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"Emerging'issuqs in early childhood education" is an important area for people

who work with young children. This topic invites us to range over knowledge domains,
professional worries and hopeful events of the past decades in order to think our way

through to the future. What are ten emerging issues ‘that we need to be aware of?
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What is the Purpose of Early Childhood Education?

¢

-

The f{rst issue has to do with the societal purpose for early childhood education.
Parents are working in unprecedented numbers: Children are going into group care .
settings at ever younger years (Honig, 1984 ). The whole questipn of the purpose of
such, ear}y care and education becomes extremely acute for us today. Once upon a
time, we all knew what a_nursery schoo], a good quality Un1gers1ty nurserv school,
was for. It was a place where parents could bring kids to p]ay and learn for 2% hours:
a place where young women and men could 1éarn to be excel]ent ear]y-ch;1dhood,educators.

.But nowadays people are not so sure that this is the purpose of a program. So many
0e001e_saybto.me, "] need a place to 1ea¥§_my children, I need to be sure t can get

in to work by 8:00 A.M.; I need to be sure Tn the afternoon that the center will stay
open late" . Some people are conceiving of early childhood educat1on settinos as

L}

H custodial places that primarily:serve work1ng parents. Is that how you see Early

.

N Childhood Educat19n7 Is that the purpose of it? And much as you might say, "That
(:\J[ shocks me; that shouldn' t be", still, this is the way many fam111es see our -profession.
l!:b I think we need to talk and dialogue with parents first, because our views of the

™ ‘ purpose of child care may differ, and, secondly, because so many early childhood ‘
<::> educators really don't like the families they serve. This may be P ;ticu1ar1y acute
. - ~ N l

- w'for educators who serve children in families that are somewhat harsh or abusive or

‘::ll(af'1ow educatipha] level. Some researches squest that the feelinas of ear]y chi]dhood.
‘ Ne— - . - . . ‘

1 .

Address presented a¢ the Early Childhood EQ%Eat1on C nfemence "Joinina Hands *
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report or accuse: "She shou]dn[t'be doing-that‘with her}kfds",qr, "They don't give .
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educators can be almost adversarial with parents. Caregivers ‘and teachers may

that child enough time aqd attention". "He needs a lg;umore caring, that's why" :
he's acting out in my ciass™. - I'm sure yob've heard these kinds of statements; maybe

you've made some of them. So that we need to be dialoguing about'the purpeses of

early chi}dhood education: Do you havg 3 custodial comceptualization or a deve]dp-
mental conceptua1izat16d? Is child care just a service fo; working parehts? skould
there always be an enrichment component? I rarely speak in absolutes, but in this -
éase the answer to the number 1 i§sue, I £;ink, cannot bé that we only provide a
custodial environment with sma]f’éhi]dren. The needs for early child care are

growing. Ever grewing numbers of working women with ever younger ¢hildren are going
S

. back into the work force. This is occurring partly because often company policy

e ’ ' ) . N
professional at $3.65 an -hour and then ask me to come and build booths on

does, not allow mothers to Fake off more than a few-weeks or months from a job.
Families are desperately seeking infancy and toddler care and such facilities are _ |

v
increasing at rates' higher than for pre-scheol age children. ‘ %3%

Early Childhood Education: Profession or Job? L -

The second issue thatyis important has to do with the concept of Ear1§ Childhood
% t .
Education personnel. Do you have-a professipn or a job? A lot of people that}? have

‘met, who'work in daycare, feel it's a job. And once thpy get home they have toddlers

of their own and they are tired! And they don't want'to put up with 1it§1e'bnes

cnying, and thﬁmb sucking, andfheeding to be held all day on a hip for possibly the

first 3'or 4 or 5 or 6 weeks‘in‘d§ycare. Some 1iFt1e children are needy and distresseq

at separation from family when they first come‘int? daycare. ’
This paiticu]ar is;ue, then, has to do with ﬁYofessibna]‘hua]ifications and

professionat attitudes vs. a "job" attitude. Now you may say, "Professional attitude

is all very well.if we were paid a living wage. But when they consider me a

Saturday and'Sdnday - in order to sell baked goods to raise money for scholarships for

the ceﬁter and for this I am not paid at al1 - then am.l really a professional, at

’ .
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$3.65 an hour! Cleaning ladies and garbage 6011ectors,iﬁ my gity ére eafning
$18,000 a year." I don't _‘ow mapy Early éhf]dhood Educééors in day Eare who earn
that kind of méney. THe-%gsue "&s ECE a job or is ECE a grofgssion," needs .to be
discussed and it needs to be examinéd much more in depth. A job is something you

can leave at 5:00 and go home. I have soéial worker friends who earn much more
money than day care workers. They work in a hospital w{th mentally 111 people.

They go home at 5 o'clock. Their time outside of work belongs tg them alone. That's
marvelous ! Mgny of us have to go home and Qé are preparing ma%eria]s and .activities -
for the next day. Or we're worried sick about Johnny because bruises on his'body
look suspicious to ds as if somebody has been beating on him.. Do we tell protective
services; do we call parents firgt? We try to collect egg cartons and othgr
"beautiful juﬁk" from all our fr{ends because we ran out of é;g cartons or toilet
paper.rolls or whatever else was needed for the creation of materials which are
supposed to be homemade. Of course it's good for parents Eo see classroom §oys and .

activities and books that are homemade. True. But wouldn't it be nice, once in a -

“while, if your program had a budget sufficient for the-stoﬁe-bought toys such-,as

Fisher-Price makes? This whole huestion of "profession versus job"is very inferesting.

. Sure, those of us who are in a profession don't count hours, but can one/avoid *

burnout at $3.65 an- hour or $4.00 an hour or $4:50 an hour? That's why so many
people say to me - "It's a job!" But ‘child care really can't be considered, just a
job because children are some of the most, mysterious, ornery, beautiful and delicious
uman beings that God has ever created. Children requires a1l of the professional
skills that we can possibly bring to bear'upgn their’problems and their needs. The

older I grow the more I think I need to learn professionally-about young children. ,

’

And 1 Know quite a bit!

Now, if we are a profession, then many more questions arise. For example,
. — * J N

where is the proféssional 9ibrary in your day care center? Where are the materials

!

and books you can bring home at njght? Where are the training manuals? Where are

the resources, the backup resources for you to be studying more about yoqf profesfion?

' ‘ ¢
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Such tra1n1nq resources need to be supp11ed not ‘out’ of your own funds at the sa]ar1es

you eanp. ‘They should be,provided for out of funds that government acencies, and
£ o%ivatéiresources in industry and comnunity atlocate because they realize that ear]y ’
childhood caregiviné is a'ﬁéry important profession fbr society.
Once we think of‘ghi1d care as‘'a proféssfon,'rather than a jdb, then we }
N need to b§ thinking about just who can become an Early Childhood Educator. Some
- _ qf the day-care workefs accused of-rapes of preschoolers %ad np orerequisite skills

%or early childhood work. Did they have a "Hob?" Should they be considered

professionals? I got a real insight into how imnbrtant this issue is when I was

N
.

teach1nn about 1nfant daycare at & "U.S. Army base in Europe one summer. Some of the
d1rectows “told me their problems w1th h1r1ng Early Childhood Educators. One of them ’
reported: ' "Last week they sent me 8 pinball machine operators, Dr. Honig." I asked,

» \
“For early childhood centerd for-infants and toddlers?” She said, "Yes! Because

these-meh had had a pinball machine operation cut out of one of their bases so they

FIES

no longer had a 3ob to service those machines; thus, they were fiﬁ§t on the list for

employment." Then ECE is considered just a job# If you can be a pinball machine

V4 . .

openator run a commissary sa]es booth, then some people suppose you .can take
' {

"Eare of .infants and todd]ers ‘}f JUSt being available is the op]y requirementlthen ‘
of course, ECE,iE a job. And indeed at the Arﬁy base I was ;o]& lots of stories about

- peonieawho are just waiting for a commissary job toképen uﬁ,but’meanwhi1e decide to
dg this ch11dcare job. It doesn't pay as well, but no commissary s]ots are open yet
Such an attitude sure]J reaards ECE p051t1ons as Jjobs and not as profe551ona1 sérv1ces

Should there be 1icensin?? Should you be required to have an elementary K-6 {
dearee? And if you HQVe a K-b dearee does th;t mean you kpow anythino about the
development ofotiny little ch%]d‘en?_ I“m not talking about somebody who-ﬁnows how
to do a master stencil for worksheets that-a teacher can use to have children draw
inside the lines to color a big teddy bear and evéryone use a brown crayon please
because brown is really the right color for a bear. And whét if a ffdd1er chose to

use an'o}anqe cragon for a Teddy-bear?

.




Staffing reqoirements pose a dilemma. Some people{who have ficensure.im
elementary education may kﬁow too little about the socio-emotioma1 deveiOpmen¥a1
' need$ of toddlers, for examp]e,.hgving temper tantrums.or undergoina what
, - Maraaret Mah]er—ca11s the' "Psychological rebirth" of the infant at about 1% years‘
of life. Th1s rebirth, for examp]e means that the now- vert1ca1 de11ahtfu1 wa1k1ng
baby is all of a sudden realizing that she is alone in the wor]d with her-own 'strona ,
emeraina will. Her -parents often have wishes for her behavior:?fgm her own <different

wishes that lead to battles. Mama is a separate person. The merging closeness of
N

the first year of 1ife will nevermore be again. Yet the fight for comfortable
independence has ﬁust begun. This is a distressing period for toddlers. How many

elementary school teachers age trained to be sensitive to sdhh conflicts in the lives
L] .
of véry young children in group care? Sometimes direcﬁors prefer someone with a K

. ¥
throuah 6 deqree. Yet how we]] prepared is .such a professional (with education but«

-’ ] L

not child.development courses) %o cope\w1th todd]er troubles? .

s/ "

+

<
. If-early childhood education is'a profession, then we need to have specialized

’

trainina for those whd work with yoang children who are in different staaes of

development. Caring for a vulnerable infant &t a few weeks requires skills in
. ) N
addition to those learned in preparing to teach four year olds. The pressure for

L 4
child care facilities is strong in society. There is an enormous need for workina

-

parents for care for very small children. Now whether society should be supportina

parents to stay home and rear very tiny cﬁi]dren is an issue over which you and I
N \ ! .
have:very little control. The lives of human beings go on whether we will or not. .

So this issue is a very impoffant one.™~What kind of coursé@ork best prepares a

o professiona1 early childhood specia1ist7 'Shou1d refreshér courses be required? How

"many of you are requ1red to take a course in 1nfant deve]op ént? Language developmefit?
{
N Pro-social deve]opment? Observat1on skills? How many ECE proarams require a course

on research findings that would be he]pfu] to give students more 1ns1ohf 1nto the . *

behaviors in young children? Are the course requirements actua]]y 0 s that will be

léfgl(; . ) ..) o g - L . -




helpful for profess%ona] growth? That S another prob]em i@ this area. Suppdsé you

-]

have received a credentialing associate degree. Suppose you have worked on the ]ob

in child care mithout a special degree for-years., Should you not be allowed into
. - . .

s~

a center because they have decided only to acgept “professionals" with a K-6
¢ 3

license? ‘ ! . . . . b
.Potentia1 difiich]ties abound here. Many wonderfu] ded1cated human beings are -
working with.small children who would never be employable 1f an glementary license |
were'rigidly required. Nor am I conv1nced that this, 1s the kind of licensure that
should be required. But we need to beg1n d1a1ogues and thoughtfu] processes, not
"turf ]ea}ous" progesses. K ) - sa
Just because we have an ECE degree does.not mean that we are the on]y qua11f1ed

-

people to teach yQung children. . There are people ‘with child development associate

»”

deqrees there are Headstart trained peop]e, there are ordinary human beings

L]

without any degrees who do indeed have marvelous skills w1th vepy youno children.

They might be your grandmother or grandfather or one or another of you who don t have
a degree in fie]d“but have a gift. Because I believe in gifts. Even with training
somefpeoo]e cannot empath1ze well with little ones A head teacher with a master s
deqree came to the edge of the ‘classroom door wh11e the aide was read1nq to the
group. 'Little Tommy was sucking his thumb and patt1ng h1s cheek with his spec1a1
.blanket and }1sten1ng with-wide open eyes to the stbry. Hjs hlgh1y trained head
teacher came to the dodr, frowned and.shooh her head. Tommy dropped the thumb and

he droop rthe blanket rather quickly. So she was a profeés%ona] becagse she had

a master's degree. But did she belong in early childhood education as a professional?
Did she really understand the neéds of a young child for sensuous experiences and .
how much his ability to suck‘added to thewfervor with which he was really ab]e to

iisten to that story?

We may need to reorganize departments in €olleges in order to

P

2See Honig (19795)for twenty queétions you can ask.to see whether yoJ or someone you
- - wish-to-hire can be considered a quality caregiver,

'l
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N prepare ECE spec1a11sts properly to work with the youngest age group, 0-3. Perhaps
. c ld’
we've done wel] enough in tra1n1ng ECE personnel to work with 3- Sfypﬂht we need tod

P

be thinking about the entire range from 0 to . 6 years. So this second emerging

issue should push us toward a new look at our preparation requirements.

' A Theoretical Framework for Child Development Work \

The third issue that I want to talk about has to do with(a conceptual world
Qiew that will help us see what child development is all about. bthat psychodynamic
of cognitive or curricular model do we have? Some of you may have beensbrouaht up
(‘ in programs that taught you béhéviora] modification (SR theory) ways to t?égt a child
ih order to shape behaviors. Sehe of you may have been brought up in programs
that stress dynamic[ﬁsychoana]ytic aspects of personality development.: Perhaps you
learned that it is of little use to treat surface behaviors. The only thina that is
rea]ﬁy impertant is.whet is going on deep underneath ' "Oh he has a new baby sister
Af'in the family", or "He needs to hit and get all that echeaming out of his system,
and get all that agression out of him or etse he will have a §past{c colon or he
will be repressed in his Tater childhood", or whatever will happenui Our wor{d view
‘1s kind of an important issue. With what world view do you come to*the classroom

to workfwith the children? Did you learn Mahletian theory'perhaps from read1nq

Louise Kaplan's book, Oneless, and Separateness, that marve]ous poetic rendition of

Dr. Mahler's theory about how infants and toddlers grow from their first phys1ca1

‘birth through their‘psycho1ogica1 rebirth in, the middle of the 2nd year of life (1978).
Perheps you 1earned°socia1 iearhth theory. Do you\rea11y understand about how
important adults are-as live or TV fodels for youngréhildren? Once a few years ago
in:a first grede;t1assrooh)the children had to write stories aboyt.whomthey wished
to be like. Teachers wrote&ddwn each child's wjeh. A11 around the edaes of the
room there were 1itt1e stortes: "1 hant to be batman", "I want’to be supermen",,l
‘want to be.bienic'man", "D&hant to be wonder woman", "I want to jump 6‘mit1ion miles

to the meon". It was very interesting to me. Who are models for children? "I want

©__to be the Hulk." A little boy in d day care center proudly informed‘me, "I can do ¢




dancing just like Miehae1 Jacksen" and he proceeded to wiggle his behind quite
. suggestive]i. He was ali of 3% yeare old and he was already &oihg'beautifu1 sexual -
gyrations, modeled after an adu]t‘ﬁstar". }ndeed, who are the models for our
children? ' |
We know from socia1‘]earning theory how powerful mbdels are. Haven't you met
v little kids that stand just like papa‘D Little kids who sco]d dolls just 1ike mama
,sco]ds or caJo1e for special pr1v111ges just as they observe in the1r families.
Social learning researche§ by Bandura and by Sears (see Honia, 1983) emphas.ize

the power of moie]]ing theory. Thus, it is extrehe]y important to study

\_ - theories of child development. ECE coursework should provide opportunities to

etudy Freudian theory, social learning theory, Stimulus-Response theony, Gese]]gs
ideas. " Ggsell’s work has comforted couht]ess pdrents with the message ahodt a chi]d;s
stages, "Oh well, if it's real bad now it's bound to get better". Behavior goes in
waves - more organized, then disint grating, or oppositional then more rounded, more Mﬁarnk
Erikson's theory (1980) is critical for ECE specialists. Erikson

descrihes eight nuc]ear struggies'that little ones go through and little ones grow

‘ th¥ough asTﬂq deal w1th these nuc]ear conflicts throughout life. Perceptive effective
careg1vers help ch11dren resolve these conflikts more on the pos1t1ve than the hegat1ve
po]e. _ECE specialists need to know Er1 ksonian theory well. The first great nuc]ear
conflict, during a baby's first 2 years of life, has to do with the building of a

sense of basic trust: "The world's not a bad place to grow up in. It!'s worthwhile

learning to wipe the snot from my nose, qn a tissue 1nstead of my sleeve; eat w1th a

.fork and ‘a knife; make on a potty 1nstead of in my d1apers say please and thank you.
A]] of those awful peeu1iar things that grown-ups insist on. It's worthwhile

Qbecause you know what, when I'm hungry they feed me; when I need’company the;‘pick
me up and burb]e nice loving things at me; when I peed a hug or a ho]d they cudd]e

me; and when I am in*distress they don't let me 1ie there crying a long time. They

come and fix it up." . .




-

fhat great nuclear conf]ict oﬁ,basie trust vs. mi§trust of the first year‘
pf 1ife reappears with all it§ demons over and over again in schoo] Qjassroomg Many
children don't trust the helping adu]ts called teachers. How-many of you have ‘worked

" in high school c]assr00ms where half of the youngsters looked ‘at you as if you are
"the enemy"? Rdu]ts are the enemy. What happened to these children 1n the f1rst
year of life? What happened dgring their first Eri ksonian puclear conflict of
learning -that grown-ups are thustab]e: "Grown-Ups trust my sigha]s. If I qgive
a'1qud yell ehey come pretty quick and help me feel better. Grown-ups kind of"
trust themselves. They seem to hnoh how to pick me up and eomfort me and feed me,
and change me, and play with me, .and entertain me, and look at me with shining eyes.’1
It is troubling in our society that in many classrooms growing children de not trust
that there's going to be something interesting or worthwhile or vibrant or learnablé
or relevant to their life that a teacher can do, pr say, or show. . \

We need to know.also about Erikson's second nuclear conflict in the toddler

period; and the third cohf]ict/;hat characterizes the pre<school period. During

these growing stages, the child learns to assert a will of his/her own Hifferent
from everybody else's. A child learns that it's okay to have wishes that are
different from everybody else's. A child learns to take initiatives and responsibility
for choices made. The outcome of these nuclear conf11c%s is an assert1ve sense of
autonomy vs. a 1ast1ng sense of doubt or fee11ng of shame aboutkgepa?ate and different
w1shes from your family, p w1?1 of your own. The third Eriksonian conflict involves
the development of initiative vs. a permanent sense of guilt over making decisions
‘ that may not be what your community makes or.may not be what other people have made.
In your fami]y,perbq» you came to decide for your'own life, for example, that yes, _
you're going to work as much as you can and brihg in money to the family but also

continue on in school. Things other people.may never have taken initiatives to make

' happeh in your family before you become pogsible if you master well the emotional
3 P N .
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struggle of the preschod] period.
If you aan't know how hard these pdc]ear conflicts are .for an infant, toddler,
and pre-school child, how can you be aware of their repercussions in the c]assroom%
How can you be aware how marvelous that two letter word "No" is? Call a
toddler in your pre-school c]assroom.gor lunch. He maJ we]i giggle "no; no, no, no,
no, no, no, -no, no,‘no".and ruﬁ?way. Then he looks back at you with su;h Jjoy as_ |
if to~announce: .”See what I can say! [ can be myself. I‘can say no!" How d you
know not to be upset by that and to actually take a certaip pride in the chi]d’yho
is turning at two into a "no" saying creature. A "no" sayér can say "no"” to gang
behaviors, s?y "no" to de]inqyent friends who are gqing‘to~stick up the corner gas
station. A “:3" sayer can say "no" to people whe invite hiﬁ to a beer blast the
night before a test in high school. A "no" sayeg can say "no" at age 6 if (God
forbid) a rapist or an abductor tries to get that kid to éome into a car by offering
himice cream. "No" saying is really importént. NO to Heil Hitlers, No to regimes
that are totalitarian on the political spectrum. "No" is a very important word.
Of course if you're going to fight a toddler qyd say, "what_do you mean, saying
'No' to your father", (I heard that indignént résponse in a shopping mall store)
your toddler may well have troubles in life dea]iné appropriately with authority

figures. Are you good at eavesdropping in shopping malls? They are wonderful places

to eavesdrop. I learn more about child development than in many book$ that I havé'in

my office. So, it is really importanf to understand, the "No" saying stage: What
no means for a child and how to handle it.

)Thus,anothen of the critical emerging i;sues is how much have you thought about
the theories by which your children gréw and theories wbi;h can help you organize. o
your Ehoughts about children and\your thoughts about staffing ECE classrooms. For
example: Some people think, "Oh well, if we need more classrooms for very. young
children, such as 1's,.2's, 2's, and 4 yéar olds, we have lots of jobs open now but

not enough for teachers of 5-6 year olds throdgh 12 year olds. Let's just give *

those teachers jobs with the younger children. But teachers trained to teach elafentary
. o
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school age children mﬁy.not have any theoretipa] knowledge of how tiny cHi]dren_grow.
-An infancy teacher needs to know the difference between an older prescﬁoo]er and a
Pjagetian sensory motor creature struggling to learn about object-permanence and .
means/ends relationships, causality, and spétia] relations. . If you don't know
early Piagetian developmental stages it's going to be very hard to move from teaching
. fifth grade to teaching 2 year olds. ‘ ‘ _

‘ Think about the issbe of how we grow Fo conceptual understandings of the young
child. How do we mix and match theorists in order to understand the child? Can we
teach by simply making é downward extension of the e]ementary.sghoo] modgl or
should we more perceptively try for an upward extension of chi]d;deve1ohment knowledge
in order to uﬁderstand all chi]preﬁ at all stages of development from fnfancy onward. ~
Shall we choose a particular theory and 51an by that theory? Some programs are bdsed
on single theori;s. Psychoanalytic programs may be based only on the h¥drau1ic
Freudian model (pressures in: symptoms out). Behavior modification classrooms are
based on Skinnerian or SR (Stimulus-Reinforcement) theory. DrztBettye Caldwell once
said something very delicious to*%e. She said, "Never choose any one theory,

Alice Honig. With theories, don't be a bride; a1way§ be a bridesmaid". And f
thought that wasn't bad. Catch all the bouquets! Mix and match theories. Sometimes
Bandura and Sears and the social learning model will really help me‘undergtandqa
child; what's going on with that child. wﬁy would the child be Qghavin@ in ways that
are frustrafing and inappropriate in the c]agiroom? Other times a Piégetian modé]

, helps me really to understand what looks 1iﬁ§5very peculiar behavior much better

than any other theory will. Use your theories to undgg;tand and help your children
grow; Don't become wedded exclusively to one theoretical model or another. Be
flexible and perceptive. I'm thinking, for example, of a preschool teacher who had

planned a collage lesson with paper plates. She wanted her children to use blunt

scissors and cut out pictures from old mdgazines, paste each picture in the center

A,
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of a plate with glue, and then color around the edges. One.child kept pasting the:
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picture down and then 1ifting it off, pasting it down and 1ifting it off. Well those
of you uﬁo understand sensory.motoé'déve1opment will know that ;his,ygs,red]]y partly
an object permar dé task for that child. Is thg paststill there if‘xgu Tift up

the picture? Some teachers might.not be attuned to this chi]d's prob]em. _They
might think, "Well, this child is 2% years old in my‘todd1ér classrdom. He is.
bound to be out of the sensory motor period because my professor tayght Re that the
sensory motor period Tasts from O to 24 months. After that children are all at the
early pre-operational stage of development." Oh really! I've found plenty of left-
over sehsory motor'behaviors in myself and other grownups. And I have found lots of
early pre-operational socially egocentric béhaViors in some brilliant PhDs.

’

_ Understanhing Piagetian theory in a sophisticated way heips a teacher match teaching
more\accurate1y to.the child's cognitive 1§ve1. Teachers need maichmakiné’ski]]s
“(gonig, 1983a) . .

* On the other hand, Piaget may have nothing to te11'you about what to do with
thag_]itt1e "no, no, no" saying child who ran away when you said, "lunchtime" in thg
daycare room. - And then you may need to call on Eriksonian theories in order to
appreciate the amount of autonomy tﬁat ;hi]d was showing. In that situation, by the

/

way, I would ignore the "no". Use §:5 theory). You might say, "Um, hamburg&ts, num-num,

Carrots, um. Dogs that smell good!" Whereubon a toddler might gallop over, ana
knock you half over, climb into 5 seat, pound‘the taB]e cheerfully, and say,
“Mea%, meat, meat!" ‘That;s.probab1y the beét Waj of treating the "no-nq". TLure

. htodd]ers to lunch! chept as much as péssib1e a todd]eﬁg,desperéte need to control
his or her own life, to éssert budding selfhood. So often, toddlers just need to
say "no". One mother was getting Héf first grader and her toddler ready in the

-

mo@ning so she could come to theories class at the University. She poured out

- the cold céreal,-and then poured milk for her first grader. When she came over with
the milk bottle to her toddler, he said, "No milk mommy". Mother reported: "I
h .

O _simply put the milk bottle down on the table without paying more attention to the

" child"s refusal. Erikson. . teaches u§ to respect toddler strugglgs for autonomy.



Try to use theoretical ideas creatively to assist children with developmental tasks.

A few minutes later on, after trying to eat dry cereal, the toddler called out, -

“"Milk now, mommy"'. The mother said, "It's fantastic". It is. Once a child at
. that Eriksonian stage 2 understands that you recognize his right to have a will of

his own)theh she or-he can find a way to behaJ; more gooperafive]y with adu]ts.‘

‘Our third issue then is, "How much are we 1earqing about theorists aﬁd how much

theory are we learning that we caﬁ apply?" Once I was teacﬁing occupationaT tﬁeraéists
_and nursing staff at a University medical school. Most of those in attendance had

a master's degreef I spoke about child development thgo}ists and how they could

be useful to work with handicapped youngsters in classrooms or in mgdica] settings(@bnﬁjﬂék

Afterward, people came up to me and said, "You know, I had those courses.l I had

to study Piaget, Freud, and other theoristg. But I didn't know what the theories

had to do with handicapped kids we care for." So(the'issue is not just learning a

little Freud, a little Piaget, and a little Eri‘kson. What is vital is to learn

what the ideas of various theorists mean in the lives of the children you serve.

Balancing your Knowledge-Base as an Ear]yQChi1dhood Educator

Early child development and early childhood education depend on three majof.'

compqnents: theory learning and understandiqg, research knowledge, and practical '
app]ication;. With a three-legged Stooa, you know, if you cut off one of the legs,
you can have a nasty fall! What are the proportions of training time that Ear]y ‘”J
Childhood Education Specialists should be devoting to each of those three a;eas?

I know some programs iry psyﬁho]ogy departments (where gar]y childhood educators are
required to take the psychology component of their training) where much time in the

infancy course is spent on learning about orienting reflexes of infants/and the
b . )

-
’

conqgtionability of the very young infant. Sometimes a‘course emphasizes cognition
exclusively so that you learn a lot about transposition experiments, but you Tlearn R
little about other aspects of the psychology of pre-school behavior. So the qﬂ‘(bwe 19 ¢

how should we apportion our professipnal learnings with respect to theor&, practical
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application, and research knowledge? 1 find research kndwledge extremely important
‘and consider it ”ammun%tién" for~ECE workers. In our:field, if you say "You
shouldn't hit a.thild" therek bound fo be someone in-a class who says to you, "My
daddy hit me when I was a kidyand I've grown up jus%_o.k." Has it happened to you?
Yég.a It has happened to me. Or somebgdy will say "If you don't take away privi]eges‘
from a child and send him to bed without supper how does he know who's boss. My
parents did that and I grew .up fine”.. If you don't.know research knowledge, you will P
simply continue to have what anthropologists call éonf]icts in va]dés and beliefs
with otherhadu1ts.  Values are judgments of good or bad (e.g., a good child is a
.quﬁet child). Beliefs are our ideas about what aspects of experience vary together
(e:g.,” n apple a day keeps the dqp;or awayf'“Spank a ch{1d: if you don't know what
it's foryhe Wil Picking up a baby will spoil him. Intellectually gifted kids .
aenera11y have rotten, sallow comp]gxions and they are'yeny weak and spiqd]y and they
, can't do anything on the p]aygroung). "How do you convince péople who Ho]djsuch
"folk' beliefs and shch va]ugs of what's good or bad? The best ammnuntion I know
for this conflict is knowledge of relevant contradictory research data. I can't
emphastze that enough. «For example, if you know Mary Ainsworth's ob;ervatioqa1
resea}hh of mothers and iﬁfants inﬁéractions iq the home during the first year of
1ife, then you will know that picking up babies in the early months of the first
year of 1ife tends to produce a baby who cries less and who uses more of other
communba;ion modfjﬁ The baby calls out, smiles, tugs at clothes, babbles, to get

. your attention. That child will be a more compliant child toward the end of the

first yéar and the beginning of the terrible 2's. If you know Ainsworth's research

61997you will have facts to answer someone who says, "You shouldn't pick up babies;

it spoils them".

v ' Clinical evidence and experience'can'he1p too. “"If he has a toileting accident,"
one mother said to me, "I .want you to switch him on the legs fhe way I do." When she
had a‘toileting accident at 28 months,_thé child stood there rigid with fear, She went

into hysterical sobbing because we didn't come over and switch her on the legs! Child

15




care staff were calm and solicitous and reassuring. By not punishing her physically

'we violated all of her expectations of what adults should be doing. So we need

to know research data very well in order to counteract false myths.
. A ! .
Once we had a very graciousavo¥uﬂ{eer in the day care classroom. But she

said, "Oh, don't pick up that poeketbook, Johnny. Pocketbooks are for little girls.

That's not for a little boy." How é]ad #e were to have a volunteer with an extra

pair of hands. Bui sexist beliefs need to be counteracted, partly through research
, - ”

r

information, partly through ekpioring in staff development sessions the
inappropriate beliefs:and values we may bring from our past into the ECE classroom.
Research da£a provide ammﬁhifion. Knowledge based on evidence in the laboratory
“and in the field that can he1p to counteract ‘some pf the 'folk' beliefs and some of
the expressed va]ﬁes that are centrary to what would be best for youna children.

-

But, how to apportion your chi]dhooq education curriculum in terms of making a
decision, how much theory, hpw,m;ch reZearch‘hnow1edge, how much prac=

tical experience...fhat's really an issue we have to hammer out. There are

people who would say, “Al1 you need is the pract1ca1 experience. On hands experience—
“that's all you really need". And I agree we need a 1ot of that. As a matter of fact,

I wouldn't hire anybody withoat saying‘you“re going to be in the classroom for a

month and then we'll make a final hiring déci§ioh;heeause no matter how good someone
sounds when thex're ta]king‘to you, you really need to watch hew their hands are Qh, >
a child's body, how'1gviﬁgiy.iheir eyes meet a child's eyes, whether the voice tones

are warm of zoo-keeper voice tones: "Come over here, right away. Didn't you hear

me ca11ing?” The issue of the distribution of courses and exgehiences and knowledge

)

bases requireé.a lot of intellectual hard thinking. Ih reality,~it may be true

that differeht folks have different needs in ECE. Sohe people ma& be fu]H of

theory a]ready from a lot of undergraduate psychology courses. 7 What they need,
perhaps, more urgent]y 1s some on-hands internship experience, 1earn1ng how to apply
theory w1th young chtldren. Dec1s1ons about apportioning training may have %0 be

@ made on an individual basis.

. 16



Work with Individual Children or Nork with Grouns?

‘ The fifth issue revolves around deJivery,of program in classrooms, and
classroom treétment of children. Do you work withlgroups or do yod work with individual
children? If you mix and match pethods; how do you mix and match? If\ﬁe cut
corners imeprograms for young.chi1dren, as happened to Head Start in 1984, then
prdgrams receive tHg saﬁe-amount of money, but now the;‘are required to serve more
children per group.” Head Start was given an increase to cover inflation, but was
told to spénd less per child per y;ar and to serve more chi]Qren. What that means

-of course, is that one adult has to care for a larger grouﬁ of cﬁi]dren thah before.
You ma} have really tried hard‘in the past to give a lot of individual éttention
to_chi]dren. But as groups are en]arged,.teéchers may feel éregsured to work only
with groups. This issue, then,'revéTves arouna tgaching time devoted to the group
and the individual. Which do you ao more of? ‘
How dogs a teacher meet individua] needs, and yet not slight any child in the
group. Having worked for a long time in dayéare with very young children I worry
about the adult interactions in the group of the youngest children - the O to 3,xggrs/u“%}
What I've seen is that when a child is very passive and withdrawn and just chews on ' ~e
a piece of a toy or rocks by herself, then a teacher can ignore such an infant becauég ,
she is not causing trouble like tQF béby who fusses a lot and demahd attention.
Sometimes a toddler who has just come into‘Faycaré is absolutely in a rage because
mama has left him.” He gets‘individua1 attention. The squeaky wheel qets‘greased. .
Lots of youngsters who act out get a iot of‘attentioh - even if sométime§ it is ‘
pegative attention! . - . . a .
H?w much shpu]d work with ;hiﬁdren be done in groups?*ldhat.kinds o% activities
J;e comfortably carried out iﬁ what size groups? Should you always bé reading to
5 to 10 chj]drén? Do you never ever get a time to put your arm~around a little one

on the* couch, or two 1ittle ones and read a story just for them - and ask them to

point to“nimals, and tell you about what's happening in the story, and let them

L]
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jabber on to you: "Yes, that's an apple...oh! Your mommy made applesauce? And
she made apple pies too? And your baby brother got it all in his hair...and your

mama got upset?" You haven't got off the "A" for Apple page."..have you noticed

. that? Byt you're really able to tune into the individual child instead of always

having reading time in large groups. In some centers they have a special tibrarian
come in and read to Ehi]dréh. In one center the "librarian", immaculately groomed,
sat.3 feet away from the children. The preschoolers were sitting too close to one
amother in a huddled group so there was an elbow knock here and an elbow knock
there, and a little kick here and a little kick there. The children were not
rea]]y'attending to the story, nor could they interact with the adult in terms of
te1ling "My mama made applesauce" Sr "My baby byother bit a balloon and it busted"
when you get up to "B" for balloon - once you get to page 2 on the storybook! In
some daycare centers teachers feel that because they have'on1y one reading period
in the-morning they sho&]d really read as many books a$ they can. One such teacher
quickly went through 2 to 3 books with her group in 15 minutes and felt very p]easedr
She turned pages as fast as she could. Yet learning takes place better in more
lejsyrely enc0unter; between a child and an attentive adult. We need to think more
about the whole balance of attention for the individual child vs. attention for the
group. '

What kinds of learnings do get done better in grfups? If you have to do more
teaching in groups, then what do you need to be aware of? 1 remember.once watching
a wonderful daycare worker. He held up card; with big circ]es,'midd1e-size cirgles,
and Ti§p1e.circ1es. "Which one is this, what kind of circle is this? What do we
call this one?™ he asked his group of seven prgschoo]ers. A 1ittle boy &n the front
row who was real smart quickly responded{ "Midd]e-sjze circle". Donny, who was
rather s]oQ,.in the back row of three qﬁi]dren ?choea: "Middle-size circle" with

just about 2 seconds delay. Not bad huh, for copying. What do you haVe to do as a

teacher? You have to hear that 2 second delay. You have to know that Donny yelled
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out :;ﬁdd1e-sized circle," put he réa]]y doesn't khow the’difference and you wi]?&
nedd to do more individual work on’size and shape with that child. Perhaps you can
both trace out big circles in windmills with your arms so that you feel the difference
kinestheti&a]]y. You can walk around a big circle with. magic tape’ on the floor and
walk around a little circte so that the child's wa]kin§ helps him master the concepts
of sizg. K 1ot of kinesthetic feedback helps. Maria Montessori used to éeach
about thé importance of the 'hands-on' active expe%iencesfor.young
chl]dren's learning. > '

Think more systema;ica]]y about batancing i%dividua] and group needs. Think
about group rgading tide. Think about 'free-play' time. In some daycare centers,
free-p]ay time often means that children run around outdoors'whi1e teachers

take a break and talk to each other. After all, the adults have been with kids all

day, and . isn't it wonderful to have a chance to socialize with an adult co-worker

_for awhile! Think about language experiences, gross motor experiences, fine mdtor

experiences, -sensory experiences, creative activities, housekeeping corners, block
corners, rgading times, walk-around-the-corner times. iﬁrainstorm every bit of your
program so that you have a feei.for how group vs. individua] needs are being served.
Think about what things you are doing only in groups that require some mdrg individual
work. Think about what. things ydu are doing only with individuals }ight how that

you could teach with perhaps 2 or 3 children in a small group. Such was the case in
the Spr1g1es "Learning- ~to-Tearn" proaram in Florida (VandeR1e£ & Résn1ck
1973). Based on their work, we, in the Children'y Center program used to take o%t

two or three little ones who were between 4 and 5 years of age just to work on*égﬁ?ZEi
and social development skills in special smaller groups (Lally & Honig,
1977). ~In the Center we had mixes of large groups and'a Tot of individual work. But.
we felt that in the year“before kindergarten, the children needed to learn to work "
with each other coopé}ative1§ in small groups. Teachers ﬁeeded'td check~on where a

child really was at in terms,of knowing that red playdoh was red, or that the child

could listen to sounds being made by a shake-shake toy, or two toys being hit
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tpgether, behind a cardboard screen - could listen really well and guess which items
had produced the sound. Working with a smaller Qroup for 15-20 minutes each morning,

while 2 teacher takes care of a slightly larger group is a good way to fine-tune
your kno:;;dge of each child's conceptual and social skills. Teachers‘can take turns
with the small learning groups. Small groups help advance child Eompetencies. They

also help us ‘to monitor the effecfiveness of our programs.

!

Finding Best Ways to Help Children Learn .

The 6th problem has to do on your concept of how children learn. Do kids learn
when we tell them things?c~2 + 2 equals 4? éBirds Tive in houses called nesté&j Eskiﬁbs
make igloos out of ice. vBM's belong in toilets and not on the f]oorflfﬂe do not
takg,down our paﬁts in the supérmarket.” In didactic teaching the child is the
pasé%ve recipient of knowledge. Actually most of our training in early childhood
education and childhood devé]opment classes relies on this model. ¥f professors
stand in front and we talk. We ie]] you about research or a theory, or what's the
lastest préctica] application. MWe expect you ta process the verbal information
coming in. But many adults and most children 1earn‘We11’by being active do-ers. o
. Have you ever trie¢ to teach a pre-schooler that wheqf)
_you count a row from left tdTight you get the same number of marshmallows as when

you count from right to left? Anq if you put them all in a circle and kéep your
thumb where you started you still get the same number of marshmallows whether you
count ar;und the circle ip one direction or another. There's nothing like havjng a

-

child do it and seeing the surprise on her face. Little children learn

'’ ’

by acting on their ‘environment . It's'up to us,_the groWn-ubs, to giQe them. safe

experiences. Safe experiences with materials. I have a marvelous day care slide

of a 2-year old who has been uéing a funnel in water play , but instead of

using the wide end of the funnel to pour his water from a coffee pot, he had |
-« .

upended the funnel andpoured the water thru the narrow end. And he never noticed

" that it splashed all over his amms, of course, or got his apron wet. So there he is

Q

« %o]ding the funnel near the narrow end and w;}ting patiently (

with his gttl'\er hond vnder ‘the
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wide end) for the water to come through!‘ ft is beautiful if you give kids éhouah
expgriences with 1iquids‘and salids. Tha? is how they learn the physics of liquids
and so]fds} Physics is learned initially not in the high school laboratory but
in the water play, block play, car play, body maﬁ%pu]ations of very small children L
in the safe, nurturing environment of early ¢hildhood educatioﬁ\iettings. . '
On this issue of active experie.nces or teacher directed, téachér dominated
experiences, you may then ask, "Is this an eithek/o} issue?" And of course, it is
not an either/or issue. There are things we learn because adults tell ys. There
are things we learn by 1is£ening - like rules in the c]assroom,ﬁfor examplie, and
~reasons for qp]es. There are things we learn by observing an adult who shows us
how to use materials or sing a song or share a big hunk of Playdough together.
There are rule -learnings and there are other learnings that réquire active exgeriences.
Active experiences can involve lookifig and listening as well as doing. You can provide
visual experiences with guppies and beautiful goldfish for toddlers and infants. Do
have the foresight to buy a top for the fish tagk. Otherwﬁsé, todd{ers can love up
many of the fish unto the point of suffocation and out-of-tank outings for the fish!
' But, that doesn't mean that toddlers can't have wonderful exper%ences with an
aquarium or terrarium. You will need to think of safety experiences also when you
have small animals, not juét éafety for the children.” Quite a few gerbils
have expired‘in day care from'peritonitis, because their stomachs were squeezed. ﬂaVe
" you had that problem? Well, what we need to do is more training of ourselves;
_ @ teacher can ho{d a gerb%] so the animal's stomach is protected and the children can

L. 4

still have a wonderful experience with the gerbil. Then the active experience -

”~ -

feeling that funny, furry, nose, those whiskers, the silkiness of the fur - there's

nothing quite like that. Rather than being told, "Joday we are having a lesson about

gerbils. Here is a picture. A gerbil is a small animal with fur. It has 4 paws.- .

b

Take a look at the nose. It wiggles sometimes. Take a look at the whiskers. ferbils
" )

.
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have whiskers jdst like cats." Finished lesson. 1It's rea}Jy important for young " .

_~children to feel things with fingers and to experience them with cheeks, to feel how
soft fur is, to crinkle leaves under foot, to squish playdoh.

¢ Sowme oF You Moy be. conterned ‘aveyt health Y6sue s and be
worried about toxicity. Finger paints and Playdoh can be made of safe ingredients.

Also, if you put enough salt in the recipe‘ ﬂ&p]aydoh)todﬂers who have put some in

their mouth will spit it out fairly promptly when you put your hang odk underneath

their mouth and restate the rules for use. The whole emphasis oh Piagetian 1éarning
through construction bf reality, learning through active experiencgs with materials,

'does not have to Se adversarial to a theory'that kids can learn vli teacher lessons.

We need a variety qujeachin%_styles'and Leghnigyes. In some classrooms active '

A
learning isTxonsidered the only mode or main mode because Piaget has written that

«

cHi]dren need active experiences. Therefore, the children are let 1oose]with rolling

logs or square"]égs, for example, so that ;hey will disgover active p sics.princip1eg
oR the fact thét you can‘only roll a log if it has a round surface and not a

cornered surface. They will djscover the principle of the fulcrum by trying materials
in the center or.the ends of the teeter-totter board with a brick underneath it. "

But active learning is not nécessarily the only mode. Some children do the same (

. 4 o
thing over and ovér and unless you, the teacher, do something special, ask something

special, or %Eggest something speciay, some chi]dreh are. not going to induce physics
afkncip]es such as'the concept of the fulcrum by themselves. Teachers are very
impdrtant! So I am neither in favor of a totally passive observer kiné of teacher
in therc1assroom, nor of a teacher-dominated E]assroom. 1 am in favor of your
baTanéing. Active experiences shéu]d blend with teacher-led experiences.

N

\ O?e issue does trouble me. Aftér our chi]dren from low edycation.

families in the Syracuse Project graduated from the program at 5 years of agé,_wq}
observed some of the graduates in k%ndergartén and first grade and asked teachers

about their behavior in classrooms. The children had been doing beautifully in

v
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kindergarten. Kindergartens in our Eommunity have a lot of helpers in the class-

room and classrooms are still very 'child centered'. In first grade, the class-

room iS far moreSteacher dominated. }eacher tells you what to da. No adult helpers
* are available and children ha;e to be quiet and be the passive learners rather than

'active, inquiring learners. And since we had had a very open education model for our

tqdd]ers and pre-schoolers our,children were accustomed to askiqg questions,

commenting, and gettiné lots of responsiveness from adults. One of the %roub]inq'

-

] findings was that in the first grade classrooms, our graduates were using not only

more positive methods to get learning information from teachers but also more negative

ﬁethods than control group children who were matched. for® classroom, qnd schpo] and
teaeher (Honig, Lally & Mathieson, 1982). 'It was very disconcerting for us to

see that some of the agtive learning experiences we had provided had led children ~
to éxpect that they could count on.teachers to let them ask and talk a lot. In the

first grade classrooms,the children used both more positive and more negative methods

%n ordgr to get teacher attention,.in order to get their needs met. ‘However, with
peers they wére using more positive . ' methods than control
children. IF is worrisome that the chi]&ren were more aggressive with adults because
"their needs weren't being met in . ways in which they had been met earlier in the

early childhood education settings.

Interrelating !ar]y Childhood and Elementary Education

The 7th issue has to do with the interface between early childhood educa}ion
setLings‘and public school settings. This relates to our research findings as repérted
above. Particularly, I wonder about how thg early education setting with its
émphasis on child focused experiences, a&ti&e 1eafning. éttention to the individuai
needs of the child, will mesh with the teacher dominated classroom and with the -
enormous pressure of the e]ementary ;choo1 curriculum which says, "You must learn tQ

N L) * - .
ready by age 6". Some children are ready to learn to read at 2% years and some

children are not, ready ‘til 8 years. What we need to have happen is for early

-
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childhood educators to pay a lot more attention to 1aﬁguage development in the

early chinhqod education setting and for teachers in the é]ementary schoo] to pay
a lot more attention to the loving conditioné under which early chi}éhood 1e5rning
of school subjects occurs. We need to borrow from each other. »

Language is a powerful tool. Language rich experiences, language-mastery .

experiences in pre-school may help ease the t}ansition to elementary schoo1: If you
work with infants)I hope you are using the diapering table as your very best possible )
language experience opportunity (Honig, 1982a). Yoq cannBt diaper more than one behind

at a time or have hands on more than one body. Therefore; diapering is a par-excellence

language interaction'ﬁgperieace in which to talk about: The toy in baby's hand,
the nice clean diaper area, how handsome the- face is, how good‘that tummy feels, how €%.4
delicious the toes are, and who has a pretty nose or pretty tummy as you touch and
clean up the baby. Be sure to accompany caregiviﬁg actions with 1an§Lage: "Up we
go to the diapering table." "I'm going to sit you up now. Look how handsome you
Took." Language lessons need to be part and parcel of every routine and planned
activity for young children. Early Chi]dﬁoqq Education does not-consist of just
playing with blocks, or dressing up in the dress corner, or learning to cooperate in .
play. Getting a child ready for school is an important goaf too.
The first thing e]emen%ary schools ask of a child in the early years is to 1é§?n
to read and write. And S0 somewhere in your Qork you- need to make writing marvelous:

-

Oh, .Celia, you can write C-ELE-E-E. That's your name. Wonderful! You need to

-

write down the stories that children tell you,; and you'need to poiﬁ% to words, those

- .

mysterious squiggles on pages and reaﬂ’ﬁge squiggles aloud from Fhe Cat And The Hat,

and from other books 1ike. Caps for Sale. "~ And ask lots of questions. Read Are You

M!'Mother? to preschoolers because you can ask so many good questions with that book.

You hay not get through the whole story %n one day. That's o.k.. Teachers will ask

children to answer lots of questions in elementary schools. How good are ybur gl
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children at answer}ng questions? How good are they at asking questions? How prompt
are you at answering their questions? Be a good question asker. Learn how to
use Socratic questions. "What wodfd we need ¢o bake cookies? That's right! Last
week we Baked cookies ;- we baked cake. What did we need? "Sugar!" \bh yes, we always
i need sugar. What else do we neéd?"Socratic questions allow the child to conjure up
+from the reserves of his memory and retrieval systenﬁ?iformation he has (Honig &
Wittmer, 1982). Such openiended questions are very different from convergent .
questions that simply require a yes or no answer. "Did you go potty?", "Have you
been a good boy?" "What's the color of an orange popsicle?" By the wa;, thj§h1ast
question js legitimate for a discouraged toddler whofis not sure of his co]ors&x I' g d
always believe in giving answers in the beginning when kids are learning, Llanguage
enrichment and book pleasure exberiencesshou1d be part and parcel of the power of A'
the early education setting. And(%his is an issue because\I'm not sure that many early
childhood educgtors seé themselves as powerful language teachers. 1 think they see
the elementary school teacher as somebody who will build language art skills. A
. classroom should be full of labelings and bointipgs and talkings d%out and questionings
and answer1ngs and commentings and Tistenings. [L /
L;ste:n-h ch11dren [ was listening.on a lawn at the Chil 's Center one
day. A group of children had tricycles. On another\part of the playground the
teacher was busy pushing‘chi1dren on a swing, and one teacher was at the slide, so
the children would take turns, and learn how to slide down without bumping into
someone else. The kids by-themselves on the grass were haVing a.5a11! "There's a
doggie poop on the lawn". "Drive yodr trike through it". "Look at the doagie poop,
it's all squashed". These were ver} low income children who were Supposga to have
’poor language skills. Now!h Did they have terrific language skills when the topic was

an important thing like doggie poop on the 1awk. So‘tha; I think you need to listen

as well ' as to ask and to talk with and to read with young children.
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One of the most ﬁowerfu] research findings that we have has to do wiéh the
fact that early reading to chi]ﬁren and early talk with children is connected with
later achievement in school. So many excellent researches in the field confirm
that the more early 1anguagg experience with books and conversations that 1i£t1e,
ones have, the better they do on their school achievement tests later on, such as
the Metropolitan Reading Readiness Test and the Wide Range Achievement Test. What
aood does it do in society to give all those tests to children if we have not bdf]t
in the experiences necessary to énsure success in reading/learning for our children?
For.a child to believe that reading is somethina he or she wants to put his mind to,
for a child to care to struggle to make sense out of those squiagly words in the
books , the child has to have been read to é!ggx day and think of readina books
toaether as the most wonderful activity a loving adult can do with you. Adults need
to build in an absolute addiction to books. If.a toddler sees you coming to the
early childhood classroom doér (because you're thjnkind of this p]ace_as a practicum
for your work or you're a visitor to this particular daycare center)) he will toddle
toward you with a book, perhaps upside down, as if “"Ah ha, a nice lap, a nice

smiling pair of eyes, a kind face, a person to read to me!" Hook your kids on books.

Infants babble and talk to books. Toddlers turn the paaes anq they tell you what's g .
in books and they know the books they like! They may not even understand all the /
ideas'in a book but st{ﬁ1 be very fond of special books that they want read to them .
.over and over adéﬁh. One year, while visitina my 24 month o]d‘grandson, I heard
him talking in his crib and I crept upstairs early in the’mo}nino. "How would you

1ike me to read to.you?" He wouldn't let me take him out of the crib. "But I can

bring a book over and read to you," I offered. "I want Louis Pasteur and the Bad

Microbes", said Daniel. And I said, "huh?" Because I didn't know there were books

to read to toddlers about rabies vaccine. "Yes, it's in hard cover. It's over there!"

said Daniel pointing to his bookshelf. So I sat companiably by his ¢rib and read to
' - v
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him about Louis Pasteur and the Bad"Microbes. You need to give book power to little

 children,. even thouah they are still .in diapery. Every elementary school teacher

in 1st, 2nd and 3rd grade_will bless, you for such work.

How can language enrichment and book pleasures be made to permeate early child-
hood education settinés? Teachers need to use creativity to think of ways in which
books, p1ctures on the w;11s, old ‘magazines, story-telling t1me, street signs,
food boxes and photos can be used to ndurish young children's decod1no and encoding

1anguage skills so that young children will be successful when they enter the

elementary schools.

Prosocial Skill Building: An Important Curricular Goal

The 8th issue has to do with social skills building in early education. For

too lona school teachers have thought that their exclusive aoal is to teach children

-

what we call "cognitive" or “inte]fective" skills such as, reading, writing and
arithmetic. Add computing skills nowadays; if you look at some of the laboratories
for e]emeniary schoo] children. Yet, we live in a very vio]opt societafin our
country. Thereﬁgre, I claim an issue we need to 100k at is& "What is your curriculum
for pro-social skills?" "How well afe you teaching children to live in a non-violent,

_‘,_.__

cooperative world with one another?" "How much are you teachina them how to compromise,

s

how to sit down and reason rather than fight or snub or hate another person?" Can_

s

children be taught in early childhood education settings to be altruistic, sharing,
caring, helping, persons? So many children study in violent school systems where

there are even police in the corridors. There's a lot of violence out in our society.

. We can't walk the streets in our own cities. What is there obout the way we're

rearing children that creates a climate of violence? An issue is, "What can be the
?

optimal pro-social curriculum of an early childhood education program?" “In a research

review in Young Children on pro-social development (Honig, 1982b),there are references

to 1mportant resources we can use in order to enhance the classroom climate for car1ng.
]

One such resource is a_book by Shure and Sp1vack called Problem So1v1ng Techniques in

| Child Rearing. Their method is called”nter-personal Cognitive Problem Solvin

5 ~‘ R C \ g.
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Shure and Spivaek (1978) have trained mothers and teachers in innerscity preschools
and kinaergartens in their Interpersonal Coanitive Problem Solvina (ICPS) techniques.
Parents and teachers are taught to:

..enhance the child's ability to think through and solve problems and decide
for himself what and what npt to do. When, for example, a child hits another
child or arabs’ a toy, he is asked why he did that, what the¢ other child
did or said, and whethef or not his action was a good idea. On the basis of
his response, the child\ may be reminded that hitting is one thina he can do
and then be asked if he ‘can think of something different he can do to solve
the problem. (p.6)

This training program generates pro-social rather than forceful solutions to inter-
personal problems. After three months, regardless of children's 1.Q. in pre-school,

kinderaarten, or 1st grade classrooms where ICPS has been tauaht, children who had

”~

been over1y imoulsive, or overly inhibited, showed more awareness of others' feelings

and more soe%a11y outgoing and well adjusted responses.

The most powerful of the ICPS mediators seems to be two.skills: 1) the ability
to concegtua]ize and aenerate multiple solutions to inter-personé] problems and,
2) tHe ability to anticipate the consequences of our actions. .Many game dialogues
are offeredrto illustrate adult use of ICPS techniques. For example:

Mother: Robin, who hit you?
Child: Natalie (a friend). ’ .
_ Mother: What happened? .Why did she hit you? S
« (Mother elicits child's view of the problem.)
Child: She just hit me.
Mother: You mean she just hit you for no reason? ) -
(Mother encourages child to think of causes.)
Child: I hit her first.
Mother: What for?
Child: She won't let me look at her book.
Mother: How did Natalie feel when you hit her?
(Mother guides child. to think of feelings of others.)
Child: Mad.
Mother: Do you know why she doesn't warfft you to look at her book?
(Mother guides child to apprec1ate po1ntrof view of others.)
Child: No
Mother: How can you f1ndﬁout?
Child: 1 could ask her.
Mother:) See if you can find out.
gMothe) enccurages child to seek facts and ‘discover the problem.)
later
Child: She said I never let her see my books
Mother: Now 4hat you know why she said no, can you think of something you
could do .or say so she’11 let you look at her book?
(Mother encourages child to think of solution.)

28
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, Child: I could stop playing with her. o4
Mother: What might happen if you do that?
(Child guided to think of consequences of her solution.)
Child: She might not be my friend.

Mother: Do you want her to be your friend? - 4 . Ll

Child: Yes.

Mother: Can you. think of something different to do so she'll still be your
friend? ;

(Mother encourages further solution thinking.)

Child: I could let her have one of my books.

Mother: That's a different idea.

(Shure and Spivack 1978,. pp. 121-122)
Notice the adult has not said, "Wonderful honey, you found such a good pro-socfa]
solution to your problems." One thing I do 1ike about ICPS is that.you really keep

hforcing the child to realize hitting is one thing, not playina with a friend is
-

another techn1que4 There are mu]tip]e ways to deal with social problems.

If a child says, "I could ask him back for my toy," for example, often the ch11d
will say in the next breath, "but he'1l never give it to me!" So children eva]uate

the effectiveness of their so]ﬁtions themselves sometimes. The moée teacheﬁs

help children to generate alternative solutions to their own social conflicts, and

the more you help them see the potentiaﬁ“consequences of theirjactions the more you

ot - \]

. . > i svsas . . - .
are helping children to develop the possibilities of solving their problemS™pro-socially.

Young childrén need adult planfulness for pro-social learning. On the
playaround of a day care.center I visited, two Tttle boys were really %ightiﬁg at ‘
each other, hittfhb, smashihg, pu]]ing each other's hair. 1 separated taem and saidy
“Boys you seem so mad. What are you SO mad at eagp other for?“ And they both looked
up at me and said, "huh?" Do you realize that they had had not exper1énce in their’
daycare to §a&_the feelings that they had, to say what wou]d happen if they continued
to hurt or hit, or to say anything about what was going on. What was the }eason

‘e

somebddy started hitting? What were the feeling$ you had? What had happened before? .
‘Nhat was happen1ng now? "We need to do a lot more work on developing a pro-social _
curr1cu1um for early ch11dhood educat1on We also need to gather ideas for posftiVe
d15c1p11ne techniques that will enhance the cooperation of young children with adults.
29 .
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Research has given us some pretty good ideas for interactions that promote child

compliance and positive appropriate behaviors (anig;\]982b, 19853 , 1985b).

How Can Teachers and Parents Work Together For Optimal Child Development?

The 9th issue is really a parent/teacher kind of issue. How on earth with the
Jong daycare day, with the salary one is paid, with the amount of'physica1 effort requirec
(to»carry lTittle ones around, to find lost handkerchiefs that fell out of pockets or
a 1ost,trgck that a child brought to the center’%nd you don't kﬁow who has éaken it
from the child), how can teachers find time to relate witﬁ\parents? Teachers can
have such a wondrous.variety of ordinary problems, such as:snack is late today,
Gina is so tired when snack comes that she won't put her hands on the table and eat
and-is ready to fall asleep and she's too-crany to eat. How can you carry out the
proaram component that every researcher and theorist feels is so crucial (Honig, 1979) ,
to program succéss - work with parents, so that you're a/team,.workigg for the
flourishing of this child. ‘

This is a really tough issue. How can you have a quality parent component
to your program...given the exhaustion 6f the day and the immense amount of work to
be done. We can collect ideas from people gbout thing% that have'worked for them.
I Have 1e$rned some pretty good techniques from staff. One director tald me that
one idea she found very useful was to have 5 extra meatloaf suppers made by the .
cook during the day .and covered with a big piece of aluminum foil. The meatloaf pans
were ready to warm up. She Eou]d theh ésk 5 parents to come for a parent
meeting wiéh her and/or the'teacher, at the end of the daycare day, when it was
pick-up time. She had to have a staff member stay for an extra hour to watch those
5 chi]dren. But begause there would be no“supper preparation time neéded, parents

could stay for an hour meeting., That's one idea that has warked in some daycare centers.
Prepare just a few extra meals that can simply be reheated. " Another idea that some-

times works is a spaghétti supper with a big salad and a lot of "e=uch-or Italian
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bread.t This is an easy supper for a center staff to ge®made with some parent help.

Parents are invited to come with their kids to eat together-with staff. Show parents
slides of their children in classrooms. You will get a chance to talk about the
program and some of the goals you re trying to accomp11sh and some of the techn1ques
teachers use that parents might 1ike to know about such as pos1t1ve d1sc1p11ne
methods,‘active listening ski]]s{;refocusing‘misbehaving children on more appropriate
activities. ‘

Anether technique one program used was to tape a biﬁ, old sheet on the back

of the school bus. Withra magic marker the director cra onel the name of a "Parent

of the Week" Each week another parent got this marvelous publicity in big ,;
1etters ]ust underneath the window of the bus that picked up the children. Parents ‘\V
wou?d always ask "Why is he or she the parent of the week. What did they do?"

The director and teachers were happy’td/revea1 what parents had done for the schoo]l. N

It might have been bringing in o}d shirts for easel painting time. It might have
} been caming in and showing the kids how Yyou Take ice cream in an ice cream machine.

It miéht have been simply, providing an extra paih of hands to help out whed you took |
- a walk to the neighboringipark. Whatever it wad that the parent of the week had done, \

parents themselves learned more ideas about how to be helpful with young children

in the early childhood education setting. Parents 1iked the idea of havin§ their

name 0n the;back of a bus for a whole week, going around the city. These are a few

of the ideas that people have shared with me. We all need to brain§torm and share

with each‘pther ideas and actions that have worked for increasing'parent‘invo1vement and

parent expertise. Ideas may not work all the time, but some ideas work for you gometimes.

) Try ideas that may work. -Some ideas, such as formal sit-down suppersA
. for péhents, where they hane to'pay a.lot of money, usually do not work out. In the.Sﬂgkqga
Family Development Research Program just tak1ng 3 of our teenage mothers out to eat

in a small restaurant a modest kind of food place, terrified some of the teen moms.
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your little one. Thank you so much ‘forswriting that for us!"

<

“What am I goina to do with my gum? bhere db\xou put gum? Can ] put it under the
table,” asked one mother. Some ideas work better than others. For us, it would
have been very 1nappropr1ate to have any kind of formal dinner for _parents when some
of our- parents would have fe]t very uncomfortable and even uncerta1n of the skills
needed for going to a modest short-ordgr food place. Share pos1t1ve afpects of your
preschoolers with their parents. At the Children's Center we used to have a little
piece of paper (about 3" x 5") that we safefy-pinned 40 each chi]d's outer clothing

at the end of-the day. We called it "Memo to Mommy." Each note had a piece of

‘carbon paper so that staff could have a copy of whatever was written on the note.

What went home was the outer page and the under page was put into our files. (The
reason the note was‘1abe1ed "Memo to Mommy" was because 85% of our children lived

in teen-age single parent families). Your note could well read "Memo to Parents".
» N

“This note was a marvelous communication mode for parents. "Johnny ate spinach today

for the first time", "Janie really likes to play with Jennie. fhey seem to be good

friends", "Harry did not bite‘anybody today". I got a prompt telephone call back

on that one. "That ain't true; it couldn't be true." Yes, it was. For that day!

"Sylvan build a 5.b1ock tower. That's the first time he has stacked that many

blocks." I'm not talking about more that one or two sentences; but the parents really

appreciate your .communication. fhey feel they are an integral, important part of

the ECEKprog§am; We ‘care enough to commun i cage ' ) <
Another communication mode is a big book ét the entrance to the daycare center.
A parent can write, "Suzie Waﬁ up with diarrhea all night", even if diarrhea is
spelled every which way. These important communications will make a parent feel
bgtter.l Yoﬁ~wi11 know about how hard the nig%t‘was and maybe you can say something

at pick up time such as, "You must be very tired today , VYou really had a very

' rough night. We've tried to be so careful about nutritioﬁ‘and.feeding today with

&
a
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Be flexible in generating techpiques to bring parents closer so that you are
cooperators ih.he1ping‘young children flourish. You work as a team: In Dr. Joseph
Stone's film, "Daycare fér Kibbutz Toddler", you watch an Israeli mother in the
morniqg hand over her 1ittle one to the daycare worker before she goes on to her

work place. You realize that both adults are friends. That friendship %s essential

to explain the calmness with which the little one goes to the arms of the caregiver

who is not the parenting one. No tears, no despair. Mothers and fathers are welcome °*

and db come.during their work breaks to vigit the daycare center. A Barent can pick
up a little one and go around on an 6utside merry-go-roﬁnd a little bit and visit
with a chi]ﬁ and then go back to work leaving the child again with the daycare
worker. ' \'4

Staff and parent teamwork depends on understandiné anq tolerance. Yet’;;me
of us work where there are court-ordered abused toddlers in daycare. We may feel
so repelled by'thé‘assau1ts on their children that some parents carry out verbally.
and physically. Let's be honest! How can we build loving briddes to parents given
some of the difficulties that 'we have i; the classroom with kids? Nobody ever said

that parent involvement was Qoing to be easy. But adults (;;;TWbrk toward positive

self-changing in a climate of positive valuation, of our positive regard.

Are There Political Issues For Early Childhood Educators®

Politics! Training, finances, prestige! How involved should the Early Childhood
Educator be in fighting for higher salaries, in writing letters to Senators and
Congressmen, in getting television and néwspaperé to pay attentfon. We need to let
our political repreéentatives know loud and clear what childcare is 1ike and how much
more .societal support if-needs, in terms of professional training, in terms of
salary levels, in terms ?f the ratios of numbers of chi]dreq to adults. We need a

Tot of organizing and po1i£iéa1 skills to convince others of how'important our field

rd
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is. Some people will always believe phét bombs are more important than kigs; lhat
subsidies for gﬁbacco are more important than chi]dren; that prispns are preferable
to delinquency prevention éhrough effective éar]y childhood prograps. Citizens ask
for licensing of the caf/automotive expert. They donot always ask for 1icensing‘of the
Early Childhood Education expert. So our last issue is, just how much political work,
just how much publicity work, just how much fighting 4or our rights to earn a decent waael
are necessary? Early childhood workers need time to do hoﬁe visits with families. |
They need time for going to-training courses and conferences. They need money for |
books and materials. Political issues are crucial. They need to be discussed in
centers and in training’programg. Fortunately there are some wonderful organizations p
working for child adyocacy such ‘as the Children's Defense Fund (Telephone 800-242;602),
the Black Child Institute,‘and the National Association'for the Education of Youﬁg
Children (NAEYC) in Washington, D.C. (Telephone 800-424-2460). What kinds of materials
5 and pamphlets are availabTe that can help you become more §ensitized as to who needs *
tQ hear from you. Perhaps ECE directors can set out materials for writing a couple
of letters to congressman during staff meetings or after your lunch period.when
you've put your 3's and 4's down for a nap. ' &£ >
*Political clout hedps. In my state we hECZBPre-Kindérgarten programs that are
funded through the state of New York as well as private and not for profit daycare
.and-nursery progfams. Oncé when there was strong danger that the Pre-K program would
have its funds cut, the person in charge in the schoo] system galvanized parents
to ride down to Albany in Bbsses. The pd]iticjans, by the end of that day, had
reversed their stand. The programs stayed. Rarent invo]vément components contin;ed.
Par;nts count! If you caﬁ. get parents ;o write wjth you, without worrying how they
. '. spell words. Spelling is not what counts! What counts is that parents aré voters .

/ .
Kids aren't! Politicians listen to parents because they vote. So, the issue here

is not whether to do political/educational work, but just how much political works ~

‘ v 4
How sha]J it be done? What shall we focus on? What issues? Only salary? The long.

—
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daycare day for chi]dren? Supports for wbrking'parents? Time off for parents to

rear their children so that the long daycare day isn't~as long as it is now? These °
are.issues that need to be discussed. The answers, the best answers, will come

from the collective, democfatic process of ¢itizens, parents, and early chiﬂdhood‘
educators workiﬁg toéether. Along the way to solving these issues,-I hope you cbntinue_
to enjoy children and feel very proud;of the work you do to help children become

well motivated learners, responsible ;ma11 citizens and loving friends to their pegrs;

their families and their teachgrs.

.
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