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* Let us bEgin'with a little anonymous essdy called "Tragedy".'

“1 always wanted a'red bal1oon. It only cost dime, but Ma said it was

B "
riskys they broke so quickly. And besides, she pidn't have a dime. And even

»

if she‘did she didn't think: they were worth a dime. We lived on a farm and

'“:I only went fo one circus and one fair. And all the balloons I eyer saw were

fhere. There were yellow ones, blue ohes, and the kind 1 liked best were red.
e

And 1 don't see why Mama couldn't have stopped and said that maybe I could

h&ve one, but she didn't. I’'suppose that now you can buy them anywhere and

tﬁat"they still sell red ones at circuses and fairs. -1 got a 1iftle money

saved, to buy me’some»b§11oons; but somehow‘there is something died inside of

me and I don't want one now." The moral of such a reminisence is that a major
un-secret goal of working with chi]dreﬂ individually or in groups‘must be to

build their self-esteem so they like themselves as human Beings. They may

' never be Albert.Einsteins and they may never go in a rocket to the moon. and i

they may never become sports stars - but with the he]p'of parents and teachers

' they will be decent human beinas who feel comfortable insiae their own skins
~:, and feel they have gifts to contribute. They will Tlive on this earth without

hurting other peob]é and without needing to do all the. distorted things we

humans do to show that we're not OK inside-like brow beating, belittling

L 4 ) ’

others, or making doormats of ourselves for others, letting others beat up on
us, overeating horrib]j,.drinking a lot, chain smoking. A%l the thinés that

i P -
show that deep inside we're sort of nervous about whé‘her we're-really OK
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people. ‘The whole secret of working with children well is to enhance self-

confidence as well &s to make sure they've memorized their 2 X 3 tables or

learned the correct spelling .of a word. 1In the brief tale told above, that

v

ba]}oon was very special to the child. The fact that Mama wouldn't buy it

~ for her when it was so wanted hurt. This one small hurt was a symbol to
the child, wasn't it7 Its meaning was ; "I'm not special enough"."qu.perhaps

v .

if the mother had given other signals about how special this child was, the
ba11oon episode would have assumed much less significance later on in life.
You-realize that. But %t is interesting that chi]dren decide often what it
means when we don't look at them with a friendly face or when we don't ruff1e
their hair the way we tendeh]y ruffle someone else's hair or that they are
rarely ehosen to sit close to us during storytime. &hi]dren make‘our gestures
and our words into symbols. Hopefully, the symbol says: “Teacher thinks }'m
6Kg teacher thinks-I'm wonderful. I'm good. 1 can do it."‘ Or teacher doesn't.
believe that. . . |

Lots of teachers don t know how to make ch11drenyfee1 0K. .Somewhere inside
they have been led to be11eve that a¥child is only oK 1h?school if she gets
80's, 90's and 100's on tests. And lots of children in ‘this world are never

»

going to do very well academica]]y When you are a tre%ned teacher you are

supposed to help children a]] dgve]op their utmost potent1a1 in the _classroom
as academic learners and indeed that remains valid. But Tet' S face it; some
kids won't ever do very well on the spe111na tests and the ar1thmet1c tests.
Those are ch11dren who are 11ke1y to be in danger gf failing what Er1kson calls
the fourth nuclear conf11ct in emotional devejopment: Feeling industrious and '
capable versus a life-long fee]ihg of inferiority. "Can't write so good, can't’

read so good, can't compete so good either. I'm not so good in school. 1 hate

school. My teacher's mean %o me." Sometimes we are mean to children. If the

...+ teacher's message is: "The only thing that makes you a good person is if you're
Q . . * . w . N\
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getting verylhigh grades in:my'élagsroom in academic-;ubject matters." So how

sha11 you work with ehinren in groups or individually, to he1p.them'fee1 that

you reafly believe they are good persons and yoh feel they are likeable? Ohe of the

Y . "
great tragedies of sgme foster care situations’, somé teen parenting situations

and some classroom situations is that some children feel that they are.bad or

%
stupid or a nuisance.

Some teachers make chﬁ]dren feel they are good beaut1fu] persons. [ know

a high school teach\r who gave his kids an assignment of wr1t1ng an essay:

A

"Wr1te an exaqqerat1on A paragraph about someth1nq that couldn't’ poss1b]y

be true about you." And one girl w1th buck teeth and braces and who fe]t she ia
was'rery ugly wrote in her paragraph, "I am the most beautlfu]_g1r1 in the

world". And her teacher wrote back on the paper, "This is an exaggeration??.”

s

And she said to me yeare later "This was ane of the loveliest things that ever

happened to me." You san't give a greater g1ft,than someone 11k1ng himself or

s

herself. Rejection breeds rage and/or gr1ef Rngry or depressed people can't
Tove other'human beings easily in turn, when they grow up and Become mothers
and fathers or teachers. Bitterness begets bitferness, self hdtred begets

hatred of otherd. So if you feel that ‘somewhere in your own life someone did
v ¢ | 2

. - £
not give you erfough 1031ng fee]i:gs toward~y9urse1f, then the first precept

about working with kids in groups-is to find ways to love yourself as a
3 ) T
teacher better. } ¥ % . 1

Find §upport systeme for yourself, S0 that you begin to,thjnk of your-
self as ah "OK" person the way you are. You may not have’Vivian Leigh's face,.
you may not have E]yis Presley;s swivel hips, you may not hare enough hair on
your chest, you might Have big thiqhs and being-skinny Tike Twiggy is"in"for

this)yearf You may have acne, you may have straight hair when you would

rather have curly Qair, but you are 0K, as you are,'as a human being. If you

’ ' < -

don't feel that about you, something about your grief inside'anp your dis-

N

.
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comfort inside your own skin ana your E]othes and the way you are, will rub
of f so that you will project some of £hat feeling onto children, that they're
nol "OK", So that part of the work of wquing'with chi.ldren is)to do
therapeutic work on ourselves. How can you like yourself bé ter? - What do
you do? Qhat gif;vpo you have'that's really special that somgbody else
doesn't haye. What positive ways have you treated a particu}ar friend or
persénlwhom somebody else hasn't been thoughtful enough about? Like yourself.

You will then find it easier to work with chf]drgn, individually or .in groups.

RESEARCH KNOWLEDGE AS AMMUNITION TO ENHANCE UNDERSTANDING -

To help children flourish well, we need to unders?and their development.
Research evidence prqvides some S% the "ammunition" we need to combaf
ignorance which can prevent us from understanding éhi]dren'in our care, First,
then, 1ét us discuss researchers and their findings, so that in different
areas of development, you have a knowiedge base from which to make ihsightful
caregiving decisions.. Then we will discuss early learning, and, lastly, positive

discinline. : - ' ¢

Attachment .
The first researcher I want to talk about is Dr. Mary Ainsworth because
some of.her work is so fundamental (1982). At Johns Hopkins, Mary Ainsworth
went into the homes of middle class mothers for a whole year during the ‘
,infancy.of the little children. She looked qt maternal styles of caring for
small children. Some mother§ weré f;irly insensitive to pheir babie§ fu@sings
and cryings. Other mothers didn't let their babies cry. They picked up the
baby who was‘crying very quicklys interpreted the distres§'signals accurately,
and tried tovmeet the infant'é needs without' putting it‘dpwp right awa¥ still
unsatisfied, The need-satisfied babies, when observed at the end of the

first year, used crying as a signa] much le%s and used other signals Tike

cooing, calling, smiling, tugging, much more’than t%e insensitively cared for

infants. Mothers who picked up their babii% prompt1y also seemed to be .
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mothers who her their bab1es more tenderTy, not 11ke a s?ck of potatoes, nor

" .oas 1f 1t weré a chore Another thing they d1d was to feed bab1es with reaT

'respons1v1ty to theraby s desires,so that the baby was not be1ng forced-fed

‘or teased to wa1t for Frrs food Feed1?g went more gen.tTy,kmore respons1ve1y

. f

in terms of the child' s needs for control. Respoqs1ve mothery also gave

their bab1es-m0re fldor freedom. Freedom t§ be on the floor means you can  *
v t - ]
push up and start creeping and craw11ng and’ stand up next to furniture when you
3,
are ready. How about the babies? Those bab1es nurtured by sensitdve mothers:

not only cr1ed less, they were more compliant with maternaT needs! If.mom - .

N

had someth1nq to do, th?se babies cou1d~be pyt down more eas11y, to enterta1n ~

themseTves witheut sh{eamlng Toudly for. someone to p1ck them.up again.

Dr. Ainsworth in further research created, the "Strange S1tuat1on“ techn1ques,

" where she had \\baby with mama in a room. Then a stranqer entered and

stayed: then mother left baby with stranger. " Then mother returned. Th1s

procedure happened twice. Bab1es who had experlenced‘feed1ng gentTeness -

tender hon1ng prompt p1ck up and.comfort when upset, and floor freedom
. \‘ )
reSponded 0 mother's’ comfort1ng on her return to the room They caﬁmed down..¢

LY

And they reTaxed on mama s body. Then when the ?other stayed 1n the room for

~

|
the next three minutes of that strange s1tuat1on experimental procedure, they
proceeded to get down off her Tap and pTay’tonstruct1veTy with toys. These
securely- attached infants coqu use motHEr as. a ba%e to move out :Sto the

woer of—toys t0‘p1ay well. Insecurely-attached infants coqu no use .mothers

13 v
for accepting - .comfort and playing construct1ve1y afterward . e

Ch11drgn who shadow you and dr1ve youvcrazy as a pre- schoo. teacher,

shadow you begause they are not yet rea to trust that they can use you as a

' \ -
sure source of courage. How is courage bu11t? Courage is built whén a baby o

)/ . \. 4 . ~N
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moves to another room and then dashes back to make sure that the loved parent
5 .;5(5'

~ \

I once wrote a paper called "Courzre, Comp;>s1on and Competence° The Gifts of

nig, 1982a). Courage grows ‘Wecduse someone
v

has made you fee] that his or her bddy is there for your 1ov1ng That body

Fam1fhes." And these are Q1fts ¢H

will protect you. Have you ever watched a 11tt1esone on a.beach with parents?

- Larry and hws mother were sitting on the beach early.one morning.

s Baby sister was’sTeep1ng in a ca riage nearby. The two-and-a-
half year old dug peacefully “in the sand with his shovel as mama .
watched him at play. Suddénly:.he saw a huge machine bearinc down
on them - a-sanq tractor-that slowly along, swfeping up beach
debris. Frightened by the mons machi ne, Larry did not attempt T
to run out of Ats path. Instead,:he ran the few feet that separated
him from his mama and dove into her lap and buried his head: Mama |
meant safety

If a young child has a,secure affectionate attachment to oarents:“then the

9\
¢

parent51become the ‘Séurce of safety, secur1ty, comfort and u]tlmate1y, couraqe

> ot

for. the 1ittle ones. ‘

- {:;t‘) , In some ECE classrooms, there are aggressfre chi]dren who have learned
from their:family 1ife not to trust others. }f a peer brushes past them
{’rundqng; they see this as a threatening action and may whirl with'clenched fists
to défend*themse1ves Such 1nsecure, and:;'ch11dren expeet.that the world )
will be as unloving and’uncher1sh%ng as their fam11y experience has proved

to be. 'They projedt ev11 1ntent1ons on others. They m1strust the motives of
peers and’ the motivés of‘teachers. Ta‘help»such ch?%dren; who are often
tense,ntgachers uj]] need to hui]d ip many experiences of loving interactions,
trusgable ministerinqs to needs Shoulder rubs, back rebs will help. Your
body has to become a source of refuge for such a child. 1If that chiTd has a
disappointment or a frustrat1on, does the child gome to thrqw himself in your

. . . o !
lap? Does she %eed to be cuddied, by you when she feels let down? If so, you

’ . .
L] ~

a,loved careg1ver and keeps on p]ayﬁnq we]] Courage is Being hui]t when a child

is still there, and then’ fee]s reassured and can run off to p]ay aqa1n Coyraqe! h

£




are 6h your way toward building couéage'and 5 sense o% how'caring helps in

situations-of emotional stress. K \ . : ‘
Don't worry about fancy c]oth%ng in ECE c]assréoms. These are not

places where teachers need to look immaculate. Be xourgei(: ‘Be available for

body comforting. Let young ones touch you. TIf you do not speak sharply as
. . ‘ _ \ )

they reach a hand toward your necklace or your eyeQ]asses, they aréxless Tikely

.to have tenFe arms and to jerk your'adornmehts off. Help your children to

touch- gently, calmly.~ ' . . ‘ 2

_ The mo%t important researgh that has taught us about how caéing builds
courage is the c1?ssic work of Dr. Harry Harlow (1964). You will remember
that Dr. Harlow raised some baby monkeys witﬁout their-mothers. Some had a wire
mother with a nipp]ed bottle attached to her midseciion. "Some had a cloth '
mother. Sometimes both surrogate mothers were available. Babies who had
a cloth mother available for hugging, hugged her and clung to her. Even when
Qhe did not have -an attached boét]e,ZEE ‘icJoth motae; gave contact comfort.
I%‘!ater:\the)babies were placed in scary open %jgld situations, with st;énge .
toys, they became véry,distressed, screamed:'rocﬁéd and froze. As SOOR, as
tﬁéir be]oveq soft ferry cloth mother was put in fhe.cége with them, théy
c]i@bed up, gave a hug, got couragé and went down off the surrogate mother's
bgdy to explore this s%range envirogment and to examine the toy§ that had so
frightened them only minutes before. %ourage flowed from contact.with the
cﬁdd]yebody of the surrogate mother. |

Har]ow's,regearch hés a]sols%own us that babies and young children accept

us as we are. You don't need to be énmovie star or fit the latest fashion

jdeals to be well loved in a re]ationéhip‘with very younq children. When

Harlow's baby monkeys were reared with a terry cloth mother_ who had just a
AY v .

" plain block of wood- for a face, they loved her just.that way. When Dr. Harlow

swiveled the block head so that what was faang the baby monkéy was a strange

-

. T ]
.
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pa1nted face, then the bab1es defecated, urinated, screamed went into a

tantrum and batted the face, unt11 it turned around and the n1ce old b]ock

head mama was back in p]ace These researches are very powerfu] 1essons for

-

us. Your 1itt1e ones will Tlove you just the way you are.’ Fatter skinnier, »

funny faced, buck teethed, stringy hair, flying hair, fr1zzy hair, .1t doesn't
matter. If you try to change, they w111 get scared because you are the;r
be]oyed, and they don{t wart a movie star face after they ve grown to Tove
Jyour face. So _gﬁe the face that you have, love the se1f that you have as*

you work w1th younq “children. They 1ove you Just the way you are. Th1s

should make you ‘feel rea]]y good about being an early childhood person hen
we ¢give loving, respons1ve care, small ch11dren love us the way we are double-

L]

chins, gray hair and all. - . ) :

~

4

Let us return to the "Stramnge Situation" research. Dr. Ainsworth feund
that when mama camé back into that strange.situation' room, some of the habi€s
did not accept comfort from her easily. That is, -they let mama pick them up

because they were distressed at her having gone out of the room. But .once

‘they got into her arms, they w1gg1ed free and tried to get down r1ght away.,

,

These "C" babies, as she calls them, were ambivalent about accept1ng comfort.
There were other babies whom she called "A" babies, who were ayo1dent1y
attached. "A" bab7es had cold mothers who didn't like to be touched. When mama

" returned to the room those "A" babies didn't look as if they wanted mama to

ptck them up. They didn't even seem d1stressed when she ‘left, but.even if they
were d1stressed,they did not seem to enjoy contact on mom s return. Mothers of
np bab1es in ATnsworth s wbrk turned out to have been very co]d and ‘not g1v1ng
of body comfort and toving, and not Tiking phys1ca1 contact Thus, if you
feel very uncomfortable about physical contact, maybe-you shou]d go and sell.

girdles or plumbing supplies and not work with youpg children. Because Tittle
N L .

s
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children need your hips, your breasts, your thighs, jour shoulders, your backs.

- [ -

Have you ever seen pictures of Chinese mamas carrying babies around on their
. - /

~ backs? This a traditional body-carry method in Asia. When I visited China,
“ o, s v .

-

I watchéd'p}eschod1ers at play in a street. Their older brothe;s and sisters
\; wére kneeling-down to handle building é;terials scattered in the street. The
{ittle ones tried to jump and’ ¢limb rigpt on their siblings' backs. The back
' . wWas whgfe,fhey\had beén‘nurtured bodi]] in infancy by mother's tenﬁer care.
n oéﬁéf‘éﬁltures, such as Mexican, mothers a]go carry little ones on their ‘7
bodies. 'Body cuddling can kelp péévent the deve]opmént of avoidant "A"
babies. ) . X
Ainswbrth's "C" babjes turned out !3 have mothers who were very insensitive
to infant signalé. e mothers did not iﬁ%irpret baby signals cinrectly.

. ﬁerhaps they gave a bottle every time baby cried, wheri baby may haxe hak

gas bubb]e, or simply wanted some adult company, or wanted.a position
or to be carried or nuzzled. Sometimes babies just need your c:kpan
conversation. Pat them. Tell them what a big round #u%my they have or ho
de]fcious thedr toég.taste. In Ainsworth's_work, only téé}securely\gt ched
"B" babies would play in an organized, compete®t manner with the tofs rather

than cling near mother after her return to the "Strange Situation" room.

. . Attachment and Competence -

-

Dr. Alan Sréufe has measuéed.the Aipsworth attachment of infants in the *
first year of life and then bréught them into a laboratory situation when they
were toddlers in order tp {::‘how earlier attachment classifications relate tb

" later competencies in t;e dé;owatory (1979). He set up experiencgé thét would

- involve the child having to solJe a problem through the use of a togl. For

- instance, there was one teeEer—tqtter with a fulcrum in such a pos{tioﬁ thats
ce . ! 5 ,
Von]y if you ran to one end of the teeter-totter and pushed it up would a Tong

arm reach down at the other end and scoop up a piece of candy. Well, that
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can't be done by. one iitt]e child. You would need one person to go for the
candy and.one person to stand at the other end of the fulcrum. A chi]d'needs
to éo and get someone to be a he]pér. Other tésks were easier, such a; two
wooden narrow Qa]]s with an intéresfing toy too far back to reach without
using a tool, sucﬁ as a long, wooden basting spoon, or a xylophone stick, or
something to pull the toy toward you. '

. Toddlers who had been securely attached as infants, tried harder and
Tonger in Sroufe's research to get the prdb]ems solved. Tﬂéydhere more persis-
‘tent. Insgcurely attached ipfants, when later placed in this Situation, gave
up easier and thvew more temper tantrums from frus}ration. The securely
attached babie2, when the prob]ém was ?ery,difficu]t; went and secured the
help of a parent in so]vfng thgse prob]em§. They were much'more compliant
and cooperative with the parent's suggestions than the insecurely attached
children. Incidentally, the insecure toddlers were more likely to ask the \
experimenter to come over and give them a hand, than their own parent. Soy

Sroufe's research, at the University of Minnesota, is very powe)fu],gbecause

it shows us something that a fot of psycho]og1sts never thought of before

) How intertwined early loving and 1earn1ng are! Little ones don't Tég?ﬁdés we]]
. or persist at trying to solve prbb]ems as well if the basic Tovipng is not
0 \ .
thers. .{ ) .

There are some of you who might say, "Listen Doctor Honig, I had teachers
i
who were-the most unloving in, high school and, I passed that *algebra course

AN

despite the fact that I hated that teachgr's guts and I think she hated my

\
n

quts, etc., etc. You had more strength then, when you were a teenager and ~
y t
maybé you had some loving at home. But 1ittle, tiny children cannot make it

into the world of these fine learners without loving experiences. They will

not make it well. So if you think of yourself as a teacher person, and that
, .

means that you have got to get their ABC"s shoved in, and you've gbt to teach
Y 3“1

4
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them that 1 + 2 is 3, above all else, and they do not have a secure, 1ovinq
person somewhere in their background then you probab]y.w1]] be very frustrated

M
as a teacher. A loving relationship w@;h\you for some children will make all

the difference as to whether or not they will do the learning that wi;l give
you your rewards as a teaching person. Sroufé's research has given us this
interlocking key. Lov1ng and learning are 1ntertw1ned in the early years.
Later the B]ocks Drs. Jeannie and Jack Block, went on to look at these children
from Sroufe's research when they entered kindergarten and first grade. The
Blocks found that some chi]dre:'gggerved in kindergarten and first grade

. -

classes functioned well, with mateFia]s, with learning-to read, the relation-

shibs to teachers, and peers. They solved their social problems well and were

more likely to be ego-resilient. If ;omething went“wrong, they got over it or
they found a way to bounce back without staying upset all day. They had more

ego control and did not fly off the handle and go into a témper tantrum, or

start fighting with other children, or spit at a teacher if they were really
upset or frustrated. Can you guess the attachment classification of these

more resilient children way back there in their first year of 1ife? They had ]
been securely attached to mother. The Blocks have shown us how long 1astinq\

the legacy of loving {s.

%

Wouldn't it be nice if all the children who entered into your kindergarten

4

and first arade classrooms had been securely attached as babies? Many of them
will not have been. You may, have boasters, and you can tell the child's self-
e;teem is shaky. You may have angry fighters trying to protect their integrity.
The}, too, don't feel so good about tﬁ?hsejves. You may have lots of passive
kids: "Huh? 1 Qidn't hear what you said teacher, Oh, could you say that

again, I didn't understand that at all." Some kids have given up already. So
&

that Toving and 1earningnneed to be two of your building blocks to get kids to

'\‘5\%? . v o . - .
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succeed. It's no good to tell yourself, "I'm a teacher. I came here to'be B .
a Rgrson to advance thgif‘infe]]ectua] development. 1'don't havé skills to,
Qork with children to make them feel more loved." Thére are many resouéceg . .
‘.tq he]ﬁ learn loving eommunication skills, particu]ér]y PET courses, or ‘
courses_that would use books that would help you witﬁaunderstanding how‘to

build self-esteem in children (Briggs, 1970. Gordon, 1970).

*

Control and Competence

Another important investigation in;o early deve]opﬁént is research by

.Dr. John Martin (1981). Dr. Martin, for his PhD dissertation, looked at little
children at 10 months, 2 years;'qu'4 years of life, in interaction with their

mothers. He tried to see‘éf,he could find out what interactions predicted:
' a) tHeir competence with a’stranger; b) their cgmpetence in terms of being
fearless and going around a barrier in the laboratory to look for'a strange
toy th?t was making noise behind the barrier; ¢) their coﬁfidence in dea]ﬁng
with toys; and d)Jtheir confidence in dealing with people. He found that
little boys who were moré’confident with people and_with'explorétions"by age '
4, had'been given a lot of control by their moms at 10 months of age. They had
been allowed to choose if they,wantéd to be picked up, or when thex:Qanted
to go down. They pad\been allowed to choose to respond to a parent'§ smiley

?

talking games and to choose when to tune the parent out and avoid over-

Ny

stimu]atibn. They had ffad more control over feeding tempos and amounts. No-

one shoveled ;poonssof food into them if they had had enoughi If they

wanted to play a game-they could get mama to stop by their c¢rib and talk with
them\when they ca]]ed,éut. Little girls' céﬁpetence did not séem to be as
vulnerable to lack of control in the early years. Boys needed this early
control for later competence. Life is not too fair. Boy babies seem to be

v more vulnerable than g%fls. We know that boy babies die more in the first

year of, life. Boys are more vulnerable to have learning problems like .

L - 1




dy®lexia, more behavior .problems such as enuresis and aggressive acting out,
. . L) k3

and more reading difficulties.- Boys are more vulnerable to 1aé;~of control
in interactions with'mothers. Girl babies seem to make it okay with a more
* cool mama, a more demanding mama, a less indulgent mamé. Bd}s will
notﬁmakg it as well. In many tlassrooms preschoolers wﬁo are boys will be
having more problems. Often .boy todalers in day care ﬁeed a lot more indulgence
of their deep body needs for comfortuand their needs for some control. Some
children need to choose activities and stay‘with them as long as they need to.
If you ‘un a\classﬁgom where, "now it's 10:20...we need to go to the lunch
area, now it's 10:50, now we stért a new activity," p]eaée think about a-more
, space-centered than timeffocuged program. ‘
‘One of the ways_;e ran our Children's Center in Syracuse (Honig & Lally,
‘1982), was to have four major areas: - 1) large motor, 2) sensory experience.
3) creatﬁve activities and 4) fine motdr. Children could choose which .areas
they wished "to p]ay in. Maiug§a1s are associated w1th each space. Ped-y,
boards, poker ch1ps and~ pdzé?:s are a?] in the' fine motor area. Dress-up
K c]othes, playdough, hoq_ekeep1ng corner, and pa1nt1ng easels aré in the
creat1verz;ber1engg area. Scents to sniff, things to feel and touch’ that are
bumbv, wet, rough, smooth, round etc.,. w111 be located in the sensory
exper1ence area. Children can thus choose’areas to work in and stay as‘long
as they need ?q. This gives pnéschoo]ers a sense of controf; ThaéJdogsn't
mean you can:t do a lot of luring. Children may have to be lured from one area
to another, if they're.not choosing much more than arog motar activity, for .
examﬁ]e. Some cﬁ%]dren from families who are inapproétiate]y'harsh or inat£en%'
tive to chi{qrén have lots of hyperactivé energy. They may mostly choose to

do*running in the large muscle area. That's where your luring skills come in.

So John Maptin's work is very important because it shows.us the vu]ernabi]ity

b .« .
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of small chldren and their needs.for control over early stimulation and

interaction. Pre-school teachers need to know this.’

Sex Differences in-Early Childhood Education

With Donna W1ttmer, I have carried out research in ord1nary daycare
classrooms(not Un1versity research or1entated day -care}. These metropo]1tan

centers serve " low-income Title XX ch11dren, whose fees ar® paid by social
“~ ) .

servicef (Honig & Wittmer, 1982a; 1985). We found that although boys and airls

were equa]]} likely to be compliant (about 2/3 of the time) to a request of

- . % .
the teacher (1ike "Sit-down" or "Do you know what color this is?" or "Put

your blocks*away now, honey“), neverthe]ess, boys who are not compliant get
~ ) -
significantly more .teacher attent1on. Mhat do you think s oo1no on in pre-

+ school teachers' hedds? They think boys are going to be nauphty...naughtier

than girls, and they pay more attent1on to non- comp11ant males, Aiso, tedachers
actually gave more pos1t1ve and hegatJve attent1on to boys. Preschogl boys

get more attent1on than q1rls from adults during socialization. (See research .
review by Hon1g, 1983b). Researches conf1rm that girls have to be near the |
teacher to get some of the1r pos1t1ve strokes. Boys 11 gét talked to no
mgtter where they are in a roonm. " Boys get more atténtion even in newborn
nurseries.& Boys get punished more for not doing things that Fathers think .

are sexually appropriate Girls can be tomboys w1thout getting so pun1shed
,%/know some, of you think that’ little boys in your class are the ones that are .
g1v1ng‘you trou:%}, but\L want you to th1hk about the facts .that boys‘are

more stressed, that boys need more nourishing and more control from their

lToving adults, and that boys are often getting a lot more negative attention?

from caregivers. . . .

& i .
LN .’:f; . . .
how handsome you gge." "Do you need a lap- to sit on for a few minutes?".

-

Some teachers seem to find it uncomfortable ‘to §ay to little boys, "Oh

"Come on over love; I need to.give you a hug." It worries me that in our

. : .15 . L
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reseérch there were seme nurturing«s;atements like that to girls and almost

never tq boys. " Do yBu tell your 1itt1g Soy; how hand3ome.they are? Do yoU'*
;‘dsk.théh,."Do you need a hug?". "I1'd Tike to ho]d_you for a while on my lap." .
If you do‘that'yodiﬁiyl help Tlittle boys to become toddlers who can come up

‘ to:yéu and_say: "f need a~ﬁug1" That's good! That's rea]iy neét{ And you

will be QOTng well witb your_boy children. The early childhood years offer

opportunities for growth in competence and compassion. In so¢iety we are
A : ) .

. now stressing a move toward competence for girl children, which js wonderful}
So many girl children: have been brodght up-thihking,they were né> as coméetent‘
-as boys. But what I wofry §bout is we are not_streséing with male chi]df;n e
the. devé]opment of,compasgipn or tenderness which is the areat social skill
persons né%d.* SdﬁE\SOCial ;rendé even seem to be suggesting that women
should flee from tradff}ona] compassionate roles too. Let us not.giée up
what is priceléss! % §ée arﬁic]eé*in;womgﬁﬁs magazines, such as "How to fire
somgbne yifh&ht gettfng upset!" Do you see that in magazines now?. Why shéyidn'; .
you be baring.é even in managerial positions. We can learn to do difficuTt.jobs

in more cdmﬁassiqnate ways.. I would Tike to see more children both male and
fema]é nourfshed in their competence and compassion. Further research we

have adne oﬁ_sex differences in day care suggegts that 1itt1e‘girls get .
questions like, "Oh, where aid you get that p;efty dress?" "Who' fixed your
.héir for ygu?“ Qirls get questions that involve their.prettiness and their
pérsona] ye]atioﬁs and boys.get more questions Tike, “How do-yqu build that?"

"How do you fix that?" "Where could you f?nd that?" (Honig & Wittmer, 1982b).

¥
Boys get more questions involvina competence apd girls get more- personal

questions. ' ' 7

-

Observation Skills: A Critical Teacher Tool E
N

\\\Qg:we think we're sexist as teachers? Goodness no! But you know something, °

. » 1 / 3 K3
. we need to do a lot. more observing - Tistening with our ears, looking with our

— - 16 = .
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eyes, watching our hands and bodies interacting with children.* One of the best
ways you can help improve your work with children individua]]y'and with groups

is to start observing your own intéractions. Note how much you are nurturing

r

the competence and the tenderness of boy children and g1r1 ch11dren ‘Maximize

both- o o~

~

. v " (v‘
. Language: A Powerful Tool for Youna Children

«  Another important research area has to do with Tanguage deveﬂopment.’
You can find some of these researches reported in my Research Review (Honig,
1982b). Dr. Jean Carew published a book-called "Observing Intelligence in
Young Chif;ren" (]916) in which she reported on the in-home interactions of
toddlers from‘14 months to 3 years, with pérents, grandparents, and babysitters.
She had people (biind to the!nome-observation data) rate the competence of
the 3 year o1os.\ Carew was interested in intelligence test competencies and
real life conpetencies. "Then she went back into the home records of the least
competent and the most competent preschoolers and looked for behaviors i% the
family that would correlate with the competence outcomes.

A very special style characterized the parents who had more competght' . .

preschoo]ers Those parﬁgts had been more 1ike teachers as well as 1ov1ng

!

parents. They\nad provided mater1a1s much as a ‘pre- school teacher might N
’provide: b]ocks, coloring crayons, papers to write on. They e]]owed children
%o do a little more messy things~than the incompetent childrens' parents:

wash dishes even when soap bubbles are all over the place; or play with finger

paints; or help rake 1eaves, or help weed ° thes flower bed -in the g@;pen.

-

. Competent preschoolers had been allowed to use blunt scissors to deve]op their

fine motor skills. Their parents talked to them aﬂout what they were doing:
"wasn't tnat‘nice of Grandad to read you a special story last night." "Know
what these yellow flowers are celled - Daffodih;!$Come'on let's sne11 them.
‘Tney have a fresh kind oﬁfsme]]. Not like a rose. But it's a nice smell.

Let's arrange the daffodils “in this beautiful ‘jar." Parents of competent pre-

17
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schoolers taﬁked d great deal with their youngsters. Parents can talk while
shelving groceries, doing housework, arranging flowers, etc. Home is a

Hanquage-]earning laboratory. I always say "make sure you have lots of 'TLC'

at home"; Tender loving care and the home as a totai learning center.

Dr. Carew's preschoolers werevall from two parent families. But in the
competént childrens' families there had been much Fommunicative'interaction
between fathers and the youngsters. Mothers of competent children did role
playing. They p]ayed preteng games . The child might go intg their closet,

) i and stand among their clothes, while mother was making the bed. Kids like to
do that when they're 2, 3 or-4 years of age. And mother might say, "Where's
Joni? She came up with me when I came up to make the beds. I don't see her

\
3 s £

~"g(an)‘{_wher'e Where could Joni be? Dad’is going to be so upset when he comes

M

home. Oh, let me go look in the closet. Oh, I see a little girl but that
doeip‘t look Tike my dJoni. Where coy]d my dJoni be?" Of course the preschooler
_is doubled up with laughter. She adeaes this game; she is giggling lots.

She may even hide her face a 1itt1e, thinking that will add to the pretend

game even though her whole person is quite visible. This kind of pretend game
tuened out to be associated with eompetence: If you have used ‘a var{ety of
Janguage inputs that are very coqs}ete and realistic, such as: "Put your

chair next to the table, put these skinny biocks with the skinny blocks:

-] . s
please wash your hands; give me the blue triangle" - then please try some

pretend language games. In ene household, Carew watched as a mother used'a
paddle in a pretend_badminton game with hee 26 month old .toddler. Theee was
*  no shuttlecock. The mother Wou]d say, "I shot the bindie a little too far.”
. Could you go get it anq hit %t baek to me?" The toddler would do so. Yet
there was no birdie! They Were both playing a very mysterious game of bad-
minton'I Sure keeps your 1amps and furniture from breakine So Carew's work

has been impressive in conf1rm1ng the importance’ of rich preschoo] language

Q experiences. This research also showed that very little television was

ERIC | L i8.
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permitted to the competent children. Competent children had TV restricted
t01/2 hour or 1 hgur per day. In the U.S.A. now per day average TV watching
time with a child in- the home is 7 hours. Research';hows at the more

violent TV that a child watches to about age 8, the more likely'that child is

to be labetlled by peérs at .age 18 or 19 as aggressive (Honig, 1583c;(Eron, 1982).
In competent chjldren's homes,‘mothers and fathers in Carew's study restricted
their chj]hren to programs like Sesame Street, Captain Kangaroo{ fir. Rogers
Neighborhépd, and other educational television programs for young children.
These parents read a great deal %ith their.youné children.

Carew's reseé}ch in‘California (1980) looked at different family daycare
settings, with caregivers who were Hispanic or Black or White. She found no
differences in intellectual outcomes for preschoolers as a function of kind of
care or.ethnicity of caregiver. She did_find that preschoolers were brighter
if the caregivers had provided “lLanguage-mastery exp;rigndes" for the children.
If a child had a 1ot of language mastering experiences, it didn't matter if she or
he were in .family daycare or reé;ed at home. Thé child was scgring much better
on pre-school intgj]igenc% tests. Allison Clarke-Stewart (1973) found the
same thing when‘she Tooked a? child rearing in_thg home, not in family center
daycare. }he mést important variable that predicted cometence (aside from
loving, holding by mothers) was the amount of rich, language experience that
mothers gave their little ones. Language experiences areithe keys to later
scholastic succesgf What is the conclusion? rHook your Babies on Books"
and "Make Languﬁge Beautiful for Children." In groups and individuaf]y, sing
to your k1ds, chant to your kids, vread poetry to your children, talk to them

5 d1fferent voice tones. Use your voice'‘with lovingness and seductlvené*§\
and questioning and mystery and teasings and lovely Jok1ngs so that they know
that language and voices and words arg very specia] and they will love 1angJage.

Think about how many children, the moment they hear their mother or

father's voice, startle, often run the other way because they know tﬁey're

19
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going to be ye]ieﬂ at, or -asked to come there for something they don't want

to do? How many kids tune out a teacher who has just said what the assign-

ment was because thetgpice is a painful thing? In school, 1anguége is not
pleasant because 6any children live in wpr]dé wheré teachers have cold zoo-
keeper tones arid mothers and fathers have harsh ibnes; or suspiciou$ tones.
I rem?mber working with7a retarded 1oqxsar old ?nnthe waiting room of the
pediat}ic ward. I think that's a marvelous place to work witﬁ parents
because they're stuck there until fhe doctor can see them. The thher came
up to the window where her son stood with me., "Why are you lookiny QQE the
window?" "Did you peg,in your pants?", she asked him sharply. "He ai;ays
1ooks put the window and then he pees in his pants!‘ Don't let him look out
the window!", she ordered me. I simply turned and 106ked at her in puzé]e-
ment because I had been teaching him and asking, "Do you see the cars out-

side?" That's such a wonderful thing to do, to look out a window and see

a whole car - you don't just-get a piece of it. You get a good look from a

parking Tot to down below. - . \

¢

If a child hears only-harsh voices why should he learn 1an§uage‘in the
classroom? Why should she learn to read and write? Remember that reading
deals with written=down language. ‘The new reader learns to decode spoken
language that's been written into squigg]és called letters. When toddlers first
start to w}ite,.they scribble séuigg]es and think they're writing. Wonderful
sduigg]e;. Why shoﬁ]d children thiqk reading language is good? Why éhou]d

they learn it for you in 1st grade? Eirst you need to make 1angua§e a

. marvelous, marvelous experience. When I was a daycare worker with poverty

-

children in Coney Island, years ago, I had to take a train in the morning,

down from Columbia University, 1% hours on the train, 1% home at night. I
\ . . N

took care of preschoolers in daycafe durihg the dgy, and when I put them to .

A
sleep at naptime in the summertime, out in the grass, on blankets, 1'd bring
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a_book of ppetrx'and read Marianna Modie and Garcia Lorca poems t5 -them.
They Toved it!, They loved the cadences of "Green, green, I love you green” ! a
Make language special! If you want a group to attend to you, use a voice that
sounds loving and special. Anotker language researcher we'neea tofﬁé%w about
is Dr. Frances Schachter (1981). Dt. Schachter observed 3 groups of mother;
in a University daycare. She had black mothers who were middle class, white
mothers who were middle class, and low income, welfare black mothers. She-
focused on the wa}s that mothers who participatea in the toddder daycare c]as;-
rooms ta]keq with their‘little ones. She found amaiing differences, not race _'
or ethnic differences, but tremendous social class differences. Both the
mjdd]e class groups, black mothers and white mothers, use language for reference,
for redirection, refocusing. Low income mothers said, “stop" or "don't" ’
or "guit it!" at- 1east four or more times more often than other mothers, and
~if their children said something,low income moms were much less 11ke1y to p:ck
up on it and respond with verbylizations to the verbal productions of their
children. Schachter found crucial 1angu:;t differences tied to maternal
social class and éducatioﬁ.
(Chilaren need their language to be reiponded to. . I was in a daycare
once, in a Southern community, where they have fresbgr011§ and ripe straw-
berries, 5e1}cious, yummy strawberries. The children were seated around a -
snack tab]e Guess where téacher was? Washing out bibs in another corner ~
of the room, not eating or ta1k1ng about the sensory experience, the co]or the
taste, the{juiciness, how nice it is t? eat together. Oh there's nothing like
eating together iS there? Anywayy the children all had nemetags that day
because I was the consultant for that day to critique the whole center's
operation, and I noticed that'one little boy, 1et s call him Johnny, had

‘finished his strawberries. He was. 1ook1ng the way kids 1ook when they want

something else to eat, and they're trying to be good and just sit there.

i-
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And, I said, "Johnny, do you want more;§}rawberries? More? Théy're on the
+ ; ,

shelf over there. I see the little bowl. You can say to your tedcher,

"More please! More strawberries!" You notice I was doing the "M" a lot

because he was being so quiet and she called over from the corner saying.

"Dr. Honig, That's Johnny, je don't talk now yet, there's no use tafking to
A} /\
him." Now, she was very cheerful. Her tone of voice said, "Gee, Dr. Honig,

you really don't know our Center. You're just a stranger and you haven't
been here so I1"11 wise you up." That teacher did not understand a fundamental

principle: The more you talk with chi]dren.in~g90ups, and individually, the ’
.- 8 Y .
more language power they will have.
<,

-~ Physical Punishment and:Child Competence

How important is the variable of physical punishden€'in relation to
chi1d competence? TheTost impressive rq§earéh'1 W wgs done by a clinical
psychologist, Dr. Ralph We{sh,%who works with juvenile delinquents. ﬂe )

interviewed convicted juvenile offenders and he asked them in detail about the
,major methods thgir parents used in rearing them. Overwhelmingly, Qs%zof ihe;é
youngsters had been beaten with objects and fists, qhair boards, &roken soda
‘bott]es, belt séraps, etc. ' - .
In Dr. Carew's study of pérénting in relation to children's inte]]ecfua1|
aeve1opmant, parents.wbo tended to use physical punishment, including such
'f actions as putting scotch tape acrdss a child's mputﬁ fo} héurs, h?d the

-least competent children at three years of age. .

The Commissioner of Correction§ in New York State repbrted in 1984, that
3 a]mos@ half of the convicted ado]escenf de1inqhénts had prior court records
from early childhood. Their parenﬁg had been cited for neéled& and/or abuse.

These data suggest that unless we carry out fgs‘more preventive programminé

to teach child development and paren;ing skH1s early in' school 1iyes of

children, cycles of iﬁappropriate rearing and violencé in society will

Qo increase. . W
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Developing Prosocial Behaviors in Early Childhood
e

Helping young children develop into caring, empathic, sharing and 4

i he1ping persons should be an important goal of éarly childhood educators..

According to Piagetian theory, a young th%]d should not be able to "decenter",
i ‘ : ‘ . - )

that is'behave hon-egocentrically and take the point of view of others, until

the onset of the concrete operational period - at about 7 years of age. Ths

early precursors of altruism lie however in the _infancy periodf Anj teacher -
¢ .

////// who waited until the end of the preschool period to build in concern and
9 .

caring for others would be doing a grave disservice to youhg children and ,
]

to society. Natural¥ly, the forms.of infant altruism may not be sophisticated

from an adult point of view. A toddler who sees a baby crying may not have

[N

enough cognitive skills to know that this baby needs mother. Howevery the
concerned toddler may go over aqg stroke the baby's hair , and murmur "Baby
c'ying. Baby c'ying" in a consoling tone. Infant teachers ysee a]tru1sm at

‘'very young ages. A baby may take a zwieback,,fu]] of spit and mush out of his

mouth and tenderly try to feed it \to-a favorite adult.

The most salient research in this_area has been dane by Drs. Marion Yarrow -

IS

and Carolyn Waxler (1976). They gave tapes and tassette recorders to mothers

of nine month old 1nfants and 1% year o]ds They asked the mothers to record
anyth1ng emot?ona] that happened to the baby. r recohqed bab&’responses,
and their own responses and what happened. %hlf?iji,year, records of real

1ife emotional events and baby's response tp themﬁbecame vailable. Examples
would be: a child stubs a toe and cries; a child sees a<ib

m ther scolding

another baby in a. super.
F

et; a child drops his ice ‘cream cone- into dirt.

Some of the children develope s‘baby altruists very early in life. They
' »

tried to offer.their ted visiting baby who was cry1nq and they looked
sad and worried.s, If p came home with a headache they brought over their -
, own blanket as“a comfort for papa. If a visiting baby droppeg a toy from a

high chair tray, they retrieved the toy for the baby. When these children

< 23
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. and Stein (1973) observed children in outdoor free play with each ot
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were foftowed five'years later, the baby altruists had remained prosocial <
and empathic toward'othérsh Prosocial development seems to develop very early
in life. T - ‘

’ / » . .
What are the characteristics of parents with”children showing this early

. »
altruism? These parents were very responsive when their 1ittle ones were

emotidna]]y distressed. They stroked hair and mur;ured soothingly and

phygica]]y comforted. Also, they were totally non-éccepting.of ph?sica]
aggression as a means fsr the%r children to solve interpersonal prpb]ems.

These chi]dreq's parents would not accept hurt?ng or hitting as a way of

behzying to so]vg social problems with another child - absolutely not agcepted!
Think of all the parents who th1nk that hitting is the way you solve yz:r (/"‘

social problems. Or. Ca]dwe]] when she was principal in the school in

Little Rock, where so much of her Kramer School Regearch went on, reported

~ ~

to me that she met parents in a ‘car one day, going around and around the
schoo] yard ~saying to the1r child, "Show me the kid on the p]ayground

Show me the one that beat you today, that hit ygu today, and you get qut of
this car and you beat him“up. Or else if you don't, we'll give you twige the
Ticking ﬁhen you get in the car." That type of parenting situation wi]]/not

aet you a prosocial child.

Television and Prosocial Development

We have mentioned Carew's findings about *too much T.V. and 1ow red ¢hi

competence. How about prosocial behaviors in reglation ta te]evisioﬁ. Frederich
a camp for the first two weeks. They also watched child interactions on the
F
playground for the last few weeks of camp. During the in=between weeks of
the nine week camp session, children viewed either an aggrt%ﬁ{?Ve film, a
neutral film or a prosocial film. The prosocial film was “Mr. Roggrs'

Neighborhood"'every single day. Now some of you will groan. "But it!s so

bo-0-0-ring!" That program is mednt for 3's; 4's, and 5's. And it works!

o 24



Children that were eiposed to the prosocial film daily, particQ]ar]y low-income
girls, showed much more patience/;nd sharing‘and prosocial behavior on the
playground after weeks and weeks of Having seen Mr. Rogers. So, if you're
wgg}ﬁ?ing what is an excellent fi]m for pre-sghoo] children if they have to watch
té]evi@ioh, "Mr. Rogers' Neighborhood" is an excellent film for teiching children
to be caring people. One of the major ways he does it is by modeling kindness
and by telling children, "I ;;re for you, I 1ike you just the way you are. Are
you my friend? 1'd lgve for you to be my friend." A 4-year old once said to

me, "You know what? He looks right in my eyes when he's on. He 1looks right in

my eyes." "He's talking tome!" So this is an excellent television show for

jncreasing and enhancing prosocial behaviors in children. The "Captain Kangaroo"

‘shows are also good models of prosocial behaviors.

Child Abuse and the Early Childhood Classroom

Are there effects of daycare that we need to be worried about or that we need
t; be happy aboyt for very young children? The SRCD qonsortium monograph (Lazar &
Darlington (19%2), specifies the effects of a dozen 9rojects where children were .
cared for in special enrichment projects at preschooﬁ age and then they were ‘
inte;viewed when they were teenagers. For chi]dren(gi;boverty and Tow-education
families, high quality daycare is a big plus. Children were less likely to be
left back in school. Children were less likely to be in special education classes.
Children w;reﬂless Tikely to have a juvenile delinquency problem or _to have a
brush with the law. Children were more likely to have some kind of job in their
Tate tﬂgns. The Consortium work shows us that even the early intervention efforts,
thé pioneer ones’(wheré we were learning to do good things with young Ehi]dren

and their families)were ones that had measurable effects that can save taxpayer

money. Such findings hopefully wjll aet your congressmen and your legislators

" to listen to your need for funds for young children, your need for work with

sma]]er.groups. In these projects, groups were often very small with a 4 or 5
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to 1 child té'adult ratio in the preschool classrooms. Positive effects of
jnfancy intervention and enrichment programs are evaluated in a ;eview article
by Honig (1983a).
Effects of Daycare on Child Development

Abused chi]dren are court-ordered into daycare and ECE programs in some
states as a respite measure for families and as an educational measure-for the
children. Drs. George and Main have delineated the characteristics of abused
toddlers that ECE workers need to observe and be alert for. Looking at abused

toddlers in daycare, she found marked differences were found between normaf

and abused toddlers. The abused toddler is used to a very hurtful cycle with an

adult. He or she will try very hard to make you angry and mad and diégusted

and discouraged. They only know those behaviors. If you are a teacher of an 4
abused child you need to work with sensitive awareness and ski]lé not to be

hooked into giving into their angers and not to feel hurt by a child's behavior.
For example: When you give eye contact and loving voice tones to abused todd]erﬁ'
they may not look directly at you. If you ask them to come to you)they're not

as likely to walk directly to you; if they do come they may sidle up, in a way
that makes you feel uncomfortable or irritable because they don't just walk in
friendly direct fashion toward you. In terms of'aggréssion iﬁ the c]assro;m,

most toddlers at times will bite, hit and pull hair, and a variety of interesting

behaviors with peers to get their way instrumentally, that is, to get the toy

they want or to resolve a space problem.. Sometimes an abused toddler will

aagress further - aggress against ggglgé - kick at adults, Spit_at‘an adult.
These behaviors are much rarer in pormally developing todd]ers. In later work,
Londerville & Main (1981) studied abused éoddTers brought at 21 months into a
play sessio& for testing with a testing lady who was very éccepting and warm in
the infant assessment situation. The abused iodd]ers_were much less coopérative

and compliant with the tester and with the'§1ay tady. In your group work with

I

toddlers who may have been abuséd, you need to watch your own body responses very
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carefully. Be sure that you do not give the child cues that you are being hooked
into cycles of anger, rejection, hurt, and disapproval of that child. Such

children ha¥e to get used to new Toving interactions. They must learn to build

. basic trusting refationships with you. And that is why Hay;are is therapeutic,
if ybu aré épe kind of person who doesn't allow yourself to be hooked into o]d‘
negative gRripfs. gxberts may say, "These children are disturbed. They need
psychiatric help." Yes! Therapeutic help. Yés! You're it! You really are
iﬁg therapist for the ver} young chi]d who has been hurt and distressed_in the
family. Hopefully, there is some part of your project or some agency in the
community that can work with the parents. But with your help those children cﬁn
Tearn more'appropriate ways of responding and behaving. You are the therapist!
That may scare you - but, only through your modelling other loving modes of ,

- " response will they learn empathic, prosgcial interacé%ons.

EARLY LEARNING IN GROUP CARE

—

What are some of the early cognitiéi learnings of-;hi?dren? Thousand§ of
artic]és are available to help éar]y ch]dhood‘educators 1earﬁ how youna
} children deve]oﬁ cognitiye skills during the FKrst two years of life. Normally
developing banes . will learn that out of sight is not out of mind.

fhings hidden can be found again. Object permanence is the name of this .

learning. Autistic children may not learn object permanence in the first two
-~ years of life. They may focus rigidly on one twirling object. A normal child

achieves object permanence within the first two years. In the first year, babies

learn to coordinate vision and apprehension. What activities can you use to
faci]itat§ the deve]opqsnt of these ear]y'sfalls?‘ "Peek-a-Boo" is an excellent
object permanence game. To facilitate coordination of vision and appréhension '
provide babies with safe, tasty, nutritious foods to pick up with their fingers.
1 have a wonderful rgco]]eqtion’bf a slow-motion film Qy Jerome Bruner, ~- _d-
"From Cup To Lip" where’an infant sees a 1ittle milk in a cup. She starts to bring

’

g O _the cup up. Then she briﬁbs'it further, past her own ear. She is surprised as

R
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the cup disappears and her, jaw drops open. She had opened her mouth in

antictpation of mi]k,:but she missed. Without ob3ect permanence she did not

understand where the.cup had gone. Provide foods and cups of mi]k and juice, so that

babies can become good anq competent handlers of objects. Some adufts seem more

e -

naturally clumsy thah others. [ wender how much’fine motor practice they were

. given in their preschool years. Preschoolérs need to feed themselves, to hkelp with

1aundry, 'help with washing the dishes. Practicing housekeepinq tasks will enhange \

their fine motor sk111s and increase their pride at be1ng 1mportant helpers.

Understanding of means-ends and causal relationships also get built dur)f\g
the first two years of life. A cﬁi]d learns to use a tool get a faraway toy.

She can_use a string to pull a toy into her hand. She can move her body up out .

“of the highchair and reach for the food on the table. In some families she gets

spanked for that! In group care you should be saying, "Oh, you wanted to rg/;h
the fopd. It was too far, so you were trying t¢ reach out of your Q:ghcha1r. If

you sit down I'11 bring the bowl closer~ You thought up a good way to try to geiF

" the food closer. You can ésk for more. More food. I'11 bring it for you so you

stay nice and safe in your highchair."g:?,you play games going "Choo-choo-choo-
choo" with a.toy around- your back so an infaﬁt'creeps‘aﬁbund you go find the
—_r -~

toy? Play games with rocking chairs where you r011‘ba11s underneatﬁ so that

babies ]earn'to solve spatial detour problems. rBabies will créep around the
rocking chair in order to get the bal1. | .

Children learn causij relat1on;h1ps in the first year. "If E do this actﬂ?n,
this toy will do someth1ng 1n£erest1ng What is one of the best causg] foys to
buy for your toddler group? If I-do a proceJuré,%hen something interesting
happens, Jack-In;The—Box! ﬂhat'g another one? Toy telephone. if I pres§ the

uttons a chime sounds. What's another one? Xylophone. If I use the stick and

go "boom, boom, boom" it,makes pretty music. What's another one?, A pbunding

peg board. The pegs all disappear when I have finished pounding fhem down.
O

<
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Const;hction of near 4nd far space is learned in the early years.
Suppose you don't have much money. What's a way to construct a near-and-far’

space game with a toddler? A bean'bag and a waste basketewill do to teach

 “Purther" and "Nearer." Object permanence, mgans/ends relationships, causal

relationships, spatial understandings (ovér,under, next to): How else can you

teach these concepts to your children? When we line up to go down a hallway,

'you're standing next to Johnny. Put the big‘fat blocks under all the othér

smaltl, thinledcks. Clean up time iékprosqbly one of your best times for
teaching concepts that have to do with spatial understanding. Children ﬁeed4
to learn new_;chemes,.behavior patterns. Can your chi]ﬁ 1ea}n to make a doggie
walk across a tab]g? Can y%ur ¢hild Jeara to make a teTEphone work in dramatic
play? Does he hold it up and say, "Hello,hello. 'Bye." Sometimes toddlers
put the handle down backwards so the phone is not;fbatia]]y in'place. Do

you have lots of.ring-stack sets so that they can learn spatial underétanding?

You need to have an empty space for the ring-stack pole to go through.

Between 2 and 6 years of age children develop c1ass1f1cat1on ability based

on new mental representational ab11131es VSL/rhey can th1nk of .what

things go together Tables and chairs go together with couches. They are all.

furniture. Cups and saucers and §poons and forks go together. They are all

A —
things you eat with. Socks all go together and they are all placed in a

separate pi]e\from towels when I'm helping with the laundry. If.you work in a
daycare where you do laundry, do involve the children in a marvelous c]assi%ii o
cation activjty. I know nothing that is a more de]iéh@fu] perceptual matching
tdsk than to try to match plaid socks in the iauhdry basket. Laundry is one
of the best sorting tasks and it doesn’t cést much if you have lots to wash.
You need to be Sure you're doing éqougﬁ important classification WOfk.
$o often I go into a group and the teacher has a bunch of cut-out triang]gs
frqm cardboard or construction paper and a whole bunch of squares. and a whole

bunch of circles, and the_kids ;:é to sort the shapes. Does thatireafﬁy,say
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to them, to their quts, that this is important work? This classification

. g .
R

activity? Sort1nq papa's socks, baby's socks, mama's socks, papa's pants,
mama's underpants, baby 3 underpants - these are tasks far more important to a

fam1}y compared to sort1ng circles and squares and triangles. When you're

working with qroups, it is very dmportant in teach1nq c]ass1f1cat1on sk111s to
do things that are important to children. Laundry is a wonderful time. Putting
away groceries is a wonderful %ime, if you have lots of cans and boxes of cereals.

Do we put the cereal box next to the green pea can? They go in separate groups.

-‘¥'think the best e]assification group activity in daycare is clean-up time.
A11 the cars go with the trucks: all the blocks go with other blocks; all the
soft dolls go with soft do11 toys, all the books go in the book shelves. That's

" why I Tike act1v1ty based group care; because- the child's c]ass1f1cat1on

abilities are actua]]yahe1ped by the envirqnmenta] arrangement. The environment
says to the chi]d, "In this area you can run, jump, climb, but you can't play
with smaller toys such as puzz1es." "In this area over here you can do more
messy, more wet activities -.water play, finoer-painting, easel-painting, clay

o o I " i

work, play-doh work; this %s your messier, wetter kind of activity area. i

These are mental classifications that the child is developing in an activity-
™ . -
centered program: “What materials go together in what places. CJean-up time

3
L] ]
i

is a marvelous group activity. ' N o i
Seriation is another learning of thke preschool years. Ordering objects,
and toys for exan1e: from shortest to tallest. What is the best . '
activity you can do‘yithla-groupz When you move through tranisition.times, when
youw have to go out to the p1ayground children can 1¥ne up by size. How about
skinniest to fattest . use cars cups, do]]s ogesneakers. Wettest to driest -
what could you.use for that? Jﬂashc]oths 'or sponges. Hard and soft - what L
could you use for that?. Rocks and a piece of cotton. Figure out interesting ‘

ways in which re]evant mater1a1s that lend themselves to seriation can be used

ERIC  Wwith your group. There are good commercial toys such as pegboards where you
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line up the pegs until the last slot pas the tallest beg in il. I-suspect
that children would also love if you let them take all the boots of the closet
and line up shoes - all the way from tiny baby shoes to paba's big boots for
going f'ishing!‘1 Pots and pans that are of graduated sizes make fine seriation
toys. Such tastes, such smélls, such bangings of'iﬁpurtant objects in the
family's life. 1In the childd's ]ife.' Kitty in the kegs and:stacking tumblers
are commercial toys for seriation. But whenever possible, provide seriation .
activities that arexmoré naturally mo 'véting to a child: finding the homey
things that are a Tittle bit bigger, rﬁttie bit fatter, a little bit wetter,
a little bit sdfter, little bit harder, a little bit taller. Maqumarks on

. (
the wall so the &Rildren can see themselves getting taller and taller through-

out the daycare years.

How Does Language Grow? A

The ea}liest sentences are one-word sentences. A frantiCcall - "Juice",
may mean, "I just spilled a 1ot.of it, come clean it up for me." Or, "Juice"
may mean, "] need more juice dnd I want it right now"! "Or, "Juice” may mean
"You gave grape juice to Johnny ahd ySh poured my juice aqp it is not purple
and I would like the,same color." This early stage of one-word "holophrastic"
speecﬁ is very difficult for soﬁeiteachers to figure out. "Shoes" could mean,
"Mommy bought me new shoes," -"my shoes are too tight," "put my shoes on," "fake
my shoes off," "I've‘jugi kicked someone with thgm,":..a]]ﬂggnds of things!

So we need to listen very carefully with early spéech. | .
In the next stage of development the two word and three wprq phrases appear.
’.What are some of the functions of these early speech productiohs?. Agent action,

! b objectE "Papa throw ball," "doggie eat g]ove.h Location: "Right dere."

Negation: "No me want this 'sketti." 0ver;generalization of the past tense:

S———

I fallded down and hurted myself." Possession: "Mine!" "mine's toy,", "mirie's
mommy," "mine's teacher.™ She can't bear sharing ybu with another. Possessian,

location, agent-actfon-bbject, agent-instrument and action-instrument. "Cut

3 .
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knife.", (Cut with f5§ knifg). This is telegraphic speechmsincg toddlers
leave out the little words~Sﬁch as "with." Some of your toddlers and prg:‘
- schoolers are still using telegraphic speech.- Nérk on little words 1iké
"w%th," "on," "the." Are you aware of whether your chilaren Ere abie to exéress
location, or'aqent-actign-object? Can they use description: “sjové-hot!"
Dp you stretch your chi]dren'g'speech By using.the teghniques ca]]ea "Modeling.
and Elaboration." Model correct septences. §ay, “You don't ha&e any more
paste," if a child announces, "Teacher, I ain't got no more paste" Or you can
say, "Right, you don't haVe_any more paste. "You have no more paste."l Modeling
is a powerful tool. Correction rarely helps at all when children are first
learning lanauage rules. Constant ﬁodp]ing and Tong conversations help.
How about baby talk? When the one year old says, "wa-wa" and-you're ,
pretty glad because this is a delayed child and he's doing an eight month word
when he's a year old already, do accept baby talk for now. You don't say, "Oh
yes, honey. You would like a glass' of water. That;s made of Hp0 and i;'s
composed of oxygen with a hydrdéen jon"...Ne!i we just don't do that! That's
poorl“matchmaking" (Honig, 1982c). What is e]abbratidn2~ If a child says to
you, "Doggie" you say, "Yes,aa nice furry doggie" or "Yes; a nice friendly
doagie. He's wagging his tail." You do nof say, "he's a quadruped with 4
legs. He comes in several different varieties. You can hun£ with him or’he
can serve as a housepet." Be sure you keep language relevant ;o‘the particular
Tevél of the child. That doesn't mean\that sometimes you don't say words that
g will heip the child work harderscognitively to figure out what yoﬁ mean. Usg'
a new word, but ‘in the context of other words that are very‘familiar to the child,
Do use poetry for the sheer beauty and aesthetics of language, ’Be careful
to matchmake with language. Meet the match developmentally so you're not over-
. whelming a child with ghatteéing or too many different words.‘ Yet be ;urg not
to stay at the "wa-wa"‘]evél'when.g child is able top gfasp more language

\ .
meanings and rules.
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Impel a child toward ever more complex language. Use a variety of
techniques. Use incongruity. Says the wrona thing in order to impel the child
to correct you. When Johnnie drobped his sneaker, which was untied,
from the top of our g;odesic‘dome, Sandy Kahn, who was Johnnie's déycare.
teacher, said to him, "Oh Johnnie, you dropped your truck!" And he looked
up at her, eye level, on top of the geodesic dome, his teacher who never made
mistakes, and he felt impelled to say, "No truck...shoe!" And that was thel
most language we had hgard from him all morning. Sd these techniques:
incongruous speech, elaboration, modeling, read}ng, chanting, and singing,

are excellent language techniques with your children.

* POSITIVE DISCIPLINE TECHNIQU@%{ .

" There are some excellent books on positive discipline techniques (Honig,

1985a; 1985b). Wolfgang and Glickstein (1980) in "Solving Discipline Problems"

describe many possible discipline techniques you can use with children in

groups. These range from non-obtrusive techniques such as looking at a child
¢

across a room to inter-active ;echﬁiques such as Gordon's (1970) A ive

Listening, to more directive behavior-shaping ‘types of methodg, Children are

very complex persons. What works one day(uigg;;ome, may qot work the next day.
such

And what starts out working with a child s more forceful technique,

may not be needed shortly thereafter. You can then move to a much less directive
approach as you build up a lot q} affect1on in the classroom. I recommend you

go through the whole book. Don't just choose the chapter of your choice. We

need all the idéas we can use.

Try to.role play how you would handle different discipline situations.

How can you engage a child's cooperation? What could you be doing. Buy yourself

a collection of discipline books full of ideas. Such books provide ideas for:
exploring .the consequences of actions, considering alternatwes, stating the
goal yoy have with this child, etc. N

Another book which I find particu1?§2¥ helpful is called Helping

a
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Aggressive and Passfve Preschoolers Through Play, again by Charles Wolfgang

<

*(1977). He suggests techniques whereby a teacher<sits in a special room with

children having a lot of trouble with body control. * The teacher helps the

-children find out where the limits of their bodies are so they can ga%n control

over themselves. Wolfgang explains that a physically passive,, withdrawn
child when first brought out of passivity and non-cooperétion Way_becomé ver-
impulsive and aggressive before becoming mare oorma}ly cogperative. Alwa
remember<that children grow and chango. The child may have sorrowful fimes
at home. A'technique that usually works, like raising &our eyebrow or giving
a little smile, may not work e;ery time. You need to have a great many
positive discipline techniqoes. . Z>

'o Use admiration for 'tries'. "You trieo so_hard to get that top
o1oEk on. Block towers are sure hard to build rea]fy tall. You were so
carefu]itho'way you went dp, over and tried to put that little block down.
The tower has fallen doon so much. That's réa]]y'frostratiqg. "But you tried
so hard. You must be really proud of how hard youfre work?ng " Sometimes
a daycare worker w111 say, "Dr. Honig, what do you mean 'Admire' tries You

don't know this k1d.1n _l_daycarg center. There is nothing he does that I

.can admire." I usually remind the caregiver,"Perhaps he's the'best eater:

maybe he's the best naptime rester; maybe he brushes his teeth so you havé to
buy oim a new toothbrush every week; he wears it out. Tell him hefs‘toe pe?}
toofﬁ.brusher in the class. Tél] him hp has a real hearty appetite and you
like the way he enjoys his food. Find something to praise,'encourage and
admire about your ch11d " | )

® Use body caresses and body 1anguage to give your child control
(put edges on his body so he doesn't fly out, go 1nto screaming tantrums) and
the message that his body is good. You like the feel of it, you 11gq{to,201d

and hug.him. Use your hands for calming and your body for ca]ming”%pd use -

your body and your hands for teacﬁing that the child's body is not dirty, bad,
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unworthy. The child's bgdy is good. That is your message Do not be . \
intim%dated by the backlash from sexual abuse cases. Do touch your ch11dren
Don't %uss with their clothes all the time. I me;n give loving touches and hug

children in wdys that commynicate acceptance, and "I Tove you." Bodies are
!

..good. Lots of people think bodies are dirty: bowel movements and snot and ' d

. X
spit and pee come out of them. True, but children are lovable anyway. If

you want to smell something that's the most de]icious,sme]] the top of a

baby's head before much hair grows. That smell is out of this world! Enjoy
5 ' N
little ones with nice round, fat, warm, tummies. Show children with’your
- ' <

voice, your hands and eyes that you'love them - you will have fewer discipline

problems. - T ] O///

e Invite children who run restlessly in the classroom into different -
activities from ones they are used to. Invite them info new areas, new ‘
activities. Inviting is different from‘forcing.

e Ignore inappropriate behaviors that are foolish but that are not =
Rurtful to other children. Somebody's c]own1ng or being a little silly about

someth1ng‘ Ignore it, Never ﬁgnore hurtfu] behav1or Dr. Bettye Caldwell's ~

work on aggression (1977) in the school for wh1ch she was principal showe&”a\*

?

that everytime she ignored an aggressive behav1or, the kids said, "Oh Dr.

Caldwell - she don't mind if we hit each other. She den't do nothing‘\to you.

Even if you get'sent to her office." . ’ E a . L
~ @ Don't ignore aggrés;ive behaviors. Do ignore inappropriate, sj]]jz

or imﬁatqre behaviors. They can extinguish easily. ’;géressions will not

ext1ngu1sh or go away, if you 1gnore them. The ch11d will simply say, "Ah hah,

-1t s-ok. The grownu;?th1nks it's ok for &s t® hit." And I've heard this in

daycare. A 3 year old came home to one of my graduate students and she sa1d
"Mom, it's ok for us to h1t in_school. MTSS Katie don't do nothin! It's "ok
with her if we hit!" You m;st, every tim; yoﬁ sée an aggressive behavi?r; go ‘
over, make sure the hurt child is npt_too hurt, somebody takes c?re of hih,
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and take the adgressive child and say, "I cannot aliow you'to hurt. anotfer
child. T cannot allow you—to‘bité: It *hurts dennie. I will try.to protect
P you fgom anothé; child's hurting you. 1 do not-qu:é;ZEJdren tb hur? each
‘ other. I do not want you to gef hurt." Be very;b ' serious, ahd,get a]f
the power that &our voice and eyes can give. Note this power. Have you'é@er
laid a hand on a child's shou]der'wﬁth o) ﬁuch power that they didn't move, and
yet you didﬁ't hurt them in the slightest? You héve a lot of serious power.
. If children love you they don't 1i§é to see that serious 1ook‘on your faee. -,
Jhey don't like it at all. fhey préfer'the look that says "I love onEv/T'm
so glad you're hq;ﬂ?“ That very serious 1ook doegn'f say "Qﬁu're(bad.Jg It
says "I cannot accept this behavior. It is pot a gooq bgha!}gr. That's
hurtful to people. It is unkind téfthem.” Don'%ido‘dn anh on about it however,
because some kids who are op]y used to negative attention will feel they've ) g
atoned, just by listening to a long lecture! \ N o
[} G%ve a lot gj/gitention when you catch children beiﬁg good,actina
appropriately. 4 o . E . - o,
¢ Provide many activity choiceg so if yaur children are just wandering

and restless there will.be enough things to keep them busy without ttyiﬁaxto

find another way to trip a chi'ld or interfere with another child. For example,

. ) |3
if you have a space that is your creative activity area, don't just have 1

easel for 2 children and 1 hunk oflp]aydﬁﬁ for another 2 children when you .
L} have 8 children in a room. Have a variety of materials, such as sawdust with

plastic dinosaurs in it. Make suré'yod not only have p1éydoh, but paints,

-

clay, crayons, and a water play table. Be sure %Eu,have enough. choices so_

.

& . @
children can be kept busy without having to interfere with one another.

[

{ . e . . .
¢ Arrange your eénvironmen® so children are less likeTy to interfere with
each other. I have been in a daycare where the book Jrea was right smack in

the middle of the big block area. iﬂoﬁody could read a book because there

Q were lots of large blocks all arouﬁd. And if a kid did try to read a book
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somébody hight have really huréQEFem. I've'been in centers where trikes were

-

. muscle activities at that table.” You can guess why. Be sure that you arrange

_allowed to be ridden all over the large’ room. In the ﬁidd]e of the room was
one low table fbr fine motor activities. A child might be knocked over or

be scared of being knocked if she sat there. I saw no one playing with small

your environment so there is less likelihood of aggression or hurting Bégavior,

whether inadvertahtxor deliberate.

- 3

® Model considerateness and kindness. Be helpful. Tie shoelaces and
look up and say "I'm so glad.l noticed this. Now the laces are tied so &ou
won't trip. It wou]é feel bdﬁ if you fell down and got hurt. If you did that for
a whole day you might see soﬁe other preschoolers who can't tie’shoelaces at.
all try to tie another child's shoelaces the next day. (You know, they try

yrapping the laces around and around). Model courtesy. If we want ouy chiidreq

-

to say "Please and thank you" then guess what we have to say: "Please";
“Thank you"':; "I really appreciated that"; "I was so g]éd you shared. That was
very kind of you." "That was a b{g he]p'to me . You were so helpful to Johnny.
He couldn't reach that crayon bx_ﬁimse]f. Thank you for helping him out. I
know you were busy with your game. That was thougtfu]f"x Givg the words. 'Give
the he]ﬁ%u], kind words. ‘ |

° Phy§1éa11y restrﬂfn a child who is out of control. Hold the child.
Eveﬁ‘if he/she is trying to kick and push against you:‘sd;?‘WT“know you're
feeling angry. I need.to hold ybu'and help you to get back into.control."
Convey totally that hurting other people is not acceptab]é.

[ Dgn't be casual about aggression. Once a mother said, "I'm so afraid
my 4 year old will kill the baby. He takes Richard's tennis racket out of the
closet and is always going’up to the crib aﬁd bopping'thé Qaby." Dr. Goréon

_in his PET book asked the mother, "Could you role play for us.” She did that

and in her tone  said, mildly, "Don't do that. You could hurt the baby."

-

Or. Gordon asked, "How did you really feel?" She said, "I was so scared I
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thought he'd knock the baby's. head off!" How gould you tell that? From her

tone, of course. So be sure to‘;;E\éQ appropriately sirious tone and back-

up your firmness with actions like "time-out" if you want children to take
you seriously that hurting others is not acéefipble.

e Use your body in the’E]assroom to radiate a zone of saféf;. Position
. yourse]f‘gnd your co-workers to help children know that there are=®flults who )
have a span where their arms and their bodies can get to-Chi1drqplt0 be helpful
especially if they're abgg; to é;plode with angry behaviors or feelinas. ‘Don't
turn your back. Don't stay 10 feet away if theré is a dangerous activity. At
some playgrounds that I've been at, the adults stay far away, near. the outside
wall of the daycare center. They let children pla} where the children cou]d‘
.ég;uaily get hurt on climbing equipment. Children need adults right there tg
talk about sharina, about patience, about takin§ turns. Use your body place-

»

ment to form a zone of safety and-security.,

® Role-play and discuss emotions with your ch?*dzsﬂ;’/S*f in groups and
»ask, "What makes you feel happy? What did you ever do that made another child
feel hapﬁ?%' A grownup feel happy? Tell me about a £ime-some child did some-
thing that made you feel happy?" These are the Magic Circle qyestioné of
the Bessell and Polamares program. Talk about angry feelings. - Talk abéut
what kinds 6% things a person doés th;: make a child feel ahary or sad.
That's after you've done some of the happy work. .

® Give children outlets for some of their angry feelings. Let them
pound @ pillow: Let them pound a pegboard: Tell them they can take a crayon
and scribble all over a bi shget of paper to show Jusf how scribbly mad they
feel. "What color cfgyons do you need to show me how mad you were when
Joa;ie ran across the raoT_and gnocked down your block tower? She didn't ©
notice you were building your gérage there as she was tryina to get to the
3

other side of the room."

® If a child is having a problem with patience, refocus the child on
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other activities. We focus and we redirect. We can't have;a new trike for
each of 30 kids. One child will have to use the tricycie, then others can
have a turn. If you promise a child a turn next, then keeE yoyr promises.

If you told Joanie that she can be the 5th one to use tﬁé trike,‘ be sure. -

>

that after Jerry, and Jimmy and everyone else has used it, you come over‘to .
dpannie and say, "You may-have forgotten, but I promised you the trike after.
so and so used it." After two weeks of such behavior in the Children's Center
daycare - we no longer had a fight about our new red tricycle. I was
amazed how much keeping promises helps to maintain peaceful re]atﬁoﬁs1among
preschoolers. Do you know some children remember your keeping a promise or
not keeping a promise for years. As grownups, can't yeu remember some of those
feelings?

ho Saturations techniques sometimes help to decrease actions such as -
spitting and biting. If children need to bite, take them into a bathroom. Have
them bite, perhaps on one of those rubber‘circles that's a teething ring.
"Bite some more. You really need to bite. You felt you needed to bite so
bad that you hurt Johrinie. Bite some more. Bite again." Their jaws will .
get tired. The saturation technique is also useful for spitting. "Spit
row, spit agéin. The toilet. is for spitting. You can spit in the sink. We
can wash it out with water. Spit some more. . You needed to spit. Your were o
feeling you really had to spit.” Here is a spitting place. Here is a spitting
time." Saturation techniques. : i Y

® Techniques for handling di;cipline problems that aré.making you
uncomfortable need to specify how and when a child can do an action. "You
own the problem," as Dr. Gordon says in his PET book. Suppose the problem is
masturbation. Some‘yohngsters between the ages of 2% to 6 years‘keep'their
hands in their pants all the time. You might tell them g%me things like
"Touching your genitals, touching your penis or handling inside your pants are

things that you can do in your bedroom ar things you can do in your home or at

_naptime under your. blanket on your cot.” 39




Some people get upset seeing your hands in your pants all the time." A parent

.
may say "When you go out with Auntie Jane shopping ‘this afternoon, I don't

want you to put your hands in your pants. There are other places and times

you can do that if you need to do that." Aﬁd I know one 34 month old child that

e

reported after coming back from-an outing with his babysittéf "1 didn't put

my hands in my pants," Of course, he had them promptly in his pants Jater'gn.

-

If you take away all possibiTities of tduching genitals you will have trouble

with your little 3 to 6 year olds. They are discovering the pleasure of touching‘

their genitals. Anq a penis is very visible. Right™n front. It is hérder
to f{nd a culva. But a penis is very visible. For a discip]fne problem that
involves your discohfort with sexuality or sgnéua]fty, give opportunities wﬁere
or when these behaviors would be gppropriate, and yhen inappropriate. So the
child has some feeling that he won't have to be told to stifle all these h
physical needs. )

Mirroring behaviors are suggested b},Wo]fgang to help the passive
preschooler. Hold a ch{lﬁ on your lap in front of g'full—length mirror and

name parts of the body: the cheeks, the chins, the necks, thighs and knees

so the child gets a physical feel for how wonderfyl and §ight there énd real

N [

that body is. Mirroring activity.

| e Avoid messy'activities with acting outeangry chi]dren..'WOlfgang
sugqests not a]iowing activities that are very messy to start ofit with in any
of youn\groups if children are aggressive. He says there is too much potential
for a lToss of body control w1th messy materials when a child is aggressive.

Start with mirroring activities. Then work on such activities as block

playing and building activities, but not with messy fluid materials. They allow
the child to create demons, to project all kinds of monster feelings. So that
he splatters all over or goes wild with all the meﬁéy matgria]s. Wolfgang

does not suggest as-a Freudian might, "Oﬁ let him mess. It will get‘theggzzi
out of his system." Wolfgang states that messing will t}igggr lack of control
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and then you have to do-all that holding and caJming.
e Finally, think of positive behaVvioral a]térnatives.' Encourage

alternatives, encourage children to think-of .the consequences of their

disapproved acts. Physically help g;é%i]ﬂ\who is gefting terribly frustrated

and is on the edge of 1osin§ control, by giving a little adjusting manual help

for example, if she is trying to get that nesting toy into the box. Give

unobtrusive physica1 help so that the child can keep control over the
- . \

activity,

& Say what'you "do” want. Instead of say%ng “Don"t run, Johnny" and all

TQS hears is the“ruﬁ’part, say "ﬂglg_dbhnny." Ride carefully," works better
than "Don't knock her over with your tricycle. You're going to rurf over

her with yéur tricycle. Don't run over her." He mfght run over her because
“Run ovg;hzér"_is the part he's heard. | .

., @Use materials to make the classroom feel "homelike". Decorate with
colorful éo]]ages the children have made. Adorn your room With materials. If
nggpa&e high ceilings put banner streamers so that’tﬁe room seems warmer and
cégier to kids. - ; . '

‘ @ Lastly, use your body fo convey the“messdbemthat Toving iafe care is
available. Love-with your véice. Smile. Use words to tell ayghild, JYou

are spegja]. You are important. I care about you. I'm heré to help you

grow and learn." Positive discipline is a struggle. Keep trying, so that

the children you serve can f]ourjsh safé]y and grow well in your child care

v setting. ' - .
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