -

. 1Y

This lesspn is intended to acquaint young children With the essential features of

" property-rights. Through a "show and tell" activity, discussion, and art project,

children will learp_basic4rights/rqsponsibilities of ,ownership and‘feasoﬁs why - )
‘these rights/responsibilities deserve their respect. _ o .

e ) : } .

 LEARNING -6BJECTIVES: - , | B

As a result of this ‘lesson, students will be able to:

l. Name an item(s) over which they can exercise rights of ownership.
"2, - List several rights of ownership that they can exercise. ° *
.3.. Differentiate between items that they do and do-not an%
4, State reasons why they should not violate the property. rights
~ of other people. - : ‘ | .
- LEARNING ACTIVITIES:.

~

- The lesson begins with students -seated together in an open meeting arrangement

"to facilitate_theé shdring of ideas (i.e. seated on the floor in a circle, seated

~around -a table, etc.). Each child has been instructed to bring something special
of his/her very own from home to share at this session. The children share their
"special items in turn. The teacher guides the discussion to be sure’ that every .~
child who .wants to, can share his/her special thing from home. The children
should also give reasons why this thing is 'so specialvs = ' T ‘
The teacher then explains to the .children that each special item is the property
of . the child who brought it from home. Each child owns his/her special item. Tha -

" teacher then leads a discussion of the rights and ownership that each child can
_exercise. The list of property Trights developed by:the children shiguld :ir. ! desr
the right ta transport the special item whenever and:wherever the child wants; - .

i

the classroom and the home);-the right to share the special item only with -
ople the child chodsesa‘.The teacher moves quickly to a discussion of
the responsibilities of ownership: the need to protect the special-item by- .
keeping it\in a safe place when not used; the need to maintain the special
item in good>condition by treating it with respect; -the need to use the special
item in a way that does not endanger the safety of others. For each right and
-teacher- asks tpe;class to give examples qof hqw that right/
responsihility applies to them speCifically.’ ! : . o '

] ¢

-

Giades Kdaﬁd 1 o

e

‘the right to play with-it when the child wants (subject, of course, to the rules ;
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Aruitoxt provided by Eic:

“to their work seats.

" of the items included by -each stident on ‘his/her drawing.

 RESOURCES:

o “

The teacher then asks students to name other items that ‘they own.. The teacher ..
is careful to help students differentiate between things they are‘able tofuse
and things thdt are actually their property " The teacher also asks the- class
to look around-the room and name things that they can use, but do not actually
own,’ The teacher establlshes for the. ‘students ways that they can differentiate
between things they cad Uuse and things they actually own (Can they take it home
when they want? Can they prevent others from using it? Must they take care of it?).

o .

The class llsts reasons why they should no try to exercise property rlghts over -
items that they do not own. The teacher can prompt reasons using specific ekamples
from the students' own classroom (1 e. What mlght happen if Susie took Sally’ s

doll home one night?).

Students place their speC1al -things in a safe place in the elassroom and return
On a sheet of draw1ng paper, they draw four items that are
their own special property. The lesson concludes with students explaining their-.
‘draw1ngs to the rest of the class and stating reasons why they know these things
are their own very SPELlal property. ,

==

EVALUATIONf' :

b -

The success . of this activity cgn best be measured by - ekamlnlng the apnroprlateness
Additionally, ‘thé

teacher can observe the clasq ‘discussion and focus on the appropriateness pf .
items included in the "own" and "don't own" lists stated by the class. Finally, *

the teachef can continue to observe the class to ascertain -if there are any p051~‘~'
‘tive changes in student behav1or regarding their ‘property and the property of .
others following this actlvity, such as: do students seem. to take care of thelrﬂ"
property better folldwing this activity? do they showy more respect for the '
property ofetheir students after the activity is concluded?

»
t
»

’

. )
Yspecial. thlng

Each. student needs to bring a
Drawing ' paper.. .

Crayons, pencils, colored penclls, etc. .
An open area where the class ‘can 51t to share their special thlngs.

. a
v

from home.
o

N

. “ ‘e
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RULES AND VOTING

GRADES 2 AND 3
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Grades 2 and 3 v

. a : o = Section IT .
. o RULES. AND .YOTING C
- (FOCUS: NEIGHBORHOOD/COMMUNITY) ' .
- ) .. . _ B . . " ‘.‘.-
LESSONS : AT -
tf ") f. Traffic Rules fot Safety. .
, 2, Signs Mean Safety!! . : v
’ , "3.. A Common RULE(r). . RO 2
o " 4, What Would Happen If,..? :
T’~“‘\>\f 5. Taskg in Our Comﬁunity!! L a .
INTRODUCTION: ' . S S BN
> 8 . . . ‘ - . - . .
E These five lessons demonstrate a common theme of "Rules and. Votlng . Young %
] _ ¢hildren learn in these lessons.tHat our society has adopted rules to standard—
; . ize certain aspects of measurement and, human behavfor.' They learn that these

i rules are not capricious or arbitrary but prOV1de for 'the welfare and safety of
i ) all citizens. The scope of theqF lessons 1is appropr1ate for primary students;,
P - the lessons focus on the neighborhood and community -< enviropments familiar - e
. ' for second/third graders and environments that students will encountey in most-
S \\\§~§~s8c1al studies programs at these” instructional levels.. Activities included in
' _ these lessons build a number of skills appropriate for -the primary age level
d . ‘such as writing skllks oral language skills, higher level thinking skills o
e ) (classifying, problem—solvingx, basic map and globe skills, and skills of social
. interaction., 'The lessons also employ a variety of teaching methods appropriate
' for effective social studies instruction, such as role play, ‘discussion, oral

¢ presentation small group work, and concept development. . -
ThL lessons are each intended to last approx1mately one hour. Lesson outlines.' - .
are not-to«he considered prescrlptlve, they prov1de suggestions .for -the teacher
to follow rather than directives that must be followed. . Teachers are eancouraged =

to adapt these lessons to their partlcular teaching situat1qns as much as they
v deem necessary. The lessons should not demand exhaustlve pre-planning by the ¢
teacher; all are autonomous ahd generally require resources typically found in
an elementary classroom. Teachers should be aware, however, that three- lessons
do.require additional teacher preparation. First of all, the teacher will need
a recording of movement-oriented music and a laminated (1f poss1ble) cardboard
stop sign (Lesson 1). The teacher will also need to make examples of highway - . C
safety signs (Lesson 2). F1nally, the teacher will need "to briefly research :
the area surrounding his/her school building to determine what municipal, county,
and/or. state agencies are responsible for publlc property maintenance in that” °
area. -The lessons are listed in a recommended ‘teaching sequence. Tedchers . T
' should not hesitate to adjust this teachlnc order, howevex, should- 1nd1v1dual
circumstances dictate a change. - - S

AT e an, T e

- . - . ~
.




. . - oo : : : s - 3
o : . . : s . - Grades 2 and 3. )
T ' SR _ . . . ‘Section IT ‘
’ . Lt DI o Lesson 1 -
| . TRAFFIG RULES.FOR SAFETY - _
GRADE LEVEL: Primary (2'-a§\3') N . oo ; o , . \
) v N - . . - ' L . o o . o
MAJOR IDEAS: A R Fa ’ T IR
) Beginn;ng,at approgimat@ly age four, children can recognize the “shapes/colors -y .
* of the stop sign.and the traffic light. Tney soon associate these safety ‘ |
signals with responses made by the driver of the family car, This lesson is
designed to extend this basic undevstanding of stop gignals. The lesson not] - |
: ‘ ‘only reinforces appropriate reactions to stop signals but also introduces’ the o
o concept that traffic laws provide for the existence of -these signals.. Children ' 1
" will also learn that the Basic rationale for traffic rules is to provide for o
public safety. o o . - _ .- .
! [SREN . A\ < '
| LEARNING OBJECTAVES: . oL ‘ .
| . As a result of this lesson, students will be able to: C s LS
- . . ' ’ - 4 : <« .
- v " 1.  Demonstrafte and state appropriate driver reactiond ta a stop sign o
3 . . and a traffie light. -~ ‘ ' o . i - =
‘ 2.  Explain’why_ traffic rules are meeded in’their community. ]
¥ i 3. ~ Explain. that local legislation provides for.the existenc of - ,
? . v ' _ stop signals-and other traffic signs. : : B - é -
i ¢, . ° ) . ' . » [ 2 - Y . . ko “‘.'M‘
¢ ‘ LEARNING ACTIIVITIES: . - A N Ty
3 ' JRE L . ' - & . Co- »
E The teacher begins the lesson with a brief class discussion of the many wmodés. fon
| - of travel in our country. Thé teacher soon focuses on ground transportation = <
g and lists on the chalkboard different ways to travel-on land as students provide . "~ _
f them. The list miglht include: horseback, train, car, truck, bicycle, etc. The CTN
: Y teacher then gives individual students the opportunity to role play particular .
' ‘modes of ground fiansportation) including appropriate sound effects. - o ..

e ; - > _ : - M .o Lo . v' .
Then, the ‘teacher advises the members of the class that they each need to¥%select” -
. 'a megns of transportation from the list on'&he board to "act out." Children's
names are then written next to the means of transportation which they hate . .
selected. A circular area approximately 10°feet in diameter hés previously been. -

: " - marked on the floor of the classroom.u‘Children~are,advised‘to enter thes

ko circular area demonstrating their particular mode of transportation. They are’ SR
_ to move around this area, covering as much of the area as possible while the - i
T« - misic is playing. -The -teacher starts recérded music and lets it play until :
L , children begin to epcounter serious difficulty moving about the circle. Afted T
S several minor collisions, the’teacher stops’ the music and advises the chiildren .

»

to sit down for.a discussion of what has happened.-

In the initial phase of this. discussion, childreh describegtheir difficulties
and frustrations in moving about the circle without any régulations or restric-
) tions. , The teacher ‘then asks the children to” suggest:wdys to improve the
. ~ quality and safety of “their movement. . Th,e‘_‘teacher“ stresses that ‘the class must -

find a way to move raround the entire circlé in a.manner that ensures the -safety .
: -of everyone. The childrex might suggest having onky part of 'the group move at '
-~ any given time.and/or having. everyone move in the same direction. *. The teacher
e . allows -the class to try all siggestions (with music playing for each). ~ After

. X N ., ,‘ B A a9 . .

- i . . »
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Aruitoxt provided by Eic:

.

7

‘each trybutr the teacher remlnds the students that theln trafflc system must
allow everyone im the class to travel-throughout the éntire circle in a -sdfe
manner and asks the students for reasons why the1r suggestlons have not ful-.
filled the prev1ously dlscussed crlterla. » i SN,

o - -

N .
Aﬁfét trying several suggestions, the teacher 1ntroduceb a cardbbard stop
sign(s) and quickly dlscusses reactlons it should elicit from the*student
“Sehicles.," The.teacher then dnstructs students in a traffic pattern that

will allow the entire classS to circulate around the area (one p0331b111ty a
large figure-8 with all students moving in the sdme direction). The -teacher
selects gtudent(s) to hold the¥stop signs, @031t10ns ‘the student(s) at traffic
intersections, and advises the ftudent(s)- t@- chdnge the d1rect1qn of the, traffic
flow at the teachet s signal. The teacher again stapts the fiusic and 31gnals
the change of “direction of traffic flow at appropriate 1ntervals (approxinately.

.10 seconds). The tip cher stops the music after the students have successfully-

‘c1rculated around the area several times. Studants then sit dowh and again-de-

scribe what’ has happened The teacher’ guides the students to give- -ways in' whigh
thisslast experience was an improvement over the earlier ones. The teacher tien
draws - the comparison between this Iast experience_ and~the traffic, regulatlons‘
deyeloped in our saciety. The teacher concludes by asking® the stuﬂeﬂts to develop

one major idea to expialn why pe0p1e ‘develop traffic rules and stpp 31gnals.

. ‘\“ N v o .

FOLLOW-UP ACTIVITIES: . o g

- . , v .
* To extend_thls 1esson, the teacher might have students compiete the following

.additional activities:-, ' . !

o N : - . '

- ~ » . N \
Draw a p1cture of a stop sign and traffic¢” light, with famlly velricle(s)
and other traffic making approPrlateAreactlons -to. the 31gnals.( )
Desigriyan. alternative form for the stop sign and traffic l4ight.
€xplain to students why the present forms have developed (universally
recognlzable, -easy to see, si ple and readable, understanddble, incor-
poratiofl of the r'danger color™ :ed etc.). Advise them that they need
to provide for these fgctars in their designs.
Writé a short paragraph expanding the. ratlonale for. stop 31gnals
developed in class discussion. = .- .
Develop. additional rules for traffic safety not currently leglslated
Students can learn from -the follow1ng safety poem. ‘

STOP ~ GO

e

: by Dorothy'W.‘Baruch ) ;k

]
Automobiles

In . :
Ty .
Tow
Wait to go
While the signal says...’

STOP!!

-

Bells'ring -
Ting-a-ling! "’ o
Red light's gone! - .
Green light"s on!
Horns blow
And the row
Starts to - -

Go!
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. circular area marked on the classroom floor.

1 o =

1y

EVALUATTION:

The success of the-ba51c learning act1v1t1es can-best be determlned by, teacher .
observatién of class discussions and their various experjences moving around the
AddltlonaIiy, several of the exten-
sion activities.(particularly the short paragraph expagdlng the rationale feor
stop signals and the picture of appropriate reactions to- stop signals) can be
adapted‘for the purpose of evaluatlon.‘,

4
o
>
- <
- . - -

RESGURCES:

A C1rcular drea approx1mately 10 feet.in diameter marked on the classroom
- floor W1th tape
~ A stop sign(s)-made from cardboard (1am1nated if p0331b1e\
- A tape recorder or record player
" —.Rhythmic, movement- -oriented music (idéally with a transportatlon
theme;  possible songs included mlght be: "Clang, Clang, Clang Went
the Trolley," "Little Deuce Coupe," or "On the Road Again')
-~ Fotr the follow—up act1v1t1es, resources include: - paper, pencils,
crayons, markers, colored pencils, a ditto of the poem "Stop—Go,"‘
sc1§§ors (to cut out sign designs).

: ~
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Grades 2 and 3

- " - . =T > Section II
. o : p Lesson 2
. .. .
B ;. €. ’ . - . "
- . -+ SIGNS MEANDSAFETY!!
GRADE LEVEL: Primary (2 and 3) - _ : o Y g " »
.. -0 L. - - ’ - : ) B . .
MAJOR -IDEAS: A o ‘ ' ’

- . . . . .

This lesson is intended to extend' student understanding of ideas presented in :
the lesson, !Traffic Rules for Safety." Consequently, it should .follow that”
lesson in teaching sequerice. This lesson specifically acqudints students with
other types of traffic aids beyond stop signals (i.e. ‘warning signs, -informa-
‘tional ‘signs, yield signs, etc.) Students also learn that these traffic aids.
carry the force of law and that they should include these aids in their previ-
ously developed rationale for traffic rules/regulatlons (i.e, these a1ds ‘also
provide for public safety). = = - . - T

N . -

T &
<

LEARNING OBJECTIVES o ot

o T - <

As a result of th1s lesson, students w1ll be able to: ' <
‘1. Assoc1ate a function with various- shapes commonly used in trafflc'
7 signs (i.e. octagonal signs mean stop, yellow, d1amond—shaped
signs: mean warning;. rectangular signs give information; etc.).
2, - Exp]aln why traffdc “signs-are needed in their community.

L

-3, Demonstrate an ‘understanding of|appropr1ate use of various trafflc. R

-s1gns. : ‘ o >
: ; ‘ -

LEARNINE ACTIVITIES

L

The teacher beging the lesson by showing ¢ cardboard stop sign to the class. The
teacher asks ‘the class to identify the sign, state its function, and briefly
expiain the rationale for the sign. The teacher then introduces other cardboard .
signs to the class. The teacher- shows a railroad crossing sign, a yield sign,
a Warnlng sign, and an informational sign to- thé .children.- With each sign,
the teacher briefly explains its function, then asks students to-give examples
of how/where such signs are used and state why they are necessary. To reinforce
' the students® recognition of the - function of these types of -signs, the teacher
then mixes the order of the signs and shows them to-the students in "flash card" -
fashion until the students can rapldly identlfy the s1gns by .function.
Next, the teacher, with student 1nput, develops a map of the immediate area of
" the school building surrounding their classroom. This map-sketch can be done
on an overhead projector or on the chalkboard. . The teacher might allude to
proper. terminology -as the . map is drawn (such as scale, legend, symbols, etc:);
such map skill instruction, however, is not absolutely necessary and should
not reach ‘the: point where it detracts from the main point of the lesson. Using
‘the map, the teacher then discusses traffic flow in the immediate school area

. with the students.' The téacher asks the chlldren to determine possible "danger

o

areas, find congested areas, give- 1nformation about traveling in the area that
R v1s1tors might need to know, indicate warning 'signs that might be appropriate,

~

o

¢
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. RESOURCES:

B B N ) . 3 3 . .
o . . . a, ) ¢ L a -
v . . © - .

plaée stop signs, etc. 'The teachér marks these places on the map usiﬂg appropfi—
.ately colored markers (yellow for warning signs, red for stop signs, etc.). As ‘

‘" each location is marked, the teacher should ask students to explain briefly why
. a particular type of warning sign best fits that situation. '

The teacher then selects students to make signs for each marked locatioen. The
student’s can work individually or in small groups, depending on the number of
signs needed. The students should’ use the teacher's sign models to trace out:-
liﬁqﬁ*of the needed signs on the sciff g¢onstruction paper or tagboard. Thé stu-
dents should then letter &nd" color their signs according to common guidelines.

With teacher supervision, the students then place their signs around the school -

' in the appfopriate locations. The class returns to their room and briefly dis-—

cusses how these signs should improve traffic flow in their part, of the school
building. . . ® o ’ o :

EVALUATION:
The teacher can determine the success of this lesson be observing its compon- )
ent activities. Whether students can associate function with traffic sign '
shape can be determined by observing student responses during the '"flash card"
activity in the early phases of the lesson. Whether or not students understand
' appropriate uses of various traffic signs can béﬁdeterminedrby observing how well.
students determine situations needing traffic signals in tHeir school and neigh-
borhoods Additionally, two written techniques can be used to confirm. mastery e
of these objectives if the teacher feels them necessary. A brief quiz can be. Coe
prepared on a ditto in.which students match sign shapes and sign functions. . « .
‘Students can also be asked to write a short” paragraph justifying the placement
of a particular sign that the class decides is. necessary-in their neighborhood. . - ‘

- e . -

~ = Cardboard traffié signs (a railroad warning sign, stop sign, Jield
sign, general warning sign, and informational sign) appropriately
colored and laminated if possible. o SRR -
- An overhead projector and colored markers (if available);
if not available, a chalkboar@ and colored chalk.: ’
- Tagboard or stiff construction’ paper.c .o ’ o .
- - Pencils, crayons, markers, colored pencils.
' - Scissors. ' S T o L
- Masking tape to hang signs. '
- Ditto for qu{z (if desired by teacher).

- Papér and pencils for paragraph (if desired by teacﬁer).

-

- T e ‘ 2.6. |
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\ - : \ - Grades 2 andu3?
\ c : . ‘ o Section IT :
B . : ' o ' - Lesson 3.
\ . . - . =0 .
5 A COMMON RULE(R)!! L !
! T . ) - : ’ . o ¢
GRAbE LEVEL: . Primary (2 and 3) . .
_ ST | - o
MAE& IDEAS: | | L L o ’ )
‘_ 4 = . . ° R . .

\ .
Thisishort lesson 111ustrates the pr1nc1ple that commonly accepted standards of
measurement and behavior are necessary for the orderly functioning of our modern
soc1ety - The idea ‘that people can "do their own thing" is a popular one in-

Amerlca today. Nevertheless, students need to be aware that.a certain standardi- =~

zatlonhof behavio¥ and measurement is désirable; without common standards of con-—
duct d practice, confusion and chaos will result 1n our soc1ety. This lesson
promotés th1s avareness in children.. : :

C .

" LEARNING OBJECTIVES: . - IR .

)

~_. 7T L . . o c ' ' : . . :

As\a\result.of this lesson, students will be able to: . -
\\ i : - .

1. \ State a rationale for commonly accepted standards of measurement.

2. State reasons why commonly accepted standards of conduct are needed

.

in a modern society. - . . :
3. ,\Llst areas in our soc1ety in which standardlzatlon of conduct antd
\practice is both necessary and de51rable.

o
>
- A

LEARNING\ ATIVITIES T T o

items =~

~tion and a

The teacTer\begins the lesson by listing on the chalkboard three objects contained

in the¥ cllassroom. ‘The list of objects might include: the teacher's desk, a book,

a window |sill, the chalkboard (to measure lengtli), and a p]ayground ball (to mea-—

sure c1rc £ rence) The teacher diwides students into weasurement’ teams of three

students ° acSX(two measurers and a recorder). The teachPr provades each team

with a handout listing the items. to :be measured a preset order of measuring

the objects might reduce confusion. as groups move about the room.. The teacher's -

final ins ruc?{ons to the teams include the one criterion for measuring these ?
udents must-'use only what they have with them to determine the. .

t oﬂ\thelr three items. The students then move about the room until they

measureme
' red the three 1tems 1isted on the1r handouts.

v

ts agaln meet as a class #nd discuss their results. Very quickly, con-
1d exist as students offer a variéty of measurement results for each:
teacher should guide the students to discover their problem -~ each
s usedl different standards' to complete their measurements, The

d then determine what they should do to remédy this confuslng situa=~-
ree upon.a universal standard of measurement that would ensure?unl—‘
form results, should they. measure these three objects again. At this point,

the teacher moves| the d1scuss1on“Beyond the immediate ‘situation by advising the
children that wany- societies have faced a problem similar to the one rhe class
hag' just faced. ‘Harly people used many different measurement units, including
such  potentiially eonfusing ones as the "span" (the distance across a person's
hand when the fingers are spread apart) and - the "cub1t" (the distance from the

e elbow). Socteties have had to adopt standard measurement’ sys-
tems to promote accuracy and reduce confusion. -The teacher briefly discusses the

class shou

4

-
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Aruitoxt provided by Eic:

EVALUAT ION:

RESOURCES: ~  ~ . .

. : . . : :
NP . ~ o Y- S -
two most common examples of standard measurement systems w1th the stuitnts (fhe
Engllsh s;stem and. the metric system) o ‘ 0 . .

I3

[ S - N
The teather again ‘moves the dlscusslon beyond the 1mmed1ate quest10n of a measure—
ment system for the class by 1ntroduu1ng the idea that societies ' have standard-
izal other things besides measutements. = Through laws, societies have provided
guidelines for standards of conduct and practice as well as measurement, The
teaclier offers several examples of such legal standards (examples might include:

o

~specific consumer prvotection laws for products familiar to the children, traffiz -

laws, motorcycle hglmet: laws). T‘e teacher advises the students that tneaprl—

“mary reason that societies have such llmlts/standards for 'beliavior is to prntect.

the safety. and welfare of their citizens.' The tedcher then uses an example of a
legal standard cited previously to illustrate this 1pea that such statutes exist
to protect citizens. - , :

The teacher then has students reorganlze 1ntp the measurement teams oE the ini-
tial act1V1ty of the lesson. The teacher asks these small groups to list .examples
of legal standards that proteét us every flay. This concept is a difficult one -

- for this age level; the teachér may hQVe to prompt students with additional

examples- and/or d11ect their attention to areas familiar to them. FEach group
should list 2=3 examples. The lesson concludes w1th‘eachvgroup shariny its e

'list. The class as a whole* should discuss how these standards do indeed re-

duce confusion and promote safety Ffar everyoneé The teacher leaves the class
with the idea that these standards make ” our nelohborhdod/communlty a better

place to.live. . ’ . -
« - L

No® formal evaluation is recommendéd for this lesson. The success of this
lesson can .best be judged by informal teacher observation ‘of class discus-. .
sions and the quality of the lists subuwitted by the small groups.

i

)

, ST ) . e AR -
* — A ditto‘listing three classroom objects for measurement. o
- Pencils. = . _ . o : o -,
- Paper for small group note-taking. - ‘
a - ) . - L
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Grades 2 and 3

R I A " Section II€,
: SR ) - SR T Lesson 4
f";.’ = ’ B : .- « . | 4 | '
- ~,  WHAT WOULD HAPPEN IF..,?  ° :
. GRADE'LEVEL; Primary (2 and 3), e a ‘ C7 o L | -
. - B ) . P - ) ] o . . ‘ . .
B . MAJOR _1pEas: * I - —

s

' This lesson is intended ‘to’ further a*qualnt children with the concept ‘that gur -
. legak system has utility; chlldren will learn that laws are not passed arbi-
h \ trarily, but exist for a reason. Laws exist for public safety and. protect .
» . C the. welfare of our citizens. " Students will understand this basic ratlonale for
’ : 'our legal system after considering What might happen 1f certain’ commonly adopted
laws d1d not exist.. .

.

T T AT TR e Y
k]
4
ko

‘LEARNING OBJECTIVES: o R ' --t T

T

.As a result of.this lesson students will be able to:

-

b . ) 1. Demonstrate an understandlno that laws are essent1al for public
- ’ ' safety,. s
2, "' list a number of laws that contrlbute to peace and order in thelr
' communlty. . \

SR ' " 3. Give conseguences that would befall society if certain statutcé
b C ' ‘no longer existed. _ . ‘

; ’ Y Consider the ramljlcations for peace and order in a society if

‘ . o o < no 1egal system ex1sted 'to protect its citizens.

N ‘s

LEARNING ACTIVITIES' o _ o oo S

'The teacher begins the lesson by brlefly 1ntroducing the 1dea that laws exist- to
" protect -the safety of onr citizens, The teacher offers several examples of local

statutes that are intended to promote order and keep people: safe. These examples

might include: thé requirement that people ‘stop for red lights and stop signs;

the limits on automobile speeds; and laws against assault. The teacher then

asks children to add to these examples and compiles a 11st of" laws that pro-
 tect the safety of our citizens., : .

The teacher then selects a partlcular statute .for closer examlnation from the \

list on the board The teacher discusses with $tudents ways in which this, law’ \

protects the’ publ;c. The teacher soon guides this discussion to an examlnatlon\
, . of what might happen if this-law did not exist, The children deséribe’ scenarios}.
o ’ that would occur if this law were €liminated or had ‘never been passed. - After'e N

a thorough discussion of these possibiligsies, ‘the teacher gives the class an Y

- . assignment. The' children are. asked™ to return to their sea s and study the 11stiylg.
Ce ~ on the board. They are to choose a particular law from the list, and think of
1 . . what might happen if that taw no longer existed, Students will then describe
%-' : in a short ‘story one of the negative consequences if the law no longer existed.
- After they héve completed the story, they should illustrate it with a picture
collage showing the consequence. Students should first draw a basic outline
sketch of their consequence on drawing paper. Then, they should add shotos
from maga21nes and/or neWspapers to complete thé1r drawing.' "

i

." =". V . V"‘ . ) ' ‘\‘
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Aruitoxt provided by Eic:

. . - . .
. — ) 0 N ’ - . ) . .

The lesson concludes with students: sharlno their drawings and discussing the wmany

. negative consequences that would occur if‘we did not have laws to. protect citizens.

. not have. laws to prutect the safety of 1ts c1tazens.

EVALUATION: . : 4 - ST e

RESOURCES

The' teacher mlaht also briefly help students cateoorlze these consequences so0 that
‘students can see the types of dangers that would no_longer be restricted by laws.
As a, final discussion topic, the students can considet 1ife in a, soolety that dld

A

.r«

criteria the realism of thebe ‘descriptions am& ;
depicted in them might actually occur. AddLﬁlqg,ily, thq teaeher §ﬁ1ould ooberve
the ‘student dlscu551ons, partlcularly the final i

“,
-

.

- Chalkboard chalk.,
- Writing paper, penclls, erasers.
-Drawing paper.

Crayons, pencils, colored penclls. .
~ Magazines and newspapers that can b eu
- Scissors, paste, and glue.< :

l

t
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Section -IL’ e
lesson 5,
TASKS IN OUR COMMUNITY!!
GRADE LEVEL: Primary (2 and 3) . o -
MAJOR IDEAS: T A .

.This lesson is intended to generate a sense of civic respohsibility in children

'.resonsibility,for completing these jobs. They will also learn that citizens

o As,a,résult of this lesson, students will be able td:‘~ SO S -

i ',
A
s
P
&
t

|

F.
=

S - . ) . ) . ) - o

- T 7~ Grades 2 and 3

’

by making them aware of tasks that could be done to improve life in ‘their neigh-
borhood. - The students will complete a survey of their neighborhood, noting

public property -in need 6f clean-up, maintenance,»and/or’répéit. Through dis-
cussions, they will learn thé municipal/county ‘department which has primagy - E

can assume responsibility to improve public property and consequently improve
the quality of life in their communit:. If time permits,qstudents'can'actuaily
complete a public works project as a follow-up to this activity. - .

.
.

LEARNING OBJECTIVES:

-

"1, + list a variety of improvement projects which would benefit their
. school ‘community. ) - : : _ -

2. ~ Name the municipal or county departments Wfth primary reponsibil-
ities for the public property on which these proposed improvement
projects are located. v ’ R - T

3. Chart courses of action appropriate .for the concerned citizen to i
complete. these heighbophs%d improvement -projects. o

A
‘

LEARNING ACTLviTIEs: ' o ) . o , {

0 7

The teacher begins the lessoff’with a discussion of respoﬁsibility for the main-
tenance“andfimprovement'of public property in the neighborhood: surrounding his/ -
her school. The teacher briefly lists the types of public property in the L
achool's immediate area and the agency primarily respensible for that property.
For example, county roads (both roadway and adjoining ditches) are typically
maintained by the county highway department; state roads (roadway and ditches) -
by the state highway department; storm sewers in towms aré typically maintained

by a municipal department of public works, The teacher advises students that
primary responsibility/authority for maintenance of these properties lies with :
these agenciés. In times of limited resources and increasing needs, the agencies.
sometimes cgnnbt_keep~éll public property in-optimuni condition. 1In these times,
concerned citizens can help these agencies by volunteering knowledge, advice, ahd
even labor (o keep public property in good condition. The ‘teacher ‘offers examples .-
of instances in which ¢itizens.have shown civic -pride/responsibility by improving
public property (Boy Scouts often-have litter clean-up drives and volunteers often
assist governmental-agencies in times of storms or floods). The teacher advises
students that-the resylt of @uch‘volunteérwservice is public property that works .

better, looks better, and adds greatly to community life.

v

- -




.

cerned citizens and help improve the. quality of  their neighborhoed. - .Students '
survey the nelghbofhood and discover projects that are meeded to maintain public.
. ' property in the’'area. The teacher should prepare the class for this walking tOur‘
' of their neighlwrhood by briefly reviewing public property in the area (parks, S
roadways, public builaings,; traffic 51gns, street lights, storm drains, etc.) and s
R " discussing maintenance these.properties might need (painting, patching, elean-up,
: .replacement, new bulbs for lights, filling/resurfacing of potholes, etc.). The
teacher advises students that they are to look for ways to help improve their
‘néighborhood” and report them to the teacher. - The teacher will recoid these obser— .
vations for disgussion later., The claes then takeé"a walklho tour of the neighbor-'
hood surrounding the school. «Ehe tour bhould last approximately .15 to. 20 mlnutes.-

- . <

- ’ The teacher then ’telfe Students that tolay they will have a chance to ’bek\\c’c{’ |
. : 1

°

° .
" The class returns from their neighborhood survey aﬁd"aiscusses their.observetions.
Initially, students simply report what they discovered on their tour. After several
_— examﬁIes’h&ve been given, the teacher places several catevorxes -on the chalkboard .
and begins to .classify the students' observations by type. The observations can
be categorized in a varlety of wa§ s, including: by’ location, by agency’ responalble
by urgency, of by the nature of the needed maintenance. Once the clesetflca—
tion has been COmpleted ‘the students then cﬁﬁ51der appropriate .action the
class.might take as. concerned’ citizens to complete these improvements.. In
'some instanctes, no action might be appropriate; in others, a phone call to the -
.responsible agency might be appropriate. The class concludes with the selection
of a committee to complete one of thé improvements on ‘the class¥s list (one
suggestion: the teacher should select ‘the least difficult improvement for the
"class to undertake, such as a phone call to the responsible ‘agency). The tearher B
‘formally ends the lesson by vreviewing what the students have accompllshed and .
‘will accomplish in. the future; additionally, the teacher reinforces to the
students that they have acted as .concerned citizens durlno this lesson.

ADDILIONAL ACTLVITIESf

1. Locate necessary 1mprovements to public propertv on a dlttoed map
of the school community/neighborhood. . ' C
2. The ‘class mlght attempt a more exteusive project such.as  raising
money to plant 4 tree, paint a park fence, or clean up litter alonv -
a roadway. (Teachers should be aware of school rules regardlng fund~
_ raising.) :
3.. " The class could specify a particular 1mprovement area and promote
- public awareness through posters, door~to-door visits, newspaper
stnries, or talking w1th members of their own famllles.

ER E] .
3

‘ ‘ EY_ALUATION‘: , - -
. No formal evaluation is recommended fo¥ this lesson.. Informal teacher observation
o " . of discussions and student conduct on the. walkln& tqgr should indicate the success
' " of tHe lesson. Additionally, the teaclier can judge ‘the quallty of the students'
list of needed neighborhood improvements, ¢ The enthusiasm with which students .
approach this neighborhood- survey also serves-as an indicator Qf\the lesson's
success. ‘ _ , : : \ AR

. - ¢
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A FullToxt Provided by ERIC

. RESOURCES:  °

-~ informatlon regarding nmn}c1pal state,_and county agencie¥ respdnbible : °
©  for public property maintenance -in .the area surrounding the school.
= = Notebook, clipboard for recording student observations whlle on the o
-~ walking tour. ‘ : b
- Chalkboard and chalk, or overhead projectot and markers.‘ L

The additional activitles will require resources that might include:
materials to construct posters, ditto maps of the neighborhood, materials
to complete a community improvement prOJect telephone, a Visit to the
newspaper to deliver a story, etc. ' ' 2 :

e
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‘The five lessors are designed to ‘be’ used consecutively, in the period immediately _Z
before elections and with a polling place visit as the culminating activity.on Co

] Section™III
4 >‘>., .
! ORGANIZAFION AND GOVERNMENT IN THE UNITED STATES
(FOCUS., STATE AND NATION) - , . e
. T ) l‘ L. 'I_ ' . . ’ -
B . . # R Q - . ‘ N ,
LESSONS: ' ) '
: . . 8 ; ,
l.  Seats of Government: Which Level Is Which? . S o <
2.  leaders: Rational, State, and lLecal L
3. . Legislators, Policemen,. and Judges
4y Precincts and Voting L e _
5 Visiting a Polling Place - . E .
INTROD,LCTI‘ON - ' - | S :

<

'\
These. lessons have a.state and local emphas1sa in order to be. 1ntegrated with

the Indiana Studies 4th grade program, and the U. S.=Stud1es 5th grade program - o
requ1red by the Indiana state social -studies curr1culum. : ) ,

4 : K . e

election day. &

' The lessons call for p1ctures of seats of government, e.g., town/city halls, ; "

court houses, the state and national capitols; also for pictures of local, . e
State, and national of fice holders and candidates; and for'a variety of maps. .
Advanced plann1ng is required to secure such pictures and maps -and 1is largely
the teacher's respons1b1l1ty. "(Students and/or the1r parents could assist in
this.) i » : o .
. ; _ . ‘
Advanced planning is also required for the field trip visi% to a poll1ng place.
Parents might accompany the class for .this culm1nat1ng expérlence. : ‘ I

The five léssons provide a good opportun1ty for collecting and d1splay1ng cam— s
paign materials. Pictures, slogans, bumper stickers, balloons, match books, etci - “
offer resources for room decoration and will he1ghten your students 1ﬂterest in -
elections and government. - _ : '




) ) _ : ‘ Grades 4 and 5 .
. _ : - . Section III
. ! ‘ - Lesson 1

i . - o

-,,sgATséoF GOVERNMENT: WHICH‘EEVEL IS- WHICH? o

5

GRADE LEVEL: Primary ‘(4 and 5) o T,
P " MAJOR IDEAS: - - o L . .

) Federallsm, the division of the power of government between the nat10na1 govern— .
ment and state governments, 4is a.special feature of ‘American governmen;. Staxes

T have further divided their power by assrgnlng portlons of 1t to gounties and
%1 ‘7 , ‘o’tOWHShlpS, cities and towns, and school boards.. < : . .
' ' Thus, in the United States, we have many 1evels of government and many Seats
of go%ernment. . ' . - - .
'-I --.‘W » . 3 . . . ; ‘
© LEARNING OBJECTIVES: . - P S ] L.

.o . . - . S

As a result of this 1esson, students will be able to:

- 1.
© <

}'» 1.' Locaterthe seats of. nat10nal state, and local gove: nments.
2 -2, .Recogn1ze plLtureS of these seats of ‘government.’ » , i
: ‘3., .- Oh silhouette maps, 1dent1fy ‘the terrltorial jur1sd1ct10ns of .
. governments at the var10usﬁ1evels. : -
LEARNTNG ACTIVITIES S o e T

F P

Introduce the lesson by tei.ing your class Ihat government in the United States
is. like a three-rung ladder, with the three rungs labeled 'local, 'state, and
“national. Then place a silhouette map of the United States on thé bullketin
" bodrd with Indiana superlmposed on the silhouette. Referring to the. U S. map,
ask and have students answer these questions:_ .

e 1. - What name is given to the government of this area7 '
< . " 2. Vhere is the capital of this government? - o , \
’ . 3. Which of these pictures shows, the capital? .

P

o , 4, Over whatwarea does this government have power? s
‘ ' 5. (P01nt1ng “to the superlmposed map of Indiana.) Whatnstate is thls7

L)
- =l

’» N . .
Then, in succession, turn to each of these 31lhouette maps, asking the same ques-—
tlons as above. - . :

J— - . D .

MRS R e Titie s SAUT R (R S A RS

a) Ind1ana with\x our county superimposed ‘ : . .

b) Your county, with the school's township superlmposed._ - :

c) Your city/town. * X L , ' ,

d) Your school district. -« S . ) -
As the quegtiois are asked apd answered place namés and pictures on the bulletin
board with strings. 1ead1ng from the larger to the smaller units of . government.
When this aetivity is completed, your bulletin board will serve as reinforcement
for the lesson and w1ll be uséd in the néxt lesipn for the 1ntroduct10n of add1—

~ tlonal 1nformat10n. I

TR 1 T P N T W R T e, R
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'Show pictures and/or 31lhouettes, asklng for identification of the level and name’
"of the government depicted.

A Fuiitext provided by ERIC
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EVALUATION:  ° . _ LT e R

This may. be acchpllshed ‘through 1nformal questioning,

or by a written quiz. S VL . .
b X . . . v . - - : *\
- . , o ' * ’ ' . > N\
RESOURCES: « S ; “; : N\
. o . ' o : . - \ )
. . . ki
Bulletin board materials, 1nc1ud1ng silhouette of-the terr1t0r1a1 areas of. the . = :
various levels of* government, names of governments,glocatlon of capltal county . \;
seats, and c1ty/town, etc. o : . ) 4 5
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. R _ ‘ ' . . 4 _Grades 4 and .5
© : : B ' - _ Section III
' Lesson 2

@ . -

. . LEADERS: NATIONAL, STATE, OR LOCAL?

. GRADE LEVEL:. Primary (4 and 5)

MAJOR IDEAS:
The three general levels of governmént-in the United- States are administered by
- men and women who seek elective or appointive public office at national, state,
" or: 1ocal levels. Citizens must know at which level public officials serve. Does
_ a member of Congress go to Washington or .Indianapolis? Are judges ‘serving at the
national, state, or local levels? .What are the differences among the Attorney
General of the United States, the Attorney General of Indlana, and the’ Prosecutlng
s 'Attorney7 : .

o Psychologlcally and pedagoglcally, it dis 1mportant for young students to associate -

governmept ‘with people. This lesson makes that possible through pictures of office
holders and candidates and through letters’ to publlc officials and their appearance
as .guest speakers in the classroom. . :

LEARNING OBJECTIVES: T - - o

%

As a result of this leszcon, students will be ableg to identify by picture fifteen
‘to twenty Rpllt cal and governmental leaders, giving the name, office held or -
sought, level of government, and political party \designation/of each leader.

/

_LEARNING ACTIVITIES: - . [f,'- !
Begln the lesson with a statement to conmect ths lesson éo the’ previous one.
Then distribute the handout "Who Is’ This Person?" Explain what students are to

. do_wlth it.” The pictures collected and the handout serye as the content of the
lesson. Start with picture #1 and complete the handouy by going through all of =
~the pictures. After each picture is identified, have student attach it to .the
‘bulletin beard under the correct heading, f.e., natio ial, state, or -local. (Some
names will be hard to spell. The teacher may want to write such names on the

-

chalkboard Y - v . . . .

.. . / :
Students: may have comments or questlons, both durlng the jdentification portlon
Qf .the lesson and in the discussion nhat follows.x The teacher might want to

¢ take.time to deﬁlne some "political'” words‘ N

Incumbent - office. holder C o a ‘ g S
Challenger — a candidate seeking the ancumbent s offlce ;
Candidate - any person seeking public office , - ' I

«°  Dark Horse - a candidate not expected to f7in, but who is d01ng well

Fi
4

. Front Rumner - the leading candidate for[an elective office - -,
' Etc. - (Every election will generate some terms whxeh are unique to -

a particular election: i.e.,’ Jessé Jackson's "rainbow coalltlon
of the 1984 pres1dent1al campalgq )

In the summary of the lesson, stress the imp rtance of know1ng the candldates,
" .‘ choosing a candidate for which to vote, voting, and the importance of elections

in a free society.

. . : i - : - . .
]
£ X N
> . e : . : ’ . : \

s
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' EVALUATION: - .- o . .

4

Use the numbered pictures either as an informal test of student recall in a review .
of. the lesson or as the basis for an identification quiz. '

RESOURCES:" o S n L
,Pictures of office holders and the ‘handout "Wﬁo Is This Pterson"?"
. ® ! ‘ . g : .
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' e ' ' Handout - Lesson 2
s s ® e \L- | - P .
_ ‘ : : ‘ . WHO IS THIS PERSON? ;
o -Directions: As we look at our pictures, fili in the spaces following the picture; o
' ‘number. A : - o o
PICTURE - . NAME . . OFFICE LEVEL ~ PARTY
NOO ) . A ) ; ; o .
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R Ccades -4 and 5
2 - . . Section [II
' v Lesson

LEGISLATORS, POLICEMEN,- AND JUDGES

P

-

' GRADE LEVEL: Primary (4 and 5) . oo

an

0

?  MAJOR IDEAS: . ' g ‘ ‘~
The separatlon of the power of government into the leglslatlve, executlve, and’
~judicial branches®is characteristi¢ of American ‘government at &l1l levels. The
framers of the United State Constitution were distrustful of unilateral. govern-
ment. -They*sought, by means of separation of power, tc limit arbitrary decision-
.making by one person. - State constitutions were often modeled after the natlonal\
'Constitution, and the practice of separation of powers was introduced into the
state and local levels of- gOVernment. ’
The _oncept of. separation of governmental power into the three branches, of goVern—
"men‘- can bes: be taught and understood through examples using actual public offi-
cis Ls as actors.’ Although we cay.that we have a government of law, the reallty
;is that'our rovernment is one of men and women -under the law.

? o

L!ARNING OBJICTIVES: S L e

Ac a result >f- this lesson, students will be able to place publlc off1c1als 1nto v
ttree categeries: f °. o L
’ D Rul-—makers - the Leglslatlve Branch o
' ‘ 2) Rula-enforcers: - the Executive Branch- ‘, »
3) Rul:-appliers - the Judicial Branch T '

°

and will be able to state that such a separatlon of power reduces the opportunlty

for arbltrary rule by one person. o o _ Vs
; | LEARNING ACTIVITIES: ~ ° . ' .
N Dlstrlbute the handout, "He ‘Does It- All'" W1th the class, read th stOry
Since it is largely d1alogue, a student ‘narrator mlght be used with two other
students reading’ the offlcer and Uyou!'’ parts. , _ ) S

- N , RS
Move - toward qulck closure on the questaons that conelude the story
" What did the officer doZ;
X 2 M I . v .
- . ~ " I. He made a néw law! : -
; T - 11, He°=nforced his new law. -
III.. He a pplled h1s law.

Would thlS happen 1n;the United States? .No, not legallz. .
. ! o :
. Explaln: We have separated the powers of government 1n the Un1ted States into -
- o three parts. : .
The legislative branch makes laws. :
The -executive branch enforces.laws. R i
The judicial branch applies pplies the laws to 1nd1V1cuals.




Oﬁe'person can't exercise the powérs of all threé branthes at the same time.‘f

>

~

The balance of the class’ period should be spént in plac1ng publlc off1ces/off1c1als '

into the legislative, executive, and judicial categories. Do’ this on the chalk
board, by means of student discussion, by office and name of office holder. '
The pictures and names from Lesson 2 of th1s serles should make this move

along fairly. qulckly : . »

To summarize the lesson, stress the names of the three branChes, the functions
of each branch, the concept of separation of power, and.why we believe that
‘separation of powers helps to limit the possibility of author1tar1an or totali-
tarian government. : . 7

EVALUATIONf A

Several weeks after this lesson, -ask students to retell tHe tale, then ask if
" it is likely to happen in_.the United States, and what we have tried to do to
'prevent it f£rom happening. This informal evaluation would give an idea of the -
lesson's effectiveness and would at®the same time prov1de addltlonal relnforce-
- ment of the lesson. ‘

.RESOURCES: B o ‘ ‘ I . : .

Handout for Lesson 3,
2 of this:series.

° .

.

46. .

"He Does It Allt" énd‘bulletin board materials.from Lesson
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L B L o o ' pUE DATE

HE DOES IT ALL! . = . -
‘ (AvMake—Belieye Tale of the Future)

It's a beautiful Appil afternoon. You've just arrived home from school. -Evenﬁbefore
you get through the front.door your mother meets you with an armload of books. ""Take
these books back. to the llbrary, would you please? We've got to get them back today,

'or they 1t be overduea

. She then adds the magic words, "You may take’ the car, 1f you wish." ~Hey, that's all

right! You  just got your driver's license. Off you go.-

When you come back to the car after dropping the books in the book drop,. a police
.officer is standing by your car. Good grief, what could be”wrong? He hands you

a ticket! - (With your new driver' ssllcense, you had been really careful. You were
in a parallel parking place, just the right distance from the curb, and you had
checked carefully for "No Parklng signs.)

"What did I do wrong, officer?" you ask. Then this dialogueé takes place:

s

Officer: "You can't park here." \
You: "But there isn't a 'No Parklng “sign."
Officer: "I just made it no parking." o
You: " "But you can't do thdt!" " ’
'-‘Ofiicer: "I can now. You're under arrest,"
You: - . "Arrest? How can I be.under arrest when I didn't break a law7"°,
Officer: "You did break a law; my law. You are. under arrest."
You: . "What happens now7" : '
‘OfFicer: "I try you. ' N
You: . "Try me! " You're not a judge!"
Officer: - "I am now. You're gullty. T fine you '$25.00° and costs."
" You: . "$25,00 and costs! How much are the costs?". -
Officer: _ "Another $25.00," - : o
Your: - "But, I' m nét gullty'" b :
Officer: "Pay me.'

This make-believe officer didvit all! What did he do?

I.

IT.

III.

Would this happen in the United States?

* Explain:

47. -




" Grades 4 and 5
Section IIT -
Lesson 4

PRECINCTS AND VOTING

GRADE LEVEL: Primary (4 and 5)

MAJOR IDEAS: : - _ L - | )
- The political precinct is a part of our community environment. The precinct has .
boundaries, organization, and leaders. Important political functions take place
.in" the precinct. Every citizen of our state lives in a political prec1nct but
' many.are unaware of the political ﬁunct1on of the precinct.

8
3
?
3
1

There are approx1mately 4500 pol1t1cal prec1ncts in Tndiana. Each precinct is ¥
directed by an elected committeeperson and a v1ce~comm1tteepersbn who is :
appointed by the conmittzeperson., Both 'of our major parties have a similar organi-
zation at, the preciuct level.  Thus, there are 4500 Republ1can committeepersons,
4500 Republmcan vice-committeepersons and the same numbery of Democratic commit~-
teepensons and vice-committeepersons. Fully staffed precincts in Indiana have
18,000 pe0ple working as party leaders at this polltlcal level. '

[
bk
i
.
‘-
i

o i State statutes and rul1ngs by~ the State Elect1on Board prescr1be the .organization
‘ and procedures of the precinct, : ' -

g

The boundaries of our political precincts coincide with our voting precincts. It
foilows, then, that there are 4500 voting precincts in Indiana., Our elections,, : ]
- ~ both primary and general, are conducted at the precinct’level.’ The 4500 Precinct’

: ' -Election Boards (3 members) and election officials (6 persons: 2 clerks, 2 assis-
-~ tant clerks, and 2 sheriffs) total 40,500 workers for each election conducted. s
Prec1nct ~ommitteepersons select the polling place and name members of the

Election Board, clerks, assistant clerks, and sheriffs. Committeepersons also
arrange - for three meals for the poll workers. - With polls open: from 6:00 a.m.

'to. 6:00 p.m., poll workers generally report at 5:30 a.m,”and are-not finished
until .7:00 or 8:00 in the evening. The long day and a restr1ct1on aga1nst leav1ng
the polllna place necessitate’ the meal serv1ee.

; - Voting and elections are public functions. Costs of-conducting elections Some o
l - from tax funds. The conduct of elections, however, tends to-be a party functton, .
whlch falls largely on the elected prec1nct comm1tteepensons. . _ «

< %

Students should begin to learn zbout precincts;*COMm1tteepersons,.and elections.
b . " The best way ‘to help. students in this beginning is to invite-a comm1tteeperson
' to the class 'as a guest speaker. ) ] 5 : ~ .

Al

;' LEARNING OBJECTIVES . , o -

As a result of this lesson students will be able to: . v R : o
’ «..'\ '

1, .Name the precinct comm1tteeperson of h1s/her prec1nct and party
2. ..State the tenure, and method of selection of 'the committeeperson
3. L1st at least three. respons1b1l1t1es of the comm1tteeperson.

Y

%




4. List by tifles these-polling officials:
- Election Board - Inspector and two Judges. :
Election Workers - Two Clerks, two A351stant Clerks, and two -Sheriffs.

14

i
LEARNING ACTIVITIES: R o - . 7 "'{, 'j
\
i

If a prec1nct commltteeperson has been 1nV1ted to ﬂelpfthe class’ learn "about pre-’ -
‘c1ncts and voting, the teacher's responsibility’ for the lesson consists largely ‘ A
of 1ntroduc1ng .the guest and asqistlng with the dlscussion. ' o

Thg seven questions on the sample invitation lettet would serve as a’ good lesson
outllne. ' . . : - :

'How and’ by vhom are y&a selected7 Ny ,

. How long is your term? .
How large’ is your prg;inct7 What are its boundar1es7
How many voters in ydur precinct? - R *
Where is your prec1nct voting place? N
Who serves on .the Election Board and “on electlon day7 o

. Who selects them? Are:they paid? - By vhom?

S What are your. duties as a prec1nct comm1tteeperson7

UV~ WN -
h

. "

To summarize the 1esSon the teacher mlght want to write answers to these seven
questions on the chalkboard, with the guest' s~he1p.

EVALUATION: L 1 .

Use "the gulde questlons as part of quiz, or as 1nformal reV1ew and evaluation’ of
the lesson's effectlveness. The students might also write a paragraph on the
topic limited by one of the follow1ng titles: ‘ o o
1) ?What Does a-Precinct Committeeperson Do?" i C i
- . 2) "Who Are the Eleéction Day Workers?' . . ‘ o

B

. H ,/“ ) o
' . g , ] 8, °
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- T , T - ' Handout - Lessen 4

SAMPLE INVITATION LETTER

Dear (Precinct Cbmmitteeperson): _ o B - , - R

" My (4th/5th grade). class is studylng about prec1ncts and votlng. Would feu be - » o
free to discuss these topic with us on (day, date, time, ) in Room*(#), (School)7 ‘ '
We Would, truly apprec1ate your help. ' o - T
1 -would suggest that you prepare by expectlng the following questlons,, T

How and by whom are you selected? e

How long is your term?

How large is your .precinct?. What are 1ts boundarles'7 a

How many yoters in your precinct? . : L i

Where is your precinct votiug place? o . o .

Who serves on-the. Election.Board and ‘on electlon day’ A :

Who selects them” ‘Are .they 'paid? By whom?:

What are your duties as a precinct commn_tteeperson’7

e B W N
.

~J
.

- Ifsthis. can be done in 20 or 30 minutes, I am certaln,my students w1ll have’ ques— N
tions for the balance of the class perlod . . o e

Please call me at (phone) regardlng the invitation. If you:are able to speak tb.k o ‘.3
us, it will be a generous contribution to the educatlon of these young- c1tlzens. Sy

3

g o T Sincerely yours, R

e “ . j—

-
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Grades 4 and 5
Section [LT
Lesson 5

VISITING A POLLING PLACE '

- GRADE LEVEL: Primary.(4 and 5)

" MAJOR IDEAS:

N

The flavor and excitement of electoral politics: can best be leatmned through direct.
observations on election day. Polling places afe located - ‘close to our Schools;
indeed, in many instances, in our schools. A visit to the polllng place is a -
natural extension of classroom instruction.

a .

Advanced planhing for the visit and advanced preparatloq for the visit are neces—

- sary. Advanced plannino includes contact with the precinct committeeperson and

>

RESOURCES :

the ‘inspector, to indicate the purpose .of the class visit and to gelect an appro-
priate time of day for the visit. Students should know in advance what the ia-
spector, judges, clerks, assistant clerks, and- sheriffs do. - 8tudents should

_ know how a Yote is cast, i.e,, by paper ballot machine, or ‘punch card. They
should know what offices are up for election and the names of the candidates seek-
1ng those oﬁfices. . . SRR : o . T B

. co - .
LA EN L3

- . ]

LEARNING OBJECTIVES: - -

As a result of th1s lesson, students will be able to.
L3 : »
1. Describe the scene outside'the'poll}ng place.’
2. Describe the arrangement 1ns1de the polling place., . T
3. Give the1r general 1mpress1ons of the way vbtes are cast in ¢

the state... - . T >

LEARNING‘ACT[VITIES:. _ e e o . :
/ . » : ce
At the, departure for the polling place visit, give each student the report form for
the visit which is’.a part of this lesson. Explain what the student is to dd with

- the réport form and when it is due. ‘ °

Indirate that each member of the class-is to serve as a neWspaper reporter.. As
a follow-up for the visit, have teams of 3-4 "reporters" write a news story on
,wvoting in precinct "xv. .o, :

' If you haVc students- with cameras, ask thiem to serve as a camera crew to take’
pictures:of the visit, the polling place, and if permftted, the interior of the
polling place. D1sp1ay of ‘these pictures on the bulletln board would enhance

the 1mpact of the visit. : . , Tt b ..

EVALUATIQ

. } ). o .“ o
The néws stories writtea by your "reporter" teams’will give an informal evaluation

‘of the success of the visit. A.d1scuss1on arter the visit W111 give s1m11ar “Ainfor-

P

mation.

. Sy ) . ‘ .
Precinct committeepersons and " the polling place inspector are essent1a1 The re-
port form will help students focus ‘their attention durlng the v1s1t., '



POLLIXG PLACE VISIT B o

~d, Did the

. SN 5u»;J

Date Due

(Reporter'é Name)

o o * REPORT FORM

- Pa—

Directions: You will be writing a news story on our v1sit.

“you write the story.

Describe the scene as you aﬁproached the polling place.

a. Describe the building.

b. Were there- people around?
c. What were they doing?

d. Did you ask anyone any questlons7' 1f so, what questions "and what
'\C answers? . ' ' :

-Desc 1be the scene inside the polling place, using a, b, ¢

Finélly,wgi%cribe:how,you felt about whét you sdw..

olling place and voting look well—organlzed7
ople you saw efficient and courteous?
1ke to be an election official?

b. Were the
¢, Would you

This form will help

, and d abévé

. Reporters teport"first on who, what, when, and vhere in their stories:. . -
a. Who made the visit? c. When was the visit?
b. What was visited? R . d. Where was the visit made? -

What did you see?

&

. P
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’Grades‘6‘and 7
Section IV

BN o : .
CONSTITUTIONALISM AND POWER
" (FOCUS: WORLD) '

"LESSONS :

3

_ Functions of Gonstitutions
. One, a Group, or Many
' " The U.S. Constitution and Power
g? Political Parties and -Party, Systems ,
. The Twe—Party System in the U.S. ‘.Sw

-

INTRODUCTION:
. <>
These. lessons have a world focus, so they can be- integrated eas1ly with the -~
-Western Rurope, Latin America, and Wotrld Cultures content of Indiana's 6th
‘and 7th . grade soc1al studies ¢ curricula. « o,
P Y .
The five lessons can be v’ed in five consecuflve perlods to meet the mandated

pre electlon study : ‘ oo . o ]

. ) -

gj , _Each idésson does,* however, pr0V1de opportunltles for further study and expansion..
“ ® This is espec1a11y so if reference is made to examples drawnr from Western Europe, -

,Latin America, or from the world culturesg studied in the 7th grade curriculum.
For example, France serves as a ‘good example of the multl—party system; the
Soviet Union and the. People s Republlc of China as one-party systems;  and the
‘United States and Great Britain as. two-party systems. * SimilaTrly, examples of

- autocracies, aristocracies, "and democracies can be found in the content of- the-

. 6th and 7th grade currlculaw g >

It .would be 1mportant to exam1ne'the United States political party system in a
cross—cultural’ context in these lessons, since the object of the section is. to
help young . Amerlcans know their trad1t10ns, h1story, and polltlcal system.

AN

4 ' .
N
N
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.As"a result‘of‘thisllesson,'students will ‘be able to: , o

| S S = . . Grades 6 and 7
e . L ' . , ' , * Section IV

. v ,:\ o . , o,»l, :Lésson 1
o - ) Fuch;ousdoF CONSTITUTIONS f':" g e
GRADE LEVEL: _Intermediate (6 a:d 7) N .
MAJOR IDEAS: ' 0 } _ ; .

B : a

Lonstitutions are 1mportant, essentlal, and basic documeuts for aIl groups
schodl elubs, -so€ial and profess1ona1 organ17at10ns, and governments. -Constitu-

\

tions... . , . o .

. «.provide an organlz&tional fra&eWork - » , v

‘»

‘...speclfy membership (oitlzenshlp),‘ s L ‘ . B
. ..determine the relatlonshlp be tween government ahd governed
i.e., a bill of, rlghts, .o : ¢ -

. ...and.provide for a means of amendment, =~ - |
- .o Lo A = o . * AN v . Ih ! . .
LEARNING OBJECTIVES: . . : :

o

]

1. L1st questions that ‘constitutions are deslgned to answer, by s
" .categories of functlon. o . - . : .
 LEARNING ACTIVITIES: . - I .

i .o v : : . N
Have students read-. the "HLll Street Bltycle Club" handout. Discuss the "what

went wrong question that concludes the handout. (Obviously, you -will want ‘the ¢

‘discussioh to move to a point at Whan students will say "THey need a constitu-—

‘tion."). - .° .,

-~
o

Then;dnder the four chalkboard headings below, through guided discussion, have
the class place the 20 "HyIl Street" questlons/comments under the appropriate

heading. - A : _ » o .
o a '54 o . : . . L . . . . } ’
:A. Organization .(Key: 1, 4, 5, 9, l1, 14 ,15, 18)*~\ o s
R ) A , 3 : o
' B. Membership/Citizenship (kKey: 6, 8, 10, 19) L <

C. Bill-of Rights - (Key: 7, 12, 13, 20) - e

" D» Amendment (Key 17) o ' ' ' R °

..

*Guided discussion is tp lead students to the kayed response. ‘The teacher will
notice that items 2, '3, ard 16 gre not included in the keys. 'None of the three’
would normally be part of the basic constitution.of any group oOr government{

As the number of the questlons/comments are placed under the A, B, C, and D black~
board headlngs, the students should place A, B C, and D in the spaces provided
by each questlon/comment on the handout.. . o

For a honework ass1gnment have students list, in writin . the questions/comments
under the fouroheadlngs, i.e., the four functions of constltutlons. To reinfoerce
the lesson ‘the teacher might write these on the chalkboard at the be01nn1ng of the'

next class period ) s

E o 'i.“! L ,l . ) 59 54 o - b .




WHAT DO CONSTITUTIONS DO?

1. They provide organiéational-framework.{

2. They tell us who can be a member or citizen.

3. . They tell us what rights members or citizens have.

4.  They provide a method for change or amendment.\ - .
EVALUATION: ° )

ES

N

Prépare a matching exercise with the Hill Street comments/qaestions on the -left
~and these possible answers on the right: : . '
[§ .

A. Organization

B. ‘Membership/Citizenship

C. TRKights of Members/Citizens

D. Method of Change/Amendment '

E:  Answer Not Here - - g

RESOURCES :

Handout: "The Hill Street Bicycle Club" |

60
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Handout.— Lesson 1

THE HILL STREET BICYCLE CLUB

T

"The meeting is called to order." Mary stood in front of the room, with her best
friends Polly and Jane seated at.her right and left. The three friends had wanted
to organize a bicycle club/ for a long “time. The club could go on bike hikes toge-
ther, explore the big c1t/, have picnics, and maybe even get the mayor and city )
couucil to establish safe;bicycle trails in and arcupnd the city.” Ten girls accepted
the invitation to attend #he organizational meeting.

<

i

. _ N j | _
After Mary explained what a bicycle club might do, Polly moved: to organlze the club,
and Jane seconded the motion. "Do you want to discuss the motlon," asked Mary, "Or

are you ready to vote?"/ Nobody was ready to vote! Ten hands weére raised, all indi-

f\EETTn7”I’3esire to discuss the motion.

An hour later, Mary, Polly, and Jane were dlsgusted These questions and comments
had filled the hour: : L&
(1) "I want to be president."

(2) "Will we have to pay dues?"

(3) "What rules will the club have?"

(4) "I think we need a treasurer."

(5) "Haw will we select officers?" _ :

(6) "Cap boys join the club?" = ' ' \C
(7) "I don't; think boys should be allowed to vote." ‘ "
(8) "Do ‘you have to have a blcycle to be a member?" .
(9) "How lomg can the president serve?" _

"(10) “Can high school g1r£ join?" : v
(11) "1 ddb't think the president should be elected twice in a row.' .

|
|

(12) "What 1f a member breaks a rule? Can we kick her out?"
(13) "Can z take her bicycle or .make her pay'a fine?"

(14) "Who is|going to make the rules, anyway?" : AN , .
(15) "Who 1 !goi to enforce the rules?" o \\\\ -
(16) "I don' t th%nk we need_any rules." ' L .
~ (17) "What i don't Tike the way the club is organized?" SN
’ (18) "Do we &il get to vote?" $\\' '
(19) "Do-you have to live on Hill Street to 301n7" ' o
(20) "Can we k}ck the president out?" ‘ '\\\\\
\:(r . _

‘The last question was the most frustrating of all, because Mary wanted to be preside;}\,
. "The meeting's cver,

" she said. '"We're not getting anywhere. - As far as I'm cdnCerned/

forget the club."! ‘ - - /

\ . f - . - . T ‘
What went wrong? | : o ; ///.
; .
. o ‘ ‘ ‘
. [ . .

/
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Aruitoxt provided by Eic:

Aa

tAfter the autocrat presents his/her decision,

Grades 6 'and 7
: o .Section 1V
[ ' ' _ ‘ = Lesson 2

ONE, A GROUP, OR MANY
!

GRADE LEVEL: Intermediate (6 and 7)

. MAJOR IDEAS:

The power to make dec1s1ons that are binding on all membero of a group (or citi-

zens) has been disputed throughout human history., Historically, -such decisions
have been made by one strong leader, an autocracy; by a small elite group, an

- aristocracy; or by a bread representation of citizens, a democracy. The United
‘States has favored a broad diffusion of governmental power throughout its citi-
zenry and has attempted to achieve this through extension of suffrage.

- LEARNING OBJECTIVES:

As a resul't of this lesson, the students will be able to:

1. Write simple def1n1t10ns of autocracy, aristocracy, democracy,- and

" suffrage. : : l

2. Give contemporary or h1stor1cal examples of the three methods of
government .

3.

" LEARNING ACTIVITIES:

Role play decision-making by the three methods, i,e,, autocratically, aristocrat-

ically, and democratically. The decision tQ be made must be ‘important to- the

class, e.g., should students who are tardy ox who cause classroom disruptions be
'fined? Several days before using this lesson)\ prepare one student to make the
autocratic decision and a commiftee of three students to make the aristocratic .
‘"decision. The lesson would be more effective if\the autocrat makes a harsh deci-
sion, one that is likely.to be unpopular, -e.g., a student fine of $1.00 for each

tardiness and each disruption. . Just pose the probl to,?our three aristocrats.
Let them determlne their own decision. ’ : )

‘To introduce the lessoun, make a comment that a serious problem exists and a deci-
sion is to be made. Explain, stress1ng the seriousness and

or decision.. Then announce that {name of autocrat) naa been asked to make the
decision, and ask for the decision.

the teacher should act as“though it
is accepted and one student has been allowed to make the decision.

may want to protest. If there is no protest,

the teachor might have to ask if
the stated decision is satlsfactory. .

Then announce that (names of arlstocratb) have also been asked to make the
dec1sion. Go through the aristocratic role play.

y

'Finally, the teacher will need to ask for a better way to make a decision that

affects all members- of the class.
by all members of the class.

.

Hopefully, some student will suggest a vote

N . 63

Exp lain the relatlonshlp of voting (suffrave) to democracy. = = v

ality of the problem




‘After discussion, summarlze the lesson on the, chalkboard giving the four key words
of the lesson- for the first time

 DECISION BY. . : :
.one student equals autocracz N o R
. . .a small group of students equals aristocracy. . ' T
.the entire class through voting equals democracy.

' SUFFRAGE IS THE RIGHT TG VOTE. =~ o 4
Give this assignment: Using a goo& dictionary of encyclopcdia, write a definitiop
of autocracy, aristocracy, and democracy Find and list examples of each of the
three forms of government. ’

EVALUATION:

- For an informal e ,'use this chalkboard 1llustraf10n, then ask students;
- orally, to eyflain the illtustration and the relatlonshlp of voting to the three
forms of go ernment

ARI.STOCRACY

AUTOCRACY DEMOCRACY

RESOURCES: R : L ,

- Dictionaries and encyclopedias.
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‘Grades 6 and 7
' Section IV-
S 4 "+ Lesson 3

THE U.S. CONSTITUTION AND POWER

) N ’

' GRADE LEVEL: Intermediate (6 and 7),

"~ MAJOR IDEAS:

-

The experiences of the framers of the Constitution with King George III and th%

. English government made them distrust governmental powers. Thus, through the

new Constitution, they hoped to create a government in,which unbridled and cap i-

cious use of power would be avoided. . This ,goal-was sought through a 'separatio

" of . the power of ‘government into three branches, each able to check and balance
the power of the other two branches; federallsm, or a division of power geogra hic—
ally between the single national government and the sepsrate state governments;
and direct limitations on the powers of the national and state gevernments.

‘The original Constitution gave rise to.the’dpctrine of judicial reviéw. Later,
amendments such as the Bill of Rights and:the amendments that-added to the suf-

frage served to limit the power of government or to. diffuse that power by allow—

ing .a broader suffrage.

| LEARNING'OBJECTIVES: N

By using a copy.of the United States Constitution; the students will be able to

c1te.

1.

2.

3.

N .
. . . -

"Articles and sections that created:a government of separation of’

powers . » .
Articles and sections that limited the powers of government -

" Articles and sections that expanded suffrage.

LEARNING ACTIVITIES:

In preparation for this lesson, give as an assignment'theselquestions:
\ * - . - [ . \s

-

e

Cite articles, sections, and élasses\of the U.S. Constitution

which established our system of separation of powers.

Cite the U.S. Constitution to show how, each branch of government

can serve as a check and balance on the other two branches.

Cite the U.S. Constltutlon to show at least ten limitations on

the exercise of power by government. \ : T

‘Cite the U.S. Constitution to show ways that the rlght to vote

has been expanded in our country.

Young students cannot -examine the Cbnstitution in its complex1ty To keep it as
simple -as possible, the teacher might want to divide the class into four study
groups, one for each of A, B, C, and D above. Students should be able to read
through our Constitution, searchlng for citations relevant to their assignments,

e.g., students in the D group will likely cite Amendments 15 19, and 26 as eyi-
dence for expansion of the suffrage.. :

\ ]
o

For the lesson, the teacher mlght use as an introduction some mention of the dis-—
trust of government power . the framers of the Constitution held, after the. "recent
unpleasanture with Engeland." Then ask for and discuss the four study group re-

ports.
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To summarize the'lesson, stress the importance of the separatlon of power into
legislative, executive, and judicial branches; the operation of checks .and -
balances and the direct constltuttonal limitations on the exercise of power;:
the éxpansion of the suffrage; and also a limitation on power because of the
‘wider dif” .sion of it. 1In this regard, refer to the prev1ous lesson on
autocracy, aristocracy, and dGMOLfaCy o ; ) : .

ADUITIONAL ACTIVITIES:

3

If. the teachegr chooses to-make a more extended study of our Comstitution ,use tbd
klnd of questions that follow. (Suggested/sample answers are provided.)

What do Cunstitutions do?

A, .Tell is what we may aﬁd'may not do.

. What then, is a Constitut{on?

<.

. /
A. It is an or1g1nal statement outlining an agreement ‘among all -/
" affected pdrtles of how a country, state club, or class shaly Be OpPrated

Why do_we have a Gonst1tut10n7 : : . : /a

To provide o6rder; without it any state, natlon, or ‘club would,
have chaos. Every ‘decision ‘would requlre a contest. With
Constitution, the limits are understood. ' .

1

d1d our Amerlcan Constltutlon orlolnate7

It was written by a group of people H¥# in Englaﬁd who "were
hew Americans. They were led by Thom#S Jefferson and. Alekander °
Hamilton. It ‘reflects the 1deas of - great minds,

does our Amerlcan Constitution dlffer from others?

Three Great Principles:
-1. Separation of Powers .
2. Federaligm
3. Jud1c1al Review.
What is Separation of " Power?
“A. It is a means. of protecting. 1nd1v1dual freedom by, law and assures
that no person, branch of government, or department can assume.a
" dominant or oppressive role,+ The President, the Executive
Branch, and the Supreme Court check the power of Cotigress .
Congress checks the Supreme Court and the Executive Branch.
The Supreéme Couyrt checks the Executlve Branch and Legisla~-
tive Branch. :

< . . . R

What is Federalishﬂ

<

A. It is a system that recognlzes the rights and powers~o£ government
at different levels. The level called the national or federal
government has certain exclusive functlons. The units of Fedetalism
(called states) have other powers, The Constitution defines ‘the
powers and limitations of each. : :

-

“ERI

Aruitoxt provided by Eic:




‘ 8. What is Judicial Review? o o s E
A, It is the requifemént that the Supreme Court rule on the legality.
or constitutionality of legislative endctments. Judicial Review
insures that the will of the majority is usually implemented,
~while the rights of minorities are protected. Through Court
Reviews, legislative 4nd executive power is limited.: The
, Court mtist act fairly under written guidelines. They will-
. - 'not be prejudiced or act selfishly. " They will invoke the
Constitution only when necessary and only when-there is no
othér basis for decision. They will always presume the
. constitutionality of any legislative or executive decision,

e

- .t N U
EVALUATION: _ . - ' .
Allowing use of the U.S. Constitution, give formal written quiz ﬁsing~such ques— |
tions as: Where in the Constitution is provision made- for... Lo o i
\ ...the legislative (executive) (judicial) branch of ‘government?
: ...vote by the President on bills passed by Congress? '
+eea limitation of the President's power to make treaties with foreign —

countries? : R s _ N
.« othe right of Blacks (women) (18 year olds) td‘yote?‘_ i ~
RESOURCES: | - ey
'n'- ~ Copies of the U.S. Constitution in class quantities. >
IR ’ ’ ,\ -A. —
> ) o

Aruitoxt provided by Eic: .
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W

’ GRADE.LEVEL;,vIntermediate (6 and 7) \

" have chosen one-party or multi-party systems. 1In all t

v L L " . Grades.6 and,/
) v o e : . -‘Section IV .
v ) N A : . Lesson 4

"ROLITICAL PARTIES AND PARTY SYSEEMS , : o

.t

N .\

' MAJOR IDEAS: . . " o \

. .

Although Gedrge Washinﬁton Warned against ''factions" a‘d although the u.s. Consti—

tution makes no mentioh of politicdl parties, sugh partiies have been a part of

“.American history from its beglnnlng The United States| has had and.does have

third parties, but generdlly we have adopted a two-party system. Other couatries
_ ] iree types of party
systems,’ the party serves comparable functions, namely: |
~1) to nominate candidates for public office _ !
2) -to elect those candidates to office - . \
3) to hold them responslble while in office. :

N

n

'D1rect (or pure) democracy, as in the New England -town meetlng, apparently works

when the governmental unit is small. Larger groups tend, to ‘move to representatives

-democracy. The -need to choose representatives has led dlrectly to the formatlon of"

polltlcal part1es. . o o

- . -~
. .

I’.'EARNING.OB@TECTIVES:A o -
As a result of this lesson, students will be able to: ' : k
1. List and descr1be the functions* of pOlltlLal partles
2. Compare and contrast our two-party system w1th s1ngle—party
and multi=-party systems L
3. Givé .some reasons for the development of a 1wo-party system in
~ the United States. ; o o ,

LEARNING ACTIVITIES:

3

'Begln the lesson wlth an appropriate introduction to the polltlcal party system,

. : : i ’
4 i

o,
and have students name as many parties -as they can. With help, the students d

. can write parties on’ the chalkboard e.g., Republican, Democrat), Socialist, o

Commuunist, Prohibitionm, Progress1ve, Vegetarian, Federalist, Whhg, Conservatlve,
Labor, Liberal, etc. A sample ballot would show the, paxtles fdrwardlng candi-
dates in any current electlon. . . \

Then distribute the handout "What Would Happen, If..." Give stxdents time to
read and think about the handout, perhaps discussing it in small\groups.

" In general class d1scuss1on, stress these points: ' \

. k]
1. In small group associations, partles are probably not nedessary
1 e even though there may be a variety of opinions:among memblers of
- - the group. Direct democracy can allow’ dlfferences to be expressed
-and resolved

// 2., In larger assoclatlons whose membe1sh1p is w1dely distributed geo-

graphlcally, some form'of representative government seems to be
needed. This gives. rise to the need for nomination of a few
candidatés, to be voted®on by the total membership of the associa-

tion., The variety of op;nlon gm;a larger association would| tend

%

Tt

1 o .

.




. to be represented by different candldates supported by people B .
: " sharing common‘viewpoints, thus forming a Mfaction", or party,.
.withine the assoc1at10n. P <t
3. What is true for large assoc1at10ns tends to be true of the
governnents of states and nations. = . -

L3 ‘.

A 4, Governlno large groups seems to call for pOlltlcal partles.
* .Political parties are voluntary, agsociations of’ individuals,
: Janed toge ther to affect pubflc pollcy dec1s1ons. They - attempt
- to do this by: ‘ .- -
' ' a. nominating candidates for public office
b. campaigning for election of their candidates
¢. holding the elected off1c1els respousible once in
office. ? :

a : M -

s 2
. & . : .

The laat 1tem, D on the handout,- concerns one—party, two-party, and
multi-party systems. If time permits, dlSCuSS the questions included .~
: in D; if not, carry over these questlons into the next lesson.

After summarizing the lesson, ask .your students as-a homeWOrk ass1gnment to talk

to three adults about the one-party, two-party, and multi-party questions. A spe-
. cific question might be most.effective, e.g., "Would you vote for s 3rd.party

" candidaze?" "Would you like the U.S. to have many compgting parties, as in F‘rance‘7

or Just one party, as in the Sov1et Union?"" _ . .

-

*" Ed

-  EVALUTION:

_ S o P
vShort answer questlon for quiz: “"What three functions are performed by political
parties?" » '

. RESOURCES:, .o

Handout for Lesson 4, "What Would Happem, If..." . I : °

[]{B:" . ';, o v L _ﬂ‘ - . 5 | o

A i Tox: Provided by ERIC D .
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ERIC

Aruitoxt provided by Eic:

D.

'Wuat do pollt cal. partleg do to nake governmeunt on a large bcale p0881n1e7

\ v' -
Handout-Lesson 4

7

WHAT WOULD HABPEN, IF... L

” . o -

You aré a member og a small club. All 15 members live withia two blocks of
each other. You‘:all know each other aud are good friends.

k4

Lo Yqu'ﬁeed tO'elect club officérs fbr.thefhext year., How d0'youqd6 it?

‘ . * -
2.+ Some members thlnk that club dues bhouhd be raised. Tlow do you mdke
o this dec1510n7 :

-3 Two members think that the ¢lub president should be removed from . D;Eice

“mmediately. How do you handlL this?

3

eraru1ously, your club has increased 1ts membershlp immensely. . You now have

40,000 members, scattered all over the United. States. _ ' _ =’t£§

‘;.. Now how wouldk ou handle 1, 2, and 3 above?
. - WOuld direct denouracy work in this large club7

n. whit way 1s governlnu‘pur state and’ nation 31ke governing a large c]ub7

How many "political partleS‘are needed to produce good aovernment in a state
or .nation? Vould one party be eaough? Two? Or do we reed nany partxpg?

2

Jo . P - -
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Grades 6 and 7
Section IV
Lesson 5

THE TWO-PARTY SYSTEM IN THE U.S.
4 : . . ) . . Te

GRAD: LEVEL: Intermediate (6 and 7)

MAJOR TDEAS:

Presidential government is accepted as the maJor reason for our two—party system‘

in the United States. Because the Presicent ‘gains office by ma%jority vote of a
national constitueicy, a two-patty system was almost. inevitable. In parliamen-
tary governments, where the chief executive is elected by the nmational legisla-
ture, a multi-party system seems to flourish. (Even a‘'winor, regional.party

can elect one or- two. members of parliament, even though it.has little national
appeal.) : ' .
' The creation of majority support beh1nd candldates and/or publlc pollctes 15 the
task of any political party, whether the party exists in a one party sy stem, a
two-party system, or a multi-party system.

°

-~

LEARNING OBJECTIVES: . : 3\

As a result of this lesson, students will'be able to: . R

L. Exp]aln the impact of pres1dent1al governnent on the party system
in the United States, using 1t as the explanation of our two- party
system. ~ .

.Z, ‘Show how eacn of the party systems attenpts to build a majority in
support of candidates and/or publlc po]1t1es.

? 2

LEARNING ACTIVITIES:

" *Distribute the handout, "Elections in the Republic of Pleasant-Valley", reading
it with the class, but stopping at the broken line, and adding ady.explanations
that.seem to be needed. , Appoint a party leader for each of the seven parties. and
glve each party leader a slip of paper 1nd1aat1no how many votes his party will
castj; as follows' ' :

Ny

‘Red Party - _ 400,000 - " Green Party 1500, 000

. Orange Party 400,000 v ' ' Blue Party 500,000
Yellow Party 700,000 . Indigo Party 300,000 .

Violet Party - 200,000

Call for the vote, recording it by candidate, party, and anme on the blackboard.
Students should record vote totals on handout.
Then tell the class that the’ presldent of Pleasant Valley must win office by
majority vute' (One more than 1/2 of the 3 million votes cast, or with a ‘vote of
1,500,000 or moré ) ’ L. .
Now raise the 1mportant ‘question of this lesson, "How can a party or a candidate~
win’a majority-sete sid Pleasant. Valley’" After some discussion, ditrect student

attention to the method of election in Pleasant Valley. Go, through, the election -

again, using the two-party system rather than the multl—party system. To'deter— -
mine a winner, the Violet Party chairman must report only 10,000 votes for Pete
~ Pleasnat, the GBIV candidate. This will producc a vote of : 1,500,000 for Sam
P Smiles, 1, 400 000 for Pete Pleasant, v “ .
B & —_— .

2 -
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The Vioilet Party chalrman should cxplaln, w1th piior coachlng, that 100,000

' members of his party didnft like the® new GBIV Party enough to vote. They . ‘ .
\ "stayed home on election day. : A , ‘
,.‘\\ ) . . . . - ’ ¥ )

\e - Reinforce the lesson by s:rCssing the following points: ' e

. 'l. Our U S. Prc31d_nt 1s elected by popular vote of people all over - :

) the;nation.- : -
2. Our Presidents, |as in Pleasant Valley, must win offlce by maJorlty ' =
vote. - ° o
. 3. If we had nlny pusties, each with a pre31dent1al cand1date, ¢ cand1—
date would likely: win the required maJorlty \\K N
4. The way we elect our Presidents is the most llkely cause of our two— N

party system.
. Time permitting, the teacher could explain that most multi-party systems exist imw
" countries with parliamentdry systems,.where the minor parties elect members of the
national,legislatnre. It |is at the.legislatiyé level that the various parties
compromise and vote together to be able to gje a majority vote to their elected:
chief executive. - ' // P i ' '

¢ t B R
. \\ // ' -

'EVALUATION: ' b L s

-

By informal class. d1scu331Pn and quest1ons, check to see if the class achleved
the lesson objectives. ese questlons will assist’ in evaluatlng the lesson's

success:
1. Why didn't any o ‘the candidates win in the first Pleasant Valley
. . election? 1 ' -
. 2, What vote was needed for victory? L \ = p

3. What change took | place in Pleasant Valdey so that a pre31dent was ///

: _ . selected in the second election? . ‘7
| ‘ I In what ways was . the,second election like elections in the Unlted ?
| States? - i
RESOURCES: ' - o - \

\ : ' .

Handout for Lesson 5, "Elections in.the.Republiclof,Pleasanf\Yalley.”
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- a0 . Handout-Lesson ¥
Lo P . &
. SN LA . : .
Y -ELECTIONS IN THE REPUBLIC OF PLEASANT VALLEY
. . L 8 R . .
Pleasant Valley is a small country of six million people. Some of the people are
farmers, sdme dre bu31nessmen, and some are labbrers. There .are also doctors, lawyers,
teachers; accountants, dieticians, and engineers, as well as students and children
in Pleasant Valley. Legal.votlng,age in Pleasant Valley is 18. Four ‘million people
can vote. : ' ' ' : : : o :

.

That is important, because Pleasant Valley is about to elect a new president. Here.
are the candidates: : : a
-

CANDIDATE . PARTY o . PLATFORM - T

Fred Farmer Red . High prices for farm products

Bill Business K Orange Good -highways, low taxes

Terry Taxed - ' Yellow " " Low taxes, less government
. Larry Laborer i Blue " High wages, full employment

Connie Consumer Green v prices, low taxes :
- Penny Professional ‘Indigo - Raise taxes, better government - .

Nelson Nix . . Violet No taxes, no government

Let's vote! Record votes received by each candidate in spaces above. Who won?

“ R . !
‘ .

Let s try another electlon. But this time some changes have occureé’ The Red,
Orange, and Yellow parties have gottenstogether to form a new party, the ROY PARTY
So have the Green, Blue, Indigo, and Violet parties. They call their party the
GBIV PARTY (gee-biv). In this election, below are the candidates, parties, and

" issues: . I

)

" CANDIDATE . . PARTY " PLATFORM

i

‘Sam Smides , ROY Goaod hlghways,lgood farm prlces,
' ’ - ‘ - low taxes : :
\ Pete Pleasant . GBIV -Full employment, low prices,
- v . : ) : . better government - ’

M z

Let's vote! Record votes received by each candidate in spaces abgve.’ Who won?

R
o
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Grades 8 and 9
Section V

‘ ' ' ' ' ' THE AMERICAN PARTY SYSTI'M
: : (FOCUS: .LOCAL, STATE, NATIONAL)

"LESSONS:.
v . \
1. Functions of Political Parties
2. Development of:0Our Two-Party System
3. Party Structure ' ' ‘ ——
4. Precincts and Elections ' ' '
5. ~ What Is A Politician?.

.INTRODUCTION' A . T \

; The focus of the five lessons in Sectlon V was selected to be consistent with the
- 8th grade U.S. History and the 9th grade Civics sections of the Indiana social
studies curriculum. For schools not offering a social studies course in the 9th
grade, the lessons can be utilized in any course so that the mandated five periods
of instruction about politics and goveﬁdment before each general electlon may be
fulfllled _ \

" The lessons call for study of electlons at three levels: 1local, state, and

national.
‘ The five lessons provide a splendid opportunity for enriching instructiom by use
. of community resources, either by having students go into-the community for

. . -interviers and information gatherings, or by bringing community 1nd1v1duals into
- the classroom as guest speakers. The study of politics and the political process
shduld be concerned with reaiﬁty gndﬂthe real world. Use of our community re-
sources can help us achieve a high quality of instruction. Students should be
asked to interview local government office holders, local candidates, and local

party leaders. Leaders of special interest groups are useful educational resources.

' League of Women Votetrs members and faculty members of colleges and universities -
can be helpful Editors, journalists, and individuals representing the elechonlc
-media can be helpfui also.

LESSON ASSIGNMEN"TS:

-

Pre-plannlng for the five lessons reauires specific assigiiments; some for indivi-
dual students, some for small committees, and some for all students. The key
below is/vsed to designate the types of aSblgnments.
~ AS All Students Assignments
SC Small Committee Assignments
IA Individual Assignments

q ) * >

o

The. a331gnments are grouped by tvpe with lesson designation also given.. The
lesson designation indicates that the a331gnments are to be completed nrior to
the dav the lesson 1s to be taught. ‘.

. ‘ Important: All a331gnments should be made well before Lesson 1 is scheduled. It
is probably easiest to make all -assignments at one time, perhaps one week before

_ teaching the five lessons. - P

69
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AS

Lesson l‘ "Interview three alults, seeklng 1nformat10n that will help
. answer these questlons. / N
I * . ‘ /./ \‘
. _ ) What is”a political party? : /
’ What do .parties do? ; /
. . . / : . ~ !
h ' : How are parties/organized? ' ) 3 B
Take and‘keep‘int'tview notes, They w1ll help you in later
s discussions about\the American party system "
Lesson 3 "Find out the name of the precinct in whlcm you live; e.g., B
.of the 6th Ward, A of Honeywell Township, etc. and the name of
’ your precinct cOmmltteeperson, Republican or Democrat. While
g ! you are doing ths also find out who your vice-committeeperson
Y is." [ :
- 3 e o e it e o e e e m B *
v y‘\, I .
!
sC. { / ,
Legson 1 "Collect all o¢f the political campaign materials you can locate
. ' | ] for display in the classroom. You may ask other classmates to
.o ' i } help you." ' : .
sc . : ‘ .
Lesson 3  "Read the sectlion in Here Is Your Indlana Governmeut on "Party

. Organization."| It is in the appendix under the general title
Tiae A-B-C of Pqlitics. .As a panel, be able to explaln the dla—‘
v, . gram showing th btructure of polltlcal partles.

. e it s s o o g S 4ot i e b vt e, i et

IA P ; ' '

v 'Lesson_ii "Ehterview a‘pree¥nct committeeperson, seeking information that
I o . will help you and ‘members of the.class answer these questions:

- o - : ,ﬁﬁgw does one begmme .a precinct commItteeperson7

' at do committeépersons do? .
L How big is a preclfinct in terms of area? ‘in number of voters?
' Do precinct committeepersons’' get paid? - o
% " Is it an enjoyable job? T _ T
i
1

Be certain to- keep notes on your interview, so that you can
explain to the class what you have learned.”" °*

3 *0bviously, this assig

N : | fully monitored. If a

; » ' {13 not available, a tele hone interview mlght be in order. 1In
: ‘ ‘ » ‘ \that case, several such interviews:could be arrfanged for several
. v ;st%dengs ’ ’

!

o o v v ot e S o e e T e g 4 > -

e i S i it o v i e S e ) e . v i e S

w

—G
O
)

ERI

Aruitoxt provided by Eic:
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| sC , |
Lesson 5 Conduct a survey of 15 adults and 15 students. Write the vesults
as a committee report to be given in elass. Here are the survey
& quastions: o "

l. What is your def1n1t10n of "politician"? = |

2. Name five people you consider to be politicians.

3. Do you think of George Washlngton or Abraham Lincoln

-~ as politicians?

4, Do you know any p011t1c1ans, personally? If so, how

do you regard them?
e e o e 20 o o e o i o s o o (.'_.7_.;;._‘_._._.‘_. ______________________________________________ i

IA : , : ' _ .
Lesson 5 This assignment,6is for .the teacher. Invite two political leaders

to the class for the fifth lessen,'to discuss with 'the class the

.lesson title and question:

"What. Is A Politician?"
One‘ehouid be a Democrat and one aﬂRepublicei The county cha1r—
person w1ll help .you locate the two Tresource people.

Ask each guest to tell a little ébout himself or herself, what
political activity he/she participates in, why ‘he/gche does it,
and so on. Then let your students ask questions. Properly
arranged, this will be a valuable experience. ‘ ‘

E

O

RIC

A ullToxt Provided by ERIC

\?4
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Grades 8 and 9 - ]
' ; . Section V. -
4 : ] o ‘ ' o Lesson 1
S FUNCTIONS OF POLITICAL PARTIES ' ' v

MAJIOR IDEAS: . . e
—_— . ‘ ‘
In any sys tem of representative democraey, polltlcal partles serve three 1nd19pens—
ible functlons. Parties... . : :

1. nominate candidatés for publid office o

2, campaign for the election of nomindted candidates .

3. assume responsibility for the conddct of the elected

officials of their party.

.
3

Political parties serve also to mobilize votérs, to register voters, and to get .
voters to the polls on election day. Parties educate voters about currently : *
important public policy issues through party platforms, polltlcal debates,'aud '
statements by party’ leaders.

. In light of the importént'role'of political'partie% in our system of governmment,
o ) we must help young citizens understand that role.- This is especially so because -
) . of the treatment given politicians/parties by the"print and electronic media, poli-
' ‘tical cartoonists, and loose statements in. the community;. e.g., "would you wapt '

your son or daughter to marry a politician?" ‘or, "which person would you legst
trust, a politicjan or a used car salesperson?" . N
: - . ’/,_,/"""'_-
LEARNING OBJECTIVES? : e
‘ . S
- : . e : ~- )
', " As a result of this lesson, students will-be able to: >

’ 1. List and give examples of the functlons served by polltlcal parties,
including the nomination, election, and responsibility functions
2. List and give examples of the mobilization of voters function
3. List and give examples®of the education on public policy functions. .

:LEARNINGvACTIVITIES:

- Begin the lebaon with an approprlate statement which will e11c1t a list of the E
"~ activities of political parties and politicians.  Write on the chalkboard:

WHAT DO POLITICAL PARTIES AND POLITICIANS DO? (This will proceed wmuch faster

if you use the assignment called for in Lesson 1, all students.) List all of
.the kinds of political activities the students know about or have listed on the
assignment handout. - Your chalxboard listing should contain such activities as
these: :

. 1. ° put up candidate bill boar’s
) : 2. raise campaign funds
> 3. have Lincoln Day dinners

4,  nave Jefferson-Jackson Day dinners ‘ “ : .
3. have nomlnatlno conventions . s .
- 6. adopt party platforas ' o , _ _ .
7. transport voters to the polls " : )
o 3. go door to door registering voters - oo co
' - 9. register voters in-schools : % ks
‘ -10.  have debates )
o 11, advertise on TV, radio, and newspapers o oS )
12. have "Candidate Day" at fairs : o R
w13, criticize officials of the other party o D
Q . ‘ . - : _ a “
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' 14,  vote together in legislative bodies

15, have candidate "coffees' -
_ 16, sell tichetﬁ.mz‘ﬂlndraistng_events .

17, take positions oa lssues . - L

18. use. telephome banks to call voters _— : , .
19, elect preciact commitfteepersons ' ' ‘

20. select purty membecs te serve on electlon bgards
“al. have prinary-clections

22. search out good candldxtes and urge them to. file

23. use slogaus . . )

24. hold news conferences ' : T

25+ answer que: tlons ol reporters and voters

26. shake a lot of hanis . o

27. develop campaisn plans

28. elect county.piuvty chhairparson

29. appoint vice-committeeoerson

30. arrangg for polling.place ' ‘ ‘ _ ' .

31. arrange for meals for the election board ' '

" 32, pass out candidate cards at- polllng plates ”

33. write articles for newspapers and magazines . oA
34, attend public meetings ] ' §

35, slate candidates ' . . U

36, Tcompile voter lists - - o . : N v

37. conduct. voter polls : . <

. 38. design. and broalcast thigty second spot advertlsements' .
39. criticize the policies of the party in power; i.e., forelgn
.~ “policies, economic policies, social policies , )
40, oupport the p011c1e§ of the party in power, as'above S

Almost any such llstm'7 will be approprlate 1f it contalns at lea¢t three examples
of each of the five political party functions s listed below Tif it doesn' t, the’ .
ttather ShOuldolanrt suci, Judlclously, as the 1lst is being complled')

Hominating candidates T ’ ’ : . ' . : .

1.

2. Electing candidates to-office - ¥ .

3. Holdihg elected officials responsible £ -

4.  Mobilizing voters into a majority 3 R . .
cs, Educating voters ‘ .

<

Counclude the lesson by giving the a331gnment that the students llst 3-5 exam ples
of party or polltlcai activity under each of these headings: :

. ﬁominations. . ' R .

1

2. Electionj . ‘ { '
'3,  Responsibility * ,

4,  Mobilization ' _ ' _ : .

5, Fducation = . . . : : ) ..

- - y v

Ex>iain the five catevorles briefly, 1nd1cat1ng that these are thL f1ve 1mportant
Eunctlons served by political pthleS 1n gur system. .

. ° - . . » <

‘"AJIAEION. ‘

H
~

The qui= nrovided for Lesson 1 will help determine the extent to which the students
achieved the stated objectives of the lesson. Imnformal observatlon will give some
indication if the lesson helpad to’ creadte 1nterest on the part of the studpnts in
politics and a greater:appreciation for the role political partles play in our

political process. '

RLSOURCES : ) .
TFE'"lnt%rVLHW Form" quiz for Lesson 1. 723

-
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Handout-Lesson. 1 -, f

- 3 . c. . "
‘ - 1Intgrview Form: :The American Party SYstem‘ X : : L
— Interviewer R ] ' S Date due

<
o S - . . : . . :
Directions: Each member of the class will interview three adults using the three
general questions below. Use a separate interview form for each per-
son interviewed. Assure them-that their names will not be used in
'your report except with their perm;ssion;J Take notes of your inter-
views,in the space provided. : . ' o '

. .
¥

I. WHAT IS A POLITICAL PARTY? ! ' :
o . ' . : * b4 -
’ " ¥ : A ~
, ?
. .
‘ II. WHAT DO PARTIES DO?
) ) . ,
’ -
. v ~
~ B o

1

4




THE FUNCTIONS OF-POLITICAL PARTIES

+

HANDOUT ~ LESSON 1

Aa\x | , N QUIZ . 3
S L , - : © NAME'

[

[N

Short Answers: (15 p01nts) The five functions. of polltlcal parties in our political

a v . SCORE .

GRADE

system aré listed below: List three examples of  the ways our partles attempt to

serve each of the flve functlons.

.. . Laon o

’ Parties nominate candidates for public office.
' - J
- . .- [
L. - .
2.
3. ®

-

¢

Parties campaign for the election of their nominated candidates.

o

Parties hold elected public officials respoﬁsible.-

7. - e | L .
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7

-Parties mobilize voters .behind party platforms and positions.
Q> . .
' . . ) .

-

- .

»

-

10. ‘ : i
L .
I3
11. - .
12. B B 5B, .
N - W o . o
Parties educate voters on public policy‘iséues.
13, n
14,
15. a .
N . - ) * 2 .
- Essay: (10,points) Write your answer to the question below on_the back of this
: sheet. Think before you write! Attempt to be: clear, céprect, concise,
"and complete. . , CoA ) : ' Coe
Assume political. parties did not exist:
“1. * Recomnend ways to serve each of the five functions now
served by barties. through .some other process; and* .
. 2. Would you recommend the creation of parties? Why or. why not?

-



‘ S - . Grades 8 and 9‘

v Section V
. ~ \ . -
¢ . . Lesson 2

' ° THE DEVELOPMENT- OF OUR TWO-PARTY SYSTEM

X v MAJOR IDEAS:. ,
Although political parties are not mentioned in the United States Constitution, .
f parties or factions have begn a part of our poiitical history from the beginning.
Tn the era of the American Revolution, Whigs and Tories divided  over the issue of
independence from England. In the constitutional period, Federalists and Anti-
Federalists-diéagreed over the issue of a .strong national governmént. later, -
. : 'ghoﬁgs Jefferson and Alexander Hamilton became gpokesmen. far the Demogractic-',ﬁhgptﬂg-
Republican’and Federalist parties. Today, thédEémgcraiigkﬁérty'apgtghg'R@Qubl££¢v iz 8"
- can Party take positions on vital public policy issues that, are<oftenvat variance
and sometimes at opposite ends.of the political speétrum. - : e

In short, our political parties have developed because of basic disagreements
on issues vital to the nation.: ! o , : AN
s In one lesson, howéver, a short cut is needed. Lesson 2 proposes a shorf cut
first, in the interest of time, and second, in the interest of two intew elated
a e fundanental concepts: . ) ' : '
: ‘ . . 1. the concept of majority rule S . ,
ST 3 2. the concept of an "umbrella" party system. = i ‘

@

LEARNING OBJECTIVES:
As a result of this lesson, students will be able to:

. L. Usé the coricepts of majotity rule and of an "umbrella" party system -
to explain the development and behavior of political parties ian.our

" nation. . S ' ' » —

k4 - =

A .

LEARNING ACTIVITIES: . -
This lesson uses an indugtive approach in the first part of the perfod, then shifts

“to a deductive approach. The inductive portion consists of a very tightly controlled
simulatign. The rolée play cards force fixed responses. It is not the simulation ;
. that the teacher.wants the class to examine and think about, but rather the results

'obta}ned by the simulation; Try po dq the simulation quickly.

4
1

Present tiis situation, to the class:
L) ) i : o .

13
[

A ‘new ﬁigh school has_ just opened. ‘Schobﬁ colors, a school symbol, .
and a school athletic team name have not béen chosen. The senior :
class is to make those selections. |

. . o ) ,
. Y . . . . 3
. . . [
. < . .
. : .

o : ' - 89



“To this pOlnt the lessoun has been inductive, It now becomes deductive. The

‘System from the results of the sifwlation. Put thls continuum on the chalkboard:

ERIC

Aruitoxt provided by Eic:

- ! . . v . R

You are ‘senior class’ members called together to represent different’
¢ wiews expressed by membetrs of your class about colors, symbols, and
tean nameb they like. Dec131one ‘on ‘this must be made in the meeting.”

Then distribute the seven role-cards to seven small groups in the class._—Ask

tnem to read the cards and prepare to begin the simulation. There may be questions
Avoid as many as, possiblée, and proceed with the simulation. Call attention to

the suggestions on the blackboard, and ask for a representatlve to speak in

favor of the first combination.

Green Red " White Blue- Orenge ' " pink Purple
Snakes Wildcate Tigers Hawks t ~  Doves Eag}es v Toads
(Use the above fonmat on the chalkboard‘ What can studente say about
their role card color, symbol, aﬂu‘}eam name Lxcept that "I like these
and a.lot of my friends do, too." Keep this campalgnlng very short!!)
st Vote, 10 15 50' .50 - 10 - 10 . . 5
- NEGUTIATTON .
2nd Vote 0 .10 55 .60 . 15 5, 5
. » | v ' - |
L HEGOTILIATTION A . A '
3rd Vote _ 0. 5 " 80 40 .~ 15 10 0

Keep the newotlatlon perlods under flve minutes. Students are rot’ making any dec1—
sions: that réquire much tlme' they are 31mply actlng out. the1r prescrlbed roles.
In the final portion of the lesson, stress first that there was no clear winner in
the first and second round of, voting. None of the combinations of colors, symbcls,
or team names won a majority vote of one more than one~half of the votes, 76 i °
this case., The third vote did produce a winner. . - T
Discuss with the class what happened. The teacher might begin the discussion with,
a question, addressed to the WHITE, now BLUE .and WHITES, designed to e11c1t a re-
sponse denoting the process used to attract a majority vote. o . -

A second discussion question should lead to an important insight, and should be .
degz&ned to encourage students to.examine the voting patterns; whether the votes j
gravitated to the extremes, to the left or rlght or to the middle. o

.

teacher wants the:class tec deduce some characteristics of the actual political

-

Left; | ? , . Mldd.Lez ' ‘ Right’

90. LT
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I -, Then ask a question designed to elicit the. response that most Americad voters are ‘
political mqderates, rather dhan left- or right-wing radicals. : h

e
....—-—--—""“ ) :
Left N “MiddIe” T T Right _
: . g L , o , O S S
_— el i & . R K . o R L » .
. T ‘*“ B - oo L, : '
. - Foflow1nl this, add the curve to the contlnuum. Continue the discussion by asking
-to whon an intelligent. party chairperson would appesal for votés.
) oo ' s , . - ]
— - . .
~ Middle N | = Right )

. Then draw . umbrellas over the curve:;, denoting the parts of the contlnuum to M11th each

of the major parties addresses platﬁormsuand programs for maximum acceptance. Con-
clude lesson at this point. :

.

i
t o lLeft . | -

. EVALUATTON: -
.——.——"‘_‘“ ‘N‘h-\ .
Use either. ot both of these questlons as short answer 1tems on a unit examination:
* 1. In general, how do our magor polltlcal parttee attempt to bulld
. governing majorities? ) St
2. What impact has the idea of majority rule had on the- development
of “our party aybtem7

. RESOURCES: - . | S . ‘
. ) i ’ . ‘ . . “.r
Role play handouts for Lesson 2. ,
S L " L ‘ . -
. o . . S . 4 ) ) Kl
£ . & n .;’/ @

i e S

EMC . ‘~_ . ;. . ) 91 , e | ' y

- . . . -




o\

]

‘1st Vote:’

S

2nd Vote:

- e o S e (o e e i o S o P A e i S o e P e M e e

i M
i

\

\
t

st Negotiation:

2nd Negotiation:
el .

1st Vote:
- lst\ Negotiation:

! . E
' ,\ 2nd Vote: .

2nd Negotiationﬁ

- 3rd Vote:

_Han&out - Lesson 2

L —

'ROLE CARD: ~GREEN, X, SNAKES

— - o i,

10 for, Green X and»Shakes

: offer all ten votes to Blues if they will change thelr ;
-+ to X - .

10 to Blues,”but require them to change their symbol first!
. . ! . .
Because you have no.votes ‘left, no one will negotiate with
you. o : ’

Pass: you have no votes - ' L

o m vy e S0 A e o i e e e P i B o 0 79 @ e e P e e e

ROZE CARD: RED, A WILDCATS . : S

s | £

15 for RED, A WLLDCATS

. go to both Whites and Blues, offerlng 5 votes if they will ) L
take the Wildeats. as team name. ’
|
10 for RED WILDCATS' 5 for WHITE, , and now,
WILDCATS? ; ) .
' : ya
Accept WHITE S offer when made.

<

You'li”éive 5 votes.

5 votes for RED, A WILDCATS; 5 votes for WHITE, @
WILDCATS . L . -

1Ist Vote:

st Negotiation:

1

2nd -Vote:

2nd Negotiation:

s

3rd Vote:

v o e o e et e o e e e _.{..____,._..__..__;____.._u. _________________ e ot e e o e e o e e
f )

"ROLE CARD: WHITE,[ |,

€

.50 votes for wnITE, L, PIGERS. ! o a :

TIGERS

i

Qulcklz accept REDS ‘offer of 5 votes Tt you change team name
to WILDCATS. Ik n't make any offers: youroelf _ '

!

All 50 votes for WHITEJ I and . now WILDCATS )

OEfer REDS .a.change in your symool by addlng thelrlcxto
YOUu¥r to make . ¢You will get 5 votas for your-efforts.
Go to BLUES and oFfer to add their color to yours to make
BLUE and WHITE.:. You WLll be well rewarded for your effortq.

55 votes for BLUE and WHITE, "

WILDGATS. -

e e e et e e o e rm e e o e e e e o e o e e o o 8 R £ £ S o o e e e TR e T A

e
~




Ist Vote:

LY

Ist Negbtiatiop:

. 2nd Vote:

2nd ‘legotiation:
-

3rd Vote:

: lst Vote:

lst Negotiation:

2nd Vote:

\

2nd Negotiation:

Hy

3fd Vote:

ito Wildcats,

| S N ‘
" ROLE CARD: BLUE "|‘ HAWKS - o # f
. - . - ‘

r

4+ S ‘ I
50 vote“ for BLUE, T , HAWKS K ; : ¢ 5
Acceot GREEN'S offer of 10 VOIes 1f symbol is changed from
+ to X. _ ',/ . ’ 4 t

. - : , ¥ : ,;

50 votes for BLUE, X, BAUKS.. '4 ) /.

- |

Reject of;er of 5 votes from' the REDS if team name is chan ed -
The students you represent doun't like arima

names., But 20 of ,our votes defect on WHITE'S offer. ™
’ . . . / j' . -
40 votes for BLUR, X, HAWKS. . N ,
et e b o 1t iy i i i it o o o i e o e 4 e ki P i e A W e e e P i B B e oy e o e e o o o o i ot ,._....—..-I }
1 B » )
ROLE CARD: ORAINGE, 4] DOVES ‘ o |
., .- . -~ ) ] ’1
10 votes ‘for ORANGE, 4] DOVES L » B ‘
Go to PIN&S. Offer to change the team name from Doves to., "
FaOLes for 5 votes. ) . v _ . -
10 votes for Orang,e, A , EAGLE& 4 » e, _ " - . |
Sit tight. Don't negotiate. T . ' -
’ . . . ) . 6, ‘v - ’/ / \
15 votes -for Orange, 411 , EAGLES. T
- D m— e Y Ty g G S o N A ol — il S B s D O il b TS D DU =MD s e B - — - s - - —..: ; - 2, - -
) ¢ . -. |
. ROLE CARD PINK [ 1 , BAGLE. - ,‘f ‘ ’ ;
. J i “ . ‘
| & -
10 votes for PINK, E] EACLES . (A

1st Vote:

i\ lst Negotiation:

2nd -Vote:

"~ " 2nd Negotiation:

3rd Vote:

1st Vote:’

lst‘Hegotiation:

2nd Vote:

4
2nd Negotiation:

. &
3rd Vote:

Make ghe same offer again.

Agree to give ORANGES 5 votes if they make agléskas their

tea name.
m , | . . F\\i )
5 votes for PINK, [ l _EAGLES; '5 votes -for ORANGE,
EAGLES .. \ L o - /t . .
— ) . - “'/; [+ ‘ 1
Talk, but don‘t deal\ ) .  _— .f o .
. -~ !
. { : .
5 votes for PINK | I EAGLES. ‘» : o ' .
———— - —_ ; — __;____?__-____ﬁ; _______________

ROLE CARD: PURPLE, Q TOADS

5 votes fo,r'PURP'LE‘,O‘ TOADS .

Offer your 5 votes to .anyone 1f they will adopt the team
name of TOADS ¢ 4

”,

No one will deal with you. ‘S . - . -

5 votes for PURPLE,Q, TbADs ot S . ‘

*.

. <
7 Still no deals. WNo one will
accepi TOADS. Finally,-you_all decide to vote for PINK,
AGLE ) : | :
Votes for-PINK, [ ], BAGLES. ' 4 - o
9

. . S . 54 - . . :" | . o L
) A’ u [ 81 .;, 'A. _ 4 . 4 .

T 34
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- . , . T Grales 8 and 9

‘ - .. .- Section' V-

= I@sson'B
A
A

-

) ) PARTY STRUCTURE _ . h R
[ ‘ . T - 2ee,
MAJOR TDEAS: ‘ : : I o ’ R
T - T R REIEAT
The stpucture of our two major parties illustrates representative’ demdcracy. ‘@amqﬁ :'_

structure parallels the organization of American government gt the local; .state, ‘¢ -
and national levels.- E : : ’ -t "

F] . - ] . war
. N . N 3 .
.'
Al
.

" To build-a party structure, réqk‘and~£ile party .members in a précinét-elgct”a'y
precinct committeeperson, who in turn dppoints a vice-committeeperson. A1l ofr. b o °
the committeepersons of a county elect a county chairperson and a vice~chair-"'

. person. This pyramid builds through :the district commit;ee,fthé state clentral . AN
committee, and the national committee. This spiral of the election’of;leade%s‘to -

. the next level of party organization is based on a concept of representation +
developed 4n wegtern democracies. v o ' co T - .
"Party structure parallels the organization of our government for goed reasous. o
Parties want to win electiorns. Since some elections are local, parties must .
have a local organization.~ To win at the cohgressional district level or the ~_. ) .
state level, a parallel organization is needed. Election of the American Pre§;>\\
dent and Vice-President haé given rise fo a national party organizatiom, even . = .-
though our two mational parties &re considered weak compared to national parties N -

‘ in other western democracies: o i ‘ ' : P \(.

. v . . ‘ o ,l ) . B
.

® ) )
Iuéiana, in terms of its state party organizatiens, ranks high nationally. Both.
of our parﬁies are wellr organized and financed and both are capable of winning: -
p " elections. ‘Indiana has been regarded as a swing state, voting a Republican majority ‘
. in some periods and a Democrat majority in others. Indiana has a competitive L
“state~wide two-party system,.but with'éreés of the state which are dominated by

‘ome oY the'other of our major parties. S

- . ;
« ’

LEARNING OBJECTIVES:

‘As a result of this lesson, given a blank pyramid diagram of political party struc-
ture, students will be able ‘to: ' ’

’
4

1. Name the party c0mmiftees from precinct, through county, district,
state, and national levels

2. Show the representative nature of party organization through elec-.
tion of party officials at the various levels of the party )
- 3. Explain the relationship of party structure to the organization of

' government at ‘the local, state, national levels in terms of the
election of public officials at those levels. o -

'Y

I

/ LEARNING ACTIVITIES: S R

Start the lesson-at the precinct .level, by asking students to report on the

' . * . AS (all students) assignments given in preparation for this lessonm: "What pre-
v cinct do you live in, whb is your committeeperson, who is your vice-~committee-
person?" a . L
o .
i
\) . ES K

N |




S

i3t responses on tAle chalkboard, nnder the two general categories of -Republican . ‘ '
ind Democrat., Undel each oq those categories, there mlght be four subheadings:
AN

STIDENLS » PRI\INCT COHHITTEEPE&SON : VICE—COMMITTEEPERSOﬁ

——— ik e

bl

fany students will live in the same pracinct; all of ‘them should live in no, more
i1 four or five precincts, -ile s the school draws from a very large area.
fs, the teacher should b= aple to.ligt student responses fairly quickly.
Ast 17 any studeats- know per onally any of the present committeepersons or vice-
comnitteepersons. If there are some affirmative answers to the quegtion, you
aight want to follow-up on thése leads. Committeepersons can answer many questlono.~

Move next to tha panel presentation called for by the SC (Small Committee) assign—
ment given in preparation for this lesson, the report on "Party Organization"

taken from Here Is Your Indiana Governwment. The teacher can increase the effec—
tiveness of this prbeentapton by placing the blank pyramldal diagram on the
chalkboari before the panel begins its report. lHave panel members name the
various committees as they report, thus filling in the diagram., Students should
*place the diagramland information given by the panel in their notebooks.

To conclude the Iesson, draw dotted lines across the diagram, sepayating the
county level of the purty from the district level, and the district level from
the state level., Then ask a question designed to elicit student discussion of

why political~parties ac2 organized at the local, district, and state levels.

“In prgnaratlon for Lesson 4, "Precincts and Elections" the teacher might check
with the student(s) who were askel to interview the precinct committeeperson to

- see 1f they are prepared.

EVALUATION:

Use the blank party structure pyramid diagram as a quiz item or put it on the
ndIkboard for an informal check on student learnings..

_RESOURCES:

Copi=§ of ‘Here Is Your Indiana Government.

v -
<
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|
STRUCTURE, OF POLITICAL PARTIES

' L (Read from bottom up) '
~\ B s State Chalrperbon and }
‘ <L Vice-Chairperson : ‘ i
| > \
elects _
O ; N\
N State.Central’ComMittee

v \
. B
- \

\ .
chm, and vice-chm, from the eleven d13tr1c£s conq}itute

D

>

- \
District Chairperson and I
Vice-Chairperson ... ‘

t>,

~elec
~

T

’ i
s

)

! District Committee~ o !
| \
i

E>

i
7 all-.in congressibnal district constitute*

..
{
i

. g
Ccunty Chairperson and Vice-Chairperson

Y

alec

+

S

v

County Committee

>

all in county constitute | '

. .

: ) _ .
Precinct Vice~Committeepersons

Y

)

Y

Precinct Committeepersons

i
-~

v

a

O
—
: (]
[e]
: t

"

Political Party Voters in"MHy’PfimarY'

. . !
A e

! /
uxceptlons to’ this prov131on occur in counties which contain one dlbtrlct wholly within
their boundarleq, plus part of one or more addltlonal districts :also w1th1n their borders
“(Lake and Marion counties).

Tn such instances, each political party may establlbh its
own rules ?overnlng the namlng of@countj representatives. . \
QO .. ‘ ‘
WJ:EEE




Aruitoxt provided by Eic:

.Indiana has approximately 4500 political prec1nots. Both of our major parties

their positions by prec1nct commltteepersons.

) ' i ER - firades 8 and 9 m..
Section V
Lesson 4

‘ PRECINCTS AND ELECI}ONS‘ ‘

MAJOR IDEAS:
The local focus of American politics is best illustrated by the polltlcal pre~
cinct. Even national pre51dent1al politics is precinct politics, in that votes
are cast at the precinct level. Because votes dre cast at the precinct level,

election outcomes are determined at that leveI\\regardless of the level of the
office sought. : . ~

[y ~.

e . f\\\\ SR ' .

can have a committeeperson and vice-committeeperson in edch precinct. This gives
a total of 18,000 precinct officers in the state; 9, 000 Democrats and 9,000 |

Republlcans Precinct political leaders far putnumber party officials and =cted
offricials at all other levels.  This number glves the Drec1ncts and committeeper-
sons their political power.

1

Indiana conducts its elections locally. .The 4,500 polling places in the state

are controlled by 4,500 Election Boards. Each board is composed qf an inspector
and judge of one party, and a ]udge from the 090051tlon party. The Election Board
is assisted bv two clerks, two assistant clerks, and two sheriffs. This means
that in any election, some 40,500 citizens are utilized (9 at each polling place
x 4,500 precincts) in the voting process. All of these citizens are residents

of the precinct | in which they assist in the voting process, and are selected for

°

Political part1c1pat10n opportunltles are numerous- at the Drec1nct level Students
tend to be unaware of the precinct as an important part of the1r polltlcal environment.
This desson and Lesson 5 are designed to inform. students of .the importance of the
political precinct and of the opportunities for polltlcal participation at the
precinct level :

e " -
T
0

LEARNIKG OB&ECTIVES:

As a result of this lesson, students. Wl&l be able t0' .

la ) ' )
1. Describe the po}ltlcal prec1nct W1th1n the context of 1oca1 state,,
‘and national politics, indicating in that descrlptlon an understang- °
“ing of the local nature of Americdn politics.

LEARNING‘ACTTVITIES:

Most of the class perlod W111 be used for reperts of student political reporters;

ERIC

¢

in discussion of their reports; and,in seeking answers to.the cuestions on théir
interview forms. The teacher mlght want to begin the lesson with some general

information: - v » ) ¢
1. The prec1nct is the polltlcal unit closest to the people; B
it truly is ''grass roots.” : J . ‘
2. Indiana has dbout 4,500. polltlcal precincts. . o
3. The precinct is the basic unit of our entlre party»structure °
% a--"
99" 85 _
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ERIC

Aruitoxt provided by Eic:

9

. ‘ . ) ' .
\ * B
4, The numbers of voters in precincts range from 250 to 1,000.
5. Elected precinct committeepersons direct political activities
in the precincts. : ' : o

e

[

Then distribute the reporter interview forms to the entire class and have the
panel of reporters, 3-5, report what they learned. ® They might be-encouraged, to

- * describe the committeepersons interviewed (name, party, occupation, age).

-Conclude the lesson by Yeminding students that on the next class day the diséussion
will focus on the question, ."WHAT IS A POLITICIAN?" » '
'EVALUATION: . SRR PR -

.
¢

Quiz with specific whos what, when, where questions. It would probably be wise
to tell students in advance of this lesson that they will be tested over it. It
is an option to allow students a page‘ﬁf notes for use in taking the quiz.

-
13

RESOURCES : ' - B .

"Interview Form: Precinct Committeeperson' and student reports on those interviews.

$

100 - L :
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Aruitoxt provided by Eic:

O

- Interview directi&hs:' Arrange for the interview by.phone, well in advance. Be very

Handout—Lesson 4

INTERVIEW FORM: PRECINCT COMMITTEEPERSON

g N
¢ . .

Date of Interview: . . o . .Reporter: . , .

P

o

“the interview.

.commltteeperson?" ?hls will ease you into the a331gned questions as follows: - +

‘" You might not get .to all'ofothese questions. Some will mot be appropriate for the
_committeeperson and precinct. :Other questions will come up as the interview pro- .
ceeds. ' .

clear as to date, time,  and place of the interview. Indicate to the mmlt eperson '
that your class is studylng party organization in Indiana and ‘that. your a331gnment

is to find out about precincts, commltteepersonb, dnd what commltteepersons do. " Thank
the commltteeperson for being avallable and conclude by saylng you look forward to

- e S L T et e it e byt e ——— - —— s e ey Snm e o = ey e i A e S Ao o L e it et e S e o Tt S

In the 1nterv1ew after you have introduced yourself and thanked the committeeperson
for seeinyg you; you mlght start with a question such as: '"How long have you been a

. How are committeepersons and vice—committeepersons selected? What are
thé length of their terms? Are committeepersons paid? o=

<

2.~,'How‘many voters in your precinct? Is your precinct Republican, Democrat,
or falrly even? Are most of.your voters inmer-city, rural, suburban?

- ' _Rich, poor, middle-class? White), Black, Ethnic? Business, professional,
laborer, agricultural? Are there any distinctive-characteristics of -*
“precinct voters? : 0T : °

3. 4 How big {S»your precinct, geographically? What are its boundaries? -
What is it called, e.g., C of the lst Ward? ' :
o~ PR , T
4, What do you.do as a committeeperson?
can you register voters? ‘
what does "polling the precinct" mean7 . .
what is a poll book? . ~ : st : Y

F T do you know which voters are Republicans and which are Democrats?
f ‘ as a (Republlcan)(Democrat), would you reglster a (Denocrat) ,
‘ (Republican)? “u .

S

-\ how do you get out ‘the vote on election day7 .
do candidates of your party visit you to ask for your smpport7

L - s, ) . ) Lo
5. On election day, what do you do? .
. ' . i 5 ] ,

. )
where is your polling place?
who arranges for it?
how many election officials are there?
who appnints them?
who arranges for their meals? ’ _
o who pays for the election? " . ..

[T

"L 6. Do you like being committeeperson? Why do you do it?

<

[

w~ . : ’ - ' .t
;

. , L e .
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45'? Grades 8 and 9
Section V. °
Lesson 5

’

- ‘ : " WHAT IS A POLITICIAN? = = - o ..

" MAJOR IDEAS: | - . - " | :

A dictionary defimition of ghé,wofd "politician" generally indicates that a potiti--
cian is a .person experienced in the-art or science of government, engaged in the
business of government or of a political party, and is sometimes politically in- °
volved for petrsonal, selfish;‘ﬁT_%éﬁporary reasons. B '
Dictionaries are kinder to politicians than is'the;stereotype the word brings to
our minds. Typically, or stereotypically, we see-politicians as cigar-smoking,

+ - bombastic, selﬁ—serving,'untrustworthy individuals. '"Would you want your son
- or daughter to marry' a politician?" is not simply a question; it reflects our
stereotype of politicians., X : e

~ . . v

Other words are less pejorative, e.g., political leader, political advisor, ‘and
statesmdn. We seem to view sitting Presidénts as politicians, deceased Presidents .
_as statesmer. . : ‘ ‘

3 It is true, no doubt, that some, of our political and governmental leaderg deserve
" lov-esteemy but it is also true that not all‘of them merit our scorn or ridicule.

s Lesson 5 is designed to help students see the reality of politics and politicians = .
‘more-accurately and honestly. v R . o, L >
‘ 'LEARNING OBJECTIVES: . Y S -

\ . . ’ . N hd

As a result of this leséon,tstudents will be able to:
[4 5 ‘ . ' " ° . . .
1. Describe tHe Stereotypical view of politicians.

2. Contrast that view with a more balanced and accurate view.
LEARNING ACTIVITIES: 3 L el
. - The report oflfhe survey should providelenough content for -the clésé.period.“lf
_ ~ you have invitéd politicians to the class as resoutce persons, so much the better.
. Just keep the report short, letting thé.guests join in the discussion. i

In .ither.case,. in general class discussion, focus attention on:
1. Stereotypes of politicians.
2. The reality of‘the'political~pro%gss.“' . ,
. .' , 3 .

“

¢

As is true of most skerebtypes, we generalize the word "politician." = We distrust

politicians, in general, but we like and trust Ms.. Jones, whom we "know, but who, :
happens to be a politician! " . i . -

Discussing the results of these survey questions, can give students an appreciation
of the problem of stereotyping:. _ » 4 '

.‘ . 1. What is your definition of "politician"? - — -
' 2. Name five people you consider to be politicians. . T

3. . Do you think of George Washington or, Abraham Lintoln as politicians?




v

them?

L

-

>

; [.VALUATION:

N
‘Use this question

as

\,

. . . o N\ ' K .
4. Do you know any politicilans persopally? \If so, how do you regard

. .

N

\

N
- N

. .. ,ﬁ\\

a short answer itemor as an openingguestion for general

o class ‘discussion:. \
s < '. YR - ) 1 e >| - .\A\
. Give your definitiocn of the word 'politician.' Then compare and con-
trast your définition with -those given by the adults and stgdents ,
questioned by the survey committee." N
- " \\
) \ ) ) .
, . \,
» ‘ ~\\.‘
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ERIC

Aruitoxt provided by Eic:

-

o Handout—Lesson 5

SURVEY ‘'FORM: "WHAT IS A POLITICIAN?™

Directions: You are-to, conduct a survey’bf fifteen adults and fifteén students,
Survey questions are glven below, with sufficient space after each. question to
record the answer given by each respondent, This is.to be a face-to-face survey,
[ndlcate to each respondent ‘you interview that it is a class project; that the
responses will be reported without personal 1dent1f1cat10n and that you wonld
apprec1ate the help on the survey.

Be certaln to ask the questlons in order given. . Do not reveal all of the ques*ions
at the beginning of the survey interview. Raise the questions one by one and in
the order, given: :

©

S _QUESTIONS

1. - What is yodr definition of the word "politician?"
Y .

0 e "

.2, Name five people you consider to be politicians. ’
3. Do you think of George Washington or Abraham Lincoln as politicians?
— - [ .
T e e . , b o T
. If
4 Do you know any politiciens personally? 1If so, how do you-regard them?
“ -¢ .
~ "' l(‘
: . :
@ . , .
o , “
. : v» 3 I
Check . : 0 .
Adult Respondent ' - Survey taken by:
, B ' _ : ’ (Your Name)
Student Respondent ‘ ! ‘
[ Y . . “
N . ) : [
re
« | : ? .
2 ' 105 99 N . ‘
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Ca ' ; o Grades 10 and na
. ‘ o ' ~ Section VI

-

e ELECTORAL POLITICS

LESSONS:

1. Why Vote? = -

2. Who Can Vote? , - . P " ' -

3. Who Does Vote? '

4 Campaign Persuasion : _ S

5. ‘The Role of Polls’ - . =~
. .' ' .) (I i)
INTRODUCTION:

LY

Knowledge of the voting process and an awareness of the responsibility of the
individual voter to make informed and objective political decisicus are crucial’

16 students who are meacrly the age of electoral majority. This series of lessons

for grades 10 and 11 challenges students to 'seriously comsider, perhaps for the
first time, their motivations to vote, and- their individual roles and responsibi-
lities as citizéns in a democracy. '

Tite legal aspccts of the votlng process are consxdered at some length so that
students may.not only khow the history of suffrage in América, but -also so that
they are aware of the requirements individuals must . .fill in ordev to vote.
The extent of voter participation is an important aspect in the outcome.of any

election, and in this series of lessons, students will be able to use actual
statistical tables to draw conclublons about the extent of voter part1c1pat10n,
as well as gain sklll in 1nterpret1ng daita presented in. btatlbthdl stables.

)

I
-

Methods used to influence voters are a-major component of any p011t1ca1'campa1gn,
these lessons will give students the opportunity to ,identify various propaganda
‘techniques and ‘to take 1qto account the effect of - propaganda both on-their own

fcanplxgn reauthns and’ the effect of prOpaganda technlques “on an electlon out-—

come. ‘.“ . . v Lo

*
-

Political polis and pollsters haye a powertul ‘influence in selecting and electlng [

candidates.  Students will be 1Qtro uced to polling methods, how. the results of

- polls can be manivulated, and their‘responsibility to be aware. of how polls are

conducted in otder to accurately evaluate the results of any political poll.

% ‘ ) : . . ,4.

.
bl




!yr

. Understanding reg1strat1on and voting procedures does not guarantee that students o
‘will be motivated to actually vote.
why people do and do not vote.

. MAJOR IDEAS: - S ) | e

Section VT
Lesson 1l

WHY VOTE?

|
-

:

In this lésson,
- After studying both positive and negative ideas,

students will be challenged to develop their personal lists of reasons why they
should make* a commitment to polltlcal part1c1patlon ‘as voters.

v

1 To. .

LEARWING OBJECTIVES: o .

" As a result of th1s lesson, students will be able to:

' . |
a . . 4
.

»
'

l. List spec1f1c reason° why people vote.

2. List specific reasons why people don't vote. '

3. State a personal conclusion of the reasons that would best
motivate them to vote. - :

4, Describe cases wh%re,one vote made a difference.

.

'+ LEARNING ACTIVITIES:' o SR SRR ' .

[

l L] .

w -
2.
w
o .
N '3.
PR
=
.
r.
-
°

ERIC

N
)

..

s

Introduce this ]esson with the fact that not .everyone who is ellglble -
‘to do. so exercises the right to vote. - Subsequent lessons will- describe -
patterns of voter béhav1or. This lessén examines the teasons individuals
cite for votlng or for, deciding not to vote.
. =

" Ask students to thimk of reasons why they should vote and reasons why
they might not vote. Write their answers ‘on sthe chalkboard 1n two
columns labeled 'Why People Vote” and "Why People Don' t Vote."

T TN : -
Next distribute cop1es of the Qandout "Why*People Vote.. Discuss
these~1easons for voting by asking- the follow1ng questlons.'

Xy

-

LY
LY

a. Which reasofis had been listed im class d1scuss1on7,
, Which reasons were not mentioned? Why do you thlnk they
 were left out? ' " - . .-
b. ;~Who’on.the handout states.the most important or more valid " -
reason“for voting? Why is this reason-most valid? vt '
c. Rank the nine statements in -the order that they appeal to you as.

the reasons why you should vote (Rankings might be compared
among the class by a quick tally on the board.)

%

\ 3
‘4

D1str1bute coples of the ‘handout, Again, discuss

"Why People'Don t Vote;"
the handout throigh questIons. '

: ». T E
a. Which reasons had been llsted in class. discussion? o
which reasons were not mentioned? Why do you th1n>/they were
"vleft"out7 . . o — . -
b. Who on the handout states the least’ important or least valid -

reason for mot voting? Why is this reasqn least va11d7 . ' .

. , | - . _ E}E} R | ,

- . lll / -. ) g . ' i .'

Grades 16 and 11
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students will examine reasons
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- C. Rank the ‘seven statemeﬁts i+ OrdLl thdt they appeal |to you as
valid reasons®why people don't vote. Put the most *ayﬁd reason -
. first. (Rankings might ‘be compared among the class by a quick . |
tally on thu board.) L/
' o
=D, Urdw'the attention of the | students to Georgu s stat;mentl/hat "One person's
2 " vote really won't make&any difference." ' Ask sstudents if ! Ehey agree or dis-
‘agree with George, dind why? Afger discussioh, direct students to read the
S hindéut, "Each Vote Does take A Difference. ' Discuss the reading by begin-
’ ning with the follQWl%g question%: : ) L ;o
. “a.  wWhat would have been dlfferent 1f a few more /voters in'ILliﬁois
] T had voted for Hixen. in 1960° :
; d
7 D w did Henry Shoemaker, a fdrmhand in Dekalb County, 1nf1uence .
2 ‘Amerlcan history? - oL : - - Ly . \&
’ ‘ ' B e ol ) .
, c. =~ Cases liké Heary Shoemakﬁr s vote are not common, but cam yol v /
B _ ' ever be sure that your vote won't have the impact that, hls de7 /' o
- Y How do;s thls affect your thuughtb about_voting? R ./ T >
! & e , s ‘ .
EVALUATION: : | ‘ c ' TS ' / ;e
. uuﬂulndp this’ lesson by asklng students t% write a paragraph entltled My . \
Personal Beliefs About Exercising My Rloht tq Vote.™ Tt should staxo each .
' . studeint's eonclusions about the issues raisel about voter participation in - T
' this lesson. Discuss these paragraphs as time permits. . I K
: [ . o
RESOURCES: Handouts: ’ ' . , R S . !
. s ‘ P . _ . : o : =
. _ .  WHY PLOPLE ¥OTE ‘ _ . Lo e o
‘ S - P Y ;6 '
2. -WHY PtopLE DOY' T “VOTE o . " ’.
P » v - ’. o ’/
. . .

3. ‘Fach Voté Does Make A Difference. - c : . -
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WHY PEOPLE VOTE

4

- .

vote can help decide~the election,

N .

v ' ) . N ? C .
It is my duty as ‘an American to vote.

'

:
- -, : .
/ ' . .
L . S

d
ear,
JAN:
- Vo
*
!
TOM: t

1 waﬁt to do all I can to hélp the candidates that I favor.

| -' . - . . . ,
. . 2

7. . 4 e — ' L = &7' ’
oo . o /

. v B » o R

I e?joy participating in: elections.. ‘ \
T R A R , :

s
JU , - . .
L ¥ I >
o H DU - -

,#+Even if I don't{vote, someone will still be elected who w1ll do

e

/ Votiing is not the mcst 1mportant partfof pOllthS because it
haﬁpens only every few years. Buth}t still plays a part in

degiding what happens in thlS countr .
1 ‘ . L

, ) R hY . . ' .
{ oA . . .
f&j;gg; N /Ihb right to vote is our most’ important freedom I1f we don't
VR : practlce our free oms , we~may lose them. . . -
. . ‘ . . v ! . ‘;~
LIS A~ - N ‘
, ' N -~ '
TED: Ve . .My frlends asked me to vote for SOmeone ‘they want to win, so I
*"i said I would ' N o
‘ - "-., . N ‘. /_’
. : i ' /
[ ) - . ‘?‘--‘o ~r /'

S things that'affect me. . I'd rathér vote and| have a say in who
" thpt person will bge - A : /
. / : - . . . ] //
‘ﬁ~ - W g “&. P Ry /

! Fﬁl=cted off1c1als and p011c1es that are made.
: .f" : g N Y o /’, -
’ ‘ . -y L ¢ ’, f .
. p . &
y ;e g /- ,
+ \‘.,,_ RN . J Ll
. ’ ) - - / 2
. ' : /
he - LI ‘
. ! { .
L , ., / ,
. \ B /
- ’ * .t / N -
it . E}:} . IS s

If|I don't vote, I don't feel that T the the rlght to cr t1c1ze’

K2
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. | . .
LARRY: It doesn't matter Whois elected because things never sepm to
work out right anyhow. : C ‘
L o
JUNE: //i' All candidates seem pretty much the same.
< f, ‘;:*’;; IS . : i
HANK: /™ <1t is hawd to find good, unbiased information :about the candidates,
GEORGE: One pérson'S’vote really won't make any dif erence. .
g_IA_%Y_: : >I don't feel quafified to. vote.. . "
3 E4 N i / . ) ‘/ .
fgggggzé; T can't get to the‘poils during VOting-Bou§§:'
T ’ o . .
! _ / ) P “/‘/ v -
i a /“ . " V ) . ) “ X . . - ’ ) - .
CHUCK: ! I don't want people to kncw my party affiliation. (Primary elections)
< - / = ’ e ] v A/‘
: / : . . s - ) .
* / © ! ‘ - . T r -
- ; . '
4 Y ]
‘ 4
i R |
/ L ’ o
7/
¢ 7 / N
, :
: / , .
— : \
‘ . v V4 2 }
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Handoﬁt - Léssonbl

WY PEOPLE DON'T VOTE

. o
. 9 .

Cagdidates—say one thing and then do something else.

\ /‘
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Handout - Lesson 1
Each Vote Does Make a Différence

~

&

All those with a my—vote—makes—no dlfference” dttltude should. read this page
carefully. On the national, state, or local level, many elections have been
won.or lost by only a few votes.' One vote can. often make a difference in a

close race. Here are some examples from recent and not-so-recent history.

John Kennedy won the popular vote in-1960 by an average of less ,than one vote per
“election district. One voter in each precinct coild have changed the election in
Illinois, giving, Kennedy's 26 electoral votes to leon and consequently” electlno

hln Prebldent. . v 8

<
e

In 1974, Vew Hampshire had one of- the closest and most contested elections in re-

cent history. 1In the senatorlal race, Republican Louis Wymam appeared to be the ﬁ'a'

winner by 542 votes.. ' But after‘a recount ‘Democrat John Durkin was certified the
winney by 10 votes. still later, the dec1slon was reversed and Wyman was declared
the ‘winner by two votes. nﬁfter a year of court battles and controversy in Congress,
a special election was held, in which Durkin won with 140,273 otes to Wyman's

113, 0U4 votes., . P L E
"The one vote of a Dehalb County farmhand in an election contest

for State Representative in 1842 started a chain reaction of eveits -
whlei(are classic -in illustrating the 1mportance of a 51néle vote.*
The ballot ogithe farmhand, Henry Shoemaker, bave a majority of one

to a candidate for the Housé of Representatives, Madison Marsh. A
vota tie of 360 to 360 between Marsh .and his .opponent *had been de-
clared by the local canvabsing board, which rejectel Shoemaker's.

vote. But the House's Committee on Elections allowed the vote, - -~ e

finding that Shoemaker had improvised his own paper “ballot but was
- justified in doing so because poll off1c1als had clalmed they had

no bal]ots contalnrno Marsh's name.
-~ I -

-

The une—vote margin then was to be repeated in anwther electlon.
* It was the vote of the General Assembly in a threé-way. race. for |
" the naming of a United States ‘Senator. The incumbent Whlg Senator,
Oliver H. Smith, was seeking, re-election, but in nunerous "ballots by
the state legislators he could not rise above 75 votes - one short
,of the required 76.

N : - r

On the sixth ballot, the number 76 was reached by an opponent, Temo-
crat Edward A. Hannegan. Representative ifarsh, :himself a victor by
one vote, had given Hannegan his magic margin. :

In Washington in 1846, there was intense Senate débate ;bout serious

trouble between.the United States and Mexico. A decision on whether
.. a state of war should be declared was con51dered urgent and -senti-
ment 1n the’ Senate appeared eveuly d1v1ded

@

#Session Sketches, A Collection of Historical Articles Telling the Heritage of
Today's 100th Indiana General Assembly Meeting in 1977 and 1973, Edited by

.James E. Farmer, Published by the Selected Committee on the Centennial History

of the' Indiana General: Assembly, January, 1978. pp. 22-24.

: o . ' R E}:7r. . : Lo
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"A cautus of Demgcrati€¥wenators, who™ cofiposed the majority, was
called to determine a course of actiom. The- vote ‘'was a tig, but
Indiana's Senator Hannegan was absent. Summoned to the caucus,
Hannegan promptly cast his '"aye' vote, breaking the‘tie. Then
the fd1l Senate passed the declaration that a state of war existed
with Mexico. - :

w

" Thus, a link had been drawn involving three instances of one-vote
majorities--leading from an Indiana House district contest to ‘theé

+

1 . "
U.S. Senate's declaration of war.’ , . .
“ T g - -
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. . : , Grades 10 and 11~
o A : ’ ) . R Sectien VL -

.‘S . . P
‘ B M e . Lesson 2

< ‘ ~ WHO CAN VOTE?

MAJOR IDEAS: - o> S R
Students should be thoroughly familiar with the requirements for voter registra-
tion-in Indiana. Their understanding of the registration precess is fundamental
to their panticipation as voters. This lesson will introduce them to fegistra;
tion ruigs in Indiana and. will allow.theti ‘to-apply those rules in determining

) ;eligibility in_specific cases,  (Cases are_fictitious but représent common situa-
tions which students may encounter. - : '

<

* LEARNING OBJECTIVES: L s ]
As a pesult of this lesson, students will be able to: ‘ ' . - '°,
1 Describe how citizens register to vote. Coe , " o
- "2.  Describe who is eligible to register. : ‘ -

3. Apply tegistration rules to specific individual cases.

TEARNING ACTIVITIES: - - . “ - : . Coe

l. Begin by commenting tHat this lesson will explore the question‘of who can *
} vote in two time peridds: the 1790's and the 1980"s. Ask all studeuts
‘ " to stand to recreate an election in the first decade of our constitutional
% government, the 1790's. S - '? - .
9. After they are all stamding express regret that some will not be ‘able to
'~ participate in the eglection. because they are not eligible. ' :

‘2 -

Ask the.fdllowing to sit down:

a. Anyonebqﬁb has not lived in the same place for .at least a year.
(1970 law abolished residency requirements of more than 30 days).

-

o

b. Any whé canudt pass a litetacy test. (The 1970 voter Rights Act
abpolished literacy tests.) , T o

‘c. Anyaﬁe who doeé not havé $2-00.p (The 24th Amendment, 1964, ~ "
abolished the poll tax that many states had required.) : '

’ ! .~ - - :

d. - Anyone who is not male. (The 19th Amendment, 1920, gave women
' - the right. to vote.) - A : : '
o . . . . e . ‘ . . o
e. Anyone who is not white. (The 15th Amendment, 1870 ended denial ¢
" of suffrage uased on race.) ' : T '

f. Anyone.who is not 21, (The‘26fhiAmendment, 1971, gave citizens
over 18 the right to vote.) “

. o .

‘ 3.V No one should be left stanmtling. The point should be clear that elections -

at earlier points in our history.excluded many people.. |

¢ o




“

o ~s- * . .
. } : . . . ¢ <
<« 4. In the 1980’“"the sltuatlon is diffetent. Elections are open:to everyone
-18 or,older, but each voter must register. Ask students the follow1ng
'questmons about reglstratlon as a Gulck written or oral qulz.

~

[ ~

=, 7 e (D How long must a person reside in the the state county, “and precinct’
- 3 to quallfv to vdte’ o : -
LS - B RS
, _ _ N
I {2) How long before an clection does registratiorl close? - .

- ' " B . . - . .
- (3) Where does one go to register and what does one do to register?

.

: o (4) .Can one’register in his/hermneighboxhood’as well as at a central office?
i . _(5). Can one register during evenings and weekends? - _
. . . ‘; . . . o, . o
. & . - : .
(6) fs'registration cancelled for failuzre to vote for. a particular period

~ ~ ‘of time? = o
= (7) Is reglstratlon cancelled when a Derson moves from one part’'of his
: : communlty to another? ‘ : _ T

-

(8) Can one register.to vote by mail?

v > . _ .
5.  .Answers will °be found in the attached excerpt from the League of Women Voters
pamphlet s Voting In Indiana, 1984-85. The teacher may want to go through the

pamphlet section by-section with the class to orient students to the 1nforma—.

tion about *registration.. - . . - ‘ .
6. Direct students to the worksheet entitled, "Am I Registered?" Have Students .
LT answer the questions about each individual case. , . ' e
EVALUATION: - o . . N , e,
1. Trace on a timeline the change in voter eligibility throughout.our history.=
- 2. . List the qualifications for voting‘in Indiana. -
. 3. A neighbor has just moved in next door from Kansas and has asked how to re-
' gister to vote. Ask students to write an answer to her question’ regardlng
/ ‘ the pracedure she nust follow in order to reglster to vote. ’ )

’

RESOURCES: * I .

. Handout: fAm I Registered?"

o

P o S s L _ ‘118 - o .
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. B Handout-Lesson 2.

© UAM T REGISTERED?" o

ne
C el

, : . . e . S . o
PART I. TFollowing are descriptions of individuals who want to register to vote in

.your community. Answer the following questions about each individual. .

o 3

ol ‘:Does Indiana law petrmit the individual to register to vote? Explain your
answer. ° ’ ’ , ~ S .

. :
" . . . o 7

3

2. Should this~individual be-permitted to vote?’

LY

Explain your answer.

A. George is twenty one years,old and is not regularly emplq&ed;" He
L spends most of his time hanging ardund pool rooms and bars. He is
d high school dropout and reads very poorfy. He has about a second-
- grade level of reading ability and -is considered functionally -illit-
erate. 'He ‘was born and reared in your community.n{ i '
P .

B. Homer. was born and reared in.your community. .He is in the Navy and
is stationed in Guam. Homer wants to'register.to vote in your com-
. mupity. . . . .
. : ; : : o a ¢

C. Herbert is a convict, housed in a étate:penitentiary. He is serving
the first year of a:ten—year sentence. .He was, born and reared in
your community” and has always been interested in politics. He has-
been a model prisoner. ' ' g '

. - '. e a ) ‘ T

D. Nancy is eighteen years old, a ligh school student who méved to your

community one month ago. She is very interested in politics ‘and wants
to vo%f in the next election, whigh takes' place 'in two weeks. - : '

E. Nicholas moved from Romania to your community two years ago. He in- -
'~ tends to become a citizen of the United States very soon. He is | ,
. twenty-five years old,s is regularly employed, speaks English fluently,,
. - and is well-educated. He has become very interested in politics and
' wants_Fo_vote~ih the next election, which takes place in’ two months.
F. .Robert is ninety-fige years 0ld and is'a lifelong resident of.yogf
community. For the last five years he has been confined to a home
+ for the elderly locatei‘in your community. Robert was once a Vvery
active man and has enjoyed reading about politics. However, he has
not;votedqduring the past five years.. . : : : C.

»

4
G. Marty is a lifélong resident in your community. He is nineteen years
] ne . . . .
 01d. He wants to register to vote in the next election, which will
_.take place in two weeks. . : '

PART II. Following are three desctiptions of individuals in your' community who
want to vote in the next election. Answer the following questions about each

+

individual. R o o

: ¥ ' ' . . L8 ' L
1. .Is the individual required to re-register 1in order to vote in the next

election in Indiana? .

i 38 . . T . L ] )
2. Do you agree Or disagree with the woter registration requirements “that
pertain to each of these cases? ’ o - T : : S -

¢ .
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‘Jane is thirty-five years old and was a registered voter in your®

Peter and his wife, Mary, have lived in your community for the past’
twenty years..  They are very interested in politics and- have voted

in every election.. They purchased -a new home and have moved to a o
new neighborhood about_ four blockS'away from their_old home. . - . - -

Martha is n1neteen years old and has been a reglstered voter in

your communlty. She was marrled“last month. ' _ C R

. ¢
» - 4

community. However, She-has not voted in any election in the past
five years. 8 _ . N : : .
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“Registration

WH 07 Yop.mayregistegtovoteinboththe

primary and the géneral election il you are & -

citizen of the United Slates, ilyou are 18 years otd

- .. bythetimeof the geneial election, and il.you will

9 - have been a resident of your precinct for 30 days
_ ‘prior lo the general election.

in pves-denhal election yeavs special ‘rules

. upply Registered voterswho move from théir pre-

cinct less than 30 days prior {0 the presidential

eleclion may still vote for President and Vice-

President Todo sorequires a specialregistration

% {orm which ,is ayailable et the Counly ClerK's
office.

+ -in lﬁaiana it is not necessary 10 deciare a periy- -

affilialion when you register. No person may
register for someone else

. WH E N'7 Re;}islev from

December 1, 1983 to April 9, 1984 .
May 15, 1984 lo October 8, 1984
December 1, 1954 fo Aprif 6, 1986

WH E R E'7 Al the County Clerk's Otfice or

N " the County Board of Voter Registration, up to 29..
days before an elecllou Depuly Registrars are
alsoavailable to requslevpcople intheirhomaes or

. at shopping” malls, - supermarkets end oOther

e public places.

—
‘/

-

Registration before a Deputy Registrar can take
- place up to 45 days belore an election if you
register_belore a Depuly Registrar retain the
receipt you are given |f within-a reasonable lime,

youdonotreceive yourVoler Registration Cerdin

the mail, cali the county Clerk's office 1o check
° * . thetthey have raceived your application

You Must Change Your Regislrationv‘-

If you change your name
\f you'move to another precinct or counly

o Yeu Must Re- Regist’er«v .
1f'you have not voted in any election during a 24
month period preceding the most recent election

ERIC

Aruitoxt provided by Eic:

. BEST.COPY AV

. Vbﬁng

" YOU MUST REGISTER BEFORE YOU CANVOTE

Indiana polls are open lrom 6 am 0 6 pm
YOU VOTE AT YOUR PRECINCT POLLING PLACE
Locations are usually snnounced In the
newspapers. Il noy cail the Counly Election
Board, a local political parly headquarters, or the
League of Wamen Voters. >

PRIMARY.ELECTION May 8..1984
No primary 1985

GENERAL ELECﬂON November 6, 1984
No general slection 1985

indiana primaries are closed primaries. When you
sign in at your polling place you must declare @
parly preference. You may vols for only, those
candidates lisled on thal beliot

At times non-pamson slactions, such es school
board eleclions, are heid the same llmq es the
primary elections. You mustbe 12 to votainnon
parlisan eleclions: Yo need not declare a baliot
pve!ecrenco to vote In these elections

- PRIMARY ELECTIONS ARE IMPORTANT

*

In the 1984 primary you may indicate your pré- ° ’

ferance lov.P.RQESlDENT emong your pary's
nominees on the baiiot

Noninated In the 1984 primary ere candidates
for Governor. US. Representatives, State Rep-

' resenlatives, 25 State Senalors, certain Clrcuiy

Superior and County Court Judges, and some -

County officlals

Elected lR“Ihe primary are parly officials such as
precinct commiltes. merVwomen and delegeles
10 the political party state conventions,

THE 1984 GENERAL ELECTION BALLOT in

. ¢ludes government officials nominated by the

volers in the primary, candidates for President
end Vice-President, gnd candidates nominated
by the political parties at the state convenlions.
Convention nominees Include Lieutenant Gover-
nor, Altorney General and Superintendent” ol
Pubtic Instruction. .

1985isanon-electionyearinindiana There are
no primary or general elections. This situation
occufs once in every four years in this state.

.

ILF\B '

Absentee .
Reg'istration-

il you expect to be absent from- your county

. dunng regisiration periods or
If you are conlined because of lllnes; injury of’

quarantine YOU CAN REGISTER ABSENTEE
LAl

" %Toregister absentee you must sign en ebsentes

registration form in the presence of a nolary
public Acertificatefrom a physician or a Christian
Science practioner is necessary if you are regis-
tering absentee, because of iliness, Injury or
quarantine.” Armeg Forces personnel use FPCA
Form 76.

Absentee’Voting -

.- . -
WH 07 Any regisiered voter who expecis

1o be lbunl from his/her. county on olocllon
day

Any registered voler who Is unable to get to the
polts becauu of dnsab:lily or illness

Any vegls(ued voler who has elocllon day duties
in @ precinct other than his/her own precinct.

L4 x
HOW? 1N PERSON at your County Cark's
office beginning 30 days before the scheduled
slaclion unlil noon on the Mondoy bafore the
“slection

BY MAIL "you cunuquosl enepplication90 days

* before en election When you have completed

and returned the applicalion a ballot wiil be

mailed to yow The deadline for request of an ab-’
sentes ballot fs midnight the Thursday belore the -

elaction. Mail ballots must be received at the
County Clerk's office by noon on election dey in
ordertobe counud. Armad Forcosplvsonnoluu
FPCA Form 76.

COLLEGE STUDENTS HAVE A CHOICE

" Theymay veqnslev and vote inthe county in which'

their university is located or,
They may register and vote by obunln bailot in
their home colmly.

. . Fd . . .‘
. » R - .
Handout ~ Lesson 2° '
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General Information

‘Voting methods may varyindiflerent counties if
you are uniamitiar with the voting procedure in
your precinct ask for the necessary information

Any voler is entitied to voting instructions.

Both slection judges must be present for theinr

structions, end a voting machine, eleclronic”

voting device, end paper ballots will bc available . .
‘ot this purpose. . .

BECAREFUL. .

It you make & mistak whan voiing end you are
uginfy- . R
AVOTING MACHINE -

After you have closed the curlain in the voting

machine, instructions must be cailed in through

the curlaifapening Opening the curtainwith the

lever registers your vole. . - -
L . T
. AN ELECTRONIC DEVICE | ’ o .
Raise your hand os cali to someonae. You will be ’ i
given ossnslanc; You may request a new ballot, . ) °
'PAPER BALLOTS ) . ) o
~* You are entitled to a new ballot. s
Anyono who chalienges your, rlth to vote must - ;

‘declare the reason for doing so in" 8 writlen
atfidavit, You may still vole il you end other ons *

- person sign an effidavit stating that the reeson
given is incorrect.

Additional Inlormation regarding voling is avail
¢ gble at your County Election Boerd

.

VOTER INFORMATION;HONE NUMBERS
‘ couuw CLERK

COUNTY ELECTION BOARD _

LEAGUE OF WOMEN VOTERS

Excerpt from Voting in Indiana,
1984 printed ® the Indiana
Ceague of women Voters -
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5 : R S - Lesson 3 ) )
. - * : ’ . " - ) .- N ? L -
’ .o v . ,. . » .WHO DOES VOTE? - - .' - - ..»_'“_ ‘ .‘ .
. LI ’ B . . ) - .
> . S, - ) . . T . PR
- . MAJOR ADEAS: . ' ' oo & ‘ . I e
“w ¢ By votlng, citizens in th1s country choose puBllc of ficials and affect public pollcy e

.But not everyone avho is eligible to vote does, in fact, voté. Who votes? 1In this

lesson, students will learn a procediire for obtaining 1nformation from tables in -

order to, answer this question. ' If .students. are' to become effective participants
+<in electzons, they should acqulre -some knowledge about voter part1c1pat10n patterns.

CE . - "~

© LEARNING OBJECTIVES: o NS S KE

o 5 = e . o ' ’ SRR
. o E o 3 - . R .
' As a wesult of this lesson, students will be able-to: ° . . . ,
. . ; A R -3 . - . . . _‘ . ..,l‘ -.
v 1.  List .the Steps involved: in obtaining information frdm a table. -
pa_' o2, Identify some basic voter particgipation patterns in natlonal
-elections. » R ; : , ' .
N L4 . B . . G LY . - .
"' LEARNING ACTTVITTES: L S . : 3 .
. L Begin by commenting that in this country citizens 18 years old and- ‘ovet have
! . .. - the righ't to vote. But not everyone who can vote &ctually does’ vote, . In -
R . th1s desson, the class will. try to answer the questlon, "Who does vote?" o

ri

) - a <
‘ 2. Distribute 'the ‘handout. Pro:ject the transparency of Table. One. Point out = .
. 2 to students that the handout. describes a procedure fqr obta1n1ng xnformatlon C
R oo from tables llke the one on the transparency ’ : .

A ¢ & ] .

< .. .' ) . - ‘ ] ) , )
3.7 Have students read paragraphs 2-% of the handout: Reviéw the information »
' contained in the paragraphs as“a class. Write “the main points on the' chalk-

4

board ee _ . s _ : L L,
' 3 . ' e o ‘ . :
To Preview a Table: - - - - L - ‘ _ -
a. inspect jthe table title. ' S : L .
A b. exanine column and row headings =« . . ¢ .. e
© c. check the tableanotes and sources ., - v '
4. Then ask a questlon about the title, designed . to ‘elicit the student response . .
“that the title of the table informs them that the table containe 1nformat10n~ o
¢ : regardlng part1c;pat10n in national electlons for the per;od 1964-1980. ;

* Then using the transpérency, trave® students jdentify the three column headings. -

* They should be able to discriminate between number of ellg;ble voters, numbers e
of those who actually voted and the percentage of those eligible who actually '
voted. . , 3 . ) : ’ -

o - ' o i , - . -

T - Have students identify the nine rows of information: _There is gne row for . o
Feach national electlon year between 1964 and 1980 o0 :

6. Ask a questlon regardlng ghe documentatlon cf the 1nformatlon on the table, oo,

‘ ’ designed to elicit the response that the information is ftom a U.S. Bureau ’

) of the Census publication and should therefore-be reliable. . -

A

% R

éggﬁ_n ~ L _ f¥3 »105 g .
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Aruitoxt provided by Eic
-
Ay

ol

A a. A much Larﬁér peréentage of men vote in nat1onal elect1ons than do

: women. . . h i -
p b. A larger percentage of wh1tes vote #n natlonal elect1ons than do L ;o
. , . Blacks or people of Spanish origin. - - '

e ' than have 1n the past, ' . . _ a

. ERIC"

A : S,
; v C Y. S " Ll
‘ , . . ¢ - ' . o , . . R .
A Hdve .students read: parapraphyS of the handout. Reyiew the paragraph as a .
, ¢lass. Point out that by answering questions about a able it is mossible S
to discover what it says about a particular topic. N .. . .
S - . . - N T .
0. Have students answet th,,questlon9¢posed in paragranh 6 of the handout.. Re-. ’ *{
' mind tHem that information in tables used tp answer quest1ons 1sdfound at the. f .
' point where.rows and columns meet. Coa . . g W
: - : @ : . ’ '-”.",,\ 3 *
. . . o LN
NOTE: 4 Lf the teacher perceives students tqsbe unfamiliar w1th working with . . Y
tables, the teacher might answer the first quest1on ‘to demonstrate NG
* how 1nformat1on is found in a table. ) N
T 5 N ® . .
Students.should respond: S s ’ ‘
. . . : s R X T ° 1]
1. 69.3%7° C ) oot . ' o :
. "2, 63,200,000 : - , ' - '
,3. 157 100 000 ~ . : h
b, « A larger oercentage vote in pres1dentJal elect1ons.
9. ..To conclude th1s part of the lesson have students+ speculate as a class about - Y

the mean1ng of the information obtarned in response‘to quest1on 4., "Ask them
why they think a. larger percent of people-vote in pres1dent1al electlon vears
than in "off year" elections. They might respond that people take more inten-
est in pres1dentlal electigns; people think that ‘presidéntial elections -are
~ imore important; there is much moge med1accoverage of - elect1ons when'a ~
U Pres1dent is to be elected.
v e : .
10. To beg1n the second part of the lessénsy commént that in any'given election,
certain groups of people are more likely to vote. than others. Then write
. the following statements pn the chalkboard. Ask studénts if thev think '
each statement. is true or false. Record ohebr answers for later- reference. T

c. -A larger percentage of .young people (18-20 yéars old) vote in national’ .
elections than do older pebple (65 years old and over) .

d. A higher percentage of high sehool dropduts vote 1n nat1onal elect1ons‘ _
than do college graduates.v o K e

¥

11. Distribute the wOrksheet containing Table 2. Have students follow. the
instructions op the worksheet. Then as a clags compare the informgtion
obtained. from the- table with the answers to the auestions posed in para-

graph 10 above. .
NOTE: " While the information students are us1ng is for the 1980 election,
*  the voting patterns observed have remained unchagged over- the last

forty vears, except that larger proport1ons of women _ are votlng now

. . v N
Students will findf . i . . -,
. . ¢.
v

- a. That the percentage of men and women vot1ng in 1980 ‘was about the//
. same.; - (As mentioned above, this is a yery fecent pattern. Tradl—
tionallylmen were more likely to vote than women'.) '

o ’ . . o < [N

?1'124. 14)6'-’ | _' . Ca - o "
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b, STnitSuhites-are nore. likel , :
b. That“whites are 'more. llkely to* vote than B¥facks or Hlspanlc .
R :

g ‘ - : (J.h;l.s Pattefn may change 111 1984 as greater empha31s is p]aced Qn S L
o~ votlng‘by m1nor1t1es ) . '
: c. That a smaller pr0port10n of’youno people vote of than any other age
group. ’
v _ '._d.‘ That the tendeﬁcy to vote 1ncreases with educatlonal attalnment.

-

' 12. - FoCus students' attentlon on,the fact. that 18-20 wyear o0lds have the worst -
: refﬁrd of veter partac1pat10n " Ask students towexplain why they thlnk this
is.the case; Llst p0831ble reasons on the board and discuss..

Le 1 . w ‘g

S 13, -To,nomplete this 1esson‘have each student develop a concise profile of the

- typltal voter in. a natlonal electlon.' The teacherAcan decide on the form’ .
o . ‘that’ the profile should take, foxr example garagqaph, graph, table, etc. y
EVALUATIOMN:. e SR N .

B -
.
" . . g R : .t

~1l:s - Ask students to develop a ‘detailed 1ist of'stéps they would fol;gu/to obtain ,
1nformat10n from a table. - >

2, Present studeats with a table contalniag informatton about elections (or <

-

L ansther ‘topic)., Have them follow a procedure similar to the one outlined N .
P , on the worksheet in this lesson to obtain information from the table.

- Create. quebtlons for them to use~in orter to discover what 1nformat10n - : A
‘ the table conveys.' . . L . : T
- " - . - ' ' B I o
. NOTL: A goed source of election data--U. 'S. Bureau of the Census A '
‘ Statistical Abstract. : LT T
h s ; , : o
. 3. Create a list of statements 31m11ar to those qpntalned in paragraph 10 of
the teacher's guide to this lesson. Have students distinguish between . )
statenouts whlch do reflect ex1a¢1n0 voter patterns and those that do not.
. R V - a s . . L4 i . . . 3
.. RESOURCES: . - ) . -
Handouts : l.7 Obtaining Information From Tables L
: ' 2. - Transparency . B : * . ,
. ~ 3. . Vorksheets ' ' o I >
: . 73 “ - . ° o ® ¢
N “ - - « " M
- . . - g ’, P . ; -
N ' , . _ \ -
. . g ' : \
t ) o . 2 \\
. 7/ »~ —
: Y - "\ . ‘
. . ' |
) . \
. o r 3 - - s

. N R . .
., L L. .
. . - : . .
- . .
& - . . . . N
i -~ . . ) : - . * « : .
i

Aruitoxt provided by Eic:
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S “ ‘ ) , T ¥
’ - ) . .Transparency
- - . N ’o . " g //
- v - . N
5 nv \ .
. , TABLE ONE: PARTICIPATION IN NATIONAL ELECTIONS = = *
A : v .. - - e, - .
- , E w 1964-1980 ST ,
PERSONS OF PERSONS REPORTING THEY VOTED
. o VOTING AGE "~ TOTAL ~ Lo
.y . . YEAR - (MIALIONS) (MILLIONS) .| PERCENT -- 2 J‘
. 1964 “115.\6 76.7: 69.3 .
, 1966 112".8\ . 62.5 55.4 ok
) * : - .. .
1868 - "116.5 79.0, 67.8
o 1970 120.7 6519 54.6
.T . ose 19720 136.2 '85.8 . ag| .- 63.0 Pt
. . S
. 1974 141.3 . 63.2 44,7
o0 1976 : 146.°5 . - 86.7 . 5932 s
B . 1978 151.6 .ol . 89,6 14509
C ] R : % @ - . v ’ -
S © 19807 ©157.1 93.1 59.2 y
Vo - SOURCE: 49+ S. Bureau of tlie Census, Current Population Reports.
| e \ Lol . X
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Handdut-Lesson 3

.

OBTAINING INFORMATION. FROM TABLES‘ . &

° .
. S LN i
N - . .
o 3

To obtaln 1nformat10n from tables, it is helpful to use a two-step .procedure:

STEP ONE Preview thg Table
1. Finding outlwhat information a table is de shgned to convey is the first
, Step in obtaining Information. By inspectihg the table title, you can qulukly
determine the subject-of the table and when the 1nformat10n in the table wab .
Rkt RS 1 G .« L
_— 2. Column and row headlngs should be examined when previewing. a ‘table. Informa-
tion in tables is always arranged in horizontal Yows and vertical columns.
Examining the headings offﬁhese rows and columns illustrates how information
in- the table is orgadized.

o “~ ‘ . .
3. Flnally, the netes and Sources that appear below the table should be checked
e -——+ 'when previewing.- The notes often contain useful messages--such as definition
G of words and terms used in the table. The source of the table glves an idea
- . of wne;her or not the 1nfoxmat10n is reliable. .

-

.

P : “ ST Y
‘ S : o © STEP TWO: Discover What the Table Tells You \

4, Using a set of questions to.guide your examination of a table can aid you 'in
obtaining useful information. Finding answers .to these questions will help
you discover what information the table gives about a particular topic., Par-
ticular 1nformat10n can be found in a table at fhe point where a_row and a
column ireet. ” ' ) 4

5. Find answers to the following.questions using information from Tahle One on o
the transparency: ' N

el

1. What batcentage of people voted in the. 1964 national election?

2. How many peéople reported that they voted in the 1974 election?
3. - How many.people were eligible to vote in the 1980 election?
. 4, Presidential elections were held in 1964, 1968, 1972, 1976 and
. ’ 1980. The elections held in 1966, 1970, 1974 and 1978 are called

e "off-year" electlons. Cltlzens only vote for Congressmen and
*.  Senators in the "off yedrs'™, Do a higher percentage of people vote
in presidential elections or in off—year elections?

N >
. - . L0

s H -



. _TABLE TWO:
‘ IN 1980 NATIONAL ELECTION

PERSONS OF

o Fo

y '8

VOTING PATTERNS

CHARACTERISTICS OF VOTERS

.

[

" WORKSHEET

' PERSONS REPORTING THEY VOTED

VOTING AGE TOTAL
e (MILLIONS) (MiLLIONS)i’ ©  PERCENT
Male 76,1 L. | 43.8 L st
* Female 83.0 ; 49.3 59.4
White 137.7 83.9 60.9
" Black - 1604 . e £.3 50.5.
Spanisﬁ " 8.2 2.5 - 29.9
SCHOOL YEARS ) |
COMPLETED:'
8 yrs. or less  22.7 9.6 42.6
. High School: ] ’
1-3 yrs. 22.5 . 10.2 45.6
b oyrs. 61.2 360 58.9
College: v )
. 1-3 yrs. 26.7 . 18.0 672
4 yrs. 6; more | 24.0. - :‘i ' 19.2 < 79.9°
AGE: ‘ . ’ | :
18-20 Years old  12.3 4ot 35.7
21-24. 159 6.8 43,1
25-34 35.7 ;1905 ;4.6 '
35-44 f!;;} 25.6 16.5 64.6
- 45-64 o 43.6 30.2 6 16913
65+ 24,1 £5.7 65. 1
SOURCE: 1U.S. Fedéral ﬁufeaﬁ'ofvthe Census, Current Pobulation Reports.
. SRR
- 5110
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° _ ' ’ WORKSHEET

. e

< a

Preview Table 2 by: ' ' ' - ' S

CAL Inspecting the table title

B. Examining the row and column headings R g
.C. Checking the table notes and sources.

Describe what type of information the table gives in the space below:

N e oy
& /J: c
14 ‘ . .
o . : : v q ‘ ’ @ R ) . /-
- : . ' i s ‘
) 2. Find answers to the following questions using information from Table Two.
Remember that particular 1nformat10n can be found in a table at the point
T where a row and column meet. ‘
: %
AQ A, What percentage of ellglbfe males voted in the 1980 elect10n7
+ females? 8¢ e
' "~ B. What percentage of eligible whltes voted in the 1980 elect10n7 o
T . - Blacks” people. of Spanlsh or1g1n7 ‘
) o - © , &
‘e C. What percentage of ellglble 18 20 year olds voted in the 1980 election?
: 65 year. olds and over? 7 . .

D. What percentage of eligible high school dropouts - (l 3 years of high school)

Q'voted in the 1980 election? college graduates (4 or
" more years of cnllege)? ‘ .
"9*; e
. . ,
3 £ a
= s
. ' 4

N U ¥
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CAMPAIGN PERSUASION e -
MAJOR TDEAS: .

) . !
3 . : . ¢

“During election campaigns cand1dates sometimes use ‘persuasion and propaganda
techniqueg to influence voters. These techniques employ emotion ratier than °,
reason to persuade people. If voters are to choose wisely among catididates * ‘
they must be able to discern persuasion techniques used in electien campaigns. .

2 The purpose of this lesson is to introduce students to propaganda techniques

and to provide them- w1th opportunities to identify examples of the techniques 5 =
in use. : - )

N ,. e , ,
LEARNING OBJECTIVES: : ) o :

.As a result of this lesson, students will be able to:
1. Define propaganda techn1ques.
2. Distinguish among séven different propaganda techn1ques.'
3 1Identify the propaganda technlque being used in particular
election campaign situations. - o .o

LEARNING ACTIVITIES: L L o

1. Have students }eaigparagraphSTl-3'in the handout. . -

2. As‘a class, review the contents of paragraphs 1-3.. The teacher might ask
« . the following questions as part of the review: -
1. What is the purpose of an electlon campa1gn7 S - . .
2, What information about candidates should people cons1der before

voting? (Students can.add items to the list in paragraph 1).

- 3. . What is a propaganda techn1que7 o ]
. . -
3. Exam1ne°as a class each of the seven prOpaganda techniques outlined 1n
® paragraph 4.
5 \ wo e a
NOTE: These propaganda techn1ques are s1m1lar to the persuasion technigues
- used in commercials that sfudents see on television all the time. -
T ‘ Students might be asked to recall examples of commercials that use
o the techniques to influence consumer buying. This exercise will
help students learn to d1st1ngu1sh amqpo techn1qués.”
4, Distribute worksheets; have students follow the directions-at the top.
Encourage them to explain why they identified each case as they did.
Students sh d .respond as follows .
L. TESTIMONIAL - A famous pefson says'good things about a candidate:, : ' -
2. PLAIN FOLKS - Candidate suggests that he is like everyone else.
3. BAND WAGON ~ _Candidate suggests that the maJorlty is for him,
He hopes that this w1ll influence others to- climb aboard the

-
3 . {

band wagon. : : y . , . -

195 112
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.

. 4, GLITTERLNG GENER\hITY ~ Candidate uses only vague words and phrases.

*Shte;"does not exp]ain what the words mean. .

5. NAME LALLING - Cand1date gives opponent a bad label; no effort is
made to .explain why label is given. S ¢ .

6. TRANSFER - ~ Land1date hopes that voters will transfer their good
feellngs ahout a stirring march tq him. . .

. CARD STACKLNG - The cafididate only mentlons thlngs favorable to her—
self. She omits the negatlve. . a

3

FO" LOW-UP ACTIVITIES: . S o S ’

[ S -

o . ;
. Y. :

1. Have students work in groups to créate advertisements for -real or.imaginary

' candidates using the various propaganda strategies. .Allow students to select
- a propaganda strategy and use it to persuade voters. They may create visual

. .- aids, 30-second radio spots, or everr television commerc1als.

2. HdVS students collect samples of* each propaganda technﬂque from newspapers
and . maga21nes durlng an election campalgn. Post them on the bulletin board

3. 7 You mayshave a media SPELlallSt in the school system with the capacity to
record télevision programming. If so, you might have him/her recoz d some ° -
political -commercials for use with this lesson.

EVALUATION: _ - e o

1. - Ask studgnts to de£1ne the temm 'propaganda technlque. ' S
2. Have students "describe the propaganda technlques developed 1n the lesson
and givé an example of each.
3. Develop a list.of situations similar but not identical to those contained
in the worksheet, Have students Jdentlfy the propaganda technique used in
ea\hxmase. s _ a ’
‘RESOURCES : o 5
1. Handout ,- IDENTIFYING PROPAGANDA TECHNIQUEo. < * o '

200 WOrksheet,gIDENTLFYING PROPAGANDA-.
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.sponScs to part1cular issues in the past.

3 . Lot R R .. . .
Handout-Lesson & -
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IDENTIFYING PROPAGANDA TECHNIQUES o

I N
E] - . B L
ra . . © N

The purpose of an election ‘campaign is to convince people to vote for a cer-

;tain.candidate. Voters should choose among candidates based on facts pre-
.'sented during theJCampaign.' For example, voters .should learn about candidates':

qualifications to hold office; their positidons on specific ‘issues; the1r re—

4
. <
# LI

Unfortunately candidates sometimes employ propaganda techn1ques to influence
voters during campaigns*, Propaganda .tecliniques are ways of persuadlng voters
that use emotlon .and op1n10n more than’ facts., -

It is important_for voters td use factual information to choose among candi-
dates. = Therefore their choices should not be influenced’by propaganda techni~-
ques, This requires voters to_be able to determ ne propaganda techniques

when they are uséd. \

@

<&

Seven different prOpaganda techniques. are of ten used-infelection campaigns:

A, NAME CALLING. Name cailing involves giVing the opposing gandidate‘.c

a bad label, The purpose of name calling is“to emcourage Voters to .

reject an opponent without looking at the facts. . =
Suppose Presldentlal ‘candidate Andrews makes a speech accuslng his
opponent of.being !'soft on Comnynism.' In his speech Andrews pre-
sents no facts to prove his point. He just labels his opponent. -
This is an example of name calling; :

‘B. . TRANSFER. - ansfer involves trying to link somethlno everyone thinks

.is good wij the candidate. The purpose is to encourage peoplé to .
shift their feellnas from that thing to the candidate. -

Suppose Janis Baker is a candidate for mayor of the town of Blooming--
ton. ler campalgn slogan is "A vote for Baker is-a vote for Blooming-
ton." She is encouraging voters.to shift their good feelings about
their home town to her. This is an exdmple of transfer.

C. TESTIMONIAL, When a well known, highlyyrespected person makes posi-
tive statements. about a candidate, it is called a testimonial.’ The T
purpose of a testimonial is to suggest that if a highly respected
person supports a- particular candidate, voters should, “too. : ~

a
'

ouppose Claire Gallo is runnlng for the U.S. Senate. RoBert Redford
'~ makes an appearance at a fund ralolno dinner for her and says "IL'm for
Gallo; she'd make a great-senator." This is an example of a test1mon1al

" D. - PLAIN FOILKS. A candidate who tries to convince voters that e or she

is an ordimary person -~ just like them - is using "the plain folks
technique, The purpose is to create the image that the candidate
has the voters'. interests at heart, since he or she is.one of them.

* . ’ » ' [

'Suppose Barnie Bell is: running for U.S. Congress from a rurai dis-
trict in Indiana. During the campaign he has his picture taken
riding a tractor, judging a p1e—bak1ng contest at a county fair,
and visiting with farmers at the Co-op. He is just "plain-: folks

‘1like the rest of the people in the district.
—

ll3¥‘i ‘ ’. ; p . ; | .
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CARD STACKING.

.Suppos

BAND WAGON.

port me '

only the facts that are favorable to them.
John DeMonthe is rﬁnning for re-election as U.S.
During the campaign, he often mentions that he was present for
one hundred roll call votes during my- last session in Congress."
does not mention that he missed even more opportunities to vote on
leglslatlon, Thls is an example of card stacking.

'ov

and support the candldate. . » T .

——
—

er

. He

‘\\\\
The'candidate who encourages you to vote for him or her:
because "most people are for me- already," is using the bandwagon techni-
sque. The purpose is to convince you “to- go,elong with everyone els

e

“Congressman.

Suppose Helen- Cartwrlght is runnlng for a position on the county\com— "o

mission., The weelk before the eledtion she campaigns door to door.
every housc she says "I'd like your vote.
She is using the bandwagon technlque.

At
Most of. your nelghbors sup-

Candidates use card stacking when they present to voters -
The purpose is to present one
* side of an issue - thelr side. ’ oo,

g

o

a

)

4

GLITTERING GENERALITY. ,Candidates who depend on'broad, vague words .and ¢

phrases when campaigning are using ghittering generalities. The purpose
is to have_yoters accept them without knowing exactly wha't they mean,
Suppose Ronald Tuttle is runnlng for sheriff., He makes a speech at a.
neighborhood association picni€ and states, "I'm for law and order,

1000 percent!"

He does not explain what he’means.

“He hopes that his

glittering generalities will influence voters.

o

84
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“ . S ;% WORKSHEET

z;c : IDENTIFYING PROPAGANDA{ o ) : e
Here are some propaganda technlques that you migh# encounter in a .campaign. See
1f you can tell what type of propaganda is belng used in each’ case. Explain your
swers , , . . ' e

© N = “
«

;.' After a benef1t concert world famous rock Stur Edle Van Halen announces: .NI
"Vote for 0rtez. He is the best candidate for Congress. :

~

2 v gt - va

C2 Pres1dent1al,cand1date Jackson beg1ns a telev1sed debate by saylng,A"LJke

most Amerlcans, I grew up 1n humble surroundings."

- v v

. . ¢ e - °

'3, Muffy Parker is running for'class_president.' In her campaign “speech in’ the

: school ‘auditorium she says "The captain‘of the.football team, the héad .cheer-
T leader, and all the membets of the honor soc1ety support me! Can I count on
4 \\\\\yggr vote ‘too?" : '

4. In a newspa er\advertisement a candidate for U.S. Senator announces, '"I'm
. for peace, prosperity, and the pursu1t of happ1ness., _.The only other informa-
t10n in the - advert1sement Is\her\pistnre. ’ ‘ B ’
. N . , \\ ’ ’ - . .

, ’ 5. In a statement made to a local neviépape’r Bur tomn— on states, "My opponent

 + changes his mind on issues like pgople change clothes - eVETY\dQXLZ‘\EE\fEén -
° . moves on to another topic. B . ot . ‘

b T

~ e N R > B ~

6. Newt Plum, candidate for U.S. Senator, approaches the stage to give a speech
- whil& the local high school band plays thes theme song ‘of h1s campalgn, "Stars
and Str1pes Forever.": . :

.0

7. Martha Renfaur, candldate for the Indlana State Sendte, reminds,everyone that

"she helped defeat tax increases. She does not mentiom that severals programs
to ‘improve schools hdd to be dropped because of lack of funds. The money
for these programs was to come from the taxes she defeated.
’ -7 . : : ) - -
8. .T.P. McCarthy, candidate for U.S. Congress, informs the press that a poll
shows hin favored by .a majority of the voters in the congressional district.
& i - .
: /o

v
< -
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, : " Grades lO:ghd 11
- o L . ' , . 7 Section VI
. Lesson 5

THE ROLE OF POLLS -

o ) - . - . .

,MAJOR IDEAS: . | e

Polls and pollsters have played an.increasingly 1mportant role.over the past- 20
years in selecting and electing carididates. Polls can eas1ly be skewed and mani-
pulated. Valid polls will follow ,sound procedures of sampling from the total
group belno studied by a poll. This lesson is designed to sensitize students

to determine how a poll is conducted before they recogn1ze thé reported results
as valid. '

..

LEARNING OB JEC'I__'iEVES :

Tg‘.l

As a result of this lesson, students will be able to:
1. Describe random selection as a characteristic of a valid poll.
2. Differentiate between scientific polling and on-the-street inter-
views or call-in opinion’ questions. ’

e

-

"LEARNING ACTIVITIES: .

1. Introduce. to the class the term "polls,"‘and discuss what polls they have

heard about. Bring.in a copy of a recent magazine or newspaper campaign
poll to share with students. Ask them why that poll should be bPl1eved
Iist student answers on the chalkboard and discuss. .

2. Anncunce that this'class has the honor of running the first annual (school
name) Poll. Divide the cldss into thirds to form three polling teams.

3. All three teams will use the same questions, which are listed on the hand-
: out, MClass Poll- ‘Exercise.!' Review the handout with the class and deter-
',m1ne the ‘of fice and candldates to be used in question #3. .

4 . . -

*4, Assign the groups the following activities to be completed before clc

the next day . -
. G [
. a. Group 1 w1ll 1nterv1ew in person people at school. -People‘ '
0 g interviewed must be 18 or over.

- b, Group 2 will interview in person people outs1de of school°
This could include family, neighbors, or community members who

\\\\\\. are 18 or over..
7 C. Group 3 will interview by telephone people who are selected

at random from the telephone d1rectory. €areful guidelines should -
be: followed, such as: -

r
»

. Calls should be mgde before 8: 00 pem. Tt
2. Callers should adhere to the scr1pt in the polling exerc1se.
3. On. - those who,are randomly selected from the directory
“can be cdlled. : . o SN

K

°5. Allow each grbup. tQ meet: for 10~15 minutes to organize for their assignment.
Each group should seleet a leader. Each individual should contact 5 or more
people before the next\class. Specific conceggs for each group are as

follows: & . ' . L

117 c




.1I.  Desctribe the purpose pf random samples.-

‘Handout s

" Group 1 should plan how to corntact people at school, 1nclud1ng stu=-

T dents, teachers, adm1nistrators, and staff. €lass pollsters should "'
'£il1l out a separate poll ‘shéet for each . person 1nterv1ewed No
person should be 1nterv1ewed twice. .

° b. Group 2 $Hould, plan how to contact people outs1de of school. Agdin,
: a plan to avo1d duplications is needed. .
13
c. ’ Group 3 should use a telephone d1rectory~to choose 5 or more numbers
per group member. Random select1on can be done by first .choosing-page-
: numbers at random with dice, with random number tables, or simply by
opening the book blindfolded. The same techn1que can then be used to'’
" locate one number on the selected page. " Another quick random selec—
tion technique is to randomly select a two or three digit number, such

e : : ,
. s "52." Then take every 52nd number from the hook. This process
might “be done so that the whole class can discuss random selection. -
6. . Ask each'group to bring results'to thé.next'%lass.: o - .

a

7. At the beginning of the next class allow each group,5-10 minutes te organize

the results. S,

. . a )
° . ~

- 8., Ask the leader of each group te present the results. Write the findings on

the board in terms of percentages. ' . . ‘ e

9. NWl'fén all three groups‘have reported discuss'the following questions: ",

.

- a. Do the three ‘groups agree or d1sagree7 -Why? -v - _#,
b.  Which find1ng best represents the thinking of your community? KSR
® Why? '

c. Why is random selectlon ‘used in polllng7
.d. Did Groups 1 and-2 tend te interview friends or strangers” .How
' could this factor influente the resul’ts? :
e. Could the word1ng of the question affect how people respond?
' - Think of ~a way to meword the question that might get a. d1fferent
response. (Example for question three: 1In the eléct1on for ,
(office) , which candidate do you, think will w1n7) _
f.'. What words or phrases are sometimes used in polls!which can bias
' the response? (Examples: Do you favor, e incumbent for re-
election? Do you favor a change to new le dership?)

L] . . - 9
4 B o

°

‘EVALUA;TION' o . R o '

. L~ . .o N .
e . . - . . - . 2
PS - :
a

2. Find a recent newspaper poll and criticize the sampl1ng techn1ques used,

6 v

RESOURCES:. S : ‘ . L .

CLASS POLL EXERCISE.




(1f the respoﬁse is "no,’

N

,Handout—Lesson~5

[

-

' courteously

I don't know -

candinate 3°

(if any).
Undecided

-

"Thank you very much for your help."

', for which

. . . Y~ . A
. ) - CLASS POLL EXERCISE
C . LI .
\\&‘ Read the follow1ng statement and questions in exactly the same way to every person
S .contacted in- the course of conducting the poll. :
, ; " Read: "Hello, our cféss at'school is conducting a poll regardingrfhe upcoming
SR : ~ 9:  election. Would youw be willing to answer threé questions as part of
o . cour poll?"  Yes No
" sdy:) "Thank you for-ynur time."
(If the response is- (yes,' say:)
"Thank y&u. The first quéstion is:"
1. "Are~you'reg}stered to yote?“ "Yes No
' "The ‘second question is:
" 2. "Are you planning to vote on election day?"
e ' o Yes No I don't know
. "The third question is: ' '
‘- ' 3.  "In the election for (NAME OFFICE)
' candidate do you plan to vote?" :
candidate 1
candidate 2.
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- L , | E . Grade 12
: . . ' : o . Section VII . o

. . . . . . .
. ) . -
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. .

N PARTICIPATING IN GOVERNMENT .- e
»  LESSONS: . - . L ,
; 1. What Does My Vote Mean? . . : o
, 2.. The Governor's Decision ’ : - :
) 3. The Legislature and the.Park , n ;
b, The Town Board and Tree Lovexs o : o
B - 5.  Running a Campaign . . o _ - )
.Q' . _ ° E : : e S e .
INTRODUCTION 3 . ) oo ‘ Coe e

M0st students in gréde 12 will have reached the age of electoral majorlty before
graduatlon from high school. The first of this series of lessons allows students
to cons1der the impact of an individual vote onselections, the byproduct of which
1s*1eg1slat10p which will affect their lives. The lesson challenges: students to,
thoughtfully cons1der various positions on votercpart1c1pat10n, and to:choose

. their own pos1t10ns. : C ..

]

. -
EY ¢ . . ~

- The balance of the sectlon'ls a series of simulations‘Wh'ch places students in
different governmental positions to consider local and sfate polltIcal issues
. from various p01nts of view. Students are also given thf opportunlty to parotl—

c1pate in 1ocal party politics in a simulation of runnlng a campaign.

.

3
-

Since th1s section.is deS1gned for use. il the Government (Grade '12) portion of
the Indiana social-studies currlculum, the lesson may.be integrated into an
existing curriculum for yearly use, not.just in €lection' years. . .

\Id,- . - . - .. ‘."_
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. . , - - _ . , N, Lesson 1

%7 \HAT DOES MY VOTE MEAN?T O~ 5.
MAJOR IDEAS: . ;;‘ . e .- . _— .

(55 . . .

This lesson prov1des an erortunlty for. students to explore the impact of votlng T

w

as a political resource and to decide whether,they should participate at the polls. 3
* One approach to voter education is to %EII studgnts that all good citizens vote
and urge them to participaté in order’to fulfill their duty. .Another approach,
. and the one taken in ‘this lesson, 13 to, provide students with a range of 1nter—
: ptetations aboU® the impact of voting and allow them to make personal choices
. about participating. : ' . . : ‘ ‘
. LEARNING OBJECTIVES: - o
As a result of thls lesson, students will -be able to: . )
- _ . §
. . : - .
i 1. Compare three pos1t10ns about the 1mpact of votlng and state ; .
specific s1m11ar1t1es and differences among them. =
s . 2... State and defend a personal opinion about votihg as a polltical
: ~ resourge. ° ; . o
"T ’ ' o ‘.\\_ ’ . SN ‘ .
s, . LEARNING ACTIVITIE§ o o ST
N - ¢ A . - . ‘ . .
1. Explaii that the purpose of the lesson is ‘to help -each’ student reach a deci- -
.‘ sion about whether voting is ‘a: worthwhlle activity. Tell students that part
‘ - of the decision hinges on what 1mpact voting has on govermment, so the lessbn’ '
‘ L will begln by comparing various interpreta2tions of votlng as a political ' : S
T ‘ resource” as a means of influencing government. : . ‘

2. Dlstrlbute the reading entitled ”Comparing Pos1t10ns on Votlng," and call

attention to the directions given in the 1ntroduct19n.‘ . o ' e
N ) - . 7 . RN} )
' 3. When students have completed the readlng, call on several students to N
.compare the three views, List on the- chalkboard ways. that the three e !
, . .~ positions are s1M11ar and ways that they are d1fferent.‘~c
- L. . N ‘ .
’ 4@PT[ON‘ The teacher may prefer to brgak the class into émall groups of ;
* . b= 6 to analyze . these similarities and differences before reconvening o '
’for a class d1scuss10n. . . » : . . -,
s 4. When- students have suff1e1ent1y analyzed the three positions, ask them ’ .
* to each write a paragraph explaining which position hé/she most agrees ? \'
_ with. Then call on several students to state their own positions about
~ -~ . the impact of voting and ‘to defend it Agalnst alternatlve 1nterpretat10ns. » \ '
_EVALUATION:'ﬂ' SRR o : 1
- s T , . : -t
o , . S
L 1. List the three positions reviewed in the readings. . L
- 2. Change positions and ask students to defend in wr1t1ng a- pos1t10n that —— - ]
P "~ they did not choose as their owu. , : B e P
o RESOURCES: ' = Handout - "Comparing'Positiohs on Voting" ’ ) T el
" P - : : ¢ oo _ : S %\
' . L T o - . o oo
'. ’ ' .o L4 122 o
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COMPARING POSITIONS ON VOTING

« - INTRODUCTION: L : E s

. . . ‘ . ’ —~—— f * .
- Voting is a voluntary activity in America. No one’'is required to vote; instead,
each citizen freely dectdes whether to participate, at the polls. A person can

'decide whether to vote by weighing the costs against the benefits of participating.

The m1n1mal costs of voting 1nclude the time and energy spent to register, to
become informed about candidates, to make a choice,-and to go the polls. Since

these activities compete with other ways to spend limited time and energy, they

, reflect costs. to a voter. ~

DIRECTIONS' ’ , : S
—— .9 - - -
Whether or not vot1ng benefits a -citizen depends on how much it 1nfluences the
government in directions favored by the citizen. 1In this activity you will com-
pare different opirfions about the: significance of votimg in a democracy. Read
each position carefully, and then identify s1m1lar1t1es and differences among
- them. Decide which position is closest to your own and prepare a list of argu-.
ments in favor of your interpretation of the significance of voting.. Whatever
position you take, you should be prepared to defend your ‘position against the
argument expressed in thé other two views. -7 . -

-

Y o ) . { ‘ . : T
“ POSITION A: - N . N : S

;7 o

When mllllons of=people turn out for an election, it might seem-that one vote
"does not matter. That beliefr is' mistaken, however, because an individual vote
-often makes the difference between victory and defeat for a candidate. Woodrow

. Wilson would have lost re-election té the Presidency if one vote in each of
" California's precincts had been switchéd, to his opponent. Lyndon Johifson won .
a Senate seat by a dlfference of 87 votes out of nedrly one million ballots c.st.

John Kennedy carried Hawaii by a margin of 115 votes, and Carl Stokes became N

HANDOUT - LESSON 1

g

ERIC ~ o S

A i Text Provided by ERIC

. the first black mayor of Cleveland, Ohio, by a margin of less than one percent
of the votes. The vote of a s1ngle person is often the dec1d1ng factor in an
- election. 4 Iy N :
. . . <., -

L@ Vot1ng is an 1mportantspollt1cal act1v1ty because the results of an election
influencde governmertal policies and programs, By examining the-vote, elected
officials learmr yherexa majority 'of the electorate- -stands on the issues, and.
this knowledge,guides their actions in office. Democracy has sutrvived in,
America bgcause elecfed leeders are able to represent the will of a majority

.

of the voters., . .

. - . . . )
L~ - - -

“As a mass, the p ple cannot ‘govern, but in a democracy votegs can approve or
d1sapprove the policies of their leaders. Voters transmit their will to elected
officials, btt they leave the’daily administration-of government to their leaders.
Thus, the vote is the major way that.cltlgens influence the government

£
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‘ . .

ihe vote ol any s1n"le individual is not a very powerful tool. Each per%oh s e
.1 t is but one 1in’a zfry large number of votes, and it plays only a small
tart in deterpining thé outcome of an flection. Nevertheless, voting 1s an

“aporcant  fornf of political participation because elected off1c1als are sensi—

Comsfrovm | SR . 1

+ive to the needs and desires of groups of voters.. If some groups turn: out in . , o ‘
tar» pnmbers and others do not, elected leaders are very likely to pay atten- ‘ ._'"“j
»  rsoa o the activists and to iwnore those groups:who are Lnactlve. o S ' ‘
|
|

- . s

.ithcagh elections are wvery importan{t‘in a,democracy, the‘y Q‘lave only limited

‘meoLom spcclflc b«vernmcnta‘ peiicivs and programs.. No election can resolve
all the ,pec1f1c issues of concern tn citizens Candidates. always_ ignore some
issuet and aﬁree on others. Furthermore, electvons take place at specified . :

time atervals, but issues arise sporadically. When an issue develops between : ‘
elections; citizens dg not have an opportunity to express their views about it - IR
by voting Citizens who wish to influence - specific pollcles and programs must‘ '
engage in more direct forms of polltlcal participation,-

It would %e a mistake, however, to think that voting has no effect on government.
Voting is an indirect way of 1nf1uen01nu elected officials. The results of an : ,
election may set the tone-and affect the general direction of government.. ‘ < L
Elected officials must pay attention to the mood of the people for: thelr jObS '

de pend. upon maintaining voter support . .

POS LTION c: : : ' ' o _—
There is only one certainty'about‘an election—-the winnmer is allowed to take . -
office and to use all’ the power available to that office.: The purpose of elec~

~tioms is ‘to give consent to leaiers and to leg1t1m1ze their right to use power.

Somé peoplc argue that the purpose of votlng in elections is to express the w1ll ' .
. of citizens concerning basic issues. Yet- the meaning of an election.is almost ‘

~* ' always uwclear. For éxample, over seventy percent of the people who opposed the - .

war in Viet Nam in 1964 voted for <Johnson, but over fifty-two percent of the.

'people who favored the war also voted for him. Analysis of the preference of . :

éathusiastic Nixon supporters on the twenty issues on which Nixon took a position

tshowed that his supporters could disagree among themselves on as many as thirteen

of the issues and stlll vote.for Nixon.  In these s1tuat10ns, no candldate can ,

clearly determine the will of the electorate. ' , , i ' o

Hor are the policies advocated by a.successful candidate doring a campaign neces-~
sarily the policies that will be 1mplemented when he or _she takes office. For ' o
// . =Kample, Prcsident Nixon 'took some bold international moves during his first
term in ¢rifice: detente with Russia and recognition of Red China. Hardly any
of his supporters. e&pected thosé moves; and indeed, many of them* had previously
opposed such po]1C1es. Thus, voting has-very llttle, if any, effect on govern-
nent “rograms. . ' ' ' S ‘ |
- 7._ 7 ", . . > "
. The pur-:se of elections is to give consent to & leader's right to rule, and the
consert a3 broad. It is virtually a license to govern without guidelimes for the

full: "enyth of a term in office. Yet elections ‘also achieve accountability. Tf
citizens can periodically givé or withhold their consent through voting, then .
tho.. in power are more 11keLy to conduct themselves responsibly in office. .

° [ ‘-

c o L
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. - ' . R o Grade 12

‘ Section VII
. ¢ : . J,LessonBZ
THE GOVERNOR'S DECISION ‘ ’ S
MAJOR IDEAS: ’

Once a bikl is passed by a state legislature, it is sent to the governor's off1ce.,

If s1gned by the governor, the bill becomes a law. The governor can also veto.
the bill. When this happens, the bill can only become a law if a majority of
the legislature votes to overridge the governor's veto. This lesson is intended .
to give students some insights into the kinds of pressures felt by a governor
when dec1d1ng whether or not to sign a particular hill into law.

v -

"LEARNING ACTIVITIES: g

A

. ‘ - - . s
As a result of this lesson, students will be able to:

Q

ERIC

s

- 1. Describe the role of a governor in the f1nal stages of the-law
maklng process. :
2. .Recognizé some of the cons1derat10ns involved in maklng p011t1cal
decisions. :
3. G1ve reasons for making a part1cular dec1s1on. ?
LEARNING ACTIVITIES: . - | T SN
1. Introduce th1s lesson by explaining that when a bill is passed by 'a state

leg1slature, it is sent to the governor's: offlce to. be signed. THe gover-—
~nor has-a choice to make. If he or she signs the bill, it will become a
law. However, the goveérnor may veto the bill. This means that the’ governor
rejects ‘the bill passed by the Ieglslature and refuses to sign it into law.
I1f the governor does veto.a bill it can only become a law if a maJorlty of
the state leglslature votes to overr1de the governor's vetoa
e - ' o ¢
2. Then comment that this lesson is about a.fictitious Ind1ana governor who must
decide whether or mot to sign a certain bill. The bill deals with.an issue

that emerges ‘every time the Indiana 1eg1slature meets——should a state lottery
be‘establlshed Explalnzthe mean1ng of lotter1es. ' ' :

.3 Have students read The Governor's Decisidn. . o

4, Have students as a group recount the details of the story. Ask students
to identify the central character, define all unfamiliar terms, and describe
" the nature of the decision that the Governor must make.. -

- '

5. Ask students to dec1de 1nd1v1dually what the’ Governor should do.#_Recdrd;
" their .answers. ) ;. , . . .

.

< .
6. Divide.'the students’ 1nto small groups (5r6), based updﬁ*identlcal ch01ces,

Have each group develop a list of three reasons to support their part1cu1gr
~choice. . ° _ : ,
8. Discuss. reasons as a class.

s

9. . You may wish to poll .the class at -the end of the d1scu9s1on to see if.any
were swayed to a different position about what the governor should do.

- . - : <151 . L A
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EVALUATION: S - ¥ SN .
1. Have students describe the Governor's role in the law making process. : .
~- . t :
. .. 2. ''Have students list three reasons why the Governor mlght 31gn the lottery
I bill, and three reasons why he mlght not. _ . .
3. 4 Ask students tao take a- p031t10n on an issue and legically defend their '
R p031t10ns. o
' | RESOURCES: - .
Handout: * The Governor's Decision® ' ' . <
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‘,' , -~ " _THE GOVERNOR'S DECISION -+  ,s
e . ¢ ‘ - 5 -

This i< a day that;John Trueblood has long dreaded. As the Governor of Indiana
he must decide, whether or not to-sign Bill 101 into law. - Bill 101, which has
been.passed:by the State Legislature, would establish a state-run lottery. The
Governotr said that he would announce his decision,today. L ) )

v

°f

. Pressure to establish a lottery has been building for. a long time. All the sur-=’
rounding states aleady have lotteries.® These states use the money collected to:
repair bridges, to ﬁinance education, ard to support other vital services.

‘ A series of hewspaper articles printeg in the Indianapclis Star reported’ that

i _ _thousaﬁds of Indiana residents were buying lottery tickets in TIllinois, Michigan,
and Ohiq. The articles indicated further that millions of dollars were being

. drained out of Indiana by lotteries in surrounding states. This money was being
~used to build bridges and schools in these states. . Supporters of the lottery
used . this information to start a drive using the slogan, :'"Keep Hoosier dollats

in Indiana, support the Indiana Lottery Bill." R ' ® '

©
- .

- 1In the last few years pressurejfor a ‘lottery has increased even further. The
' state is struggliang to find ways to raise money to finance basic services. As
a former high schdol principal, Gowernor Trueblood is-well aware of the financiad
plight of Indidna public schools. For example, he realizes that large sums of
money are needed to educate Indiana students for life in the twenty~first century.
e Most of this -money must come from the state. o o
‘ . Then there is the state's highway and bridge system. The Governor's Highway ‘Task . -
‘ Force has just published a report indicating that over half of the state's bridges
dre in need of major repair.- The report warned that the present condition of the
state's bridges is endangering the lives of motorists:»a v '
Where will the money come from? Trueblood campaigned on the platform that taxes
would not be raised during his term in office. As his staff points-out, by esta-
: blishing a lottery‘ﬁruebloéd can help solve ‘the stape's:financial problems while
keeping his campaign promise. . New money would be available to. support public
services without raising taxes. T . ‘ : '

But the Govermor .is not sure that the state should get into ‘the lottery business.
0pponents~of the lottery argie that by selling‘tickets at "convenient locations
everywhere' .the state would be encouraging people to spend their money on games
. __of chance. The anti-lottery group even sponsored a television commerical which
e showed a man gambling away his wages on state lottery tickets while his family
) went without food and adequate clothing. Governor Trueblood had.been greatly )
disturbed by the message suggested in the commercial. - ’ ~ :
' Pl a . T - .
Trueblood was also concerned about organized crime. He had been told‘By governors
‘of other states ‘that organized crime was attracted by the large amounts of money
involydd in state lotteries. *In some states criminals had actually gained control
of the state lottery agency. Cash prizes that were supposed to .be going to lottery
winners were finding their way into the pockets of criminals. ’ s

’ - Underlying all of the-Governor's negative feelings about the lottery was his deep

o religious cofiviction that gambling--and he had to keep reminding himself that a
lottery is gambling--was sinful. His father had been a minister. Trueblood
could still remember his father's sermons on the evils of gambling. Trueblood

@  still félt strongly about it. . . R ,;
- SR “12% D B
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The Governor had to decide what to do. It was mot going to be easy. He was .
. zeasoqnably certain: that the State Legislature would not overridé-his veto if ‘ 1
e decided not to sigh the lottéry bill.” *So the future of the state lottery

was up to him.

- -

lie knew that if he'signed the bill, a state lottery would be established. New :
revenu€ would begin pouring into the state treasury. It would be used, for < '
‘achools, Bridges, and other important public services. But thg money would

come from gambling. He had to decide whether this means of raising movey for .- ‘
vital servicas could be justified. . s Lo ‘
What do you think? Should Governer Trueblood sign the lottery bill into Law?

Or -should he veto the bill? o : :

n

&
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. N - » o - Grade 12, . . ' ‘5
® : ' e Section VTI
. Lesson 3 - @t
. ) : . . "THE LEGISLATURE AND THE PARK . ' ot

4

- MAJOR IDEAS:

- Students sometimes be11eve that leglslatlve issues can e portrayed as entlrely .
gzood or bad, and that the purpose of explorlng issues 1s to find out whloh . %

side is "true" and which "false." -Thfs lesson suggests that issues of ifmpor- - °
tance are usually complex. Rather than haying just two sides, they have many, . . .
and citizen participation in these varlo‘ sides is the key to the debate. The '
lesson’ uses the strategies of role play“aund simulation, asklngjstudents to analyze
a question from the point of view of one with a vested interest in the out- :
coné., The issue simulated in this 1”‘9, is the developneﬂt of the White River .

Park' Students therefore have the Qpp@ unlty of applylﬂw skllls and 1n31ghts

v LEARNING OBJECTIV.ES:, T

As a result of this lesson, students_will”be

i.  Evaluate issues and perspectlv

_ 2. Compare and contrast aroumeﬁﬁi

. s proposed White River Park.. -
' 3. . Describe the role of the le&‘

- . LEA,RNI’NG ACTIVIT‘IES:

‘1. Begin.by telllng students xhatfth- lesson exp]

2
: c1pate in legislative: 1%sues,,,DL}tr1bute the

- - have 'students read it, Thgn #sk if tHey uxn

., . any misunderstandings- they mlght express /

board.  Answer those que*t;ons for the

r‘1.ar1ffy
“bn the chalk- .

¢ . . tions"
class.'

'.trplpante. X
¢ : ing teams. Before lettlng the studentb meet in the1r respect1ve groups,
' direct them to sllently read the descrlptlon of their’ roles in the debat'
process. . R o : .

T4, Send students into the1r oroups to prepare for debate.
to the "Scenarlo for 1nformat10n about the park Each group mu'

on "Major Quespdons and P031tlons.' Clear River, Park " Each,grOup must"
B * . - . ',3 .
va) nswey each of the nine given questions; w7 -

b) thruk?of one Or more add1t10nal questlon(s) the1r character ‘would

wa”t’answered

. . ) . .
- ‘ Debate_part1c1pants may use note cards developed by their respective teams as
A .a resource during the actual debate. .

*

* Adapteq from' the White River State Park Curriculum Guide, K-8.

FRIC | T 128 T o
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OPTION: To stfengthen the'realism of the debate, students could make

name -plates for their characters and. wear costumes to more fully develop
their roles.

, RECOWMFVPATION. To help moderate: the'debate, the teacher.may wish to
X . assume thé role of Senator Muncie - - or at least. serve as a member of
- the Sénator's briefing' team.

5. . With the debate about to begin, students should be 1nstructed to br1ef1y

© review the pos1t10ns of their characters on. their "Magor Questions and
Positions" sheet. Arrange the debate participants near the front of the
‘classroom, with Senator Muncle near the center. The briefing teams
should be physically divided and distributed around the room to help
‘destroy their "team unity" or group 1dent1ty Stress to these students ..
that their new 1dent1t1es are those of impartial legislators who must

. judge the merits of arguments put . forward in .the debate.

° < . . : , i

~

v . 6. Conduct the debate Senator Muncie moderating. The br1@f1no teams have ]
e now become the ‘State Legislature. They, of course, will be noting the = o
- different positions of each of the debaters. .They will be asked to vote -
later on the park 1eg1s1at10n and to suggest amendments.' They may ques—
tion debaters if Senator Muncle tecognizes them.’ ' '

‘7. Interrupt the debate occaslonally to allow analys1s and to let student
1e01s1ators catch up with their notes. Use: the opportunity to have the
"moderator (Muncie) rephrase participant positions for.clarity. : ' ‘
8. As the debate loses intensjity, :the tedcher or Senator Mupcie should in-

~ tercede and ask for closing comments from each of the debaters as well,as T ‘.
closing questlons or comments from the’ lealslators. The leglslators may .

, » spend five to ten minutes among themselves discusslng the b1L1 and possible 1
amendments to it. _ v ) . o v - '

., Distribute the "Legls}atlve Ballot" handout. ~ Ask only LEGISLATORS® to vote.- A

Senator Muncie may count the votes. ' o S

18, Announce the results and briefly discuss why the uoting Jime out as it ddd.
Ask if anyone changed his/her mind during- the course of the debate, and if.

-~ S0 why? ' R - < .

11. Analyze the debate process with the class: o \ s

QUESTION 1: ~ What is ‘the importance of public air@nggof'ﬁiuerse opinions?

72 .

POSSIBLE RESPONSES: o LT IR

1. It shows that problems have many sid es. : T : . - v -
] 2. Even a great project may have unseen draybadks. : :
. 3. A"public a1r1ng of vtcwp01nts may strengthen the acceptance of a progert.

w9

¢
L
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Handouts: 1. The Legislature and the Park: Scenario

. - . - c. \\

q ¢ AN . v . O
QUESTION 2: = What is the role of the average citizen in this\type‘of
.. issue? o o N
POSSIBLE RESPONSES: | -

1: Ao 11sten to all v1ewp01nts with an open mind.
2, To weigh arguments, both in favor of and against the issue.-
3. To become part of the debate by 11sten1ng to what is said*and asking
hard questlons. . . _ . . . . .
QUESTION 3; What IS the "average" citizen?
x\_ : £ .
POSSTBLE RES.PONSES-:J s e

Q

o

1. A person who is not commltted one way or another to any partlcular

= - position: .
2. A person who does not’ yet rea11ze what his/hewr p0s1t10n is on a given
, issue. . . . .
3'5 There is no _average citiZen - —'only uncommltted or unaware c1t1zens.

s
/

12, Infdrm students that the issue th ¢ have debated has actually been. taklng
"~ place about the White River. Park An Indlana. Ask students if they have.

heard anythlng about. the . park and what they have heard. Share recent -

artlcles or information about the park as time permlts. .

" = i 4

EVALUATION

J

" 1. Restate the major debate points, both in favor of and agalnst the park

2. . Describe the role-of citizen groups in legislative issues.

- 3. Describe the role of the legislature in setting state policies.

< . : ) ’ . ) 3

RESOURCES :

2. Debate Participants - .k
3. Major Questions and Pos1t10ns T
K Leglslatlve Ballot v .

©




THE LEGISLATURE AND THE PARK: SCENARIO

o

-
-~ S

It has been proposed that a new state park be created in the downtown area’ of the

state capital.

v Syndl on the banks of the polluted Clear River. . Massive property purchases and
street relocatlons,w1ll be required for park construetion. .The State Legislature
«is considering the creation of a Park Development Commission.to handle the land
purchases and construction of the park. The proposal has-generated both enthusi-
asm and antagonism.among the citizens of Syndi. : ’ '

In today's exercise, several people from the class will be chosen to represent
citizens from around the state of Syndi who are involved in a public debate over
the new park. ~The rest.of the class will bé divided into small groups whose job

v

- it ist i
1. f BEFORE THE DEBATE - to prepare one of the part1c1pants for his or
-~ ‘her role in the debate.
2;_' DURING THE DEBATE -~ to act as the: State Leglslature and 11sten to
the debate, welghlng the arguments presented
3. AFTER THE DEBATE - to vote e1ther for or agalnst the proposed park.

»

The proposed leglslatlon states the follow1ng five spec1f1c purposes for the park:
® -

1. To-promote the general health and Weltare of citizens of the state -
2. To provide for the creatlon, development, and facilitation of park,
+ expositiom, educational, athletlc, and .recreational projects
3. To provide for the operation-and maintenance of those projects
4, To create a commission w1th the authority to carry out the purposes
i -of this: chapter £
5.7 To’ prov1de economic, growth opportunities for 1nd1V1duals and corpora-

tions of the state.

'pants has assembled today at the Statehouse.g A publlc
hearlng, moderated by Staty Senator Gary Muncie, is being conducted to hear-as
many arguments as poss1b1e b fore the Legislature votes on the proposed law.

The capital, Megalopolis, is located in the center of the state of




T B D -
o I . . .

S T ,DEBATE PARTICIPANTS ) : ‘ ‘
’ p e :
'° _You may be selected to play the role of qne of the part1c1pants in the parL debate,
or you may serve on a"team to.brief and prepare one of tHe parti¢ipants before the
debate. The following list contains descriptions. of the major participants in the

debaté over the newly proposed park. EFach person in the debate'represents certain
1nterests (self 1nterest publlc 1nterests .corporate 1nterEsts, environmental in-
terests, etc.). : ‘ L ' o
Each student must represent the values, or interests, of the character to which he
or she is assigned. Any'issue on which.the character' s values are not stated in
} the descrlptlons can be created and developed by the student ‘role- player and the
e br1ef1ng_team. Here are the role descriptions: )
A. THE BRIEFING TEAM MEMBERS: _Each student role player will be assisted by a .. .
team of classmates before the debate begins. The team will help the role o
player understand and develop his or her role as the debate participant.
The team can develop both the "stated values of the debate participant and
create his dr her unstated values., Team members should drill ‘the role '
‘player by asking ‘questions about the park, suggestlng phrases for use in
the debate, correcting statements which do not agree with the,stated role,
and’ "bralnstorm1ng on other unstated values for the debate part1c1pant.
B. THE LEGISLATURE: Duriqg the debate, former brleflng ‘team members are asked
to switch roles, setting aside the1r former commitment to any one part1c1—
pant in the debate. The Legislature's role is to act impartially, to observe
. and record debate issues, and to ask pointed questlons based on their under-
stand1n0 of arguments put Eorth by participants.,
C. »GARY MUNCIE: ,State ‘Senator who is'known as a‘good moderator because of his
oobjectivity. In fact; he seldom takes a stand on anything. Most often in
-a debate situation he is known to say something like - v

"If such and so is the case, then certainly I am for it. However,

o if such and such is what is meant by those who oppose this issue,
then certainly I, too, am opposed to it. That is my stand, T will

,_never5compromise." - ' o )

Muncie's main job today is to recogn1ze and yield the fioor to debaters as
well as to summarize arguments’ for. the leglslaturp.

D.: 'MARLAN»LAKE: State Representative Lake is from thevextreme northern part
of the state, a very populated area near North Newton. Ms. Lake wonders
why North Newtonians should help pay for, support, and visit a Megalopolis
park project aimed at developing the capital city. With the economy the
way it is, 'how could pepple from her region get to the park w1thout great
difficulty and expense7

« o

E. WAYNE ANDERSON: State}Representative~Anderson represents an area north-
east of Megalopolis on the €lear River. Anderson's district is hard-hit
by the current recession, so he .argues 'that state tax money. should be aimed

. "at helping unemployed poeple instead of bu1ld1ng a new park. :

! . K B

!



-JASPER MADISON: Likely candidate for "the post of Executive’ Director for the -

' ALEXANDRIA‘VINCENNES: Small business owner on .a s1de street in the old, down-

. to and from work during the lunch hour. ' "Will the park draw my eustomers

- and hotels as well as the fast food restaurantq that - w1ll locate near the park.

. SPENCER COLUMBUS: Public relations executlve for a mult1—bllllon dollar -

‘officials and businessmen from all over the world. The company wants this

.0f a nature preserve and natural settlng 1n downtown Megalopolis. But,- he

. should pay a good portion of the bill. He's fond of saying, ''Them wlio gets
‘the most, should pay the most." o - '
FLOYD AND CARROLL LAFAYETTE: - Concerned parents who live in Megalopolis. 'The

- the kids away from the television and doesn t raise taxes. They couldn't

'Have the class choose from' thase characters suggested

N L] . 5

new park's development commission. He has access to, and has helped design
the park plans. Hé believes that the park will bring business not only to -
Megalopolis, but also to the entire state. He states: '"This park will
create lots of jobs, cleah up the Clear Rlver, and lure bus1nesses and
tourists into the state. ‘ - ‘

3

i - he

-

town Megalopolis business district. She questlons what a park will do to and
for her business, which is based mostly on pedestrlan traffic as people walk

away7" she questions.- She thinks the park will be great for the big businesses

But what about small, 1ndependently owned hhs1nesses that rely on local trade7

Megalopolis industrial concern.  His company's world. headquarters draws
park to be ‘an attraction that will gntertain, educate, improve the lécal !
economy and, in general, showcase the city and state as desirable places
to live. The company is w1lllng to help pay for the park IF the park is
right. . ®

SEYMOUR VANDERBURGH: - Envirgnmental act1v1st. Vanderburgh‘llkes the 1dea

refuses to allow the park to become a user of energy, a lure to industry, “o

a "party place.”" - He insists that the river be cleamed up, the-land and < ‘
buildings bought up and leveled, trees planted -- and there's your park, ° ‘
thank you.. "No crass commerclallsm here!" he says.

JOSEPH RICHMOND. Bus1ness owner .on d major interstate hlghway leadlng to
Megalopolis. Richmond's business is near Stoptown along a major interstate
highway ‘connecting Megalopolis with.several majoz cities in the neighboring
state .of ‘Hinoise.: He thinks the park will be good for his business and for-
the state as tourists eome in and use hotels, spEnd money, eat at restaurants,
etc., He just: doesn t want too much tax money ised., He believes Megalopolis

Toe

Lafayettes like the idea of some place close to home for kids and families to . -
go for fun without having to spend much. They're all-for the park if it keep’

afford that. - : _ ‘e

- ~ -

YOUR CHOICE' Make~ up a good character with lnterests of h1s or her own.

v -
-

«




o | T CHARACTER'S NAME:

.“' . o, ) MAJOR QUESTIONS AND POSI*TIONS" _ =

Develop your character's p031tlon by answerlng ‘all of the follow1ng questlons ‘
(Number 10 asks you to develop one or.two additional questions your character | -

o

. might llke answered.) Do thig’ by thinking about how'your character might respond ) s
o ‘ to each of these questions; what his or her attitude might be. Take time *also o -
.to consider what positions the other characters mlght hold and tny to ant1c1pate S
‘what their arguments might be. :
- S . . <
. c . . T . -
. - . . N ) . \ ' 5 F -
1. . Why developlthe park now? ~ .- ' L . ° !
7 ‘¢ ' . » ) ~ + p . . ) ‘ . 5 )
s -;2. qu much money willﬂbe.involyed, and how much of that will be taxpayer's money?
e YT » 2 " _ ‘j
3. Why should the people from- around the sﬂate*support a Megalopolls—Megalo County
@ark7’ Why should they pay for it? - 7 . _ . . . ‘
4. ~Why choose a_central location in the_ staté like_Megalopoli% for the park?

e - e ) . . L
- . . s o . o . .
. - ) . v ]

5.  How much downt own. property will be needed for the park and ﬁdll people have.

n to'vacate. their homes and bu51nesses for the park? . . . e
' T8, Is it reasonable to expect that a large zoo can be successful in a downtown. v
setting? - S . . _
e o 7. Isn't the Clear R;ver badly polluted in Megalo County, and how will thlS affect,
park plans? : e . . .
8.. Won't segurity in the downto$m area be a probleg? - - o
9. Who REALLY benefits from the §roposed park? . '\_
. 10. Other questions (Write your own). . .. _ ’f o - .
a. >
- b ) 1 [} °
b. — :
. ° - Q
. Q
-4 o - — .
8 -
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. & 3
TN LEGISLATIVE BALLOT T
¢ Y o
' How do you vote on thevfoiiowing Clear River Park Bill? S :

-1
Let it therefore be known ameng men of ,800d heart that: the bill forew1th
_ presented is attested to as pyoviding for the commonweal of all by seek-
ing 1n accordance with the wisdom of the people to: .o

i

1. ppqmote the general,heal&h and welfare of citizens-of the states;

»
?

2. provide for the creation, development, and facilitation of park,
‘exposition, educational, athletic, and recreational projects;'’

~

3. provide for the operation and maintenance of those projects;

4. to create a. commission with the authority  to carry out the pur— <
pose of this chapter; :

to prov1de economic growth opportun1t1es for 1nd1v1duals and
corporations of the state.

HOW SAY YE SERVANTS OF THE PEOPLE? -~

'(circlé one)

£ ) . . a

-~

AYE - .- .  NAY L
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Srade 12
Section VII
Lesson 4

J

THE TOWN BOARD AND TREE LOVERS

MAJOR IDEAS:

' Many of the govermmental dec1s1ons that have the most impact on citizens are made
- at the local level by the nity council or- the town board. It is important for
students to understand which issues are decided at the local, state, .or federal

- levels so that they know where to go as citizens to participate in dec’'sions. . e
--Th1s lesson illustrates a town issue in which citizens will participate with the :
town board to seek resolutlon. T < N ! :

. G" [
-

L“ARNING OBJECTIVES.

N As a result of this lesson, students will ‘be able to:

1.” Make lists of issues decided by the local government, by the state
. .~ govermnent, and by the federal government. -
2. Describe the composition and duties of town boards.
3. Describe how citizens can participate in decisions made in their
local communlty. ) |
Fi .

LEARNING ACTIVITIES: ‘ : g / ’

idsues that concern them or con-~

1.  Start by dasking students to name several
ntloned dn the board.

cern people they know. -List all issues

2.  Ask students to look at the list ‘and decide where to. stért if they really
-'wanted to participate in resolvirg ‘the issue.: T ey should quickly suggest
that .some issues are federal (Washington, D.C.)/ some are state (Indiana),

and some are -local (city council or town board)flssues. Categorlze the - : N

issues listetl earlier under these three headings. Some issues may be
- listed under more than one heading. 2

3

433 Point déut that many of the senviceS'that are/closest to ‘home are decided
‘ by local authorities working with local. clttzens. traffic regulations,
parks; streets, libraries, police, fire protection, ‘etc. Local®citizens
all. hdve *access to participating in these éec181ons since they are decided
, 'locally, and not in Indianapolis or Wash%ngton, D.C. Tell stiudents the
. case study they dre about tarconsider 1llustrates participation in local
issues : . H

B . |

' ’ " L . . v {
4, Ask students to read The Town Board and Trée Lovets. The class will simi-
late the town board meeting. . ’

I3
EAN . ~

5. First appolnt or take volunteers for mhe five town board members. Review
- the duties of the town board, and dlﬁferentlate town boards from city
couneils. Refer to the . 1nformat10n on city and town govermnment in Here
"Is Your Indiana Government publ;sheﬁ by the Indiana State Chamber. of . )
“Gommerce. . . [ : e
gt ! .

Next appoint or take volunteers for!the five groups listed im.the handout:
who will speak in the meeting. All oW 5-10 minutes for each group to pre-
Qpare its arguments for the meetlng.i N o

MC o . o . -16.3 137 o | .
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7. Conduct the meeting. The president of the town: board will preside over
.and will call on speakers both in favor of and against the plan to remove
the trees. After everyone has exhausted the arguments, or when time for

- the clas¢ is aboﬁt gone, the pnes1dent will call for a roll call vote
> ' of thé'board - - _ , .

8. Discuss the meeting by asking the follOWing queStidns:
- »
a. Is it hard for citizens Lo get 1nvolved in local issues like

-this one? Why or why not7 o : ; 7

J ! :
b. .What local issues. are currently attracting interest in your
. ' , community? Do you, have oplnlons on these that should be

3 - .heard?, How could you register ‘your op1n10n7 . : _ .
| ' c. ' When and where does your town board or city council meet?
have you ever observed a meeting? Would you want to organize
a class visit to the mext meeting? - : ' : o

. .
— o ¢

EVALUATION: ‘ -8 ‘
L 1. List 10 current issues for" the class and ask them to classify them as _
ST e T federal, state, or local issues. ° ‘ .« *
2, List the duties of town board$s and c1ty councils. '
3. ‘Descrlbe specific ways students could pant1c1pate in a given local pollt—
ical issue. . 18 ) §

B

RESOURCES: - . .

Handout: The Towq Board and Tree Lovers.
. - o~ » : ' v .

B ‘ h ' 154 | _ | ' : : ‘ \ \
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.THE TOWN BOARD AND TREE LOVERS v ' S

A overflow crowd is expected at the next town board meetlng in Greenview. The -

~community is buzzing about the town board's attempt to remove several trees along
Hometowd Avenue so that a new four-lane highway can be constructed. The five
board members have been hearing constantly from five main groups:

. 1.  The citizens on Hometown Avenue and the surrounding atrea who ’
v ﬂ " want to prevent the construction of the new highway to pre-
serve the beautiful tree rows and the dlgnlty of thelr nelgh- .

borhood. : . \

. ' 2. Downtown merchants who are concerned about the destruction of
- the trees because it may hurt the annual Dogwood Festival,
‘'which brings people from miles around to “look at the trees

and to shop in their stores. ‘

3. - Nature experts who are-concerned about the destruction of the
trees because it affects the yearly nesting of the Dogwood
Snipe, which only comes to Greenv1ew to nest, .

' .- 4. The builder and contractors of a new shopping mall who want
: ‘a four-lane highway to pass thelr mall because of the large’
' .numbér of shoppers expected. N
o C e . . : s
5. Merchants of the new mall who want the new highway‘;;&

. iect to
help attragt customers to the mall. "

-

The long-awalted meeting is tonlght.. What arguments will the town bdard hear?v
What will they decide? ‘ " .
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‘ Y o . | o N Lesson 5

o | RUNNING A CAMPAIGN R
" MAJOR IDEAS: . L . . o ' . S

Political campalgns are central to our ent1re¢electoral process. This lesson
: . is a brief simulation de31gned to convey to students the excitement that builds
: " as citizens participate in a campaign. Students will participate in developing

» . party platforms, recruiting candldates and party members, and campaigning for
A votes.

o

- Leslwive OBJECTIVES: . S . > o

. As a result of this lesson, stndents will be.able to:.

1. Desc 1be ‘the nature of - party platforms and cite dlfferences among

- the latforms of different parties. ' , !
2, Explain the role of different party workers. 7

3. Describe the,influence of party competition in running a campaign.

LEARNING ACTIVITIES:- Simulation Ce -

STEP I: Role ass_ignm‘ent

.~ A. Announce that the class w111 engage in a\gg}ltlcal campalgn © Appodnt a
‘v " party leader, two #1 workers, and two #2 Ekers for each party.
IS . . i - . \ P L
- B. Allow the leaders and workers a ten minute cgueus In-the caucus, each
L - party should (1) agree on a possible candidate for their office (to be
- - -recruited from the remainder of the class), (2) list possible party mem-

bers in order of preference.(to be recruited from. the remainder of the
class), (3) list some arguments which would support the party pIgtform.
- C. While the party members caucus,:the rest of the class should be given
voter forms. Each student should JOt down his/her 1deas -on the two - - o B
; topics listed on the forms,

W

Step II: Recruitment

D. - Allow a five (5) minute recrultment period. Each party should concen-
trate on recru1t1ng a candldate and new party members

2 E. Announce 'to voters that they do not have to join-a party but that they
should 1nvest1gate what each party stands for before making a party
commltment '

Step III: Campaign planning ' ‘ ,; -
- ; - s . s
l .

" F. Allow a' ten (10) minute caucus period. <Each party is to develop a party
---slogan and- to make 31gns~wh1ch dep1ct the slogan.-m

‘ G Each candidate and party leader are to work together to develop a two-

minute speech based on (1) the party platform, (2) the party slogan, and
(3) some spec1al appeal wh1ch will gain votes from the class. ' \

. H. During the party caueus the teacher should discuss with voters their
'[ERJ!:‘ . views and ask if the voters can list differences between the parties.

167 -




. . . - - . . B

Step 1v: ‘Campaign - : ) L ' R '

I.  Allow a five (5) mihute: voter reglstratlon dr1ve during wh1ch each party
L attempts to get voters to reglster as Democrats or Republlcans.,

J.  Allow each‘candidate to give a two-minute_speech. £

’

Step Vi Voting- . ' o S ' o | .

K. Using a secret ballot, each class member votes for .the candidate of hls/her
choice. : 3 :

¢

Step VI:- Discussion

- L. Ask the class .to briefly review the activity. Some helpful questions are:

, ' e . SR : SR
S -  How and why were candidates chosen? . : .
- I ' ' ‘ ' hod . .
’ ._ - Why were certain voters chosen as objects for '
recruitment?

- v

-- What was the main appeal -of a party for -a voter during the 1n1t1al
s o recrultment perlod7 . . -

- What role did the campaign have on voter recruitment?

- How did the desire to be on the winning side influence vdters?
- What role does the amount of time available play in party plannlng,
in campalgnlng, and in maklng " a decision as a voter? oo

- What roles do issues play in recrultlng party members and w1nn1ng
elections? S ¥

- .

- jWhat value is the'number of members‘in a party'in'a-campaign?

- What are some con81derat10ns partles make in the development of
campalgn strategy7 :

- What are some of the problems parties face in attemptlng to win an
election?- % :

¢ o

€

- What relatlonsh1p~1s there betweén party act1v1ty and representatlve
-~ democracy? Between party activity and good govérnmentV : '
. . '

~ Is there a.better way? = Lo ' -

.

(The teacher may. w1sh to a331gn some readlng on polltlcal part1es ‘as a homework

assignment.) . '

EVALUATION:l - o S L

1. . Describe the purpose of a platform

2. . List the ways an.-individual could, participate in a campalgn.

3. Bring in campaign literature and ask students to evaluate it in terms of
1nformatlon prov1ded about ‘the platform issues. :

-~

“ . -

RESOURCES : T - o :
O  Handouts: ROLE CARDS and VOTER FORM, - ‘-1‘4.1 ' ) B
[ERJf: ) , o . : ) .
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ROLE CARDS -

DEMOCRATICrPARTY LEADER

S __JYour responsibilities ayre as follows:

1. Develop issues which will
a. please your workers . .
'b. attract enough'voters to win the.election

2, Organize the campaign - , . .
a. - appoint a chairperson to oversee the writing of a party platform
b. ,appoint a chairperson to oversee the recruitment of voters i
3.  Select and recruit a candidate who will »
. a. please your workers .
' b{~ attract enough voters to win the electlon

4., Your party must win the election

Name .

DEMOCRATIC. PARTY WORKER #1
You may not. switch parties.

You must have the follow1ng pSlnts introduced 1nto the final party plat—
form, and your candidate hust endorse them.

1. The government must boost the econbmy’by:
" a. creating new government jobs
b. sponsoring new government projects

(o]

+ Placing tighter restrictions on pollutlon and-unfair business
practlces .

2, The government must stabilize ‘foreign relations by:
a. securing arms reduction ‘agreements
b. expanding foreign aid :
c. 1ntroduc1no new, flex1ble arrangements w1th otherWCountrles

" * Your party must win the. election,

. Name

DEMOCRATIC PARTY WORKER #2 .

‘You may switch parties, N

-

You do not care what the platform is as long as the party leader appoints
you as ‘either - >.

P Qﬁ§;rperson of the piatform ¢ommittea or
: 8 : :

2. Chairperson of the voter recruitmeht drive

°

ic - c : L ‘ 11{1;3' - .
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ROLE CARDS . N

‘Name

*

DEMOCRATIC PARTY LEADER
Your responsibilities are. as follows:

1. Develop issues which will
" a. please your workers'
b. attract enough voters to win the election .-

2. Organize the campaign o : .
a. appoint a4 chairperson to oversee the writing of .a party platform
b. appoint a chairperson to-oversee the recruitment of voters

°

o

'3, “Select and recruit a candidate who will
a. please your workers ' . :

-

b. attract enough voters to win the election

LR

‘4. Your party must win the election

~ Name

DEMOCRATIC.PARTY WORKER #1 . S

You may not switch parties. o ¢

You must have the following points introduced into- the final party plat—'
form, and your candidate must endorse -them. .,
1. . The government must boost the economy by:
. a.” creating mew government jobs , .
o b. sponsoring new government projects '
c. placing tighter restrictions on pollution and unfair business

practices -
9. - The government must stabilize foreign relations by:.
_ a securing arms reduction agreements .
-~ b. expanding foreign aid - ,

<

c. -introducing new, flexible arrangements .with other countries

Your party must win the election. . ; v e

FRIC

PIA Fuirrext provided by erc [

Py
v

,

DEMOCRATIC PARTY WORKER #2 .

You may switch parties. ' ‘ o " ,

You do not care what the platform is as long as the party leader appoints
you as either ' : ' :

1. Chairperson of the platform committee or

2.+ Chairperson of the voter recruitment drive

, Your party must win the election. : 143 »
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- . - ) - ."/rv’
’ | SR ~ VOTER FORY .
PARTY . ' STUDENT'S NAME

Below are the issues in the’ campalgn.- Write a brief statement of how you feel on
each and tht you would want a candidate to do fh .kach area. "Place an asterisk

to the left of the issue which is most important to you. e . : L0
I. The Economy R - - ‘ , , . :
_ A, Things that should be continued: g :
Lo 5 : , ‘
. Ao S , .
B. Things that should be changed: )
"
@ - ’ e
. . II. Yoreign Policy. o o T :
A. Things that should be continued:
s , - B. Things'that should be chanééd: ) .
v L]
» !
-
: ..
. . N
. ) 1454 | g
L \ .
4 h} N ‘
. ) ) l\\ »
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